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ABSTRACT 

 

The study is based on a mixed-method analysis of the bystander effect impact on primary 

students working in cooperative group work in the context of the United Arab Emirates. 

Nowadays, education has changed and drifted from standard teaching to online with the 

restrictions of social distancing. The reason behind this is the COVID-19 pandemic. The 

literature review clearly shows the facets that influence the students’ behaviour while working 

in groups—moreover, the challenges faced by the primary students and how to avoid and 

overcome those challenges resulting in avoiding the bystander effect. The research methodology 

section delivers proper strategies and design to conduct the research. The researcher used two 

tools in this study, the survey for students in upper primary to answer and the interview for the 

teachers. The data findings and analysis section clearly represent data gathered from the students 

all over the Emirates focusing on Dubai. The information collected from the students’ 

questionnaire is interpreted and analysed through SPSS software and provides deep analysis. 

The data gathered for the interview is examined with the support of the qualitative data analysis 

technique. The research study is significant as it covers the bystander effect on primary students, 

providing recommendations for future and further research 

  



 

 

ملخصال  

 

مل الجماعي التعاوني الع من خالللى طالب المرحلة االبتدائية المتفرج عحالة تستند الدراسة إلى تحليل متعدد األساليب لتأثير 

باالخص لى اإلنترنت إ تقليديفي سياق دولة اإلمارات العربية المتحدة. في الوقت الحاضر ، تغير التعليم وانتقل من التدريس ال

ؤثر على سلوك ت. تُظهر مراجعة األدبيات بوضوح الجوانب التي ة كوروناجائح والتي تسببت بها مع قيود التباعد االجتماعي

لك ، التحديات التي يواجهها طالب المرحلة االبتدائية وكيفية تجنب تلك عالوة على ذ -الطالب أثناء العمل في مجموعات 

مناسبين إلجراء البحث. ميم الاتصيقدم قسم منهجية البحث االستراتيجيات وال لمتفرج.حالة اتأثير  الزالةالتحديات والتغلب عليها 

االداة الثانية نت المسح لطالب المرحلة االبتدائية العليا، بينما كااالولى هي استخدمت الباحثة في هذه الدراسة أداتين ، 

أنحاء  كافة من مينوالمعل  تم جمعها من الطالب قدتحليلها التي تم البيانات  مع العلم انالمقابلة. المستخدمة للمعلمين هي 

يلها من خالل برنامج المعلومات التي تم جمعها من استبيان الطالب وتحل حليلم تت. تحديدا دبي مدينة اإلمارات مع التركيز على

SPSS . عتبر الدراسة البحثية تحيث بدعم من تقنية تحليل البيانات النوعية.  من المقابالتتم فحص البيانات التي تم جمعها بينما

لمعلومات التي امن  تقدم توصيات للبحث والمزيدكما المتفرج على طالب المرحلة االبتدائية ،  حالة ي تأثيرمهمة ألنها تغط

 .مستقبالالمدارس تفيد 
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CHAPTER 1. INTRODUCTION 
 

In many classroom settings, a trend has arisen in recent years that places greater focus on the 

students’ seating vision, as well as their interaction within group work. Research on primary 

students’ grouping revealed the potential of group work as a classroom technique to improve 

students’ learning and active engagement (Ball-Damerow et al. 2019). However, their social 

behaviour within the group dynamic is not sufficiently understood; students’ seating vision is a 

classroom management technique that helps deliver professional educational content and 

improve teaching and learning practices in educational institutions (Johnson, Johnson & Stanne 

2000). In this respect, Johnson et al.'s research shows that students’ seating vision is closely 

connected with the manner in which students are seated, whether as individuals, in pairs, or 

groups. It also indicates that working in groups is considered the most effective technique to 

enhance learning (Brame & Biel 2015). Advocating this, Johnson, Johnson, and Smith (2006) 

argue that group work is an effective and tangible pedagogical method that can be employed to 

reduce teacher talk time and eliminate student shyness while offering low achievers the 

opportunity to participate and improve their learning, as well as activating engagement. To 

further substantiate this, Johnson, Johnson, and Smith (2006) compared students’ performance 

while they were working in groups and concluded that there is a positive correlation between 

students’ performance and their participation in group work.  

 

The social behaviour of students, as part of the psychological understanding of cooperative learning 

techniques, is a technique that explores the manner in which they interact within the classroom 

environment (Sa & Serpa 2018). Cooperative learning techniques support teachers’ efforts to help 

their students to navigate through the character traits which hinder their progression. The connection 

on which research is based can be perceived as the part of their teaching process aiming to eliminate 

complications at their basic level and to diminish their growing negative effect, which also implies 

that general problems faced during the primary level tend to become elevated in terms of their 

intensity of impact (Cooper, Ashley & Brownell 2017). Researchers have observed different kinds 

of social behaviour reveal that certain attributes are overlooked at the primary level (Eden et al. 

2019).  
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There are certain generalised qualities present among learners, which are exhibited when they 

are exposed to different forms of seating arrangement within the classroom. These qualities can 

be understood with the help of various forms of outcomes, which are expected from the survey 

outcomes. These outcomes are more likely observed as the form of social behaviour that can be 

used to determine the manner in which learners tend to learn habits such as moral behaviour, 

the reduction of stereotypes and prejudices, and the environment of learning and teaching (Arhin 

& Laryea 2018). Hence, it can be observed that social behaviour is related to how students and 

learners develop the habits they exhibit in their self-esteem and the projection of their behaviour 

towards the creation of relationships, which is one of the qualities that help them internalise 

values (Mfuthwana & Dreyer 2018). Students’communication method and its dependence on 

how they are driven towards learning the true meaning of communication reflects which borders 

on what Eisenberg and Fabes (1998) refer to as pro-social behaviour. It can be understood 

through the cooperative learning process. Moreover, how it relates to the development of 

behaviour which prepares students to associate themselves and become a part of something that 

extends beyond the individualistic approach of their conduct in the classroom. 

 

In order to comprehend how studies are related to cooperative learning techniques, it is 

imperative to highlight differential behaviour, which is associated with the bystander effect. 

Even before the effect is said to be present among students, it starts with basic anti-social 

behaviours that are ignored and neglected in the face of the individual's advantages at the 

individual level. Certain features develop into a phenomenon that reflects how students are 

expected to work in a classroom setting (Anati & Ain 2012). The phenomenon does not develop 

overnight, nor is it the manifestation of a character trait that may or may not be present in 

learners. Research regarding the relationship between behavioural display and the bystander 

effect shows that classroom seating arrangements and how the students are conditioned into 

framing their responses are connected and develop simultaneously (Brame & Biel 2015). For 

example, if people can act calmly in an emergency situation as they are mainly unaware of the 

meaning of the event, bystanders are not usually interpreting emergencies.  
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1.1. Bystander Effect 

The bystander effect can be defined in two ways; both show that it is related to students and the 

mindset construction of their reaction plan for situations that appear suddenly and are considered 

an emergency. Nevertheless, the bystander effect has two different forms of impact, which are 

noticed in distinctly different scenarios: the first is the reaction time under an emergency 

situation, which is the result of a lack of an empathetic attitude towards others; and the second 

is noticed during group work, where some students tend to rely on one or two particular peers, 

while others merely stand by and reap the benefits of a non-cooperative process (Pandey et al. 

2020). Hence, it becomes apparent that the construction of pro-social features is absent, leading 

to the implementation of the bystander effect that can be observed within the classroom setting 

(Midgett & Doumas 2020). The bystander effect can be accused of inhibiting influence for the 

presence of a person’s willingness to help anyone’s need (Thornberg 2007). 

 

Group work is not always positive as unpleasant phenomena may arise in the classroom, such 

as bullying, particularly when cooperative work is not conducted properly, resulting in the 

manifestation of bystanders. The term ‘bystander’ is employed in social behaviour and 

psychology to address the bullying phenomenon that spreads among school students. It is 

defined by Philpot et al. (2020) as the influence of the presence of others on a person’s 

willingness to help someone in need. This definition can be seen as the outcome of a lack of 

empathetic attitude, which develops due to the differential attachment with which students 

navigate the learning process. According to Thornberg (2007), there are many reasons why 

students might not offer help when another classmate is in distress, including shyness, 

embarrassment, prioritising the classwork, and competitiveness. 

 

Some reasons may begin as harmless, but when conditioned and practised by students in their 

social life, these tend to become dangerous in their inability to reach out or help others in need. 

Cooperative learning techniques, which have become a centre of focus in the learning 

environment, aim to address those characteristics that have become neglected in individualistic 

learning processes. When it comes to distress, it is noticed that students who have been 

conditioned into an individualistic approach towards addressing their social life tend to become 
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accustomed to dealing solely with their personal needs and requirements. Their perception of 

learning emphasises book-based learning, making the process rather one-dimensional while 

neglecting the social facets of life.  

 

Nevertheless, the bystander effect is also perceived to be the direct outcome of the moral frames 

noticed in primary students, which can also be traced to a dependence on the learning techniques 

to be applied. Pro-social behaviours can be defined as those that are “voluntary behaviour 

intended to benefit another,” which implies that the observer feels affected by the victim’s 

situation (Brame & Biel 2015, p. 219). Several cases can be identified where the bystander effect 

results from psychological conditioning. The students find themselves obligated to remain 

within the limitations that they have established according to their accepted capacity for 

performance. Students’ performance under an emergency depends on the distress caused to 

them. 

 

In contrast, the second type of bystander effect reflects the complimentary reason for changing 

the learning techniques utilised within the classroom setting. The second form of bystander 

effect and its impact is seen vividly within cooperative learning techniques, specifically where 

group work is applied to boost the process of acceptance and teamwork. However, the 

psychological dilemma which stands as an obstacle to achieving the full potential of the group 

work technique is the moral frame present among students of a persona created in the image of 

a model student (Thornberg 2010). The creation of and maintaining this image becomes the 

main focus of attention as the student seeks approval. In return, this habit can be traced back to 

the different situations under which individuals are observed to react in an emergency situation, 

where being present in a group tends to create a horde mentality that divides their sense of 

responsibility among the number of individuals present rather than the notion of reaching out to 

the person in need.  

 

1.2. Cooperative Learning 

In the sense that divided responsibility works on the students’ ability to view themselves in the 

position of being the one responsible, the intervention process thus depends on several factors 

being addressed to understand the psychological process that leads to a lack of participation in 
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group work scenarios. Every group work arrangement will consist of those students who 

actively choose to remain on the periphery. In contrast, others engage in the process and create 

the opportunity for the former to work individually, thus undermining the main motive of the 

process (Almansoori 2018). It has been found that institutionalised moral disengagement can be 

traced back to primary education techniques, which in the attempt to prepare individuals who 

are self-sufficient and thoroughly acquainted with the topic and are even provided with 

individual care and attention, leads the students to become accustomed to perceiving themselves 

as a single unit responsible and accountable as an individual (Mashburn 2020).  

 

Moreover, the marking process ensures that they can compare their performance, which leads 

them to seek higher classroom achievement than others rather than preparing to learn about the 

subject. The phenomenon can be better understood under the moral framework of reciprocity, 

where students perform or combine their performance in situations where they see the scope for 

personal benefit. The method, however, shows that cooperative learning techniques imbibe the 

students with the social feature of being able to display pro-social behaviour. However, the 

‘norm of reciprocity not only falls under the framework of learning as the motive, rather than 

learning to be better than someone else, it also violates the social view of the society, which 

demands individuals to understand the social norm of living a social being.  

 

Nevertheless, the reasons mentioned above for the gap in the intention and the implementation 

of cooperative learning techniques remain the outcome of the individualistic learning 

techniques, which have been previously noticed, particularly at the primary level. However, the 

empirical literature has been found to be lacking in narratives addressing the impact of the 

bystander effect in group work in the classroom setting (Cowie & Berdondini 2001). The first 

significant reason which needs to be addressed is the marking system, which makes the students 

view themselves as competitors rather than learners (Cowie & Berdondini 2001). 

 

The expected excitement of learning is replaced by the desire to excel ahead of the class in order 

to place themselves as a model student in the eyes of the teacher, whereby the approval and 

appreciation lead to the construction of other complex traits and the ego. The egoistic 

development among students that leads them to separate themselves from the rest of the class in 
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an attempt to maintain their sense of favourable position needs to be addressed to remind them 

of the need to ensure that their learning process does not merely involve factual knowledge. 

Hence, students' desire to establish their individualistic approach to a subject or project needs to 

be addressed with sensitivity as their indulgence in individualistic motives can lead to the 

development of conflicting attitudes, which comes with the growth of complex traits that hinder 

their ability to work in a group (Christoffersson & Ioannidou 2018). However, conditioning is 

necessary for stating all behaviours that have been acquired through chronological interaction 

by a specified process.   

 

1.3. The United Arab Emirates School Vision 

Schools in the United Arab Emirates (UAE) care about the educational system due to the vision 

of His Highness Sheikh Mohammed Bin Rashed Al-Maktoum, Vice-President and Prime 

Minister of the UAE and Ruler of Dubai. They launched a seven-year national agenda in 2010  

that led UAE schools to achieve superior results and become one of the top ten globally in 2020 

and ensure a first-rate educational system across the nation (Gaad, 2015). Under the national 

agenda, based on four main sectors and their development, a first-rate education was the most 

significant one, with the others being the “economy, government development, and community 

cohesion” (Gaad 2015, p.15). This can also be viewed as an example of excellent leadership, as 

seen in the elements of the UAE national agenda, namely ‘Vision 2021’, which was based on 

six priorities which reveal that most of the included sectors were more likely to have been 

associated with education, and where the following can be combined with the list above: 

“cohesive society and preserved identity, safe public, and fair judiciary, first-rate education 

system, competitive knowledge economy, world-class healthcare, sustainable environment and 

infrastructure” (Brame & Biel 2015, p. 219).  

 

The current study, however, is only concerned with those changes brought about in the school 

sector of education, which transformed schools that were comparatively low-performing and 

lower-rated globally into one of the top ten performing educational systems. The first was the 

change to the teacher training, which included teachers who were adept at including cooperative 

learning techniques. The main motive behind this measure was to ensure that group work would 

be completed under the guidance of a facilitator whose thorough knowledge of each student and 
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their ability would help them assign their role within the group. This diminishes a significant 

drawback identified in the traditional form of education: the complete absence of the teacher’s 

role in determining and assigning roles. Moreover, group work was barely a feature of the 

educational system (Yassin & Razak 2017).  

 

Vision 2021 ensured that students’ preparation for cooperative learning methods included 

teachers in the form of facilitators, which aimed at eliminating other bystander effects such as 

gender-based and class-oriented discrimination. This highlights that the vision and steps aligned 

with the resulting positive pro-social and learning outcomes. Hence, the teachers' new teaching 

methods were not motivated by the commercialised learning process. Still, instead, they 

involved student-based learning, which recognises that learning and the schooling period ensure 

students are exposed to and participate in normative social responsibilities to help develop their 

collective understanding.  

 

1.3.1 The Education for all Programme 

Hence, the design now found within primary UAE schools includes a teaching facility that 

includes moral frameworks to generate social bonding, as well as empathetic behaviour towards 

others. The moral structure ensures that students do not merely undertake their learning process 

as syllabus-oriented goals to be achieved with more positive pro-social and learning outcomes 

resulting. 

 

The most important aspect observed in the agenda is the inclusion of moral frameworks in 

education for all formats are rated as one of the leading systems in the world for its primary 

education system. The Education For All Programme also ensured that the teaching technique 

is applicable and beneficial for students with disabilities. This programme allowed the UAE to 

extend support towards some of the poorest countries in the world, with the aim of creating a 

society that identifies education as the foundation for civilisation. Hence, the moral framework 

of institutionalised moral engagement was imbibed by negating the drawback of traditional 

teaching methods. Another significant facet often ignored while considering the UAE’s sudden 

yet planned improvement in education is the acceptance and inclusion of the English language. 



   

8 

 

The vision of establishing a cohesive community required recognition of the language most 

commonly used by the immigrant population. 

 

This program allows the UAE to assist some of the world's poorest countries, intending to 

foster a society that values education as a basis for civilisation (Doscher & Landorf 2018). 

Therefore, these adjustments to the primary curriculum and pedagogy represent the first and the 

most important step towards realising societal change at the required level. Since children at the 

primary schooling age are most impressionable, the traditional teaching method for children 

unwittingly included individualistic moral frameworks, thereby creating-commercialised 

individuals who would treat their education to establish their economic identity. 

 

To prevent the bystander effect from occurring, many factors have to be considered while 

conducting cooperative learning, such as the teachers’ role as facilitators, structured practices 

with clear instructions, and follow-up criteria to support the group interactions and engagement 

(Kuh et al. 2007). These factors collectively form an active group work programme and a more 

purposeful relationship among group size while governing collaboration and students’ 

behaviour, identifying learning responsibilities and more effective learning outcomes, thus 

leading to higher academic performance.  

 

The different forms of interventions which have emerged from research on the bystander effect 

have been observed to be the outcome of cooperative learning techniques (Ehsan et al. 2019). 

Teachers are required to apply the strategies and techniques for speaking traditional learner-

centred instructions. Studies have highlighted drawbacks that were based on the individualist 

performance, which can be identified from the gap in the literature and the vast difference which 

showed that the studied outcomes were not merely individualistic but were also in the form of 

teaching techniques that turned to learn into a competitive process that changed the meaning of 

educational aims. It was concluded that overlooking the relationships among these factors may 

result in the manifestation of the bystander effect on non-cooperative groups (Turgutand & 

Gülşen 2018). The bystander effect can be studied under three theories that follow the line of 

moral frames, where two of them reveal the discriminatory nature, such as ‘gentle caring-girl 

morality’, which was seen as the result of stereotyping reflected from the teachers as well as the 
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curriculum. The image is of gender-specific moral frames in which the students are intentionally 

labelled. The curriculum provides children with a textbook portrayal of genders in specific roles 

of the teacher, such as that of the female carer, where specific caring and care-related roles are 

reserved for the female gender. 

 

Moreover, it is reflected in primary teaching in the UAE domain, where most teachers are 

females, and hence, girls are mainly conditioned into accepting that their roles and professions 

are limited or at least condensed within the caring domain. It also reflects negatively on the male 

gender, where a caring nature becomes representative of a feminine trait and male participation 

in these sectors is deemed irrational and unnatural. Hence, it can be claimed that students at the 

primary level are most likely to be innocent bystanders, where the lack of understanding limits 

them from extending their support in group work due to their exposure to the moral frame. 

Female participants are expected to provide the penmanship. In contrast, the responsibility for 

information and other significant roles is distributed among the male participants, which shows 

that traditional methods still influence the cooperative learning techniques and overshadow the 

intended manifestation of cohesion and community. 

On the other hand, the group work becomes representative of the traditional method, which also 

tends to create another anti-social attribute, namely ‘tribe-caring’. This means that while being 

divided into groups, primary students aim to look after the members of their group who exhibit 

the same individualistic perspective, with the change being that the group starts acting as one 

single unit. Using corporative learning becomes the core subject in an institute for teaching 

speaking for the extensive research purpose (Turgut & Gülşen 2018).  

 

The gender stereotype seen among the teaching staff is their duty to assign group work with a 

male as the head or the representative, thereby setting an example that the male gender is more 

apt and expected to have leadership qualities. This implies the neglect displayed by the teacher 

in their role as a facilitator of group work, where their assigning of different roles within a group 

is based on the framework of preferring those students who have been able to procure the image 

of a model student in their individual assignments. While studies show that the image of such 

students includes the characteristic feature of a fast learner, it also shows that those under the 

category are more comfortable working under authority. Thus they perform without any 
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conflicting attitude and never express any form of resentment toward the teacher's authority. 

Corporate learning helps to grow a positive attitude for improving the present speaking level 

among English Foreign Learners (EFL) learners. This highlights that as a facilitator, teachers 

do not merely have to ensure that children learn to work as a team but also that each participant 

is allowed to voice their contribution without being authorised by their classmate (Karabulut‐

Ilgu et al. 2018). Moreover, it is also implied that assigning roles within the group can involve 

teachers being biased. Hence, teacher training is required where any form of prejudice and 

stereotype is nullified to help teachers deal with their students equally and within their ethical 

duties. 

 

To tackle this issue in terms of conducting a cooperative learning teaching methodology in the 

classroom, the researcher is conducting this exploratory study to identify the relationship 

between the bystander effect on group work and the expected learning outcome. The 

ethnographic approach is utilised to observe students while working in groups, as the 

ethnographic process helps researchers observe students in-depth and then share their 

experiences, which has been updated due to COVID-19 (Calhoun 2002). Researchers and their 

intention for investigating group work show that their outcome was their research motive. This 

shows the gap which has been identified, whereby the outcomes were based on the 

individualistic traits displayed within the group work, such as those claimed by Ehsan (Vida & 

Mehdi 2019). This shows the gap which has been identified, whereby the outcomes were based 

on the individualistic traits displayed within the group work. Those are the most researched 

topics in the past 100 years, such as those claimed by Johnson, Johnson and Stanne (2000, pp. 

3-4): 

… Over the past 100 years, researchers have focused on such diverse outcomes as 

achievement, higher-level reasoning, retention, time on task, transfer of learning, 

achievement motivation, intrinsic motivation, continuing motivation, social and cognitive 

development, moral reasoning, perspective-taking, interpersonal attraction, social support, 

friendships, reduction of stereotypes and prejudice, valuing differences, psychological 

health, self-esteem, social competencies, internalisation of values, the quality of the learning 

environment, and many other outcomes. 
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In cooperative learning groups, students are required to learn academic subjects matter and learn 

the interpersonal and small group skills required to function as part of the team, such as 

leadership, decision-making, trust-building, and communication (Johnson 2009; Johnson & F. 

Johnson 2009). This demonstrates that despite the diverse outcomes, these are the same traits 

that would help overcome the anti-social attitude found among primary level students, and the 

removal of which is the aim of the intervention techniques used in cooperative learning. The 

researcher will thus conduct the present study on primary students working in cooperative group 

work, where the facilitator needs to gather all team members and increase their skills and 

knowledge by giving them information about learning, coordinating with others, and sharing 

ideas.  

 

1.4. Background of the Study 

It was not until the 1960s that cooperative learning gained special attention from scholars in 

order to replace the well-established competitive and individualistic learning. The traditional 

teaching approaches and methods argued for the centrality of teachers as being the primary 

source of information. Corporate learnings are being learnt through corporate programs, which 

becomes an issue for employees who need to learn innovative skills and develop their capacities 

(Kövecses-Gősi 2018). The learning process is generally identified with knowledge acquisition, 

which highlights a limit that can be identified through evaluating the difference between the 

teacher-centred traditional method and the student-centred model followed in cooperative 

learning. The traditional method was entirely focused on the teachers, as they were the central 

source nodes to which the students were connected in order to retrieve and acquire the 

knowledge and information determined and limited by the teacher. However, when the 

production of bystander effects was considered among primary students, the teacher-centred 

model and its practices were found to be the most significant contributors to the phenomenon. 

Productions are commonly known as a form of specific learning where the students focus on 

creating products and achieving knowledge from learning (Opentext.wsu.edu 2022). There is 

no denying the fact that students at the primary level require personalised and focused attention 

to grow and develop their information-retention capacity, along with the acquisition of the 
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meaning of the subject. However, in the effort to keep them informed, the complete role of the 

source and the activation of the same cannot be controlled by the teacher alone. 

 

This control, which was practised in the traditional teaching model, conditioned the students 

into those who would only act under comparative behaviour to gain their teacher’s approval. 

Hence, the authoritative method followed through information and knowledge acquisition was 

distributed to become a means to encourage the students to act only under the condition that 

would help them complete the classroom instructions or to attain the image of a model student. 

Hence, when students were instructed to work in groups, their instinctive style or method of 

completion would be to complete their roles and duties. This underscores that the main motive 

of cohesion and tribe creation within the group can be lost even before the group work 

commences if the focus in the teachers’ training is evidence-based. The production offers 

opportunities including gesturing, speaking, and drawings to all the students for the 

communications (Opentext.wsu.edu 2022). 

 

Researchers later showed that this central role of teachers did not help improve students’ 

learning (Yassin & Razak 2017). Moreover, the centrality of teachers triggered students to 

practice language individually rather than collectively with others, thus resulting in student 

anxiety. Words such as “Design, create, compose, develop, model, and report” are being 

applied to indicate the essential aspect of students’ learning (Usarov 2019, p. 272). Various 

psychological traits can be traced back to the teacher-centred traditional method, which 

demanded that students work strictly under the teacher's commands. Therefore, all issues 

requiring a response within the classroom would be through the medium of the teacher. It is also 

implied that students were not given the opportunity to work amongst themselves but rather 

encouraged to engage in competition in the classroom. This learning process is detrimental to 

the development of cognitive behaviour as the students remain preoccupied with accumulating 

knowledge and information rather than learning the process, rendering them stagnant in a 

knowledge zone where information is merely stored rather than activated and used (Levine, 

Philpot & Kovalenko 2020). 
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Moreover, through the teacher-centred technique found in the traditional method, the students 

are turned into mere listeners, where their skills as a listener and speaker are hindered and 

overshadowed by their work which requires responding to instruction rather than processing 

information. On the other hand, Cooperative learning tackles these issues as it primarily focuses 

on the students as the main source of information while maintaining that knowledge can easily 

be achieved if students are divided into small groups (Machado & Coimbra 2015). Moreover, 

according to Johnson and Johnson (2008), cooperative learning makes students responsible for 

their learning, as well as that of others, by enabling students to share what they know, and it is 

now employed not only in pre-university education but also in further and higher education. The 

development of students who are capable of ascertaining that the intent of the group work has 

been achieved remains questionable due to the lack of cognitive development, among other 

drawbacks which hinder the ability to be able to extend support to others within the group to 

help through responsibility that falls outside their assigned role. Productions projects are also 

beneficial for the students that supported by the learners for their abilities and skills 

(Opentext.wsu.edu 2022). 

 

Cooperative learning groups are the most effective method observed within the intervention 

techniques used, as the approach not only brings the students together through an extensive form 

of instruction, but the tasks require them to work towards enhancing their respective skills, as 

well as the development of others skills. The traditional approach to learning was more geared 

towards creating students adept at memorising and stockpiling information to be then used to 

answer the direct form of questions sourced from it (Kuh 2007). It also represented a passive 

form of learning as students generally memorised information and then reproduced it on a sheet 

of paper which would then be marked for accuracy.  

 

Clearly, the grading of such work cannot be accepted as the evaluation of learning ability but 

rather a measurement of the capacity for memorisation and recall under the guise of learning. 

Growing concern regarding creating individuals who were adept at accepting commands rather 

than providing their perception of a subject led to the emergence of student-centred cooperative 

learning techniques. It was also observed that this student-centred model was based on a 

different definition of learning than the traditional method. Rising learning science and cognitive 
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are needed to determine the teaching method for the students and promote their learning 

(Trinidad 2020). The generalised definition of the new form of learning targeted through the 

new technique included the previous meaning of knowledge accumulation, with the addition of 

understanding the meaning and essence of the knowledge and being able to place its use and 

position within the society (Hu, Xing & Tu 2018). It is commonly referred to as ‘active learning, 

which requires students to actively participate during the learning process in order to express 

their understanding and perception of the new knowledge in an attempt to position this within 

their information store. 

 

Concerning the history of cooperative learning, the literature shows that the real development 

of this strategy dates back to the 18th century when schools allowed for the adoption of peer-

learning groups in their classes, such as the schools opened by Joseph Lancaster and Andrew 

Bell in England and in other parts of the world, which later constituted a landmark for peer 

learning (Lestari et al. 2019). 

 

Along the same lines, one of the great contributors to cooperative learning in the United States 

was the educator John Dewey, who utilised peer work in his research and had gained a strong 

reputation in North American schools by the end of the 20th century (Lestari et al. 2019), 

constituting a shift in learning away from a high dependence on teachers towards the essential 

role of peer learning. From the early 1970s onwards, researchers began to use cooperative 

learning as an effective teaching methodology to promote student acquisition (Slavin 1991). 

Since then, cooperative learning has become widely used to improve primary and secondary 

school levels, as well as in the graduate and post-graduate domains (Lestari et al. 2019). 

 

The cooperative learning method has been employed as a significant educational tool for 

diminishing the bystander effect at higher school levels, but the impact has been limited. A 

psychological understanding of the bystander effect became an essential requirement, revealing 

that individuals present at the primary and secondary school levels have already formed their 

psychological perception of working at their primary level. Hence, active learning can be a tool 

that ensures the students understand the true meaning of learning at an impressionable age, 

which would allow them to form an educational approach that does not merely consist of facts 
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but also the essence of those facts. The cooperative learning techniques showed that dividing 

students into small groups would help gather more information than possible through following 

curriculum-bound textbooks.  

 

However, it would also allow them to form communicative groups to share their knowledge 

and, most importantly, their diverse views of the same subject. Moreover, the technique allows 

an active learning process to be implemented as it requires students to communicate before 

completing or even deciding on the information to include in their tasks. Hence, the traits of 

pro-social behaviour in the form of group work can again be seen, which requires an attitude 

that facilitates navigating through society's social norms.  

 

The active technique of learning requires communication and interaction among the students. 

At the same time, group work also ensures that students start treating and accepting the members 

of their group as a family where problems, development, and responsibility are shared 

irrespective of the individual identities.“The active technique of learning” is included in 

“Empty outline, instructor storytelling, choral responses, volunteer grabbing, Socratic 

questioning and pointer pass” (Celt.iastate.edu, 2022). It also aims to convey that interaction 

is a major strand of the learning strategy, without which the construction of knowledge would 

remain incomplete. There is a prevalent activity seen within the narratives and collected from 

the empirical data which shows that cooperative learning techniques, and specifically, group 

work, which are prepared and implemented at the primary level, consist of a combination of two 

theories, due to which the techniques become adept at addressing the bystander effect. 

 

The combination of theories is two-fold: the first is the active learning concept, which is founded 

on social interaction theory and is a teaching theory; while the second is the learning theory of 

constructivism, which aims to remove the psychological expectation from where they wait to 

receive the exact instructions to be carried out. Hence, the combined theorist form helps address 

all the drawbacks found in the traditional method while fulfilling the requirements of modern 

society. The implemented form of group work was then enhanced by introducing social media 

platforms, which enhanced the connection between students and helped maintain associations 
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outside the classroom environment. However, group work was challenged due to the emergence 

of the COVID-19 pandemic, which transformed how the educational system works. 

 

The pandemic nullified the most important facet of group work in terms of enabling discussion 

between group members and participants, as the ability to engage in collective classroom 

activities was suddenly beyond the grasp of society. Nevertheless, the presence of modern 

technology eased the need to eliminate physical contact for the higher levels of schooling 

completely. At the same time, teachers and academics were confronted with another significant 

challenge in the form of dealing with primary learners through online platforms (Khalaf 2018). 

Therefore, there was a need to revert back to the teacher-centred model as it became difficult to 

manage students within the online platforms, with the factor of working parents complicating 

matters even further. 

 

The pandemic has affected the primary education system worldwide, primarily because it can 

be seen as the domain in which interaction has changed completely. The teacher-centred 

education system turned the work of academics in the direction of cooperative learning 

techniques, which were found to be an effective method to diminish the bystander effect at a 

basic level. Students brought into a group by their teachers helped in the creation of groups of 

students who would complement each other’s growth. 

 

The second part of the bystander effect, which tended to be eliminated, was the anxiety that 

manifested along with performance pressure in front of a large group. Nevertheless, the 

pandemic made working and teaching dependent on elders present in the home environment, 

which distracted many students from their studies. The dependence on elders made it harder for 

group work to occur, as it required timings to match the other students' responsible adults. In 

contrast, the inclusion of working parents made it even more challenging to bring groups 

together whose compatibility needed to be matched according to the availability of evidence-

based. 

 

The group work conducted at the primary levels was not merely on educational subjects but also 

involved extra-curricular activities, which included playing games. However, the pandemic 
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reduced the potential for cognitive development, which represents a major part of the 

intervention. The different forms of problems teachers face at the primary level became a 

complicated issue, where some teachers were not acquainted with the modern technology 

needed to conduct online classes, manage assignments and ensure that students do not lose 

interest. In this regard, the pandemic has represented the most significant challenge for the 

primary level teacher, as it has exposed a weakness of the educational system whereby their 

teacher training did not include the use of new and modern technologies. Therefore, at a time 

when the students were confined within their homes, their teachers were forced to enter into a 

technological world that was often new and daunting. 

 

1.5 Statement of the Problem 

Despite the benefits of cooperative group work, obstacles exist in terms of classroom 

implementation, such as teachers’ irritation at group member mingling and other off-task 

behaviour, leading to a negative impact on students’ learning. To substantiate this, Coker (2015, 

p. 8) states that “When the group task is to do something, rather than to learn something, the 

participation of less able students may be seen as interference rather than help”. In other words, 

high achievers tend to benefit more and learn more quickly from cooperative learning as it works 

by developing their self-reliance, self-motivation and self-learning, while it seems to hinder low 

achievers from learning because they are left behind without receiving any support from their 

high-achieving peers. This results in the bystander phenomenon between high-achieving and 

low-achieving students, adversely impacting the latter’s learning (Davidson & Major 2014).  

 

During the COVID-19 pandemic, students were not merely thrown into isolation; during the 

COVID-19 pandemic, students were not merely thrown into isolation. There are students from 

all social classes whose family atmosphere and surroundings are toxic at worst or unhelpful at 

best, and therefore school attendance and friendships represent a source of respecting a certain 

way of direction. The instructor needs students to ask questions and get answers. In fact, in many 

countries, students lack the facility of laptops in their homes, which signals the social class to 

which they belong, with the added understanding of the associated struggles (Celt.iastate.edu, 

2022).  
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Moreover, students with anxiety were challenging to include in online group work. They would 

need to expose their living conditions to their classmates through their participation. The 

emotional shift required to be incorporated in the classroom setting is often ignored as it is 

considered the age where emotional development is prioritised to a lesser degree than their 

behavioural development. 

 

However, the connection between behavioural and emotional development shows that content 

students tend to learn and demonstrate their learning better than those working under an 

authoritative atmosphere. The traditional method created confusion in students’ minds regarding 

their position within the classroom, with the moral framework of a model student underscoring 

the need to accept and listen to the individually seated students as the absolute truth to be 

memorised for later recall. This led students to feel confused about any other point of view that 

they conjured up themselves, which conflicted with their moral understanding that to be a model 

student, they should accept the teachings of the teachers unconditionally. The passive students 

and the classroom setting did not allow them to generate and develop any form of interactional 

skill that would enable them to communicate in group settings.  

 

Hence, it is observed by Doscher and Landorf (2018) that while working in a group, students 

tend to maintain their behaviour towards each other as liability and responsibility, rather than 

aiming to create a social relationship. This reduces their potential to develop and maintain self-

esteem and confidence, which are required to engage and interact meaningfully. The motivation 

to perform within the group does not merely mean that students are expected to complete their 

work but also that they play their respective roles and participate in the decisions to be made. 

 

Moreover, despite its negative impact on the application of cooperative learning in the 

classroom in general and on low achievers’ learning in particular, research in this critical area 

is not rich,  with only a paucity of studies conducted internationally to explore this issue (e.g., 

Battistich & Watson 2003; Hashemi 2005; Hawley & Willford 2014; Wood et al. 2016). Taken 

together, the results from these studies reveal the negative impact of the bystander effect on low-

achieving students’ ability to interact and engage with their classmates while working 
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cooperatively on a task, leading to their inability to benefit from the merits of cooperative 

learning in the classroom. 

 

There are several advantages associated with implementing cooperative group work through 

which primary students and their ability can be enhanced through online teaching. The first 

positive impact noticed with the application of group work is the elimination of egocentricity 

and the norms of reciprocity, which tend to create a boundary to interaction and reaction in 

group work. The second is the creation of an atmosphere where the threshold of social classes 

is crossed, and students learn the social behaviour appropriate for a cohesive society, such as 

being caring and empathetic (Hyun, Ediger & Lee 2017). Any negative impact can only be 

formed due to ignorance in following the strategy of group work, where the facilitators fail to 

fulfil their duties ethically without displaying any form of bias. 

 

The negative impact of cooperative group work and its relevance to the research remains present 

due to the different forms of approach and the steps taken to include students. The most 

significant impact which has immediate context to the present study is the lack of an intervention 

for the bystander effect. The inclusion of pre-service training excluded the facilitator training, 

which is essential for supporting students in their group works. Moreover, the difference in 

vision involved a form of change in the curriculum, which was seen in language and the 

inclusion of social classes, as well as basing the primary education on a moral framework where 

cohesion and community were provided through the classroom seating arrangement. 

Nevertheless, the teaching techniques of the UAE remain teacher-centred, leaving a pertinent 

question mark over the whole educational change (Trinidad 2020). The change can be negative 

as students from all social classes have been brought under the same curriculum and class 

without addressing the need for cohesion among them through working to remove any sense of 

awkwardness (Usarov 2019).  

 

It is an incomplete change when students from all social classes are subjected to the teacher's 

support in the same manner in the name of equality, while their access to resources has been 

ignored. The resources available to them differ according to the family economy and the social 

class they belong to, meaning they receive widely different forms of study support and moral 
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guidance, which may conflict with that taught in the classroom. Moreover, at the primary level, 

students are impressionable and learn from observing the behaviour around them rather than 

concepts presented in a theoretical or abstract manner. 

 

To the researcher’s knowledge, no study has been conducted in the UAE to investigate the 

impact of the bystander effect on primary students’ learning. Moreover, as a teacher of students 

at different educational levels in the UAE context, the researcher has found that high achievers 

tend to impose their opinion when working jointly on a task, leaving little-to-no space for the 

participation of their low-achieving peers. Students’ learning helps to achieve knowledge and 

make the teachers efficient in achieving success goals. Therefore, this calls for the need to 

conduct the current study to bridge the gap in the literature on the one hand and tackle this 

critical issue in the UAE context on the other (Katz & Klainberg 2019). By carefully observing 

this issue in the classroom, the researcher will be able to determine what occurs during the 

adoption of cooperative learning, understand the main reasons behind this issue, and then 

identify solutions.  

 

1.6 Research Purpose, Objectives and Questions 

The main purpose of this study is to explore the bystander effect’s impact on primary school 

students within group work in an international school in Dubai, UAE. More specifically, this 

study has three objectives: 

1. To discover what happens during cooperative learning and how students assist each 

other in a cooperative environment.  

2. To identify the challenges encountered by students when they cooperate on a task 

from a teacher’s perspective.  

3. To gain insight into the reasons that turn bystanders aside from helping their low-

achieving peers.  

By responding to these objectives, this study will achieve greater insight into student interaction 

during cooperative learning, (ii) Identify the challenges or the issues during corporate tasks, and 

(iii) The impact of corporate learning and assist the students in the corporate environment. 

Although the internet is precarious for students at the primary level, as they lack the ability to 
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distinguish between safe and malicious, group work under facilitators' control helps such 

students understand. 

The issue of being able to decide on the optimum questions for the research requires a 

complete understanding of the literature. It reflects the precision and accuracy of the study and 

determines the research questions selected. Research questions can only be formed after 

becoming thoroughly informed about the past studies on the subject, which allows the reader to 

understand the gap in the study. Hence, the question of learning at the primary level,  as seen 

with the traditional teaching method, shows that students were accustomed to acting and 

working under an authoritative atmosphere that lacked any room for them to explore or express 

their perceptions. This leads to the inaction witnessed among students who are unable to engage 

in group work, where the motive is to draw out the ability to engage in a situation that demands 

understanding, stability and the capacity to learn from others. It can thus be concluded that the 

significance given to developing the research questions is due to these questions’ ability to 

demarcate the boundaries within which the research will be conducted.  

Following this, the subsequent three research questions are forwarded for investigation: 

1. What is the impact of the students' roles and methods used to support each other when 

they work together on a classroom activity? 

2. What are the challenges and difficulties encountered by students during cooperative 

group work? 

3. Why do bystanders not help their low-achieving peers in a cooperative classroom 

activity? 

 

1.7 Significance of the Study 

This study seeks to explore the bystander effect within the context of cooperative group work 

conducted in the primary classrooms of international schools in Dubai, UAE. Notably, teachers 

who apply cooperative group work can increase insights and awareness of the group’s attitude 

and better understand how to avoid the bystander effect. Cooperative learning focuses on the 

instructional methods used within students’ group work to assist the group members in 

accomplishing the learning outcomes and identify challenges that will help the students function 

more effectively in the future (Kagan 1994; Johnson & Johnson 2009). 
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This study will highlight the different visions included in the UAE’s primary curriculum and 

educational field and how these fail to include entities that would enable community cohesion 

as a significant research component. The study intends to explore, expose, and identify the moral 

framework that hinders how students construct their moral attitude, which is reflected in their 

group work performance. This individualistic technique that has prevailed for a considerable 

period of time has left students exposed to working techniques that encourage egotistical 

perceptions and a primary concern regarding performance and grading, as opposed to being 

focused on development and skills acquisition. Hence, group work tends to become a centre for 

leadership and a platform for power assertion, whereas students with stronger skills tend to 

dominate. The cooperative group work is carried out under the supervision of teachers who 

ensure that the group work is not merely focused on task completion but also includes the 

development of bonds among the group members. 

 

This study will also expose the difference between cooperative learning techniques as a method 

of learning and as a method of teaching, revealing the different types of group work that need 

to be practised in order to achieve the aim of diminishing the bystander effect witnessed in the 

classroom. The curriculum is not merely the teaching format through which the study will be 

based,  as the research involves the complete schooling process that needs to convey the moral 

and social behaviour concepts necessary to navigate society. The social and cultural norms of 

the society, which term behaviour and attitude as anti-social and pro-social, respectively, and 

the manner in which the bystander effect is found in the category of anti-social attitude, require 

an in-depth understanding of the psychological working of the mind. 

 

Therefore, the study will analyse the cognitive psychological processes and the impact of the 

traditional method, which prompts students to create attitudes that permit action for selfish 

concern. It also means that the study will focus on the difference that can result through 

intervention in the form of group work, which helps the students not only learn curriculum-

based subjects but also to indulge in a discussion that will facilitate the formation of 

relationships, thus helping to understand how a social atmosphere free from pressure can be 

created. 
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The study of the bystander effect and its impact on primary level students is based on the lack 

of a moral framework and the modifications required in the older approaches practised along 

with the traditional techniques. This study is unique, as the impact and presence of the bystander 

effect have only been studied at the primary and secondary levels and the graduate level. The 

study will show that the significance of the analysis of those data reveals a psychological lack 

of understanding and the need for participation which can be traced back to their primary-level 

habits. Hence, the study will underscore its unique position in the research field as it exposes 

how the educational field needs to incorporate cooperative learning techniques at the primary 

level to create behavioural potential among the students so they can empathise and coordinate 

with others in an attempt to complete tasks as a joint effort. 

 

The study is also distinctive as it represents the only research that employs the bystander effect 

in the context of cooperative group work in the Middle-East region and, specifically, in 

international schools in the UAE. Furthermore, the study helps analyse the bystander effect on 

students’ cooperative work conducted at schools, rather than focusing on social factors as per 

previous research. Finally, this study is also essential as it assists in examining the bystander 

effect on a group of people who are coordinating group projects (Denny 2015). 

 

1.8 The Organisation of the Study 

In this chapter, the researcher presented an overview of the research, including an introduction 

to the bystander effect and cooperative learning, the UAEschools’vision, the background of the 

study, the problem statement, the research purpose and the objectives, and the research questions 

that guide the study, and the significance of the research.  

 

In Chapter Two, the researcher presents a review of the literature, in which an overview of the 

existing research related to the study is discussed. Then, the researcher presents the theoretical 

framework that influences the analysis of the study.  
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Chapter three presents the research methodology in terms of the research approach, paradigm, 

philosophy, and design. Then, the data-collection method is presented in terms of a sample of 

primary students and the context in classrooms, particularly in an international school in Dubai, 

UAE. The researcher then explains the research methodologies on group work and the intended 

methods used for collecting data, namely classroom observations and structured interviews, and 

how these methods were abandoned in favour of the survey technique due to the COVID-19 

pandemic restrictions at that time. 

 

In Chapter Four, the research completes the literature narrative that helps highlight the gap in 

the study. The significance of the study is in filling the gaps in the literature by providing the 

development of techniques and identifying the drawbacks of the current approaches. The main 

contribution is in understanding the impact that the pandemic has brought about, along with the 

application of traditional methods to continue educational processes. 
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CHAPTER 2. LITERATURE REVIEW AND THEORETICAL 

FRAMEWORK 

 

A literature review explores a specific academic topic by describing and assessing a collection 

of written sources through a range of methods (Creswell 2013). It also determines shared 

subjects and indicates the author’s understanding of the field with the help of critical analysis 

(Galvan & José 2015). Previous studies by different authors in the journals have highlighted the 

concept of the bystander effect and its impact and impact on student life and bystanders' 

intervention in bullying. However, this present study has discussed the idea of cooperative group 

work and the bystander effect, especially on the primary school students during the group 

assignment. Therefore, this study bridges the gap between the previous and the present 

literature. The literature review forms the foundation for a theoretical framework, and it is used 

to conduct a discussion about the theories, models and key concepts. 

Ferfolja and Burnett (2009) describe the literature review as an examination of research that has 

been conducted in a particular field of study to prove the research result. Furthermore, Hart 

(2003, p.45) agrees with this description, adding that “It is the selection of available documents 

on the topic, which contains information, ideas, data and evidence, and the effective 

evaluation of these documents concerning the research being proposed”. 

The theoretical framework refers to the theories related to the research topic (O'Connor & 

Jenkins 2013). Therefore, the researcher of the current study will explore the bystander effect 

among primary school students within group work theories. This process draws from several 

disciplines connected to the bystander concept and cooperative group work and will lead the 

researcher to systematically present pertinent information regarding the research topic. 

Moreover, different theoretical frameworks will be considered to reduce the possibility of the 

mismanagement of the entire research process.  

 

2.1 Conceptual Framework 

In this section, a complete description of the essential concepts is provided. 
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2.1.1 Cooperative Group Work 

Johnson (2005) defines cooperative work as a teaching approach where students of various 

levels form groups, carried out by the facilitator to work on assignments that will ultimately 

improve their knowledge of the subject. Every student is accountable for his/her learning and 

assists others within the group to learn and understand. Furthermore, the students work 

collectively in order to complete the assigned activity effectively.  

Group work involves students who achieve potential goals, either inside or outside the 

classroom. It includes any teaching and learning activities necessary for the students to perform 

work in a group (Cleemput et al. 2014). Students’ groupings are designed according to the 

teacher’s set of goals or outcomes that need to be achieved by the students within the group. 

Therefore, some teachers group them according to ability or in mixed-ability groups.  

DeSmet et al. (2016, p. 356) explain a trend known as “mixed-ability groupings”, where 

students work together with different skills or abilities. For example, a teacher may develop a 

mixed-ability group by merging students of different ages, languages and academic levels. 

McKeown (2004) believes that many educators seek to create mixed-ability groups in diverse 

classes consisting of average students with learning difficulties. On the other hand, Ireson and 

Hallam (2001) advise teachers to recognise that a mixed-ability class consists of students with 

various strengths and weaknesses who improve at different levels. 

The mixed-ability grouping defines a theoretical, algorithmic framework that confines students 

with different qualities and characteristics. The foundation of this type of grouping varies based 

on individual abilities and skills while eliminating age restrictions and exclusions (Leone et al. 

2016). The fundamental framework of the mixed-ability group supports the implementation of 

multi-grade classrooms based on mixed ages and different standards. The grade of learning 

abilities can be modified based on their learning patterns, maturity level and experiences. The 

prime objective of the mixed-ability group is to develop a potential relationship between 

different segments of students with differing abilities, encouraging them to learn from each other 

during the group work and acquire ownership of their learning process (Harris & Snow 2004). 

This notion is closely connected to cooperative group work in this research. 
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Cooperative learning is an educational method that intends to establish classroom activities in 

academic and social learning experiences through mixed-ability group work (Gillies & Robyn 

2016). Additionally, cooperative group work has been described as “structuring positive 

interdependence” (Gillies & Robyn 2007). Moreover, the teacher’s responsibility shifts from 

providing information to facilitating student learning through providing higher-order thinking 

tasks.  

Similarly, collaborative group work is an instructional activity that involves two or more 

students conducting work jointly with a shared learning outcome (Asterhan & Schwarz 2016). 

However, collaborative group work does not include students sharing their practical ideas and 

improving their competencies through all members working together. Instead, each student will 

only be responsible for their part of the work. 

According to Badache (2011), group work is an instructional approach where students of 

different levels form groups and are collectively responsible for completing the assigned work. 

Jean Piaget (1932, cited in Webb 2009, p. 3) mentions that cognitive disagreement among group 

members leads to critical thinking and elevated reasoning and understanding. When a student 

notices a conflict between her/his comprehension and that received from other group members 

through communication, this forces the student to re-evaluate her/his ideas to fit into the group. 

As stated by Vygotsky (1978, cited in Piaget & Webb 2008, p.271), greater learning occurs 

within a group when an expert student supports a less able student during the discussion to 

complete the work. 

Cooperative learning involves students’ engagement in group activities for learning (Brown & 

Ciuffetelli 2009). Johnson (2009) explains that cooperative work has positive academic gains 

and knowledge development outcomes. The process improves social relations, independence, 

motivation and self-esteem, ultimately reflecting improved formative grades and long-term 

academic achievement (Zimmerman 2008). Moreover, cooperative group work has increased 

attendance and motivated students (Tsay et al. 2010). Many studies have implied that motivation 

and cooperative learning have a strong bond, while it has been found that motivation as a 

variable has a strong effect on students’ academic achievement (Bergmann et al. 2011; Francl 

2014; Lasry et al. 2014; Slavin 2015; Abeysekera & Dawson 2015). 
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Simultaneously, cooperative groupings are essential to engage everyone within intentional 

learning programmes and help incorporate higher educational values and principles through 

systematic approaches and strategic planning within group work (Leone et al. 2016). Individual 

opinions and participation are required to enhance the learning process and increase 

accountability and authenticity within the group activities. 

Furthermore, group work is designed to provide new insights and ideas while facilitating 

understanding of the essence of communication and group learning. It realizes a number of 

benefits, including active engagement with knowledge, a more profound and flexible 

understanding of the topic, higher motivation levels, and an opportunity to conduct an adequate 

assessment and determine team management qualities. Therefore, the teacher’s role is to 

motivate the students through various techniques (Sullo 2007). Group work can be categorized 

into multiple types: introductory focused discussion, pair check, team check, think–pair–share, 

word webbing, and jigsaws (Schul 2011), which help the students acquire a deeper 

understanding of the target topic (Boxtel et al. 2000). The participants and accessible individuals 

require distinct roles and responsibilities. These can be segmented into different tasks such as 

leader, reader, encourager, writer, checker, reporter and timekeeper to ensure the group’s 

continuous growth and the achievement of the target outcomes. Group work creates 

opportunities for students to learn through group activities, discover new evidence through 

research materials, develop lifelong learning approaches, and create purposeful evaluation 

criteria (Plötner et al. 2015). Therefore, cooperative group work is pertinent to this study as 

group work will reflect on the manifestation of the bystander effect.  

Collaborative or cooperative learning has been regarded as the subject of immense interest in 

the last few decades because it influenced work, social, and educational levels. Teachers prefer 

group work in the classroom to promote collaboration among the students (Mendo-Lázaro et al. 

2018). It helps in facilitating teamwork and develops performance and interpersonal expertise. 

Cooperative learning in a school environment promotes the concept of togetherness in groups 

and is beneficial for obtaining social skills. This is so because a collaborative environment is 

adequate for establishing sufficient social expertise. These are the conducts with the help of 

which individuals express their affection, ideas, opinions, and feelings, develop an association 

with others, and empower or solve a social situation better. In a cooperative learning 

https://www.sciencedirect.com/science/article/pii/S2405844020305314#bib72
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environment, students emulate other companions, initiate good communication, and perceive 

information immediately concerning their conduct from the respective companion. From the 

study of Mendo-Lázaro et al. (2018), it has been understood that cooperative learning is itself a 

domain where social skills are obtained and developed. This is because of the significant 

function of social interaction in the growth surrounded by academic and social intelligence. 

Therefore, supporting social interconnection is important for better understanding. In this 

respect, the teachers and professors are required to formulate the necessary circumstances to 

address the efficiency of the learning teams. Accomplishing the motives of cooperative learning 

in the classroom foremostly needs careful planning from the teachers' side. Additionally, the 

procedures also require interventions to address conflict resolution and better teamwork. 

Group work is utilized as a way of learning at all possible levels in the mechanism of education. 

There is empowering support in terms of having pupils learn and work together in teams. 

Collaborative and cooperative learning always initiates interaction, utilization, and 

collaboration based on the abilities and competencies within the group. It has been found that 

collaborative work helps develop the students' capabilities and academic achievement (Chiriac 

2014). The advantages are very much consistent regardless of curriculum and age. Working or 

learning interactively with others helps the pupils to clarify differences, share ideas and 

opinions, and configure new understandings and problem-solving. It has also been observed that 

working together is beneficial for the students to get more motivation, which works to 

accomplish better than working individually (Chiriac 2014). Based on the perspective of group 

work, there are two key ways of defining cooperation. These are working in a group, and the 

other one is working as a group. Working in a group signifies the condition where pupils are 

sitting together as a team, but they are working individually on an assignment. In this scenario, 

cooperation occurs, but it is not mandatory to achieve together. 

On the other hand, working as a group means learning privileges based on the collaborative 

work with other group members. It is mainly termed meaningful or real group work, where 

individuals work together to accomplish a common objective. It is denoted by a joint effort that 

signifies the use of the group's competence, presence of reflection, and problem-solving ability.  

Cooperative group work is popular among the British schools within lessons termed PSE or 

personal and social education (Cowie 1995). Here, the strategies used have emerged from the 
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person-oriented psychotherapeutic approach. By using these lessons, instructors or teachers 

allow the students to improve their level of confidence, initiate sharing their experience with 

each other, increase trust for one another, and develop self-awareness. The philosophy 

underlying the mentioned approach is that every individual is unique in their way and perceives 

the world in a particular manner. The philosophy also states that every person possesses the 

ability to identify the right and wrong for them. The psychotherapeutic approach with 

cooperative group work emphasizes that teachers or instructors are required to promote the 

aspects of genuineness, acceptance, and empathetic learning and understanding (Cowie 1995). 

This will help in establishing a learning environment that enhances personal growth. The motive 

behind this type of group work can be utilized in several ways. For instance, a group of students 

might be motivated to express and share their ideas and feelings in a whole circle, and the leader 

would allow everyone to feel free to speak out with extreme openness and without the threat of 

being demeaned or derided.  

In chapter one, active learning was addressed, with motivation linked to active learning and 

cooperative group work (Pintrich 2003, p. 667). Motivation has been considered a socio-

cognitive method. In parallel with this notion, students are viewed as active learners of 

knowledge (Duncan & McKeachie 2005). Much research points out that cooperative learning 

positively affects motivation levels (e.g. Cohen 1994; Johnson & Johnson 1998; Slavin 2015; 

Zainuddin 2018). 

Hull (1985, cited in Horder 2010 p. 67) believes that learning is optimal when conducted in 

groups since this context enables students to attain higher-order thinking skills and retain 

information longer than when working independently. Working in groups tends to help learners 

develop critical thinking skills through argument, negotiation, discussion, and explaining 

concepts. Group members thus become more accountable for their education (Johnson & 

Johnson 1986, cited in Smialek & Boburka 2006, p. 82; Totten et al. 1991; Webb & Palincsar 

1996).  

Approaches to cooperative group work vary along several dimensions (Kagan 1994): 
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1. Positive interdependence: It is when members of a group feel each other and support one 

another. In contrast with negative interdependence, members feel that what helps one member 

can hurt another in the group.   

2. Individual accountability: when members have a solid pressure to learn, they produce their 

work and help others learn to avoid the bystander effect.  

3. Collaborative skills: Certain skills are required for students to perform well in groups, e.g., 

arguing politely and inspiring all members to participate.  

4. Equal participation: All members can participate in group tasks, though this might be affected 

by the number of members in the group.  

Though education policies have become more inclusive across the world, the incorporation of 

children with special education needs (SEN) is still a major domain of concern. This is so 

because it has been found that these kinds of children have less interaction with their co-learners 

and also do not spend much time with their classmates during the break hours of school. They 

tend to reflect low self-perception and self-concept based on their social amalgamation than 

their non-SEN classmates (Klang et al. 2020). Even though children with special education 

needs are provided with education alongside their non-SEN peers, there tend to exist lesser 

opportunities for the former in terms of social inclusion. This hinders cooperative learning and 

group work, adversely influencing the perception of togetherness. The justification behind the 

challenges based on social inclusion may be oriented to both contextual and individual aspects. 

An absence of essential social interaction expertise exists, which can be a possible cause for 

exclusion (Klang et al. 2020). Difficulties with adjusting in terms of social skills and aggressive 

conduct have been recognized as the determinants of peer rejection.  

2.1.1.1 Advantages of Cooperative Learning  

Badache (2011) describes group work as an instruction system where students of various levels 

create groups and work together towards a particular goal. Students take accountability for their 

learning and those in the group to achieve the success of all members. Piaget (1932, in Webb 

2009: 3) discusses that reasoning conflict leads to higher levels of thinking and understanding. 

Higher-order questioning will be developed from conflicting ideas which ultimately lead to 

learning. Another theory was mentioned by Vygotsky (1978, in Webb 2009), who points out 
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that more learning happens in a group when an expert helps a less expert one through 

conversation to carry out the job; the expert in this situation could be either the teacher or a 

student. In group work, students debate, reason, clarify and negotiate learning concepts; they 

become more responsible for their understanding and develop critical thinking skills (Johnson 

& Johnson 1986 in; Smialek & Boburka 2006; Totten et al. 1991; Webb & Palincsar 1996). 

Many researchers agree that group work benefits students to learn better and enhances their 

achievement (Meteetham 2001; Gomleksiz 2007; Al-Sheedi 2009; Hendry et al. 2005).  

Brown (2008) debated that group work teaches students to appreciate the learning pace of others 

in the group by improving their English language skills. Furthermore, it creates a stress-free 

atmosphere where students feel comfortable. In return, this aids shy students while working in 

groups, as they gain confidence (Payne & Monk-Turner 2006; Wichadee 2007; Badache 2011). 

Moreover, Highton (2006) discusses how we can learn by observing others think within the 

same group and provides more opportunities through interaction. Johnson and Johnson (1989 in 

Smialek & Boburka 2006) analyzed 375 studies in which they sought to discover the effect of 

working alone versus cooperative work on students’ attainment. The researchers concluded that 

cooperative group work leads to better achievement, and students gain higher-level reasoning 

and solving problems. Earlier literature has documented the differences in performance between 

individual and cooperative group work, in which group work helps students learn and remember 

information better (Cockrell et al. 2000; Johnson et al. 2000). Generally, research shows that 

cooperative group work results in higher attainment with better relationships among students 

(Gomleksiz 2007; Tuan & Neomy 2007; Wichadee 2007; Li et al. 2010; Nihalani et al. 2010; 

Li & Vandermensbrugghe 2011; Arumugam et al. 2013).  

Cooperative learning is not only regarded as a means of developing student achievement in 

cognitive terms but also possesses the potential to promote social-emotional outcomes. Learning 

as a form of cooperation is itself a significant educational objective. Collaborative teamwork 

and skills possess a vital position in the 21st century. It is regarded as an important concern for 

the future because of the economic and social buildouts (Veldman et al. 2020). To become 

successful, both inside and outside, school students require to learn the ways that help in 

establishing cooperation with others. This, in turn, will help in working together, which is 

considered an educational outcome in its term. Cooperative learning, in short, can be understood 
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as the instructional utilization of small groups where students need to work together with an 

objective to develop their learning. This helps in involving both social-emotional and cognitive 

learning. With the help of this cooperative learning, students acquire a lot of opportunities to 

exercise their teamwork skills (Veldman et al. 2020). For example, at the time of cooperative 

learning, every student gets the opportunity to utilize different elements of speech. These are 

giving suggestions, inquiring, answering questions, and critical reflection based on ideas 

provided by one another. It has been found that positive interdependence between team 

members is encouraged through cooperative learning activities. This interdependence exists 

when students discern that they are associated together, and their activities can encourage the 

accomplishment of shared goals. It initiates a situation where students work together to enhance 

the learning of every group member and share resources, promote mutual support, and celebrate 

joint success.  

 

2.1.1.2 Effect of Group Work on Language Learning  

Numerous studies have shown practical development for the impact of group work on improving 

students’ language skills (Holloway 2004; Smialek & Boburka 2006; Tuan & Neomy 2007; 

Wichadee 2007; Li & Vanderman Brugghe 2011; Arumugam et al. 2013; Larcombe et al. 2013). 

For instance, Li and Vandermensbrugghe (2011) explored the effect of group work on a group 

of 38 students. They studied their thesis writing process at Australian Universities. Moreover, 

they employed a classroom observation, a questionnaire and a focus group discussion on 

receiving feedback from students. The findings showed that group work writing helped the 

students begin their writing process; it encouraged them to improve their writing skills, 

enhanced their self-confidence as writers and encouraged them. On a similar note, Larcombe et 

al. (2007) assessed a program for a writing group at the University of Melbourne in Australia to 

identify the advantages of cooperative group work. They determined that group work allows 

writers to give and receive feedback on their work. 

Additionally, in groups, students delivered more ideas and learned through interaction. They 

concluded that group work benefits students’ in their speaking skills. As for reading skills, 

Wichadee (2007) wanted to discover the effect of the group work method on enhancing students’ 
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reading skills in Thailand on 40 students. Wichadee found out that students benefited from group 

work in their reading comprehension. Further, Al-Sheedi (2009) in Oman discussed the effect 

of group work by surveying 240 teachers. 98% of the teachers said that group work enhanced 

students’ attainment. All the teachers agreed that group work was beneficial for students in the 

classroom, and their attitude towards finishing the task was positive. 

Finally, Arumugam et al. (2013) studied how group work affects university students’ writing 

skills. A questionnaire, a pre and post-test, and an interview was used to collect data. The results 

showed considerable progress in grades between the pre and post-tests. Students stated that 

group work offered them the chance to enhance their English language skills.  

 

2.1.1.3 Effect of Group Work on Other Subjects  

Hosterman (1992, in Smialek & Boburka 2006) researched the effect of group work on students’ 

learning and aptitudes in music courses. He employed two groups; the experiment was learning 

in group work style, while the control employed traditional teaching. A final exam revealed that 

students who worked in groups scored higher than those taught in the traditional method. 

Badache (2011) examined the efficacy of group work; he observed 36 students at Batna 

University in Algeria. Students were put into two groups, the control using the traditional 

teaching method, while the experimental used the group work method. The experiment did the 

activities in groups while the control did them individually. The experimental group 

demonstrated enthusiasm and engagement with higher critical thinking skills.  

Utilizing group work in classroom activities can be considered a method to enhance pleasure 

and motivation through learning. As per Taqi and Al-Nouh (2014), cooperative group work 

motivates student-student communication with the help of small groups that enhances better 

learning among the students and achieves their intended objective. It has also been found that 

cooperative learning leads to accomplishing higher positive intentions and better relationships 

among the pupils. Taqi and Al-Nouh (2014) also stated that besides increasing engagement and 

motivation, group work helps students develop their critical thinking ability and speaking 

expertise. It has been observed that group working enables the students to acquire higher-order 

thinking ability as well as knowledge retention longer than if they would have worked 
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individually. Pupils argue, discuss, negotiate, understand, and describe meaning within a group 

activity. In this manner, they develop a level of awareness that makes them more accountable 

for their learning leading to increased critical thinking ability. It also guides the students in such 

a way that they develop a respectful attitude toward the learning pace of others involved in the 

group and establishes better English language skills. Group work formulates a stress-free 

ambience where students feel at ease and become more comfortable, obtain more confidence, 

and feel free to share their backgrounds and mitigate the weaknesses of one another.  

 

2.1.1.4 Group Work Formation  

Many researchers want to understand the effect of group work and how groups are formed. 

Many components can be put into consideration when creating groups. A friendship at school 

is where students respect each other, receive criticism with acceptance, cooperate, and listen to 

one another (Hendry et al. 2005). In some cases, teachers form groups based on the ability to 

allow the weak to learn from high achievers and improve  (Nihalani et al. 2010). Additionally, 

Hassanien (2007) suggests three styles of group formation: randomly, in which the teacher 

designates students into groups, self-selection, where students select their group members or a 

mixture of both. Badache (2011) recommended other group formations that can be created with 

alphabetical names, by gender, date of birth, or being talkative. Ramirez (2005) presented 

remarkable methods that teachers can use to group students, such as giving students numbers 

and then grouping them according to the numbers. One more way is to give students pieces of 

a puzzle and ask them to form a group based on the small puzzle picture. However, these 

practices depend on the age of the students.  

Group work is regarded as the common and active learning tactic in higher education whose 

objective is to improve teamwork skills and increase deep learning. Culturally diverse learning 

teams are specifically important in preparing the university's students to take part in a globalized 

world. Group formation is beneficial in developing both cognitive and behavioural involvement 

in group work (Poort, Jansen & Hofman 2020). This is directly associated with collaborative or 

cooperative learning. Within the domain of collaborative learning, children, besides acquiring 

help from their peers, also become able to help others. In this way, they gain more confidence 
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in their capabilities, promoting a higher sense of control in their learning and working activities 

(Cowie 1995).  

 

2.1.1.5 Perception of Group Work  

Students must work as a team and not as individuals for effective collaborative group work. It 

has been seen through the study conducted by Chen & Hird (2006) on 36 Chinese non-English 

major students at Normal University. The collected recordings of the classes show that some 

students in the groups spoke more than others. It was also noticeable that students were active 

and spontaneously speaking to one another. 

In another study, Nihalani et al. (2010) found that students performed better when cooperatively 

working together. However, he noticed that groups where students were not cooperating, and 

the high performing students who took the power of the group had received low scores. 

Furthermore, the studies on students’ insights on group work showed that students liked and 

were more engaged in working together (Greenop 2007; Yazedjian & Kolkhorst 2007; Li et al. 

2010). Students reported that they had positive thoughts towards group discussions, as this 

helped them better understand and acknowledge new information. Moreover, students had the 

opportunity to come together with others and improve their social skills. Group discussions also 

intensified their understanding of the topic matter. Students became more energetic and self-

confident.  

Group Work is effective for both teachers or instructors and students in many ways. From the 

side of the students, group or teamwork encourages them, facilitates a peer instruction occasion, 

provides them with an opportunity to perceive a problem from various points, and finally helps 

them initiate creativity. On the other hand, teachers need to provide the pupils with authentic 

and complex pieces of work. The procedures of collaborative learning are found to improve the 

satisfaction level of the students based on both the classroom and learning environment (Rezaei 

2018). The significance of collaborative learning is deeply situated in its perspectives on social 

interaction and valuable learning. 

Group work is regarded as the teaching method that increases teamwork and cooperation and 

enables students to build knowledge leading to performing the assigned tasks cooperatively. It 



   

37 

 

has been found that working in teams helps the students to learn and understand better within 

an interactive territory where they feel involved and cooperate to accomplish shared goals. This 

method possesses important advantages not only for education but also in terms of future career 

perspectives (El Massah, Bacheer & James 2020). Both educators and researchers believe that 

group work and collaboration also transform knowledge-sharing aspects, ideas, and opinions 

into mutual understanding. It motivates individual responsibility and develops strategies to solve 

problems efficiently. Group work also increases involvement, mutual respect, and debating 

expertise. It has been found that employers mostly prefer graduates to work in their 

organizations who can better perform within teams. This quality is given much value related to 

productivity and growth. Group work is also valued because it provides students with real-life 

skills essential for surviving in a workplace. These are accurate planning, negotiation, 

commitment, delegation, collaboration, time management and leadership (El Massah, Bacheer 

& James 2020).   

 

2.1.1.6 Disadvantages of Group Work  

Even though group work has many advantages, there are some disadvantages reported by 

research worldwide (Payne & Monk-Turner 2006; Hassanien 2007). For instance, when one 

group member leads the group, controls and dominates the discussions, the group performance 

is affected, and some members work more than others (Nihalani et al. 2010). In another scenario, 

when some students are commended for doing very little work while others do most of the work. 

Also, when students fail to communicate with one another as a group or for not taking the task 

seriously with no teacher supervision. Another challenge that teachers face is the difficulty of 

grading every group member. Time is another barrier as many teachers criticize that group work 

is time-devouring (McGraw & Tidwell 2001). Other obstacles such as taking orders from others, 

or not wanting to work with others or even noise within the group may be the reason behind the 

failure or group work.  
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2.1.1 The Bystander Effect 

The bystander effect refers to the inhibiting influence of others’ presence on an individual’s 

willingness to help someone in need (Fischer et al. 2011). It occurs when the presence of other 

individuals affects or discourages any person from intervening in emergencies. The bystander 

effect is identified as a situation whereby “the presence of other people serves to inhibit the 

impulse to help” (Latané & Darley 1973, p. 218), which can be defined as “the social inhibition 

of helping” (Latané & Nida 1968, p. 199). The social psychologists Bibb Latané and John 

Darley were the first scholars to explore this phenomenon experimentally (Darley & Latané 

1968; Latané & Darley 1968,1970). They further explained that the bystander effect defines a 

situation in which the present individuals are less likely to ask or provide assistance due to the 

presence of others. Bystanders separate themselves from the incident to avoid any social 

obligations and cope with applicable legislation. A physiological state suggests they do not 

become involved (Hortensius & De Gelder 2018).   

 

People have an adequate capacity to take personal action in critical scenarios when any formal 

interventions are unavailable. This behaviour led Latané and John (1968, 1973) to explain the 

bystander concept in terms of the infamous murder of Kitty Genovese that occurred in New 

York in 1964. They describe the social influence and diffusion of responsibilities within the 

bystander effect, where the concept suggests that the greater the presence of bystanders, the less 

the assistance that results. Moreover, each additional bystander has a diminishing impact on 

helping others (Latané & Darley 1970). 

 

An active bystander is an inevitable state of mind that allows individuals to handle crises and 

certain situations independently in order to minimize the scope of the problem (Haas 2019). The 

bystander’s essence in the educational system encourages individuals to act against several 

deceptive involvements within educational institutions, such as bullying, assault and accidental 

cases. This proactive engagement is preferable within the academic context as it allows for the 

improvement of safety and security protection while encouraging individuals to seek help and 

assistance in critical conditions. 

 

https://www.sciencedirect.com/science/article/pii/S0190740916300913#bb0250
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Few studies have been conducted on primary students as bystanders, with greater focus placed 

on secondary school students in relation to bullying. For that reason, the bystander effect has 

not occurred in studies related to the academic aspect of primary education, and therefore the 

researcher proposes to explore this phenomenon and provide further explanation in interaction 

with such students’ cooperative group work. Caplan and Hay (1989) explored the bystander 

effect amongst children in natural settings, where their natural helping behaviour increased 

when in pairs compared to when they were situated in groups. Nevertheless, the researcher in 

this study seeks to investigate this phenomenon in primary students’ cooperative group work.  

 

School is a significant context where students learn and configure the conduct required for 

initiating global comprehensiveness in adulthood. There exists a composite interplay between 

school and teacher aspects in structuring the responses of the adolescent bystander to social 

exclusion. As per the findings of Mulvey et al. (2021), a positive school environment possesses 

the potential to promote intervention intents. It has been observed that adolescents who are 

demeaned in the school ambience experience more exclusion, rejection, and discrimination. 

They also do not like to prevent or intervene from encountering exclusion and rejection. One of 

the major reasons behind not intervening is the fear of being bullied. Sometimes individuals 

prevent themselves from intervening in a fight because, at the maximum time, they feel scared 

that if they get into it, they will also be bullied like the person who is already into it (The New 

York Times 2019). The bystander effects very much correlated with adolescent and teenage 

students. Sometimes students think that if no one is going to interfere in the fight and stop, why 

should they go. This establishes an internal confusion between right and wrong and being safe 

versus going into danger.  

 

From the perspective of social psychology, the bystander effect can be understood as the 

unwillingness to intervene in critical circumstances, especially in the existence of witnesses 

other than oneself. In a school environment, this effect is referred to as the reluctance of the 

student to help the concerned individual who is getting bullied in the presence of other 

bystanders. There are mainly three important psychological procedures that better explain the 

reasons behind the reluctance of the witnesses to interfere in an emergency situation. Most 

importantly, ‘diffusion of responsibility’ decreases the opportunity for intervention in those 
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circumstances (Song & Oh 2017). This is so because it nurtures the perception that maybe some 

other person is available for help. Secondly, ‘evaluation apprehension’ prevents someone from 

intervening because of the fear of being judged by the public. Third and lastly, ‘pluralistic 

ignorance’ creates a misconception about the situation's intensity because of the lack of 

participation (Song & Oh 2017). In critical occurrences, where bystanders are unknown to each 

other, the effect is evident. 

 

Nonetheless, the majority of the bystanders are likely to be in connection with the same school 

in the context of school bullying. It has been observed that the defending conduct of the 

bystander develops as the extent of affinity to the sufferer or membership in the team increases. 

Hence, in bullying situations, the possibility of bystanders being companions increases, leading 

to a reduction in the bystander effect. Moreover, critical situations can be non-threatening or 

non-violent to the bystanders, whereas bullying engages a dangerous situation resulting in 

greater threat and distress to the witness.  

 

In schools, bystander situations tend to raise empathetic distress, that is, a sense of distress being 

felt by the bystander by witnessing someone in actual torment. A prosocial motive is awakened 

due to this empathetic distress resulting in other feelings like empathy-driven anger, 

compassion, sympathy, and guilt. High empathetic arousal can be observed as a form of aversive 

encounter for the bystander and thereby encouraging him/her to decrease this arousal through 

prosocial reactions. School children possess loads of definitions based on emergency situations 

which affect their non-helping and helping behaviour in a required situation where a friend or 

classmate is in pain (Thornberg 2007). Association to the sufferer, norms, social roles, and the 

existence of the conduct of other bystanders tend to influence the mode based on which students 

evaluate and react in the circumstance. Apart from the various kinds of school violence, bullying 

is the most considerable one that adolescent experiences. As per the study by Knox et al. (2021), 

bystander interference can help prevent bullying, making it crucial to restrict school violence. 

As educational institutions progress towards a bystander orientation for preventing bullying and 

aggression, there also exists a necessity to investigate the determinant of the willingness of the 

bystander to intervene. School-based bullying is considered an act of repetitive and intentional 

aggressiveness within the school context. It has been found that almost 30% of individuals have 
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reported getting bullied in school, and more students have stated being a witness of this 

aggressive activity (Knox et al. 2021). It has also been observed that individuals in school who 

have experienced extensive bullying report a less feeling of safety in the same environment.  

 

Utilizing bystanders arrives with certain important advantages, involving the fact that they are 

voluntarily approachable considering that peers generally possess the awareness about bullying. 

In contrast, like teachers, school staff are often unaware of the same. It has been found that 

approximately 30 per cent of students take part in bullying while almost 80 per cent are engaged 

in other roles, that is, bystanders. This role has several intervention choices that may come both 

positively and negatively. Peers, when intervening to provide support to the victim, the 

aggressive attitude tends to terminate rapidly, vindicating the requirement for a better 

understanding of the decisions of the bystanders to interfere. This helps develop the intervention 

and thereby preventing and restricting bullying and aggressive conduct. In terms of individual 

aspects, bystanders choose not to get into anything. The reasons include the inability to establish 

a plan for assisting, lack of knowledge regarding what to do, feelings of anxiety, and fear of 

getting hurt. It has been found that having an excellent level of self-efficiency to protect others 

or high influential empathy for the sufferers can develop the motivation of the bystander to 

conciliate (Fredrick, Jenkins & Ray 2020).  

 

However, possessing a high social status within the school or classroom environment allows the 

students to initiate the mentioned interpersonal expertise (Pöyhönen, Juvonen & Salmivalli 

2010). The positive teacher-student relationship, higher family management, and positive school 

environment are interrelated to a greater probability of active defending among middle and high 

school pupils. Therefore, it is significant to consider the complicatedness of the bystander 

behaviour because of the presence of dynamic factors. These aspects perform in specific 

bullying examples. For instance, it has been observed by Lambe et al. (2019) that relationships 

and perceived severity with other individuals engaged in a bullying situation are connected with 

bystander behaviour.  

 

In the situation of school bullying, Myers and Cowie (2016) have identified the social nature of 

such aggressive behaviour by locating a range of roles performed by the participant that goes 
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above the association between the victim and bully. According to Salmivalli (2014), bullying, 

to a great extent, is a social phenomenon where bystanders are generally present in the setting, 

either online or offline. They often instigate the bully with certain noticeable social rewards like 

cheering and laughing at the humiliation and discomfort of the victim. In this manner, willingly 

or not, those bystanders encourage the conduct of bullying through their function as spectators.  

 

In recent times, cyberbullying has evolved not only at university levels but also at schools. 

Cyberbullying, similar to face to face bullying, involves the desperate intention of distressing 

an individual by transmitting messages, images, or videos electronically to target the victim 

(Kyriacou & Zuin 2016). In this respect, it has been found that peer support can act effectively 

to mitigate the issue of bullying. As per Cowie (2011), well-structured peer support mechanisms 

at both primary and secondary levels at schools can be proven beneficial in diminishing the 

suffering of the bully-victims. School is regarded as the microcosm of society that establishes 

the context where individuals confront powers and become amicable with bullying and 

oppression. The sufferers of oppression usually accept that the privileged position of some peers 

is natural, and this idea helps in configuring themselves as the subordinates. Here, students 

internalize a feeling of high resentment and poor self-esteem. However, the aggressive and 

dominant ones can also be vandalized emotionally. They cannot threaten themselves to become 

very much conscious about their feelings or others. These dominant ones sometimes become 

intolerably sensitive to the distress of those whom they victimized. In the middle of these two 

groups, the bystanders who evaluate the pain stay without taking any part directly.  

 

Peer victimization is considered a broader issue among both children and adolescents in the 

school environment and the cause of poor academic accomplishments and mental health. In the 

maximum episodes of peer victimization, peers stand as bystanders. It has been found that 

initiating against moral standards can bring self-condemnation to an individual in the form of 

distressing feelings like shame or guilt. Psychological and social exercises exist through which 

more self sanctions can be detached from the inhumane behaviours. As per the social cognitive 

theory, individuals can get detached from their moral standards in four main ways. Firstly, 

through behaviour reconstruction; secondly, by reducing their agentive function; thirdly, 

through misinterpretation of the perilous outcomes; and lastly, by dehumanizing and blaming 
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the sufferer (Sjögren et al. 2020). The mentioned theory states that behaviour results from the 

social environment and personal attributes. The students' behaviour in peer victimization can 

differ in terms of moral atmosphere, group norms and its processes. In the context of the 

bystander effect on the school students, there underlies the concept of classroom collective 

moral disengagement. It is positively connected with outsider behaviour and peer aggression 

and is negatively oriented to the defender behaviour.  Across the world, peer victimization and 

bullying are the most stressful social issues adversely influencing the well-being of both 

adolescents and children. It has been found that bullying takes place in several contexts, but it 

is most dominant in the school setting. In Australia, for example, above 90 per cent of primary 

and secondary school students experienced verbal bullying, and over 60 per cent faced physical 

bullying (Sjögren et al. 2020).  

 

School bullying is perceived as a group event that, in addition to victims and bullying, includes 

a large number of bystanders who remain standing as witnesses. Two studies in Canada 

presented that peer bystanders were there in above 5 out of 6 episodes of bullying. Further, 

natural observational research showed that peers were there very closely in 9 out of 10 episodes 

of bullying. It has been observed that bullying takes place in the presence of a large number of 

bystanders who possess the potential to prevent it but do not do so by intervening. Bystanders 

perform 4 major functions: passive bystanders, assistants, defenders, and reinforcers (Eijigu & 

Teketel 2021). Passive bystanders are the one who merely sees what is going on; assistants are 

those who take the side of the bully; defenders are those who take the side and provide support 

to the victim and reinforces who takes an active part in encouraging the episode of bullying. 

This issue is also found to be a significant concern in the high schools in the United States (US). 

Around 20 per cent of individuals in US high schools reported being bullied in 2012 (Eijigu & 

Teketel 2021). Bullying is associated with many adverse outcomes. These include poor health, 

negative social-emotional well-being, and hinder good academic achievement. Due to these 

adverse outcomes and disturbances to the learning ambience caused by such aggressive 

behaviour, schools across the nation have started incorporating bullying prevention programs 

(Johnson et al. 2013). These initiatives aim to transform the norms of the school-based on 

bullying. This is based on the conduct of bystanders, victims, and teachers. This bullying 

prevention program motivates the school to implement these norms where staff and pupils will 
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remain vigilant toward bullying and will be prepared to provide support and assistance to the 

victimized students.  

 

Both parents and bullying prevention programs often direct pupils to inform an adult person 

when they are persecuted. However, this is broadening advocacy of retaliation against bullying. 

A survey of high school students identified that only 45 per cent of individuals use this strategy 

(Cowie & Olafsson 2000). One of the possible reasons behind the students' reluctance to inform 

the adult is the student's perception of the adults' inclination to intercede on their behalf 

(Unnever & Cornell 2003). Aspects such as empathy for the victim, seriousness towards 

bullying, self-efficacy, behavioural management, and personal victimization experiences have 

been reflected to estimate the teachers' responses to bullying. A survey by the National 

Education Association reported that though maximum educators are bothered about bullying, 

they lack appropriate training to extend their support towards preventing the same (Johnson et 

al. 2013). There is an association between bullying and a hostile school environment. In such 

educational institutions, where attitudes and shared beliefs support bullying, peer victimization 

and aggression become the norm. Reconcilable with the perspective of social cognition, these 

shared attitudes tend to influence the students' responses to bullying others (Unnever & Cornell 

2003). For instance, high extents of aggressive behaviour lead the pupils to conclude that adults 

do not have any administration over the ambience and hence, might develop a retaliatory 

response to aggression. In contrast, a sense of association with the adults at school motivates 

students to take help from them during bullying (Eliot et al. 2010).  

 

As per the study of Cowie and Smith (2009), maximum bystanders who do not prefer bullying 

and a significant proportion would like benevolently to help but are confused about the 

necessary steps to be taken for intervention. They also feel confused regarding the 

embarrassment they might face for providing practical support to the victim. Some bystanders 

at schools simply overlook the issue that frames them as outsiders who hold no accountability 

for what is going on within the school premises. Moreover, there also includes students who 

reinforce or assist the offenders of social exclusion and violence. Only a few are there who 

perform the role of defenders for the needy ones. It has been identified by Batson et al. (2002, 

pp.485–498) that this type of benevolent conduct can be stated as “empathetic emotion towards 
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a person in need.”.  Empathy oriented socialization initiatives can motivate and develop better 

conducts, resulting in a more tolerant and satisfying relationship with the discredited outsider 

groups. Peer support can move beyond the aid provided by one individual to another. The 

greatest strength of this peer support lies in its competence to formulate a collaborative 

community grounded on open communication, respect, willingness to share past distresses and 

pain, needs, and mutual trust. This cooperative support is a kind of lived morality signifying a 

wide extent of mechanisms and systems where the potential of young individuals to help one 

another can be nurtured with the help of proper training. This training promotes friendliness, 

conflict resolution, mentoring, facilitation of the rights of the children to work and learn in a 

proper environment, mentoring, and active listening.  

 

Peer support is regarded as the form of defending with the help of proper training to address the 

distress of other peers. This support has several important forms, but the fundamental 

approaches include the following, 

Active listening: It promotes counselling abilities to provide emotional support to the bullied 

individuals.  

Peer mediation: Peer supporters bring both the offender and victim together to solve the 

issue. 

Befriending schemes: The supporters of peers are trained to facilitate informal support and 

friendship.  

 

The methods of peer support educate and guide students to hold responsibility for their activities 

and give training in a wide range of conflict, social, and interpersonal skills. With the help of 

this training, opportunities for self-reflection and others can be obtained through proper 

supervision. It is also evident from the study of Cowie (2011) that implementing peer support 

across the school policy can formulate effective chances for the bystanders to become energetic 

in challenging the occurrence of bullying when they witness or observe the same. Peer 

supporters can perform a significant function in this procedure by managing social 

communication during break hours to extend support to the students who are being bullied or 

experiencing abusive behaviour from others. In terms of cyberbullying, peer supporters can also 
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work hard to establish an environment where bystanders do not accept intrigue twitch adverse 

conduct, both online and offline. 

 

As already discussed above, bullying prevention programs effectively prevent such aggressive 

conduct among students. The study conducted by Edwards et al. (2019) reflects that bullying 

prevention programs develop the level of bystander intervention and also reduce the behaviour 

of bullying among high school students. Bringing in the Bystander—High School Curriculum 

(BITB-HSC) is an effective initiative that helps minimise interpersonal violence and aggression 

among high school pupils. It is a bystander intervention program that significantly utilizes a 

community responsibility approach. It guides and teaches the bystanders the ways regarding 

safe intervention in case of stalking, sexual violence, bullying, and relationship violence. It also 

teaches the bystanders the expertise essential for recognizing dangerous conduct and manners 

to empathise with the victims. Further, this program utilizes a community of responsibility 

approach in colleges, universities, workplaces and high schools. It is found to be customizable 

to illustrate the colloquialisms, locations, and culture of the organization or the school. 

 

Further, the bystander intervention program promotes schools and other higher educational 

organizations with the opportunity to launch a highly positive learning conversation among the 

pupils. These possess the potential to contribute to a positive and sound environment for every 

individual, school, and beyond. In high schools, these programs aim to encourage social norms 

that extend support to the victim and tolerate zero violence. The high school BITB is regarded 

as a seven-session program delivered by male and female coordinators among mixed-gender 

groups. The sessions are generally initiated during the classes. They involve important education 

on bullying, dating and sexual assaults, the function of bystanders in prevention, ways to observe 

at-risk situations and the establishment of skills for the purpose of safe intervention (Ozaki & 

Brandon 2020). In short, the program also promotes hour-long sessions for school personnel to 

help as active bystanders in their schools.  

 



   

47 

 

 2.2 Theoretical Framework 

Over the years, the learning theories have extended from behaviourism to constructivism. Piaget 

(1968) and Vygotsky (1978), the pioneers of constructivism, claim that learning is a practice 

adopted by individuals and is linked to prior skills based on active learning, such as group work. 

As per active learning practices, students are at the centre of the process since they play a crucial 

role in structuring knowledge (Bishop & Verleger 2013). After appraising the different theories, 

the researcher determined that four theories relate and connect directly to active learning under 

the umbrella of constructivism and behaviourism, as discussed in sections 2.2.1–2.2.4 below. 

2.2.1 Vygotsky’s Social Development Theory 

Lev Vygotsky’s Social Development Theory (SDT) plays a significant role in the overall 

education process, representing one of the foundations of constructivism (Crawford 1996). 

When the researcher appraised the various dimensions of constructivist pedagogy in teaching, 

it was found that these include creating classroom settings, activities and approaches to assist in 

future learning (Richardson 2003). Moreover, Vygotsky’s SDT presents two main principles 

(Belyh 2014, p. 156): “1. Cognitive development is limited up to a certain extent or within a 

certain range, at any given age of the individual; and 2. An individual’s full cognitive 

development requires social interaction”.The researcher links Vygotsky’s theory to the 

bystander effect through the social interaction within group work. 

This theory is constructive in the bystander intervention and manages the whole system of 

primary students affected by the bystander process. As a researcher, Vygotsky stresses the 

importance of peer interaction in group work, which is greatly influenced using the Social 

Development Theory (Vygotsky 1980). The SDT helps improve social behaviour so that the 

learning environment can be adequately managed and the teacher can more efficiently deliver 

the target topic (Scholz et al. 2014).  

Social interaction among students can generate cooperation and teamwork, leading to a 

significant positive impact on learning (Singaram 2008). Through partnership and collaboration, 

students will have opportunities to discuss, reflect, defend, and critique ideas or knowledge. 

Moreover, Tan (2003) asserts that peer conversation and collaboration enable students to engage 

in constructive knowledge. This theory effectively helps to facilitate planning and strategizing 
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for learning process management systematically. Furthermore, the theory allows individuals to 

make the necessary behavioural changes accordingly. Consequently, the optimum and most 

effective use of opportunities can be efficiently achieved, and group work can also attain goals. 

Additionally, students can benefit from peer support provided by competent and skilled 

individuals within the group.  

2.2.2 Lewin’s Group Dynamic Theory 

Social philosophers such as Gardon Allport, Marilyn Watson, Clifford Shaw and Mead are the 

founders of cooperative learning theory, where based on their findings, group work is more 

productive and effective in terms of the amount, quality and overall output when compared to 

working alone (Johnson & Johnson 1999; Slavin et al. 2003). Likewise, researchers have found 

that cooperating to complete work is more successful than completing the assigned task 

independently (Johnson 2009). 

As per Kurt Lewin (1890–1940), many theories have been developed to understand teaching 

and learning practices and children’s behaviour. The critical area addressed in Lewin’s 

philosophy emphasizes the study of behaviour as a function of the entire physical and social 

situation. Piaget (1932) claims that cognitive conversations through interaction within a 

cooperating group lead to higher levels of thinking and understanding, which result in learning 

(Webb 2009). On a similar note, Vygotsky (1978) points out that the more experts there are in 

the group, the better the group work results (Webb 2009). While Hull (1985) states that people 

work better when grouped (Horder  2010). Working in groups allows learners to achieve higher-

order thinking skills and retain knowledge for longer than when working individually.  

Deutsch (1949) extends Lewin’s notions by investigating how different people’s pressures may 

be interconnected. He hypotheses two categories of social interdependence: positive and 

negative. A positive relationship occurs when a positive relationship between the students and 

the established goal. In contrast, negative interdependence occurs when no cooperation links the 

students to the established goal. On the other hand, Johnson and Johnson (2009) take Lewin’s 

theory one step further and exhibit the cooperative group approach. 

Lewin is considered one of the pioneering theorists in the group work field, where he believes 

that cooperative group work is an agent for modifying learning styles (Bernstein 1968; Dent & 

https://www.sciencedirect.com/science/article/pii/S0959475219305419#bib19
https://www.sciencedirect.com/science/article/pii/S0959475219305419#bib38
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Goldberg 1999). Lewin’s ideas and views support working in groups because this has a 

tremendous and essential effect on individuals within the group work. Furthermore, Johnson 

and Johnson (1986) assert that working in groups fosters diverse ideas and opinions within the 

students, who can ask questions, answer, provide suggestions and critically reflect on the 

group’s work (Smialek & Boburka 2006). 

Lewin’s Group dynamic theory can be applied in the current study based on the relationship 

between the part to the whole; all group members can support an affected student to achieve the 

target goals and avoid the bystander effect. Although Lewin explored the impact of the 

bystander effect on group members, the perspective differed. Lewis has offered his perspective 

that in the group, the interdependence of fate in achieving the group goal tends to cooperate with 

the other though the members are from different perspectives. The argument here is that 

members in the group work, set by the same goal, tend to be supportive, and the impact of one’s 

action, therefore, influences the other members. 

2.2.3 Latané and Darley’s Bystander Effect Theory 

According to Cieciura (2016), the psychologists Bibb Latané and John Darley focused on the 

bystander effect and created the Bystander Effect Theory. Under this, an individual's likelihood 

to help in an emergency is presented (Latané & Darley 1970). Darley and Latané (1968) believe 

that if the number of people present in a distressing situation gradually increases, it becomes 

less likely that one will offer help in the case, and they will conclude that no assistance is 

required.  

This original framework for bystander intervention was guided and researched to experiment on 

social behaviour in a laboratory setting (Darley & Latané 1968). Therefore, it is not 

straightforward to transfer this into a classroom setting in order to allow in-depth study. 

However, it is valid and necessary for students to understand that their social interactions with 

others are essential during group work, whereby instead of leading to social conflict and 

ambiguity, they can cooperate and work as a team to achieve their learning outcomes (Clark & 

Word 1972).  

Latané and Darley’s bystander effect theory reflects the infamous case of Catherine Genovese 

that occurred in the United States in 1964, where she was assaulted and murdered by a public 
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witness, but no help was offered. The two theorists affirmed that the theory was identical and 

consistent with many cases worldwide. However, since Darley and Latané did not fully 

understand the phenomenon that manifested in the case, they designed similar laboratory 

experiments in order to measure the hidden element of non-helping causes and provide 

convincing evidence for their hypothesized bystander effect. The investigation results showed 

that the greater the number of witnesses, the less likely it is for help to emerge from these people 

(Latané & Darley 1970). 

Although the bystander effect theory has been replicated and studied many times, it has not been 

investigated in the academic context, specifically in primary students. Therefore, the proposed 

group work mechanism may involve the bystander phenomenon, making it worth exploring. 

This theory can support the researcher in measuring the bystander effect through group work to 

guarantee that the outcomes are accomplished by reducing the phenomenon. 

2.2.4 The Technology Acceptance Model 

Education systems worldwide have been rapidly changed by globalization and computer 

technologies. Additionally, there is rising diversity in the student demographics in many global 

universities. Therefore, to address diverse students’ needs and demands and involve them in 

learning, educational institutions actively pursue innovative and practical technology to increase 

competitiveness, strategically handle growth, and efficiently rebuild curricula. The development 

of interactive e-learning platforms for students is rising, as contemporary students are known as 

the ‘Net Age’ or ‘Internet Natives’ (Marangunić & Granić 2015). Many school students use 

social networking to connect, such as Instagram and Facebook. As the instructional promise of 

virtual environments is increasingly being acknowledged, the pedagogical possibilities of digital 

learning spaces for student learning are being discussed by educators in various fields. The 

importance of a simulated learning experience is threefold: (i) the feasibility and realization of 

distance and remote learning, (ii) the facilitation of information and knowledge sharing, and (iii) 

the improvement of experiential learning (Belyh 2014). Digital environments offer an engaging 

learning experience where students can experiment, connect and have fun, through which 

knowledge creation takes place. They enable synchronous communication, active learning, 

professional development and cooperative/collaborative learning (Lee et al. 2003). 
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In essence, relative to conventional bricks and mortar, these digital learning experiences are 

learner-centred and contextualized, where students learn passively in a decontextualized 

environment. As with the recent focus on the growth of English as an Additional Language 

(EAL) learners, English language practitioners have been forced to respond to the learners’ 

needs within their unique environment (Chuttur 2009). English is the default language in the 

business, engineering, and technology sectors. Therefore, English has become one of the most 

important scholarly and technical resources in its position as a global language, so discovering 

successful means of combining modern educational technologies with English teaching is of 

real necessity (King & He 2006). 

Information technology (IT) in modern education has increased significantly over the past two 

decades, but resistance to technology remains remarkably high (Surendran 2012). While 

technology-supported teaching/learning has become increasingly important in education, 

fostering technology adoption among individual educators remains a critical task for school 

administrators, technology advocates, and government agencies. Understandably, school 

teachers’ widespread adoption of technology is necessary to realize the technology-empowered 

teaching/learning paradigm advocated by creative educators and IT practitioners. The 

preparation and presentation of resources selected and packaged to disseminate information is 

central in teaching activities (Szajna 1996). To this end, suitable technology would encourage 

teachers to become increasingly influential in the preparation, implementation, clarification and 

transfer of knowledge, thereby nourishing and promoting student progression. 

In general, teachers differ only slightly from end-consumers in ordinary business environments. 

For example, teachers are entirely independent and have considerable influence over their 

teaching methods, including the choice and use of technology. This suggests a technical 

orientation that could lead to differences in teachers’ acceptance of technology, similar to that 

of conventional customers. Public schools are institutions whose priorities differ dramatically 

from private organizations since teachers generally have less competition for finance or 

promotion. These characteristics can impact technology acceptance from the teachers’ 

perspective and differ from the company employees surveyed in most research (Lederer et al. 

2010). Teachers have a lasting effect on students’ academic progression, value systems and 

attitudinal values, especially those associated with technology (Holden & Karsh 2010). Teachers 
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in public schools are not particularly informed about technology, partly because some teachers 

conducted their training when technology was less advanced and omnipresent. This could 

severely hinder teachers’ willingness and ability to embrace technology, which along with the 

demanding workload and strict time constraints, could have been partially responsible for the 

absence of convincing evidence that confirms technology’s effect on learning in K-12 education 

(Masrom 2007).  

A Longitudinal study was undertaken by Hu, Clark and Ma (2003) that analyzed technology 

acceptance decisions by public school teachers. In addition to identifying critical approval 

criteria, they explored how teachers’ decision-making can differ from those of company end-

users. In particular, the researchers developed a model for illustrating the decision-making of 

teacher technology adoption, taking into account the results from the prior study and the 

essential characteristics of the focused education environment. 

The COVID-19 pandemic has been very challenging. At the time of writing, 109,426,406 cases 

have been identified globally (World Health Organization 2021). The magnitude of the 

pandemic has been catastrophic, with school closures from the primary to higher education 

institutions (HEIs) being one of the effects. In response to the pandemic, global school openings 

have been regulated in more than 100 countries worldwide, despite no clear evidence that school 

closures could effectively minimize viral transmission (Radwan & Radwan 2020). This closure 

has prompted a massive use of online technology to extend distance learning. With the potential 

for technology to be used during the pandemic for educational purposes, this topic has been 

addressed in several recent reports (Azhari & Fajri 2021). 

One of the technologies used during the COVID-19 pandemic is e-learning, a media integration 

for guidance that uses a single platform to organize communication activities during 

instructional exercises. E-learning from computer-managed learning is extended to immersive 

online learning through creative technology networks such as Edmodo, Microsoft Teams, 

Forum, Coursera, Zoom, or special channels developed by HEIs (Lynch 2020). Through their 

use of e-learning, students are required to make significant progress in their academic 

assignments. To create e-learning in HEIs, the two variables of affordable costs and supporting 

facilities to promote learning results are commonly used. In normal circumstances, the purpose 
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of integrating e-learning is to facilitate face-to-face learning to be more flexible, accessible and 

successful. A plethora of studies have explored the use of e-learning as a research focus, such 

as the use of e-learning applications in education (Abbasi et al. 2020). 

 

 2.3 Ethnography 

In the UAE, tertiary education is a rapidly growing sector focused on the highly accelerated 

growth of local business and social infrastructure, with international universities continuing to 

develop a firm footing in the country. However, the state-funded universities maintain their 

comparative edge because they are exclusively committed to meeting the educational needs of 

the citizens of the Emirates rather than the additional requirements of expatriate students from 

international institutions. Life has changed significantly for UAE citizens over the past three 

decades since the rise in oil prices in Saudi Arabia and the UAE resulted in immediate prosperity 

(Crabtree 2010). However, this prosperity has come at a premium, and the resultant prices have 

led to increased pressure and productivity requirements in the education sector. The strain 

initially appeared as an availability issue due to an exponential population increase following 

the oil price rise in a single analysis from one of the Emirates (Bloome & Beauchemin 2018). 

Moreover, there is evidence that this phenomenon was replicated in the wider UAE and Saudi 

Arabia (Hill & Mohammed 2020). 

  

Economically, UAE households can comfortably afford to have more children in the current 

era, and raising more children is culturally encouraged. Over the past thirty years, this 

population boom has prevailed through the education system and cascades into the job market. 

A planning priority suggested for the UAE is to establish a strategic agenda and policy package 

of action to promote UAE nationals’ entry into the private sector as employees and entrepreneurs 

(Baroudi & Hojeij 2021). This will also provide the implicit corollary that such progress would 

continue without a loss of well-being for most individuals pre-and post-transition to a new 

pattern of practice or behavioural habits in terms of time spent at work and the required energy 

and skills (Hashemi 2015).  
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While the UAE’s private sector has expanded immensely over the past thirty years, research by 

the Center for Labor Market Research and Information has shown that many private sector 

employers do not hire nationals and are reluctant to experiment in this direction (Cook 2020). 

Several employment shifts have occurred, particularly in the banking and insurance sectors. 

However, the broader private sector economy is resistant to hiring newly qualified higher 

education nationals to fulfil their human resource requirements (Cameron 2005), as the cost-

effective alternative of employing experienced employees from overseas with proven track 

records abroad on an as-needed basis is very enticing. The fact that these employees may share 

racial, linguistic, age and gender characteristics with the current workforce compounds this 

situation. 

2.4 Theoretical Consolidation 

This study’s fundamental purpose is to utilize relevant concepts and theories to support the 

investigation into the impact of the bystander effect on primary students within cooperative 

group work. Several approaches have been described to ensure the study’s authenticity and 

accountability, determining teachers' creative insights. 

Sharan (2015) defines cooperative group work as the ‘umbrella’ of active learning. For more 

than 40 years, cooperative learning has been identified as an instructional method, with many 

studies exploring its effectiveness. Many synthesis studies have identified the positive effect of 

cooperative group work on students’ progress and attitudes (Lou et al. 1996; Johnson et al. 2000; 

Kyndt et al. 2014; Kocabaş et al. 2015). Those studies focused on cooperative group work 

regarding age groups, with cooperative group work found to significantly impact primary 

students’ academic achievement (Lou et al. 1996; Hattie 2009; Kyndt et al. 2014). Since this 

underscores the importance of cooperative learning in primary schools, the researcher 

investigates primary students’ cooperative group work in this study. 

Based on the current study, it can be stated that most of the aforementioned theories are designed 

to incorporate the essence of education and the role of groups in addressing ineffective learning 

programmes. This literature review’s fundamental purpose is to understand the importance of 

bystander intervention in the education system and its affiliated impacts on the student learning 

process through cooperative group efforts. The cooperative group effort approach suggests that 

https://www.sciencedirect.com/science/article/pii/S0191491X20301267#bib0545
https://www.sciencedirect.com/science/article/pii/S0191491X20301267#bib0385
https://www.sciencedirect.com/science/article/pii/S0191491X20301267#bib0290
https://www.sciencedirect.com/science/article/pii/S0191491X20301267#bib0345
https://www.sciencedirect.com/science/article/pii/S0191491X20301267#bib0335
https://www.sciencedirect.com/science/article/pii/S0191491X20301267#bib0385
https://www.sciencedirect.com/science/article/pii/S0191491X20301267#bib0230
https://www.sciencedirect.com/science/article/pii/S0191491X20301267#bib0345
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the equal contribution of individuals is an integral property of group learning (Johnson et al. 

2000). Students and teachers have adequate responsibilities to share collective efforts and 

enthusiasm to enhance learning outcomes. Furthermore, mixed-ability group work supports 

universal expression based on the productive insights and personal abilities within mixed-age 

groups. Theories regarding social learning and behavioural aspects have highlighted the 

bystanders’ role in controlling several corrosive phenomena within educational institutions, 

such as bullying, assault and fraudulent activities. 

2.5 Literary Framework 

As mentioned earlier in the statement of the problem (see section 1.2), research on the critical 

area of the bystander effect in primary age students is not particularly rich; however, a critical 

review enabled the researcher to identify a gap in the literature and underscore the principle 

theoretical backgrounds employed to interpret the phenomenon. 

 

Studies were conducted to observe the nature of the bystander effect and solutions to prevent 

bullying and enhance bystander responses in the classroom (e.g., Hymel et al. 2015; McMahon 

et al. 2015; Midgett et al. 2015). Midgett (2016) investigated the effectiveness of a bystander 

psychoeducation programme on preparatory students, where the study aimed to increase 

students’ ability to know the nature of the bystander issue and how best it could be addressed to 

increase students’ confidence for intervention in bystander-related situations (e.g., bullying). 

During the study, the researchers adopted a new programme that consisted of the following 

stages: Stealing the show, Turning it over, Accompanying others and Coaching compassion, 

referred to as the STAC programme. The researchers created this programme to suit the 

purposes of their study. To collect the research data, an experimental design in the form of pre-

and post-tests was employed. The study of Midgett et al. (2015) favoured using the STAC 

programme to tackle the issues accompanied by the adoption of cooperative learning, 

particularly regarding the bystander and bullying issues.  

 

Similarly, the results from McMahon et al. (2015) study disclose the positive impact of the 

Students Challenging Realities and Educating Against Myths (SCREAM) programme on a 

range of bystander-related outcomes in different situations such as bystander efficacy, bystander 



   

56 

 

behaviour and bystander intentions. This study also credited the higher response by females to 

the programme compared to males on each outcome.   

 

Hymel et al. (2015) moved further beyond the programmes that can be used in the classroom to 

tackle this issue by addressing the socialization processes during group work and the role of 

teachers in boosting social independence and peer workgroups in cooperative learning 

environments. The results from this study showed the importance of considering group contrast 

effects (in-group favouritism and out-group discrimination), within-group assimilation and 

within-group differentiation while conducting any cooperative work activity due to their 

influence on students’ behaviour. The results also revealed the teachers’ crucial role in reducing 

bullying and enhancing bystanders’ positive responses by disseminating their values in the 

classrooms and by continuously encouraging cooperation and working within groups.  

 

Considering the bystander issue from a different perspective, Xie and Ngai (2020) examined the 

psychological and situational factors affecting peer bystanders’ roles in the classroom context, 

whether as reinforcers, assistants, defenders or outsiders. A cross-sectional survey approach was 

designed to collect the research data gathered from 1,491 students in Wuhan, China. It was 

concluded from this study that there is a close nexus between the self-efficacy levels of 

bystanders and bullying-related norms on the one hand and the occurrence of bystander-

supporting behaviour on the other. The results also indicate peer bystanders’ defender roles 

occurred in situations where empathy concerns were predominant. This defender behaviour was 

also indirectly linked to three situational variables: teacher-student interaction, popularity and 

bullying-related norms. The results also revealed that both gender and grade level might directly 

or indirectly influence peer bystanders’ roles in the classroom context.  

 

In congruence with the study by Xie and Ngai (2020), research conducted by Rigby and Johnson 

(2006) and Gini et al. (2008) showed that females, unlike males, are more likely to adopt the 

role of defenders or outsiders. Furthermore, Trach et al. (2010) reported that students with lower 

grades are more likely to take on the role of defenders than those with higher grades. However, 

van der Ploeg et al.’s (2017) findings conflict with those reported by Xie and Ngai (2020) in 
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that empathic concerns, high levels of efficacy and bullying-related norms are not sufficient to 

anticipate the role of peer bystanders in the classroom context.   

 

In a similar vein, Fredrick, Jenkins and Ray (2020) investigated the relationship between 

internalizing problems, affective empathy and cognitive empathy, and the five steps of the 

bystander intervention model, namely, noticing a bullying event, interpreting it as an event 

requiring intervention, accepting responsibility for intervening, knowing how to intervene, and 

acting. The researchers found a close relationship between cognitive empathy and students’ 

ability to notice bullying events, students’ acceptance of the responsibility to intervene, and 

students’ knowledge of how to intervene. Additionally, they found a strong association between 

affective empathy and the bystander intervention model's other steps (the interpretation of 

bullying as an event requiring intervention and the actual act of intervention). Finally, the results 

showed a positive relationship between students’ ability to interpret bullying as an event 

requiring intervention and students’ low and moderate internalizing problems levels, but not 

with high internalizing problems levels.  

 

Adding significant results to the above, Bauman et al. (2020) investigated the bystander effect 

in terms of those observers who intervene and those who do not, the types of intervention that 

take place, and why there may be no intervention. The results revealed that those having adverse 

affective reactions at the time of the bystander behaviour are more likely to intervene; that 

observers had moderated verbally by telling the offender to stop or by reporting the action to an 

adult; and that the prosocial and altruistic motives were the main reasons for intervention; while 

having no ideas on how to intervene or what to do was the main reason for refraining from 

intervention.   

 

Providing more empirical evidence to support the significance of emotional reactions to 

bystander behaviours, a study by Barhight et al. (2013) measured the physiological impact of 

watching bullying incidents on students’ emotions and decisions to intervene. The findings 

revealed that those with high levels of negative emotion were more likely to interfere than those 

with low levels of negative emotion. 
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To further corroborate the above findings, studies by Thornberg (2010), Thornberg et al. (2012) 

and Forsberg et al. (2014) maintained the positive influence of empathy, emotions and self-

efficacy on bystander intervention. Other factors were also reported to positively affect 

bystanders’ decisions to intervene, such as the bystander’s high social status (i.e., the observer 

is at a higher social level than the offender), the relationship with the victim, the bystander’s 

definition of an incident and the degree of distress felt by the observer. Furthermore, the factors 

negatively affecting bystanders’ decisions to intervene were linked in the literature to a close 

relationship with the offender and enjoying the event (Thornberg et al. 2012), the uncertainty of 

what to do (Bellmore et al. 2012), fear of retaliation (Thornberg 2010), and the belief that it is 

not the observers’ responsibility to intervene (Bellmore et al. 2012). 

 

According to Midgett et al. (2015), the bystander effect is an example of how the higher the 

number of students that are present, the less help that a student in need receives. In such 

situations, where there are few-to-no other witnesses, the witnesses appear to behave like 

bystanders. This effect indicates that students in prominent societies do not want to take 

responsibility-related action. 

The bystander effect thus highlights the process in which the higher the number of students 

present, the smaller the number of students that will help students that require support. In such 

situations, observers will be more likely to act if there are few or no other witnesses. This effect 

shows that students tend not to work on responsibility in a large group. This effect mainly occurs 

among primary students, as teachers do not take their responsibility seriously and overlook the 

issues occurring in their classroom (Jenkins et al. 2016). Due to this, some children are affected 

by a negative impact on their ability to acquire learning skills. The bystander approach is a very 

different approach, and it creates many problems in the overall education system.  

According to Leone (2016), the bystander approach affects primary students, particularly those 

with low ability. In the bystander effect, the presence of others discourages individuals from 

intervening responsibly by taking the initiative. Leone’s study explores the bystander effect in 

primary students where the teachers did not treat the phenomenon seriously, negatively affecting 

the child.  
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According to Myers (2012), the bystander perceptions in educational contexts primarily relate 

to the school’s learning environment. The teachers thus need to seriously address this matter 

and take appropriate action regarding the bystander process. The school needs to start decreasing 

the bystander effect and the neglecting responses that occur due to the bystander effect. 

Programmes that address the phenomenon, such as “Short term activity Committee”, benefit 

primary students, increasing their overall growth while addressing their challenges.   

Thornberg (2007) claims that teachers and students must interact positively in the class to reflect 

on their performance. Furthermore, engaging the students in groups and frequently providing 

attention to the individual students is compelling, while it can also help identify the balancing 

needs of students and ensure that they make adequate progress. This can be achieved through 

observational and interview data, which provide a professional and responsible means to 

understand the students’ classroom curricular decision-making.  

As per the views of Wood (2017), the lack of social interaction creates a bystander effect in the 

overall school setting. Therefore, social interaction between students can establish collaboration, 

leading to a constructive impact on learning (Khairiyah et al. 2012). The school setting is very 

much affected due to the bystander effect, whereby situations arise in which one person 

witnesses another person in distress and does not take any action. Voluntary behaviour can 

benefit another person by caring, helping, sympathy, comforting, or protecting others. 

Therefore, safety and connectedness are two crucial variables of the school environment. The 

current study explores the bystander effect in the school environment since the perceptions of 

the bystanders affect the school’s overall operations (Hawley & Willford 2014).  

Veldman et al. (2020) recently explored cooperative group work in first-grade primary students, 

finding that cooperative group work has both negative and positive impacts on students’ social 

behaviour and interaction. The positive sides of cooperative group work include inclusive 

vocabulary, inclination to explain the work or ideas to the other students more clearly, positive 

interdependence, and detailing and depth of work and ideas. The adverse effects of the 

cooperative group work include bullying, inferiority complex compared to the influential 

student, and low confidence in case of not achieving the group goal. Collaborative skills within 

a team have considerable value in 21stcentury education (Binkley et al. 2012). On the other hand, 

https://www.sciencedirect.com/science/article/pii/S0959475219305419#bib6
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Gillies (2014) believes that students struggle in cooperative group work where the teacher’s 

guidance is absent, thus creating fertile ground for the bystander effect to take root. 

Social creatures, where people and dramatic interaction surround individuals, affect their 

perceptions and actions. Providing support is no different in an emergency. A person who sees 

him or herself experiencing an incident alone will invariably choose to support the person in 

need, but if the same situation involves others observing the same occurrence, the outcome may 

be different, and an even lower likelihood of that person receiving a helping hand. The bystander 

effect is one of the most robust observations in the social sciences (Ferreira et al. 2021). Only 

modest attempts have been made to extend these results to young people who, like adults, 

frequently find themselves observing an emergency in others; however, the causes that influence 

responses by young people are not fully understood. Specifically, there is a need for studies 

exploring the bystander effect in adolescents (Stroobants et al. 2014). School bullying is one of 

the most common emergency situations young people encounter (DeSmet et al. 2015). Sadly, 

most young people who witness bullying tend not to act on the victim’s behalf. Therefore, the 

bystander effect may prevent observers from standing up for their peers, considering the 

importance of peer ecology in understanding the bullying dynamic (Shultz, Heilman & Hart 

2014). 

A study carried out by Song (2017) showed that the bystander effect known to occur in 

emergency contexts is applicable in bullying circumstances by examining 467 primary and 

secondary school students’ experiences. Although the bystander effect was not shown to be 

valid in bullying cases, there were significant differences in the variables impacting a 

bystander’s defending behaviour, despite the involvement of other bystanders. In issues where 

bullying was encountered in others’ presence, considerations such as one’s previous history as 

an offender, anti-social activity, scope of harm, relationship to the victim, and credibility 

impacted bystanders’ defensive behaviour. On the other hand, in the absence of other 

bystanders, one's prior experience as a victim, level of remorse and perceived authority 

influenced the potential for bystander defending actions.  

Song’s (2017) study used a distinct operational concept from the original meaning of the 

bystander effect since the initial bystander effect is based on an emergency distinct from 

bullying. In the findings, the ‘bystander influence’ refers to a student’s failure to assist abuse 

https://www.sciencedirect.com/science/article/pii/S0959475219305419#bib17
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victims in the presence of other observers. According to cognitive psychology, the following 

three psychological mechanisms explain why the witness will be reluctant to engage in 

emergencies: (i) the ‘dissemination of accountability reduces the possibility of involvement in 

the situation as it encourages the notion that help might be available from someone else; (ii) 

’appraisal anxiety’, which is the condition of not stepping forward due to the fear of being 

judged by others and (iii) ‘pluralistic blindness’, which involves the interpretation that the 

problem is less extreme than it in fact is. 

Research undertaken by Machimbarrena and Garaigordobil (2018) found that schools in Basque 

country have a significant bullying and cyberbullying issue. Given the growing importance of 

this research domain, much of today’s cyberbullying research has centred only on teenagers. 

However, considering the long-lasting consequences of victimization, the persistence in 

students’ various developmental levels must be recognised. Results in Machimbarrena and 

Garaigordobil suggest that, while the prevalence of cyberbullying is less frequent than that of 

face-to-face bullying, even at a deep level, it is a significant issue at the secondary educational 

stage.  

For this purpose, and because of the impact of victimization on the mental and physical health 

outcomes of children and adolescents, such as higher levels of depression, anxiety, isolation, 

psychosomatic complaints, and lower self-esteem and academic performance, it is crucial to 

develop and incorporate bullying and cyberbullying prevention and intervention services into 

all schools level (Shultz, Heilman & Hart 2014). Moreover, while empirically based 

programmes prevent bullying and cyberbullying, these are typically targeted toward secondary 

school students. For this reason, new programming needs to be developed, or current services 

need to be modified for these ages and this developmental period.  

Research conducted by Barhight et al. (2015) aimed to predict children’s involvement in 

bullying situations from their class-level intervention beliefs and their child-level perceptions 

of the number of peers involved. To determine if these forecasts were retained after considering 

the levels of empathy, prosocial behaviour and callous/unemotional characteristics of 751 

racially and ethnically diverse fourth and fifth grade students (54 per cent female) enrolled in 

43 schools in Canada. The participants completed peer nominations for peers they perceived 
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would intervene in bullying circumstances. Empathy and callous/unemotional traits were 

assessed by self-reporting, while peer reporting measured prosocial behaviour.  

The role of each child in bullying was positively predicted from the class-level interference 

assumptions (class means for the percentage of children who nominated each child as 

intervening) using multilevel simulation but negatively predicted from the child-level 

impressions of the number of peers who would participate, after accounting for the three target 

characteristics. The class-level effects reinforce recent research on social expectations that 

suggests that children are more likely to display actions if their peers show the same behaviour 

(Malti, Strohmeier & Killen 2015). Child-level findings indicate that the bystander effect is 

prevalent in teenage bullying cases, in which adolescents are less likely to intervene if they 

expect more friends to do so. Therefore, while schoolchildren were more likely to interact with 

groups that found actions more normative, if they felt that not many peers would do so within 

the sense of their class culture, the children were more likely to interfere. 

Research conducted by Sierksma, Thijs and Verkuyten (2014) found that children's attitudes 

and assessments reflect support for peers in the sense of partnerships and the presence of 

bystander peers. A total of 1,246 children (aged 8–12 years) registered their attitude towards 

assisting while there were either several of their friends, several of their receiver’s friends or no 

spectators. It was found that the children most firmly advocated helping while their friends were 

present relative to the other two cases, in keeping with the competitive altruism paradigm. This 

suggests that children take reputational issues into account when assessing supporting 

conditions.  

However, higher prosocial children’s ratings were not affected by spectating peers’ 

involvement, unlike lower prosocial children. Enduring others’ involvement could cause 

children to use community loyalty as a concept for support evaluation, but only when the 

receiver's friends are present. These friends are expected to be trustworthy and support the peer 

in need, thereby minimizing a non-presumed friend’s duty to assist. Therefore, following the 

principle of moral foundations, it should be assumed that children will less actively accept the 

need to help while friends of the beneficiary are present, relative to a case in which the helper’s 

friends are in attendance.  



   

63 

 

In addition to loyalty factors, credibility problems may impact the understanding and appraisal 

of children’s helping behaviour. The well-known bystander effect suggests that people are less 

likely to help in uncertain circumstances than alone or when other persons are present. However, 

the research by Sierksma, Thijs and Verkuyten (2014) investigated how bystanders affect peers 

and impact the understanding and appraisal of the helpful behaviour of adolescents. Overall, 

children embraced supporting a peer who was not part of the community of peers, but their 

behaviour relied on the participation of friends standing by. Children favoured assisting the 

strongest while the helper’s friends were present, relative to the case in which the recipient’s 

friends were, or when there were no spectators. 

Research conducted by Repo and Sajaniemi (2014) found that relatively little is understood 

about the essence of the problem in pre-school classes, considering the increasing body of 

evidence that suggests the roots of bullying lie in early childhood. The research interpretation 

was that avoiding bullying can only be successful if particular children’s instruction occurs in 

tandem with more extensive classroom programmes. The study aimed to explore how to 

concentrate on bullying prevention among children under school age by investigating the role 

of 3–6-year-olds with Special Educational Needs (SEN) in bullying contexts since such children 

are highly vulnerable to bullying and victimization.  

Furthermore, Repo and Sajaniemi (2014) investigated whether other children’s peripheral 

positions in bullying circumstances could be identified in nursery classes. The data was obtained 

from a survey of 771day-care workers in the Finnish town of Vantaa. According to the results, 

eighteen per cent of bullying occurred in cases in which children with SEN were present. The 

offenders used more physical forms of bullying with SEN-affected children and used more 

psychological forms of bullying for those children without SEN. The results also revealed that 

bystanders’ various peripheral positions in bullying contexts were already present in pre-school 

classes, particularly among boys. Therefore, pre-school intervention services must be aimed at 

both individual children and group levels.  

A study carried out by Knox et al. (2021) found that academics and educators are beginning to 

recognise the bystander approach in order to reduce bullying, which requires a power 

discrepancy between two students. It is crucial to note that predictors of bystander action may 

differ depending on the class. While school connectivity has been proposed as an indicator, 
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previous research fails to explore how this relationship may look in schools, such as where 

African American students, among racially socialized students, become conscious of overall 

inequities. The goal of Knox et al.’s (2021) research was to explore the moderating effect of 

perceived isolation/privilege in the school on the link between school connection and 

willingness to participate among 183 African American sixth- and ninth-grade students (51 per 

cent female) in the context of four actions of violence (i.e., social exclusion, cyber, relational, 

and physical). The findings suggest that, while feeling was linked to the classroom, perceived 

exclusion/privilege in the school can reduce students’ desire to engage in violent actions. 

More than half a century has passed since fundamental social psychology studies uncovered 

proof of the bystander effect, whereby during emergency circumstances, bystanders refuse to 

take steps to assist those in distress (Callaghan, Kelly & Molcho 2019). The contemporary 

literature indicates that bystanders' influence may play a role in sexual harassment among teens 

and college students. When seeing signs of sexual abuse, young people are frequently unlikely 

to respond. The introduction of bystander sexual harassment awareness initiatives, intended to 

empower young people to act after seeing signs of abuse, is one potential solution to this issue. 

Targeting bystanders can be an essential approach to addressing sexual harassment in young 

people. Historical research has provided insufficient evidence that conventional intervention 

programmes effectively prevent abuse by targeting future victims and offenders (Kettrey & 

Marx 2020). 

Eom and Ashill (2016) conducted research that considered e-learning performance predictors 

over the past decade, revealing several Critical Success Factors (CSFs) that need to be managed 

effectively to satisfy e-learning capacity. This research focused on constructivist learning 

theory, advancing previous work on CSFs in online university education. Structural equation 

simulation was used to evaluate the determinants of student happiness and their perceived 

academic success in the sense of university online courses. The independent variables of 

motivation (intrinsic and extrinsic), student self-regulation, dialogue (instructor-student and 

student), instructor, and course design were analyzed as potential determinants of online 

learning success. A total of 372 questionnaire responses from students who had completed at 

least one online course at a university in the Midwestern United States were used to test the 

structural model. The results show that instructor-student dialogue, student-student dialogue, 
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and the instructor and course design greatly influence student success and learning outcomes. 

However, extrinsic student participation and student self-regulation were not significantly 

associated with customer satisfaction and learning performance. Finally, the implicit motivation 

of students determined learning performance, but not customer satisfaction. The results reveal 

that the best predictors of student success and learning results are the course design, instructor 

and dialogue. 

Research conducted by Fredrick, Jenkins & Ray (2020) found correlations between cognitive 

empathy, affective empathy, and issues of internalization of bullying incidents in the bystander 

intervention model. At a school, again in the Midwestern United States, the participants included 

“336 fourth- and fifth-grade students” (59 per cent male students). Analyses of hierarchical 

regression found that more vital cognitive empathy was correlated with recognising abuse cases, 

taking responsibility for intervening, and learning how to intervene, whereby the actual action 

was significantly linked to affective empathy.  

Besides, critical interactions highlighted that affective empathy was favourably correlated with 

the perception of bullying as an occurrence involving attention at low-to-moderate levels of 

internalizing concerns but not at serious internalization concerns. Overall, these results illustrate 

the need to analyze the decision to intervene as the culmination of a sequence of steps, as 

depicted in the bystander intervention model, with a particular collection of precursors 

theoretically affecting each step. 

The research of Fredrick, Jenkins & Ray (2020) indicates that the mechanism of bystander 

involvement is essential for both cognitive and affective empathy. Three phases of the model 

were correlated with semantic empathy (i.e., notice, acknowledgement of accountability, and 

know-how to intervene), with affective empathy associated with two model stages (i.e., 

interpretation and intervention). Thus, it could be important for children to engage in prosocial 

actions against peers to teach students how to empathize with others. Bystander-focused 

bullying prevention initiatives can educate young people to identify and acknowledge particular 

bullying circumstances that could require action and educate young people to recognise when 

someone is in distress. Training them how to understand such feelings (e.g., embarrassment or 

fear) and what manner of situations those emotions can elicit, such training can improve 
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cognitive empathy (e.g., a friend joking with another friend would likely not make one 

individual feel embarrassed). 

Research undertaken by Midgett, Doumas and Trull (2016) found that bullying is a common 

social problem, with approximately 25 per cent of students experiencing bullying at a United 

States-based school. While much is known about the socio-emotional challenges associated with 

bullying for victims and offenders, much less is known about the implications for students who 

encounter bullying as bystanders, especially at the primary school level. Their study extends the 

literature by exploring short bystander intervention projects with an impact on the mind of the 

children. However, the findings’ generalisability is limited by the comparatively small sample 

size and predominantly white ethnic sample. The participants were not automatically selected, 

but rather the school psychologist encouraged students to be educated based on student 

experiences as leaders in conjunction with teachers. 

The researchers did not use an analytical measure to describe the inclusion and exclusion 

criteria, even though selection methods often restrict the generalisability of the study findings. 

Next, questionnaires were gathered through self-reporting, possibly leading to inaccurate or 

skewed reporting, especially at the primary school level. However, when asked Likert-type 

questions, children may have insightful knowledge to offer about their experiences. Therefore, 

the researchers read the survey questions to the students to improve the accuracy of the results. 

The selection of the “Single-Item Self-Esteem (SISE) Scale” is another assessment constraint 

since each of these instruments could be a more valid measurements for secondary school 

students (including sixth grade), as noted by the researchers. Finally, while Midgett et al. 's 

(2016) study represent a significant step in testing a brief bystander programme for primary 

school children, the researchers did not investigate. Whether the students used the Stealing the 

show, Turning it over, Accompanying others, and Coaching compassion (STAC) techniques to 

prepare them to interfere as defenders, the processes by which training as a defender raises self-

esteem for upper-grade students or the effect of the STAC programme. 

Thornberg and Wänström (2018) found that gender disparities in aggression and bullying could 

be clarified through multiple socialization agents in terms of gender-specific socialization, 

including parents, friends, teachers, other adults, and the media, in which girls are more 

motivated to participate in loving and caring activities, while aggression is more widely 
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acceptable for boys. In pre-and early adolescence, behavioural shifts include more significant 

uncertainty around interactions, compliance with social pressure, and peer-group identity issues, 

which in turn can lead to intensified bullying and more aggressive attitudes towards victims. As 

well as a typical propensity to condemn the victims of our culture, there are widespread 

stereotypes about ‘born victims’ and joint responsibility between victims and offenders. Victims 

and offenders are also perceived in any manner to be defective.  

Victims and offenders may be differentiated based on their behaviours, actions or attributes from 

non-victims, which are believed to be their victimization source. Bullying reduction can require 

attempts to reinforce altruistic self-conception and encouragement to protect students’ victims 

for at least two factors. Thornberg and Wänström’s (2018) results found that high victim 

altruism was associated with less perpetration of bullying and a weakening of the favorable 

connection between the degree of encouragement and bullying perpetration in the classroom. 

Thus, it seemed to have made students more immune to peer control that promoted and rewarded 

bullying. Therefore, a bullying reduction programme can provide education to allow students to 

build a moral conscience with philanthropic ideals and an altruistic desire to assist those in 

distress.  

Research undertaken by Jenkins, Fredrick and Nickerson (2018) reported that studies on 

bystander intervention in bullying revealed that prosocial behaviour is not gender-consistent, 

with girls participating in more bystander interventions. However, no results that have evaluated 

the validity of bystander intervention through sub-party intervention have been disclosed in the 

literature review of the research undertaken by Jenkins, Fredrick and Nickerson (2018). Youth 

describes bullying as unwanted disruptive behaviour involving an observed or assumed power 

imbalance that is reproduced or is exceptionally likely to be repeated and may cause physical, 

psychological, social or educational distress (Li et al. 2018). From a socio-ecological 

perspective, consider the bystanders’ role in bullying, including co-workers in prevention and 

intervention practices.  

The socio-ecological theory of bullying highlights the role and characteristics of individuals, 

peers, schools, instructors, neighbourhoods and families in promoting or eliminating bullying. 

Instead of understanding bullying as a social ecosystem and a collaborative partnership between 

a victim–bully dyad, educators and researchers are urged to learn about prevention and 
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intervention efforts that integrate all persons in a classroom, rather than reducing the 

interventions for bullying abuse and support or counselling victims (Edwards et al. 2019). 

Jenkins et al.’s (2018) main aim were to investigate estimation invariance across gender and 

grade levels in the primary and secondary school versions of the Bystander Intervention Model 

of Bullying measure.  

Although gender and grade differences have been identified in bystander activity, the validity 

of bystander involvement across subpopulations has not been checked by researchers, which is 

a critical step in ensuring that gender and grade comparisons are meaningful and accurate. 

According to Jenkins et al.’s (2018) results, there is evidence that the five-step bystander 

intervention model’s estimation did not vary significantly by gender or grade in the primary 

sample and the secondary school sample. Despite this, there is evidence that the measure can be 

extended for scientific and functional purposes at all grade levels and that comparisons between 

boys, girls and grade levels are appropriate. 

Hwang et al. (2015) found that social constructivism has been gradually researched and 

introduced in science school education. However, there is a paucity of holistic research on 

applying the social constructivist method of primary science education in the Confucian heritage 

society. Their research aimed to establish the degree to which a social constructivist approach 

is employed in Confucian heritage culture in primary science education and offer reasons for 

adopting a cultural viewpoint. The results suggest that a social constructivist approach has not 

been well applied in primary science education in the current Confucian heritage culture. 

Confucian heritage tradition, which has traits divergent from and associated with social 

constructivism, has dramatically affected the introduction. The researchers thus suggest the need 

for design-driven studies on the science curriculum for Confucian heritage culture based on 

social constructivism.  

To suggest an original theoretical structure for interpreting English students’ written academic 

texts in an English as a Foreign Language (EFL) context, research conducted by McKinley 

(2015) revealed the second language (L2) academic writing and socio-constructivist theory. 

This model would assist EFL writing coaches, scholars and students as it exposes the advantages 

of concentrating primarily on critical reasoning and writer identity in such classes. In 

recognising the academic writing skills of EFL students, the core concept behind the decision 
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to focus on the fields of critical reasoning and writer identification is social constructivism, and 

a learning paradigm based on Vygotsky’s theories that human progress is socially situated and 

that information is constructed through contact with others. The philosophy of identity building 

encompasses the creation of cultural identity, as well as intellectual identity. In constructing 

cultural identity, social contact is the foundation for people’s perception of their role concerning 

others within the same cultural group. 

A study carried out by Trif (2015) shows that socio-cognitive theories concentrate on the social 

system in which learning takes place (through evaluation and modelling processes), the 

relationship of the person with the world, the meaning that he or she assigns to reality, 

emphasizing the relevance of learning circumstances and social context. The educational 

consequences of ideas and frameworks of social constructivist teaching that the infant’s 

cognitive growth is impaired by the acquisition of ideals and attitudes of that community are 

visible in addressing challenges by dialogue with individuals in a less experienced society. The 

investigation of the three dimensions involved questionnaires completed by a sample of 78 

participants from the pedagogy of early education and first schooling portion of the University 

1 December 1918 in Alba Iulia, Romania, issued to first- and second-year master’s degree 

trainee teachers. Several trainee teachers have served in primary and pre-school education in 

Alba County, urban and rural settings. The findings indicate that the students had covered 

several fields that provided specialized training models for theories in psychological learning 

and that they proposed specialization research training models and applied them to the 

classrooms in which they practised. 

In the construction of a scaffolding-based teaching technique, the analysis of the effects revealed 

the responsiveness of the trainee teachers. In particular, through the scaffolding construction, 

high scores were shown (65 per cent) in terms of the organization at stages that support the 

operation’s efficiency and foster motivation. In the context of the activity, the trainee teachers 

could adequately construct a scaffolding, comply with the instructions on the necessary learning 

steps, and consider challenges simultaneously.  

Wang et al. (2020) reveal that in response to the COVID-19 epidemic, the Chinese government 

ordered a nationwide school closure as an emergency measure to prevent the spread of the 

infection. Civic activities were prohibited, with over 220 million children and adolescents, 
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including 180 million primary and secondary school students and 47 million preschool children, 

restricted to their homes. Thanks to the robust institutional system in China, an emergency 

home-schooling policy was rigorously implemented, with schools and teachers at all levels 

exerting significant efforts to create online courses through televised broadcasts and online in 

order to deliver them in record time. The new interactive semester had just commenced in many 

settings, and numerous classes were conducted in a well-structured manner online. These 

achievements were intended to alleviate many parents’ concerns over their children’s 

educational success by ensuring that schooling was effectively continued. While these 

interventions and activities were significant, there are reasons to be cautious due to the adverse 

effects of extended school closure and home confinement on children’s physical and mental 

well-being. 

Evidence from the study revealed that when children are outside of the school environment (e.g., 

on weekends and summer holidays), they are emotionally less safe, engage in more extended 

periods of screen-based activity, experience irregular sleep habits, and less optimal diets, 

resulting in weight gain and a loss of cardiorespiratory health. Wang et al. (2020) predict that 

these adverse health effects will deteriorate when children are restricted to their homes without 

outside interaction and contact due to the pandemic response. Perhaps a more critical and easily 

overlooked problem is the social impact on children and teenagers. Stressors such as isolation, 

concerns over ill health, frustration and loneliness, insufficient information, lack of in-person 

contact with parents, the absence of friends and teachers, lack of personal space at home, and 

the family’s financial loss may have even more problematic and irreversible consequences for 

children and adolescents. Moreover, school closures and home confinement-related challenges 

are also becoming prevalent in other nations affected by the COVID-19 pandemic. 

With children in their early years being vulnerable to environmental threats and deeply 

immersed in their mental health, physical well-being and competitiveness, careful focus and 

considerable efforts are necessary in order to successfully cope with issues arising out of 

emergency pandemic measures to prevent any long-term effects in the children's health and 

wellbeing (Wang et al. 2020). To adapt culturally to the administrative framework and the 

regional and societal environment, any sustainable programme must engage local experts and 

create contextually appropriate materials for children and adolescents. From policymakers to 
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caregivers, Wang et al. (2020) assert that stakeholders are accountable and keenly involved in 

ensuring that the physical and psychological consequences of the COVID-19 outbreak on 

children and adolescents are reduced. 

An investigation conducted by Orgiles et al. (2020) showed that isolation due to the COVID-19 

pandemic had influenced more than 860 million children and youths worldwide. Nevertheless, 

no investigation had been carried out in the context of Western nations to consider the 

psychological impact. Therefore, Orgiles et al. (2020) analyzed the impact of isolation on 

children and young people from Italy and Spain, two countries considerably affected by the 

pandemic. The participants consisted of 1,143 guardians of Italian and Spanish youngsters aged 

3–18 years who provided data on the impact of isolation on themselves and the children they 

were responsible for, compared to the previous normal life baseline. Results showed that 86 per 

cent of the guardians reported changes in their children’s enthusiasm and conduct, such as 

difficulty concentrating (77 per cent), fatigue (52 per cent), fractiousness (39 per cent), anxiety 

(39 per cent), apprehension (38 per cent), sadness (31 per cent), discontent (30 per cent), and 

stress (30 per cent). Moreover, the Spanish guardians reported a more significant number of 

indications than their Italian counterparts. Youngsters from both countries utilized screens more 

frequently, invested less effort in study and slept more often. 

Similarly, when family gatherings became more problematic and the degree of stress was raised, 

the guardians reported increased emotional problems in their children. It was found that isolation 

due to COVID-19 had fundamentally affected the young people in Italy and Spain and that the 

majority of the guardians noticed changes in their children's level of enthusiasm and behaviour 

during the isolation period (Orgiles et al. 2020).  

The emotional and social symptoms experienced by children from the two countries, particularly 

their anxiety, were associated with the guardians' economic state (Orgiles et al. 2020). Although 

a multi-source strategy would be attractive, self-reports were not sufficient for the youngest 

children as the investigation’s main aim was to survey changes in enthusiasm and social 

behaviour. The researchers’ perceived the guardians to be well placed to report on their 

children’s behavioural state and the impacts of isolation due to the ongoing pandemic. 

Regarding the study outcomes, the findings offer opportunities for governments to determine 
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how children can be confined while ensuring that their psychological wellbeing is protected. 

Also, insights were gained on how much information or concerns should be revealed to children. 

Spinelli et al. (2020) indicated that in the pandemic era, families’ living circumstances changed 

considerably, and therefore the academic position of parents became vital in the home. With 

only their parents available to provide support and encouragement, the school-age and pre-

school children heavily relied on them to promote healthy growth and provide novel learning 

opportunities. All other educational facilities were closed, babysitters and children's care could 

not be accessed, and contact with their peers was forbidden.  

Many parents still had professional roles within the home to fulfil, and working with children 

staying at home proved challenging (Spinelli et al. 2020). Although quarantine ensured that 

greater time was spent with the family, it also placed a considerable strain on parents, who were 

required to adopt an educational role while attempting to live their own lives and fulfil their 

daily work requirements. This situation dramatically increased the likelihood of tension and 

negative feelings arising, with a potential cascading effect impacting children’s well-being.  

Research conducted by Pietrobelli et al. (2020) suggests that children would exhibit 

unfavourable patterns in lifestyle habits during the COVID-19 pandemic due to their exclusion 

from organized school events and restrictions to their homes. The implemented health, social, 

and economic measures led to an abrupt suspension of school services in Italy for children and 

teenagers who had to remain home during the lockdown period to minimize the spread of the 

COVID-19 virus. 

Akseer et al. (2020) found that global health and economic indicators, including maternal and 

fatherly care, influence children bullying in secondary and primary schools. However, during 

the COVID-19 pandemic, the emotional stagnancy of the children leads to the showing of 

bullying behaviour toward the other children as they are not supposed to show their emotional 

outbursts to their family members.  

The measures include strengthening the food supply chain and reducing food insecurity to 

support those at immediate risk of food shortages. Other strategies involve social safety net 

benefits, income deferrals or tax cuts, as well as cash-support schemes for the neediest. 

Targeting the most marginalized families in rural and urban slums could be accomplished by 
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deploying community health workers and empowering women and community members. Public 

sanitation projects may be essential to maintaining a safe household climate and the prevention 

of undernutrition. Additionally, some COVID-19 reaction measures, such as touch tracking and 

self-isolation, may also be exploited for nutrition safety. Progress in public health and 

undernutrition will require renewed strategy and the reprioritisation of state, donor and 

development partner investments in the COVID-19 era and involve data-driven decision-

making, political will and commitment, and international solidarity.  

The transition will be slow, and the current standard will be somewhat different as countries 

steadily return to a state of normality following the shock of widespread lockdowns. Protecting 

the wellbeing and nutrition of vulnerable communities and children is a vital policy approach 

that focuses on the current indicators of what succeeds, ensuring that success in survival and 

women’s and children’s health and nutrition is not reversed. In the COVID-19 era, governments, 

donors and development partners should collectively re-strategise and re-prioritise investments 

by data-driven decision-making. 

Pınar Senkalfa et al. (2020) highlighted that due to COVID-19, the World Health Organisation 

announced a global wave of anxiety experienced by children with cystic fibrosis and their 

mothers. The researchers attempted to compare how the magnitude of stress levels can differ 

between two classes of healthy children matched by age and their mothers. Comparing the 

anxiety levels of children and mothers according to the children’s gender and age ranges found 

that cystic fibrosis’s clinical severity may affect patients' and their parents’ anxiety status. 

Another aim of Pınar Senkalfa et al.’s (2020) analysis was to determine the impact of the 

information provided about COVID-19 by doctors on the parents of children with cystic fibrosis. 

The emotional frustration and the continuous physical and mental numbness to diseases during 

the pandemic expose children to behave empirically, leading to the bystander effect in 

cooperative work on the playground. 

With the burden and effects of COVID-19 being felt worldwide, these are likely to trigger fear 

and anxiety. In Pınar Senkalfa et al.’s (2020) study, trait anxiety for mothers of children with 

cystic fibrosis was exceptionally high in younger children, although there were no elevated 

anxiety scores for children with cystic fibrosis compared to the healthy children in the control 

group. It was also found that a teleconference with mothers of children with cystic fibrosis 
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reduced their concerns regarding the COVID-19 pandemic. The availability of knowledge 

provided through their clinicians will positively affect families living with cystic fibrosis, 

especially those with younger children and children with chronic Pseudomonas infection. 

Longitudinal and more comprehensive studies may include further information to guide future 

psychosocial screening and intervention offered to children with a chronic condition and their 

families during a public health crisis. The psychosocial crisis and chronic Pseudomonas 

infection often turn the children in the primary and secondary school to react in a colonial way, 

and therefore the suppression over the other children has been exhibited frequently in school. 

With the pandemic and lockdown triggering a sense of panic and uncertainty worldwide, 

psychosocial and mental health effects for children and teenagers have been impacted in the 

near and the long term. Many vulnerability factors such as developmental age, educational 

background, pre-existing mental health disorder, being socially underprivileged or being 

quarantined due to illness or the threat of infection decide the quality and extent of the effect on 

minors (Kuhfield & Tarasawa 2020). The planning of longitudinal and developmental trials and 

the introduction of evidence-based elaborative action plans are much needed to meet the 

psychosocial and mental health needs of young children and teenagers both now and post-

pandemic. At present, there is a pressing need to increase access for children and youth to mental 

health care programmes that offer interventions to establish safe coping strategies.  

Through direct and digital integrated networks of psychiatrists, counsellors, paediatricians and 

community volunteers, effective policies are considered essential for a creative child and 

adolescent mental health policy (Singh et al. 2020). Firstly, as the COVID-19 pandemic is a 

global health issue, many countries globally have closed educational institutions. However, the 

political challenge is closing schools to reduce transmission and leaving them open to protect 

the economy. Many families worldwide have experienced severe disruption, with home 

education having a significant impact on parents’ productivity, as well as children’s social life 

and learning. Teaching is moving online, with student testing being conducted electronically, 

leading to confusion. Although these interruption measures may only be temporary, long-term 

implications are anticipated that are likely to exacerbate inequalities since the optimum means 

of developing skills is to attend school.  
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While school time can be enjoyable and boost social skills and social consciousness, the primary 

reason for attendance from an economic perspective is an improvement of the child’s ability. 

Even a relatively short period in school is beneficial, while a comparatively short period of 

school absence will have negative repercussions (Burgess & Sievertsen 2020). Due to the 

COVID-19 challenges, instructional countermeasures have been implemented to allow teaching 

to continue by focusing on scientific experience, surveys, academic insights, public health 

recommendations, and the need for alternate solutions. Strengthening HEIs’ educational 

preparation and wellness measures will incentivise students to continue studying whilst avoiding 

viral transmission. 

To reduce infectious disease spread, such prevention steps may enhance environmental hygiene. 

HEIs began to introduce classes on climate and well-being since making the Student sensitive 

to the world’s needs was of the utmost importance. Environmental sanitation activities at all 

stages of learning must be improved, with classrooms an ideal medium to promote society's 

response (Owusu-Fordjour, Koomson & Hanson 2020). Creating knowledge about social issues, 

particularly health problems, challenges HEIs. With the COVID-19 pandemic triggering school 

closures throughout the world, students around the globe have been suffering from excessive 

mental heartedness created by the restrictions in social interactions, leading to the desire for 

supremacy and eventually bullying.   

Schools must ensure improvements to their medical facilities and social services for students to 

monitor and enforce wellness activities within and outside the school premises. Higher 

education needs to emphasize academic, job counselling, and even medical resources and 

facilities that can remain available to university students online due to the global pandemic. 

Mental health needs in the schools received considerable interest. Because of the COVID-19 

pandemic, thousands of schools opened in a relatively short period of time by implementing 

social distancing measures (Shepherd et al. 2021). Educational institutions face emerging 

planning, execution, and evaluation challenges, especially in the Philippines. However, the 

global pandemic created opportunities for the country to update its education delivery and shift 

focus to new technology. Therefore, HEIs need to improve their evidence-based policies, offer 

affordable resources relevant to mental health, and make the implemented programme 

responsive to the demands of changing times of the students (Toquero 2020). 



   

76 

 

Many discussions on the consequences of the COVID-19 pandemic have increasingly focused 

on the dimensions of injustice. United Kingdom families were already vulnerable in the years 

leading up to the COVID-19 crisis as a lack of wage increases for society’s poorest placed the 

families’ economies under pressure. Years of post-recession austerity limited the state’s scope 

as a protector against future shocks (Hill & Fitzgerald 2020). Therefore, the economic impact 

associated with COVID-19 due to the lockdown and extreme decline in economic activity was 

exacerbated. The pandemic-induced outbreak affected many facets of daily life, ranging from 

health to work and family life and the closure of schools during the pandemic explores the 

mental tiredness and obsession of the children, leading to the desire to subvert the other children.  

Those severely impacted were the most disadvantaged groups regarding socio-economic class 

and health status. Therefore, the learning environment created by parents was vital to ensure a 

long-lasting impact on their children’s educational performance. Wealthier families tended to 

provide more learning opportunities for their children. The lengthy duration of school closures 

threatened to heighten such disparities as families were expected to take on a much greater share 

of their children’s schooling responsibilities. In comparison, the physical closing and lack of 

guidance on the availability of virtual services to help parents and children may have jeopardized 

the equalizing power that schools typically provide, with the availability of widely structured 

curricula and safe learning environments (Gore et al. 2021).  

Virus effects are much more likely to be fatal in the elderly than in the younger population. 

Moreover, as individuals with underlying health conditions are particularly at risk, medical 

vulnerability to the virus also features a socio-economic gradient. The self-employed and those 

with less stable employment were more likely to experience adverse effects. Primary staff at 

higher risk of health threats were more likely to be lower-paid women and certain racial minority 

groups. With higher mortality rates among some professions, ethnic minority groups and 

disadvantaged areas, the health impacts were uneven. Children from poorer households suffered 

more from the school closures, while those who had recently started work faced the risk of a 

collapsing job market (Middleton  2020). On the other hand, those with higher education and 

better salaries were more likely to continue their work activities from home, have space to home-

educate their children, and have savings to cover any unforeseen expenses. During the 

pandemic, the perspectives of working from home and using the latest technology may 



   

77 

 

potentially transform the school student following the media trends that are showing violence 

(Aucejo et al. 2020).  

These potential advantages arising from the pandemic are unfortunately unlikely to benefit 

lower-income communities as their types of employment are less suited to remote work. 

Therefore, improved education and training programmes may be required. On the other hand, 

an increase in the prevalence and competitiveness of remote work may be of particular 

significance for women, who, as parents, are often restricted from finding employment close to 

their homes. City living may become less attractive if working patterns change and draw fewer 

highly educated and highly skilled workers, although this would spread prosperity more evenly 

across the country (Blundell et al. 2020). 

A study carried out by Domingo and Garganté (2016) found that mobile technology has 

widespread use worldwide, with many student users in schools at all levels, such as via tablets 

and smartphones. For example, the popularity of smartphones and tablet computers is closely 

linked to the phenomenal growth of internet applications built explicitly for such devices. The 

12 schools in Spain in Domingo and Garganté’s (2016) research offered their participants the 

best possible technical conditions by maintaining a comprehensive technology system 

consisting of at least 30 tablets accessible for teachers to use as required, full internet access 

through Wi-Fi, private educational intranet for all school participants, and over 80 educational 

applications covering all curricular areas. The research conducted by Domingo and Garganté 

aimed to improve awareness of the learning effect of mobile technology convergence in primary 

education classrooms and its interaction with the use of smartphones.  

The applications that best capture mobile devices’ educational benefits had a significant effect 

on learning through the (i) portability by being used in different locations; (ii) interactivity with 

technology; (iii) contextual awareness to gather actual or simulated data; and (iv) 

communication with other devices. Content learning tools comprised an extensive segment of 

the software explored in the study (Hatip 2020). Other forms of learning, such as unique content, 

were considered as the teachers intended to use mobile technology applications. Finally, the 

study concluded that mobile technology could not be viewed as a single and homogeneous 

technology from an educational perspective but rather as a collection of technologies supporting 

a broad range of applications. Therefore, to explain the educational advantages of mobile 
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technology and applications, it is crucial to focus on mobile technology in general and the nature 

and quality of the applications.  

Blackwell, Lauricella and Wartella (2014) reported that both educators and politicians have 

traditionally valued the ability to emerge from the media to revolutionize the education system. 

Many modern technologies have the potential to support child learning, from instructional 

television to internet access and portable devices such as tablets. Indeed, in 2010 in the United 

States, a National Education Technology Initiative initiated by the Department of Education 

aimed to encourage student-centred technology acquisition as a means to boost student 

performance, with the Federal Communications Commission committing $3 billion in funding, 

along with additional contributions by private technology firms to “close the technology gaps 

in our schools” (Blackwell, Lauricella & Wartella 2014, p. 86). In comparison, school districts 

in the United States allocate millions of dollars to modern technology, such as Los Angeles 

County, the nation’s second-largest school district, which spent $30 million to provide iPads in 

each K-12 classroom. However, amid the technology optimism, educational administrators and 

politicians may fail to realize that technology may not have the intrinsic power to transform 

teaching and learning habits, with teachers closely influencing the impact of technology on 

student learning.  

 

The complex partnership described in Blackwell, Lauricella and Wartella’s (2014) model shows 

the value of supporting teachers to impact teacher trust behaviours and eventually use through 

focused resources and clear technological visions for educational leaders and teachers. With 

increased budgetary commitment and emphasis on employing technology to improve 

achievement, it is essential to consider what and how often teachers engage with the technology 

they can access. Teachers need help to understand better how to successfully incorporate 

technology into their classroom through investment to increase their access to digital 

technologies. Blackwell et al.’s (2014) study points to the opportunities to strengthen teacher 

perceptions and trust to increase their technology usage. Without such help, and with dissatisfied 

students, equipment not being fully exploited, lost financial expenditure, and the potential 

impacts on child learning, the conflict between attitudes and use will remain. Therefore, with 
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schools spending considerable sums on technology, they must invest sufficient time to provide 

teachers with training to learn how to use the technology efficiently in their classrooms. 

Research led by Bulman and Fairlie (2016) reported that colleges, households, and politicians 

make considerable investments in technology to enhance educational outcomes. There are two 

critical means of using technology for educational purposes: in the classroom and the home. 

Generally, the use of Information and Communication Technology (ICT) and Computer-Aided 

Instruction (CAI) at schools and in the home leads to uncertain implications in terms of 

educational achievement, as the cost of implementing such technology inevitably offsets means 

that it may potentially be more effective. In contrast, the time allocated to technology usage may 

erode conventional classroom teaching. However, the educational literature tends to focus on 

measures offering additional support for technologies or class time, thus favouring the discovery 

of beneficial outcomes (Luo et al. 2020). 

Nevertheless, ICT and CAI experiments in schools produce mixed results, although with more 

favourable analyses in developed countries and CAI programmes that target math rather than 

language (Aulia et al. 2021). Early research appeared to find significant positive effects in the 

sense of home use, although more recent studies based on randomized control trials tend to find 

minor or null results (Goldschmidt 2020). Moreover, early studies focused on developed 

countries, with the focus shifting later to emerging economies (Goldschmidt 2020). 

The findings from Hernández-Bravo and Cardona-Moltó’s (2015) study explored the 

implications for improved adaptation to music instruction and student diversity, revealing that 

introducing a curriculum using emerging technology in music teaching increased the number of 

students’ musical performance and musical skill growth. However, the ICT-based programme 

did not significantly impact their music grades. The critical weaknesses of the study involved 

reliance on the generalization and representativeness of performance and the music 

teacher/researcher’s subjectivity, while the sample size was not large enough to allow 

generalisability of the findings beyond the classroom. Another drawback was that the 

quantitative approach typically distinguishes researchers and teachers currently engaging in the 

practice. In this scenario, the music teacher was a member of the research team, and thus there 

was no such distinction. However, the researcher’s professional involvement and personal 

subjectivity may have led to biased findings. 
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Hwang et al. (2015) conducted a study about Virtual Reality (VR) as a possible technology to 

help students associate their previous experiences with what they see in the real world. An 

efficient approach to helping students focus is one of the most challenging VR-based learning 

concerns. A competitive gaming approach to promote VR-based learning practices performed 

in real-world environments was suggested by Hwang et al. (2015). To investigate the efficacy 

of the proposed method, an experiment was performed on a primary school ecology course, 

where the key research objectives were to propose the VR gaming approach to support mobile 

learning practices in the field and demonstrate the effectiveness of the method. In addition to 

the potential applications of the proposed solution, one of the critical contributions was that by 

removing the gaming missions and supplementary materials without compromising the game’s 

potential for enjoyment, the approach can be extended into other areas. A three-step learning 

design protocol was recommended for researchers or teachers wishing to adopt the competitive 

gaming approach to other VR-based tasks: (i) select those activities that enable students to 

investigate or make assumptions in real-world contexts; (ii) plan a series of questions for the 

competitive game that relates to the real-world contexts; and (iii) decide the position.  

The study conducted by McEwan (2015) reported the budget-related challenges experienced by 

researchers who test approaches with modest impacts on student performance. They present 

several recommendations. First, to conduct a practical study based on country-specific 

observations regarding Intraclass Correlation (ICC) and an examination of effect size estimates 

from related therapies. Second, researchers should stratify school samples by pre-test, poverty, 

or other possible determinants of final test scores. With the growth in the research data on the 

community’s role in explaining the involvement of children and young people with physical 

disabilities, future studies will focus on young people and those with particular disabilities, using 

empirical and semi-experimental models. To encourage integration and participation-based 

communities, both clinicians and decision-makers should direct their efforts towards certain 

facets of the community, such as attitudinal issues and social support. Besides, the challenges 

and aids differ around the form of impairment, with physicians advised to examine contextual 

influences at the personal level (Anaby et al. 2013). 
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2.6 Situating the Current Study in the Literature 

This study analyses the bystander effects within cooperative group work on primary school 

students, intending to explore their learning attitudes and how they react to other students in 

need. 

The study reveals the impacts of bystander intervention within the student learning process 

through cooperative group discussions and teamwork. Several theories have been discussed to 

underscore the importance of authentic and productive education systems. The influence of 

learning theories is vast, as they facilitate understanding of how students learn, explain, describe, 

analyse and interpret new concepts. Over the years, several theoretical and algorithmic 

frameworks have been delivered to identify education and knowledge learning requirements, 

which have helped intensive decisions to be made regarding the design and development of 

student ability within group work (Hortensius & De Gelder 2018).  

 

These theories are also designed to enhance the scope of several demographic characteristics of 

students and instructional practices. Each theory confines essential ingredients that effectively 

improve learning systems through collaboration between students and educators. This 

systematic empirical framework explained each theory to justify the topic's essence within 

learning programmes. 

 

Face-to-face learning is superior to online learning due to the learning experiences possible 

(Hakim 2020). The reaction time that a person gets from an individual teacher, such as one 

present online versus an online teacher, underscores one of the most important advantages of 

being physically present in a classroom: a student’s questions will get an immediate response 

during face-to-face learning, while online learning means waiting for a response. Studies show 

that immediate and accurate feedback response is essential (Hakim 2020). There is the ability 

to collaborate in small groups in a classroom setting, such as engaging in challenging subjects 

and gaining direct input from peers. Moreover, through attending regular courses, students 

become more disciplined.  
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For example, adhering to a class schedule prepares students for ‘real-world’ scenarios like 

arriving promptly for a work interview or important business event. As far as time constraints 

are concerned, the online world is typically more flexible. Classes do not need to be attended at 

a particular time to complete household tasks. Although this could be perceived as a benefit 

since it produces a carefree atmosphere, this is also a drawback as this form of environment will 

not effectively prepare a person for a career. The online classroom is severely disadvantaged 

when attempting to train a student in a formal, business-type environment. The physical 

classroom is an optimum context for forming lifelong friendships and engaging new people by 

engaging socially (Singh 2021). Moreover, the environment offers an ideal opportunity to 

sharpen social skills. Socializing with others is a great way to communicate with potential work 

and gain new friends, while online learning depletes an individual’s opportunity for socializing.  

 

The online space does much more than impair, as face-to-face socialization is a characteristic 

that is becoming more difficult to find in employees. Employers fail to identify staff who know 

how to communicate in person due to the increased prevalence of instant messaging, social 

networking platforms, and other less intrusive ways of communicating with others. Instead of 

spending time behind a computer at home, working with others provides some additional 

benefits for a student to be competitive in the real world. By becoming a student in an authentic 

learning setting, a perfect route to understanding how to communicate with a teacher is to learn 

in a classroom, thus teaching students how to speak, react and work effectively. Personalities 

often do not match and may clash, but classroom tuition creates a more well-rounded personality 

through learning how to communicate with others in society. 

 

Trial and error in terms of reacting and producing answers prepare students for real-world 

challenges, such as speaking to a supervisor correctly, coping with challenging co-worker 

circumstances, and resolving personal disputes within a relationship (Chopra et al. 2021). By 

learning how to respond to a superior through communicating with various forms of individuals, 

such as teachers, students can learn how to become a more competitive person in later life. The 

classroom also presents the student with many possibilities to learn kinaesthetically, while the 

online classroom fails the student in this respect (Araka et al. 2020). 
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2.7 Summary 

Cooperative group learning is an excellent solution for eliminating the bystander effect from 

various education platforms if the group’s attitude is controlled. This study’s fundamental 

purpose is to determine the effectiveness of cooperative group learning with the avoidance of 

the bystander effect manifesting in primary school students. Comprehensive studies and 

research methodologies have been explored in this chapter to incorporate adequate knowledge 

regarding the implications of group learning programmes. This study selects several compatible 

theories to enable the collection and analysis of data in order to respond to the research 

questions. Based on the literature review’s collective outcomes, it can be stated that increased 

bystander presence can enhance the likelihood that any individual would intervene, even if the 

scope of individual bystander responding is decreased. However, one of the most significant 

challenges is the rapidly changing interpretation of effective cooperative group learning 

processes. 

 

In Chapter Three, the research methodology is developed to collect data for this empirical 

research on the discussed topic to achieve research results. 
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CHAPTER 3. METHODOLOGY 
 

This research is an explanatory sequential mixed study carried out at international schools in the 

UAE that implement cooperative group work within their curriculum. The primary purpose of 

this study was to investigate the impact of the bystander effect on primary students' group work.  

Implementing a reliable research methodology is paramount to obtaining valid, credible, 

comprehensive, and relevant results for the research aims and objectives. Therefore, the concept 

of the research methodology can be understood as the contextual or foundational framework in 

terms of a collective set of systematic, logical, and coherent values, beliefs and views that guide 

the researcher during the data collection and analytical process (Snyder 2019). In other words, 

the research methodology can be understood as simply the set of data collection and analytical 

tools employed to acquire the data necessary to fulfil the research aim and objectives and 

respond to the questions established by the researcher (Ørngreen & Levinsen 2017).  

In this respect, a study with a credible, valid, and general sable methodology is likely to present 

coherent findings and arguments. This chapter aims to discuss the fundamental research 

methodology utilised to collect and analyse data pertaining to exploring the impact of the 

bystander effect on primary students during cooperative group work. In doing so, this chapter 

also provides a comprehensive and critical insight into various research approaches, designs and 

methodologies that were considered or selected to collect data relevant to the aim and objectives 

of this study. 

This chapter informed the researcher’s decisions concerning the espoused research approach 

and paradigm, and the research methods regarding the research site, tools, and participants, with 

justification for each decision. It also includes a discussion of the researcher’s ethical, validity, 

and trustworthiness issues throughout the research phases.  

3.1 Research Approach 

The concept of the research approach can be understood as an essential procedure and the 

planning methods for the research, which comprises the key assumptions or hypotheses derived 

by researchers and the detailed methods that will be used to collect, evaluate, analyse, and 
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interpret data against the aims and objectives of the research. The research approach can be 

categorised into four major types: quantitative, qualitative, mixed-methods or pragmatic and 

participatory approaches to research (Alase 2017). However, this paper deals with the three 

particular approaches, namely the “Qualitative, Quantitative and Mixed-Method” research 

methods. The following part of the paper deals with the three research approaches, and based 

on that; an approach has been chosen that has been considered the best approach for this 

particular study. In other words, the research methodology can be understood as simply the set 

of data collection and analytical tools employed to acquire the data necessary to fulfil the 

research aim and objectives and respond to the questions established by the researcher 

(Ørngreen & Levinsen 2017). The present chapter describes the different types of approaches, 

the present study approach, rationale, and its philosophical underpinnings.  

 

The quantitative research approach, in simple terms, is associated with the collection of data 

that is numerical, quantifiable, and objective, which is evaluated using various statistical, 

mathematical and computational techniques to derive objective, evidence-based conclusions. In 

other words, quantitative research designs are primarily focused on exploring possible cause-

effect relationships between two or more variables that apply to the chosen research study and 

deriving meaning regarding the extent to which the application of one research variable can 

impact another (Mohr, Riper & Schueller 2018). One of the most important principles to 

consider while ensuring accuracy during the implementation of the quantitative research 

approach is objectivity, wherein researchers take great care to ensure the minimal or negligible 

impact of their presence, behaviour, opinions, insights, or those of the participants, on the 

functioning of the key variables being investigated (Apuke 2017). Due to its inherent objectivity, 

the quantitative research approach helps to explore the therapeutic benefits and impacts of major 

drugs, compounds, medicines, and procedures within tightly controlled research settings.  

 

Quantitative research approaches are also considered advantageous due to their ability to 

provide insights on variable relationships that are objective and unlikely to be impacted by 

subjectivity or the biases and judgments held by both participants and researchers (Bevilacqua 

& Campión 2019). Quantitative research approaches are primarily associated with developing 

hypotheses against which the raw collected data are tested, employing statistical analysis or 
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computerised programmers or packages (Brockie, Elm & Walls 2018). In this respect, examples 

of quantitative research approaches that can be applied to the chosen research questions would 

include conducting a survey of teachers to explore their perceptions of the bystander impact on 

students or employing strategy models to accurately understand the bystander impact across 

numerous classrooms student group settings. Because of its accuracy and objectivity, a 

quantitative research approach was selected for this research study (Roever & Phakiti 2017).  

 

Nevertheless, the limitations mentioned by many scholars, for example, quantitative research 

approaches, have been criticised for focusing exclusively and often erroneously on numerical 

data, thus resulting in an inability to capture or understand the importance of experience and 

broader relationships for certain social phenomena. The bystander effect explored by this study, 

for instance, is a social and psychological phenomenon primarily influenced by experiences, 

thoughts, cultures and external surroundings. Relying upon a quantitative research approach 

would thus wholly overlook the nuance and impact of such complex relationships, resulting in 

false-positive or false-negative findings. Moreover, through their usage of extensive statistical 

packages, quantitative research approaches can often be time-consuming, expensive and require 

additional skill sets (Chih-Pei & Chang 2017; Farghaly 2018), which underscore the rationale 

of using them in this research. 

 

However, it is essential to develop trust, consent, willingness, and rapport with the participants 

or chosen communities to implement a qualitative research approach. This process is often time-

consuming, considering that not all communities may be willing to engage in such research 

(Coppola, Holt & McHugh 2020). Having said that, the researcher felt that it would be time-

consuming and certainly not all emirates would participate or engage while collecting the data 

equally. Therefore, the researcher needs another way to collect the data to make it more solid 

and valuable.   

 

Another type of research approach considered for this study is the qualitative research approach, 

which is based upon the principle that reality and the functioning of several phenomena in our 

surroundings are constructed not objectively but socially (Aspers & Corte 2019). Qualitative 

research in engaged analysing and collecting non-numerical information, including text, video 



   

87 

 

and audio, to understand concepts, experiences or opinions. In other words, a qualitative 

research approach comprises of collecting, evaluating and interpreting detailed subjective data 

to understand the impact and derive the significant meaning of relationships, behaviours, lived 

experiences and even beliefs that are contradictory or conflicting in nature (Tuffour 2017).  

 

The underlying rationale behind these processes in the qualitative research approach is that a 

phenomenon can only be comprehensively understood by acquiring a detailed, in-depth and 

subjective understanding of the complexities of the lived experiences that specific participant 

groups encounter in response to the research phenomenon of focus, rather than generalising the 

investigation and findings across large communities or groups, as seen in the quantitative 

research approach (Kennedy 2019). In other words, the qualitative approach is a scientific 

method of observation that aims to gather non-numerical data and provide a thick description of 

the investigated phenomenon. In this respect, qualitative research approaches are primarily 

based on inductive procedures of data evaluation, wherein researchers systematically explore a 

large volume of subjective data to derive a theory or understand the patterns, meanings or 

nuanced relationships across several experiences and opinions held by the participants (Hayashi, 

Abib & Hoppen 2019).  

 

In contrast to quantitative research approaches, qualitative research approaches do not rely upon 

any previously determined hypothesis but instead adopt a bottom-up approach wherein narrative 

evaluation, and theoretical lenses guided by existing evidence-based research are utilised as key 

frameworks for systematically exploring a large amount of subjective data (Dahlberg & 

Dahlberg 2019). Such characteristics render qualitative approaches more advantageous to 

quantitative research approaches in providing researchers with greater flexibility in terms of the 

data collection and evaluation processes. The data in qualitative approaches are thus obtained 

in textual forms associated with observing and interacting with participants and are therefore 

related to using specific research tools such as observations, interviews, and document analyses 

(Harding 2018).  

 

While quantitative research approaches often do not accurately capture the impact of 

experiences, feelings and surroundings, a qualitative research approach is more advantageous 
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in exploring feelings, behaviours and attitudes with further recordings and observations (Swain 

2018). Furthermore, qualitative research approaches allow participants to share responses that 

are detailed, subjective and spontaneous, as opposed to compelling them to select from a 

predetermined set of answers that may not fully capture their actual opinions and experiences 

(Williams & Moser 2019).  

 

Thus, the qualitative research approach offers a more detailed, comprehensive, and realistic 

understanding of a research phenomenon in practice that otherwise might be achieved in the 

highly controlled and objective settings employed by quantitative research approaches 

(Creswell & Poth 2017). In this respect, Corte (2019, p. 160) indicates that “When using 

qualitative methods, however, researchers are typically not interested in simplifying, 

objectifying, or quantifying what they observe. Instead, researchers are more interested in 

interpreting and making sense of what they have observed”. Considering that individuals are 

likely to attribute and acquire meaning and experience to their responses, a qualitative research 

approach was thus considered the most appropriate for understanding the impact of social and 

psychological phenomena such as the bystander behaviours and responses demonstrated by 

students during group work in the classroom (Norris 2017).  

 

However, it must be noted that qualitative research approaches have been criticised due to 

several limitations. For instance, due to the subjective nature of responses, the data collected 

through qualitative research approaches are often prone to inconsistencies due to bias and social 

desirability, especially in data-collection methods such as interviews (Chandra & Shang 2019). 

Social desirability implies the participants’ tendency to respond to socially acceptable 

responses, irrespective of whether they are honest reflections. While such limitations can be 

corrected by incentivising the participants or explaining the importance of maintaining honesty 

for research validity, they are relatively absent in quantitative approaches due to the objectivity 

and characteristics of blinding participants (Renz, Carrington & Badger 2018). Additionally, 

due to the highly subjective nature, qualitative research approaches are frequently limited 

regarding the extent to which the findings can be applied or generalised to diverse contexts and 

participant groups (Anderson 2017).  
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Therefore, the correct approach for this study is the mixed-method, based on the principle that 

each research approach or method is likely to demonstrate its inherent limitations and 

weaknesses. Therefore, it is more practical and pragmatic for researchers to employ a research 

approach that is most applicable to the chosen study of focus, rather than engaging in debates 

over the philosophical foundation (Timans, Wouters & Heilbron 2019). The mixed-method 

research approach is thus based on the principle that diverse research types can demonstrate 

limitations; these limitations can often be negated when combined. Furthermore, a mixed-

method includes both quantitative and qualitative components, implying that both objective and 

subjective data are included (Alstete & Beutell 2018). Therefore, the researcher wanted the 

study to be objective and subjective by applying the mixed-method approach in the analysis. 

Therefore, the pragmatic philosophy underpins the study. 

 

The mixed-method consists of both quantitative and qualitative research that is beneficial from 

the contextualised, generalised and detailed data. The method also focuses on the sample size 

of the research. Qualitative research is involved in analysing and collecting non-numerical data, 

including text, video, and audio, to understand concepts, experiences, and opinions. The 

qualitative research approach is used in social science and humanities such as anthropology, 

education, history, health science and sociology (Rakic et al. 2020). Quantitative research is 

being referred an investigation that collects quantifiable data which is performing 

computational, mathematical and statistical techniques.  

 

In the context of the aim and objectives of this research, the form of a practical or mixed-method 

study might thus comprise of a combination of interviews and surveys to explore the bystander 

effect on group work demonstrated by primary school students (Ivankova & Wingo 2018). A 

mixed-methods approach has been advantageous because it provides comprehensive insights 

into a research phenomenon or issue from multiple perspectives. For instance, in this case, a 

mixed-methods approach would have been helpful in not only understanding the real student 

experiences or behaviours contributing to the bystander effect but also the possible variables 

and their relationships responsible for regulating the bystander impact upon primary school 

students engaged in group work (Taguchi 2018).  
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However, a mixed-methods approach has been criticised as the process is often expensive, time-

consuming, and requires extensive effort to effectively implement both types of research 

approaches. Difficulties and discrepancies may also emerge when comparing two types of 

research methods and overcoming limitations demonstrated simultaneously. Thus, keeping in 

mind the advantages and limitations of the approach, it can be stated that implementing this 

particular research approach can be highly favourable for this paper, as it deals with qualitative 

and quantitative research. As there is data to be analysed with the help of quantitative analysis 

and interview to be analysed with the help of qualitative analysis, it can be thus stated that 

implementing the mixed method approach can be helpful. Therefore, all the above points formed 

the rationale and opened the eye for selecting this research approach in the present study (Frias 

& Popovich 2020). 

 

Consequently, according to Plano Clark (2011), an explanatory sequential design involves 

collecting quantitative and then qualitative data to clarify the collected information. The 

rationale for selecting this approach in this study is that the quantitative data and its results 

provide a general picture of the research; more analysis, explicitly through qualitative data 

gathering, is required to enhance and explain the general picture of the current study. 

 

3.2 Research Method 

The research design refers to the set of strategies, frameworks and methods employed by a 

researcher to collect, interpret and evaluate data as per the study’s aim, objectives and research 

questions (Boaz et al. 2018). One of the most in-depth and detailed mixed-method research 

designs considered for this research was the sequential ethnographic research design, which is 

based on the perspective that a research phenomenon is best understood by adopting an 

analytical approach to study the participants in their natural environment (Rapp 2020). This type 

of research design requires the researcher to observe participants in their natural settings, 

including a city, classroom, workplace, or remote location. The ethnographic research design 

has been evidenced to help provide primary data regarding the impact of cultures, backgrounds, 

values and environments on the behaviours and emotions of participants that otherwise might 

not be fully captured by other qualitative designs that are prone to biases, such as interviews and 
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focus groups (Ottrey, Jong & Porter 2018; Cantarella, Marcus & Hegel 2019). Also, in this 

explanatory sequential mixed study, the researcher collects data from different samples of 

individuals for each strand. The exploratory sequential mixed methods layout is characterised 

by an initial qualitative phase of data collection and analysis (the ethnographic), followed by a 

phase of quantitative data collection and analysis, with a final phase of integration or linking of 

data from the two separate strands of data. 

 

 

Figure 1: Graphical Demonstration of Results Path 

(Source: Self-Developed) 

 

This design is espoused with the researcher adopting the role of the ‘insider’ and investigating 

the phenomenon’s reality from participants’ perspectives (Creswell 2013). Therefore, in the 

context of this study, the researcher would observe the students and sit with them in their groups 

to fully grasp what is manifesting during cooperative work (Lewis 2015). This design’s 
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significance thus extends beyond its ability to gather empirical data to validate different 

perceptions about how students perceive the studied phenomenon (Hill & Mohammed 2020). 

Despite its comprehensiveness, an ethnographic research design features several limitations. To 

further ensure comprehensiveness in the research findings pertaining to the bystander effect in 

primary school students during cooperative group work, an additional research design inclusive 

of open-ended, semi-structured interviews was also intended within the study. Interviews in 

research are associated with face-to-face communication between a researcher and a participant, 

where the researcher encourages the participant to share detailed information that may be 

relevant to the research questions (Windsong 2018).  

 

In addition, interviews are particularly advantageous in conducting a detailed and in-depth 

exploration of the necessary motivations, emotions and experiences that drive the participants 

to derive meaning from their surroundings and demonstrate specific behaviours. Semi-

structured interviews were deemed appropriate to understand the students’ motivations behind 

their behaviours in response to the bystander effect while engaging in group work (Young et al. 

2018).  

 

Despite their benefits in gathering direct insights from the research subjects, interviews have 

been criticised as biased, resulting in limitations to the validity and reliability of the responses 

received (Corte 2019). Moreover, due to the challenges introduced by the ongoing COVID 19 

pandemic, the researcher was unable to proceed with the interviews and therefore pivoted to 

using questions contained in an online survey for the teachers and students to answer. 

 

Due to the inability to collect and analyse interview and ethnographic data, and thus to further 

assist in an extensive and comprehensive evaluation of the survey data collected while 

identifying any discrepancies regarding the existing literature, the research design of document 

analysis was undertaken to assist further (Guest et al. 2017). Document analysis involves the 

researcher exploring and evaluating the chosen research phenomenon using a combination of 

evidence-based research and grey literature such as editorials, news articles, public health 

reports, or case study-based documents (Chinedy & Wan Mohammed 2017).  
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This is followed by systematically and normatively evaluating the collected secondary data to 

inform the research questions and objectives. For example, since this research is focused on 

exploring the impact of the bystander effect on primary school students during group work, a 

qualitative research design such as a document analysis would be appropriate to evaluate the 

theoretical and research foundations associated with the subjective responses, behaviours and 

opinions demonstrated by participants (Rapley 2018). However, due to its complete reliance on 

secondary data collection methods, document analysis has often been criticised for being 

inconclusive as an independent research strategy since selected articles may demonstrate lapses 

in methodological quality and selection bias. To address this limitation, an interpretive research 

design in the form of a data collection method represents the final research design of this study 

(Majid et al. 2017). 

 

Table 1: Summary table of the study methodology 

(Source: Self-Developed) 

Research 

questions 

Approach  Instrument Participants Data Analysis 

1. What is the 

impact of the 

students’ roles and 

methods used to 

support each other 

when they work 

together on a 

classroom 

activity? 

Quantitative  Survey 

(Asked students 

about their 

perceptions, 

opinions, 

beliefs, and 

attitudes 

towards 

cooperative 

learning) 

Students  

(338 students 

participated 

in this study) 

 To discover the 

impact of what 

happens during 

cooperative learning 

and how students 

assist each other in a 

cooperative 

environment.  

2. What are the 

challenges and 

difficulties 

encountered by 

Qualitative Interview 

(Asked teachers 

about their 

perceptions, 

Teachers 

(30 teachers 

participated 

in this study) 

To identify the 

challenges 

encountered by 

students when they 
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students during 

cooperative group 

work from the 

teachers’ 

perspective? 

opinions, 

beliefs, and 

attitudes 

towards 

cooperative 

learning) 

cooperate on a task 

from a teacher’s 

perspective.  

3. Why do 

bystanders not 

help their low-

achieving peers in 

a cooperative 

classroom 

activity? 

Qualitative Survey 

(Asked students 

about their 

perceptions, 

opinions, 

beliefs, and 

attitudes 

towards 

cooperative 

learning) 

Students  

(338 students 

participated 

in this study) 

To gain insight into the 

reasons that turn 

bystanders aside from 

helping their low-

achieving peers.  

 

3.2.1 Site Selection 

The research sites were international schools located in the UAE, focusing on Dubai schools, 

subject to the Knowledge and Humanitarian Development Authority’s (KHDA) legislation, 

procedures, and policies. It supports all decision-makers in the education process, including but 

not limited to students, parents, teachers, investors and educators. It also provides high-quality 

services and ensures the satisfaction and well-being of those involved in the sector. The mission 

of the KHDA is to affirm the quality and the improvement of education and learning, as well as 

quality human development and accessibility. Approval to use these international schools as the 

research sites were conditional on the schools' permission to conduct the research. Furthermore, 

all the study participants were from international schools located across the UAE. Those schools 

were mainly selected to ensure relevant and accurate data based on the research topic of 

bystander effect within cooperative group work.  
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Approvals from the school’s CEO and owners were required to gain access to the research site 

and collect the study data (see Appendix ) and written consent from the school authorities. 

Furthermore, the participants’ parents were informed through a letter sent to their homes (see 

Appendix 2), seeking their consent for their child to participate in this study (see Appendix 2). 

Finally, the researcher declares that she works as a teacher at one of the selected research sites. 

Thus, the researcher has created the conditions for reaching a real context and investigating the 

phenomenon in a flexible, objective and scientific method. 

 

3.2.2 Population, Sampling and Participants of the Study 

According to Kamangar and Islami (2013), “Sampling is the process of selecting a statistically 

representative sample of individuals from the population of interest”. Moreover, sample 

selection is crucial in determining the participants or samples who will support the researcher 

by providing valid and pertinent data (Kamangar & Islami 2013). Therefore, the sampling 

approach is critical to the overall research.  

 

Moreover, it is the only source from which rich information can be extracted, which helps the 

researcher respond to the research questions (Malterud et al. 2016). This can be explained based 

on the fact that even a small error in selecting the most appropriate sampling method can 

adversely impact the efficacy of the data or, for that matter, the information collected by the 

researchers for the analysis of the study topic (Taherdoost 2016). Hence, it becomes critical for 

the researcher to select the sampling method to consider the study's aim and objectives, its nature 

or type, and other essential aspects.  

 

The sample was selected from across the UAE, comprising students from different schools, 

including the researcher’s workplace. The student sample chosen is from the three upper-

primary grades (grades three, four and five). In this study, systematic and convenience sampling 

was used to select the research participants and ensure that appropriate population groups were 

identified and targeted to obtain accurate data from them. Choosing the proper sample size that 

has achieved information and tested in a survey for the experiment (Kövecses-Gősi 2018). To 

define each method, convenience sampling is one of the most commonly used types of non-
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probability sampling, and it is employed when the research sample is selected based on easy 

access, while systematic sampling is when researchers can take responses from the survey and 

the research sample (Zieberand 2018).  

 

In fact, through the usage of the sampling method under discussion here, the researcher was able 

to provide equal opportunity to all the students in the upper primary cycle of UAE international 

schools from which the data were needed to analyse the bystander impact on primary school 

students within group work in international schools in the UAE. This approach provided dual 

benefits to the researcher, which positively impacted the academic research project's overall 

quality and effectiveness. Firstly, it significantly enabled the researcher to overcome participant 

selection or participant recruitment bias that most researchers experience during the selection of 

their participants, which substantially enhances the tendencies within the data collected by 

researchers for the analysis of their research topic, and thereby the overall quality of the research 

undertaken (Capili 2021). 

 

 However, through the effective use of the selected sampling approach, the researcher provided 

equal opportunity to the population of students in the upper primary cycle of the UAE 

international schools and thereby resolved the issue of participant selection or recruitment bias. 

Secondly, through the sampling approach, the researcher was able to collect the data necessary 

for the analysis of the bystander impact on primary school students within group work in 

international schools across the UAE from a large number of participants, which in turn helped 

the researcher to analyse the research topic effectively, as well as to improve the overall quality 

of the study. They were primarily selected because of the place and time constraints encountered 

by the school administrators. Unfortunately, the sample was meant to be from all over the 

emirates equally, but that could not happen due to COVID-19; the majority of the participants 

were from Dubai.  

 

Table 2 The Number of the Study’s Participants 

(Source: Self-Developed) 
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Participants Numbers 

Grade 3 106 

Grade 4 121 

Grade 5 111 

Teachers 30 

Total 368 

3.3 Instruments 

Research instruments are surveys, questionnaires, tests, scales, ratings, or tools that are used to 

measure a variable, characteristic, or information of interest, often a behavioural or 

psychological characteristic. These tools are helpful to the research study whether they are used 

correctly. These research instruments are essential for conducting a research study.  

 

The researcher adopted two research tools to collect qualitative research data in this study: 

survey and interview in the form of questionnaire analysis. The data were primarily collected 

using a questionnaire survey to investigate the participants' views effectively. These tools were 

chosen as they would allow the researcher to collect the data, or, for that matter, information, 

from a large number of respondents, about the bystander impact on students in primary schools 

within-group works in international schools across the UAE. In addition, the tool simplified data 

analysis for researchers, as numerical values could be provided for each of the questions, 

enabling the primary data collected via the tool to be statistically analysed.  

 

3.3.1 Students’ Survey 

In order to evaluate the impact of the COVID-19 pandemic and the implemented restrictions 

that increased or reduced the bystander effect among the students during group work, a survey 

has been conducted with the students of international schools in the UAE. The survey also aims 

to study or regulate the effect of the bystander effect on students from different emirates. The 

survey mainly focuses on obtaining the experience and behaviours of the students on bystanders. 

The psychological and social factors are also included in the survey questions. The survey 

question provides multiple questions to the students that help the students to select the 
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appropriate response. However, some questions required the students to write their opinions and 

how they felt about cooperative group work, whether online or physically on campus. 

 

The students’ survey starts with the study’s overview and provides the meaning of the bystander 

effect to ensure the students are aware of the term used in the questionnaire. The survey 

consisted of 14 questions in total (see appendix 4). The first five questions are general 

information about the participating student (agreement to participate, emirate, age, grade and 

preferred learning method). The next five survey questions used multiple-choice, and some were 

on the linker scale. Meanwhile, the last four questions were open-ended questions, in which 

students had to provide their thoughts.  

 

3.3.2 Teachers’ Interview 

As an instrumental tool of the research, an interview is also conducted with the teachers of 

international schools in the UAE in order to get a detailed and in-depth exploration of the key 

motivations, emotions, and experiences that drive the participants to derive meaning from their 

surroundings and demonstrate specific behaviours. The interview was open-minded and semi-

structured in order to understand the students' motivations behind their behaviours in response 

to the bystander effect while engaging in cooperative group work (Young et al. 2018).  

 

Despite their benefits in gathering direct insights from the research subjects, interviews have 

been criticised as biased, resulting in limitations to the validity and reliability of the responses 

received (Aspers & Corte 2019). Moreover, due to the challenges introduced by the ongoing 

COVID 19 pandemic, the researcher was unable to proceed with the face-to-face interviews and 

therefore pivoted to using questions contained in an online survey for the teachers to answer. 

 

Due to the inability to collect and analyse documents and ethnographic data from the interviews, 

and thus to further assist in an extensive and comprehensive evaluation of the survey data 

collected while identifying any discrepancies regarding the existing literature, the research 

design of interview analysis was undertaken for assisting further (Guest et al. 2017).  
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The teachers’ interview form consisted of 13 questions in total (see appendix 5). The first four 

questions are general information about the participating teachers (agreement to participate, 

emirate, teaching grade and preferred learning method). The next remaining nine interview 

questions used were open-ended questions, in which teachers had to provide their thoughts and 

experience about teaching cooperative group work and the bystander effect.  

 

3.4 Data Analysis 

SPSS is an analytical tool employed in a wide range of statistical studies to provide researchers 

with insight into the data they are testing. According to Noels (2018), the SPSS analysis tool is 

a set of programs that have been assembled into a single software package. This package assists 

researchers or analysts in analysing scientific data related to the social sciences, whereby the 

data can be from market research, surveys, data mining, medical reports, and education system 

reports, among other social sciences sectors. This tool allows analysts to fully exploit their data 

set by enabling the researcher to dig deeper into their data in a reliable and time-sensitive 

manner. The SPSS tool addresses several aspects of analysis, such as the analytical process 

ranging from the data presentation and management to the analysis and presentation of the 

findings. 

 

The tool improves all forecasting plans by incorporating any missing values with expected 

values by using regression and expectation-maximisation. At the same time, the software 

provides an automatic method that can be used to identify anomalies and statistical 

transformations that can be used to explain outliers. 

Moreover, the software makes use of visualisation to enable the analyst to view the data in a 

more precise manner and communicate the findings to others in the most appropriate form SPSS 

also creates room for the accurate modelling of the linear and non-linear relationships of 

variables. In contrast, it can be used to classify data into groups and predict the values of the 

target variable based on those values given for the predictor variables. 

 

The SPSS software was first created for the management and statistical analysis of social science 

data and was launched initially in 1968 by SPSS Inc., before being acquired in 2009 by IBM 
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(Ho 2017). Several factors are responsible for the process through which the software handles 

the data that has been entered into the system, SPSS section with factors presented as follows: 

The regression analysis technique is employed to help understand the relationship between the 

dependent and the independent variables present in the data set. This method can elaborate 

further on how the change in values of an independent variable is affected by the dependent 

variable. However, this requires the researcher to have prior knowledge of regression analysis 

and how to interpret the p-value to understand the relationship between the variables under study 

(Kumari & Yadav 2021).  

 

In statistics, the Analysis of Variance (ANOVA) is utilised to compare events, groups, or 

processes in order to determine the difference between them and is referred to as hypothesis 

testing (Tian et al. 2018). ANOVA can help the researcher identify the most suitable method for 

their task execution (Wang et al. 2020). From the results displayed, the researcher can consider 

the p-value and determine the significance of the conducted test. The SPSS software uses the 

Multivariate Analysis of Variance (MANOVA) as a statistical analysis to compare the data from 

random variables whose values are unknown (Huang 2020). This method can also be used to 

analyse different population types and the factors that can affect those populations ‘choices 

(Dobler 2020). 

 

Typically, it is desirable to understand the difference between two sample types when 

performing any statistical analysis. Most researchers will use the T-test to try and determine the 

difference between the two kinds of variables because this test will allow the researcher to know 

whether their output is meaningful or should be discarded (Liu et al. 2020). 

 

Data transformation, regression analysis, ANOVA, MANOVA, and the T-test are not the only 

operations that the SPSS software can perform, as one can use the software package to perform 

correlation tests, reliability tests., factor analysis, cluster analysis, and time-series analysis, 

among other statistical analyses (Al-Achi 2019). The tool keeps the data separated from the 

results so that there is no confusion about the results. For example, the data are stored in the 

variable view, the sheet that defines their data variables, consisting of columns for the name, 

type, width, decimal, label, value, missing and measurement (Landau 2017). After defining the 
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variable view, the researcher can shift to the data view sheet and see the labels entered in the 

variable view. The data view sheet has rows and columns into which data can be entered 

manually before analysis, while data sets can also be imported from other sources such as Excel, 

plain text and SQL files. Due to its versatility and strong ability to analyse data from the social 

sciences, SPSS was selected as the primary tool utilised to analyse the data resulting from the 

surveys in this study (Schnuerch et al. 2020). 

 

Having presented a review of some of the features of the SPSS analysis tool, in the following 

section, the researcher considers the different areas in which the software can be applied and 

how it facilitates analysis in those research domains. An article written by Riset (2020) states 

that the need to develop skills in data analysis has made educational facilities such as universities 

incorporate the unit into their academic programmers so that students can develop the skills 

necessary for data analysis. Data collection, processing and analysis are essential stages in 

research, during which the researcher, student or teacher will typically encounter challenges. In 

most cases, poor data analysis can occur and hinder making interpretations for decision-making. 

It can be said that a lack of practice in data analysis automatically leads to poor research results. 

For this reason, educational institutions across the world have integrated the use of SPSS into 

research studies in higher education to provide students with the opportunity to develop their 

knowledge of the software and its techniques.  

 

Research-based on the social sciences is often analysed using the SPSS tool; for instance, to 

explore the relationship between the bystander effect and cooperative learning required in this 

study. To further discuss the application of the software in education, the researcher presents 

different areas that have been facilitated with the use of SPSS in the education system, discussed 

as follows: 

When children are of school age, they tend to develop certain behaviours that can have a 

negative impact on their social behaviour. If these behaviours are not recognised at an early 

stage, they can develop and affect the psychological behaviour of the child. In school, children 

grow mentally through learning, which is why they should be monitored and their behaviour 

analysed. 
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According to Aldridge et al. (2018), the most important group to consider is adolescents because 

they tend to bully others and may create an uncomfortable environment for timid and quiet 

peers. This kind of social behaviour can result in bystander effects in students that will 

eventually affect their cooperative learning, which is where the SPSS tool can be used. The 

researcher can decide to check the relationship that exists between cooperative learning and the 

bystander effect (Grazia & Molinari 2018). Data can be collected from primary school students; 

then, data analysis can be conducted to respond to the research questions. The researcher might 

consider conducting a correlation analysis using SPSS to understand better the extent to which 

two variables are correlated and the reliability coefficient of the variables (Vanslambrouck et al. 

2018). Based on the student data, the researcher might also examine the key factors that lead to 

bystander effects, be these bullying, lack of appreciation from the teachers, or the student's class 

performance in general. 

 

According to Morgan et al. (2019), through the SPSS software, the researcher can conduct many 

tests and get various results that he or she can use to support a response to the study aim; for 

instance, creating descriptive statistics, conducting classification of the data using a decision 

tree, performing regression analysis, or checking for reliability. 

 

3.5 Pilot Study 

In the context of a more extensive study, a pilot study refers to a smaller study that tests the 

research protocol, research instrument, sample recruitment strategy, and other research 

techniques. It is an important stage in a research study that identifies the research's potential 

deficiencies and problematic areas. It is a helpful stage in long research that provides 

information about the procedures of the protocols and helps the researcher select between two 

competing study methods. The pilot study is based on different components such as the study's 

determination, consent rate and recruitment, instrument measurements such as questionnaire, 

data entry test, and analysis.  

 

Fraser et al. (2018) used pilot test feasibility to study student retention in their study. In this 

research, a pilot study has been conducted in an international school in the UAE with the 



   

103 

 

students and teachers to determine the study protocol's feasibility. During the first pilot, the 

provisional study protocol was strictly followed; a small-scale version of the complete survey 

was implemented, which involved testing the survey with students and teachers of an 

international school in the UAE, particularly Dubai. Then the student and the teachers are 

handed a set of questions about determining the bystander effect of primary school students 

during cooperative learning in schools in the UAE. Also, the pilot tested whether the questions 

were well defined and clearly understood and whether they were presented consistently and 

comprehensibly. This study was mainly descriptive, analysing age, school students in 

cooperative learning in schools, as well as other item items for their means, medians, modals, 

minimums, and maximums. 

 

In the pilot study, because of the students’ age, they were not much help to the researcher. 

Therefore, three teachers looked at the students' survey to provide a more provisional eye on the 

time students (who participated in the pilot study) needed to complete the survey. Additionally, 

teachers provided constructive feedback on whether the questions were easy to understand and 

answer by the primary students. The researcher took all the comments provided by the teachers 

and made changes to the initial survey created. Furthermore, two teachers agreed to pilot the 

interview form and provided beneficial feedback. The feedback helped the researcher write 

direct questions, making it less time consuming to collect trusted data from the interview form. 

The pilot questionnaire reliability indicated a middle 0.433 using Guttman Split-half reliability 

due to the small number of items and coding. Items were checked, and validity was tightened 

before the study administration.  

 

This pilot study is a small feasibility study intended to test the survey and the interview planned 

for a more significant and rigorous inquiry (Arain et al. 2010). The main purpose of this pilot 

study is not to answer the research questions but to prevent the researcher from initiating a large-

scale study without proper knowledge of the methods anticipated; in essence, the pilot study 

conducted by the researcher is to prevent the manifestation of a fatal flaw in the study that might 

be time-consuming and waste with no further future research (Polit & Beck 2017). 

Subsequently, this executed pilot study helped the researcher identify potential confounding 

variables that were not previously known and evaluate the strength of relationships among key 
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variables to aid in calculating sample size (Polit & Beck 2017). The pilot study helped the 

researcher change the wording of the survey questions for students to understand 

straightforward in less time. As well as the teachers’ interview form, one of the teachers in the 

pilot study pointed out some contradictions in a couple of questions and helped make sure that 

the questions can serve the purpose of the study. Furthermore, the research asked an expert to 

revise the final questions for the survey and the interview after conducting the pilot study.  

 

3.6 Validity and Trustworthiness 

The trustworthiness of data is one of the most critical elements related to qualitative and 

quantitative studies, which helps researchers to make certain decisions regarding the research. 

If the data cannot be trusted, any decisions regarding this research cannot be made. Therefore, 

the first step is to ensure that the researchers are not biased by requesting an external audit of 

the research data and results to receive constructive feedback.  

 

Trustworthiness is an essential research consideration as it measures the project’s authenticity 

and credibility (Kuada 2012) and can be achieved by ensuring that the research sources and data 

are trusted. The primary reason for collecting data to analyse the bystander impact on primary 

school students within group work in international schools across the UAE would help the 

researcher undertake data triangulation (Jentoft & Olsen 2019). The practical usage of this 

method enabled the researcher to analyse the credibility, reliability and validity of the data 

collected by analysing the data obtained from one method with that obtained from another. 

Needless to say, this substantially helped the researcher enhance the overall quality of the 

academic research project by improving the credibility, validity and reliability of the entire 

study. 

 

3.7 Ethical Considerations 

Ethical considerations should be anticipated in any scholarly work and should be tackled to 

improve the investigated study’s ethical foundation. The ethical considerations include a review 

of the ethical concerns while undertaking diverse research activities. The ethical considerations 
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maintain the project’s transparency and help conduct a high-quality study that provides factual 

information (O'Leary 2017). The primary ethical concern linked to research is the privacy of the 

collected data, sites and participants. The data obtained from respondents should remain 

confidential and not be accessed or used unethically. Therefore, the participants’ preferences 

regarding anonymity and personal data are respected in this research. 

 

The researcher used a consent form (Appendix 2 & 3)  that provided the participants with the 

appropriate (a) information about the research, (b) in a comprehensible manner, and (c) without 

pressure. The consent form included: information about the research procedure, the purpose, 

risks and anticipated benefits and a statement offering the school management, teachers, 

students and their parents the opportunity to ask questions and to withdraw at any time from the 

research.  

 

In this respect, Robert (2013) underscores that obtaining the necessary consent and permission 

does not give researchers the right to breach the participants' privacy and the organisations 

involved in the research. The ethical considerations also include maintaining the safety of the 

research participants. Furthermore, researchers need to preserve the dignity of the research 

participants, which should be prioritised. Therefore, being aware of these issues, the researcher 

considered them carefully during all stages of this study. In addition, the researcher also ensured 

that due credit is given to the researchers, scholars, and others whose works have been used to 

complete this academic research project through in-text citations and the final reference list. 

Notably, the data collected from the participants has been used solely to complete this study and 

has not been made available for any other purposes. The data collected from the participants 

had thus been protected and used as per the precepts of the Data Protection Act (Freund, 

Fagundes & Macedo 2020). 

 

Moreover, the research is designed and undertaken to ensure standards of integrity are met. 

Likewise, the quality of information and transparency of the data is assured. The researcher 

made sure that there was no fabrication by creating false data or any other aspects of the 

research, including the survey, the interviews and the participants’ consent forms. The 

objectivity of the research was apparent to all participants, without conflicts of interest.  
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CHAPTER 4. FINDINGS AND ANALYSIS 

 

Data analysis can be said to be the process whereby the data collected by a researcher is 

scrutinised in such a manner that precise results can be obtained through the process of cleaning, 

transforming, and modelling data to acquire results that can help in responding to the research 

questions (Johnson 2021). This chapter aims to deliver credible, accurate, and reliable research 

results from the study data analysed using the Statistical Package for Social Sciences (SPSS, v. 

27) tool.  

 

The research findings resulting from the analysis will help answer the objectives of this research 

so that proper conclusions can be drawn regarding the study's aim. For this reason, the data 

analysis process helps retrieve important information from the data set. The results emerging 

from this chapter will help determine the bystander effect's impact on primary students during 

cooperative group work, with the data drawn from students and teachers based in Dubai and 

other UAE emirates. Statistical analysis will be conducted for this research, with the results 

displayed in tables and graphs. Each variable will be discussed based on the findings, while both 

quantitative and qualitative data will be analysed. 

 

The data used during this analysis were retrieved from the responses provided by both students 

and teachers who attend primary schools in the UAE. There were two types of instruments: a 

survey for the students and an interview form for the teachers. Since the beginning of the 

COVID-19 pandemic, educational sectors have been affected by online classes rather than face-

to-face, affecting students and how they are taught in schools. Since the bystander effect existed 

prior to the pandemic, it is crucial to understand how the phenomenon has influenced and 

impacted students, especially with the pandemic still ongoing at the time of data collection and 

how the students have been affected. This chapter analysis will present the descriptive statistics 

of each variable, with presentations to facilitate clear visualisation and interpretation. This 

chapter presents descriptions of each variable retrieved after the analysis using SPSS software.  
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Since this is an explanatory sequential mixed method study, the researcher will analyze the 

quantitative collected data first then followed by the qualitative data. This design will help the 

researcher in making the analysis and the discussion of the collected data easy and simple to 

interpret. The researcher chose this model to support, justify and build on the quantitave data 

with the qualitative data.  

 

 

Figure 2: Plano Clark’s design (2011) 

 

4.1 Quantitative Data Analysis and Results 

While the researcher analyses data descriptively, patterns emerge that satisfy each data 

requirement. In this research, both qualitative and quantitative analyses have been done through 

teachers' interviews and students’ surveys. The interview results have been analysed in this 

chapter through transcript analysis, and the survey results have been done in this research 

through SPSS software with the statistical analysis. Descriptive statistics have been taken in this 

research for the validity and reliability of the data set, and regression has been taken to check 

the significance of the hypothesis. On the other hand, the correlation has been taken in this 

research to determine the dependent variables' relationship with the independent variables. 

However, this research uses ANOVA to determine the p-value, which can derive the authentic 

research outcome by deriving the logical functions. 

 

4.1.1 Demographic Results 

Demographic results include age, gender, race, ethnicity, income status, education, and 

participants' birth. The importance of demographics lies in providing a solid understanding of a 

population's different characteristics. This information is beneficial for a research study where 

different participants are involved and the view and opinions of the participants matter. This 
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study collected the demographic results from the students and teachers from different schools, 

including the researcher's workplace. The student sample chosen is from the three upper-primary 

grades.  

 

In this study, stratified and convenience sampling was used to select the research participants to 

ensure that appropriate groups were identified and targeted to obtain accurate data from them. 

In this research, stratified sampling was chosen as the researcher divided the sample into 

subgroups based on relevant characteristics (e.g. age range, residency emirate and grade level), 

ensuring that every subgroup is appropriately represented in the sample. Moreover, the 

researcher used a convenience sample since the individuals selected for the study happen to be 

most accessible to the researcher. 

 

4.1.2 Factor Analysis 

In factor analysis, a large set of data is reduced to a smaller set of more manageable and easier 

to understand. It allows us to find hidden patterns, show how patterns overlap and determine 

what characteristics are seen in multiple patterns. A set of observed variables are treated as 

factors with similar response patterns. There are two types of factors, exploratory and 

confirmatory factor analysis in the case of not having structured data or the dimension of the 

variables, that falls under exploratory factors. 

 

On the other hand, the availability of structured data and information about the dimension of the 

variables are taken as confirmatory factors. Multiple factors analysis is also used when variables 

are structured in the variable groups. Factors analysis can be done with the help of SPSS 

software. In order to undertake a factor analysis, start from the "Analyze" menu in SPSS 

software. A step of the procedure is to reduce the complexity of a set of data, so one needs to 

choose "Data Reduction." From there, we choose "Factor" for factor analysis. 

 

4.1.3 Reliability Test 

The reliability of a test refers to how consistently and consistently it measures what it is intended 

to measure within and across time. There are different types of reliability tests: internal 

consistency reliability, Parallel forms reliability, Inter-rater reliability, and Inter-rater reliability.  



   

109 

 

It is required to test test-retest reliability on a group of people once, test the measure again on 

that same group later, and look at the test-retest correlation between the two sets of scores. The 

reliability analysis can determine whether the items on the questionnaire are interrelated, an 

overall index of the repeatability or internal consistency of the scale and if any items need to be 

removed from the scale—different reliability analysis models such as Cronbach Alpha, Strict 

parallel, Guttman.  

 

In this study, a reliability test has been conducted using the Reliability Analysis procedure, 

several commonly used measures of scale reliability are computed, and information about 

relationships between the items on the scale is examined. The model used in this research study 

is Guttman Split-half reliability; it measures the internal consistency that indicates how closely 

a set of variables is related. 

 

Table 3 Cronbach's Alpha 

(Source: Self-Developed) 

Reliability Statistics 

Guttman a N of Items 

.433 8 

a. The value is positive due to a positive average covariance among items. This shows a 

correlation among variables. 

 

In the Reliability Analysis procedure, several commonly used measures of scale reliability are 

calculated, and information about relationships between items on the scale is tested. In this 

study, with the help of a reliability test, the significance of the data has been measured. In order 

to check the reliability of the data,  Guttman Split-half reliability due to the small number of 

items and coding has been done.  

 

Guttman is a statistical measurement that tells the items' internal consistency that suggests how 

closely a set of variables are related. The value positive is taken as good and reliable, and in the 

case of Guttman is, less than 0.05 is taken as not good data. However, a Guttman value above 
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0.90 is taken as excellent. In this study, the observed Guttman Split-half reliability is .433; this 

suggests the data set is good as it is not negative.  

 

Reliability analysis has been done for studying the properties of items and the measurement 

scale that has composed the scale. The reliability test involves calculating a huge number of 

scale reliability measures that provide information regarding the relationships amongst 

individual items. Guttman test has been used to measure the internal consistency that closely 

relates to a number of items set in a group.  

 

4.1.4 Descriptive Statistics 

A descriptive analysis of data allows patterns to emerge that satisfy each data condition. This 

type of analysis is designed to provide the data with a satisfactory interpretation. Descriptive 

statistics give us information about our data by giving us numbers representing the mean, 

median, mode, Skewness, Kurtosis, standard deviation, first quartile, and third quartile.  

 

Table 4 Descriptive Statistics 

(Source: Self-Developed) 

Descriptive Statistics 

 N Min

imu

m 

Maxi

mum 

Mean Std. 

Deviati

on 

Skewness Kurtosis 

Statist

ic 

Stati

stic 

Statis

tic 

Statist

ic 

Statistic Statist

ic 

Std. 

Erro

r 

Statist

ic 

Std. 

Err

or 

Emirate 341 1 7 3.49 1.506 .891 .132 .333 .263 

Age 341 1 4 2.22 1.107 .315 .132 -1.271 .263 

Grade 341 1 3 1.98 .831 .038 .132 -1.552 .263 

Learning 

Method 

341 1 3 1.63 .821 .777 .132 -1.076 .263 

group work 

method 

341 1 3 2.04 .971 -.088 .132 -1.941 .263 

 learning 

experience 

341 1 6 3.35 1.637 .395 .132 -1.142 .263 
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 like working in 

groups before 

pandemic 

341 1 4 1.35 .579 1.680 .132 3.165 .263 

 like working in 

groups during 

pandemic 

341 1 4 1.94 .888 1.048 .132 .652 .263 

 benefit from 

working in 

groups during 

pandemic 

341 1 4 2.08 .752 1.212 .132 1.837 .263 

stressful is 

group work for 

you during the 

pandemic 

341 1 4 2.49 .963 .644 .132 -.915 .263 

 learning in 

group work 

during the 

pandemic 

341 1 5 3.47 1.016 -.780 .132 .545 .263 

teachers needs 

to overcome 

those obstacles 

during  

pandemic 

341 1 21 3.72 3.085 2.524 .132 9.261 .263 

Valid N 

(listwise) 

341         

 

Descriptively analysing data allows patterns to emerge that satisfy each data condition. This 

type of analysis is designed to provide a satisfactory interpretation of the data. It is a significant 

step in the statistical analysis to distribute all the data sets and help detect the invalid data 

required for further analysis. In this study, descriptive analysis helps find outliers such as the 

demographic data, rejects the invalid data and helps them be more authentic for further research. 

In this study, descriptive analysis has been done with the help of Skewness and Kurtosis. 

Skewness is a statistical analysis that primarily measures the distribution of the data, that is, to 

what degree the data is asymmetrically distributed. The range of the Skewness is -1 to +1; in the 
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case of the skewness value being greater than +1, it suggests the data is right-skewed. On the 

other hand, in the case of the skewness value ios -1, it suggests the data is left-skewed.  

 

In this study, in the case of the Emirates, the observed Skewness is 0.891, which indicates the 

expected data distribution as the skewness value is within the normal range. In the case of the 

Age variable, the observed skewness value is 0.315, which suggests the data is well distributed 

and the data is valid for the research. As for the variable grade, the observed Skewness value is 

0.038; the value is within the normal distribution range. As the observed value is within the 

normal distribution range, it can be said that the data is normally distributed, and therefore the 

dataset is valid for the research.  

 

In the case of the variables Learning Method, the observed Skewness value is 0.777, which 

suggests that the value is normally distributed; there is no invalid distribution in this variable as 

the data is between the valid skewness ranges. As for the variable group work method, the 

observed Skewness value is -.088; the data is normally distributed as the value is within the 

range of -1 to +1. However, in this case, the data is negatively skewed as the value is negative 

and close to the value of -1.  

 

In the case of the variable learning experience, the observed Skewness value is 395. The 

analysed data suggest that the data is normally distributed as the data is within the normal range. 

While the variable working in groups before the pandemic, the observed Skewness value is 

1.680; in this case, the data is out of the normal distribution range. This data suggests that the 

variable is not normally distributed; rather, the data is rightly skewed as the value is more than 

+1.  

 

The variable teachers need to overcome those obstacles during the pandemic; the observed data 

is 2.524. Therefore, it can be said that the data is invalid and normally distributed. The observed 

data for this variable is highly right-skewed as the data is out of the normal distribution range.  

 

Kurtosis is another statistical analysis used in the descriptive analysis to indemnify whether the 

data is valid or invalid for further study. Kurtosis measures the data by analysing the flatness or 
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peakedness of the dataset. The normal distribution range of Kurtosis is -3 to +3, and Kurtosis 

can be negative and positive. In the case of the variable, Emirat, the observed Kurtosis is 0.333, 

which suggests that the data is normally distributed within the normal range.  

 

However, in the case of the variable working in groups before the pandemic, the observed 

Kurtosis value is 3.165. This clearly shows that the data is out of the acceptable Kurtosis range; 

therefore, the data is out of the normal distribution and not valid. Similarly, in the case of the 

variable, teachers need to overcome those obstacles during a pandemic; the observed Kurtosis 

value is 9.261. Therefore, in this case, the data is also not valid as it is out of the normal 

distribution range. 

 

4.1.4.1 Students’ Location, Age, Grade, Preferred Learning Method and Use of Group 

Work 

This study was conducted in schools within the UAE, with the researcher seeking to investigate 

the bystander effect in primary school education. The respondents were primary school children. 

Even though the main focus of this study is on Dubai, the study will also consider the other UAE 

emirates to discover how they are faring in the agreement on education. The UAE education 

system has made considerable adjustments to the education system to adjust to COVID-19 

regulations. This part of the analysis will consider the distribution of the respondents according 

to each state. The data were split to make a transparent distribution of the respondents per 

emirate. For distribution, descriptive statistics were generated to summarise the data analysis 

(Hayes 2020), representing the entire group or just a population sample. From the descriptive 

statistics, one can determine the data set has calculated mean, variance, standard deviation, and 

range. The analysis results will display the descriptive statistics for each respondent's emirate. 
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Table 4.1 The age of the students 

Table 4.2 The grade of the students 

Table 4.3 The preferred learning method of the students 

 

Tables 4.1–4.3 present the distribution of the age of the student participants, their level 

of grades at school, and the type of learning system they preferred. From these descriptive 

statistics, the frequency for each variable is seen in each frequency table and the percentage of 

each factor used in the analysis process. For example, in Table 4.3, the percentage of each type 

of learning is displayed, where it can be seen that blended learning has a percentage of 18.9%. 

The remaining preference is distributed between face-to-face learning and online learning, 

where most of the students expressed a preference for the face-to-face learning method. In tables 

4.1–4.3, the total number of respondents who participated in this survey can also be the 

cumulative percentage. 

 

4.1.4.2 Remote Learning and Group Discussions 
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This part of the analysis considers remote learning and how the students responded to 

its introduction as a COVID-19 measure. Moreover, it explores how group discussion has 

impacted students' lives in various schools and their perceptions of the activity. This section 

begins with the impact of remote learning among the students and then presents group work and 

discussions. 

The notion of remote learning was initiated, but as it was unclear how students generally 

felt about the solution, the researcher decided to explore this as part of the study. It was known 

that the results obtained regarding remote learning are presented below. 

 

Table 4.4 Effectiveness of Remote Learning 

 

Table 4.4 present the descriptive statistics of how the students rated their remote learning 

experience regarding the total number of participants and the cumulative percentage. It can be 

seen that the rating range was from average to poor, whereby the students chose the rating 

according to their educational experience from the distance learning method. While 34% of 

students have rated online teaching as moderately effective while 29.60% have said it is 

extremely effective, while the other 13% have rated it as slightly effective. The results show the 

students’ perceptions regarding the effectiveness of remote learning since this was one of the 

measures adopted by the UAE government to control the spread of COVID-19. It can be seen 

that the majority of the students expressed that their online learning experience was either 

moderately effective or very effective. In other words, most students agreed that it was a positive 

experience.  

 

 



   

116 

 

4.1.5 QQ Plot 

The quantile-quantile, or QQ Plot, is a graphical procedure used to assess the goodness of fit 

to particular data distribution visually. Therefore, the QQ Plot is another statistical data that 

shows a graphical representation of the distribution. In this study, with the help of the QQ 

Plot, the outlier’s data can be identified and removed for further study.
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Figure 3.1-3.9 QQ Plot 

(Source: Self-Developed) 
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In the case of the variable Learning method, it can be seen that the data is normally distributed. 

Therefore, it can be said that the data is normally distributed and valid for the research. The data 

is normally distributed in the variable group work method, while the variable of the learning 

experience is normally distributed and valid for the research. In the case of the variable working 

in groups before the pandemic, the data is normally distributed, as observed in the QQ Plot.  

 

As for the variables working in a group during the pandemic and the benefit of working in the 

group during the pandemic can be observed with the help of the QQ plot that the data set is 

normally distributed. However, in the case of teachers needing to overcome those obstacles 

during a pandemic, the data is scattered distributed, or it can be said that this is asymmetrically 

distributed. Therefore it can be said that the data is not valid and can be treated as an outlier. 

The other variables, such as learning during the pandemic and stress during group work, are 

symmetrically distributed and can be observed by the graphical representation of the day in the 

QQ plot. 

 

4.1.6 Interferential Analysis 

Inferential statistics is a way of turning samples into generalisations about a group of people. 

On the other hand, Descriptive statistics presents data (for example, a chart or graph), while 

inferential statistics allows the researcher to draw conclusions. The main areas of Interferential 

Analysis are the sample mean from the data to gain insight into an aspect of the population 

mean, and this analysis is also used for hypothesis testing.  

 

Table 5 ANOVA Analysis 

(Source: Self-Developed) 

ANOVA 

ANOVAa 

Model Sum of 

Squares 

df Mean 

Square 

F Sig. 

1 Regression 11.403 6 1.900 2.911 .009b 

Residual 218.040 334 .653   
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Total 229.443 340    

a. Dependent Variable: Learning Method 

b. Predictors: (Constant),  learning in group work during the pandemic,  learning 

experience, stressful is group work for you during the pandemic,  like working in groups 

before the pandemic,  like working in groups during the pandemic,  benefit from working in 

groups during the pandemic. 

 

ANOVA test is a significant statistical measurement that primarily compares different data sets 

and provides information about the relationship between the independent and dependent 

variables. An ANOVA test compares means for different groups, with a null hypothesis that the 

group means are the same. It also helps to accept or reject the hypothesis of the study. In this 

study, the ANOVA test's main purpose is to determine whether the null hypothesis is accepted 

or rejected. In the case that the significant value of the ANOVA test is less than 0.5, it suggests 

that the null hypothesis is to be accepted and the alternative hypothesis is to be rejected. 

 

In this study, the significance value of the ANOVA test is 0.09; therefore, it can be said that the 

learning method is affected by learning in group work during the pandemic, working in groups 

before the pandemic, working in groups during the pandemic, stressful is group work for you 

during the pandemic and other independent variables.  

 

Table 6 Regression Analysis 

(Source: Self-Developed) 

Regression 

Coefficientsa 

Model Unstandardised 

Coefficients 

Standardised 

Coefficients 

t Sig. 

B Std. 

Error 

Beta 

1 (Constant) 2.610 .295  8.860 .000 

 learning experience -.047 .027 -.093 -

1.738 

.083 
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 like working in 

groups before 

pandemic 

-.138 .080 -.098 -

1.725 

.086 

 like working in 

groups during 

pandemic 

-.130 .056 -.141 -

2.304 

.022 

 benefit from 

working in groups 

during pandemic 

-.030 .067 -.028 -.451 .652 

stressful is group 

work for you during 

pandemic 

-.036 .046 -.043 -.794 .428 

 learning in group 

work during the 

pandemic 

-.066 .047 -.082 -

1.410 

.160 

a. Dependent Variable: Learning Method 

 

Regression analysis is a statistical method used to estimate the relationship between independent 

and dependent variables, where independent variables can be one or more.  Researchers have 

used regression analysis to forecast, find the reason, and make an effective relationship between 

two variables. The average value of regression is within 0 to 1, in which 0 to 0.5 represents low 

regression and 0.5 to +1 refers to high regression.   

 

In this study, the significant value of regression regarding learning experience is 0.83, between 

0.5 to 1, clearly defining that positively correlated.  On the other hand, the coefficient regarding 

“students who like working in groups before pandemic” is 0.086, which is also close to 1, which 

refers to high regression. 

 

 While the significant value of other coefficients regarding “students who like working in groups 

during the pandemic” has been found as 0.22, that is, between 0 to 0.5, refers to the low 

regression. The significant range of another coefficient regarding “benefit from working in 
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groups during the pandemic” is 0.652, is between 0 to 0.5, is significant and represents high 

regression.  

 

On the other hand, the regression range of “stress is group work for you during pandemic” is 

found as 0.428, which is significant as it is found in the range of 0.05 to 1.  Another regression 

about “learning in group work during the pandemic” is found as 0.160 is between 0.05 to 1, 

referring to the significance range with low regression. 

 

Table 7 Correlation Analysis 

(Source: Self-Developed) 

Correlation 

Correlations 

 Lear

ning 

Met

hod 

gro

up 

wo

rk 

me

tho

d 

 

learnin

g 

experie

nce 

 like 

workin

g in 

groups 

before 

the 

pande

mic 

 like 

workin

g in 

groups 

during 

the 

pande

mic 

 

benefit 

from 

workin

g in 

groups 

during 

the 

pande

mic 

stressf

ul is 

group 

work 

for 

you 

during 

the 

pande

mic 

 

learnin

g in 

group 

work 

during 

the 

pande

mic 

Learning 

Method 

Pearson 

Correla

tion 

1 .29

0** 

-.104 -.132* -.153** -.088 -.040 -.019 

Sig. (2-

tailed) 

 .00

0 

.056 .015 .005 .106 .466 .734 

N 341 34

1 

341 341 341 341 341 341 

group work 

method 

Pearson 

Correla

tion 

.290
** 

1 .016 -.132* -.335** -.134* .015 .125* 

Sig. (2-

tailed) 

.000  .764 .014 .000 .014 .786 .021 

N 341 34

1 

341 341 341 341 341 341 

 learning 

experience 

Pearson 

Correla

tion 

-

.104 

.01

6 

1 .078 .021 .010 -.059 .025 

Sig. (2-

tailed) 

.056 .76

4 

 .151 .694 .860 .280 .649 

N 341 34

1 

341 341 341 341 341 341 
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 like 

working in 

groups 

before the 

pandemic 

Pearson 

Correla

tion 

-

.132
* 

-

.13

2* 

.078 1 .256** .255** .016 -.207** 

Sig. (2-

tailed) 

.015 .01

4 

.151  .000 .000 .764 .000 

N 341 34

1 

341 341 341 341 341 341 

 like 

working in 

groups 

during the 

pandemic 

Pearson 

Correla

tion 

-

.153
** 

-

.33

5** 

.021 .256** 1 .438** -.054 -.294** 

Sig. (2-

tailed) 

.005 .00

0 

.694 .000  .000 .318 .000 

N 341 34

1 

341 341 341 341 341 341 

 benefit 

from 

working in 

groups 

during the 

pandemic 

Pearson 

Correla

tion 

-

.088 

-

.13

4* 

.010 .255** .438** 1 -.031 -.320** 

Sig. (2-

tailed) 

.106 .01

4 

.860 .000 .000  .567 .000 

N 341 34

1 

341 341 341 341 341 341 

stressful is 

group work 

for you 

during 

pandemic 

Pearson 

Correla

tion 

-

.040 

.01

5 

-.059 .016 -.054 -.031 1 .113* 

Sig. (2-

tailed) 

.466 .78

6 

.280 .764 .318 .567  .037 

N 341 34

1 

341 341 341 341 341 341 

 learning in 

group work 

during the 

pandemic 

Pearson 

Correla

tion 

-

.019 

.12

5* 

.025 -.207** -.294** -.320** .113* 1 

Sig. (2-

tailed) 

.734 .02

1 

.649 .000 .000 .000 .037  

N 341 34

1 

341 341 341 341 341 341 

**. Correlation is significant at the 0.01 level (2-tailed). 

*. Correlation is significant at the 0.05 level (2-tailed). 

 

The correlation makes a relationship between the two variables, including the dependent and 

independent variables, to measure which variables are well connected. Correlation is considered 

an experimental research method that uses a statistical relationship without influencing 

extraneous variables. A positive correlation between independent and dependent variables 

happens when one of the variables starts rising on the other. The normal range of correlation is 

between -1 to +1, in which -1 refers to a negative correlation and +1 refers to a positive 

correlation.  
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The correlation value of “Learning Method” is found as -0.019 is close to -1, which clearly 

defines negative correlation. While the correlation about the “group work method” is found as 

0.734, close to 1, it refers to a positive correlation.  Correlation regarding the “learning 

experience” value is found as 0.25, the range between 1 to 1, which refers to significant and 

positive correlations. 

 

Another value of correlation regarding “like working in groups before pandemic” is shown in 

the table as 0.207, while the 2-tailed value is found as 0.000, and both are under positive 

correlation.  The other correlation value regarding “like working in groups during the 

pandemic”  has been shown as 0.294, which covers the significant range of relation between -1 

to 1, clearly defining a positive correlation. The value of correlation regarding “benefit from 

working in groups during the pandemic” has been found as 0.320 is positively correlated, close 

to +1.  

 

The value of Correlation regarding “stress is group work for you during pandemic” is found as 

0.113, is in between -1 to +1, and close to +1, and therefore positively correlated with each 

other. Correlation value regarding “learning in-group” is shown 1, clearly defining its positive 

relationship with each other. 

 

4.1.7 Summary of the Quantitative Results 

Thus, by the end of this chapter, it can be stated that the results acquired from the quantitative 

analysis have been examined thoroughly and discussed to provide a better understanding. As 

per the analysis, it can be stated that a positive impact has been noticed. A qualitative analysis 

has also been conducted with an interview that consisted of a few questions related to the 

schooling procedure and the impact of COVID-19 on the process. The interview questions have 

been answered, and thus, qualitative analysis and interview transcript have been provided.  
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4.2 Qualitative Data Analysis and Results 

4.2.1 Qualitative Data Thematic Analysis 

Question 1: Interpretation of online teaching experience of the participants 

Most interviewees have stated that online teaching has been tiring, challenging, and time-

consuming. In this regard, one interviewee mentioned that it has been challenging for him to 

manage online and offline classes simultaneously. Arranging the different virtual modes of 

studying to ensure that the online group can participate in regular academics has been exhausting 

for the teachers. On the other hand, an interviewee from Dubai stated his difficulties while 

conducting online classes as his student has a specific learning disability.  

 

The participant mentioned that the online teaching mode in this type of case cannot be 

considered an effective way and that this type of student requires extra attention and effort to 

achieve higher education. In this context, some teachers have adapted quickly to the new norms; 

however, a few of them lagged. 

 

It has been observed from the participants' response sheet that many teachers faced difficulties 

while adapting to the latest technologies regarding online teaching practices. It has been 

observed that the participants did not receive any training and did not get any time to learn about 

these teaching tools. In turn, this created massive pressure on the teachers to learn about these 

online tools by themselves within a short duration to maintain the high standards of the private 

schools.  

 

Moreover, managing the younger generation has been very challenging as young learners often 

tend to lose their focus on their studies. In this aspect, one of the interviewees has stated that 

maintaining the same class decorum as that of the offline class has been nearly impossible, and 

that has affected the quality of education. 

 

Some of the participants mentioned that few students missed the online classes and that they 

remained less active than in offline classes. Another interviewee highlighted that the student-

teacher relationship has been missing in these online teaching methods. As a result, both the 
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motivation of the teachers and the students have been observed to decrease substantially. In this 

regard, a participant from Abu Dhabi mentioned that incorporating different strategies such as 

keeping an interactive session and involving students in daily assessments has helped engage 

the students, thereby increasing their performance rate.  

 

Question 2: Analysing the involvement of cooperative group activities before the COVID-

19 pandemic 

In this case, few participants have provided a positive response regarding the implementation of 

group work; however, some of them have opposed this particular idea. In this aspect, the 

opposed participants have stated that managing group activities have been challenging. On the 

contrary, the other half stated that they have frequently conducted group activities to promote 

the collaborative approach among their students. It has been observed that these group activities 

have been conducted within the classrooms or in the science laboratories. One of the 

interviewees highlighted the technological advancement that Microsoft Teams came up with to 

maintain the practice of cooperative work in the online mode of teaching. 

 

In this aspect, some teachers have incorporated cooperative work in online teaching, whereby 

some of the teachers could not use the break-out rooms in Microsoft Teams to conduct 

cooperative work due to their limited technological skillset. Response from another interviewee 

showed that incorporating cooperative work was an important aspect required in the primary 

education system. In this regard, one of the participants stated that by using informal 

collaborative work, the motivation rate of the children had been increased, and an active rate of 

participation in daily tasks has been witnessed. Moreover, this has been considered a potential 

strategy to break the monotony of regular sessions by different teachers. 

 

It has been observed that many teachers have implemented this method in their regular teaching 

practice by maintaining all the COVID-19 safety protocols. As highlighted by an interviewee 

from Dubai, the different benefits of implementing cooperative work in the education system 

have been analysed. These benefits include developing the student's character to support one 

another in need, the social and communication skills of the students get enhanced, the 

development of decision making and problem-solving abilities growing within the students, and 
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so on. Thus, the development of students' desks has also been observed in this regard. Other 

than this, one of the interviewees stated using different methods such as Jigsaw and Padlet before 

and after the outbreak of the COVID-19 pandemic, respectively, to conduct cooperative work. 

Thus, more than 50% of the teaching has been observed to have implemented cooperative 

learning regularly to engage more students.  

 

Question 3: Analysing the student's behavioural pattern in terms of accepting and abiding 

by the COVID-19 rules and regulations within the classroom. 

In this aspect, one of the interviewees stated that about 90% of the students had been observed 

to abide by the COVID-19 protocols in order to maintain safety standards within the classroom. 

This, in turn, has increased the level of difficulty for the students to work or cooperate with their 

classmates. In this context, a participant mentioned using different strategies such as sharing 

documents online or break-out rooms. The development of the strategies mentioned above has 

helped the students discuss and share their projects with one another, thereby performing the 

tasks collaboratively. However, implementing these online strategies has been very challenging 

for elementary teachers.  

 

Most of the participants have mentioned that the students have acted very maturely in this aspect 

concerning their age. However, special attention has been provided during recess time in order 

to maintain social distancing. It has been observed that the children find it hard to communicate 

with their friends by maintaining distance. The teachers also find it difficult to cooperate and 

communicate with the students in the case of the hybrid learning technique. However, the 

teachers have been observed to be very protective and concerned regarding the safety of their 

students. Moreover, putting on masks for a longer duration has been very difficult for the 

children.  

 

Some interviewees have suggested using modern technologies such as Padlet to perform tasks 

collaboratively by avoiding physical contact. Other than this, one of the participants stated that 

group activities were also conducted using Google slides and websites. However, it has been 

observed that the science experiments and math construct activities have been impacted the most 

by the social distancing protocols. 



   

128 

 

Question 4: Analysing the role of the teachers in providing support to their students while 

conducting group activities in the classroom throughout the COVID-19 pandemic period. 

The interview response shows that it has been challenging for the teachers to provide adequate 

support to each student throughout the COVID-19 pandemic. However, it has been observed 

that almost each of them have tried their best to help their students during this crisis period. One 

of the interviewees, in this regard, stated that innovation and development of creative thinking 

abilities have been missing among students during this period. Another interviewee stated that 

the pandemic's initial phase had been criticised due to many restrictions whereby the teachers 

were even not allowed to move around the classroom.  

 

However, gradually, as things are normalised, the teachers face less trouble communicating and 

conducting group activities. In this context, it has been observed that some of the teachers have 

implemented modern technologies such as setting up breakout rooms in Microsoft Teams for 

working collaboratively, thereby allowing the students to airdrop work with their classmates to 

provide feedback. 

 

Most interviewees have given positive responses about working collaboratively, highlighting 

that group activities help the children enjoy work and learn faster. Few of them felt that they 

were unable to provide an adequate amount of support and care to their students during the 

COVID-19 phase.  

 

Question 5: Determining the stress level experienced by the teachers regarding their 

student’s safety while working in groups during the COVID-19 pandemic period 

In this aspect, most of the teachers have been observed to experience a very stressful situation 

while conducting group activities during the COVID-19 phase. One of the interviewees 

mentioned that before commencing the class, the students were instructed about the safety rules 

and regulations that they needed to follow.  

 

However, the stress level of the teachers' increases in case the students get excited in the middle 

of the class and start to move around. It has been observed from the interview response that 

initially, the stress level of the teachers regarding the student's safety has remained very high. 
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Nevertheless, with time, as the students get accustomed to the rules and regulations, things have 

become more manageable for the teachers.  

 

Apart from this, some of the interviewees have mentioned that social distancing has adversely 

affected the motivation rate of the students and that they do not enjoy group tasks like in the 

past. A few also mentioned that other than the stress level, the teachers have felt a change in 

role in their profession, that is, policing around to ensure the restrictions are being maintained 

rather than focusing on teaching. In contrast to this, one of the interviewees from Abu Dhabi 

has stated that he feels relaxed in case the students are involved in a group activity. On the 

contrary, it has been observed that the teachers face many difficulties in conducting group 

activities in online mode as it is hard to monitor each student in an online class. 

 

Question 6: Analysing the time-management abilities of the students while working in 

groups during the COVID-19 pandemic period 

Most of the interviewees have stated that their students were able to manage their time while 

working in groups during the COVID-19 pandemic to a certain extent. It can be concluded from 

the interview response that the students require more guidance in this aspect. Moreover, it has 

been observed that technical issues also considerably impact the wastage of time while 

conducting a group activity online.  

 

One of the interviewees has mentioned that the students have been observed to perform their 

tasks within time if a deadline-driven environment has been provided. It has also been observed 

that constant monitoring and reminding the students about the time limit enhances their time-

management abilities to a certain extent. On the contrary, one of the interviewees stated that not 

much change had been observed among the students during the COVID-19 phase of work. 

However, in most cases, it has been observed that the group activities have helped the students 

keep motivated and complete their activities in a more focused manner within a limited duration.  

 

One of the interviewees has also suggested that the time-management skill while performing a 

group activity has been observed to be dependent on the student's English-speaking skills. 
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Several interviewees also mentioned that time-management abilities vary from person to person; 

it is student-dependent.  

 

Some students have excellent time-management skills, excelling in their respective tasks, 

whereas others find it extremely difficult. In this aspect, one of the interviewees has highlighted 

the possible issues, such as communication gaps and so on, due to the restrictions that the 

students might face while performing group activities during the COVID-19 pandemic. Thus, 

the students take a longer time to socialise with their classmates; as a result; much time gets 

wasted during this process. Thus, from these responses, it can be stated that some of the students 

have been able to utilise their time management skills excellently while performing in group 

activities during the COVID-19 period. However, some students have been observed not 

managing their time while working in groups during the pandemic period. 

 

Question 7: What makes group work different during the COVID-19 pandemic? 

It has been asked to a set of interviewees about the things or aspects that makes “group work 

different during the COVID-19 pandemic”. To this question, a few interviewees have replied 

that they have been facing a lack of “physical interaction” since students are not allowed to sit 

together and are requested to maintain social distance. Certain restrictions have been imposed 

due to the pandemic; due to this situation, teachers and students have to deal with online classes, 

wherein the “internet connection” is considered a major problem.  

 

On one hand, students are not getting to interact with each other due to online classes, while on 

the other hand, the schools that are allowing offline classes are trying to maintain social distance. 

Due to this problem, teachers are not getting the opportunity to exchange thoughts with their 

students. Due to this factor of “less interaction”, students face a problem while sharing things 

during tasks. Several interviewees also pointed out that teachers and students use MS Teams 

due to online classes. Thus, it is becoming difficult for them to check on every group member 

assigned with the job to check if they are doing the task.  

 

Using “online schooling” is considered a huge problem during assignments and projects or 

group works. As students are not able to move freely during online classes, it has been stated 
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that it impacts their willingness and motivation to study or perform any group work. A major 

portion of the replies related to this question has been about “wearing masks” difficulty. 

Teaching and assigning tasks are no longer a “hands-on process”; thus, it is becoming difficult 

to share resources and help students with physical interactions.  

 

Question 8: Is there a strategy that you use to enhance the group work during the COVID-

19 pandemic period? 

To the question that has been asked about the "implementation of strategy during the pandemic 

to enhance group works", it has been stated by many interviewees that since they use Microsoft 

Teams and Padlet, they can implement the strategy of “Breakout rooms”. As for online classes, 

it is easy to use such software and educational technologies to help students with their classes 

and assignments. Some interviewees have highly recommended the usage of “technologies” for 

online classes. Even in online classes, the assignments and the tasks that the teacher is assigning 

can be provided by using several other online apps used for academic purposes, such as “Kahoot, 

Quizlet, Mentimeter”, and so on. Using such collaborative platforms and the availability of 

technology for academic purposes makes it easy to teach and engage students.  

 

Apart from using apps and software for academic purposes as a strategy, it has been considered 

that “clearly stating the role and responsibility” to every student is essential and thus can help 

enhance the experience of group work even in online classes. In online classes, Teams and 

Padlet are used for hybrid learning. Consequently, it is valuable to make it interesting for the 

students, and it can also be done with “Google Slides”. However, for offline classes, it has been 

stated by some interviewees that it is important to be careful about the spread of the virus; thus, 

one must ensure social distancing.  

 

It has been stated that logical proximity must be maintained, and assignments and tasks must be 

appointed. In order to maintain distance, some interviewees have suggested the use of the school 

atrium and other outdoor places within school premises during cool weather, along with 

engaging academic apps to keep the students motivated. Even for offline classes, it has been 

stated by a few interviewees that using Padlet and MS Teams for projects and assignments helps 

them to maintain social distance.  
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Question 9: What obstacles your students may face while working in groups during the 

COVID-19 pandemic? What are the causes, and how can you overcome them? 

Lastly, a question was asked about the "obstacles faced by the students while the online group 

works and how the problems were solved". Many interviewees stated that students face certain 

obstacles related to “social distancing” while performing tasks and group works. Apart from 

this, it has been stated that obstacles related to online classes are also faced wherein students 

fail to respond, and thus, the entire process requires regrouping. “Wearing a mask” for safety 

purposes is also considered a significant issue as it does not allow facial interaction, and masks 

make it difficult to understand what the other person is trying to say.  

At times it has been mentioned that classrooms get loud as students wear masks that make 

interaction difficult; accordingly, people tend to shout. “Restriction of movement” is also 

considered a big problem as it denies easy and immediate access to resources. Along with that, 

due to movement restrictions, it becomes difficult for teachers to make the children “abide by 

the rules”, especially the young ones.  

 

For online classes, interviewees stated that a "technical issue" is a major problem that affects 

the teaching process. Along with that, “battery and internet” issues are also considered major 

obstacles during online classes. It has been mentioned that "sharing resources, equipment, and 

worksheets" tends to be a major issue in offline and online classes. The obstacles faced by the 

teachers and the students have simply one solution, the end of the pandemic. Teachers have 

stated that the problems and obstacles mentioned in response to the question are all technical 

issues and problems of the pandemic and thus cannot be solved.  

 

4.2.2 Summary of the Qualitative Results 

In this chapter, a qualitative analysis also has been done, and the qualitative data analysis process 

involves identifying, examining, and interpreting themes and patterns in texts and discovering 

how they contribute to answering a research question. The research paper has done the 

theoretical analysis of all the research questions to identify the themes and patterns in the data.   
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CHAPTER 5. DISCUSSION OF THE DATA 

 

5.1 Discussion of the Findings 

This chapter seeks to conduct an in-depth interpretation and discussion of the data analysis 

presented in Chapter Four regarding the study's aim to determine the bystander effect on primary 

school students during cooperative learning in schools in the UAE. As discussed previously, the 

bystander effect is when students find it challenging to contribute to group work as they feel 

discomfort in expressing themselves in front of others. This study also sought to determine if 

the COVID-19 pandemic and the implemented restrictions increased or reduced the bystander 

effect among the students during group work. 

 

The COVID-19 pandemic had the potential to overload public health systems and lead to 

significant mortality, and comorbidity rates worldwide had measures not been taken to curb its 

spread. According to Sarkar et al. (2020), COVID-19 has affected the public health system, and 

people are suffering from different kinds of health problems after being affected by Coronavirus. 

Countries throughout the globe thus imposed strict lockdown measures to restrict free 

movement, as international travel was an identified vector allowing the virus to spread across 

borders. Since this study was conducted during the COVID-19 pandemic, an opportunity thus 

emerged to investigate the impact of the pandemic on the education sector in the UAE, with the 

lens focused on primary school students, how they utilised group work during the pandemic, 

and if there was any bystander effect on their group work.  

 

5.1.1 Discussion of the Results of cooperative learning and how students assist each in a 

cooperative environment  

5.1.1.1 Interpretation of the Students’ Results 

The student participants completed a questionnaire that primarily explored the factors that 

affected them during group work and the pandemic's impact on their studies. With the pandemic 

ongoing, it was deemed vital to determine the factors that affected the students to make learning 
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more accessible. The research was also conducted to reveal how learning manifested in schools 

during the COVID-19 pandemic in the 2020–2021 academic year in the UAE.  

 

5.1.1.2 The Students’ Distribution by Location 

The analysis showed that 338 primary students from schools across the UAE responded to the 

questionnaire. The researcher investigated the distribution of the students per Emirate to record 

descriptive statistics in terms of which of the seven Emirates were included in the study. It was 

found that student respondents were from each of the seven Emirates (Abu Dhabi, Ajman, 

Dubai, Fujairah, Ras Al-Khaimah, Sharjah, and Um Al Quwain), which all offered education to 

students during the pandemic period. The descriptive analysis revealed the total number of 

respondents per Emirate and the cumulative percentage. 

 

The researcher encountered obstacles in finding descriptive data such as the mean, variance, 

standard deviation, mode, and median due to the nature of the collected data. As the data utilised 

were strings, certain aspects could not be measured. To acquire the individual distribution of the 

descriptive data per Emirate, the data were split so that the output could reveal the results in the 

group. After the analysis, the following results were displayed in tables for each Emirate in 

terms of the number of students: AbuDhabi (n=32), Ajman (n=21), Fujairah (n=26), Ras Al-

Khaimah (n=23), Sharjah (n=23), Um Al Quwain (n=24), and Dubai (n=189). 

 

Therefore, the results highlighted that Dubai provided the most significant number of student 

respondents, mainly because the COVID-19 restrictions at the time of the data collection 

hindered the Dubai-based researcher from collecting more data from other Emirates. It was 

challenging for the researcher to include as many students as possible in the study, given that 

the leading research centre was in Dubai. As a result, the majority of the students were from 

Dubai because the researcher works in a school located in that Emirate. From the results in Table 

4, it can be seen that some Emirates, such as Ras Al-Khaimah and Sharjah, had an equal number 

of respondents (n=23), while the number of student participants was very similar for the other 

Emirates, except Dubai. Therefore, this study’s findings strongly influence Dubai since most 

respondents are from that Emirate.  



   

135 

 

5.1.1.3 Age of the Participants 

For this study, it was deemed important to consider the age of the student respondents, as the 

research targeted the upper primary school students only, meaning that students outside this age 

range were not permitted to participate in the survey. Since the target population was primary 

school students, the age of the target students ranged from 8 to 12 years. The collected statistics 

showed that the student sample comprised 80 students aged 8–9 years, 121 students aged 9–10 

years, 82 students aged 10–11 years, and 55 students aged 11–12 years (see table 4.1). From the 

bar graph in figure 4.3, it was evident that the most significant numbers of respondents were in 

the 9–11 years age range. It is possible that these age groups had the most significant number of 

respondents because students at that age are curious and tend to be eager to learn. Furthermore, 

the distribution revealed that even the younger participants expressed their opinions. 

5.1.1.4 Grade of the Participants 

This research focuses on primary students; therefore, the distribution of the students’ ages is 

directly proportional to the grades they participate in at school. From the analysis, it was seen 

that three upper primary school grades participated in the survey: grade 3 (year 4), grade 4 (year 

5), and grade 5 (year 6). 

 

The frequency distribution for the grading system was as follows: grade 3 (n=106 students), 

grade 4 (n=121 students), and grade 5 (n=111 students). Table 4.2 shows the percentage of each 

grade, with the cumulative percentages also presented after the analysis. This distribution 

highlighted the total number of students per stream. This could also relate to the age group of 

the students because the bar graph analysis revealed that the highest number of students were 

from grade 4 and grade 5, with the least from grade 3 (see table 4.2). This might indicate that 

most of the older students felt better positioned to respond to the questionnaire than their 

younger peers. The younger students may have been concerned about encountering challenges 

when responding to the questions asked in the survey. Concerning the research aim, the 

bystander effect is most evident among the older students in a school because they experience 

more in their social lives and are still trying to determine how they are socially and academically 

placed among other people at that particular age or their fellow students.  
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5.1.1.5 The Participants’ Preferred Method of Learning 

Since this study focuses on the education system, a major emphasis was placed on how the 

students coped with school studies during the COVID-19 pandemic. Countries such as the UAE 

developed rules and restrictions to ensure that the Coronavirus would be contained and any 

transmission reduced as expeditiously as possible. The measures taken to reduce the spread of the 

virus included school closure and the imposition of lockdown in the home. Most people were 

affected, but young children were at a higher risk of facing threats such as child abuse, affecting 

children’s well-being. In the 2020–2021 academic year, the government decided to resume 

learning at schools physically in Dubai in September since the transmission had reduced. 

However, specific rules were established, such as reducing physical interaction in schools, 

meaning that students could also study from home through online applications such as Zoom, 

Google Meets, and Microsoft Teams. Due to the mixed feelings about the impact on school-age 

children, this research included a question in the survey to gather the students’ opinions 

regarding their preferred method of learning. The government imposed three learning methods 

on schools: blended learning, face-to-face learning, and online learning. 

 

The analysis results revealed the students’ preferences for learning, with 64 students preferring 

blended learning, 199 students selecting face-to-face learning, and 75 choosing online learning 

(see table 4.3). From the results, it is evident that most of the respondents preferred face-to-face 

learning (n=199), potential due to the ability of the students to have greater interaction with their 

classmates and teachers. With face-to-face learning, students can physically interact with other 

students while they can meet their friends and play games. Most students enjoy physical 

classroom learning, especially social students. It is possible that the online learning method was 

preferred by those students who were less social, or those with health issues, although the 

reasons for their choices in the survey were not collected. The fewest number of students 

selected the blended learning method, possibly because the method does not involve significant 

interaction. This analysis was essential to help illuminate how the UAE learning system can be 

improved to ensure that students are more comfortable with the classroom pedagogy. The 

finding from this analysis could help to inform the debate regarding the types of learning 

mediums applied in the schools. However, as the majority of the students preferred the face-to-

face option, this might not be possible while the pandemic is still prevalent. 
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5.1.1.6 The Integration of Group Work 

According to Chaturvedi et al. (2021), every section of society has been affected by the COVID-

19 outbreak. It is widely accepted that study groups impact the educational well-being of 

students, as group work creates an environment where members can express their opinions about 

a particular topic and then agree on common terms (Knopik & Oszwa 2021). Group discussion, 

or, in this case, cooperative learning, is not only used in primary schools but can be employed 

in secondary schools and universities to promote learning. According to Sugino (2021), students 

are required to develop a positive attitude towards life and career that may cultivate the 

classroom culture for the students. On the other hand, students may participate in computer-

supported collaborative learning (CSCL). 

 

Moreover, cooperative learning is utilised in schools and can be used in other aspects of life. 

For example, a company might decide to place its employees in groups to develop the best logo 

design for the organisation. According to Jo and Park (2020, p. 50), online teaching has become 

an effective learning tool for students and educators for collecting data in the current pandemic 

situation. Cooperative learning has boosted the academic performance of many students because 

teachers believe that some students tend to grasp better and comprehend concepts when 

explained by their fellow students (Serafin & Chabra 2020). 

 

This study seeks to reveal the students’ views on group work in their schools to help understand 

the impacts of the bystander effect when the group work teaching method is used as a learning 

strategy. The analysis in Figure 4.6 showed that the cooperative group work learning method 

was utilised sometimes or always in most schools across the UAE. From Table 4, it was evident 

that 49% of the students used group work learning all the time, while 45% of the students used 

such a learning technique sometimes, and 6% of the students never used the group work learning 

method in a class. With 94% of the students sometimes or always using cooperative learning, it 

can be inferred that this approach is familiar and conducive to learning for the majority of the 

students and teachers, thus justifying its integration into the school curriculum. 

 

Group work allows students to understand their peers’ strengths and weaknesses, creating a 

foundation where they can offer and receive peer support in classwork (Buenfil, Higgs & Gupta  
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2021). Moreover, group work can boost student confidence when they can help overcome 

obstacles (Hwang 2018). The results revealed that the sample consisted of 338 students, with no 

missing values in the data. The survey was designed so that those respondents who did not 

engage in group work in their schools could not continue and thus were instructed to enter N/A 

(Not applicable) to the following questions. With 319 students respondents remaining who 

utilised cooperative group work in school, more analysis was conducted to determine their 

opinions. 

5.1.1.7 The Participants’ Perceptions of Distance Learning 

This study investigates the relationship between remote learning and cooperative group work 

and the impact of the COVID-19 pandemic. Therefore, the survey sought to determine how the 

students would rate their distance learning experience, as this was employed by educational 

institutes seeking opportunities to ensure that teaching and learning could continue during the 

pandemic. Nevertheless, the UAE government did not consider how the students or parents 

would feel about distance learning. The research conducted by the survey in this study enabled 

the remote learning experienced by the students to be rated from excellent to poor. Through 

answering this question, the responses were assumed to be based on the students’ personal 

experiences with remote learning at home during the pandemic’s peak. 

 

The results from the data analysis showed that many students rated remote learning as a good 

experience (38%), followed by excellent (25%) and average (19%), while (12%) of the students 

rated the method as below average or poor (see table 4.3). This could be because remote learning 

allowed them to study from the comfort of their homes and spend less time on transportation, 

thus freeing up more time to spend at home with their family. Based on the findings, even if the 

pandemic continues, the students will still be keen to engage through online learning, although 

additional efforts should be made to support those students who found the experience below 

average or poor. 

5.1.1.8 The Effectiveness of Group Work in Class 

In chapter 4, it was seen that students with group work in their schools provided a positive 

response to the question. Group work can be described as a weapon with two blades, perceived 

as either productive or unproductive by the students. When the number of students in a group 
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discussion is too large, the cooperative process may be chaotic as there will be those who may 

ignore the work and leave a few students to finish the assignment. 

 

Many factors can lead to the effectiveness of cooperative group work. Mostly, it will depend on 

the extent to which the group members are willing to cooperate in their assigned studies and 

how willing they are to use their available time effectively. The contribution of each member to 

a group discussion will mean that the work will be completed, which should receive a positive 

response from the teacher. From the analysis, over two-thirds of the students reported that 

classroom group work was moderately effective (44%) or very effective (25%) (see table 4.4). 

Even in class, they had to observe the COVID-19 protocols, such as maintaining social 

distancing, sanitising, and wearing a mask. Students could sit in groups, but they had to maintain 

their distance from others. On the other hand, many students also felt that group tasks in class 

were convenient because they did not have to meet later to do the work (Yu & Yuizono 2021). 

They felt that it was better to complete the tasks in class when the teacher was present to ensure 

they were supervised and worked on a schedule to finish the work before the lesson ended. 

 

According to health authorities, COVID-19 does not affect children to the same severity as 

adults (Muise et al. 2019). Therefore, learning for primary school students was conducted 

without much concern unless a student had an underlying condition or close contact. Teachers 

infected with COVID-19 were not allowed to enter the school premises to avoid spreading the 

virus and had to quarantine. 

5.1.1.9 Benefits of Working in Cooperative Groups Before and During the Pandemic 

In this section of the study, a cross-tabulation was carried out to determine the responses of these 

two variables in one table. Comparing the benefits of cooperative group work before and during 

the pandemic is vital to the research because it can clearly show its impact on the students and 

their learning process. It can be assumed that almost all teachers taught in class before the 

pandemic. Before the lessons ended, they would allocate the student's group work assignments 

to complete in their free time, or the group work was carried out during the lesson so that the 

teacher could circulate to assess how the students were progressing in their discussions. If the 

discussion involved experimenting, the teacher could join a group to assist.  
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Cooperative learning was very effective before the pandemic since nobody was scared of 

catching the virus and falling sick. From the cross-tabulation results, it was discovered that most 

of the students agreed that they benefited from group work before and during the pandemic. 

This is a positive sign because group work is particularly effective and valuable for primary 

students.  The outbreak of COVID-19 has forced the authority to stop each educational activity 

that enhances online teaching (Knopik & Oszwa 2020). When students are assigned to 

cooperative group work, they have to explore various materials; as a result, they expand their 

knowledge. Given that COVID-19 led to students learning online, group work allowed them to 

benefit from the skills that they had learnt in the classroom. 

 

Some students took advantage of group work and maintained an active social life active through 

video calls via the school platforms such as Microsoft Teams. Group work is important because 

if the students cannot recall the class material, others could help them. For many teachers, group 

work is an excellent opportunity for students to remember what they were taught in class by 

helping the less able students. From the analysis results, it can be seen that only some students 

felt that they benefited from group work. Since group work depends on how the students feel 

about the other group members, this also reflects the social behaviour of the students. For 

example,  college students may stimulate cooperative learning, including creative learning, 

critical thinking, cooperation, and communication (Chen, Ke & Chen 2020). Engaging in and 

receiving benefits from group work is essential to determine the bystander effect on cooperative 

learning.  

 

Another impressive range for regression about "benefit from working in groups during a 

pandemic" is 0.652, as shown in table 4, in chapter 4, between 0 and 0.5, which is significant 

and demonstrates high regression. The regression range for "stress is group work for you during 

pandemic" is found to be 0.428, which is significant because it is in the range of 0.05 to 1. 

Another regression for "learning in group work during the pandemic" is 0.160, which refers to 

the significant range with low regression and is in the range of 0.05 to 1. The value of correlation 

for "benefit from working in groups during a pandemic" was discovered to be 320, indicating 

that it is positively associated with +1.  
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5.1.1.10 Time Management and the Stress of Group Work During the Pandemic 

When distributing group work, the teacher may not consider the difficulty level of the students, 

primarily because of the restrictions due to the pandemic. Moreover, the students may find 

considerable volumes of group work to submit to their teachers for marking. Such a workload 

creates stress among students because they may not be able to manage their study schedules as 

per the pre-pandemic period. The majority of the social spaces that students could use for 

discussion had become restricted areas to avoid crowds, and in the evenings, there was a curfew 

so nobody could leave their homes. This likely increased the pressure students felt from 

completing group work, which is not healthy for the learning process of any student. This 

information can be supported by the findings from the chapter 4 analysis, as the majority of the 

students stated that they sometimes felt stressed while carrying out group work during the 

pandemic. 

 

Moreover, from the analysis, it was clear that the students did not know how to manage their 

time during the pandemic, which affected their group work the majority of the time. Many 

reasons could support this. For instance, as the imposition of a curfew ensured that all the 

students were at home by a given hour, they could not meet with their group mates after school 

or at home to work on their group tasks. Another reason for poor time management is that the 

students were accustomed to having more free time, but due to the pandemic, the school’s 

timetable had changed, meaning that the students had to adjust to a new system and plan for the 

extra time they needed. When combined, these and other factors made it quite challenging for 

the students to manage themselves and their schoolwork, which affected their social behaviour, 

especially for those students who struggled to work under pressure. 

 

It can be seen from the analysis that the methods of learning have been greatly affected by the 

pandemic. Moreover, the students did not clearly express their opinions to the teachers since 

they were in a hurry to make up for the time lost when they were not in school due to the 

closures. This represents the leading cause of pressure for the students, causing difficulties for 

them to balance their group work activities as they had done so before the pandemic. The value 

of Correlation for "stress is group work for you during pandemic" is 0.113, which is in the range 

of -1 to +1, and hence favourably correlated with each other. The regression range for "stress is 



   

142 

 

group work for you during pandemic" is found to be 0.428, which is significant because it is in 

the range of 0.05 to 1. 

5.1.2 Discussion of the Results the challenges encountered by students when they cooperate 

on a task 

According to Muise et al. (2019), the bystander effect is when a student in a group cannot 

perform or provide their view concerning the teacher's task, and no one in the group is willing 

to offer help. In most cases, the bystander effect can be noticed early by the teacher, but it may 

go unnoticed. This research considered the relationship between the bystander effect and 

cooperative learning, revealing that the bystander effect could manifest in two forms. The first 

is when the student has a slow reaction time because they are incapable of carrying out a task 

and are afraid to ask for help. Therefore, when students are in group work or a classroom setting, 

something may happen that requires prompt attention from the teacher. Some students will 

remain affected by the situation and feel that it does not concern them, and thus they should not 

take any remedial action.  

 

The second scenario of the bystander effect is when students work in a group on a task given by 

their teachers in the class, and one or more of the group members do not contribute to the task 

but instead rely on the other students to complete the task while they are passive and do not 

engage. This behaviour may be due to personal circumstances in the students’ lives that they 

may not wish to discuss, leading to their lack of social interaction skills because of the bystander 

effect. 

 

The analysis results showed that cooperative group work is not always beneficial for all the 

student members, which could help to explain why some students are passive during group 

work. This could be since group work feels uncomfortable for some students because others 

tend to create an unpleasant environment, making it hard for the rest of the students to 

contribute; bullying is the main reason for such behaviour. This is one of the main factors 

leading to the development of the bystander effect on other students. 
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The bystander effect can lead students to develop a fear of addressing people whenever they 

find themselves in a public place. In most cases, it is associated with anti-social behaviour. This 

explains the negative comments regarding group work from student survey responses. 

According to Da Silva et al. (2020) might not be comfortable with engaging in group work at 

school and prefer minimal social interaction; such students may have had negative experiences 

whenever they engaged with other students in groups, which reinforced their preference to work 

individually. 

 

Another cause for the occurrence of the bystander effect is that students may feel superior to 

others because of their higher grades. Usually, when such students are placed in groups to work 

with other students, they are quiet and keep their knowledge to themselves, refusing to share. 

When they are in the classroom, they try to sit remotely from other students or isolate themselves 

because they feel that the other students are a distraction. On many occasions, the teacher 

appreciates the higher-performing students in the classroom and fails to acknowledge others 

who have not achieved. In turn, this creates a mentality in the performing students whereby they 

always need to be excelling at receiving praise from their teachers. Therefore, in this scenario, 

teachers might promote the bystander effect without awareness by creating a competitive 

environment in the classroom while overlooking the main purpose of learning and grasping the 

task concept.  

 

The bystander effect also develops because students depend on the learning technique during 

group work. Moreover, it will develop pro-social behaviour where students feel like they are 

only meant to benefit themselves. Such students may feel that online group work is very 

effective because they can keep their distance from the other students in the group. When 

students feel that their peers are not helpful to them, they may isolate and copy work from the 

group without contributing their ideas. From the teacher’s analysis, it was seen that some 

students did not like to cooperate in group work and were evasive, especially when the teachers 

wanted to ensure that the students were maintaining social distance to avoid any risk of infection. 

 

As discussed, the bystander effect can be caused by the teacher. For example, tests that only 

reward the high achievers will contribute to the bystander effect in primary school students 
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because students are immersed in competitive learning, whereby they have to prove themselves 

or be perceived as unsuccessful by their group members. This places massive pressure on the 

students, negatively impacting their group work and assessments and reducing their willingness 

to work in groups. In table 7, in chapter 4,  another value of Correlation for "enjoy working in 

groups before pandemic" is.207, while the 2-tailed value is 0.000; both are positive correlations.  

 

As shown in table 7, the other value of Correlation in chapter 4, for "Students who enjoy working 

in groups during a pandemic", has been determined to be 0.294, which spans the substantial 

range of relationships, namely -1 to 1, and defines positive correlation. , on the other hand, in 

table 6 in chapter 4, The significant value of regression regarding learning experience in this 

study is 0.83, which is between 0.5 and 1, clearly indicating that they are positively associated. 

On the other hand, the coefficient for "students who like working in groups before the epidemic" 

is 0.086, which is similarly close to 1, indicating a high level of regression. While the significant 

value of other coefficients for "students who enjoy working in groups during a pandemic" was 

determined to be 0.22, which is between 0 and 0.5, indicating a low regression. 

 

In some cases, parents interfere by asking teachers to change members of the group their 

children work within the class. With the pandemic continuing, it might be hard for the teachers 

to identify students with the bystander effect. Such students will struggle to behave effectively 

when situated with many students, especially when asked to give their opinion. This study has 

shown that the bystander effect can be considered a psychological issue that might require 

special attention when identified in a student. Therefore, it is essential to recognise why they are 

reluctant to express themselves in groups, which could be because their responses are mocked 

or disregarded. 

 

This research has shown a positive correlation between the bystander effect and cooperative 

learning. Cooperative learning is a significant, effective, and well-established teaching and 

learning strategy that teachers have utilised. In most scenarios, the results are positive because 

it creates an environment where students can freely express themselves and agree on an 

appropriate response to their handling task.  
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Cooperative learning is most effective in the lower grades because most students learn 

experimentally. According to Abcouwer et al. (2020), cooperative Learning is considered a 

teaching technique that helps organise students into small activities for learnings with 

recognition and rewards dependent on the group activities for attaining educational goals. Group 

work and presentation by a team allow the students to understand the benefits of working as a 

team with effective time management. Furthermore, they become aware that they can achieve 

better results when working together than when working alone. In addition, more work can be 

completed as a group in a shorter time. 

 

Teachers are advised to consider more opportunities to implement and improve cooperative 

group work and make the given task more engaging, particularly during the pandemic period. 

The bystander effect affects group work to a certain degree because some students will be left 

out while others acquire the knowledge they need. Teachers should recognise the bystander 

effect, and as soon as they realise that a specific student is not productive during cooperative 

learning, they should immediately implement measures to help the student and prevent the 

behaviour from becoming entrenched. Particularly at the time of writing, with the pandemic still 

a significant concern, myriad issues may be occurring in school or the home that might affect a 

student. Therefore, teachers must be vigilant for negative or unexpected behaviour from students 

during any group work session. 

 

The pandemic has made cooperative learning a challenging task for teachers. Because they are 

mandated to monitor and manage the safety protocols, they may overlook the behavioural 

change in their students. Teachers have to constantly circulate the class and ensure that their 

students are observing the COVID-19 protocols is a heavy burden because, besides teaching, 

they also must act as behavioural supervisors. This brought about the realisation that some of 

the bystander effects on students may have gone undetected because the teacher is overwhelmed 

with keeping the students safe from infection or viral transmission. In conclusion, the bystander 

effect impacts primary students’ cooperative group work by affecting their social behaviour, 

making it harder for them to collaborate on tasks set by their teachers. 
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5.1.2.1 Interpretation of the Teachers’ Results 

The survey questions intended to illuminate the situation from the teachers’ perspective 

regarding how the pandemic affected the teachers and the students. Therefore, the study focused 

on the teachers’ responses while examining each of the variables entered into SPSS for analysis. 

This section will consider the analysis of the teachers according to their location within the 

UAE, the grades they taught, their preferred method of teaching, the use of cooperative group 

work in class before the pandemic, the cooperation of the students in the classroom while 

abiding by the COVID-19 protocols, their distance teaching experience, the support of students 

during group work, their stress levels, the strategies used to enhance group work, the obstacles 

faced by students during group work, and the students’ time management during cooperative 

group work. The sections below present the interpretation and discussion of the results found 

through the teachers’ questionnaire. 

5.1.2.2 The Teachers’ Distribution by Location 

The research aimed to determine the specific states that the teachers came from, as the 

distribution needed to be across each Emirate. The same analysis was conducted with the teacher 

data per the student location. To establish the exact location of each group, the data were split 

(see Figure 4.1) to examine the frequencies according to each group of teachers. From the 

analysis, there were 30 primary teachers: Abu Dhabi (n=8), Dubai (n=14), Ras Al-Khaimah 

(n=2), Ajman (n=2), Sharjah (n=2), Um Al-Quwain (n=1), and Fujairah (n=1). The analysis 

results indicated that Dubai had the highest number of respondents, with Abu Dhabi the second-

highest number. 

 

Thus, the survey questions could not be completed efficiently by the teachers in the UAE, and 

the data collection process was hindered by other factors such as the lack of proper means of 

transportation because nobody was commuting at that time. The participants are not required to 

come to Dubai to complete this survey as they can participate in the survey in an online mode. 

The study findings in this section will thus have a strong influence on Dubai, as almost half of 

the teacher respondents came from this Emirate. 
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5.1.2.3 Grades Taught by the Teachers 

The research focused primarily on primary school students, involving grades 3, 4, and 5, which 

reflect years 4, 5, and 6, respectively, depending on the school curriculum. Previously in the 

students’ questionnaire, it was seen that the majority of the students who responded to the 

questionnaire were from grades 4 and 5. It was also evident that most of the teachers who 

responded to the survey question were also from grade 4 (33%) and grade 5 (40%). Students are 

more mature and curious about the lesson or topic under discussion in those grades. Knowing 

the teacher’s grade is essential when comparing the results between the students’ grades and 

their teacher. Schools need to have strong teachers, as they can reach more significant numbers 

of students in that particular grade. 

 

Due to the pandemic, teachers might catch the Coronavirus and have to quarantine and stop 

teaching. The frequency analysis, the distribution of the teachers, the total number of teachers 

per grade, the percentage of the frequencies per grade, and the cumulative percentage are 

presented in table 4.16. Of the 30 teacher respondents, 12 taught in the fifth grade, 10 in the 

fourth grade, and 8 in the third grade. It can be assumed that these teachers could help analyse 

the bystander effect among the students during their cooperative learning. Teachers tend to 

understand their students in-depth because students sometimes feel more freedom at school than 

at home. Therefore, the teachers’ statistics helped to know the main factors to focus on in the 

teachers’ interviews, making them easier to conduct because the sample size was small and 

could be easily managed. 

5.1.2.4 Preferred Mode of Teaching 

The pandemic affected both the teachers and students, as discussed earlier in section 5.2.2; in 

terms of how the pandemic affected the students, this section will explain how the pandemic 

affected the teachers. When the country imposed a lockdown, schools and other institutions had 

to be closed to ensure no further spread. This measure ensured that the students had to stay at 

home and their teachers until the government felt safe for these measures to be lifted. When 

school resumed, learning had changed because the government wanted to ensure the safety of 

those who resumed school work. Therefore, the government developed new strategies to ensure 

that learning could continue safely and controlled. All these learning methods depend on the 
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COVID-19 situation in the country. For instance, online learning was utilised when the 

transmission and morbidity levels were high, and people had to stay home, specifically in the 

2019–2020 academic year. 

 

Meanwhile, physical face-to-face learning was used to teach after the situation was under 

control with a low number of cases. The teaching methods employed by the teachers thus 

fluctuated as the pandemic changed in intensity; this fluctuation in teaching made it challenging 

for the teachers to manage their teaching requirements. Therefore, this survey question aimed 

to explore the teaching methods that the teachers found to suit them best. In considering the 

teachers’ preferred teaching method, it is crucial to consider primary schools’ learning and 

teaching techniques. 

 

The analysis results revealed that almost all the teachers (97%) preferred the face-to-face 

teaching method and only 3% per cent selected the blended learning method. The face-to-face 

teaching method was preferred by so many because it allows teachers to understand their 

students' needs in class and have greater interaction. One teacher reported that students tend to 

be reluctant in the online teaching method and are used to missing homework almost regularly. 

Moreover, it allows the teacher to employ teaching strategies such as the group work learning 

technique so that they can assess the students’ performance based on their behaviour during the 

group work sessions. The analysis results showed that of the 30 teachers who participated in 

this survey, 29 of them preferred the face-to-face teaching method for students in primary 

school. Given that the majority of the teachers expressed a preference for physical teaching, this 

suggests that they enjoy being in the physical space with their students. The reasons stated by 

the surveyed  teachers included the following: 

1. The students progress more effectively when they are taught in person. 

2. Group work is more effective than face-to-face. 

3. Teachers can easily notice a change in students’ behaviour when they are physically in 

the classroom. 

4. Face-to-face teaching promotes student-teacher interaction, which can help the students 

improve their performance because the teacher is always around for consultation. 
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There are possible reasons for choosing the face-to-face teaching method, depending on the 

teacher and the school. The reasons highlighted above are just a few that emerged during the 

research.  

5.1.2.5 How Effectively Cooperative Learning was Used Before the Pandemic 

This survey question sought to determine the effectiveness with which the teachers employed 

the cooperative teaching method in the school before the pandemic, with the analysis showing 

that many teachers utilised group work in their lessons before the pandemic. Therefore, the 

teachers considered using group work in specific periods in the lessons to enable the students to 

learn through different approaches to teaching. Despite group work being deemed adequate, it 

was not realistic or appropriate to be used for every teaching and learning experience in the 

classroom. Nevertheless, the results revealed that two teachers employed group work 

considerably in their pre-pandemic lessons, potentially because their students enjoyed working 

in groups or because their performance improved when they worked in groups either in class or 

after the lessons. However, they all supported the cooperative group work teaching method. In 

summary, the teachers found the cooperative teaching method effective before the pandemic for 

the following reasons: 

1. Cooperative learning was systematic during the lesson. 

2. Group work helped the students share their ideas with other group members. 

3. Cooperative learning-enabled teachers to overcome boredom that arose through lengthy 

periods of lecturing and was beneficial for the students during project-based classwork. 

4. The students could complete complex tasks more quickly when they worked in groups. 

5. Cooperative group work provided teachers with time to observe what their students were 

carrying out and whether their teaching aims had been successful. 

 

Cooperative learning is a fundamental teaching strategy, but it was dramatically affected by the 

pandemic, as opined by Colao et al. (2020).  This complicated teachers’ practice because many 

depended on cooperative group work as a classroom tool. Moreover, the method gave the 

teachers time to focus their lens on the students’ ability to cooperate and collaborate. 

Furthermore, the teachers utilised this technique to group students whereby the academically 

stronger students can support their weaker counterparts.  



   

150 

 

5.1.2.6 The Extent of Student Cooperation in Class with the COVID-19 Restrictions 

It was important to determine the teachers’ perspectives of student cooperation in the classrooms 

while abiding by the COVID-19 regulations. Schools were re-opened for physical classroom 

learning, and the students were taught using the face-to-face method because the number of 

infections had reduced. However, the government introduced rules to be observed in the 

classroom during lessons to avoid viral transmission. Student cooperation was essential because 

the teachers had to ensure that they maintained social distancing, sanitised, and always wore 

facial masks. The finding proved that most teachers did not find it challenging to control their 

students in terms of maintaining social distancing in the classroom and following the COVID-

19 rules and regulations in the school because they were aware of the situation and its 

seriousness. 

The analysis indicated the teachers’ perceptions regarding the cooperation of their students in 

the classroom while adhering to the COVID-19 protocols, which are summarised as follows: 

1) Ninety per cent of the students cooperated well while observing the COVID-19 

protocols, as they were aware of the virus and tried to ensure that they did not become 

sick. Moreover, the students did not want to stay at home, as they preferred to 

socialise and see their friends in person.  

2) Cooperative group work was somewhat challenging for the teachers and students 

because they had to wear masks, making sharing materials and seeing each other’s 

work more challenging. Most teachers employed technology such as break-out 

rooms on Microsoft Teams. 

3) Sometimes it is not easy to control children, especially when they are still young and 

want to engage with their fellow students. Consequently, cooperating in class could 

be challenging as the students wanted to interact with others and share ideas, thus 

placing a strain on teachers who needed to ensure that the pandemic rules were being 

observed. 

4) It was hard for the students to share their group work and the experimental tools. 

This reduced their enjoyment of their lessons because they preferred to closely 

observe what their group peers were carrying out in the experiment. 

5) It was challenging to limit how the students cooperated in class, maintained social 

distancing, wore masks, and sanitised, especially during their free time at school. 
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The teachers provided many reasons why their students were willing to cooperate in the 

classroom. The most important of these was that the students were willing to do group work and 

cooperate with the COVID-19 rules and regulations in place, to which all the teachers agreed. 

Some teachers encountered challenges in ensuring that the students cooperated, but they 

eventually found new means that could help them to do so while maintaining distance from each 

other. One factor that emerged from this analysis is that some students conducted their group 

work online, which was a helpful strategy given the social distancing rules.  

 

5.1.2.7 Online Teaching Experience 

Understanding how the teachers felt about distance and online teaching would help determine 

how their teaching experience could be improved to suit them and their students. With the 

pandemic ongoing, it was necessary to consider other forms of teaching, and an excellent 

example of this was the online teaching method. This method was utilised when the students 

were at home because the COVID-19 situation was more serious, and thus meeting physically 

was not permitted. Most schools use online applications such as Zoom, Google Meets, and 

Microsoft Teams to facilitate learning for their students. The teachers created new timetables, 

and the students joined their online classes at the stipulated time. 

 

This research sought to discover the teachers' online teaching experiences. The results showed 

different descriptions of their online teaching experiences. Some teachers felt that it was 

challenging because nothing like this had ever been done before, resulting in considerable 

changes to the teaching sector, which became the norm. Other teachers were satisfied with the 

experience and reported that the online teaching experience allowed them to implement new 

strategies with their students. Although some students did not attend the online classes, the 

majority were present and actively engaged in the online discussions with their teachers by 

asking and answering questions. Nevertheless, the experience was new to most teachers, who 

found that additional effort was required compared to regular classroom tuition. With online 

teaching, most teachers could not actively monitor all of their students, especially those that 

needed close attention to their classwork. Therefore, the experience was not ideal for most 
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teachers, although with a few adjustments such as repeatedly asking the students questions, 

making network issues, and increasing patience level could be improved.  

5.1.2.8 Teachers’ Ability to Support Students when Carrying out Group Work 

Primary school students require constant support and supervision from their teachers. However, 

the pandemic made this more difficult because the teachers had to maintain the COVID-19 

restrictions. This survey question sought the teachers’ views on how they could support their 

students during group work while ensuring that they observed the pandemic rules enacted by 

the UAE government. 

 

With the pandemic ongoing, it was not easy for teachers to be fully present and help the students 

as per their regular practice. Some teachers said they found it difficult because the supervision 

involved circulating in the classroom and checking how the students were progressing with their 

work while ensuring social distancing to avoid close physical contact. This became even harder 

if they wanted to explain a concept in depth. Some teachers felt that they were not able to offer 

optimum support to their students during their class work due to the need to explain the concept 

to the students before they could begin their individual or group work, which was limited by 

their ability to share resources and provide hands-on support, despite these being the main areas 

where learning occurs. 

 

Nevertheless, some teachers believed that their support for the students during group work in 

the class had improved since the beginning of the pandemic. Despite the initial fear and anxiety, 

which restricted students’ willingness to participate in any activity that could put them at risk, 

the students and teachers started adapting to the new norm as time progressed. The teachers 

found ways to interact and support their students during classwork while maintaining an 

appropriate distance from their students. Some teachers occasionally found themselves 

infringing on the COVID-19 rules to help their students with individual or group work, primarily 

in lessons that involved much practical work. This sometimes happened with special-needs or 

weaker students who could not perform other tasks independently. 
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5.1.2.9 Stress Experienced by Teachers during Group Work Activities 

Being a teacher can, on occasion, mean considerable stress, mainly when there is a public health 

emergency such as the COVID-19 pandemic. The UAE government implemented many 

regulations to ensure that the Coronavirus could be contained while waiting for a vaccine to be 

developed. According to Chen et al. (2020), sharing knowledge can accelerate the knowledge 

transformation process and thoughts and reduce stress. Cooperative learning can demonstrate 

its importance and can be used to train “Critical thinking”  in reading. Teachers were subjected 

to elevated levels of stress due to the challenges of teaching students during the pandemic. This 

research focused on shining a light on the stress experienced by the teachers when conducting 

group work during lessons. The analysis results indicated that the teachers felt stressed when 

managing the students in the class when completing their group work during the pandemic. 

There were many responses, given that the question was open-ended.  

 

Some teachers reported feeling less stressed than when the pandemic had just begun. Although 

under high levels of pressure, it was found that the students had learned to maintain social 

distancing and had become more knowledgeable about the Coronavirus, so they generally 

behaved correctly when placed in groups to do the tasks, thus reducing the stress for the teachers 

who had to supervise the work in class. Other teachers stated that since the pandemic had begun, 

they felt stressed. They still did not know how to deal with the stress because they had to 

constantly supervise the students and ensure they followed all the rules, which was particularly 

challenging when dealing with small children in group work. The restrictions made the teachers 

feel stressed on different levels. Others reported that when the students were working in groups, 

they felt able to explain concepts. Although it is challenging to keep pace with active students, 

the stress was manageable for some teachers because before they began the lesson, they 

established the classroom rules and the repercussions if any of the students failed to follow these. 

This, in turn, ensured that the students behaved since they did not want to be warned for breaking 

the rules during the frequent outbreaks of COVID-19 throughout the UAE.  

 

The teachers feared that with the constant fluctuations of the virus, they might spread it 

themselves, which caused concern, especially when they contacted the students. The thought of 

being responsible for making a student sick was complex for some teachers, which impeded 
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their ability to provide complete support during group work sessions in the classroom as they 

kept a greater distance. 

5.1.2.10 The Strategies Used to Enhance Group Work 

Group work is effective, but it can be chaotic with no direction, but it can improve the learning 

process (Hwang 2018). Teachers typically provide guidelines on how their students should 

conduct certain tasks. Furthermore, they show the students how they are supposed to conduct 

themselves while in groups. Cooperative learning in groups requires discipline from the 

students, and their teacher is the main person who can help the students achieve this in their 

group work. This section considers the strategies teachers would use to enhance group work 

during the COVID-19 pandemic to boost the students’ class performance.  

 

Pre-pandemic, the teachers would print worksheets or task instructions for the students during 

group work. While the groups were seated in different locations around the class, the members 

of each group would discuss the topics given to them by their teacher. Then, the students would 

start sharing their opinions and agreeing on common grounds regarding their responses to the 

questions. However, during the pandemic, teachers had to search for other strategies and 

employed online platforms such as Google Docs, PowerPoint slides, surveys, Microsoft Forms, 

Padlet, and other platforms to boost the collaboration of the students in their group work. Most 

teachers agreed that using live sharing platforms such as Padlet during group work enhanced 

their students’ learning.  

 

Other applications that were utilised in group work as a strategy to boost learning included 

Mentimeter, Quizlet, and Kahoot, among others. The teachers’ online platforms ensured that the 

students could participate in group work even when at home during a lockdown, so they could 

still learn outside the physical school domain. The use of Microsoft Teams break-out rooms 

ensured full cooperation from the teachers for the students, which increased learning in many 

ways. As opined by Hwang (2018), the effectiveness of group work depends on the teachers' 

strategies for teamwork. Therefore, teachers should develop more strategies that will allow them 

to streamline learning during the COVID-19 pandemic, as it is not clear when this might end at 

the time of writing. 
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5.1.2.11 Obstacles that Students might Encounter while Working in Groups 

Being a student is not always easy, and thus the teacher’s role is to guide so the tasks can be 

completed. This research aimed to understand the obstacles that the primary students in the UAE 

faced while working in groups during the COVID-19 period. Their teachers’ views were sought, 

and they responded based on their interaction with the students at their school, as seen in figure 

4.31. 

 

Teachers interact with students considerably while at school and thus gain great insight 

regarding the student’s performance during classroom learning. With that in mind, the teachers 

provided their responses regarding the students' obstacles at school during cooperative group 

work. The teachers stated that some students encountered technical problems when using their 

devices. Moreover, there was a lack of proper communication methods between the teachers 

and students, and minimal time was allocated to prepare the rooms for discussion or answer 

each student’s question. 

 

Helping the students to settle in each Microsoft Teams room was time-consuming for teachers. 

Another challenge that the students faced when carrying out their group work was ensuring 

social distancing, maintaining the correct wearing of face masks, and regular sanitising. This 

was a constant struggle between the teachers and the students because sometimes they would 

forget about the ongoing pandemic and follow the required rules. The following are further 

student challenges reported by the teachers: 

1. A weak or unavailable internet connection. 

2. Restricted sharing of project worksheets and equipment due to insufficient resources for 

each student. 

3. The students lack malfunctioning laptops and iPads to help them join online discussions 

with others in the class. 

4. Sickness due to infection from the Coronavirus. 

5. Maintaining social distancing of 2 metres between students in small classrooms affected 

classes with more than 25 students. 

6. Due to the social distancing requirements, collaborating on the production of models, 

designing posters, and other groups work in class. 
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These challenges affected how the students participated during in-class group work. It was more 

difficult for others, especially the more passive students, to interact well during group work. 

These challenges could also cause the bystander effect for some students and limit their ability 

to engage or excel in cooperative learning at school. 

5.1.2.12 Students’ Time-Management Ability  

Teachers are ideal to understand their students’ ability to work in class because they know each 

student’s capability. When they distribute tasks for the students to perform in groups, they tend 

to know which group is more likely to finish the task earlier and submit their work late. 

According to the analysis, many teachers reported that the students could manage their time 

effectively in group work sessions during the pandemic. However, some teachers believed that 

the challenges students faced from working in groups through online mediums made it more 

difficult for them to manage their time well because there might be problems with a network 

connection. 

 

Sometimes, while carrying out group work, the students would be interrupted by the teacher 

reminding them to maintain social distancing, wear their masks, and sanitise whenever they 

touch other objects that could be contaminated. This constant disruption slowed the students’ 

pace because they had to re-position themselves accurately when they were interrupted. The 

teachers also believed that the time management ability depends on the student: some students 

could complete their work uninterrupted, while others would still be affected by adjusting to the 

COVID-19 protocols. 

 

Moreover, it was mentioned that when the teachers were strict about the task given to the 

students, they would also be strict with the submission deadline. This makes students work faster 

and try to finish the work before the given deadline because they do not want to get poor grades 

from teachers for a late submission. Therefore, students’ time management of the group work 

may depend on their teachers and how strict they are. Despite the many student challenges, it 

was clear that they were trying, and often succeeding, to adjust to the new normal of the 

pandemic. 
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5.1.3 Discussion of the Results of bystanders aside from helping their low-achieving peers 

As discussed, cooperative group learning is where students are placed in groups, and teachers 

assign tasks for them to complete. The groups are typically three or more students; the teacher 

gives them a task and then expects them to finish this within a specific period. As opined by Jo 

and Parking (2021), cooperative learning is well established as a learning strategy, and it applies 

not only to schools but also to other institutions. College students may stimulate cooperative 

learning, including creative learning, critical thinking, cooperation and communications. 

Moreover, Cooperative learning can enhance a student's thinking process and improve critical 

thinking (Abcouwer, Takács & Solymosy 2021). This study considered cooperative group work 

at the primary level at UAE schools. The researcher utilised two questionnaires—one for the 

students and another for the teachers—to gather explicit opinions regarding cooperative learning 

in primary schools in the UAE during the pandemic. The collected data were analysed using the 

SPSS analysis tool, which is primarily employed to analyse data in the social sciences, as per 

this study. The research revealed that much could be achieved from cooperative learning, 

depending on how teachers employ the strategy in school and how the students respond. 

 

The research revealed that cooperative learning was particularly impactful before the pandemic 

because it allowed the students to share their ideas freely. During experiments, they could share 

objects and even perform projects that involved bodily contact inside and outside the classroom. 

This made cooperative group learning a positive experience that many primary students enjoyed. 

Activities such as class games and competitions encouraged student interaction and helped 

improve their performance through learning-based activities. The positive participation in the 

group work was a crucial boost to the students’ social behaviour because they could interact 

with their fellow students. 

 

Nonetheless, cooperative learning does not suit all since students cannot perform well during 

group work because they do not like working in groups. Moreover, other students were 

challenged because they were perceived as weak members and inefficient for the group. This 

demoralisation led to such students becoming inactive in group work, while other factors such 

as bullying could also lead to the same outcome. The research findings showed that most 

students enjoyed engaging with cooperative learning during the pandemic, but to a lesser degree 
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than in the pre-pandemic period. This was because the students had to study online for some 

time before they could resume physical classroom learning during the pandemic. The online 

group learning was not as efficient from the teachers’ perspective. However, many students 

liked it and were comfortable with the medium. Online cooperative group work required 

students to have devices that could ensure their connection to the internet and the ability to join 

the online group work, but some students encountered difficulties with their internet connection 

and access to online classes. 

 

When physical classroom learning resumed, the government implemented many restrictions to 

prevent the spread of the virus. This placed a strain on cooperative learning since students were 

asked to maintain social distancing at school, constantly wear a face mask, and always sanitise 

when they came into contact with any surfaces or objects that could lead to an infection. This 

factor inconvenienced cooperative group learning for the reasons stated in chapter 5. 

Cooperative learning during the pandemic was not preferred by the more reserved students, who 

did not like being physically present in a group with many students. These are the students who 

also portrayed the bystander effect when in group work because they did not like contributing 

to the group for various reasons that included bullying, fear of not giving the correct answer, 

being unappreciated by their fellow students or teachers, or challenging home circumstances 

that caused them anxiety. 

 

Thus, while cooperative learning is beneficial, it can lead to the bystander effect in primary 

school children who are still developing their behaviour. Some of the older students between 8-

12 years in the sample were at the stage where they would begin to enter puberty. This can lead 

to mixed emotions that, when not identified early, can lead to the bystander effect that might 

affect their cooperative learning and negatively impact their class performance. The outbreak of 

COVID-19 has forced the authority to stop each educational activity that enhances online 

teaching (Serafin & Chabra 2020). Many educators have misconceptions about student-led 

activities, including cooperative group work, believing that students are being afforded too 

much freedom. However, it means noticing what the students notice, setting safe boundaries, 

acknowledging their needs, respecting their opinions, sharing the joy of learning as a team, and 

empowering them. Studentsattheprimary level can have certain social behaviours that can make 
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them lose interest in their studies if not identified early. As opined by Dubey and Pandey (2020), 

many students prefer online learning because they would not have to face others, which might 

intimidate them, and they would not be forced to answer questions as per the case during 

physical classroom learning. 

 

5.2 Research Recommendations 

Considering the results of this research into the bystander effect, it can be said that many 

adjustments are needed in terms of the education of primary school students who are still 

developing. Teachers are attempting to create a society where students grow up with robust and 

agile minds. By creating an environment that allows them to grow, these students can develop 

into influential citizens for the future generation. Nobody knows when the pandemic might end, 

which is why the younger generation must be resilient so that they can avoid starting each day 

fearful of an issue that might not occur. Thus, this study makes the following recommendations 

regarding the bystander effect in the cooperative learning of primary school students in Dubai 

and the UAE at large. 

 

 Teachers should ensure that they do not overlook students by only focusing on the high 

achievers to create a learning journey rather than a competitive environment. 

 A teacher should encourage students and be vigilant for any form of abuse, such as 

bullying 

 The government should identify new teaching techniques that will ensure teachers get 

the opportunity to fulfil their teaching role in schools without becoming overly stressed 

through excessive workloads. 

 To facilitate online learning, it will be necessary for the UAE government to ensure that 

all students: have access to devices that can enable them to join online classes. 

Furthermore, free internet access should be available for all students. 

 The students should be informed regarding the impacts of bullying and encouraged to 

treat their fellow students how they would wish to be treated, namely, non-

judgementally. 
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 Students should be made aware of the bystander effect in schools to identify the 

phenomenon and reach out to teachers and parents for support and action. 

 Teachers should ensure that they supervise group work and fully engage the weaker 

group members, so they are not marginalised.  

 A common ground should be created, whereby the grading of the results should be 

eliminated to avoid any sense of competition in the class. Testingshouldnot end, but 

grading in terms of the best and the poorest students should be discouraged. 

 

5.3 Limitations 

During the time performing the research, the researcher faced certain limitations that hindered 

the research study's progress. The size of the collected data limited the capabilities of the 

analysis, and it can be a significant obstacle to finding a trend and a meaningful association. 

During the pandemic, the lack of access to the search procedure made the research more 

difficult. Moreover, time is another issue; the study lacks to provide more valuable data due to 

lack of time.  

 

The most important limitation is that schools shift due to the COVID-19 pandemic, significantly 

impacting the research and the available data-collection tools. Therefore, the original plans had 

to be changed, and adaptation to a new set of circumstances in the research context was required. 

Interviews and class observations were impossible due to the national safety precautions and 

measurements implemented in all schools across the UAE; surveys and interview forms were 

thus selected as a more practical option to collect the primary data. Nevertheless, the researcher 

collected rich data and insights through the modified data-collection approach and was still able 

to collect both qualitative and quantitative data to ensure a mixed-method approach where 

triangulation was possible to increase the validity of the results.  

 

5.4 Scope for Future Studies 

Future researchers have to examine the corporative learning method's outcomes that engage in 

children's tertiary education. In the future, it is required to focus on using online distance 
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learning methods with the advancement of technology to enhance corporative learning. These 

researchers have emphasised building knowledge and supporting corporative learning 

implementation. The reasons why the experience was not suitable for most teachers could be 

studied in greater depth in future research. 

 

5.5 Conclusion 

This study has highlighted many factors in the educational sector regarding cooperative group 

work, the bystander effect, and the impact of the COVID-19 pandemic. The UAE is a country 

in the Middle East that has been affected by the pandemic, just like every other nation across 

the world. The virus reached the country because the UAE is an international travel hub. In 

2020, at the early peak of the pandemic, many countries recognised the severity and decided to 

take measures to safeguard their citizens.  Nevertheless, much of the damage had already been 

done by the time such measures were being taken into consideration. The UAE had many 

infected people, and many died from the virus, leading to the public-health decision that 

everyone had to remain at home and avoid contact with others to prevent the transmission of the 

virus. This also led to the closure of institutions such as schools, with learning paralysed for an 

extended period as students had to stay at home, not knowing when they would be allowed to 

resume their school studies.  

 

With many institutions closed, the government restricted movement in and out of the country 

until further notice. The interaction was minimised since all social gatherings were prohibited 

until the virus was under control. Later, when the infection rate had dropped, the government 

decided that school attendance should resume. Schools were opened slowly, first through online 

learning, and then later, primary students were allowed to resume physical classroom learning 

since they were at a lower risk of becoming unwell through infection when compared to adults. 

They needed to own devices such as laptops and iPads, and the online classes were conducted 

using platforms such as Zoom, Google Meets, or Microsoft Teams. At first, it was challenging 

since many students did not know how to cope with the new learning techniques. Furthermore, 

some students were not able to access the materials needed for the online classes because they 

did not have proper access to the internet or the necessary devices. 
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The impact of the pandemic on student learning was highly evident during this research. As 

discussed in previous chapters, it is clear that the pandemic has had a considerable impact, but 

people are still searching for strategies to overcome obstacles as scientists try to develop a 

treatment that will cure the virus. This study focused on different factors to answer the research 

questions. These factors included a general consideration of cooperative learning methods, the 

bystander effect, and the impact on active learning methods before and during the pandemic. 

This chapter will thus conclude on each factor and provide recommendations that can be used 

to address the bystander effect during cooperative group work. 

 

In this research, the students face different problems in online teachings, such as handling the 

audio-visual app, managing time during examinations, and building knowledge through distance 

teaching. Therefore, these researchers have planned to resolve these issues by using advanced 

technology and applying quizzing and puzzle-solving methods to increase students' attention. 

Survey has not been done in this research and accessing paid journals due to budget and time 

constraints.  
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Appendix 1 

Consent Letter 

Dear Management and CEO, 

 Warmest greetings, 

I am an employee at one of your esteemed schools, and I would like to ask your permission to 

conduct a case study in the school as part of my PhD thesis. The study will last for one full 

academic year. My research topic entitled: An Exploration of the Bystander Impact on Primary 

Students during Cooperative Group Work in the UAE. 

It will be conducted on selected upper primary classes. The interviews and surveys will be 

conducted as part of my peer observations and arranged at a time convenient to the teachers’ 

schedule. All information provided will be kept at utmost confidentiality and would be used 

only for academic purposes. The students' names and the school’s name will not appear in any 

form in the thesis. 

If you agree, kindly sign below acknowledging your consent and permission for me to conduct 

this study at the school and return the signed form in an enclosed envelop. 

Your approval to conduct the study will be greatly appreciated. Thank you in advance for your 

interest and assistance in the research. 

Regards, 

Nora Nour Sheikh 

EAL 

 

Approved by: 

The school principal’s name:                                                     Signature: 

Date: 
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Appendix 2 

Participants Information Sheet  

Dear Parent/Guardian, 

As part of my professional development, I am pursuing a PhD degree in TESOL from The 

British University in Dubai. 

My research topic is An exploration of the Bystander Impact on primary students during 

cooperative group work in the UAE.  

In order to collect data for this study, I will use different methods such as questionnaires and 

surveys. This research and its findings are important to help accomplish the purpose of ensuring 

students’ understanding and better teaching practices in the future. 

The students' names, the school's name, and the study results will be kept confidential, and the 

children involved will have the right to withdraw from participation at any stage during the 

process, should they wish. After completion of the study, the recordings (if used) will be 

destroyed. 

For any further information, please do not hesitate to contact me at: nalsheikh-1@hotmail.co.uk  

 

Thank you for your cooperation. 

EAL Teacher    

Nora Nour Sheikh   

 

 

 

 

 

 

 

 

mailto:nalsheikh-1@hotmail.co.uk
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Appendix 3 

Parent/Guardian consent form 

I (name) ______________________________________________ agree / disagree for my child 

_________________________ participating in the above-mentioned research.  

 I have read the Participant Information Sheet, and the nature and purpose of the research 

project have been explained to me. Therefore, I understand and agree for my child to 

take part in it. 

 I understand the purpose of the research project and my child’s involvement in it. 

 I understand that I may withdraw my child from the research project at any stage and 

that this will not affect my child’s status now or in the future. 

 I understand that while information gained during the study may be published, my 

child’s results will remain confidential.  

 I understand that my child might be audio or video recorded during the case study, and 

parts will be transcribed in the research paper.  

 I understand that I may contact the researcher if I require further information about the 

research. In addition, I may contact the school's management if I wish to make a 

complaint relating to my child's involvement in the study. 

 

Name of the Guardian of the participant: _______________ 

 

Signature: ____________________ 

Date: ____________ 
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Appendix 4 

Students’ Questionnaire 

An overview of the study: 

My name is Nora Sheikh. I am a PhD student at the British University in Dubai. I am conducting 

research on the Bystander effect of group work. The study's main aim is to investigate the factors 

that may cause or lead to the occurrence of the bystander among students’ group work. I am 

asking you to take a brief 5-10 minutes questionnaire related to the topic. All information will 

be completely confidential, and any data that appears in the final report will be anonymized. 

Your participation is highly appreciated and may contribute to future research. Thank you! 

Definitions of key terms: 

Bystander effect:  This is a term in psychology that refers to the tendency of people to take no 

action in an emergency when there are others present. This phenomenon is highly seen, whereas 

a student is being left out without any help when needed.  

 

1. Consent to participate in this survey:  

 I consent (accept) 

 I do not consent 

 

2. Which Emirate are you in: 

 Dubai 

 Abu Dhabi / Alain 

 Sharjah 

 Ajman 

 Ras Al-Khaimah 

 Um AL Quwain  

 Fujairah 

 

3. What is your age? 

 8-9 years old 

 9-10 years old 

 10-11 years old 

 11-12 years old 

 

4. What grade are you in?  

 Grade 3/ Year 4 

 Grade 4/ Year 5 
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 Grade 5/ Year 6 

 

5. Which learning method do you prefer?  

 Face to face 

 Online 

 Blended learning 

 

 

6. Does your school use group work method? If your answer is yes or sometimes continue 

answering.  

 Yes 

 Sometimes 

 No (If this option is chosen, then you MUST tick/write NA for all the below questions (7-14) 

 

7. Rate the following question: How would you rate your distance learning experience? 

 

           Poor  Below average 
 Average                

 

Good            

 

Excellent                

 
NA 

       

 

 

8. Rate the following questions:  

 
Not at all 

effective 

Slightly 

effective 

 

Moderately 

effective 

Very 

effective 

Extremely 

effective 
NA 

How effective has remote learning 

been for you? 
      

How effective are group tasks in 

your class during the COVID-19 

pandemic? 

      

How helpful are your colleagues to 

you during group work during the 

COVID-19 pandemic? 

      

How helpful are you to your 

colleagues during group work during 

the COVID-19 pandemic? 

      

How helpful is your teacher during 

group work during the COVID-19 

pandemic? 

      

 

9. Rate the following statements  
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Yes, all the 

time 

Yes, 

sometimes 

No, not 

at all 
NA 

Did you like working in groups before the COVID-19 

pandemic? 
    

Do you like working in groups during the COVID-19 

pandemic? 
    

Do you benefit from working in groups during the 

COVID-19 pandemic? 
    

How stressful is group work for you during theCOVID-19 

pandemic? 

 

 

    

10. How well could you manage time while learning in group work during the COVID-

19pandemic? (Consider 5 being extremely well and 1 being not at all/NA)  

 1      2       3      4      5 

 

11. What makes group work different during the COVID-19 pandemic? 

Enter your answer 

 

12. What obstacles (challenges) you may face while working in groups during the COVID-19 

pandemic? 

Enter your answer 

 

13. What are the causes of the obstacles you may face while working in groups during the 

COVID-19 pandemic? 

Enter your answer 

 

14. What do you think teachers should do to overcome those obstacles during the COVID-19 

pandemic? 

Enter your answer 
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Appendix 5 

Teachers’ Questionnaire: 

An overview of the study: 

My name is Nora Sheikh. I am a PhD student at the British University in Dubai. I am conducting 

research on the Bystander effect of group work. The study's main aim is to investigate the factors 

that may cause or lead to the occurrence of the bystander among students’ group work. I am 

asking you to take a brief 5-10 minutes questionnaire related to the topic. All information will 

be completely confidential, and any data that appears in the final report will be anonymized. 

Your participation is highly appreciated and may contribute to future research. Thank you! 

Definitions of key terms: 

Bystander effect:  This is a term in psychology that refers to the tendency of people to take no 

action in an emergency when there are others present. This phenomenon is highly seen, whereas 

a student is being left out without any help when needed.  

1. Consent: 

 I consent 

 I do not consent 

 

2. Which Emirate are you in?  

 Dubai 

 Abu Dhabi/ Alain 

 Sharjah 

 Ajman 

 Ras Al-Khaimah 

 Um  Al-Quwain 

 Fujairah 

 

3. Which grade/s do you teach?  

 Grade 3/ Year 4 

 Grade 4/ Year 5 

 Grade 5/ Year 6 

 

4. Which method of teaching would you personally prefer?.  

 Face to face  

 Blended  

 Online 

 

5. Describe your online distance teaching experience?   
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Enter your answer 

 

6. How well did you use cooperative group work in your lessons before the COVID-19 

pandemic?  

Enter your answer 

 

7. To what extent are students able to cooperate in the classroom while abiding by COVID-19 

restrictions and protocols?  

Enter your answer 

 

8. How much are you able to support your students when carrying out groupwork tasks in class 

throughout the COVID-19 pandemic period?  

Enter your answer 

 

9. As a teacher, how stressed do you feel when your students are working in groups during the 

COVID-19 pandemic period?  

Enter your answer 

 

10. Do you think your students are able to manage their time efficiently while working in groups 

during the COVID-19 pandemic period?  

Enter your answer 

 

11. What makes group work different during the COVID-19 pandemic?  

Enter your answer 

12. Is there a strategy that you use to enhance the group work during the COVID-19 pandemic 

period?   

Enter your answer 

 

13.What obstacles your students may face while working in groups during the COVID-19 

pandemic? What are the causes and how can you overcome them?  

Enter your answer 

 


