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Abstract 

 

     This research study investigates the influence of the lead teachers’ role on the teachers’ 

motivation and professional development, and it explores the influence of the lead 

teachers’ role on the teaching and learning process along with the main challenges that face 

the lead teachers in their role in a private school in Dubai. The aim in this study to examine 

the positive relationship between the effective lead teachers’ role with the improvement in 

the teaching and learning process, teachers’ motivation to work, and teachers’ professional 

development. Triangulation method was adopted in research for completeness and 

conformity purposes; a close-ended questionnaire (quantitative data) was sent to 104 

teachers in the school, and standardized open-ended interviews were conducted with 20 

lead teachers in different schools in Dubai who are currently in their role. The researcher 

received 37 responses only out of 104 teachers in the mentioned school.  Survey Monkey 

Software was used in collecting and presenting the quantitative data while Nvivo Software 

was used in presenting the qualitative data. SPSS Software was used in analyzing the 

quantitative data. The analysis of the quantitative data of the study shows that there is a 

positive relationship between the effective lead teachers and the improvement in teaching 

and learning process, teacher’ motivation to work, and teachers professional development. 

In corresponding with the analysis of the quantitative data, the qualitative data 

reconsolidates and confirms the quantitative data findings, and it indicates that lead 

teachers face many challenges in their role as teachers and leaders in the same time that 

constrains their work such as time and resources shortage, work overload and teachers’ 

reluctant. At the end of the study, the research study’s limitations were highlighted and few 

recommendations were suggested in the further studies in the future in order to cover and 

to include other leadership aspects that could affect on the schools’ improvement in UAE. 

 

 

 



 

 

 مُـلـخـص 

 

عملية رهم في تطويرهم المهني ،و دوطوّرالقادة في تحفيز المعلمين و تالمعلمين  أثرتبحث هذه الدرّاسة في         

عملهم كمعلمين و قادة  لقادة في داّرسة  الضوء على أبرز التحّديات التي تواجه المُعلمـين االتـّعليم والتعّلم؛ تسلّـط هذه ال

لبحث في ماهية في آن واحد. أجُريت هـذه الدرّاسة في أحد المدارس الخاصة في دبُي. الهدف من هذه الدرّاسة هوا

ر مباشرة في المدرسة و غي مباشرة طور عملية التعّليم و التعّلم بطريقةفعّال وتالعلاقة بين  دور المعلمين القادة ال

( كمية بيانات) مغلق ناستبيا والمطابقة حيث تمّ إرسال  تكاملال لأغراض البحث في التثليث طريقة عتمادا   تمالمذكورة. 

 مدارس في لقادةامعلماً من المعلمين  20 مع( نوعية بيانات)  موحدة مقابلات المدرسة و أجُريت  في معلم 104 إلى

ت الكمية البيانا تقديملستخدم الباحث ا   المذكورة.  المدرسة في  104 أصل من فقط رداً  37 الباحث تلقىفي دبـي.  مختلفة

بي اس اس لتحليل  نامج إنفيفو في عرض البيانات النوعية؛ قام الباحث باستخدام برنامج اسرو ب مونكي سيرفيبرنامج 

ور المعلمين القادة ين دالبيانات الكمية.  أثبتت الدراسة و تحليل البيانات الكمية و النوعية على وجودعلاقة إيجابية ب

ذالك أظهرت الدراسة أن  ال علاوة علىـعّ ـالفعّالين و تطوّر العملية التعليمية و تحفيز و تطوير المعلمين بشكل عملي و ف

لتيّ تعيق عملهم و امن أبرز التحّديات التي ممكن أن تواجه المعلمين القادة في عملهم هو محدودية الوقت و المصادر 

لهم كما أن معارضة عم في وأيضاً عبء العمل يعتبر أحد أبرز الصعوبات التيّ تواجه المعلمين القادةتحد من قدراتهم، 

 الضوء تسليط مت  الدراسة نهاية فيبعض المدرسين للتغيير و التطوير تعتبر من التحديات التيّ تواجههم في عملهم. 

 الجوانب لتغطية  المستقبلية الدراسات في وصياتالتّ  بعض احاقترتمّ والتي واجهت الباحث أثناء الدرّاسة  قيود على

.المتحدة العربية الإمارات في المدارس تحسين على تؤثر أن مكنمن الم التي خرىأ القيادية  
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CHAPTER ONE: INTRODUCTION  

 

1.1. Statement of the Problem 

     Organizations consist of a group of people who work toward achieving a common goal; 

the situation in schools as organizations is more complex as students and teachers are the 

core of these organizations and any part or member in the school works toward achieving 

goals related to them.  Moreover, school leadership has a dominant effect on both teachers 

and students in schools as Vidoni & Grassetti (2003) & Mwangi (2009) proved in their 

researches (Evidence from Timiss2003) and (Schools’ Leadership in Kenya) that school 

leaders have a direct effect on students' achievements and schools’ outcomes in general. 

This effect could be positive or negative depending on the extent of the school leadership's 

awareness of the challenges that facing the teachers and the students in the classrooms and 

the essential requirements for achieving ideal teaching and learning process as 

(Humphreys, 2010), (Maden, 2001), and (Silins & Mulford, 2002a, b, & c) conclude. The 

real challenge in many schools in the Middle East is that schools administration is way far 

from the school core (teachers and students)’s needs and challenges, which hinders the 

school improvement and obstructs the teaching and learning process. New leadership 

trends have been moved toward the decentralization and flatting school systems; 

distributive leadership that embedded in teachers' leadership helps in strengthening the 

linkage between school's leaders and actual teaching-learning process and stakeholders as 

West-Burnham (2002) explains that teacher leadership clarifies the link between school 

leadership and students' learning outcomes.   

 

1.2. Background of the Research  

     In the last forty decades, a huge change has occurred on the leadership perspective 

especially in schools, and a dominant attention has been drawn to school leadership in 
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aiming of schools improvements as schools' leadership has a direct effect on the students' 

academic achievements and the teachers' professional development. New leadership 

directions have been launched to cope with the 21-century demands and challenges. 

Distributive leadership approach is one of the most efficient leadership approaches, which 

recently has proven its resilience and efficacy in the actual school contexts. Bolden (2011) 

claim that distributive leadership has been followed back in the 1970s in different 

organizations. Distributive leadership according to Bolden (2007) is a process that moves 

the focus from the personal traits of a leader to the shared roles and practices with the 

followers. Spillane et al. (2001) claim that distributed leadership's definition takes three 

views, which are coordinated, collaborative, and collective practice. Teachers’ leadership, 

which is the core of this study, is one face of the distributive leadership approach; teacher's 

leadership lately is followed in many schools as it has shown a mediation improvement 

and growth in school's hub (teachers- students). West-Burnham (2002) explains that 

teacher leadership clarifies the link between school leadership and students' learning 

outcomes. Teachers' leadership mainly is about teachers' cooperating and learning from 

each other to improve the classroom practices. Teachers' leadership can definitely 

participate in the desired improvement in any school such as teaching and learning process, 

students' outcomes, and teachers’ professional development and motivation. The reason for 

this efficient effect of the teacher leadership is that the change comes from the core of the 

school (Teachers). On the other hand, teachers as leaders encounter many challenges in 

their role, which should be recognized and flagged.  

 

1.3. The educational system in UAE  

      Schools in UAE context work toward accomplishing unified goals and a vision. 2021 

Vision of UAE was launched by H.H. Sheikh Mohammed bin Rashid Al Maktoum; The 

National Agenda of UAE has stated many indicators of the success of any school in the 

country. The agenda emphasizes the long last learning, facilitating schools to more 

innovation, moving schools from centralization to decentralization, and working on 

teachers training and professional development. For this reason, schools in UAE especially 
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in Dubai work on improving the school in all the domains including leadership 

construction.    Distributive leadership is one of the modern leadership approaches that 

work on reducing the gap between the schools' layers and contribute on moving the 

schools from the classical hierarchal scheme of work to more flexible and flat one. 

Distributive leadership embodies in organizational learning and teacher leadership. 

1.4. The rationale of the study  

       As an educator with long experience in the education field worked in different schools, 

the researcher has noticed that each school adopted intentionally and unintentionally a 

leadership style (bureaucratic, transformational etc…..). The researcher main reason to 

study leadership in education is her strong belief that leadership is not monopolized in one 

person, but it is an art in balancing between distributing responsibilities, conserving work 

consistency, and keeping the workflow on the right track. The researcher believes that the 

success in leadership comes from the success in inspiring, nourishing the follower 

ambitions, and leading them to lead. The researcher aim in this research is viewing the 

center core of school leading (teacher leaders), studying the challenges that face them in 

their role, and highlighting positive effects of the distributive leadership on the teachers 

and on schools improvement in general. 

1.5. Research hypothesis 

      Distributed leadership theory, which is embedded in teacher leadership, allows school 

senior management to keep close to the certain learning practices in classrooms 

(Humphreys, 2010), (Maden, 2001), and (Silins & Mulford, 2002a, b, & c). 

Based on distributive leadership approach, which is formed in teacher leadership, this 

research study has drawn three hypothesis.  

This research study will investigate the validity of the following hypothesis: 

1. The effective lead teachers have a positive influence in improving the learning 

process. 

2.          The effective lead teachers have a positive contribution to teachers' professional 

development and work motivation. 
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3. The effective lead teachers face many challenges in their role between teachers 

and school administration. 

1.6. Research Questions 

      This research study will examine the validity of the given hypothesis by answering the 

following questions: 

1- What is the influence of the lead teachers in improving learning process? 

2- What are the challenges face the lead teachers in their role between teachers and school 

administration? 

3- What is the role of the lead teachers in teachers’ professional development, and 

teachers’ motivation? 

1.7.  The Significance of the Study 

     As is illustrated above many kinds of research and studies have been conducted and 

books and articles have been written on teacher's leadership role, effectiveness, and 

challenges in the United States, United Kingdom, and Canada. Obviously, very rare 

researches have been done in Middle East schools based on teachers' leadership, especially 

in UAE. Furthermore, the UAE context has particular demands, which add more load and 

challenges to schools leadership. In this study, there will be some lightning on the role of 

distributed and transformational leadership, which embedded in teacher leadership in 

moving schools toward the desired improvement especially in UAE context.  The 

researcher is going to focus on teachers’ leadership in an international school in Dubai 

taking into consideration the internal, and external requirements, and how teachers’ 

leadership can contribute to schools' improvement in general and in teachers' performance 

and students’ outcomes in particular.  

1.8. The Structure of this Paper 

      This study consists of five chapters. The first chapter is the introduction of the 

research; an overview of the study followed by the background, the problem, the purpose 

of the study, and the significance of this research are displayed in this part. The second 
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chapter is the literature review.  In this chapter, dominant key issues, theories, views, and 

studies related to educational leadership and to distributive leadership, in particular, are 

shown in this part along with a glance of schools in UAE context and the general vision 

that required in UAE schools (National Agenda and 20121 Vision). The third chapter in 

this study illustrates the methodology that is followed in this study, which comprised of the 

research design, approach, instrumentation (mixed methods’ instruments), and the validity 

of both research instruments and the collected data. Moreover, ethical considerations of the 

research study are clarified in this section. The fourth chapter is the findings and the data 

analysis of this study, which are illustrated in tables and bar charts.  The last chapter is the 

conclusion of the study, which concludes with the summary of the research findings, 

discussion, the limitations of the study, and the suggestions for future studies.  
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CHAPTER TWO: Literature Review 

 

2.1. Introduction 

     Leadership in organizations takes great attention in all the domains. The evidence 

increasingly points toward the direct impact of leadership on the organizational surviving, 

continuity and success. For this reason, many books have been published and a broad 

number of articles had been written in leadership theories starting from the trait man theory 

ending with the modern version of leadership theories. In addition, amble of studies has 

been conducted on different domains of leadership theories, models, and styles aiming to 

investigate the impact, the effectiveness and the strengths and the weaknesses of each.  

      In this chapter, the researcher will widely cover all the domains that related to this 

research study. The main goals in research are to study the influence of teacher leadership 

in improving the learning process in general, and the influence of teacher leadership in 

teachers' performance and professional development. In addition, the researcher aim is to 

study the challenges facing the lead teachers in their role. Teacher leadership is one of the 

essential concepts that related to distributed leadership, which is partially derived from the 

transformational approach.   

      In this section, the researcher will display different definitions of leadership, especially 

school leadership and management. This section will highlight some views regarding the 

importance of school leadership role in schools improvement. Moving toward the 

developmental process of leadership approaches, leadership models, styles, and the modern 

leadership theories, it will be illustrated precisely. The researcher will illustrate some 

authors’ claims regarding these theories aspects, strengths, and weaknesses. Furthers more, 

this chapter will display similar studies that had been conducted in different countries that 

taking a similar concentration of this research and will end with the significance of the 

study. 
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2.2. Leader versus Manager  

     Many arguments have been raised to clarify the difference between leaders and 

managers. Perrin (2010) use a vital metaphor in comparing between leaders and managers. 

The difference between leaders and managers is like the difference between grapes and 

raisins; nutritionally both have the same benefit, but raisin missed the vital component 

which is water as managers missed vital aspects in planning and executing plans through 

peoples; leaders do the same things, but they pay more attention to employees' interests 

and capabilities and needs.  

Zaleznik (1977) claims that leadership stresses more on work resilience and willingness to 

change while management stresses more on stability and authority. 

Some other arguments have been raised on this issue; Algahtani (2014) claims that 

although many views have used leadership and management as synonyms, both terms have 

completely different indications. In his opinion, management focuses on planning and 

directing organizational systems to achieve goals and missions while leadership works 

more on establishing a scheme of work, aligning with people by inspiring and motivating. 

      In any organization especially in schools, leadership and management work hand by 

hand toward achieving the goals of this organization. Leadership plays a dominant role in 

management work as (Smith, 2006) claims that leadership acts as the spirit of an 

organization management. Meanwhile, Ajmal et.al. (2013) elaborate that leadership 

controls and facilitates the management’s work and change in an organization.  

 

2.3. What is Leadership?  

       Leadership definitions are varied; some definitions are focused on the individual traits 

and the personal characteristics of the leaders rather than the process itself. Cuban (1988, 

p.190) mentions, “there are more than 350 three hundred and fifty definitions of leadership 

but no clear and unequivocal understanding as to what distinguishes leaders from non-

leaders”. 



 

8 
 

Some of the Leadership definitions are as follows: 

 Leadership is the capability to lead a group of people adopting a certain strategy 

and a particular management style. New World Encyclopedia 

 Leadership is the ability to lead a group of people in an organization, or the action 

to do this (Business Dictionary, 2016). 

 Leadership is a phenomenon of organizations and organization shapes the scope of 

leadership. (Stogdill, 1950) 

 Leadership (Tannenbaum, Weschler & Massarik, 1961: 24) is interpersonal effect, 

which is applied in a situation, and is lead through the communication process, 

toward achieving a specific goal or goals that are reconciled with (Hollander, 1978: 

1) & (Robbins, 1994); leadership is a process of influence between the leader and 

the followers.  

 "Leadership is the exercise of a system of expectations --- an ever-changing, ever- 

dynamic gestalt of interacting minds--- designed to mobilize and maximize the 

most effective use of strengths to achieve objectives." (Batten, 1989: 219) 

 Leadership is the process of influencing people so that they will contribute to an 

organization and group goals (Koontz, Donnell & Weirich 1986). 

 Leadership is a practice of influence on organization members aiming to reach and 

achieve the organization vision, mission, and goals (Leithwood, 2012). 

2.4. Leadership Role in Schools 

     Leadership in schools has taken great attention in the field as it has essential act in 

schools development. In general, the main mission of a leader in any field is to bring 

his/her people to a place they never been in before.  Bolam (1999: 194) indicates 

educational leadership and management as “an executive function for carrying out agreed 

policy”. After ten years Bush (2008) highlights that the main distinction of the educational 

management is managing towards achieving educational goal/goals. Each educational 

organization should have its own educational vision, mission, and goals.  
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      Bush (2010) categorizes educational leadership in three levels; leadership as an 

influence (social influence), leadership as a value approach (emotional and moral 

capability), and leadership as a visionary approach (vision building).   

      According to Peleg (2012) in the Golden Age of schools leadership, governments and 

funds in training and supporting schools’ leadership have taken huge attention and interest. 

He argues that the school’s leadership became after classroom quality in importance 

coincides with Harris, & Hopkins. (2006). Over the last four decades, many changes have 

been going on leading organizations especially in schools.  Gunter (2004) views labels 

changes that have been occurred in the educational field over the last forty years. She 

illustrates how educational administration turned to educational management and recently 

changed to educational leadership. In addition, she explains how governments boost and 

recommend leadership performance in schools.  

Educational leadership and management should work to achieve educational outcome/s; it 

is essential to clarify the main responsibilities and roles of the school leader as it will be 

illustrated underneath. 

2.5. Leaders in Schools’ Improvement 

     School leadership has become one of the priorities of educational agendas around the 

world since it plays a dominant role in schools' outcomes and teaching and learning 

process. Vidoni & Grassetti (2003) & Mwangi (2009) proved in their researches (Evidence 

from Timiss2003) and (Schools’ Leadership in Kenya) that school leaders have a direct 

effect on students' achievements and schools’ outcomes in general.  

 Pont, Nusche, and Moorman (2008) redefine school leadership responsibilities in four 

areas as the following:  

The first area is to provide a higher degree of autonomy, which is required in improving 

students learning and shape a new distributed leadership model in order to boost learning 

process. The second area is to create a comprehensive training plan to support this process. 

The third area is to redefine school leadership responsibilities for improved students 

‘learning. Policymakers should assure that the assigning responsibilities are underpinned 

on learning outcomes in all school domains. 
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 The fourth area is to develop school leadership frameworks for improving policy and 

practice. Leadership framework gives work directions and clarifies the main characteristics 

the school adopting.  

Across OECD Member countries, schools move toward new approaches in school 

leadership and management; schools in these countries change their administration role to 

a leadership role (OECD, 2001b, p. 13) 

(Dempster, 2002a, p. 17) and (Mulford, 2003) illustrates the restructuring of public 

schools' leadership and management role and responsibilities in four main points. Firstly, 

they claim that the decentralization that is embedded in distributing the responsibilities is 

very dominant in the process of change. Secondly, it should be taken into consideration the 

accountability and markets (economic competitiveness - concomitant accountability). 

Thirdly, stakeholders and schools' communities should be involved in the process. Lastly, 

exchanging knowledge and organizational learning should be one of the basis in the 

process. 

 

2.6. Modern Leadership Approaches  

      This study is focused on the new trends of schools' leadership that are aligned with the 

demands of the 21rst century. The new directions are moved toward four modern 

leadership approaches, which are situational, transformational, transactional, and 

distributed leadership.  

Although leadership studies have been taken more than one hundred years, these four 

leadership theories are seminally developed. (McCleskey (2014)) 

2.6.1. Situational Leadership (SLT) 

       Situational leadership is considered the most practical theory and less charismatic one. 

According to (Bass, 2008) situational leadership is task-oriented theory rather than people-

oriented theory; situational leaders focus on the required task rather than on their followers. 

Many authors considers situational leadership SLT as behavioral theory (Bass, 2008; 

Glynn & DeJordy, 2010); situational leadership works with contingency theory and path-

goal theory. Situational leadership has some strengths as Shonihiwa (2016) claims that it 

has many strengths. The first strength is situational leadership guaranteeing stability and 
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continuity in the marketplace. The second strength is situational leadership is a practical 

approach since it works on the current situation. The third strength is situational leadership 

emphasizes on leadership flexibility. On the other hand, this leadership theory has some 

weaknesses and criticism such as the ambiguity in subordinating the conceptualization, and 

it has a lack of internal consistency.  

2.6.2. Transformational Leadership (TL) 

The transformational theory is considered more charismatic and less task-oriented theory.  

      According to Suresh & Rajini (2013), transformational leadership is the approach that 

creates a connection with others (followers) that increases motivation and morality in both 

leaders and followers.  As other theories, the transformational theory has some strengths 

and weaknesses. According to Suresh & Rajini (2013), the first strength is the 

transformational theory has been largely researched. The second strength is the 

transformational theory is attractive to people because it makes sense to them. The third 

strength is the transformational theory focuses on followers’ needs, morals, and values. 

The fourth strength is the transformational theory is clear and process- focused. The last 

strength is the transformational theory is the most popular approach. On the other hand, the 

transformational theory has some weaknesses such as some authors find it very 

complicated, it could be misused by leaders, it has some lack of clarity and stress on 

personal traits.  

2.6.3. Transactional Leadership (TRL) 

      According to Bass (1985), transactional leadership is the process that focuses on the 

exchanges between leaders and followers by encouraging them by reward and punishment 

(emphasize on extrinsic motivation). Transactional leadership has some strengths as 

Odumeru & Ogbonna (2013) mention that transactional leaders are willing to work in the 

marketplace, and they are able to negotiate to achieve their goals. There are some 

weaknesses related to this theory. The first weakness is the followers are only motivated 

extrinsically. The second weakness is leaders find difficulties to identify the needs of the 

followers. The third weakness is the transactional leadership TRL is based on the exchange 
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process, which is temporary. The last weakness is transactional leadership has transactional 

and transformational behaviors.   

 

2.6.4. Distributive Leadership (DL) 

Definitions 

      Humphreys (2010) claims that distributed leadership is considered as one of the 

dominant approaches in the modern discourse, and he highlighted that distributed 

leadership is an influence and practice rather than authority and power. Bolden (2007) 

mentions that distributed leadership is a process that moves the focus from the personal 

traits of a leader to the shared roles and practices with the followers. Spillane et al. (2001) 

claim that distributed leadership’s definition takes three views, which are coordinated, 

collaborative, and collective practice. 

Distributed leadership has widely taken space in different researches, books, and articles 

(Leithwood et al., 2009; Harris, 2013). As Harris (2014) the evidence gradually proves that 

there is a positive relationship between distributed leadership, students achievement, and 

organizational improvement. Highly performing schools according to; Leithwood et al., 

2009, able and succeed to distribute leadership wisely and widely. 

Distributed Leadership Features  

       As distributed leadership is one of the essential approaches in the modern discourse, 

many authors have analyzed this approach and have identified the features of this 

approach.   

According to Woods et al (2004), three key features identify distributive leadership. The 

first feature is distributed leadership suggests boundaries openness. The second feature is 

distributed leadership recognizes experts. The third feature is distributed leadership is a 

process of emerging property of interaction.  

Distributed leadership’s features are linked with three concepts, which are organizational 

learning, professional communities, and teacher leadership. 
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Organizational Learning: 

      The main aim of school leadership is achieving and improving students’ outcomes. 

According to (Mulford, Silins and Leithwood 2003 p.3) distributed leadership is based on 

employees’ collaboration and knowledge sharing which creating a learning organization; it 

is not constrained in students’ learning, but it is extended to teachers’ learning or staff 

learning ( collective teacher efficacy). As (Mulford, Silins and Leithwood 2003) explain 

that organizational learning has the main contribution to students' learning and schools' 

improvement.    

 

Professional Learning Communities: 

      One more concept is related to distributed leadership is professional learning 

communities. DL in its nature builds working communities that continuously allow people 

to learn professionally.  

Teachers Leadership    

        Teacher leadership is one of the most effective and dominant concepts that are related 

to distributed leadership. West-Burnham (2002) explains that teachers’ leadership clarifies 

the link between school leadership and students’ learning outcomes. Teachers’ leadership 

mainly is about teachers’ cooperating and learning from each other to improve the 

classroom practices.  

     According to Humphreys (2010), teacher leadership takes four dimensions. Firstly, 

teacher leadership participates in creating a close relationship between teachers where 

reciprocal learning takes place. Secondly, teacher leadership forces more collaborative 

work between teachers that is assisting other teachers. Thirdly, teacher leadership works on 

converting the keys of school improvement into actual and individual practices in 

classrooms. Fourthly, teacher leadership is intermediating school improvement, which is 

pointed out that lead teachers are the most important source of information in schools. 

 What is the Significance of Teacher Leadership? 
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      It has been proved that the success of schools' leadership is based on working closely 

with the site of the actual learning aiming to achieve the main goal of any educational 

organization, which is improving students' learning outcomes. Distributed leadership, 

which is embedded in teacher leadership, allows school senior management to keep close 

to the certain learning practices in the classrooms (Humphreys, 2010), (Maden, 2001), and 

(Silins & Mulford, 2002a, b, & c). 

  

2.7. Teacher as Leaders (Characteristics and traits) 

      Teachers as leaders have exclusively unique traits and the role that affect the school 

improvement directly and indirectly.  

First, teacher leaders have specific characteristics or traits; Merideth (2000) creates the 

REACH model to clarify the teacher leader characteristics that leaders should have. R 

stands for risk-taking; lead teachers are the most suitable member of the leadership team to 

decide what works and what does not work for the students. E stands for effectiveness; the 

lead teacher is the one who is in the classroom that makes him/her the most effective 

member of the leadership team. A stands for autonomy; lead teachers make a change 

starting from their own classrooms that give them independence and autonomy. C stands 

for collegially; teacher leadership is based on knowledge exchange and peer learning as it 

is based on collaborative working with all school members and with other teachers in 

particular. H stands for honor; lead teachers have the honor to raise the school values and 

share them with the students and the other colleagues.   

     According to Merideth (2006), teacher leader should have internal locus and control, 

also; teacher leader should have self-esteem, confidence, positive motivation and the most 

important aspect, which is personal efficacy. The Lead teacher should know what his/her 

personal capabilities.  Goodard, Wayne, and Hoy (2004) mention that self-efficiency is the 

first aspect of the lead teacher, which is one of the most important aspects in a teacher 

leader; she/ he should know his/ her competences and the obstacles come through in the 

classroom, and how to go over them.  
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Second, lead teachers to have a dominant role in school improvement. According to 

Katzenmeyer and Moller (2001), teacher leaders who lead within and beyond the 

classroom. Barr, Sommerness & Hur (2008) define teacher leadership as the process, 

which the teacher influence on their colleagues and other school members to improve 

teaching and learning process and students achievements. Crowther, Kaagan, Ferguson, 

and Hann (2002 p.5.) define teacher leaders as “aspiring to lead school reform” 

2014 ASCD ED illustrates that the primary lead teacher’s roles in five points. Firstly, the 

teacher leader intermediates the workflow between teachers and administration that makes 

lead teacher influence his/her peers and the school administrators at the same time. 

 Secondly, the lead teacher works on improving his/her colleagues’ instructional practices. 

Thirdly, the lead teacher works on improving students outcomes in different directions 

(curriculum, planning, teaching and learning practices, and strategies). Fourthly, the lead 

teacher facilitates fruitful communications between teachers and administration. The last 

point is lead teacher holds leadership roles in and out the classroom. 

Lead teachers have formal and informal roles. As it is illustrated in The Progress of 

Education Reform Vol.11, No.6, lead teachers have formal roles such as designing and 

implementing teachers' professional development, serving as staff developers, serving as 

the curriculum developer, and serving as department head. On the other hand, lead teachers 

have informal roles such as leading professional learning communities, assessing and 

guiding colleagues in selecting best teaching planning strategies, guiding and assessing 

colleagues to improve instructions and students results; corresponding with Barth (2001) 

explains lead teachers roles that they hold formally and informally in different school’s 

domains. 

     Teacher leaders should model specific standards to guarantee effective teaching and 

good learning outcomes. According to (Harrison & Killion, 2007), teacher leaders embed 

certain standards such as data caching, school team leading, mentoring, learning 

facilitating, classroom supporting, instructional & curriculum specialism, and resources 

providing. 
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2.8. Similar studies  

      This research study will investigate the main challenges face lead teachers in their rule 

as leaders and teachers at the same time and their influence on the teaching and learning 

cycle and on teachers' performance in particular.  Many kinds of research were conducted 

in The United States, Canada, and The United Kingdom's schools on the impact of school 

leadership on the pupils’ outcomes.  

 

2.8.1. Studies in Teacher Leadership and Students Learning Outcomes 

      A wide serial of studies have been conducted over three years in The United Kingdom 

and Canada by (Day, et. at., 2007), these group of studies examined over (394) three 

hundred ninety-four primary schools and (368) three hundred six eight secondary schools.  

One of the main aims of these studies is to investigate the influence of lead teachers on 

learning outcomes in different ways and to study the challenges facing lead teachers in 

their role.  

Starting the influence of lead teachers on learning outcomes, these serial of studies have 

proved different claims. First, In highly effective and good schools, it has been proved that 

there is a positive correlation between head teachers’ participation in decision-making and 

in schools’ improvement included pupils’ outcomes (Leithwood et al, 2006a); 

nevertheless, head teachers’ positive participation are varied depend on their experience in 

the schools  as it was illustrated in the research findings.  

Second, according to teachers’ survey in different schools, head teachers generally 

encourage the staff to work collaboratively and promote teachers’ leadership skills in their 

schools, which reflects on the staff-motivation, and satisfaction that leads to more 

improvement in the learning process.   

Third, it has been emphasized that there is a positive correlation between the effectiveness 

of the school's leadership and the way that it is widely distributed (Bell et al, 2003).  
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Furthermore, Robinson (2007) research investigated twenty-six studies between 1978 and 

2006. These studies were conducted in different countries such as the United States, 

Canada, England etc.. 

     The main aim of this research is to examine the direct and indirect links between 

leadership and students outcomes. It has been illustrated that school leadership influence 

varies depending on different dimensions. Each dimension could affect negatively or 

positively on school leadership influence such as establishing the school goals and 

expectations, resourcing strategically, planning and evaluating teachers, building the 

school curriculum, participating in teaching and learning development and working 

collaboratively. This research concluded that school leadership has a direct and indirect 

influence on teacher and student learning. In addition, it affects directly on the 

organizational and interpersonal change. Furthermore, this research proves that school 

leadership is the core of creating sustainable learning. 

2.8.2. Studies in Teacher Leadership Challenges  

      Moving to challenges facing lead teachers in their role between teachers and school 

administration, these serial of studies have concluded with different things.  

In (Day, et. at., 2007) studies (as mentioned above), it has been highlighted some 

challenges are faced by lead teachers' in their role.   First, they face some challenges with 

disadvantaged communities where they work in; parental lack of attention on their children 

work adds extra load on head teachers’ shoulders in improving students’ outcomes and on 

increasing parental awareness of their children’s academic level and challenges.   

Second, head teachers face difficulties in balancing between administration work and 

teaching, coaching, and planning works. For this reason, the majority of teachers see head 

teachers’ role as a kind of delegation rather than leadership distribution that derived from 

administration miscommunication and organizational misbehavior. 

Third, leader teachers find difficulties in attempting to enhance and apply the school 

standards, and to grantee abroad and balanced education in the time.  

2.8.3. Studies in Teacher Leadership and Teachers Performance 
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     Jared (2001) examines the influence of head teachers’ supervision on teachers work 

performance; the research was conducted in a secondary school in Uganda.  It has been 

found that 57% of the head teachers are unaware of their job description that leads to a lack 

of instructional practice. This problem has occurred for different reasons such as lack of 

lead teachers training and professional development; the other thing that not all the lead 

teachers are qualified enough to hold their place. This deficiency in the lead teachers works 

causes ambiguity in the workplace and teachers performance.  

The researcher concludes in this study that there is a moderate relationship between head 

teachers’ instructional practices and teachers’ performance. 

Many similar types of research have been conducted in the last thirty years that studied the 

connections between school leadership and students’ achievements and school 

improvements such as Silins & Mulford (2002), Lempira (2014), Elbert & Stone (1988), 

and Hallinger, Bickman & Davis (1995). Each study takes a different angle of school 

leadership and teacher leadership’s influence on different aspects of learning outcomes.    

 

2.9. Schools’ leadership in UAE  

      This research will be conducted in Dubai UAE; for this reason, it is very helpful to be 

aware as a researcher with the current situation of the UAE context.  UAE context has 

special requirements and demands for many reasons. Starting with schools’ annual 

evaluations, schools in UAE are evaluated against particular standards that tackle different 

domains such as school leadership, teaching and learning process, students’ attainment 

etc…. KHDA (Knowledge and Humanity Development Authority) inspections visit yearly 

the schools in Dubai and recently in all Emirates to evaluate them and their efficacy as 

schools.  School leaders in UAE face many challenges to cope with internal and external 

schools' demands and to keep on the face track of high-quality educational outcomes. 

The other point, school leaders in UAE have complied with NQA (National Qualifications 

Authority) evaluation for school principals, which track their performance, effectiveness, 

and involvement with the Emirate culture.   
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       Moving to UAE vision in 2021, His Highness Sheikh Mohammed bin Rashid Al 

Maktoum has launched UAE vision in 2021 in the nine years national agenda.  This 

agenda includes the educational indicators, which are required in all the educational 

organizations in UAE. This agenda stresses on moving toward more decentralization in the 

school, which open the doors to more innovations and transformational approach. In 

addition, the national agenda of UAE focuses on the quality of teaching and learning in the 

schools and on the sustainable education as The UAE Vision 2021 National Agenda 

emphasizes on the development of a first-rate education system.   

 For these reasons, schools leadership in UAE has to put in the consideration the leadership 

requirement of KHDA and NQA along with UAE vision in 2021. UAE context is looking 

for more decentralization, collaboration, innovation, and sustainable education. School 

leadership in UAE needs to work with transformational, transactional, and distributive 

approaches to move from centralization to decentralization. Furthermore, school leaders in 

UAE should adopt more visionary, democratic, and coaching styles to allow more space 

for innovation and sustainable education. 

 

2.10. Conclusion  

     School’s leadership is widely studied in the educational discourse. This chapter displays 

and summarizes some existing scholarly researches, articles, and books related to the 

research concentration. The main goals in research are to study the influence of teacher 

leadership in improving the learning process in general, and the influence of teacher 

leadership in teachers' performance and professional development. In addition, the 

researcher aim is to study the challenges facing the lead teachers in their role in the UAE 

context in particular. Teacher leadership is one of the essential concepts that related to 

distributed leadership, which is partially derived from the transformational approach. In 

this section, the researcher displays different definitions of leadership, especially school 

leadership and management. In addition, this chapter highlights some views regarding the 

importance of school leadership role in schools improvement. Moving toward the 

developmental process of leadership approaches, leadership models, styles, and the modern 
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leadership theories, it has been illustrated precisely.  The researcher summarizes some 

authors’ claims regarding these theories aspects, strengths, and weaknesses. Furthers more, 

this chapter displays similar studies that had been conducted in different countries that 

taking a similar concentration of this research.  It has been illustrated that this study is 

significant as it concentrates on distributed and transformational approach influence and 

effectiveness in this region (UAE).  The researcher is going to focus on teachers’ 

leadership in international schools in Dubai taking into consideration the internal, and 

external requirements, and how teacher leadership can contribute to schools' improvement 

in general and in teachers' performance and students’ outcomes.).   
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CHAPTER THREE: Methodology 

 

 

3.1. Introduction 

 

     This chapter displays the methodology, design, instruments, and framework that work 

toward the purpose of the research. The purpose of the research study is to examine the 

influence of lead teachers in improving the learning process, teachers' professional 

development, and teachers' motivation. In addition, it will investigate the challenges facing 

lead teachers in their role between teachers and school administration. The mixed method 

will be adopted in the research study. According to Jick (1979), Johnson, Onwuegbuzie, & 

Turner (2007), and Greene (2016) mixed method strengthens social science researches. 

Both qualitative and quantitative methods are used combined in social science for either 

conformity or for completeness purposes as Hussein (2009) claims; in this study, the 

qualitative and quantitative methods will be used for both purposes. An interview will be 

conducted with the lead teachers as the qualitative instrument of the research. In addition, a 

survey will be sent to the teachers as the quantitative instrument. The sampling of the 

research well be multistage sampling, which will contain two samples (lead teachers and 

teachers who work in Dubai schools). Furthermore, the research design will be a 

combination of a descriptive and exploratory study aiming to describe the lead teachers' 

influence on different domains and to explore the challenges facing them in their role. Both 

qualitative and quantitative tool will work together to prove the research hypothesis and to 

answer the research questions as this chapter shows in details.  

 

 

3.2. Purpose statement 

      The purpose statement as Casewell (2014) indicates to the goal or the aim of a study 

that is intended to be accomplished. The purpose of this research study is to examine the 
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influence of the effective lead teachers in improving the learning process, teachers’ 

professional development, and teachers’ motivation. In addition, it will investigate the 

challenges facing lead teachers in their role between teachers and school administration. 

3.3. Research Hypothesis 

 

     Distributed leadership theory, which is embedded in teacher leadership, allows school 

senior management to keep close to the certain learning practices in classrooms 

(Humphreys, 2010), (Maden, 2001), and (Silins & Mulford, 2002a, b, & c). 

Based on distributive leadership approach, which is formed in teacher leadership, this 

research study has drawn three hypothesis.  

This research study will investigate the validity of the following hypothesis: 

1. The effective lead teachers have a positive influence in improving the teaching and 

learning process. 

2. The effective lead teachers have a positive contribution to teachers' professional 

development and work motivation. 

3. Lead teachers face some challenges in their role between teachers and school 

administration. 

3.4. Research Questions  

      This research study will examine the validity of the given hypothesis by answering the 

following questions: 

1- What is the influence of the effective lead teachers in improving teaching and learning 

process? 

2- What are the challenges face the lead teachers in their role between teachers and school 

administration? 

3- What is the role of the effective lead teacher in teachers’ professional development, and 

teachers’ motivation? 

 

3.5. Research Design  

 

     Research design according to Creswell (2014) is the direction of the type of inquiry, 

which within the research moves in a specific research method. Burns and Grove (2003) 
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claim that research design indicates as a blueprint for conducting a research study that 

controlled by factors that influence the validity of the research findings.  

 

This research design is a combination of a descriptive and exploratory study for different 

reasons.  

      As a start, descriptive study is a study that is designed to provide a picture to a certain 

situation/s that already known or happened or make a judgment for a phenomenon as 

Burns and Grove (2003) explain. While the exploratory study is designed to find out or to 

investigate an area that has not been explored enough or examine a new idea as Polit et al 

(2001) elaborate. This research is considered as descriptive research because it will 

describe the role of lead teachers in the learning process, which is embedded in teachers’ 

collaboration, and classroom practices development in Dubai schools in general and in an 

international school in Dubai in particular which has been explored in different studies 

before. On the other hand, this research is considered as exploratory research because it 

will work on figuring out the main challenges facing lead teachers between teachers and 

administration demands, especially in Dubai. This angle has not been explored enough, 

especially in this region.  

 

3.6. Research Approach (qualitative – quantitative) 

  

     This research will be adopted a mixed method approach (triangulation). The mixed 

method as Casewell (2014) explains is a combination or an integration between qualitative 

and quantitative methods in the data collection and in data analysis.  

 

      Quantitative researches as Wilson & Gochyyev (2013) explain Psychometrics is the 

study of the measurement of educational and psychological aspects. While, Bryman (2012) 

defines quantitative research as a strategy, which focuses on quantification in data 

collection and data analysis.  It has been proved that adopting quantitative approach has 

some advantages. The sampling in quantitative research is randomly selected which more 

truth- worthy (less biased) according to Carr (1994); also, quantitative research is required 

less time as it is analyzed by software such as SPSS (Connolly, 2007).  Moving to the 
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qualitative research method, qualitative research is not based on quantifications as Flick 

(2014) claims. Qualitative research is non- standardized data; it is based on analyzing, 

interpreting and representing data rather than statistics. Adopting a qualitative approach 

strengthens the research for different points such as qualitative research gives deeper 

insights as it describes the linkage between the result and the performance. Another thing, 

qualitative research gives a holistic understanding of a situation (interpretivism), and 

qualitative research is more subjective and detailed (Rahman 2017). 

 

      This study will adopt a mixed method triangulation method, as the researcher will use 

both qualitative and quantitative methods in collecting data and in studying and analyzing 

it. The researcher will collect quantitative data by sending a close-ended survey to the 

teachers. In addition, the researcher will collect qualitative data by interviewing the head of 

departments and lead teachers in the selected school.  

This research will combine between the quantification of the quantitative method and the 

holism and data description of the qualitative method, which add more validation and 

deeper interpretation of the research findings. According to Johnson, Onwuegbuzie, & 

Turner (2007), the mixed method is very useful in studying social, behavioral, and human 

science as sociologist found mixed method is more useful to them in answering their 

questions than qualitative and quantitative method separately. While Greene (2016) defines 

mixed methods as an approach to examine or investigate social science which naturally 

adopts two methodologies and more than one strategy in gathering, analyzing, and 

presenting data that gain more confidence in evaluating the findings of the research study.   

Mixed Methods Advantages:  

     Adopting the mixed method will strengthen the research in different areas. Jick (1979) 

claims that mixed method adds strengths to any study because it will offset the weakness 

of the qualitative and quantitative researches. The mixed method (triangulation) as Hussein 

(2009) mentions that mixed method is used in social science for either conformity or for 

completeness purposes; in this research, the mixed method will be adopted for both 

purposes. 

Furthermore, Palinkas el at (2011) illustrates that mixes method has many advantages as 

the following: 
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1. Collecting different data from different sources will add richness and 

comprehensiveness to the collected data by integrating information ex. (numbers 

with images). 

2. Providing flexibility in the research methodology as it can be adaptable to more 

than one research method. 

3. Creating scholarly interaction as mixing methods allow to more multidisciplinary  

4. Reflecting the participants' point of view as the mixed method integrates between 

statistics and descriptive data. 

5. Comparing quantitative and qualitative data, which gives a deeper understanding of 

the results and findings of the research.  

6. Answering questions that qualitative and quantitative methods failed to answer as 

the mixed method reflects on data from different angles. 

 

Mixed Methods Disadvantages: 

      In contrary, adopting the mixed method may cause some difficulties as Wisdom, et al. 

(2011) mention. The difficulties in adopting the mixed method according to Wisdom, et al. 

(2011) is as the following:  

1. Demanding to increase research resources, which requires more time and effort. 

2. Increasing challenging in different environments (multidisciplinary team) which 

more load will be added on the researcher in collecting and analyzing data.  

3. Increasing the complexity of evaluation as the mixed method study has a complex 

plan with integrated data collection strategies that will require more time and effort. 

Despite the difficulties in adopting the mixed method, modern discourse points on the 

evidence at the mixed method's data convergence and consonance especially in social 

sciences such as leadership in education. 
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3.6. The Setting and the Sample of the Study  

 

3.6.1. Research Setting   

      This research study will be conducted in an international school in Dubai (Gems 

Wellington Academy Al Khail WEK) as the setting of the research. This school was 

established in 2013, and it follows the British National Curriculum for England (NCfE). 

WEK belongs to well-known schools’ group (Gems group); Gems group is a network of 

more than 70 schools that spread over twelve countries around the world. WEK was 

ranked by KHDA as a good school for three years respectively. WEK serves around one 

thousand one hundred students and employs around one hundred and four teachers.  The 

school has clear hierarchal leadership and management system that starts with the 

Executive Leadership Team (ELT) and ends with head and lead teachers. Around thirty- 

five teachers have administrative roles in this school. Lead teachers in the school are such 

as coordinators, head of subjects, heads of departments, and heads of years etc. 

 

3.6.2. Research Sampling 

     In this research study, 104 teachers and 35 head teachers are selected as the research 

participants. The selected teachers are from different backgrounds, nationalities, 

experience, and ages. The lead teachers and teachers who will be selected as a sample in 

this research teach different stages starting from FS (foundation Stage) ending with the 

secondary department.  A standardized open-ended interview will be conducted with the 

lead teachers in the school and a survey will be sent to all the teachers in the school. 

As this research study is adopted the mixed method, the population sampling will be 

multistage sampling. According to Barreiro & Albandoz (2001), multistage sampling is 

two-stage sampling, which is needed in complicated studies. The first unit of this research 

is non- probability sample (35 lead teachers from different stages in the school will be 

interviewed), the other unit is a random sample (from 104 teachers) that will respond to the 

survey, which will be sent for all the research population. 
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3.7. Instrumentation  

 

     In the research, the researcher will use two research- instruments (qualitative and 

quantitative) as the research is adopted the mixed method.  The research instruments are 

designed based on the independent and dependent variables of the research.  

Variables in general as Kaur (2013) claims are something changes or varies or has one or 

more value that could be measured or described in a research. The variable could be 

dependent or independent. As Kaur (2013) highlights, the independent variable is the 

antecedent one (is not changes) while the dependent variable is the consequent one 

(changes and will be measured). In this study, there are three independent variables and 

two dependent variables, and it is illustrated as the following: 

Independent Variable:   1- The improvement in teaching and learning process.   

                                       2- The improvement in teachers’ professional development.           

                                       3- The positive teachers’ work motivation. 

Dependent Variables: 1- Lead teachers’ effectiveness in their role  

                                    2-leader teachers’ challenges in their role.  

Considering the independent and dependent variables, the instruments are designed to 

describe (qualitative) and to measure (quantitative) data as is displayed underneath.  

 

3.7.1. Lead Teachers’ Interview 

       The first instrument in this study is an interview to be conducted as the qualitative 

instrument in this study. 

The interview is designed to be conducted with lead teachers in the school.  Ideally, the 

plan is to interview all the lead teachers in the school who are thirty-five lead teachers (the 

first sample). The aim of the interview to collect data regarding the lead teachers' 

experience in the field and their main contributions to the learning process. In addition, the 

aim of this interview is to gather data regarding the lead teachers' contribution to teachers' 

professional development and motivation. The other goal of this interview is to collect data 

regarding the challenges that they face in their role in general and their suggestion to 

reduce these challenges. 
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The structure of the lead teachers’ interview 

 

     The interview is designed as a Standardized Open-Ended Interview. According to 

Turner (2010), standardized open-ended interviews are formed in a way that all participant 

will be asked identically the same questions, and they will be open to express their point of 

view in the same time. As Patton (2002) explains, there are some strengths and weaknesses 

related to this type of interviews. The first strength of the standardized open-ended 

interviews as Patton illustrates is that this type of interviews allow the researcher to 

compare the responses easily as the participants will be asked the questions.  The second 

strength is that structured interviews reduce the effect of the interviewer, which leads to 

prevent interviewer bias. The other thing, structured interviews permit reviewers to see the 

research instrument and the evaluation easily. On the other hand, some weaknesses are 

related to the structured interviews as the interviewees are little constrained by the 

questions, which cause less flexibility in this interview.  

 

        The researcher created the interview’s structure that based on five domains, which 

are derived from the research variables.  

The first domain is the personal domain. The research will ask the participants about their 

qualifications, their experience in the educational field and their awareness of the 

distributive leadership concept and how do they see leadership distribution in their school. 

The aim of the researcher here is to collect data regarding lead teacher's qualifications and 

experience and their conceptualization regarding distributing responsibilities in their 

school and if their school is succeeded in drawing leadership scheme or not. This question 

targets the first dependent variable of this research (lead teachers’ role effectiveness). 

 

      The second domain is to the lead teachers’ main challenges. In this domain, the 

researcher will ask the lead teacher about the main challenges that are facing them in their 

role as a mediator between teachers and ELT (Executive Leadership Team), and how the 

lading teachers manage their time and efforts to cope with these challenges and demands. 

The aim of the research is to collect data regarding one of the main questions of this 

research study. Lead teacher’s challenges is one of the research variables. 
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      The third domain in this interview is related to the lead teachers' influence on 

teacher's professional development. The aim of the researcher in this domain is to collect 

data regarding lead teachers' main responsibilities in increasing teachers' performance in 

the classroom and teachers' professional development. In addition, how the lead teachers 

motivate the teachers and help them to improve generally. Teachers professional 

development and motivation are two of the research variables. 

 

       The fourth domain in this interview is related to lead teachers' influence in improving 

the learning process. The aim of the researcher in this domain is to collect data regarding 

lead teachers' contribution to the learning process. Lead teachers have a unique aspect as a 

leader, which is the direct connection with the actual learning; the researcher aim is to 

collect data regarding this point and how it reflects positively on the learning process. 

Learning process improvement is one of the research variables. 

 

      The fifth domain in this interview is the lead teacher's self-reflection and self-

evaluation. The researcher's aim in this domain is to gather data related to lead teachers' 

self-evaluation, and their vision of a better and more effective distributed leadership. In 

this domain, the researcher will compare lead teachers’ point of view with the teachers’ 

point of view (will be gathered by the survey) regarding their contribution and 

responsibilities.  

The researcher will interview each lead teacher individually.   

 

3.7.2. Teacher’s Questionnaire (Teachers’ Survey) 

     The second instrument in this study is the survey to be conducted as the quantitative 

instrument in this study. 

The questionnaire is designed to be sent to all the teachers (the second sample) in the 

school, which are 104 teachers. The researcher aim in sending this questionnaire(See the 

appendices)  is to collect data regarding the teachers’ point of view in the influence of the 

lead teachers in boosting teaching and learning process in the classroom, and in developing 

and motiving them as teachers.  
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The structure of the teachers’ questionnaire 

     The questionnaire is designed as a close-ended questionnaire (quantitative). According 

to Choy (2014), close-ended questionnaires have strengths and some weaknesses. As he 

explains, the first strength is the data that is collected by a quantitative instrument is 

reliable and it could be analyzed critically. One more strength, the close-ended 

questionnaires require less time and effort to be designed and collected. Close-ended 

questionnaires have some weakness that should be highlighted; also, there is no deep 

experience or opinion are described in this instrument. The other thing is the possibility of 

misunderstanding and misinterpreting is very high in the close-ended questionnaire, as it 

will be sent via email.   

     In this research study, the questions of the survey convey attitudinal information as the 

participants (the teachers) will describe their opinions by choosing statements such as they 

are either agree or disagree or extremely agree or disagree.  

Simply the survey consists of nine questions; the questions are derived from the research 

main questions, and the survey questions are based on the variables of the research study 

as it illustrated underneath.  

 In the first, the second and the seventh questions the research wants to gather data 

regarding the teachers’ impacts on the lead teachers’ qualifications and experience. In 

addition, the aim in these questions is to get teachers’ impact on the reliability and self- 

management of the lead teachers. These questions are based on one dependent variable, 

which is the effectiveness of the lead teachers’ role.  

 

     In the third and the fourth question, the participants will be asked to give their impact 

toward lead teachers participating in inspiring and motivating them as followers and as 

colleagues. This question is based also on one independent variable, which is the 

teachers' motivation. 

  

     In the fifth, sixth and eighth questions, the participants will be asked to express their 

opinions toward the effectiveness of the lead teachers’ actual help in sharing the best 

practices in classroom, and how they help in solving the main problems that could face the 
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teachers in the learning process. Also, the teachers will be asked to express their opinion 

toward the success of lead teachers in initiating sustainable learning.  

This question is based also on one variable, which is The improvement in teaching and 

learning process. 

 

     In the last question (the ninth), the participants will be asked to express their opinions 

regarding the effectiveness of lead teachers’ participation in the professional development 

sessions in general. This question is based also on one independent variable, which is 

teachers’ professional development.   

The research will use Survey Monkey as a tool to collect the survey data, the researcher 

will send the very through a link via email to all the teachers to be filed. 

   

3.8. Research Reliability and Validity  

     Validity and reliability grantee the quality of any research study as Kimberlin and 

Winterstein (2008) highlight.  

Reliability according to Drost (2011) indicates to what extent the data that has been 

measured is free of errors, which leads to consistent results.  Joppe (2000) defines 

reliability as the degree of the research’s consistency and its presentation’s accuracy; in 

addition, research reliability is the degree of results reproductions under the same 

circumstances.   

 

     The researcher will adopt the mixed method and will use two instruments (qualitative 

and quantitative)  

Starting with the qualitative part, which is embedded in the lead teachers’ interview, the 

qualitative instrument is reliable for many reasons.  

According to Kirk and Miller (1986), there are three types of reliability in the qualitative 

researches. The first type is the measurement similarity in the research duration; the second 

type is the measurement consistency and stability in the research duration. The last type of 

reliability in the qualitative researches is to which extend the measurements are repeatable 

over time. 
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     In this research study, the researcher designed a standardized open-ended interview, 

which will guarantee that all the participants will be asked identically the same questions, 

and they will be given space to express their thoughts openly that gives the research’s 

measurement stability and consistency. The interview will be one to one to avoid any 

misunderstanding in the questions’ indications and concepts. 

Secondly, the interview form will be checked by the dissertation supervisor (Dr. 

Christiphor Hill), and it will be checked by the school principal (Neil Matthews) as experts 

in the field. Thirdly, the interview questions are clear and straightforward. The content of 

the questions are close to the lead teacher's actual work, and the questions are derived from 

them; the interview is repeatable and representative over time. 

Moving to the quantitative part, as part, Heale &Twycross (2015) claim that reliability in 

the quantitative tool is embedded in two aspects, which are homogeneity and stability. 

The two aspects are applicable to the quantitative tool. Firstly, all the questions of the 

survey focus on the lead teachers’ influence and effectiveness in different domains aiming 

to answer the research questions (consistency leads to homogeneity).  

Secondly, the identical survey will be sent to teachers in Dubai’s schools who have quite 

similar work conditions that creates results’ correlation over time. 

 

 

     Validity as Messick (1989) claims is to what extent the pieces of evidence and the 

rationale of the research are interpreted and appropriate. Borsboom, Mellenbergh and van 

Heerden (2004) define validity differently; according to them, validity is the degree of 

efficacy and legitimacy of measuring an attribute (variable). They stress on if the attribute 

(variable) has existed or not. 

     As this research is based on mixed methods, the research is based on two tools 

(qualitative and quantitative). Starting with the qualitative part, the validity in the 

qualitative research is constructed validity as Wainer and Braun (1998) illustrate. 

According to them, the constructed validity is the validity in the research basis. Starting 

with the notion, question, hypothesis, and moving to the suitability of the measurement 

tool. Each part of the research should be valid. The qualitative part of this research is valid 

for many reasons. 
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Firstly, the research questions tackle dominant issues that currently affect schools in Dubai 

directly and indirectly. Teachers' leadership takes wide attention in schools improvement 

as it has a strong influence on the teaching and learning cycle and the schools workflow. 

Secondly, research questions are derived from the research hypothesis that aims to prove 

the hypothesis or in contrary to disprove it. The research’s qualitative tool (the lead 

teachers’ interview) are built on the research questions, and the questions seek the required 

information to either prove or disprove the hypothesis. 

Thirdly, the first sample has consisted of lead teachers who are currently working as lead 

teachers in Dubai. The other thing, the sample will be selected from different departments 

in the school. 

 

    Moving to the quantitative part, Heale &Twycross (2015) claim that there are three 

types of validity in quantitative tools. The three types are content validity, face validity, 

construct validity, and criterion validity. The quantitative tool in this research is valid for 

many reasons.  

Firstly, the survey will prove the second hypothesis, which is lead teachers’ influence on 

teacher performance and professional development. Also, it will confirm the first 

hypothesis which is the positive influence of lead teachers on learning outcomes. For this 

reasons, the content of the quantitative tool is valid. 

Secondly, the survey will be checked and approved by the dissertation supervisor (Dr. 

Christiphor Hill), and it will be checked by the school principal (Neil Matthews) as experts 

in the field. Furthermore, the survey will be sent to two teachers and a lead teacher as a 

pilot sample. Depending on these points, the quantitative tool is valid.  

Thirdly, the quantitative tool is convergent with the qualitative tool and both complete 

each other. Furthermore, both qualitative and quantitative data will be taken from different 

sources, which are teachers, and lead teachers that will increase the construct validity.  

Finally, both instruments in this research are correlated and measuring the same variables. 

 

3.9. Ethical considerations  

     According to Bryman (2007), ethical consideration is one of the most important parts in 

any work; in dissertations, ethical consideration is the dominant part, which could affect in 
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the success or failure of the dissertation. The researcher of this study took in her 

consideration the ten point that was displayed by Bryman (2007) in this study as it is 

illustrated underneath.  

Firstly, a formal letter was sent from British University in Dubai (BUiD) to the principal of 

Gems Willington Academy Al Khail to permit the research to conduct her study in the 

school, which will include an interview to be conducted with the lead teachers and a survey 

to be sent to all the teachers in the school. The Principal of the school permitted the 

researcher to conduct her research in the school and signed the permission letter (see the 

appendix). In addition, the principal mentioned the researcher’s study in his weekly 

meeting with the whole school and encouraged the teachers to support the researcher and 

give her the required data (see the appendix).  

Secondly, in each interview, the interviewees will be informed that the interview will be 

recorded. The researcher will take their permission to record the interview before starting; 

in addition, the interviewees will be informed about the duration of the interview. After the 

interview, it will be typed by the researcher and confirmed and approved by the 

interviewees by signing the interview form (see the appendix).  

Thirdly, the teachers will be informed and permitted before filling out the survey. The 

survey will be anonymous.   

 

3.10. Conclusion  

     This chapter illustrates the methodology, framework, instruments, and the research 

design taking into consideration the reliability and the validity of each part. Triangulation 

method will be adopted in the research for completeness and conformity purposes. The 

design of the research is a combination of a descriptive and exploratory study.  Two 

instruments will be used to collecting data in this research (qualitative and quantitative). A 

survey will be sent to the teachers via email as the quantitative tool, and an interview will 

be conducted will the lead teachers individually as the qualitative tool. Each part in the 

survey and the interview answer a particular part of the research questions. One hundred 

and four participants will be a part of this research; all the participants (lead teachers – 

teachers) currently work in position Dubai schools. Data collection, analysis, and findings 

are illustrated in the following chapter. 
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CHAPTER FOUR: RESULTS, ANALYSIS 

 

4.1. Introduction 

      This section displays both the qualitative and the quantitative data were collected in the 

study and how the collected data proves and validates the research hypothesis. The 

researcher used  Survey Monkey in collecting and presenting the quantitative data (The 

teachers' questionnaire). Bar charts and tables with the exact percentage were used to 

display the responses of the teachers in the school in each question; this helped the 

researcher to connect and to indicate the results, which she found with the research 

hypothesis. Moving to the qualitative data, the researcher used Nvivo software in 

presenting the qualitative data (the lead teacher interview). Word trees and word clouds 

were used to display the high-frequency words that have been repeated by the interviewees 

in each domain. This helped the researcher to designate and to infer the main key points 

that all the lead teachers commonly mentioned and it helped her to connect and to indicate 

the results, which she found with the research hypothesis and questions. 

 

4.2. Quantitative Data 

      A close-ended questionnaire was sent to the teachers; the purpose of this questionnaire 

is gathering data on the teachers’ point of view and impact on the lead- teachers’ influence 

in boosting the actual teaching and learning process in the classroom, and in developing 

and motivating them as teachers.  

4.2. 1 Quantitative Data results 

 

Demographic Information  

The questionnaire was sent to all the teachers in Gems Wellington Academy Al Khail in 

Dubai.  
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Table 1: Teachers’ background information 

Teachers Background Information 

Teachers’ number  One-hundred and four teachers   

Teachers nationalities  Mixed and the Majority are British (60%). 

Teachers age  between 25-40 years old 

Experience  Varied between 2 – 15 years of experience 

in the educational field 

Source: Author 

 

      The questionnaire was anonymous, and it was sent via email to all the teachers in the 

school (104 teachers); the researcher received forty responses only over a 3 months period.   

Underneath table illustrates the definitions of each term that are used to measure all the 

different questionnaire’s aspects and teachers’ responses. 

       

     Table 2: Definitions of Questionnaire’s Aspects and Responses’ Measurements 

Terms Definitions 

Almost  Greater than 90% of the 

responses 

Most  Between 75 to 90% of the 

responses 

Majority Between 60 to 50% of the 

responses 

Large minority  Between 49 to 31% of the 

responses 

Minority Between 16 to 30% responses 

Few  Less than 15 responses  

                 Source: Author 
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Teachers’ responses are displayed and analyzed in the bar charts and the tables below. 

-The impact on the Lead teachers’ effectiveness in their role 

       The first, the second and the seventh questions reflect the teachers' impacts and 

opinions on the Lead teachers’ effectiveness in their role that address one of the dependent 

variables, which is the effectiveness of lead teachers in their role as illustrated below.  

 

 

 

                                                                             

   

 

 

Source: Author                                               Source: Author      

   

 

 

 

 

Source: Author                                                                          Source: Author 

 

 

 

 

 

 

 

0.00%
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40.00%

50.00%

60.00%

1-Lead teachers in the school are well-

qualified people with good experience.

Responses
0.00%

10.00%

20.00%

30.00%

40.00%

50.00%

60.00%

70.00%

2-Lead teachers succeed in working under 

pressure and prioritiing tasks effectively.

Responses

Bar Chart 1: The Teachers’ Responses in Q1 Bar Chart 2: The teachers’ Responses in 

Q2 
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                 Source: Author 

 

 

 

Source: Author                                                   Source: Author 

        

Answer Choices Responses 

Strongly agree 21.62% 

Agree 54.05% 

Neither agree or 

disagree 

10.81% 

Disagree 13.51% 

Strongly 

disagree 

0.00% 

 Answered 40 

 Skipped 0 

Answer Choices Responses 

  Strongly agree 21.62% 

Agree 59.46% 

Neither agree or 

disagree 

16.22% 

Disagree 2.70% 

Strongly 

disagree 

0.00% 

 Answered 40 

 Skipped 0 

Table 3: The Results of Teachers’ 

Responses in Q1 in the Teachers’ Survey 

Table 4: The Results of Teachers’ 

Responses in Q2 in the Teachers’ Survey 

0.00%

5.00%

10.00%

15.00%

20.00%

25.00%

30.00%

7-Teachers’ leadership involves a matter of 

delegation (distributing workload) ONLY.

Responses

Bar Chart 3: The teachers’ Responses in Q7 

in the Survey in the Teachers’ Survey 
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Source: Author 

 

        According to The Bar Charts (1-2-3), most of the teachers found the lead teachers in 

the school qualified with very good experience in the field; they see the lead teachers either 

successful or very successful to manage and to work under pressure. Meanwhile, few 

teachers consider the lead teachers in school as inexpert in this field. This is a good 

indication that leads teachers were qualified with good experience and they were effective 

in their role. In addition, this part contributes to answering the three questions in the 

research, which measures the effectiveness of the lead teachers in their role.    

  

-The perception on lead teachers’ role in inspiring and motivating other teachers  

      The third question targeted the teachers’ opinions on the role of lead teachers in the 

positivity and the work motivation of the teachers; this part answers the third question in 

this research and addresses one of the independent variables. The responses are illustrated 

underneath.  

Answer Choices Responses 

  Strongly agree 5.41% 

Agree 27.03% 

Neither agree or 

disagree 

13.51% 

Disagree 27.03% 

Strongly 

disagree 

27.03% 

 Answered 40 

 Skipped 0 

Table 5: The Results of Teachers’ 

Responses in Q7 in the Teachers’ Survey 
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Table 

             Source: Author 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                  Source: Author 

 

Answer Choices Responses 

  Strongly agree 18.92% 

Agree 62.16% 

Neither agree or 

disagree 

18.92% 

Disagree 0.00% 

Strongly 

disagree 

0.00% 

 Answered 40 

 Skipped 0 

Strongly
agree

Agree Neither
agree nor
disagree

Disagree Strongly
disagree

0.00%

10.00%

20.00%

30.00%

40.00%

50.00%

60.00%

70.00%

3-Teachers are highly motivated and inspired by lead teachers model 

good of teaching practices 

Responses

Bar Chart 4: The teachers’ Responses in Q3 in the 

Teachers’ Survey 

Table 6: The Results of Teachers’ Responses 

in Q3 in the Teachers’ Survey 



 

41 
 

      According to the Bar Chart (4), most of the teachers see that the lead teachers present 

good models of teaching and learning practices which helps in inspiring and motivating 

other teachers. Furthermore, very few teachers see the lead teachers disable to present good 

teaching and learning models in the classroom. This part answers the third question of this 

research; in addition, is a good indication to prove the research hypothesis that is the 

positivity of the lead teachers' participation in teachers' development and work 

improvement, which reflects on the students' academic achievements.   

 

-The perception of teachers' leadership positive contribution in the teaching and 

learning process 

       The fifth, sixth and the eighth questions are reconsolidated the third question as lead 

teachers encourage the other teachers to exchange knowledge and experiences and show 

practically what is the best practices in the class that contribute in initiating sustainable 

learning outcomes. This part addresses one of the independent variables of this study, 

which is the positive contribution of the lead teachers on the teaching and learning process. 

The responses are illustrated below.   

 

 

 

                          

 

 

 

 

 

 

 

 

 

Resource: Author                                                    Resource: Author 

Bar Chart 6: The teachers’ Responses in Q6 in the 

Survey in the Teachers’ Survey 

0.00%
10.00%
20.00%
30.00%
40.00%
50.00%
60.00%
70.00%
80.00%

6-Teaching and learning process is 

improved by sharing best practices.

Responses

Bar Chart 5: The teachers’ Responses in Q5 in 

the Survey in the Teachers’ Survey 

0.00%
10.00%
20.00%
30.00%
40.00%
50.00%
60.00%

5- Actual challenges happening in 

classrooms and are solved practically.

Responses
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                Resource: Author 

 

 

 

              

 

 

 

 

 

 

 

 

 

Source: Author                                                      Source: Author 

 

Answer Choices Responses 

  Strongly agree 18.92% 

Agree 51.35% 

Neither agree or 

disagree 

21.62% 

Disagree 8.11% 

Strongly 

disagree 

0.00% 

 Answered 40 

 Skipped 0 

Answer Choices Responses 

  Strongly agree 11.11% 

Agree 75.00% 

Neither agree or 

disagree 

11.11% 

Disagree 2.78% 

Strongly 

disagree 

0.00% 

 Answered 40 

  Skipped 0 

Bar Chart 7: The teachers’ Responses in Q8 

in the Survey in the Teachers’ Survey 

Strongly
agree

Agree Neither
agree nor
disagree

Disagree Strongly
disagree

0.00%

10.00%

20.00%

30.00%

40.00%

50.00%

60.00%

70.00%

80.00%

90.00%

8-Teaching and learning process is intiated and sustained as a mater 

of teachers’ agency and choice.

Responses

Table 7: The Results of Teachers’ 

Responses in Q5 in the Teachers’ Survey 

Table 8: The Results of Teachers’ Responses 

in Q6 in the Teachers’ Survey 
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                                  Source: Author  

 

      As it is illustrated in the Bar Chart (5), most of the respondents found that lead teachers 

boost more collaborative work environment, and very minor number teachers see the 

opposite. This answers the first and the third questions of this research; also, is a strong 

indication of the positivity of the lead teachers in motivating and improving the teachers' 

professionally, which boosts the learning process directly and indirectly.   

In addition, According to the Bar Charts (6-7), the majority of the teachers agree or 

strongly agree on the perception of the practicality and the effectiveness of the lead 

teachers on improving the teaching and learning process and reducing the challenges that 

facing the teachers in their classrooms. Meanwhile, the minority number of teachers did 

not find it either helpful or unhelpful, but very few teachers see the teachers' leadership 

unbeneficial in the teaching and learning process. This part answers the first and the third 

questions of this research; in addition, it is an indication consolidates the hypothesis of the 

positivity of the lead teachers' roles on the learning process and the students' academic 

achievements; moreover, it proves that the most effective leadership in schools should 

come from the core of the school. 

Answer Choices Responses 

  Strongly agree 10.81% 

Agree 78.38% 

Neither agree or 

disagree 

10.81% 

Disagree 0.00% 

Strongly disagree 0.00% 

 Answered 40 

 Skipped 0 

Table 9: The Results of Teachers’ Responses in Q8 in the 

Teachers’ Survey 
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-The impact on lead teachers participating in conducting and managing effective PD 

pieces of training 

The ninth question targeted the teachers’ impacts on the lead teachers’ participation on the 

teachers’ PD training; this part answers the third question of this research. The responses 

are displayed below. 

 

 

               Source: Author 

 

 

 

 

 

 

 

 

 

 

                                         Source: Author                            

 

Strongly
agree

Agree Neither
agree or
disagree

Disagree Strongly
disagree

0.00%

5.00%

10.00%

15.00%

20.00%

25.00%

30.00%

35.00%

40.00%

45.00%

9-PD sessions are effectively initated and facilitated based on 

teachers’ – students’ needs and on the school’s priorities 

Responses

Answer Choices Responses 

  Strongly agree 18.92% 

Agree 40.54% 

Neither agree or 

disagree 

18.92% 

Disagree 18.92% 

Strongly 

disagree 

2.70% 

 Answered 40 

 Skipped 0 

Bar Chart 8: The teachers’ Responses in Q9 in the 

Survey in the Teachers’ Survey 

Table 10: The Results of Teachers’ 

Responses in Q9 in the Teachers’ Survey 
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       According to the Bar Chart 9, the majority of the teachers see those lead teachers assist 

and develop PD pieces of training based on their needs and the school priorities. 

Meanwhile, the large minority of the teachers either see lead teachers' role in PD training 

are less effective or it is not effective at all. This is an acceptable indication on the 

effectiveness of the lead teachers' role in initiating and developing PD sessions to the 

teachers, but a good number of teachers see that lead teacher are less effective in this part, 

which shows an unexpected result. This part answers directly the third question in this 

research.  

4.2.2. Quantitative Data Analysis 

      SPSS software was used in this research in the purpose of analyzing the quantitative 

data reliability and regression analysis as shown below. 

-The Reliability of the Quantitative Data  

Each question in the teachers' questionnaire is related to the specific variable as follows 

*Question 3 addresses the teachers’ motivation variable TM, which is the one of the 

independent variables of the research hypothesis. 

*Question 9 addresses the teachers’ professional development PD, which is one of the 

independent variables of the research hypothesis. 

*Questions 1, 2 and 7 address the lead teachers’ role effectiveness LTE which is the 

dependent variable of the research hypothesis. SPSS software was used to measure the 

reliability in this variable’s items as illustrated below. 

 

Table 12: Reliability Statistics 

Cronbach's Alpha N of Items 

.727 2 

Source: Author  

          

Resource: Author  

As displayed in the reliability scale, all the items of the dependent variable were computed 

together; the Cronbach’s Alpha of these components was .789 which shows that the 

reliability of the data is acceptable in this variable. 

 *Questions 4, 5, 6 and 8 address the  teaching and learning process improvement TLP which 

is one of the independent variables of the research hypothesis. SPSS software was used to 

Table 11: Case Processing Summary 

    N % 

Cases 

Valid 37 100.0 

Excludeda 0 .0 

Total 37 100.0 
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measure the reliability in this variable’s items as illustrated below. 

 

Table 14: Reliability Statistics 

Cronbach's Alpha N of Items 

.271 4 

Source: Author 

 Source: Author 

As displayed in the reliability scale, all the items of the dependent variable were computed 

together; the Cronbach’s Alpha of these components was ,271 which shows that the 

reliability of the data is acceptable in this variable also. 

 

-The Regression Analysis 

Regression analysis had been conducted on the quantitative data of the study in order to 

estimate the relationship among the dependent variable LTE and the independent variables 

TM, PD, TLP as displayed below.  

Table 15: Regression Model Summaryb 

Model R R Square 

Adjusted R 

Square 

Std. Error of 

the Estimate 

Change Statistics 

R Square 

Change F Change df1 df2 Sig. F Change 

1 .477a .228 .157 2.94978 .228 3.241 3 33 .034 

a. Predictors: (Constant), TM, PD, TLP                                                                                                              Source: Author 

b. Dependent Variable: LTL 

 

Table 16: ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 84.591 3 28.197 3.241 .034b 

Residual 287.139 33 8.701   

Total 371.730 36    

a. Dependent Variable: LTE                                                                                                                                Source: Author 

b. Predictors: (Constant), TM, PD, TLP 

 

 

 

Table 13: Case Processing Summary 

   N % 

Cases 

Valid 36 97.3 

Excludeda 1 2.7 

Total 37 100.0 
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Table:17  Coefficientsa 

Model 

Unstandardized Coefficients 

Standardized 

Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) .104 5.310  .020 .984 

TLP .334 .458 .123 .728 .472 

PD .650 .376 .283 1.729 .093 

TM 1.246 .844 .242 1.477 .149 

a. Dependent Variable: LTL                                                                                                              Source: Author    

 

Table: 18  Residuals Statisticsa 

 Minimum Maximum Mean Std. Deviation N 

Predicted Value 8.1627 14.5885 11.2973 1.53289 37 

Residual -8.04200 4.50373 .00000 2.82420 37 

Std. Predicted Value -2.045 2.147 .000 1.000 37 

Std. Residual -2.726 1.527 .000 .957 37 

a. Dependent Variable: LTL                                                                                                            Source: Author 

 

 

The regression scale shows that the linear correlation value among the research variables 

is, .477 which is acceptable. 

This analysis proves the positive relationship between the effectiveness of lead teachers' 

role and the improvement in teachers’ motivation, teaching and learning process, and 

teachers' professional development. 

 

4.3. Qualitative Data 

     A Standardized Open-Ended Interview was conducted with twenty lead teachers who 

are currently in their positions as teachers and leaders at the same time. The purpose of 

conducting this interview with the lead teachers is gathering data regarding their 

contributions in improving teaching and learning process in different ways, and the main 

challenges that face them in their dual role.  The researcher categorized the qualitative data 

in five domains; each domain was gathered from all the lead teachers’ responses and 
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presented in a word tree and a word cloud. The word trees and the word cloud assisted the 

researcher in designating and to inferring the main key points that all the lead teachers 

commonly mentioned and it helped her in connecting and indicating the results, which she 

found with the research hypothesis. 

 

Demographic Information  

     The interview was conducted with twenty lead teachers who currently work in different 

schools in Dubai.   

 

Table 19: Teachers’ background information 

Lead Teachers Background Information 

Teachers’ number  20 lead teachers 

Teachers’ gender 2 males and 18 females 

Teachers nationalities  7 non Arabs(British- Americans- Czech- 

Canadians) 

13 Arabs 

Teachers age  between 25-40 years old 

Experience  Varied mostly between 2 – 15 years of 

experience in the educational field 

Qualifications  

 

 

 

8 interviewees  hold high degrees (MA- 

High Diplomas) 

13 interviewees hold BA degree only  

Source: Author 

 

     NVivo software was used in summarizing and analyzing the qualitative data of this 

study; NVivo software assists in presenting and analyzing the qualitative data 

professionally as Bazeley (2007) claims that NVivo raises the quality of the data of the 

research and provides more professional and accurate results in both displaying and 

analyzing methods. 
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The qualitative data was divided into five domains or themes as illustrated underneath. 

 

Domain 1: the Personal Domain and Distributive Leadership Awareness 

     The first domain focused on the lead teachers' perceptions of distributive leadership 

and how they see the leadership distributed in their schools. This domain contributes in 

answering the first and the second questions in this study by measuring how the lead 

teachers see leadership is distributed and applied in their schools and how it reflects on 

their role as lead teachers. The responses were varied as is displayed in the words tree and 

words cloud below. 

 

Word Tree1: Domain 1 the Personal Domain and Distributive Leadership Awareness 

 

Source: Author 
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Word Cloud 1: Domain 1 the Personal Domain and Distributive Leadership 

Awareness 

 

 Source: Author  

 

     Two lead teachers did not have a clear conception of distributive leadership, but the 

majority of the other lead teachers were aware of what distributive leadership refers to. In 

general, the lead teachers see distributive leadership as collaborative work in the school; 

share responsibilities, flat leadership, and a new version of leadership; while two teachers 

saw that distributive leadership were not applied accurately and effectively in their schools. 

They saw that it was more workload division rather than the authority distribution. Three 

of the lead teachers mentioned that the effectiveness of the distributive leadership 

depended on the leaders’ qualifications and experiences. That shows that lead teachers’ 

challenges could be varied depending on the leadership system’s effectiveness in their 

schools.  

 



 

51 
 

Domain 2: the Main Challenges Face the Lead Teachers  

      The second domain highlighted the main challenges face the lead teachers in their role 

as a mediated position between the teachers and the senior leadership. This domain 

answered the second question of this research. The lead teachers were asked to explain 

briefly the main challenges faced them in their roles; the responses are summarized 

underneath in the word tree and word cloud. 

 

Word Tree 2: Domain 2 the Main Challenges Face the Lead Teachers  

 

 

 

 

 

 

 

 

 

 

Source: Author 
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Word Cloud 2: Domain 2 the Main Challenges Face the Lead Teachers 

 

Source: Author 

  

       The majority of the lead teachers claimed that the shortage of time and resources are 

the biggest challenges facing them in their role, which limited the opportunities of 

production, and students learning. The workload is the second biggest challenge for them 

because they hold a dual position, as they are administrators and teachers at the same time.  

In the third place as nine teachers mentioned, some teachers are reluctant to work or to 

change which slow down the improvement process or the work circuit. Four teachers face 

challenges in applying and conveying the SLT decisions with short notice to the teachers, 

which mostly were not realistic or applicable. Two teachers claimed that their schools 

adopted artificial distributive leadership approach as the decision-making constrained with 

the senior leadership team only which led to work rigidity and teachers' burning out. This 

part answers the second question of this research. This domain clarifies the main 

challenges face the lead teachers in general, which can be gathered in three points (time- 

workload – teachers reluctant). 
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Domain 3: the Contributions of the Lead Teachers in Teachers’ Professional 

Development 

       The third domain addressed the lead teachers’ role and responsibilities in teachers' 

pieces of training and professional development. This domain answers the third question of 

this research; this domain clarifies the role of the lead teachers’ in teachers’ professional 

development and motivation. The responses of the lead teachers are summarized and are 

illustrated in the word tree and the word cloud below. 

 

Word Tree 3: Domain 3 the Contributions of the Lead Teachers in Teachers’ 

Professional Development 

 

Source: Author 
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Word Cloud 3: Domain 3 the Contributions of the Lead Teachers in Teachers’ 

Professional Development

 

Source: Author 

 

       Some teachers claimed that assuring the teachers' work consistency is one of the main 

responsibilities of the lead teachers which embedded in (checking the quality of teachers 

planning- and performing in the classroom). The majority of the lead teachers mentioned 

that they do instructional, coaching and practical training in the classrooms. The most of 

the lead teachers agreed that facilitating the teachers to reach the school expectations is one 

of the lead teachers' priorities, and embodying collaborative work and exchanging 

knowledge is the key of the successful teacher leadership. This part is compatible with the 

teachers' responses, which is displayed in Bar chart 4. That shows a strong indication that 

lead teachers participated directly and indirectly in enhancing the teachers' performance 

and the students' learning process by conducting instructional and modeling training for the 

teachers. That answers the first and the third questions of this research. 
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Domain 4: the Influence of the Lead Teachers in Improving the Learning Process 

      The fourth domain is to deal with the lead teachers' influence on improving the 

learning process, and it answers the first question of this research. The lead teachers' 

responses are displayed in the word tree and the word cloud underneath.  

Word Tree 4: Domain 4 the Influence of the Lead Teachers in Improving the 

Learning Process 

 

 Source: Author 

 

Word Cloud 4: Domain 4 the Influence of the Lead Teachers in Improving the 

Learning Process 

 

              Source: Author 
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      In this part, lead teachers responses were varied; in general, effective educational 

leadership in their opinions strengthens the learning process in different ways. According 

to the lead teachers, guaranteeing high-quality planning, that assuring the students are 

going in the right learning process can promote the learning process. Furthermore, the 

consistency in the learning along with the intervention management where needed can 

assure the sustainability in the learning.  In addition, modeling good teaching practicing 

and supporting the team as possible can play a dominant role in enhancing the learning 

process. Lead teachers responses here is compatible with the teacher responses that is 

displayed in Bar Charts 3,4 and 6.  This part also consolidates the research hypothesis of 

the positivity of lead teachers' participation in improving the learning process and 

motivating the teachers. 

 

Domain 5: the Self-Reflection and Evaluation of the Lead Teachers 

     The fifth domain showed the lead teachers self-evaluation, and how can the schools 

support them in their role. This domain answer the second question in this research. The 

responses of the lead teachers are summarized in the word tree and the word cloud below.  

 

 

Word Tree 5: Domain 5 the Self-Reflection and Evaluation of the Lead Teachers 

 

 Source: Author 
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Word Cloud 5: Domain 5 the Self-Reflection and Evaluation of the Lead Teachers 

 

       Source: Author 

 

      Lead teachers’ responses were diverse; most of the lead teachers described themselves 

as good role models and wellbeing members which help in inspiring other teachers, which 

is accordant with the teachers' responses in Bar Chart 3, 4 and 6. Many lead teachers also 

claimed that time management, work resilience, and prioritizing needs are essential in their 

role that is compatible with the teachers' responses in Bar Charts 1 and 2. Some of the lead 

teachers found themselves supportive and innovation initiatives. Other lead teachers 

claimed that knowing their teachers helping them in training and scaffolding their skills; 

this reconsolidates teachers’ responses in Bar Chart 3and 4. Three lead teachers described 

themselves as open to all different point of view and suggestions to change and improve. 

In general, the teachers’ self-evaluation shows an agreement with the teachers' responses in 

the survey which is a strong indication of the validity of the research hypothesis. 

      Lead teachers suggested many solutions or suggestions enhance their performance in 

their role. Most of the lead teachers stressed on dedicating more time for working with 

teachers and decreasing the time, that goes in duties and other work that can be done by 

other members. The majority of the teachers mentioned the need for more freedom in 
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decision-making and more flexibility in the actual work. Two lead teachers suggested 

exchanging visits and collaborative work between leaders in the same school and in the 

different schools in Dubai; in addition, Professional development pieces of training and 

workshops are needed for the lead teachers.   

 

4.4. Summary 

       This chapter displays the main findings of the quantitative and qualitative data, which 

were found in this research. The researcher used Survey Monkey in presenting and 

analyzing the quantitative data, and she used Nvivo software in presenting the qualitative 

data.  

     In summary, the researcher found many key points. The first point, most of the teachers 

found the lead teachers in their schools qualified and able to work under pressure as it is 

illustrated in Bar Charts 1 and 2. That is compatible with lead teachers’ claims in their self-

evaluation in Domain 5. The second point, most of the teachers saw that the lead teachers 

presenting good models of teaching and learning practices helped in inspiring and 

motivating other teachers as it is illustrated in Bar Chart 4, 5 and 6. That is accordant with 

the lead teachers' statements in Domains 3 and 4. The third point, the majority of the 

teachers as it is displayed in Bar Charts 4, 5 and 6 saw the lead teachers had an effective 

role in improving the learning process and in initiating sustainable learning directly and 

indirectly. That restated by the lead teachers in Domains 4 and 5. The fourth point, the 

majority of the teachers claimed that lead teachers had an effective role in their 

professional development as it is displayed in Bar Chart 9.  While the lead teachers restated 

this point in different domains; lead teachers' instructional approach and modeling best 

practices in the classroom along with the actual teachers training helped and participated in 

teachers' professional development. The fifth point, the lead teachers faced different 

challenges in their role as teachers and leaders, which could be varied, depends on each 

school leadership system and approach as it is mentioned in Domain 1.  Most of the 

teachers commonly mentioned the major challenges face them in their role as it is 

presented in Domain 2 were time and resources limitation, workload, and teachers 

reluctant. 
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CHAPTER FIVE: Conclusion and Recommendations 

 

5.1 Key Findings  

Different findings were concluded in this study based on the collected data as the 

following: 

 The Lead teachers in their dual role face different challenges. The shortage in time 

and resources is one of the main challenges that face the lead teachers, which limits 

the opportunities of production, and students learning. The workload is considered 

as one of the main challenges encounter the lead teachers in their role. In addition, 

teachers’ reluctant to work or to cooperate is one of the lead teachers challenges in 

their role. 

 There is a positive relationship between the effectiveness of the lead teachers’ role 

with the teachers’ motivation to work, which reflect on the teachers’ productivity at 

work.  

 The effective lead teachers have direct and indirect positive influence on the 

teaching and learning process, and they have the ability to initiate sustainable 

learning process.  

 The effective lead teachers have a dominant contribution in the teachers' 

professional development that based on the teachers' needs and school priorities. 

 Lead teachers' effectiveness could be effected with the leadership experience, 

qualifications and with the school leadership approach and structure.   

5.2. Limitation  

       There are particular limitations in this study to be mentioned. The first limitation is 

that both samples of the study which are the non-probability sample (twenty lead 

teachers(interviewees) from different schools), and the random sample (thirty-seven 

respondents to the survey out of one hundred and seven teachers in the school) are 

considered as small samples. That may affect in a degree the reliability of the quantitative 

and the qualitative data of the study. The second limitation is that the research was 

conducted a private school in one emirate only (Dubai).  For these reasons, the proved 
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hypothesis of this research could not be generalized t all the schools in UAE. The third 

limitation is the shortage in time of this reaserch study; the study took few months only 

(the last term in the academic year (April –June-July); the study variables could be slightly 

changed over time in the academic year. The fourth limitation is that the study was focused 

on one aspect, which is teachers' leadership only, and it did not include other leadership 

aspects such as students' leadership or parents' leadership. The other limitation, the study 

took limited factors related to lead teachers' role, other factors should be taken in the 

consideration such as teachers' licensing and KHDA and MOE Ministry of education 

requirements in all UAE schools. The last limitation is that the researcher herself is one of 

the lead teachers in Dubai that allows the probability of an unintentionally biased 

description of the research aspects or the conclusions although the researcher was objective 

in collecting and analyzing the data of this research. 

 

5.3. Recommendations for further studies  

      There are some recommendations that are suggested by the researcher of this study. As 

a start, further Parallel researches are required in more schools in Dubai and in different 

schools in all the emirates in UAE with wider samples to gather more accurate and reliable 

data regarding the distributed leadership approach effectiveness in general and the teachers' 

leadership in particular in the country. The second point, the future studies need to be 

conducted in a longer term of time, which allows the researchers to measure all the factors 

that affect the teachers' leadership over the academic year. The researcher suggested a 

study to be conducted on focused groups of teachers and lead teachers that allowed the 

researcher to get more specific and accurate data. The last recommendation, the researcher 

suggests further study to be conducted on different leadership aspects in the schools such 

as students' leadership and parents' leadership. 
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5.4. Conclusion  

 

      Teachers’ leadership is one dominant face of the distributive leadership in schools as 

West-Burnham (2002) claims that teachers’ leadership clarifies the link between school 

leadership and students’ learning outcomes. According to Humphreys (2010) teachers’ 

leadership, mainly is about teachers’ cooperating and learning from each other to improve 

the classroom practices.  As an educator, the researcher found teachers' leadership in 

schools is one of the most pivotal roles in schools' leadership as it comes from the center 

core of the school (the teachers). The aim of is this study was to investigate the main 

challenges face the lead teachers in their role as teachers and leaders at the same time. In 

addition, the research study studied the relationship between the effectiveness of the lead 

teachers' role and the positive effect on the teachers' motivation, professional development, 

and the teaching and learning process. Triangulation method was adopted in this research 

to answer the research questions, which were what is the influence of lead teachers in 

improving the teaching and learning process? What are the challenges face leading 

teachers in their role between the teachers and the school administration? And what is the 

role of the leading teacher in the teachers’ professional development, and teachers’ 

motivation? 

      Triangulation method was followed in this study for both confirmatory and 

completeness as Hussein (2009) claims both qualitative and quantitative methods are used 

combined in social science for either conformity or for completeness purposes. Moreover, 

Jick (1979), Johnson, Onwuegbuzie, & Turner (2007), and Greene (2016) mixed method 

strengthens social science researches. In this research study, 104 teachers and 35 head 

teachers were selected as the research participants. As this research study was adopted the 

mixed method, the population sampling was multistage sampling. According to Barreiro & 

Albandoz (2001), multistage sampling is a two-stage sampling, which is needed in 

complicated studies. Two instruments were used in this study; Standardized Open-Ended 

Interview was held with twenty-one lead teachers that currently work in different private 

schools in Dubai. The second instrument was used in this study is a close-ended 

questionnaire was sent to one hundred and four teachers in the mentioned school in Dubai. 

     Survey Monkey Software was used in collecting and presenting the quantitative data 

while Nvivo Software was used in presenting the qualitative data. SPSS Software was used 

in analyzing the quantitative data to avoid biased and vague results as (Connolly, 2007) 

claims. The analysis of the quantitative data of the study proved that there is a positive 

relationship between the effective lead teachers and the improvement in teaching and 
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learning process, teacher’ motivation to work, and teachers professional development. In 

corresponding with the analysis of the qualitative data, the qualitative data reconsolidated 

and confirmed the quantitative data findings, and it indicated that lead teachers face many 

challenges in their role as teachers and leaders in the same time that constrains their work; 

the main challenges are time and resources shortage, work overload and teachers’ 

reluctant. 

          In conclusion, in this study, it has been found that the effective lead teachers have 

direct and indirect positive influence on the teachers' work motivation and professional 

development; the effective lead teachers have a positive influence on the teaching and 

learning process in different directions. Moreover, it has been found that lead teachers face 

many challenges in their role such as shortage in time and resources, workload, and 

teachers' reluctant.  Further research studies are recommended to find out the factors that 

could enhance the effectiveness of the lead teachers in their role and how the school 

leadership can manage the obstacles and the difficulties that constrain the lead teachers’ 

role in a purpose of facilitating more flat and transparent leadership in schools.   
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II. Appendices 
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Appendix 2- Lead Teachers’ Interview Form 
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Appendix 3- Techers’ Questionnaire (Survey Monkey) 

 

 

 

 

 

 



 

80 
 

 

 

 

 

 

 

 

 

 



 

81 
 

Appendix 4- Lead teacher’s Interview 1 
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Appendix 5- Lead teacher’s Interview 2 
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Appendix 6- Lead teacher’s Interview 3 
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Appendix 7- Lead teacher’s Interview 4 
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Appendix 8- Lead teacher’s Interview 5 
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Appendix 9- Lead teacher’s Interview 6 
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Appendix 10-  Lead teacher’s Interview (Zahra Jewhan) 
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Appendix 11-  Lead teacher’s Interview 7 
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Appendix 12- Lead teacher’s Interview 8 
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Appendix 13- Lead teacher Interview 9 
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Appendix 14- Lead teacher Interview 10 
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Appendix 15- Lead teacher Interview 11 
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Appendix 16- Lead teacher Interview 12 
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Appendix 17- Lead teacher Interview 13 
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Appendix 18- An email sent to the teachers to fill the questionnaire 
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Appendix 19- An email sent to the Lead teachers  

 

 

 

 

 

 

 

 


