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Abstract

Oral reading fluency skill is considered to be the bridge to reading comprehension. However, it
has been neglected in public schools in the UAE despite the fact that different theories (including
behaviorism, information processing model theory, autontagici t heor vy, and Ehri
word learning theory) have shed light on this skill. Therefore, the purpose of this study is to investigate
this skill in private schools, which focus on teaching and assessing oral reading fluency. This study has
four ams: (1) to explore readingl oud techniques used to build a
fluency, (2) to investigate assessment techni q
to investigate f act or gerfarmdnescand finafly (4 to arehte a imaxld thad r a |
presents and il lustrates best teaching practic
skill. According to the consulted literature, few studies have been found on oral reading finency,
particular, in the UAE context. Therefore, this research addressed the gap in the literature in the UAE
and Gulf Countries Council (GCC).

This study adopted a sequential exploratory mixed methods design. The data were collected in
two phases. The firphase focused on the qualitative data, which were gleaned from document analysis,
classroom observations, and interviews in two private schools in Fujairah city. The second phase focused
onthequantitative data. Therefore, a questionnaire was admmiiksterall private schools in five cities.

One hundred ninetthree teachers responded to the survey. The results of the first phase showed that
there was great emphasis on teaching asskessing oral reading fluencyarious readingaloud
techniques and asssment methods were usedddress oral reading fluendyioreover, various factors
were found to affect studentsd oral reading flu
that was obtaineth the first phaseThose results were useul liuild a model to address stade s 6 or a
reading fluency skill that will be proposed to the MOE in the UAE.
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List of Definitions

In this part, the definitions acfome key terms are presented to clarify them throughout the paper. These

terms are defined based on their importance to the study.

T Fluency: based on the dictionary meaning, fI

particular (Oxford Universy 1984). It is also defined as the ability to speak or write a particular

foreign | anguage easily and accurately and
( Nati onal Reading Panel 2000) . Anadadhatext def i
accurately, quickly, and with expressiono (¢

T Reading fluency i s it hpeopendpeéetl i dryd t me areiamdg fwu It |
(National Reading Panel 2000).

T Or al reading fl uency adnrected text quickdybacdurately and with r e a
expressiono (National Reading Panel 2000) .

1T Reading strategies is a broad term used to
readers translate print to meaning. Strategies that improve decodinggdinty comprehension
skills benefit every student, but are essential for beginning readers, struggling readers, and
English | anguage | earnerso (Reading horizons:s

1 Readingaloud strategies are instructional strategies that involve reading out ktudhey

Aencourage students engagemeonyd. with texto (

viii
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List of Abbreviations

The acronyms in this part are chosen based on their frequent occurrence in the study. The following lines

present them according to thappearance in this research paper.
UAE: United Arab Emirates

UAQ: Umm Al Quwain

RAK: Ras Al Khaimah

MOE: Ministry of Education

ADEC: Abu Dhabi Education Council

GCC: Gulf Counties Council

ORF: Oral Reading Fluency

WCPM: WordsCorrect PeiMinute

DIBLES: Dynamic Indicators of Basic Early Literacy Skills

CBM: CurriculumBased Measurement



Chapter 1: Introduction

1. Chapter Overview

This chapter provides an overview of the study and aday reading fluency matters. It also
describes the problem and rationale for the study. Research purpose and significance are clearly stated.

Finally, theorganisatiorof the chapters of this thesis is provided.
1.2. General Background about Education in the UAE

United Arab Emirates (UAE) isne of the developing countriedich is highly concerned about
its educational system. Therefore, the UAE tries to cope with the changes around the world through
continuous, planned changes in its system. In 2015/2016, tloatexh system of the UAE has been
changed massively, and that reform continues to flow until the present mdmender to achieve
Vision 2021, Sheikh Mohammed bin RashidMaktoum Vice President and Prime Minister of the UAE

and Ruler of Dubai annoued eight pillars of development in the education system, which are;

T Ato be among the top 20 <countr iRogrammedf h t h
International Student Assessment (PISA) test 2

1 to be among the top 15 countries with the highmsformance in Trends in International
Mathematics and Science Study (TIMSS)

1 to ensure that all schools (public and private) in the UAE have-tpigthity teachers;

1 to ensure that all schools (public and private) have highly effective leadership

1 to ensurdahat 90 per cent of students in the ninth grade of public and private schools have a high

proficiency in Arabic



1 toincrease the high school graduation rate to 98 per cent
1 to provide early years education to 95 per cent of children aged between four etigrdivgh
public and private preschool provisions
1 to eliminate the need for Emirati students to complete a foundation course to qualify for university

e n t (Miniétry of Education 2017).

Therefore, the educational systefrthe Ministry of Education (M@) and Abu Dhabi Education
Council (ADEC) were unified to standasditeaching and learning efficiently as a result of directives
from President Sheikh Khalifa, Ruler of UAE, Sheikh Mohammed bin Rashid, Vice President and Ruler
of Dubai, and Sheikh Mohammean Zayed, Crown Prince of Abu Dhabi and Deputy Supreme
Commander of the Armed Forces. The curriculum of the new Emirati School Model is basically built
upon developing studentsd problem sol vingonand ¢
technology and innovation in the teaching and learning processes. The values of teamwork and
collaborationamong students are highynphasisedHence, the new Emirati School Model has been
applied to both public and private schools across the coduatiiyg the 2018019 academic year. The

purpose of applying the new Emirati School Model is stated by Sheikh Mohammed bin Rashid:

"The prime goal is to enable all schools across the codatoperate within a homogeneous framework
to generate graduatesaer best international standards and who can meet aspirations and expectations

of the UAE peopledo ( Ministry of Education 201°

The purpose of this reform is to provide innovative education for all age groups in order to meet
future labarr market demandvhich is stated in the Ministry of Education (MOE) vision 2021. The MOE

seeks tgprovide equal educational opportunities for all to create a society that is driven by science,



technology, and innovatioministry of Education 201)7 Significantly, a whie reform is created in the
curriculum for all subjects including math, science, biology, chemistry, physics, Arabic, English and
history. Moreover, new subjects leteen added to the curriculisuch as innovation and design. In
terms of English teachemsative speakers from various countries have been recruited to teach students
in high schools. In the year 2016/20hTore native speakers of English were recruited to teach English
in kindergartens and other grad&&ir{istry of Education 201)7

The Englsh subject in all grade levels has been reformed to include new skills that teachers have
to focus on and incorporate in testing. For instance, students in public schools are being assessed on thei
speaking and listening skills in English, which were pantt of the assessment in the past. In the past,
students had only English written exgrnut since 2016 lots of things have changed. However, regarding
fluency, it is only being assessed during speaking tests. There is no oral reading fluency assessment i

public schools. Accordingly, it is not a focus in the Enghsbgramme

In terms of schools, like any country, the UAE has both public and private schools. The public
schools are monolingual, governmémtded and free of charge for citizens. Basicathe medium of
instruction is Arabic. English is beingmphasisedis a foreign language. The private schools are
bilingual, which means that many of them are internationally accredited. However, students need to pay
fees for their own learning. Hence. dtish is the medium of instruction in those schools but the Arabic
and Islamic subjects are being taught in Arabic, and they are similar to those taught in the public schools.
Further, the curriculum in private schools is varied depending on the schowistamce, some schools

follow a British curriculum. Other schools follow American or Indian curriculum.



1.3. OralReading Fluency Matters

Reading is a complex activity that involves different linguistic and cognitive challenges.
Interestingly, reading fluendyas become a key topic of importance in the ongoing reading instigiction
debate Ilahmann, Steinkrauss & Schmid 2QRasinski 2014; Rasinski 2000; Tracey & Morrow 2012).
It is known thatheultimate purpose of reading fluency is to improve reading cangmson. Therefore,
devel oping studentsdéd reading fluency i s essent
components that is defined by the ability to read a text aloud accurately, quickly and with expression
(Rasinski 2014; RasinsKi DiSalle 2017). As noted in the literature, oral reading fluency is considered
to be a prerequisite for comprehension and reading proficiency (Ra&ibs&ialle 2017; Rasinski 2014;
Rasinski 2009)It also helps educators and teachers to ensure having indepeeaders. Furthermore,
oral reading fluency nobnly promotes academic success but also "facilitates promotion within the
workplace" Osborn 200Y. Intriguingly, there is an increase in demandelation tothe twentyfirst
century workplace. However, there is still a concern over stad@aiding performance, which remains

at the forefront of our education (Osborn 2007; Rasinski & DiSalle 2017; Rasinski 2014).

Usually, fluent readers have the ability toderstand the text meaning without decoding word by
word. They sound like native speakers of English when they read aloud. They can read quickly while
understanding the meaning of the text. Fluent readers read aloud confidently and effortlessly without
hestation (Rasinski 2009)Furthermore, Rasinski and DiSalle (2017) claimed that fluent readers have
good reading fluency in which they use different intonation, stress some words and raise their voices
when it is needed (Rasinski & DiSalle 2017). Consedyethiey speak in a way that makes the audience

understand and comprehend. On the other hand, readers, who are struggling with oral reading fluency



are likely to have difficulties in accuracy, automaticity, prosody, comprehension, and even silent reading
(Blachowicz, Lems & Rasinski 201Rasinski 201) Interestingly, many studies showed that-flaent
readers take up too much time and consequently a quite significant mental capacity to comprehend the
text (Tracey & Morrow 2012). It is also hard for themrecall information. Accordingly, nefluent
readers do not like reading and have a negative attitude toward rdaatintpfin, Steinkrauss & Schmid
2017 Rasinski & DiSalle 2017; Tracey & Morrow 2012).

Significantly, there is a big emphasis placed on @ading fluency at the early stage of school
by Early Readig Expert Panel (2003) and Centoe the Improvement of Early Reading Achievement
(2003). Apparently, there are many reading educators, who advocate integrating an equilibrium reading
programmethat has various reading techniques that suit @iffetevels and abilities (Centfer the
Improvement of Early Reading Achievement 2003; Early Reading Expert Panel 2003; R&sinski
DiSalle 2017; Rasinski 201Rasinski 2002 The importance of oral reading as a source of input cannot
be denied in the development of critical skills such as speaking (Rasinski 2014). Therefore, developing
students' oral reading fluency should be taken into account in any readgrgmme Welive in an era
in which people should read quite often in order to cope with the changes around the world. Hence,
devel oping and measuring studentsdé reading fIl ue
habits in the new generatiobghmann Steinkrauss & Schmigd017).

1.4. Problem Statement and Rationale

Based on the researchesxperienc@verthe last ten years observing high school students during
their examination peria] particularly during English exasnstudents spend much time decoding word
by word and trying to understand the meaning of each word. When the stomstifficult words,

they get stuck and, they do not know what to do. They ask for help. It is clear that primary and preparatory



studens in public schools have a deficit problem in oral reading fluency, which affects them later in
upper grades and college life. In 2016/2017, the researcher attended some reading classes in grades seve
eight and eleven. It has been found that students marfluent readers. They stopped a lot when they

read. They were trying to spell words without having a sense of understanding what they read.

On the other hand, students in private schools were better readers. Their oral reading fluency was
far higherthan those in public schools. When the researcher asked some teachers in both sectors, public
and private schools, and looked at the curriculum, it was found that reading fluency is being taught in
private schools only. It was neglected in public schdotsrestingly, in western countries, students have
to master oral reading fluency by the end of grade three (Rasinski 2014). However, students in the upper
grades in public schools in the UAE still have problems with oral reading fluency. Furthermtbie, in
United States, reading fluently is a significant skill that all students must master in order to graduate from
high school KHuddle 2014 This situation triggered the researdhanterest in investigating this
significant issue, which received almasi attention in the UAE public schools that follow the MOE
curriculum. Additionally, this topiceceived littlefocus in the literature that has been conducted in the

UAE and Gulf Countries Council (GCC).

It is noteworthy that there is currently a masswephasion readingskills in the UAE as this
skill has come to be considered as one of tRec2htury skills. 2016/2017 was called the year of reading.
Therefore, oral reading fluency should be addressed in scAd@ee is a plethora of studies that has
been conducted on i mpr ovi ngasss$ssinglteen pesfarmamnddoael ree
recent studies on reading fluency were extended to the use of technology (computer software, internet,

iPads,andtables ) i nsi de and outside classrooms in dif/



oral reading fluency (Bryan 2011; Christner 2009; Coleman 2008; Field 2007; Furman 2&lexnric
2006). Nevertheless, investigating factors that could influencesiud s 6 or al reading f

to understand the whole issue, which might eventually lead to better performance in reading.

However, based on the consulted literature, a few studies were conducted in the UAE context on
improving students with speca | needsd6 reading fluency skills
However, no research has yet been conducted about the factors that could affectstadeateing
fluency or the assessment techniques that are used to assess&buaergling fluencyin the UAE
context Moreover, almost no research was found about the use of technologproving reading
fluency although the UAE public schools are well equipped with technological tools:-svaads,
tablets, and WFi, which could battiisedt o i mpr ove teaching instruct.i
fluency. Therefore, investigating this issue is very significant, and is anticipated to add more value to the

research in the UAE context and the literature.

1.5. Research Purpose
There arananystudies, which have investigated oral reading fluency in American and European

contexts. However, there are limited if any, studies conducted in the GCC contexts, in particular, the
UAE context. Therefore, there is a real need for studies that insestigw reading fluency is being
addressed and measured in UAE private schools, which focus on teaching this skill. This study has a
four-fold purpose: (1) to explore the readialpud strategies that teachers use to build and improve
students@g 6rtakencegadi(2) to investigate the asses
reading fluency, (3) to investigate the factor s

build and create a model that presents and illustragelgest teaching practices that are used to address



studentsé oral reading fluency skill. Therefore
purpose:
1 What are the readirgjrategies hat are used to build and i mpr
1 What are the assessmemtthodd hat are wused for evalwuating s
1 What are the teachérp er specti ves related to the factoc
performance?
1 What comprehensive teachirggsessment model can be developed to build and enhance oral

reading fluency?

1.6. Overview of Research Methodology

To answer the guestions memted above, this study adopted a sequential exploratory mixed
methods design. Accordingly, the design focused mainly on qualitative data. This design also allowed
the researcher to use more instruments. Using a variety of instruments allowed the researcher
understand the problem more holistically and enhanced the accuracy of the results. This study had two
phases. In the qualitative phase, document analysis, classroom observation, and interviews were used
respectively. The researcher needed to underdtamd oral reading fluency was being taught and
assessed and what factors affected studentsod or
an online questionnaire to all private schools across five emi@lesjah, Ajman, Umm Al Quwain
(UAQ), Al Fujairah, and Ras Al Khaimah (RAKJhe quantitative data was used to support and validate
the qualitative data. It also enhanced glkeaeralisabilityof the findings. Finally, based on the findings,
a model was created about the best teaching instructions for oral reading fluency and the assessment

techniqgues that should be used to assess studer



1.7. Significance of the tady

Educaors from different disciplines, including cognitive psychology, developmental psychology,
and education, have been interested in the reading filed (Rasinski 2014). Therefore, studying reading
theoretically and practically is essential for proposing infityas and implications. In terms of teaching
and learning English as a second language, readitinge immost studied skill in the field of language
learninganda considerable amount of research has been carried out on its instructions and assessments
(Blachowicz, Lems & Rasinski 201Rasinski 2014 It is crucial for students to build and develop their
reading proficiency, which would allow them to improve other skills, such as speaking and writing
(Rasinski 2012). Notablygral reading fluency is a key ilk which is alsorecognisd to be a bridge
between decoding and comprehension. However, it has been neglected in manypEogleshms. In
fact, this skill should be taught at all school levels (Rasinski 2014; Rasinski & DiSalle 2017; Schumm
2006).

Tindal et al. (2016) an&asinski (2014) stressed the role of fluency on comprehension. They
believed that fluency as a skill feeds into comprehension, which is the ultimate goal of reading. Moreover,
according to Rasinski and DiSalle (2017), 90% of coimgngion problems are due to the deficiency in
oral fluency. Thus, students, who have poor reading fluency in their early stage of academic life will
likely have problems itateracademic stages. For this reason, it is essential to build and develay litera
skills in the early learning stage (Rasinski 2014). In fact, ample reskascheerconducted on oral
reading fluency in the United States and Europe in the last decades (Mountfordv2@fafa et al.

2009 Musti-Rao, Lo & Plati 2015; Mraz et al. 2018pitz & Rasinski 2008¥ Zbek & Girli 2017,
Rasinski 2014; Rasinski & DiSalle 2017). However, much less is known about oral reading fluency and

factors that can affect studentsd oral reading



In response, the present studyyided an overview of thistructional readingtrategies for oral
reading fluency and the assessment techniques employed in private schools. It also gave details about the
factors that affect students' oral reading fluency. Furthermore, based on theedditstature, all of the
studies conducted on oral reading fluency investigated the effects of one or two oral-ad@ulihg
strategies on students' oral fluency. Others examined the effectiveness of certain assessment measures
A few studies investigatl one or some factors that affect students' oral reading fluency. It is worth
mentioningthat there is no study coweg the three areas that this study covered, whichtaaehing
strategies for oral reading fluency, assessment techniques and faetoefféist the oral reading.
Accordingly, no studies have been found to suggest or provide a comprehensive model that supports and
builds oral reading fluency skill. Hence, this study addressed the gap in the literature concerning different
issues relatedotoral reading fluency. It would add extra knowledge to the growing literature in oral

reading fluency in the Arab world (Al Jaffal 2014; Hussien 2014) and the UAE.

Many studies recommended integrating reading fluency as a part of an effective reading
programme One of the goals of this study is to propose a comprehensive model for teaching and
assessing studentsal reading fluency for the MBin the UAE. Consequently, the results of this study
might also provide some guidance and recommendations for policymakers and curriculum designers
about the significance of integrating readesigud strategies into English readimgogramms.
Moreover, his study is unique because it would help the English teachers in public schools to help
studentdbecomefluent skilled readers. This research would provide an insight for those teachers about
successful readingloud strategies that have been used iJIAE private schools. To sum up, this is a
preliminary study irthe UAE private schools. It aims to create a pathway to more advanced research in

the future.
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1.8. Organisatiorof Thesis

Chapter one providea general outline of education in the UAE and backgiafrthe study. In
addition, the chapter presstihe problem statement, research purpose, and significance of the study. It
endswith an overview of the methodologVhe second chaptpresentshetheoretical underpinningnd
the literature reviewlt also illustrate a background for oral reading fluency in relation to the research
guestions. It includean analysis and evaluation of other work related to this study. The third chapter
demonstratethe methodology of the research. It deaith the seleted methods and instruments that
were suitable for the investigation of the research questldnschapter also describéhe pilot study,
data analysis, validity and reliability, and lastly tle¢hical considerationsThe fourth chapter
demonstratethe findings from each tool separately. The fifth chapter disstisseanalysis of the data;
strengths and weakness in relation to the literature and the research questions. At the end of the chapter
a comprehensive teachiagsessment model is developedtb ui | d and enhance st
fluency. The final chaptestarts with a conclusiont also statethe challenges and limitatisrof the
study. Finally, sme recommendations for further studipslicymakers, curriculum designers, and

teachersre provided.

11



Chapter 2: Theoretical Framework and Literature Review
2. Chapter Overview:

This chapter presents the learning theories that formed the basis for this study. Four main theories
are clearly presented and discussed, whichbateviourism information processing model theory,
automaticity theory and, finally, Ehri and McCormick word learning theory. The significance and
relation of these theories to this study are discusddederstanding these theories helps in constructing
the pillars fo identifying the best readirgloud approaches and the assessment techniques for oral
reading fluency. Furthermore, this chapter discusselsi¢nature on oral reading fluency including the

teaching strategies, assessment techniques, and the fadt@féeittsstuders®d o r a | readi ng

2.1. Theoretical Framework
2.1.1. Introduction

Defining theory before discussing the main theories of this study is vital to provide the researcher
with the basic concepts and direct the research totha&rdssential questions. Based on the English
online Oxford dict i osumaosition Orl %\ytdm of ideas intemded to gxplains
somet hing, especially one based on gen®@eArthadry pr i n
isalsordef i ned as fna set of principl eJhe®OxfordWnivessity t he
1984). So, when educators want to understand something, they go back to theories to test them and make
sense of the research data.

In education, Tracegnd Morrow 2012, definedtheorya s fi alocwreehtdd explanation for

a phenomenon related to teaching and/or learning. This explanation (i.e., theory) then becomes a part of

the body of content knowl edge t hcatibn accosedtd explaint e s
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different phenomena such as learning difficultibghavious, attitudes, language, and cognitive
problems. For this reason, theories are significant for optimal classroom instruction. Therefore, the
ultimate purpose of readintipeories is to help teachers and educators to enrich and enhance their
instructions, approaches, and practices to boos

Considering the underlying theory in a research project is significant. Theories increase the
researcaer 60s awareness of i nterconnections of rese
explains how a particular theory is related and connected within a study. It also allows the researcher to
present an understanding of theories and main conceptsAEr&005). Tracey and Morrov2@12)
believed thaunderstanding those reading theories and stages of reading allows educators, instructors,
and teachers to determine the right instructions and practices that suit different learners. Therefore,
discussinghe theories that are related to the topic is critical for the study to ensure that the research
problem is addressed appropriately.

One of the good references for reading the
Introduction to Theoriesand Modes 6 by Tr ac €012.drmcegy aMloVonrow belieed that
theories are the lenses for individuals to view the world. Their book presents major theories and models
that are related to each skill of reading. Those theories explain the processiofleéamead with a
variety of instructional choices. According to Tracey and Morrow (2012), there is a strong connection
bet ween theories and practice. I n fact, reading
They drive and inform teaches 6 i nstructi ons and prkaown thate s .
knowledgeable teachers can help students to reach their potential levels. Consequently, teachers have tc
use a wide range of instructions and methods to help students progressing o fdambe instructions
must suit | earnersé6é | evels, work with differen

Evidently, different theories formed the theoretical foundation of this swidgigh are behaviarism,
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information processingnodel theory, automaticity theorgnd Ehri and McCormick word learning
theory. Each theory is presented and explained in details and how they are related to both oral reading

fluency instructional strategies and the previous studies in the literature.

2.1.2.Behaviourism

Behaviourismis one of the most weknown theories that focuses on the changinigebfaviour
over a period of time. Ibehaviourisminformation is transferred and conveyed from a knowledgeable
person, teacher, to a less knowledgeable source, student (Zuriff 1985). Additibeladyjourismcan
inform literacy instructioa meaningfully. It leads teachers to use specific strategidsaasessmest
methods In essence, it is a very important theory that is associated with direct instsuatidn
implications for reading that could improvéhe studenté achievement (Tracey & Morrow 2012).
Interestingly, three basibehavioual theories ontribute to behaviourism classical conditioning,
connectionism, and operant conditioning. These three theories focus on breaking down the complex task
into smaller components. Tracey and Morrow (2012) claimed that reading componarategogised
into five categories, which are visual discrimination, auditory discriminationtdefght progression
during reading, vocabulary and finally, comprehension. These components have seskidssufor
example, for auditory discrimination, there are-sklils including phonics, sight words, and blending.
Each one of these sidkills requires a response and feedbackel@boratethe teacher asks a student to
pronounce a word. If the student does it correctly, then the teacher needs to give quickkfeedba
However, i f the student pronounces the word i
pronunciation. This can happen by providing sufficient chances to pronounce the word many times until
the student masters it. This is strongly relateor&b reading fluency whereby feedback is a requirement

to help students improve their reading fluency. It is &sgphasisedy Rasinski (2014), Padak and
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Rasinski (2008) and Rasinski and Padak (2000). They believed and insisted on the significance of
providing students with appropriate guidance and feedback to help them build their reading fluency.
Furthermore, the rolef feedbackn teaching and assessing reading fluency was stressed by many other
researchers (Cummings, Park & Schaper 20E3yey et al2015 Ozbek & Girli 2017). Needless to say

that those studies, which have been conducted to investigate the effect of software applications on
studentsé6é reading fluency, focused on the role

users (Mus-Rao,Lo & Plati 2019.

Significantly, guided reading, direct instruction, practice, and the repeated reading approaches
for LaBerge and Samuels (1974) are examples of the most influential reading strategies that are
emphasisedy a behaviourismperspective (Tracey & Morrow 2012). Usually, the guided reading
strategy is used more with younger students: kindergarten to grade two levels. In direct instruction, the
teacher knows the stdkills that students need to develop. Therefore, the teactespsnsible fothe
studentso6 | earning by finding out their strengt
building learner8reading sukskills directly and explicitly to students as phonics, sight words,-high
frequency words and blding words. The teacher has to provide students with lots of practice to acquire
the previous suiskills. This wasalso stressed by Rasinski (2014), Padak and Rasinski (2008) and
Rasinski and Padak (2000). Padak and Rasinski clearly stated that testhmd the basic reading
skills at an early level is essential to binlgla good foundation for reading skills.-Kharusi (2014)
claimed that using direct instructi®and practice helped students greatlyirioreasetheir potential
reading fluency. li s worth mentioning that teachermg@ kno
studentsodé reading s ki |drss.belidvsthasinf@magod is panstexrad rams | vy ,

a knowledgeable person to a less knowledgeable source. Moreatszhtviourisntheory focuses on
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measuring the change behaviourobjectively. With respect to oral reading fluency, students must be
assessed on reading skill s, such as phonics, f
measurable behawal objectives to assess students.

Moreover, the bottorup apprach to reading is another strategy that was influenced by
behaviourisn{Tracey & Morrow 2012 This approach can be described as a linear process. For instance,
the studentecogniss letters, then words including sight and higgguency words and finallyphrases
and sentences. Phonics is one of the readinglkillb that can be taught through this approach. Students
first need to learn and master letter identification and sounds before startag a sentence or text. In
this approach, wordecogniton is considered a response and the printed words are stimuli. This process
requires recalling and recognition abilities. Further, phonics in the dindiml learning technique
usually focuses on the repetition and drill as a method that allows ttenttuo listen and hear how a
word or text should be read. During this method, knowledge is processed assafssdquenag
continuous phases. Ta@aboratethe brain receives the smallest data, sounds, andsgestieem into
words and sentences. The input, in this process, is sounds, and the output is phrases, sentences, an
finally, comprehension. It is worth mentioning that the repeated reading method is highly associated with
the bottomup approach.

However, thébehaviourisntheory views the learner, reader, as a passive recipient of information
in the text. Readersod knowledge and experience
to stimuli. Only perceptual information and the decoding proaessignificant to this theoriNeedless
to say thatbehaviouriss place great attentioon the final product or the output, regardless of the
processes in learnérsrains.Therefore behaviourismis criticisedharshly for this issueBehaviourism
also reeives tough criticism because it does not explain how the mind interferes in the processing of

information. As a response to the previous shortcomings, there was a major shift eagdgive
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sciences paradigm. However, this study does not focus @odnéive processes or what happens in the
|l earner6s brain. It focuses on the strategies
behaviour which is oral reading fluency. Therefore, this theory is strongly related to this study.

To sum upthe behaviourisntheory shedlight on two aspects of oral reading fluency: reading
strategies and the assessment techniques. The main strategies prombtdth\bgurist to build
student s6 or al guidedardadimygdirectlinsteictianypteea, mrepeated readingnd
bottomup approaches. Concerning the assessment techbigjuyiouriss bel i eve t hat s
reading fluency must be assessed to measure the change happening. They also view observing student

and giving proper feedbaas an important stimulus in the learning process.

2.1.3. Information Processing Model Theory

In the cognitive science paradigm, scientists and psycholinguists began to focus on how a
| anguage could be built @mdfthdcegnitve pracessing modelssit u d e
call ed the Ainformati on pr ationepssessimgmodeb(8laidDd2), Bas
reading fluency is addressed through various systems that lead readers to engage in specific skills, such
as recognisingletters and sounds rapidly and retrieving knowledge that is storédeitong-term
memory. Interestingly, according to this model, the brain has a specific capacity for daily tasks. If the
students use a significant portion of this capacity and amount efttimead and decode words, then a
small capacity and less time will be left and devatadeaning and comprehension. Thus, if the students
|l earn to read fluently at an early stage, then
seng of the meaning of the text.

According to this model, there are three types of memories: sensory memoryeshartemory,

which is also called working memory, and letegm memoryWhenreaders seeictures or printed
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words in a text thie sensory memy retains the data. When they read, the information is stored in short
term memory for thirtysecond approximately. Notably, information cannot stay too lonthmshort

term memory, which has a limited capadiby information. Readers forget the information quickly if

they do not encode by rehearsing the information. If they rehearse, in this case, they read aloud many
times, information will move intthelong-term memory, which has unlimited capacity over a |oergoul

of time. Significantly, this theory promotes reading practiepeated reading, readers theatted

rhyming methods as a way to encode data, in this case, recognition of letters, sounds, sight words, and
high-frequency words. Additionally, this tbey also addresses the significance of teaching oral reading
fluency skill. It states that the faster students are in reading, the better they are in compréBkvaon

2002) Therefore, teachers have to help students ingaitoeir memories by motivatghand allowing

them to practice to encode data itiheir long-term memory. Significantly, Mustkaq Lo and Plati

(2015) in their study about assisted reading, mentioned the role information processing model and how
technology helped students to progresaord recognition and automaticity.

However, this model as thHeehaviourismtheory received some criticism. For example, this
model views the human mind like a computer or machine, which processes information. Readers receive
input or information, i.ea text. Then, they process the text by reading it and finally, they deliver the
output orbehavioual response, which theehaviourisntheory focuses oAlthough this model believes
that humans are like computers, it shigght on the three types of memory and how to address any issue
considering them, which is clarified earlier. It also tells us that older children have a greater capacity in
working memory(Slavin 2002) Therefore, building oral reading fluency shouldibegy an early level.
According to this modelhte best methods for building oral reading fluency are repeated reading, assisted

reading, and reading practice.
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2.1.4. Automaticity Theory

Automaticity theory is one of the mostcognisd theories in readmfluency (Rasinski 2006;
Samuels 2007) that focuses highly on word recognition. It clarifies the link between fluency and reading
proficiency. Based on the automaticity theory (Samuels 2007), reading fluency is identified as the ability
to decode and comghend a text at the same time (Samuels 2007). Reading has mashillsiguch as
recognisingetters, associating sounds with the letters, blending, segmenting, chunking, skimming, and
scanning. However, there are three basic processes that all rgadkersugh during the reading of a
text, which are decoding, comprehension, and attention (Samuels 2007; Tracey & Morrow, 2012).
Interestingly, the last one, attentioaferto how rmuch focus and energy readers dgiva text when they
process the inforntmn for comprehension. The more attentregivesto decoding, the less attention
one givedo comprehension. Therefore, Samuels (1974) designed a repeated reading strategy based on
the automaticity theory. The repeated reading strategy helps students in reducing the t@pacity
attention and cognition given to decoding a text. Accordingly, thaadigpallocated for attention and
cognition for higher level processes, such as readingpegmension, will be increaseétigure 1

represents the role of automaticity theorynaworking memory of both fluent and less fluent readers.

Working NMiemory and
Automaticity

Processing

Processin
Task . = Working Memory , Task

LS 4

Less Fluent Reader More Fluent Reader

Figurel: Theole of automaticity theory in working memory of both fluent and less fluent readers

(Adams 2012)
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Notably, LaBerge and Samu€k974) theory of automaticity is a botteup serial stage model
of reading. This means that readers should master the lower level processes to reach to the higher level
processes. LaBerge and Samuels (1974) believed that teachers should ensure trsatesingieistall
the letters in the early stage of reading through repeated practice. Then, the students can focus on the
sounds that the letters make, which are developed later at the blending stage. Consequently, LaBerge anc
Samuels (1974) emphasize téerof repeated reading as a strategy to develop and improve fluency and
comprehension. The readers theamproach is also another strategy that is stressed by LaBerge and
Samuels. It involves repeated reading, but with expression, which is viewerja®bcomprehension.
It is noted in the consulted literature that the automaticity theory helps to find those who have problems
in reading speed (Pikulski & Chard 2005). The remedy for those people is always about giving attention
to texts. The automatigi theory does not believe that readers have a deficit in memory. It is about a lack
of attention given to texts. It also promotes using easier texts as a remedy with students, which will help
them developing their automatic reading (LaBerge and Samuéds $amuels 2007). There are other
strategiesemphasisedby the automaticity theory, which are paired reading, choral reading, modeling
reading and assisted reading by recorded audio texts approaches. The key to all these approaches i
practice, which impyves the speed of reading. Significanthe roles of drilling, repetition, and error
correction are vital in this theonpdditionally, Samuels (1979) recommended that teachers should use
a rubric to evaluate st udentesarvancedasuaiegisy suphrasgr e
metacognition strategies. The metacognition strategies allow students to think about their thinking
before, during, and after they read texts, which will develop their comprehension skills. Also, this theory
recommends usingl-assessment and peer assessment techniques to help students finding out their own

strengths and weaknesses.

20



On the other handhis theory does not shed light or explain how prosody, a significant component
of reading fluency, can be improved. Therefore, driscisedfor neglecting prosody. Also, though this
theory encourages teachers to use easier texts with struggliegs;eadoes not discuss the readability
and the suitability of texts for certain levels. Finally, since this method relies on practice and drilling,
therefore, it takes a | ot of <class ti nileecouse ens.
syllabus to deliver on time. Therefore, it is not practical for many teachers. Notably, numerous studies
have been conducted to investigate the effects of the repeated reading, assisted reading, and reading
practice approaches. They relieghly on the automaticity theory as the main theory related to their
research (AKharusi 2014; Berg & Lyke 2012; Kay et al. 2013; MtR#q Lo & Plati 2015; Rowen et

al. 2015; Rubin 2016).

2.1.5. Ehri and McCormick Word Learning Theory

Ehri (1995) word learning tleey is another widelyecognisd theory in the field of reading
fluency.Hertheory presents the reading stages that students go through to achieve reading fluency. Ehri
(1995) identified four stages for the development of reading words, which aappebetic (preschool),
partiatalphabetic (kindergarten), fudllphabetic (firs grade), and consolidatedphabetic (second
grade). However, later Ehri and McCormicko@8 identified one more phase, which is automatic
alphabetic (beyond second grade). Each of these stages has its own characteristics, which are used tc
develop instuctional implications for students to read words fluently. It guides teachers in their reading
instructions and informs their practices. For example, in thalptebetic phase, the teacher has to focus
on letter recognition and phonics awarenesshépartiatalphabetic stage, the teacher should model to
students how to blend sounds in words. In the third phasealfilbetic, students -read the text

multiple times and practice pronouncing various sounds to encode them. Notably, the first theee phas
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focus on building knowledge of letters, sounds, graplsep®nems, and phonics. Concerning reading
aloud strategies, they are used more in the consoliddpbdbetic phase to move students to the
advanced stage. It is worth mentioning that duringab®matiealphabetic phase, students develop

automaticity and speed in reading familiar and unfamiliar words (Ehri 2005).

Moreover, Ehri (2002) and Ehri and McCormidi®08 highlighted different aspects of reading
fluency. For examplehey promotausing various reading methods that provide precise instructions that
suit each studentds | evel such as assisted ree¢
(Pikulski & Chard 2005). The reading instructsanust also encourage continuous readiragfice to
increase studentso6 knowl-feduercy voofds. & &lgo ltandeertrates om n d
assessing studentsé reading fluency regularly
move from one stage to another (Ehri 2002; Bikiu& Chard 2005). Furthermore, Ehri pointed out that
some students, who have problems moving from one stage to another, need knowledgeable teachers, whc
can support the success of building and developing their reading skills. She also claims thatosclass
environment with printed words is signifi-cant
Martins, Rodrigues & Ehri 2003). In fact, Ehri (2002) has made a considerable contribution to the reading
field by breaking down each phase and definhegrt ingreatdetail. Many of the previous studies have
considered this theory in their research becau
comprehensive coherence framework for teaching how to read effortlessly and fllatihyatn,

Stenkrauss & Schmid 201 Pikulski & Chard 2005; Rasinski 2014).
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2.1.6. Summary of Aeories

To sum up, all the theories as mentioned earlier are relevant to the building and development of
oral reading fluency. They place great attention on teaching and mastering oral reading fluency. They
believe that oral reading fluency should be taught fioerbeginning of the reading acquisition process.
Therefore, the previous theories recommend that educators and teguh@suse a wide range of
readingal oud met hods to address studentsdé or al re
reading, boral reading, assisted reading,red reading and readers theatfieeachers alsshould
measure studentsd fluency at an early stage
assessment, seffs s essment , correct i onency s babw the ayatdyegrakie | f
level, then, teachers should start to identify the causes and factors that lead to this issue. Moreover,
teachersshould adapt their fluency instructions and look for alternative interventions, instructional
strategies, t@ddress problems that learners might have (Rasinski 2014). Needless to say, the key to
building and develomg oral reading fluency is practice. Besides, teacBbmildengage students in

various readingaloud techniques and motivate them to read aloud.

2.2. Fluency

Fluency is a concept that hgsneratesnuch controversy. It has been defined in different ways.
Some scholars and educatbesred e f i ned fl uency as someonebs abi
and produce a fluent discourse (Pawley & &yil983). Others believed that fluency is an automatic
speech production that needs no effort and attention (Schmidt 1992). On the oth&tdvarat; (2008)
defined fluencyas the ability to speak or talk with few pauses. Simila@grsuch (201)Lrecognsed
fluency as a spoken language competence. Housen, Kuiken, and Vedder (2012) and Pawley and Syder

(1983) defined fluency as the ability to produce or speak a second language with similao spé&ed
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speakers. The speech production must be withaitiaien and pausing. A more recent view of fluency
is from Lahmam, Steinkrauss, and Schmid (201Wwho definedfluency in a broad perspective
According to themfluency referred to oral proficiency. It is known to be a significant characteristic of
speech production in the first language (L1) or mother tongue. Thus, it was considered to be a sign of
mastering a second language (L2al{mann, Steinkrauss & Schmid 2017

The previous definitions shed light on speaking fluency. However, there isragréiadncy skill,
which is no less important than the speaking fluency. It is worth mentioning that there are four main
components of reading skill, which are (a) phonemic and phonological awareness, (b) vocabulary (c)
fluency and (d) reading comprehensi@Consequently, reading fluency is a critical step to success in
reading comprehensiohghmann, Steinkrauss & Schmid 2QRasinski 2014). This study focused on

oral reading fluency.

2.2.1. Oral Reading Fluency

Defining oral reading fluency has beenissue for many educators and scholars. The reason for
that is that oral reading fluency involves identifying a host of different aspects in a fixed time, such as
the number of: correct words, incorrect words, pauses, repetition of words or phrase® @drh
length of utteranceRasinski 2013 However, based on current research perspectives, there is a common
definition for oral reading fluency, which ike ability to read aloud a text accurately with natural speed
(Rasinski 2015Rasinski 2009Rasirski & DiSalle 2017; Samuels 2007). Hence, it is necessary to note
that Rasinski (2015), Padak and Rasinski (2008) and Samuels (2007) identified three main components
of oral reading fluency, which are accuracy, automaticity, and prosody. Defining thesddhmns is

important to understand how oral reading fluency should be addressed.
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Accuracy is decoding words accurately. First and foremost, for fluent readers to read accurately,
they must identify individual words. This identification requires learning the alphabetic principle, which
involves letters (graphemes) and sounds (phonemiesiover, decoding isolated words, such as sight
words, highfrequency words, and irregular words is important. Mastering the previous knowledge
allows accurate word identification, which happens instantaneously (Padak & Rasinski 2008; Rasinski
2014).

Automaticity, on the other hand, refersrézognisingand decoding words effortlessly (Rasinski
2014; Samuels 2007) . It depends on the student
(Ehri & McCormick 1998. Reading becomes automatic once remadaaster accuracy. Therefore,
automaticity and accuracy are closely related.
automaticity and accuracy are increased. Consequently, the cognitive resources will be devoted to
comprehension. It was aldelieved that the more errors students make in reading accuracy, the less
textual information they grasp (henann, Steinkrauss & Schmid 2Q1Hence, both accuracy and
automaticity enhance effective reading comprehensiasalso reported that autonnaty or accuracy
alone is not sufficient to determine students' oral reading fluency (Padak & Rasinski 2008; Rasinski
2014). For instance, students might read separate words accurately and rapidly. However, when they read
a connected text, they might fimddifficult to read at the same level of accuracy and speed. Moreover,
reading too quickly might not allow students to comprehend (Rasinski, Rikli, & Johnston 2009). In fact,
to reach a proper level of text comprehension, students should have accudatecagnition (Samuels
2007).

The last component of fluency is prosody, which refers to reading smoothly with expression and
intonation that presents the meaning and comprehension of connected text (Rasinski, Rikli, & Johnston

2009). In some studies, mmdy is called expression. Prosody involves reading with the pitch, tone,
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volume, and rhythm. It also includes chunking words or phrases togethenahdsisingertain phrases
(Padak & Rasinski 2008). Numerous studies have proven that reading oralgxmigssion helps the
reader to build and develop his/her own comprehension skills, the meaning of the text, and speaking
skills (Rasinski 2014; Rasinski, Rikli, & Johnston 2009halley 2017. It is worth mentioning that
though a positive relationship eten prosody and comprehension was reported in those studies as
mentioned earlier, the reliability data for me.
valid and reliable measure created 2014, Saros&me a s |
Dimakos 2015). On the other hand, there are some available valid and reliable measures for both accuracy
and automaticityRasinski 2004)

Based on the above information, it can be concluded that oral reading fluency is an important
skill because it indicates the proficiency level of reading (Padak & Rasinski 2008; Rasinski 2014
Fl uency frees the readeroés attention and cogni
& Morrow, 2012). The faster a reader processes a textagierat is to understand the overall meaning
of it. Moreover, being a fluent reader facilitates the process of using prior knowledge to create new
meaningful knowledge (Slavin 2002). Therefore, oral reading fluency is a key skill that must be in place

for efficient reading to occur.

2.2.2. Oral Reading Fluency and Readalgud Strategies

To experience good reading comprehension, the reader must be exposed to a variety of reading
aloud strategies. Interestingly, several studies have shed light on therarosing reading instructian
for improving oral reading fluency and other reading skills. Those instructional practices are meant to
make students fluent readers and increase their automaticity and speed. Hence, students should be

exposed to a varietf texts and given a chance to read aldedd@gk & Rasinski 2008Encouraging
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students to engage in readialpud extensively inside or outside school increases their accuracy,
automaticity,and theiroverallreading achievement. The following sections illustrate a brief description

of some of the highly effective reading strategies that involved the realting approach used in

di fferent classroom | evels and s hobweadingduercy e me |

(Padak & Rasinski 2008).

2.2.2.1 Repeated Reading

There has been widespread agreement that the repeated reading approach is the most frequen
met hod used to develop and i mprove st Radak &t so
Rasinski 2008Rasinski 2014; Samuels 1979). In fact, studies on oral reading fluency were dominated
by research on repeated reading. It is found to be highly effective as it is promoted by many scholars and
popular educators in the reading fluency fialdisas Rasinski (2014) and Samuels (1979). This approach
allows students to read aloud the same text many times until they master reading it. The essence behind
this technique is that it increases accuracy, word recognition (sight words), and speedy3aif)el
However, this strategy cannot be used with first graders, who have not yet developed knowledge of the
alphabet and sounds fully (Ehri 2002; Pikulski & Chard 2005). It is important to note that the repeated
reading strategy can be conducted inatéht forms of reading, such as paired reading, reading together,
recorded passages, choral reading, and antiphonal reading (Rasinski & Padak 2000)
2.2.2.2 Reading Practice

One of the important steps that needs to be taken into account is practikeoWmsthat practice
makes perfect, and, therefore, the more someone reads, the better reader he/she wilRasuoske&
Padak 2000)Reading practice is not about practicing reading the same text as in repeated reading. It is

about reading more and meovarious texts. Therefore, teachers need to encourage students to read not
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only in school, but also after school. They have to assign students to read certain tasks to ensure that they
practice some reading at home. For example, some schools use eatimg rwebsites in which they

check if the students read the assigned readings after school or not. Hence, increasing reading practice
or what it is also referred to as independent reagnagticecan improve oral reading fluency and
comprehension skill®o. Repeated reading is essential to those, who have difficulties in fluency, but for
others allowing them to practice reading different texts is significardmigtft o r s tfluedcg,lbut s 6

alsofor their knowledge (Rasinski 2009; RasinskD§Salle 2017).

2.2.2.3. Modeling

Pl enty of studies have found that model i ng
(Rasinski 2014; Rasinski 2009). Students mightraobgnisaevhat it means to be fluent readers. Many
students think that readirftuently means to read rapidly, which is not right because reading speed
indicates only the automaticitiRésinski 2014)Therefore, students need to listen to a fluent, expressive
reading by fluent readerfk@sinski & Padak 2000). This methattreasestsude nt s 6 phonc
awareness and helps them to understand the meaning of texts. In this approach, the teacher either read
to students or the teacher uses audio files, videotapes or other electronic devices that model the reading

for the students.

2.22.4. Assisted Reading

Research into fluency has proved that assis
(Rasinski & Padak 2000). In this strategy, the reader gets an opportunity to read a text while listening
simultaneously to a fluent readjof the same textMeeks & Austin 2003; Blevins 2001 his method
helps the readers to decode words successfully, which later helps them in word recognition and

automaticity. Moreover, assisted reading presents to the reader how to read with expxesamy,
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this strategy can be validated in different forms. For instance, the teacher reads to the whole-class. Pre
recorded or audio texts can also be used in which students read a text while listening to them. Another
form is that a fluent partnéwho is also called a reading coacbhads to students inside and outgtue
classroom, (Rasinski & Padak 2000). Teachers can implement this strategy with the whole class or with
those students, who are nftnent readers.

It is worth mentioning that technolodyas a vital role in the assisted reading strategy. A high
number of studies have shown that computers can provide explicit reading instrtctistadents
(Alsulami 2016. For instance, when an application for reading is applied, it tells the user what to do,
such as listen and repeat or listen and read aloud (Al Dhanhani 2014). Software and applications also
offer direct feedback to users and help them to practice ggatiny times. For example, an application
might say: well done, great job, and excellent when the user completes reading a story. Furthermore,
plenty of software and applications attract the user with audio sounds and animhtitims. decade,
manystud es successfully reported the usefulness o
(Musti-Raq Lo & Plati 2015; Ozbek & Girli 2017). Therefore, tablet devibagebecome increasingly
popular in the realm of education. Notably, the charactesisfiiPads; simplicity of usage, size, weight,
touchscreen design and applicability in classrooms ntakkena good <choi ce for in
achievement and improving performan#d Dhanhani 20140zbek & Girli 2017). There are also
differentfeatr es t hat make tabl et devices beKagpdtalci al
2013. For instance, audio capabilities ifbeoks help the listener to experience the native speaker
intonation. It is worth mentioning that although integratindhtedogy in reading classes and reading
instructions has great benefits, there are still soisadvantages imsing it @Al Dhanhani 2014,
Algahtani, Hosp & Hua 201@&lsulami 2016). For example, students must receive proper clear guidance

before teachersploy any technological aids. Otherwise, students might not use it efficiently. Students,
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users, must be aware of the operation of the device or the application they ar@lgsihati, Hosp &

Hua 2016) Also, students must be supervised during the @isecbnology as some students might not
follow directions and use the tool for something elSlellhanhani 2013 Sometimesstudents can get
distracted in a certain activity which means that they will waste(#sellami 2016;Al Dhanhani 2014

Therefoe, teachers must sattime limitation for any activity that involves any technological aids.
Additionally, with respect to Alsulamidés (2016)
reading had improved, but there was less communication between students. The reasoneaels that
student had an iPad. Alsulami recommended in her study that teachers must take into consideration the

purpose of employing certain technology in a class.

2.2.2.5. Rhyming Poetry

Interestingly, Rasinski et al. (2016) aRdsinski and Padak (2008)ggested the rhyming poetry
strategy for improving students' reading fluency through enhancing their phonological awareness. In fact,
poetry has been found to be effective ¢tommondevel
orthographic patterns, avd families, and phonograms. Integratinghgming poetry approach in the
classroom motivates students to learn and explore the language in a relaxedyagyfldéachers can
read a poem to the students. Then, teachers with students can read it chbislfyrocess can be
repeated multiple times until the students master reading the poem. Then, the teacher can introduce
another poem or even a sonhg. ifResearch wusing p

students become conscious of orthpbia features, and this consciousness leads to enhanced word

recognition, fluency, and comprehensiono (Rasi-t
a power ful met hod to increase and enhadfn.Patest ude
and Laud explored i mpacts of wusing song | yrics
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aloud. In their experimental study, the lyrics of some popular songs were used as an intervention to
strengt hen st udoghmotisgbhatthé siueemts lyad to tead thie samewvyrics repeatedly.
Three middle school students participated in the study; ona svath grader, and the two were seventh
grader s. To measure studentso6é f I ue ntheyteacher toeks , t
notes of studentsdé errors and documented t hem.
observation. Notably, the students were involved in the evaluation process through writing on a bar chart
the number of errors they haddathe total time they spent on reading a specific number of words in
passages. The results were positive, and the students were happy about using song lyrics as a method t

increase their fluency and motivate them.

2.2.2.6. Readers Theatre

Further, Rasinski et al. (2016) aN@ung and Rasinski (200®mphasise@dnother apprach
call ed the f@Areadi ngaptphreocaatcrhed otro rrendid dorarsey. rshheuadt er ne
theatreactivity, students read a particular script or scengaem or play, many times to act it out in
front of an audience. Students can rehearse independently or with the guidance of teachers, who model
the reading to students until they are able to perform fluently and expressively. Usually, this activity is
pefformed by two or more students. It can be formal or informal. The actors can dress in costumes or
not, depending on the nature and purpose of the actassinski et al. (2016)oted that to make students
fluent readers, they must be provided with amalamce of opportunities to practice reading (Mountford
2007). Irterestingly, the reading theatpproach involved repeated reading, modeling, and practice to

master oral reading fluenciPéddak & Rasinski 2008)
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2.2.2.7. Choral Reading

Choralreadingisalo found to be useful for dédadek& pi ng
Rasinski 2008 It is also called unison reading. During this strategy, the teacher expressively reads aloud
a short text, poem or speech to the students and they have to faltext that the teacher reads. Then,
a group of three or more students reads in unison thagsjnedy the teachemMoskal & Blachowicz
2006. Also, the whole class can patrticipate in the activity and read alongmwitfthout the teacher.
Using paterned books for choral reading is good because the repetitive style of those books allows
students to join in confidently. Significantly, this reading along procedure has been shown to increase
student s6 conf i oheendingbecauseditedeaeg toeyr sihgness and panic of making
mistakes when they read aloud independently. Furthermore, it helps students feel successful as readers
(Moskal & Blachowicz 2006 Notably, this method involves modeling, practice, and repeated reading.
When the tacher reads to students with expression, then the teacher is modeling to the students. The
students get the chance to |isten to the teache

read after they hear the teacher, then they practckng

2.2.2.8. Paired Reading

Paired reading is a simple reseabased reading strategy that is used to boost reading fluency
and accuracy at different grades (Padak & Rasinski 2008). It is also called a partner reading approach.
Every student benefifsom this strategy, not onlgtrugglingreaders or those diagnosed with dyslexia
(Topping 2014). The paired reading approach 1is
as well as, their motivation to reaBgdak& Rasinski 2008Topping 2A4). Students work together
independently under the supervision of teachers. In this strategy, two students read aloud to each other a

sentence, or a paragraph, which depends on bot
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is less fluent otess confidenin readingaloud alone than his partner. This method can be conducted in
different ways Padak &Rasinski 2008)-or instance, the less fluent student reads aloud in tandem with

the fluent reader, or the less fluent student reads alon&yterever he/she makes a mistake, the fluent
reader corrects the mistake and continues read
significantt hat t he paired reading strategy is an id

esteemBerg& Lyke 2013.

2.2.2.9. Summary of thReadingAloud Strategies

No doubt, the previous approaches are good examples of how teachers can build arel improv
studentsé English oral r eadi ndromgtadeofesogradetwelveo s e
They also work within teaching a first and second language. Therefore, high school students should be
provided with opportunities to read aloud that teachers can assess them and find out who has
di fficulties and needs to i mprove (Meeks & Aus
cannot be neglected in those methods. It is a must for the teacher to provide students with appropriate
immediate or delayed formative feedback. The teacher has to coach students during fluency isstruction
(Rasinski 2009; Rasinski & Padak 2000). Otherwise, it might result in students repeating mistakes and
therefore reinforcing them, which will lead to adseoutcomes. Interestingly, it is noted in the literature
that at the beginning of any remedmbgrammefor students with reading difficulties, teachers should
provide them with texts that match or that are below their abilities to builty firstir confidence in
reading. Providing students with the same text and giving them the chance to read it repeatedly is a
promising approach that is proven to help students, particularly those with learning difficulties, in

building their oral reading fluey (Padak & Rasinski 2008; Walloan Rooij & Hollis 2013). Finally,
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teachers must encourage all students to engage in comprehensive, independent, reading inside anc

outside of classrooms to increase leardirading performance.

2.2.3. Oral Reading &kncy Assessment

Reading is the gateway to knowledge in different subjects. Oral reading fluency is the key skill
in reading whicthas proven to be highly correlated with comprehengt@asifiski 2014; Rasinski 2004)
Therefore, it is important to measutdeency in a reliable wayhat helps examiners, teachers, and
practitioners to easily distinguish between fluent and-fhent readersRasinski 2004; Tindal et al.
2016) A comprehensive readimgogrammeshould integrate reading assessments thatmeagune d e nt s ¢
skills at the beginning, throughout, and at the end of the regdoggamme The importance behind
assessing studentsdé or al reading fluencyythats t o
works best for students' needs anditdd. Also, assessing students informs teachers and directs them
to make new decisions about creating, modifying or integrating new fluency approaches to stimulate
students6é interests and moti vat ipovwide teachemviéha d . \Y
information about the skills that students have and have not achieved. The assessments inform teachers
aboutthest udent sé6 | evels. Teachers, then, can moni
them to the next levelt is worth mentioninghat the assessment of oral reading fluency should start
early during the academic year through the tea
of oral reading fluency that need to be assessmmliracy, automaticity, and prosody. The assess of
fluency should reflect the previous aspects, which also includes assessing; (1) numbers of syllables, (2)
speech rate, (3) mean length of runs, (4) the frequency of silent and filled pause® (b)eading6)
smooth delivery of phraseé/) communicating meaning through speeding up or slowing down, and

finally (8) pace of readindAl-Kharusi 2014;Rubin 2016) In fact, due to those multiple aspects of
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fluency, the assessment of oral reading fluency has been neglected, in particular, reeatsafs
prosody Rasinski 2004; Samuels 2007; Tindal et al. 20TBg following presents and defines some of
the widely recognisd assessment tools for oral reading fluency, which @uericulumBased
Measurement (CBM), which includes a test called CBkal(Reading Fluency (ORF), Dynamic
Indicators of Basic Early Literacy Skills (DIBLES), which also includes a test called DIBLES Oral
Reading Fluency (ORF), observations, field notes, and rubrics.

There are different tools to measure oral reading fluenogyg@y & Diller 2014;Hudson, Lane
& Pullen 2005; Rasinski & Padak 2005)udson, Lane, and Pullen (2008gntified various names of
oral reading fluency tests that are used for different levels. The main goal of those assessments is to
inform instruction Those assessments &®Sweb Standard Readingssessment Passages (RAPS),
Dynamic Indicators of Basic Early Literacy Skills (DIBELS), Gray Oral Reading Test, Fourth Edition
(GORT-4), National Assessment of Educational Progress (NAEP) Fluency Scaleeadohdr Fluency
Monitor by Read Naturally. Although those assessments have different names, they have almost the same
procedurdoreval uating studentsdé oral reading perforn
list of words over a period ¢ime. Based on the consulted literatugaruels 2007; Thornblad & Christ
2014) the most popular and widely used assessments in the literature are CurBadach

Measurements (CBMs) and Dynamic Indicators of Basic Early Literacy Skills (DIBLES).

CBMisa met hod for measuring studentsdé academi:
Based on research, it has good reliability and validityo(nblad & Christ 2014) CBM in reading has
two types of measures that are drawn from the curriculumhEdirst measure, which is called the maze
task, students read a passage aloud or silently for three minutes. Basically, it is used to measure

understanding and comprehension. The students have to select one of three words to replace the missing
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word so that it restores meaning to the tegtummings, Park & Schaper 20Q13In the second type,
students read a passage aloud for one minute. The number of correct words is used as the index for CBM
passage reading. This taskessy to administer and score, whis known as oral reading fluency or
OREF. It is conducted at regular intervals and started from first grade through eighthTin@uiad&
Christ 2014)

DIBLES is designed to measur e sbDeweyetalt20p ac gl
It i s designed based on curriculum measurement .
on the best instructional objectives andewewt corn
et al. 2015; Samuels 200DIBLES Oral Reading Fluey (ORF) is a standardized test that was
developed byhe Universityof Oregoand t hat measures student.dtd acc
is administered to students individually starting +hiigt grade through sixth grade (Cummings, Park &
Schape 2013). It has specific criteria to evaluate students. It also has a risk levels chart that illustrates
the number of words that students need to read for one minute by the end of eadhignaateworthy
that thistest is administered three timesiyear;autumn winter, and spring. For this reason, it takes up
a large amount of the classroom time;isixutes per student, which teachers find to be overwhelming
(Rasinski 2009Rasinski 2004; Rasinski & Padak 2005)

CBM OREF is almost identical to the DIBELS ORF. There is no significant difference between
them.In those two assessmen®eading Assessment Passages (RAPS) are beingR&sEd.are field
tested and validate(Hudson, Lane & Pullen 2005). Furthermore, tlag designed based on the
curriculum measurement to assist the teachers |
development and performance. B@BM ORF and DIBELS ORHMneasure five areas; initial sound
fluency, letter naming fluencphoneme segmentation fluency, nonsense word fluency, and oral reading

fluency (Dewey et al. 2015; Samuels 2007).
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Notably, the score of those oral reading fluency assessments, which areménoteetimed
reading of a text is called Wordorrect PeiMinute (WCPM). The WCPM score is compared to certain
norms and benchmarks to determine the student 0s
expected benchmark, below the benchmark, or significantly below the benchRaaikski & Padak
2005) Interestingly, because we live idayitalisedera where technology occupies a large part of our
lives, there is much softwaréldson, Lane & Pullen 2003%hat is created to measure and assess oral
reading fluency such as Jamestown Timed Reading Plusn@&wy struggling readers), Great Leaps
Reading (grades-k2) and QuickReads (gradesip

Further assessments used to assess students
and rubrics (Rasinski 200 4) . theGistvmiaio nesourcg to meéabuee t e
studentsé fluency. |t hel ps teachers to asses
assessments, the teachers can diagnose students informally by observing them during class time.
Teachers can observedte nt s 6 speed, pauses, mispronounced \
notes is not less important than observation (Rasinski 2004). After observing students, teachers might
take notes on studentsod perf or mawecayean Concekniage p t
using a ~rubric, many educators recommended US
particularly prosody (Rasinski 2004; Rasinski, Rikli, & Johnston 2009). Prosody is associated with
reader so0 decodi ntgs stkhiel Irse.a dletr sabl suon dperressteanndi ng o
includes evaluation of a readerodés voice; rise
important. Rasinski, Rikli, and Johnston (2009) developed fluency scales to detertmined e nt s 6 f |
including prosody. Th&lultidimensional Fluencgcale incorporates smoothness, phrasing, and pace to

measure studentsd prosodic reading.
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2.2.3.1. Summary of Oral Reading Fluency Assessment

Significantly, many studies have found tleats s essi ng studentsd fluer
sources of difficulty that they hav&#ésinski & Padak 2005It also enables teachers to determine the
effective instructions and techniqgques that are
the subjective nature of oral reading fluency assessment, it is neglected in @adiragmme and
schools for many reasongéeks & Austin 2003)Fluency assessment is a the@nsuming test, and that
is why teachers find it difficult to conduct. Furthe devel oping studentsd e»
more effort than just reading. Consequently, there is no focus on expressive reading, which plays a

significant role in fluency and comprehension developnmiRasifski et al. 2009).

2.2.4. Factors Affeatg StudentéOral Reading Fluency
It is well established that studying the f act
academic reading achievement level is importardrderto take action and do something about those
factors to help studentsaximisetheir reading competencies and skills. However, there are some factors
that can be controlled, and other complex factors that cannot be handled by the school,tsech as
socioeonomic status of the students, ethnicity, gender, and physical disabilities (Hermosa 2002,
Limbrick, Madelaine, & Wheldall 201Man Dijk 2018). Notably, numerous research studies have been
conducted to investigate reading fluency instrucemd assessamts, but a few studies were carread
on the factors that i mpact studentsd reading fI
Rasinski (2014), who is very interested in the area of building reading fluency, has presented
many significant factors. He believed that building a strongdatian for fluency is a key factor that

influences studentsd reading. For exampl e, st uct
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problems with reading fluency and so on. Also, Rasinski and Padak (2000) pointed out the role of the

school enviromentin developngst udent s6 or al reading fluency.

environment should be rich with printed words. The environment should stimulate and motivate students

to read. The genre and the level of the textbooks should matttreallt udent sé6 i nteres
Furthermore, Rasinski and Padak (2000) strongl

reading performance. Therefore, the assessment

progress and detern@rthe best instructional strategies to use.

Significantly, other scholars, educators, and researchers were interested in studying those factors
that could affect studentsd reading perfor mance
whether home or schooY ¢rk et al. 2011)teaches' experience and attitudedsinski 2014)time of the
assessmenP(per & Zuilkowski 2016)the type of genre being read, the nature of language orthography
(Hussien 2014)and texts levels (@mmings, Park & Schaper 2013; Wallot, Van Rooij & Hollis 2013
can influence studentsé or al reading fluency p

and presented thoroughly in the related studies section.
2.3. Relevant Work

2.3.1. Oral Reading Fluency

Oral reading fluency (readirgloud) has been apic of debate for years. Authors have an interest
in different aspects of fluency and how to develop and improve each aBpdak(& Rasinski 2008
Samuels (2007¢mphasisedhe importance of developing reading skills. He focused on the repeated
readingst r at egy to i mprove students6é overal/l fl uen
of readingaloud. A more recent figure in reading fluency is Rasinski (2014), who is an educational

psychologist. He pointed out the role and importance ofimgdtliency in developing comprehension
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skills. The previous educators considered oral reading fluency as an indicator of reading proficiency
(Fuchs et al. 2001). Consequently, various scholars and educators (Griffith & RasinsiR2€04ki&

Padak 200pemphasisedhe role of integrating different reading techniques that can improve students’
reading fluency. Rasi nski (2014) identified mar

as well as overall fluency and comprehension at diffdesmets.

Based on American common core standards, students must master reading competency, including
fluency, by grade five (Rasinski 2014). However, many studentwibdAE public secondary schools
have difficulties in oral readg fluency, which likelyaffect their comprehension and speaking
competencies, too. How to make students fluent readers? Teachers can play a critical and significant role
in this process by implementing different teaching strategies. Accordingly, it is important to investigate
strategies that teachers use in order to know if these strategies are suitable and work with students or not.
The following lines present studies that are related to the three investigated issues; reading strategies,

assessment techniques, and finally, factbat affect students' oral reading fluency.

2.3.2. Studies ormeaching Strategies for Oral Reading Fluency

Readingaloud strategies have proved their effectiveness in English reading fluency in many
studies that have been conducted in first and sdemgdage acquisition (Jiang 2016). Therefore, recent
research has provided considerable knowledge about various reading techniques and their great results
on studentsod performance. For example, a geceni
strategy to improve oral reading fluency has been conducted by Ozbek and Girli (2017). Ozbek and Girli
adopted a mixed methods research to determine the effectiveness of a tablet eapdiatervention
programmeor reading fluency. There were ortlyree participants; two boys and one girl, from grades

three and four and five. They were selected because they had a learning disability and low reading fluency
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level compared to the grade level. Therefore, they were receiving special education deovities.
guantitative part of the study, the authors used an experimental design. The independent variables were
prelistening, repeated reading, performance feedback, and reward techniques using tablet computers.
On the other hand, the dependent variabMese words read correctly per minute and reading mistakes.

The researchers also conducted interviews to explore the perception of the participants and their parents
too as a qualitative tool. Interestingly, during the experimental design, the studetite lthdince to

listen to the model reading on the Apple iPad, and then they read the same text three times. During those
three times, the studentsd readings were recor
Notably, twentythree narrative téx were used in the study, and they were selected based on the
student s grade | evel. The out c o maided iotérveritidtne st
programmehad a positive impact on the students' reading fluency. Additionally, thentdwade parents

had a good impression and an optimistic attitude towards using the tablet coaigetemtervention

programmeThey believed it was an enjoyable and enthused experience.

Another study on computassisted instructian(CAl) for building oral reading fluency was
conducted by MustRaq Lo and Plati (2015). MustRag Lo and Plati claimed that one of the most
considerable advantages of CAl is that it provides explicit instrigaiot embedded feedback that allow
the uses to practice independently. The researchers also adopted an experimental design in which they
used an application call ed @si gh-hundned sightsvordskni d s
the full version. The application models the correct pnoration for the users. It also allows users to
record their reading multiple times and receive immediate feedback on their reading performance. The
resul ts i ndicated that gds uedogmtibns Was iaccehsetowegeme n t

concerningoral reading fluency in passages, the result was not significant. Thus, it is important to note
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that the sight words were taught in isolation from the text in the study. Nonetheless, reading sight words
is one component of oral reading fluency. Readinggkguld be taught in a text format, not as separate
words Rasinski 2014) Furthermore, the study sample was very small: six students, but only three
students had the treatmem. similar study was carried out biReichenberg (2014)Reichenberg
conducteda study using iPads to improve secand ade studentsdé reading c
author used a quaskperimental design in whichpretest/posttest was used. The experimental group

was taught using an eBook on Apple iPads. The control group wglst tasing the same book in a
printed version. The results showed that the experimental group had better scores in reading
comprehension than the control grobpu r t her mor e, Kay et al. (2013)
awarenesso, a no ni Piamdp raopvpilnigc atthhroene st udentsé or a
taught students only about pronouncing separate words as well as segmenting. The progress of the
students was measured and assessed through the use of a Word Correct per Minute (WCHd) tes
researchers found that t her e scares whichwaonbtavery e i n
significant as the scores varied. Hence, the authors recommended in their study that more research in
different contexts should be conducted in order &b ttee potentiality ofvarious iPad applications.

Additionally, iPads could be used as an extra tool to help students develop their oral reading fluency.

Regarding the repeated reading approach, it is apparent from the literature that this approach is
dominating the reading fluency field. For examtepin (2016) investigated three MexicAmerican
el ementary studentsdé devel opment in oral readir
(ELL). The participants had learning difficulties in fmand reading, but the author focused only on
i mproving the studentsd or alprograrendn litergturd daliecetnec y .

Interventionprogrammet o devel op studentsdé fluency at diff
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high sdools. In thaprogrammethe students had to read three selections that focused on phonics, sight
phrases, and oral reading passages for sixty seconds. Apparentprotmammefocused on two
strategies; repeated r ea dirhe mteraention waoused dadytfor seven s t
to eight minutes with each student. The students then were assessed twice in September 2014 and May
2015. Significantly, the f ioraldeadingfuensytperformahcegihes a t
author concluded his study stating the importance of integrating repeated reading in any reading

programms because it can help both regular students and students with learning difficulties.

Moreover, AtKharusi (2014) investigated the impactioé repeatedeading strategy on reading
fluency, accuracy and speed rate in Oman through a-gxasrimental design followed by interviewing
participants. The treatment, which was the repeated reading technique, was used for eight weeks with the
experimental group. Ae posttest results showed that students in the experimental group had better
results in reading fluency than the control group. Therefor&harusi recommended integratitige
repeated reading strategy into the Oman English curriculum. Simi@dssuch and Taguchi (2008)
conducted a similar study on EFL and found the same results. A very interesting study that used different
forms of repeated reading is from Berg and Lyke (2012), who conducted action research on fifth and
sixth grades students horthern lllinois Berg and Lyke were interested in improving students' reading
fluency rate (oral reading). They used thpeated reading strategy as an intervention with tbight
students for ten weeksdlotably, the teacher during the interventiosed various forms of repeated
reading; modeling, partner reading, choral reading, error correction, and feedback. The results presented
a significant change in studentsd scores. Accor

strategy for tachers to use during reading lessons.
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Concerning rhyming poetry strategy, it is believed that incorporating short poems allows students
to read for pleasure (Flor&aldana 2016). Therefore, students build their confidence in being successful
readers.legr ating a daily dose of poetry wil/l stret
different levels. For instanc€alo, WoolardFerguson, and Koit{2013) introduced to her secegdade
students a model call ed rioRluuwda mcgy tlhd ocsl dmo dTeH e wpauwsr
oral reading fluency. The Fluency Idol approach is based on using a variety of poems that motivate
students to read. In fact, the ideaAmfert tiasn maada
The tacher selected a poem each week and asked the students to read it aloud multiple times and act i
out at school and home to their peers, friends, and family. At the end of the week, the teacher prepared
the classroom environment to make it like a perfaroeastage. While the students were reading the
poem aloud one by one and acting it out, the teacher was taking notes of their performance. The results
of this study showcased great effects on stude
along with comprehension. The students and their parents had a positive impression of the Fluency Idol
model. Notably, thé&luency Idol approach integrated other strategies than rhyming poetry. The model
emphasisedepeated reading, praoti, modeling andeading theatrstrategies. A similar study to this
was conducted bMarcell and Ferraro (2013), who also used the same model, but with different poems.
Both of those studies also showed a huge effe

themselves

For reading theatre, or a readers theapproach, a very good study was conducted by Black
(2016). Black investigated the efitiveness of the readersthea@ p pr oach on student s
rate and reading comprehension. Black (2GEd)pted a quasixperimental design to fihout if using

a readers theatrapproach on a weekly basis: three to four times per week with both high, and low
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achievers, who have reading disabilities, would or would not increasgftleréreading perforrance.
Only two classrooms, which had fifty students, twelfntg in each, participated in the study. The
treatment, a r@ders theaé approach, was implemented for nine weeks. A prgtesttest comparison
group design was conducted before and after gartrent. Two tests were used: (a) DIBELS to measure
studentsé reading fluency and (b) t hetomktagured ar di
student sé6 r ead.i tiegt wasaiseg tanalysehe esults othe pr&and posttest scase
The results for the oral reading fluency test between the control and experimental groups was significant.
However, for the reading comprehension test, there was no significant difference between the groups.
Yet, students, who participated in the expemtal group showed better results than those in the control
group.

Faatz (2009) conducted a similar study using theemsatheatreapproach to improve her four
s t u d @vinotweré classified as below grade |1@vehding fluency and comprehension. The aeseer
used the readers theaeep pr oach for five weeks. Al so, two t
and comprehension, which were; Rasinski's Multidimensional Fluency Scale and the Comprehension
Rubricf or St ory Retellings. Equal to Blackodés (201
progress in the fluency scale, but again for comprehension results, not all students improved their
comprehension scores. Therefore, Faatz confessed theatitier some factors that affecteds t ud e nt s ¢
fluentreading fluently and compreh&nn ofthe texts. One of the factors was motivation. The students
did not have any motivation to read, and the researcher did not address that before the study. Another
significant factor was modeling. Faatz (2009) admitted that students were not exposed to sufficient
modeled reading and explicit instruction. Therefore, their performance was not as expected. Notably, the
duration of the study and the sample size was rgt dnly four students, who were receiving the

intervention and for five weeks only. Accordingly, the resultsioaibegeneralisedo the entire school
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population. This study recommended that teachers should provide students with adequate modeling
practiceand explicit instruction. Conducting a similar study with a larger sample size is important for
further research. Moreover, studentsod motivati
and comprehension.

Regarding the choral reading, Remvet al. (2015) conducted a project using a mixed methods
design on twentpne thirdgrade students to investigate #féect of choral reading theat(€RT) on
studentsé reading fluency including accuwtaacy,
(2015) believed that accuracy and word recognition play a significant role in leading students to construct
and make meaning of texts. Therefore, they decided to investigate this issue through their CRT project,
which was completed over a feueek sequence. Before starting the project, diagnostic assessments
were administered to the third graders to find out about their previous knowledge related to the topic.
Also, the students were tested on some vocabulary related to the topic. The teachet tnedesaling
for the students and the students reathgin unison and acted out the script. The teacher sat with each
group reading the text aloud for them. The students had to practice and read aloud after the teacher. The
results of both qualitativenal quantitative numerical data showed a significant positive increase in
studentsod6 reading rate and word recognition. /
clearly improved.There is another recent mixed methods design dtydforella (2A7), which was
conducted on choral reading, particularly the impact of choral reading ondhittg s event h g
comprehension skill. Though the study invest:
comprehension performance, the result ofstuely showed, from the interviews, tlaeé students had
improved their reading fluency skills.

With respect to the paired reading strategy, Schneider (2007) investigated the effect of the paired

reading strategy on studentsdé reading fluency
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in the study, who were below average in reading. paeed reading approach was used as an
intervention over a fivaveek period. The results presented tims t udent sd readi ng
comprehension skills were improved, which indicated the effectiveness of the paired reading approach.
However, sincghere were only three participants, tpeneralisabilityof the data is weak. Similarly,
Gerdes (2000) studied the effect of two reading strategies: paired reading and repeated reading on
elementary students, third graders. The results showed a posigvamt on st udent so
and comprehension. Moreover, the results demonstrated a positive effect on budditiyy sel
concepts in students. Students were relaxed during bedding activities. ThereforeGerdes
recommended integrating bothimeal reading and repeated reading strategies into the curriculum.

Notably, the number of participants was small: foays and one girl to generadishe data.

2.3.2.1. Summary of tigtudies ofTeaching Strategies for Oral Reading Fluency

All of the previous studies depended heavily on using different instructional realdng
strategies, but most of the instructsdocused on repeated reading and practice as a method to develop
studentsdé or al readi ng f | ue n cteinatructional stratpgreeréliedn s i ¢
on more than one type of instruction. For instance, repeated reading is usually related to reading practice.
Also, the reading theatrapproach is connected with practice and repeated reading. Choral reading is
also assoated with repeated reading and practice. Significantly, modeling instrsiiigary essential
for studentsd success. Therefore, modeling is &
Finally, for those students, who are strugglingeading, it is essential to provide them with the assisted

reading they need to help them progress and succeed.
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2.3.3. Studies o@ral Reading Fluency Assessment Methods

Assessing students' oral reading fluency is a critical step to devglgading fluency, and to
makingsure that students have sufficient fluency to comprehend Bxtéth & Rasinski 2004; Padak
& Rasinski 2008. Also, the measurement of reading fluency provides teachers with information about
specific reasons that caustidents to be disfluent readers. Significantly, identifying causes of certain
problems helps the teachers to find out about the best practices and strategies, which can help and
improve the students' performance (Rasi2K4;Rasinski & DiSalle 2017Rasinski & Padak 20056
Hence, some problems can be related to learning difficulties, which require special education services.
Therefore, assessing students' reading skills from an early stage, kindergarten through high school is
important to build studeritthinking skills and prepare them for the unexpected future. Furthermore, the
National Reading Panel (2000) recommended that teachers assess fluency regularly. Many tools can be
used to measure studebtsal reading fluency such as DIBELS including WCPdbservation, and
rubrics. Those tools have proven theiffectiveness inassessingstudents' oral reading fluency.
Nonetheless, it is essential to investigate the assessment strafggnetli(2013 that teachers use to
assess studeidtsral reading flency in order to deliver effective oral reading techniques. The following
lines illustrate some studies from the previous section, oral reading strategies that have used some tools
to assess studentsdé or al readi nthe typé of ®ol; OBELS, T h e
observation, and rubrics. Notably, some studi e:

reading fluency.

2.3.3.1. DIBELS:WCPM Measure
For an assisted reading approach, in ¥zbek

determine the effectiveness of a tablet compatéed interventioprogrammeéor reading fluency, they
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have used, for the quantitative part of the study, a WCPMdesdess students' oral reading fluency.

Al so, a daily observation was used to evaluate
study, two tests were used, but for oral readir
rate, aitomaticity, and word recognition. Additionally,tdest was used tanalysethe results of the
pretestandposttestscoso f s t u d e +albusl.dMoreogea, Rawanget al. (2015), conducted a mixed
methods design study on twerdge thirdgraders to imestigate theeffect of choral reading theatre
(CRT) on studentsdéd reading fluency. Rowen et al
and comprehension. One of the tests was the WCPM test.

Rubin (2016) also used the WCPM test twice intSaber 2014 and May 2015 to measure
studentsé reading rate and automaticity. The s
passage. The results of thetpst andposttest weranalysé by using a-test to measure the difference
before and after using the InterventigrogrammeFor the computeassisted instructia(CAl) study
for building oral reading fluency conducted by MeR&q Lo and Plati (2015), DIBELS ORF was used
tomeas studentso6 sight words and reading fluenc
experiment. Moreover, AKharusi (2014) investigated the impacttbé repeated reading strategy on
reading fluency, accuracy and speed rate in Oman through aegpasimental design. The researcher

al so used WCPM to measure studentsO accuracy at

Jani, Huckvale, and Howell (2013) focused on speech patterns, stuttering frequency, and
stuttering duration. Consequently, theyus&atT i me Anal ysi s t o assess st
Time Analysis is a measure that is also used to measure various aspects of fluency, and disfluency in
great detail such as hesitation, word repetition, phrase repetition, pauses and so forth tifptreren

RealTime Analysis is very similar to DIBELS, but DIBELS is a recent measure that is used widely for
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assessing students6é or al reading fluency. Mo r ¢
DIBELS, in particular, the WCPM testtheirsudy t o measure and assess t
using fAphonics awarenesso, an i Pad application,
Lyke (2012) also used the WCPM test to measiue®ral reading fluency of thirtgight third, farth,

and fifth graders in Northern lllinois after using multiple reaeahgud strategies for eleven weeks
including repeated reading, choral reading, modeling, practice and assisted reading.déiteg)o,
WoolardFerguson, and Koit2013) and Marell and Ferraro (2013) used DIBELS ORF to measure the

effect of usinghe rhymingp oet ry approach on studentsd or al r

2.3.3.2. Observation

Rowen et al . (2015) as mentioned previously
readingfluency. Another tool that wassed was classroom observation, in which field notes were.taken
Notably, the classroom observation was used dai
notes on student sdé wtbraughoutthepmjsct. Rawen ettahbelieved tpat atoggr e s
with observing student s, k e e p iasiggificant addavalllalpleoot e c o r
for teachers to monitor studentsd peréngagamachce
fitithest udent sd needs and | evels.

Spinelli (2012) believed that using a variety of classroom assessment techniquessprovide
teachers with a whole clear picture of student s
fluency duringclassroom activities and interaction is significant. Therefore, ensuring the usage of daily
classroom observation is obligatory for teachers to use with other assessment tools including taking notes
and using different types of test$. n  F a at z ady, wkich Ov@sImenticned previously in oral

reading strategies, di fferent tools were wused
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Significantly, in the beginning, the author observed her students and took field notes on their

performanceThens he kept a record of her studentsd per

2.3.3.3. Multidimensional Fluency Scale (MFS): Rubric

Concerning the usage of a rubric as a tool, both Black (2016) and Faatz (2009) also used DIBELS
ORF to measure the eff e adadingfiuéncytahdeomprehensipnrtam.albely o r
al so used a rubric, RMFS, to measure studentsoéo
claimed that prosody and studentsd undersdg andi
studenté6 progress and | evel, which cannot be asses
pauses, and hesitation. Faatzos (2009) al so u:
comprehension. For reading fluency rate, a running readoogd@nd an audiotape were used regularly
to record st udent sabdudpeets. MooeoveraRasinski'siMultidmensiohal Rlgency
Scale (MFS) was used to assess the studentso6 r e
used taneasure expressive reading and comprehension. In fact, the scale was a-A)linaéle reader
fluency in the previously mentioned areas. The
indicated their performance level before, during ditetr ghe treatment. Interestingly, Faatz triangulated
the data gathered from the three assessments tools; observation, the running reading record, the audiotap
recordings, and the MFS to assess studeringasdd r e a
assessing prosody and expressive reading, a rubric is found to be the best tool that educators developec

for assessing student s &u2kpYoan009)ve reading (Fac:

2.3.3.4. Summaryf the Studieson Oral Reading Fluency Assessent Methods

Interestingly, most of the current and previously consulted research has used DIBELS ORF to

assess studentsd or al fluency including student
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and pausesQummings, Park & Schaper 2018ork et al. 2011). Alsoa specific measure of DIBELS

is called ORF or Word Correct per Minute (WCPMndwas found to be highly used in the consulted

|l iterature. Moreover, besides the rubric that I
reading performance including word recognition. Also, the DIBELS provide a scale measure, a rubric
that has criteria to monitor studentsO progress
teachersdéd observationgnahndcbaki thgohset e®d amseseslk
progress. Interestingly, regardless of the instructional reading methods teachers use, oral reading fluency
can be measured using the same tools. Moreover, the previous studies indicated the rafidbility
validity of those tools that have been used t ¢
credibility in the |literature. However, concer:
the credibility and validity of usingbur i cs ( Haskins & Aleccia 2014)
fluency should be monitored regularly throughout an academic year to support them and use the most
appropriate reading instructisthat matches their interests and levels. Also, reading fluency can be
assessed by using more than one tool. It dependisedne a ¢ h e r s 6 thpautcomedbhattheyn n d

want to test and evaluate.

2.3.4. Studies on Factors That Affedtral Reading Fluesy

Reading is thdasisof almost all processes of learning. Therefore, it is necessary to investigate
the previous and current studies that have shown the factors that are alettingd e nt s or al
fluency negativelyto avoid them in the future arehsure that our students are provided with the best
reading instructiomand assessments they need to succeed. Though some of the factors that have been
found are beyond the control of schoatswasstated in some studie€¢ske & Ozola 2008; Van Dijk

2018), this study focused more on the factors that schools can control and hhadictors that are
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foundare:(lhaving a strong foundation of || iteracy sk
texts,(4)gene, (5) classroom environment, (6) anxi et

environment, (10) practice, and finally, (11) physical health. The following studies present these factors.

One of the recent studies, (Van Dijk 2018), investigatéede i nf |l uence of st ud
on early elementary oral reading fluency including grades one, two and three in sea&iein state.

The researcher used a thwep sequential model amalysetwo thousand six hundred and fortine
studens 6 characteristics on thhest u®O&Ft ST ockar adte
gender and their basic foundation of English skills can affect their oral reading fluency. For gender, the
results presented that girls performed better thays bothe ORF test. Also, the students with a good
basic foundation of phonics awareness and word recognition performed better than those, who did not
receive a good foundation of English literacy skills.

Rowen et al. (2015) pointed in their study at afiehe most significant factors that affect
studentsé reading fluency: intrinsic and extri
readingaloud. Usually, students are driven by their extrinsic motivation in which they focus on the
gradesthy need to get. However, studentsé intrin
Therefore, teachers should address studentsodo i
of different texts such as poetry, novels, plays and short sthaesvould engage and attract their
attention and interest. Using various types of
towards readingloud. Therefore, the teachers must make the reading fun for the students.

Cummings, Park, an8chaper (2013) pointed out in their study a significant factor that had an
i mpact on studentsd or al reading fluency score

study was conducted from grade one through grade six. For each grade,dree@@rain passages,

53



drawn from DIBELS Next; Dynamic Indicators of Basic Early Literacy Skillext Edition that students
had to read over a period of time. The study suggested that the passages should be developed to matcl
student s6 c a ps.aSmildrly, Walla, &and&oog andl Hollise(2013) recommended in their
studythatthé evel of a text should be taken into consi
fluency. 't i s impractical t abilitiesandlévelsx Moseoverhtteet ar
genre should be considered during the assessment. The students must have knowledge about the assess
topic.

Interestingly, Devaney, Foord, and Anne (2012) conducted a case study in -avasidrn
suburban town in the Ut® investigate the factors that affectedr high school English secofahguage
learner$ (ESL) reading fluency. It was found ththies t udent s & mo thdirarxietyalmm t o
making mistakes antieirp e er s comment s when the studethega s r e
studentsd performance. Therefore, Devaney, Fo
motivatethestudents to read and support them. Moreover, the teatimirkicreate gositive classroom
environment and build rapport among students so no one in the class would be afraid of making mistakes.
A similar interestingstudyhas been conducted Bysinger, Tysinger, and Diamanduros (2010). They
examined the relationship betwesno c i a | anxiety and studentsdo pe
comprehension. The number of the participants was-fadystudents from fourth, fifth, and sixgrade
students. The DIBELS ORF and WCPM were used in the study to measure reading fluemgy Th
Devaney, Foor d, and Anne (2012) found that an X
Tysinger, Tysinger, and Diamanduros (2010) four
but 1t affected durtheinere, therdis acsimdyg moreracenhtsan theprevious two
studies about the impacts of anxiety, but on the oral narrative speech of students in Iran (Sanaei,

Zafarghandi & Sabet 2015). Interestinglyis study revealed the same findings asBDe¥aney, Ford,
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and Anne (2012) study The findings il lustrated that <cl ass
could affect their oral fluency, though the findings were not that significant. Unfortunately, there are
always some students, who try to make futhefr peers whenever they make mistakes i.e. pronouncing
words incorrectly in speaking and reading. This hindered other students from trying to speak and read

aloud.

York et al. (2011) also investigatedhestidg f ac
reveal ed that teachersd knowledge and coaching
reading. For teachers, who did not focus on building awareness of sounds, sight words and blending,
their students seemed to have difficulty gading fluency. Significantly, York et al. believed and
recommended that integrating technology into the reading assessment helps the teachers to manage
studentsé data and report the results easidl y. )
reading fluency because it provides the students with opportunities to listen to instructions, questions and

immediate feedback, which support students' learning.

Duursma, Augustyn, and Zuckerman (2008) published an interesting article about the io@portan
of reading aloud to children. In their article,
fluency and comprehension. They believedthar ent al educati on, student
ethnicity had a great impact on literaiylls includingoral reading and speaking skills. Also, they highly
emphasisethe role of parents at home with their children. Students, whose parents read to them at home,
seemedo be more fluent. Also, the role of the home environment in which paesourage their
children to read and retell the storiestledosi t i ve i mpact -aloud pedormance. nt s 6
Notably, a similar study was conducted by Geske and Ozola (2008) to investigate the reasons behind the

low level of reading literacy anmg primary school students in fourth grade. They found the same results
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as in the Duursma, Augustyn, and Zuckerman (2008) research. It is important for parents to read aloud
to their children to help them read fluently and comprehend texts easily. Aildents at the elementary
levels should be exposed to a variety of readilogid techniques, modeling, and practice to help them

grow their reading skills.

Lastly, Hermosa (2002) identified many factors that can affect learner reading and these factors
emerge from two main domains, which are psychosocial development (motivation to read, reading
interest, readability, reading readiness, emotional problems and family issues), physical and
physiological development (mostly health problems: hunger, illmessnalnutrition, visual and hearing
problems). It is understandable that students with health problems are likely to have academic problems.
Thus, more current research studiesirttnings, Park & Schaper 2013; Piper & Zuilkowski 2016;
Wallot, Van Rooij & Hbllis 2013; York et al. 201tried to understand why many young and adult

learners with good health still have some difficulties in reading.

2.3.4.1. Summary of the Studies on Factors That Affé@ral Reading Fluency

The previous studies showed many dastthat could influence reading fluency including having

a strong foundation of l iteracy skill s, stude
environment, anxiety, teachersé knowl edge, par
Hence, some factors have different | evels of ef

of a study can affect the results of that study (Creswell 2005). For example, what affects students in the
US (Devaney, Foord, & Anne 2012hight not afect students in Iran (Sanaei, Zafarghandi & Sabet
2015). The number of participants in a study can affect the results of the Etiggn( Manion &

Morrison 2017) Some studies have been conducted on a small number of the popWeaivamdy,
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Foord, & Anre 2012) while other studies had a larger number of participangsiiger, Tysinger, &
Diamanduros 2010Accordingly, the outcomes would be clearly different. Therefore, the results of the
previous studies could not lgeneralisedvholly to people, whotadied English as a second or foreign
language Cohen, Manion, & Morrison 2017However, further research in other contexts would give
more insight to this issue as this study has investigated the impacts of the previous factors in the UAE

private schools
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Chapter Three: Research Methodology

3. Chapter Overview:

This chapter presents an overview of the theoretical underpinning of the research approach and
design. The studydés context with a detailed de
presented. Moreover, the instrumeutiisedfor boththe qualitative and the quantitative approaches are
illustrated and described in depth. For instance, documents analysis, classroom observations, interviews,
and questionnaire are presented an orderly way Furthermore, this section provides-dapth
information about the pilot study, data analysis procedure, validity and reliability of the instruments and

finally ethical considerations.
3.1. Theoretical Underpinning

Designing and developing a methodology is one of the most basic steps to successfully conduct
research that addresses its objectives and quesiibaee are five features for a research design that
should be taken into consideration before conductingareseCohen, Manion & Morrison 2017,
Creswell 2005fraenkel &Wallen 2009;Guba 1998Merriam 2009; Scotland, 2012). These features
are the ontology, epistemology, research paradigm, research methodology, and the methods used to
collect data. Epistemology s it h e knawvtedgd of how fwe know what we know. Whereas
ontology and metaphysics are about reality, epistemology is about how human consciousness can interact
wi t h t h @&terriame2@0B,ip.p Yhese principles inform a researcher as to whmethod taise

in orderto make the work coherent and compelling.
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Furthermore, defining a research paradigm is necessary to select the most suitable methodology
to carry out a study. A research paradigm refers to a systematic process or beliefs aaubiatelasw
to collect data (Creswell 2005; FraenkeW&allen 2009; Scotland, 2012). Being aware of our own belief
system, our ontology, and epistemology assumptions enables us to understand our positions in relation
to the knowledge we view and what methlodical strategies are needed to address the objectives of a
study (Scotland, 2012). Henddentifying the philosophical underpinning is a vital stagelarifying
the implemented research approach, which supports the credibility of the research fiGdings,
Manion & Morrison 2017Creswell 2005; Fraenkel &allen 2009; Merriam 2009According to Guba
(1998), the research paradigms can be characterized according to their; ontology; what is the reality,
epistemology, how we know something, and metlhagig how we go about finding it out. Thus, there
are three main common paradigms, which are positivism, constructivism, and pragnGatsme(l
2007; Guba 1998Scotland, 2012)The positivism paradigm believes that there is one single reality,
which canbe known and measured. Accordingly, quantitative methods are used to measure reality. The
constructivism paradigm stresses that there is no single reality or truth and that reality needs to be

understood and interpreted. Thus, qualitative methods ard¢aigath multiple realities.

Identifying the research approach, i.e., qualitative, quantitative or mixed methods is an important
step to present the st udwalles2000aMetriame2009)nCGbncérengthal r e s
gualitative research, amy researchers have attempted to define it; thus all of the definitions are mostly
similar (Creswell 2007; Creswell & Plano Clark 2007; Fraenké&Vé&llen 2009;Guba 1998Merriam
2009). Generally, qualitative research is an inquiry approach used foriegpdmd understanding a
central phenomenon. The researcher asks participants questions to collect data to understand the

phenomenon. This type of research increases the knowledge of people or situations of that phenomenon.
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Therefore, it provides informiain that can be used for a social change (Merriam 2009). The nature of
gualitative research is subjective, which means that different people view and perceive the truth
differently. So, people would have different perspectiVdg truth is determined bjate r es ear c h
experiences and interactions with other people. Henoéijple truths can be presented. In this study,

the researcher used various methods such as document analysis, observations, and interviews to interpre
the meaning of the data usingrponal reflections and previous studies. Thus, this research involved the

researcher 6s biases and beliefs.

On the other handjuantitative research is an inquiry approach used for describing trends or
explaining theelationship betweewariables Creswel & Plano Clark 2007; Fraenkel ®/allen 2009)
In this type of research, the researcher attempts to explain phenomena by collecting numerical data and
analysinghose data using statistical methddandomisatiosampling technique can reduce subjective
bias. The results of the quantitative research tell if there is a difference between the variables, but not
necessarily the reasons behind it, though, the results cgenleealisabl¢Cohen, Manion & Morrison

2017 Fraenkel &Wallen 2009)

A mixed methods study is a methodology for conducting a single study that involves collecting
data from both quantitative and qualitative approaches (Creswell 2005). This approach uses different
methods to focus on the same phaeaon. They provide the same data, which is a piece of superior
evidence for the results. Due to the downsides of both quantitative and qualitative approaches, a mixed
methods approach was selected to bridge the gapsriesttarch questiors this thess and fulfill them
(Creswell 2005; Fraenkel &allen 2009). Moreover, a mixadethods study obtained data through
multivariate methods that could not be obtained by either the divaitéoonstructivism) or the

guantitative (positivism) research methodsother reason for using the mixed research approach was
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to complement one set of results with another and expand a set of results. Generally, it provided
comprehensive, rich data and enabled a deep understanding of the study from more than one perspective
(Creswell 2005). The mixed methods design also enabled the researcher to understand the problem
deeply and capture the whole image of the issue being investigated (Creswell 2005; Creswell & Plano
Clark 2007; Fraenkel & allen 2009). Notably, the mixed nheids design is used in different fields such

as social science, psychology, and education. Hence, it promotes the conduct of excellent educational
research (Fraenkel &allen 2009).

Mo s t of the studies that i nves tcoguetede wsingst ud
empirical research, whereby different methods (quantitative or qualitative) were used and implemented
based on the type of research questi@umimings, Par& Schaper 2013; Fuchs et al. 2001; Rubin 2016).

For this research, the mixed metlscapproach was the most suitable approach to address the research
guestions; which were complex. Accordingly, some questions were addressed using more than one
method (Fraenkel &Vallen 2009). The mixed methods design helped the researcher to investigate how
oral reading fluency was being taught and assessed in private schools. It also hghrestdabisehe

data obtained from the qualitative part of the study to a larger sampke if the obtained data are
implemented in other private schools or not. The mixed methods approach increased the validity and
reliability of the collected dat&phen, Manion & Morrison 201 Fraenkel &Vallen 2009; Muijs 2004)
Consequently, it couldaise the credibility of this research, which was conducted in the UAE context.
Furthermore, the results of this mixed method study helped the researcher greatly to create the model for

teaching and assessing oral reading fluency.

It is noteworthythatthere are three aspects that differentiate the type of mixed methods design.

First is the priority given to either the quantitative or qualitative data collection. Second is the sequence

61



of collecting the quantitative or qualitative data. The third oneesdtita analysis techniques used to
either combine the analysis of data or keep the two types of data separate. The following diagram is
adapted from Fraenkel and Wallen (2009). It illustrates the characteristics of mixed methods design and

how they are gpied to a study.

Types of mixed methods designs

|. Triangulation mixed methods Design

+

QUAN E
[ Data and Results ] = Interpretation =

ll. Explanatory mixed methods Design

QUAN
Data and Results

lil. Exploratory mixed methods Design

=
Follow—up

QUAL
Data and Results

QUAL
Data and Results

Building

QUAI
QUAN
| Data and Results | = | Bataand Reaxits |\

Figure 2: A Sequential Mixed Method Design (adapted from Fraenkel and Wallen 2009)

Overall, the research questions of this study were in line with the sequential exploratory design.
The sequential exploratory design has two phases, vaniehsually implemented to identify essential
themes or variables of a particular phenomenon and the relationships among them (Frag#akeh&
2009). The purpose of thistwphase study was to explore the pal
teachirg and assessing oral reading fluency through document analysis, classroom observation, and
intervi ews. I't also investigated the factors th

the oral reading fluency through the interviews. Tdwearcher adopted the sequential exploratory design
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with the intention of using the qualitative data to develop a questionnaire for the second phase of the
study. The researcemphasisedhe qualitative (QUAL) data rather than quantitative (QUAN) data
beause it gave the researcher deep thick information about the investigatedAs=sureingly, more

weight and priority were placed on qualitative data. Meanwhile, it was intended to administer the survey
to a larger sample (Muijs 2004) to see how othergbei schools in the UAE address the investigated
issue.Notably, both phases facilitated creating the comprehensive model for teaching and assessing oral

reading fluency.

3.1.1. Research Paradigm and Study Purpose

Pragmatisms an American philosophy frothe early 20th centurhat refers to the knowledge
(truth) that comes from the experience, actions or situations rather than specific criteria or conditions
(Cherryholmes 1992; Creswell 2005; Fraenkel\&llen 2009; Scotland 2012Jhis paradigm entails
that reality is continuously renegotiated, interpreted, and reconstructed. This paradighe usged
methods design to investigate issues and solve problems compreherSoatlsnd, 2012)Research
guestions or hypotheses are essential for selecting the research paradigm because they help the research
to look for the needed data through using the most appropriatd@ekwell 2005; Fraenkel /allen
2009; Merriam 2009; Scotland, 2012) Therefore, this study adopted the pragmatism
paradigm/philosophy because it indicates that the researcher does not know where the value of data
comes from. Consequently, it allows the researcher to use whatever works to fulfill the research questions
(Fraenkel & Wallen 2009; Tashakkori & Teddlie 2002)lotably, combining both qualitative and
guantitative methods complemented each other and added value to this rédearcowing lines

present the purpose of the study and how it is related to the gtiagphilosophy.
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Oral reading fluency is a significant skill that has been neglected in various curriculum and
educational systems including thRéAE public schools.This study has a fourfold purpose; (1) to
investigate the use of readuadpud strategiesn private schools in the UAE, (2) to investigate the
assessment techniques used for or al reading f It
oral reading performance, and finally {d)build and create a model that presents andridites the best
teaching and assessment practices that .lathie use
study, the researcher believed that constructing the meaning of the proposed topic mentioned above can
help in proposing anodelfor the Ministry of Education in the UAE about teaching and assessing oral
reading fluency. However, pragmatism not only feam constructing the meaning of a phenomenon,
but it alsofocuses orthe extentto whichthat meaning can affect the values of tegearchCreswell
2005; Fraenkel &Wallen 2009; Tashakkori & Teddlie 2002Jherefore, investigating this study
gualitatively in two private schools might not have value in other private schools across the five emirates.
Consequently, the quantitative datjuestionnaire, which was built upon the qualitative data for a larger

sample, enhanced the meaning of the research in other private schools in the UAE.

The essence behind using pragmatism is to investigate the problem by employing all possible
methodsto address the research questiGhdrryholmes 1992; Tashakkori & Teddlie 200Rdr this
reason, the researcher believes that using a mixed methods approach will help to address the researct
guestions to have a better comprehension of the issue, whiehcising and assessing oral reading
fluency.Adopting pragmatism facilitated the creation of a model for teaching and assessing oral reading
fluency. This model will be proposed to the Ministry of Education (MOE) in the WAIBhermore, the
results of ths study suggested some recommendations for policymakers and curriculum designers about

the significance of integrating readiadpud strategies into the Englipnogram This study provided
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insight for the English teachers in the public schoutsthe swecessfuteadingaloud strategies that have
been used in private schools. Significantly, this study expands upon the results of the literature to the

UAE context, which is an entirely new and different context.

3.1.2. Research Approach

During the past decades, different types of research methods; qualitative, quantitative or mixed
met hods, were used to investigate studentsd or
investigated three aspects of oral reading fluen@ading strategies, assessments methods, and factors
t hat affect st ude dherefére, adoprg the mixed mathgds appraaehnhelyed to
achieve the research objectives. As stated earlier, the sequential exploratory design was adapted in thi
study. Significantly, the mixed methods study informs the research methods and the research instruments
(Creswell 2005; Fraenkel &/allen 2009 Merriam2009. The next lines present the research questions
and a summary of the instruments used to angveentfollowedbya descri pti on of t

participants and research tools.

3.1.2.1. Research Questions

Research questions are generated and for mul
According to Creswell (2005), the reseaqelestions derive from the general purpose statement to more
focused, specific questions. The research questions guide the researchers towards their objectives anc
address the research problem (Cuba 2002; Fraenk&aBen 2009). Further, the research gioest
should be clear and focused. In science and social science, the research questions should have reputabl
data that allows for strong arguable questions (Creswell 2005; Cuba 2002). They can be answered by
using multiple resources. Oral reading fluerxgelected as a topic of interest because of its importance

in an English readingrogrammeHowever it is neglected in the public scheah the UAEas hadeen
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observed. Nevertheless, the private schools in the UAE are focusing on building and ighpinevin
studenté oral reading fluency. The researcher was interested indraireading fluency was being
addressed and tackled in private schools. Therefore, the following questions were formulated based on

the topic.

1. What are the reading strategiesthat e used to build and i mpr
fluency?

2. What are the assessment methods that are u

3. What are the teachersdéd perspectives rel at e
performance?

4. Whatcomprehensive teachiragssessment model can be developed to build and enhance oral

reading fluency?

The previous questions were addressed by using multiple instruments in the first phase except
for the second question, which was answered mainly during the interviews. Intriguingly, the fourth
guestion was answered based on the data that were colleetecbafipleting the two phases of the
study. The following tablsummariseshe instruments, methods, participants and data analysis for each

question of the study.
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Research Instrument | Qualitative/ | Sample/ Participants | Data Analysis
Questions Quantitative
1&2 Document | Qualitative | Students' textbooks | Qualitative Content
Analysis for grade 4 and 9 Analysis
lesson plans
1&2 Observation Qualitative | 14 (observations Qualitative Content
from different grades) Analysis
1,2&3 Interviews | Qualitative | 14 (4 interviews with | Qualitative Content
teachers from each | Analysis
grade
1,28&3 Survey Quantitative | privates schools in 5 | Descriptive Statistics
& emirates + Qualitative
Qualitative Content Analysis

Tablel: Instruments, methodparticipants and data analysis for the research questions study (Author)

3.1.2.2. Site Selection Procedures:

The research setting, context, is seen as the physical, social, and cultuGdtsge, Manion &
Morrison 2017) Hence, in qualitative researdie researcher observes the participants in a natural
setting Creswell 2005; Fraenkel & Wallen 2009 his kind of research is called-gite research. On
site research refers to the physical movement of the researcher to a particular place to gatlaioimfo
related to research questior®ofen, Manion & Morrison 2017; Slavin 199Researchers elect field
sites for a wide range of reasons. Those reasons could be theoretical, ideological, and interpersonal or
combined pragmatic reasof@reswell 2005 Thus the most important consideration for a research site
is to identify the reasons for the selectiémnaenkel & Wallen 2009)Also, the site should represehe
participants or the sample of a studyccordingly, choosing the wrong site could haveletrimental

effect on the studySq, for the current studythe researcher selected the sites, two schools, where oral
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reading fluency was being taught and assesSledosing those schools was a difficult asametimes
overwhelming tasfkor the researchie

As stated earlier in the study approach, this study had two phases. The first phase of the data
collection, the qualitative data, took place in two private schools in Fujairah city in the UAE. Fujairah is
a small city and yet based on the informatioovded by the MOE it has twelve private schools. After
getting permission to conduct the study from the MOE, three schools were visited many times to get their
approval to observe English reading classes and conduct interviews with the English teachargghth
cycles one and two students. However, one school agreed and allowed the researcher to collect the
required data. Then, the researcher proposed to another four different schools and one school agreed tc
welcome the researcher. Other private schoolts Fuj ai rah were far from t
Hence, it was hard to visit and ask them for their approval since the researcher could not get permission
to leave work. The maximum leaving hours were only two, considering the trip time to thosks,scho
which takes more than an hour for the -evegy trip. The initial plan was to collect qualitative data from
three schools. However, with the constant refusal of the visited schools and their sensitivity towards the
study, it was decided that two schoe¥ere enough to collect the essential data. Accordingly, the
selection of the schools was based on their willingness to support the research.

The two selected schools had students from kindergarten to grade twelve. One school followed
the American curricuim, and the other followed two curriculums; British and Indian. lfkgtutional
Licensure Administration manages both schools under the supervision of the MOE. However, the direct
management of those two schools was led by the principals of the twodlsscimbentionally, the
researcher selected the sites where oral reading fluency was being taught and assessed. Notably, the site
were accessible to the researcher and somehow |

some extent,theresed her 6 s journey. For the site of the s
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and qualitative data was collected, the researcher asked the MOE tarsesdrvey to the private
schools Englishd teacher s, whesetemamgdieslowevgrdor e s o
some unknown reasons, the MOE circulated the online survey across five emirates only, which were

Sharjah, Ajman, Umm Al Quwain (UAQ), Al Fujairah, and Ras Al Khaimah (RAK).

3.1.2.3. Participants

It is crucial for the success of a study to consider at an early stage how and where the participants
will be identified and participated in the research (Fraenkel & Wallen 2009; Merriam 2009). Thus, based
on the investigation of the current study, it i@end that the public schools in Fujairah were not focusing
on teaching and assessing reading fluency until the year 2016. Accordingly, the focus of this study was
on private schoolsywhich taught and assessed oral reading fluency. According to mamkmgatiin
authors, one school is enough for collecting qualitative data (Creswell 2005; Fraenkel & Wallen 2009;
Merriam 2009). However, the researcher was very enthusiastic about collecting rich data about the
investigated issue in order to create a questioarhat was distributed tother i vat e school €
teachers, who taught cycles one and two across the five Emiirdtes second stage of collecting the
datg which was used to create a model for teaching and assessing oral reading Qasrseguethy,
the study took place in cycles one and two, grades one to nine, of the selected private schools. In the
beginning, the study intended to focus on grades two, four, six and eight English teachers. Grades three,
five, and seven were not selected becahsy were close to the previous grades mentioned above,
respectivel vy, and the data woul d, therefor e, b
prepared schedules for the researcherb6s atbhseryv

school was observed, and the teachers of the observed classes were interviewed.
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Grade one was not in the initial plan to be observed because students/etiresat athat stage.
However, the researcher was informed, when she sat with the principals of the two schools that early
literacy skills such as reading sight words and blending words with emphasis on the phonological
awareness and sounds were taught in kindenga€Consequently, the students started reading in grade
one. Remarkably, all the teachers, who were observed and interviewed were from different ethnicities

and cultures. Male and female English teachers were observed and interviewed.

To have consistendy the data collection, the target participants for the questionnaire were also
English teachers in cycles one and two in the five emirates. Notably, the English teachers in private
schools were from different countries such as the UK, India, Pakistgpt,BRyria, and Jordan. The
anonymity of school sites and participamtas protected. There was no description of the school and
participants in any way that would allow internal or external personnel to identify any of them. Instead,

letters were used t@fer to the interviewees and observed classes.

3.1.2.4. Sampling Frame and Methods

One of the key steps in conducting research is to create a sampling plan, which identifies the
sampling frame and the sampling methGadlfen, Manion & Morrison 201 Fraerkel & Wallen 2009).
The sampling frame is a listing process of every member of the population, using the sampling criteria
to define membership in the population. The sampling method refers to the process by which a number
of people is selected to represararger group, which is known as the target population (Creswell 2005;
Fraenkel & Wallen 2009)There is a difference between a population and a sample. The population is
all thepeople or items with the characteristic a researcher needs to undétstswiell 2005; Creswell
& Plano Clark2007). The target population is an entire set of individuals or elements, who meet the

sampling criteria (Fraenkel & Wallen 2008lavin 1993. A sample is a smaller collection of units, from
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a population, that is used find out the truth about that populatiddohen, Manion & Morrison 2017;
Creswell 2005Fraenkel & Wallen 2009). Another concept that needs to be defined and clarified is that

members of the sample are called subjects or participareswell 2005

There are two types of sampling approaches, which are probability, random, samples-and non
probability samples. Each type has its-syiproaches. For example, simple random samples include a
systematic random sample, stratified random sample, multistag#esanultiphase sample, and cluster
sample (Fraenkel & Wallen 2009). In contrast, 4poabability samples include a convenience sample,
purposive sample, and quota (Fraenkel & Wallen 2009). It is noteworthy to mention that the sampling
process comprised eeveral stages such as defining the population of concern, determining the sample
size and implementing the sampling plan for data collection. The follopamnggraphsxplain the

sampling frame and sampling methods in relation to this study thoroughly.

The first phase of thstudy investigated the studedbral reading fluency in private schools in
Fujairah city. So, the sampling frame was all private schools, twelve schools, in Fujairah. Therefore, this
study focused on neprobability samples. The pawsive sample was used and implemented to collect
accurate data that represents the popula@ohén, Manion & Morrison 201 Fraenkel Wallen 2009).

Based on the nature of qualitative research, the first phase of this study, the purposive sampuliugtech
was adopted (Fraenkel & Wallen 2009) to collect information that meets the study purpose and
objectives. Sampling aimed to explore and build meaning from participants. Thegefioegalisation
extending the findings from a sample to a larger population, in qualitative research was not a guiding

criterion (Creswell 2005; Fraenkel & Wallen 2009; Meriam 2009).

Seven schools were visited to get permission to conduct the study. However, onthoets s

agreed to welcome the researcher. Due to the r
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in Fujairah were not visitedlet the sample had to determine the mnekded data. For this reason,

once the researcher obtained the requirddrnmation and the data started to repeat from other
participants, then data saturation was achieved. Therefore, the participants and the sample size were
selected in terms of adequacy and appropriateness (Fraenkel & Wallen 2009; Meriam 2009).
Consequentlythe researcher selected English teachers in private schools to ghaptiindata and
knowl edge about the strategies that were being
reading fluency. Cycles one and two had a g@reanphasis on the stent$reading fluency than cycle

three. Accordingly, English teachers in these two cycles were selected for classroom observations and

interviews.

In terms of sample size for the qualitative part, the number of observed classes was fourteen;
eight classe from school A and six classes from school B. Consequently, the same number of interviews
was conducted. Based on the thoughts of differentkmelivn authors in the field of conducting research,
one participant is adequate to conduct a qualitative stitdyddresses the purposes of the stuighlen,

Manion & Morrison 2017;Creswell 2005; Fraenkel & Wallen 2009; Meriam 2009). So, fourteen

observed classes with the same number of interviews were suitable for the qualitative part of this study.

Regardinghe quantitative part of the study, the second phase, in which an online questionnaire
was circulated targeting all the private scha@asoss the five Emiratehe sample size is determined by
the type of quantitative study conducted, and data anadgdiaiquesCohen, Manion & Morrison 2017;
Lavrakas 2008; Rea & Parker 2005; Slavin 1993)e target population, an entire set of individuals or
elements, who met the sampling criter&avin 1993, was all of the private schools across the five
emirates The reason behind targeting all the private schools was to get more responses since access to

the participants in those schools was not easy. The number of private stitamisdn the five emirates
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was sixtyfour (n=64), and the number of the Englislachers was six hundreeidsixty-one (n=661)
including cycle three English teachers, which were not the target. The information provided by the MOE
was not as clear as the researcher had wished. However, this study did not focus heavily on the number
of participants as the focus was more on confirming the information found during the first phase of the
study andgeneralisdt to a larger sampleAccording toFraenkel and Wallen (2009), a sample of 100
participants is sufficient for descriptive analyd¥otably, the number of obtained responses for the

survey wanehundred and ninetthree (n=193).

3.2. Data Collection Instruments

This study adopted a sequential mixed methods design (exploratory), which focused mainly on
the qualitative data and allowed the researcher to use more instruments as needed (Creswell 2005;
Fraenkel & Wallen 2009). Using different instruments allowedaisearcher to understand the problem
more holistically and enhance the accuracy of the results. Hence, the quantitative data supported the
validity and reliability of the qualitative data (Fraenkel & Wallen 2009). In this study, there were two
phases. Theifr st phase was the qualitative phase i n v
English textbooks), classroom observations and interviews were used respectively. The study sought to
understand how oral reading fluency was being taught and assesb&hat factors could affect the
studentodos oral reading fluency. The second phas
schoolsacross the five Emirates: Sharjah, Ajman, UAQ, Al Fujairah, and .RAl€ next lines introduce
and discusthe tools used in the current research respectively. The following diagram was created by the

researcher to present the phases with more detail.
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Summary of the Sequential Mixed Methods Design

Phase I : Qualitative Research

Qualitative Data * Document Analysis: A grade-four student’s
Collection English textbooks and lessons plans
AK * Classroom observations
. Qu a]itati;ﬁ-a-'-"" . s Semi-structured interviews
\Dataﬁnalysls *  Qualitative content analysis
v
2 . ]_I‘I:IELHVE * Themes for all of the research questions
Flll:iulgs covered

Phase I1 : Quantitative Research

Q'fafmam-ﬂ Data * Online questionnaire, which has both quantitative
Deve clrpment-:; et and qualitative questions.
2L ltim © data *  Admimstered to all private schools in five
o emirates.
~  Quantitative + . ..
Qualitative Data * Descniptive statistics
N F—— *  Qualitative content analysis
- - +  Generalizability of data
Quaﬂﬁtﬁtl}’e TI-Qua_lltatlve * Creating a model for teaching and assessing oral
Findings reading fluency

Figure3: A Sequential Mixed Method Design (Author)

3.2.1. Qualitative Document analysis:

Document analysis is a form of qualitative research in which documents are interpreted
by the researcher to construct meaning of the investigated topic (Bowen 208fxdtto a systematic
process in which printed, or electronic documents are reviemsteé\aluated in certain areas (Creswell
2005; Fraenkel & Wallen 2009). It requires that data must be examined and interpreted to elicit meaning
and develop empirical knowledge about it (Merriam 2009kl@boratethe document analysis involves

reading, kimming, scanning, and interpretation. Textbooks, newspapers, essays, magazines, pictures,
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articles, cookbooks, songs, political speeches, novels, advertisements, and pictures are sorts of human
communications presented in documents. Accordingly, somenuatds were selected to obtain
meticulous information about the studénigal reading fluency. Those documents were lesson plans of

the observed reading classes and the stustextbooksin particularthe textbooks for grade four in the

two schools.

Document analysis is valuable for collecting qualitative data. It is a valid research method that
helps in policy evaluation and reforfdwen 2009) The purpose of the document analysis isr&ate
a model andjeneralisghe collected data to a larger samfCreswell 2005; Fraenkel & Wallen 2009;
Merriam 2009) in the second phase of this stddwerefore predefined themes were prepared for the
documents analysis as it was prepared for the observation to facilitate gathering information from
different soures Bowen 2009 employed in this study. Those themes were related to the research
guestions: readingloud instructions and assessment methods. It is worth mentioning that the document
analysis works best when it is used in combination with other quaditagsearch methods to understand
a phenomenon comprehensively from multiple sources of evid&uwweeq 2009;Fraenkel & Wallen
2009; Hodder 2001 Therefore, for this research study, the documents analysis was used along with
classroom observations amdnt er vi ews t o seek convergence and
reading fluencyKlodder 2001; Rapley 207

By investigating and examining data collected through different methods, the researcher verified
the findings Bowen 2009Fraenkel & Waller2009; Merriam 2009). Hence, it reduced the impact of the
i nvestigatoro6s potenti al bi aBowenl2@9Fraental & Wallenx i st
2009;Hodder 2001Merriam 2009Rapley 200Y. It was found in the literature that documentalgsis

can produce extensive descriptions of a phenomddowdn 2009Creswell 2005; Fraenkel & Wallen
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2009;Merriam 2009). Consequently, in this study, the document reviews were designed to identify the
fluency reading instructiafor oral readingflueey and how it i s assessed.
the lesson plans were both used to find out about the oral reading instructions or activities and the
assessment methods that were I mplemented kKsn r ez
are the main source of instructional materials and contents for delivering lessons to students

(Cunningsworth 2006 The textbooks allow the researcher to understand the underlying beliefs about

how reading fluency takes place inside the classroom.Masp or t ant |l y, t he studer
give insight into how reading instructions are
fluency Cunningsworth 20051 t i's worth mentioning that the t

invest i gation of studentsé textbooks to clarify a
find more about readingl oud strategies and assessment tech

used but not to a great extent since the accass/és a bit complicated.

Thus, documents analysis has both pros and cons that the researcher should be @waref of.
the benefits of the document analysiwisncover meaning and develop an outcarhieh might involve
understanding of the issue bgimvestigated, and this is the immense value of the documents analysis
(Bowen 2009Merriam 2009 Rapley 2007. It helps to gain deeper insight into the issue. Moreover, the
documents analysis increases the validity and credibility of a study, but mdghitsdocuments analysis
should be triangulated with other findings from other sources in order to verify the findings and
corroborate the evidenc8gwen 2009 Creswell 2005; Merriam 200Rapley 200Y. The documents
analysis alone might not provide Baient details to answer a research question. Furthermore, the

document analysis consumes less time comparing it to other qualitative tools such as intBomems (
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2009; Merriam 2009). Usually, the documents are available and accessibhle researchie (Bowen
2009;Fraenkel & Wallen 2009; Merriam 20p$However for this study, it was hard to obtain all of the

lesson plans for the observed clasdswen (2009believed that the absence or difficulty in obtaining

the documents needed for analysis miguggest something about the people participating in a study.
Therefore, the researcher tried to investigate this issue and found that some participants were extremely
sensitiveabout providingheir lesson plans because they believed that their caregins be affected
negatively. The researcher was able to dip@semisconceptions of the participants in a professional

and ethical manner. Besides, the document analysis has served mostly as a complement to the classroon
observation. The selectiondfe documents might involve a researt
and representativeness of the chosen documBaotgefn 2009 Merriam 2009. Thus, the lesson plans
obtained wer@ot selected by the researcher, wate based on the schedule prepdor the researcher

to observe the reading classes. Significantly, the purpose of the documents analysis should be taken into
consideration during the analysis procéswen 2009; Rapley 2007gnd therefore hte researcher had

her own checklist guid® examine the documents.

As mentioned earlier, there are two kinds o
textbooks and | esson plans. The studentods text|
and learning English (Griffith & Ranski 2004;Khine 2014;Ornstein, Pajak & Ornstein 2015;
Tankersley 2003). The quality of textbook contents affects the learning process a®tlseyl as main
references for informatiorkKine 2014;Tankersley 2003). For this reason, internatiargenisatiors
such as UNESCO have a completed strateggriatysingextbooks (Khine€2014). However, this study
did not evaluate the studeatsxtbooks, but investigated the instructions or the activities and assessments
fororal readingfluency To devel op studentsdé oral reading f|

with opportunities to read aloud several times. Therefore, using different reddimstrategies and
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rich textbooks that address different levid required to fostestudenté reading fluency RPadak &
Rasinski 2008Rasinski 2011 Significantly, the studenésEnglish textbooks for grade four in both
schools have been selectexplored andanalysé to point out the readirgloud strategies and the
assessment method&he selection of grade four textbooks was based on the advice oiré&wtobDof

Studies (DoSyand some experts.

Notably, the textbooks in both schools were addressed to learners of English as a Foreign
Language. The necessity &malysethe textbook was imposed by the fact that qualitative research
requires robust data collection methods and records of the research pro€ashea, (Manion &
Morrison 2017Merriam 2009). Consequently, the analysis of the textbooks would yield insighiowt
oral reading fluency was addressed. It was, therefore, important to explore activities imposed by the
textbooks and understand the pedagogy that was used to promote oral reading fluency. Moreover, the
teacher8guidebooks in both schools were exptbte findoutif there were other techniques that were
suggested by the Engligitogramms and not included in the studeitse x t books. Al s o,

gui debooks in both schools were investigased t

Furthermore, some lesson plans were obtained for further investigation. Lesson plans present
instructions that should be demonstrated in a class (Cameron 2001; HarmeiTa@§ghould include
the goals, objectives, activities, media, and assessneehtsiques (Harmer 2007). Notably, the lesson
plans show how the outcomes of the Engpsbgrammeare presented in real classes. Thus, the lesson
plans and the studeBtSnglish textbooks alone were not a sufficient source to investigate oral reading
fluency. Accordingly, the documents analysis along with the observation provided rich, detailed data
about the issue. The observation data confirmed what was obtained from the textbooks and the lesson

plans Interestingly, the observation daspanded on theesultsof the document analysifn essence,
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this study was looking at the pedagogy of oral reading fluency from two documents resources; primary

and secondary sources, observations and interviews to have a clear image of the investigated issue.

Two checklists were created by the researcher to guide her through the investigation of the
documents. The checklists were used to investigate reathng instructions and assessment techniques
that were used for oral reading fluency. Hence, there are fearatiifes between the checklist guide
used toanalysethe student's textbooks and the lesson plans. The texgjuiddhas a title at the top of
the page followed by some introductory details, such as the grade level, name of the textbook, authors,
publisher year of publishing and type of books: language book or workbook. The body of the guide has
the variables: readingloud strategies and oral reading assessment techniques. For each variable, some
key items are given a letter to facilitate taking notesnduthe analysis proces§heseare also written
on the guide page. There are three columns in the body of the guide. The first column presents the
variables. The second column illustrates the page number and details about the investigated variables.
Finaly, the third column is for comments. One row is added for miscellaneous; any valuable point that
the researcher did not think of. The following completed form presents the guide that was used to

investigate the student's English textbooks for grade foschool A.
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Checklist Guide for Students’ Textbooks

Name of the book: Longman Person Cornerstone, language book grade 4 Publisher : Person year of publication: 2002 Authors: Anna Uhl
Chamot, Jim Cummins, and Sharroky Hollie

Variables/ themes Student’s Textbook Page: Description And Details Comments

A: Reading strategies F+D Scan the page and attach a
the instruction on page 11 said: “listen. Then read each word aloud”. copy
Furthermore, on the same page, there was another activity in which the
instruction said: “Work with a partner. Take turns. Read the sentences”.
B: Assessment strategies (o Scan the page and attach a

copy

there was a text at the end of each unit that students have to read aloud. i.e. in
unit one page 63, the instruction said: “listen to the sentences. Pay attention to
the groups of words. Read aloud”. There were three factual sentences that
students had to listen to. Then, read them aloud. Additionally, on the same page,
there was instruction for a text that contains hundred-thirty words. Notably, the
number of words in each line of the passage was stated. The instruction said:
“work in pairs. Take turns reading the passage below aloud for one minute.
Count the number of words you read”.

Miscellaneous Not all instructions were clear in the students book! Attach a copy of some
The teacher's guidebook is used to clarify the instruction in students fluency strategies.
textbook.

The teacher's guidebook has more reading aloud strategies for building
fluency. Also, it describes how to use WCPM test.

Reading strategies:

A: Modeling: 1.e. Teacher or student reads to whole group or teacher reads to small group Assessment strategies:
B: Assisted Reading, 1.e. using audio tapes, CDs, tablets, computer, etc. A: Observation

B: Rubric
C: Choral reading 1.e. reading together C: WCPM

D: Repeated reading

E: Reading Practice: independent reading
F: Pair reading 1.e. partner reading

G: Rhyming poetry

H: Reader’s theatre

Figure 4: Checklist guide fanalysinghe studenBEnglish textbookgAuthor)

The checklist guide for the lesson plans also has a title at the top of the page followed by grade
level, lesson plan title, time, duration and boys/girls class. The body of the checklist also has two
variables: readingloud strategies and oral readingessment techniques. For each variable, there are
the same key terms or swhriables as in the checklist for the textbooks. There are five columns in the
body of the guide. The first column presents the variables and the last column presents comments. The
three columns in the middle represent the parts of a lesson. It is important to mention that no software
was used tanalysdahe documents. They weaealysé traditionallyusinga paper and pen method. The
following is an example of one completed chestkhat was used to investigate a lesson plan for grade

4.
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Checklist Guide for Lesson plan
Grade Level: 4  Day/Date: Mon 19-2-2018 Time: 7:50-8:40  Class Duration: 50 min  Students No. 34 Boys/Girls Class: Mix
School: A
Variables/themes First part of the lesson Middle part of The last part of | Comments
the lesson the lesson

A: Reading A: the teacher began the reading activity No more reading Nothing Scan the page and attach a
strategies by displaying the difficult words in the aloud copy

passage. Then, the teacher read the

passage with articulation and

pronunciation.
B: Assessment No assessment related to oral reading - - Ask the teacher
strategies fluency was found.
Miscellaneous Technology is integrated to improve and There is no consistency

develop students’ oral reading fluency between the plan and what

1.e. videos on YouTube. happened during the

observation.
Reading strategies:
A: Modeling: 1.e. Teacher or student reads to whole group or teacher reads to small group Assessment strategies:
B: Assisted Reading, 1.e. using audio tapes, CDs, tablets, computer, etc. A: Observation
B: Rubric

C: Choral reading 1.e. reading together C: WCPM
D: Repeated reading
E: Reading Practice: independent reading
F: Pair reading 1.e. partner reading
G: Rhyming poetry
H: Reader’s theatre

Figure 5: Checklist guide f@nalysingesson plangAuthor)

3.2.2. Observation

Observation is one of the greatest tools to study a phenomenon which takes place in a natural
context. Classroom observation is a fundamental tool that a researcheincanly use to gather data
about the subject matter in question. It is defined as a formal or informal process in which an observer,
a teacher, an administrator, or a researcher takes notes or records the instructor's teaching practices an
t he st ude mtaecifiaissua (€nessvell @005; Fraenkel & Wallen 2009; Meriam 2009).
Classroom observation has been used for a long time to assess the quality of teaching instructions and

materials delivered to the students (Fraenkel & Wallen 2009). It is also useshsure and judge the
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consistency between the textbooks standards, plans, and the authentic delivery of the ntatkenls (
Manion & Morrison 2017; Slavin 1993 Therefore, in this study, classroom observation has been
selected as a strategmoethodolgical framework in order to obtain a moredapth understanding of

the pedagogical strategies and approaches that teachers have been employing in their classrooms ftc
i mprove studentso6é or al readi ng f | uenmtangingoflnow i s ¢
data obtained from document analysis derived f

deeply understood and more effectively applied tolfsakducational scenarios and practices.

Usually, the classroom observation takdsce in a classroom or other learning environment.
Therefore, the classroom observation was selected as a tool to obtahdepthirknowledge of the
instructional practices that the teachers used
fluency (Cresweél 2005; Fraenkel & Wallen 2009¥-urthermore, classroom observation leads to
improvad understanding of how the instructions can be modified or implemented as good models for
improving educationKraenkel & Wallen 2009)It is important to pint out that the findings from the
observational research have provided a coherent;swb#itantiated knowledge base about effective
instructional practices for teaching ahétthey contributed to instructional theories (Cohen, Manion &
Morrison 2017 Meriam 2009Slavin 1993). Significantlythere are different roles that the observer can
take during classroom observation. These roles are participant observatiparincpant observation,
naturalistic observation and simulation (Fraenkel & Walle@®2Merriam 2009). This study adopted
both nonparticipant observation and naturalistic observation. The-paoticipant naturalistic
observation allowed the researcher to record things that happen naturally in the classroom. Accordingly,

the researcher v8a complete observer, no participation or involvement during the class activities. It was
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good to apply a neparticipant naturalistic observation because it did not affect the action of the teachers
or the students.
The researcher used a checklist guidhich identified the types of readtatpud strategies such
as repeated reading, choral reading, and modeling strategies, and the assessment techniques such
rubrics, observations, and WCPM tests. The checklist has some preliminary details sude &s/gla
day and date, time, class duration and the number of students. The body of the checklist has a table that
consists of seven columns and four rows. The first coftnepresents the variables in addition to a row
for miscellaneous. The next five columns illustrate the class time divided into five periods; each period
is ten minutes. The final column is for comments. Letters that represent tharg@lides, written unet
the table, were used to fill the checklist. The following form represents a completed checklist that was

used during classroom observations.

Checklist Guide for Classroom Observations

Grade Level: 3 Day/Date: Tuesday 20-2-2018 Time: 8:45-9:30 Class Duration: 45min Students: 33 Boys/Girls Class:: Girls
School A
Variables/ 0-10 11-20 mins 21-30 31-40 41-45/50 Comments
themes mins mins mins mins
A: Reading pre-taught new words, A - - - The beginning of the class is
strategies discussed sequencing The tesckisr devoted for reading aloud and
words and the meaning reads the text fluency but
and importance of for the students the rest for comprehension
punctuation marks for in its entirety. activities
expressive reading C:viad
A modeling the new together /low Many strategies are integrated in

one class
vocabulary level group

D: low level

B: - Observation

Assessment followed by

strategies Immediate
feedback

Miscellaneous

Notes

Reading strategies:

A: Modeling: 1.e. Teacher or student reads to whole group or teacher reads to small group Assessment strategies:
B: Assisted Reading, i e. using audio tapes, CDs, tablets, computer, etc. A: Observation

B: Rubric
C: Choral reading 1.e. reading togeth C: WCPM

D: Repeated reading

E: Reading Practice: independent reading
F: Pair reading 1.e. partner reading

G: Rhyming poetry

H: Reader’s theatre

Figure 6: Checklist guide for classroom observations

83



Furthermore, a paper and pen method was used for takieg @loing with the checklist fany
newdatal n the iinitial plan of this research, t he
asked for their permission to videotape the observed classes to support the taken notes. However, this
was not apmved. Therefore, to avoid losing data and facilitate the analysis process, the researcher
reviewed the notes and completed the checklists and modified them directly after conducting the
observations. Fourteen <c¢l assr oo0Thgsé obsetvatiens weet i o n
conducted in English reading classes in a variety of gifaolesgradeoneto grade nine in two different
private schools.

As with any tool used in research, there are some limitatotige classroom observation. For
example,# esearcher s bias can interf eCobenvMartion &t he
Morrison 2017;Fraenkel & Wallen 2009). Hence, the classroom observations were conducted using a
checklist that guides the researcher during classroom observatiorhédidist was prepared based on
the research questions and literature reviews. It was sent to some experts to get feedback, comments, an
approval. Furthermore, the completed checklists were sent to the observed teachers along with the
interviews responsée get their confirmation of the collected data. Another limitation of the observation
is that the observer mi gdperformdnéedecausettheyow theyaec her 6
being observedGohen, Manion & Morrison 201 Fraenkel & Wallen 209; Meriam 2009;Slavin
1993. Therefore, thegouldperform better thaim the regular daily classeghis could be a threat to the
validity and reliability of the collected data (Cohen, Manion & Morrison 26tdenkel & Wallen 2009;

Meriam 2009Slavin1993).Thus the information about the purpose of the observation was not informed
either to principals of the schools or the obs.
and the data collectiorCphen, Manion & Morrison 201 Greswell 205; Fraenkel & Wallen 2009).

Furthermore, thaumber of observations atitkactual amount of time that is required to obtain the data
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needed from each observation can be a limitation of the observation (Cohen, Manion & Morrison 2017,
Meriam 2009;Slavin 1993). Consequently, fourteen observations were conducted to enhance the
reliability and validity of the obtained data. Once, the data started to repeat itself, the saturation level was
achieved and therefore, the data was reliable and tabdvorth mentioning that classroom observation

was a complementary tool for the information obtained from the document analysis to ensure the
accuracy of findings (Creswell 2005; Fraenkel & Wallen 2009; Meriam 2009). It increased the
researcher 6s u niodatasbtamed drormtige dacfimert analysis was applied in real

practice.

3.2.3. Semtructured Irdepth Interviews:

Kvale (1983) stated that the purpose of the
of the lifeworld of the interviewee with respect to the interpretation of the meaning of the described
phenomena” (p.174). Fraenkel and Wallen (2009ebed that the interview is used to uncover people
beliefs, thoughts, and perceptions of specific topics, which is entirely appropriate qualtative
naturalistic inquiry It is also used in educational settings to explore and construct a broad gnefanin
how an issue is being applied and assessed (Merriam Qpd@nakker 2012Moreover, the interview
allowed the participants in this case, English teachers, to express their experience of the investigated

topic freely. Consequently, the interview piaed indepth, reliable and qualitative data.

There are multiplevaysthat the interview can be conducted through to collect data. These include
face to face interviegy phone interview, and internet interviesy which could be conducted by using a
variety of online applications@pdenakker 2012; Wengraf 200@his study adopted both face to face
interviews and phone interviesy but it relied more on face to face intervee\8ome of the advantages

of the face to face interviewre consideation of the voice, intonation, and body language of the
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interviewee Merriam 2009) Those cues can add more information and meaning to their responses. Face
to face interviewalso allow the interviewer to record the interview for Aaidng support, undoubtedly

with the consent of the interviewe®lérriam 2009;Opdenakker 2012; Wengraf 2006). Thus, the
interview is more time consuming/lérriam 2009) While the phone interview is flexible, it can reach
more participantddoweve, it is hard to create a good inte&sw atmosphere and get some cues as in the
face to face interview, but it depends on what the interviewer look<fes\yell 20050pdenakker

2012; Wengraf 2006). In this studyost of the interviews were conducted face to face according to the
Englishteachelinterviewee§ schedules toreate a good interview ambiandéey were conducted in

di fferent places at the schools that werAso sel ec
phone call interviews were used when the time was noteroent for some of the interviewees. The
guestions of the interview were opended; therefore, the researcher asked the participants for

permission to use the audio recorder to avoid the loss of data during the process of taking notes.

Interviews arecategorisednto three types: structured interview, sestructured interview, and
unstructured interview based on their purpasecording tothe qualitative nature of this study, the semi
structured interview was chosen as the last main source for obtaining accurate information and insights
into the s udent 0s or al It was adgpod gnethiod 10 ecollect-depth information
systematially from several teachers as it allowed the interviewer to ask supplementary questions for
clarification Creswell 2005Fraenkel & Wallen 2009//engraf 2006) The interview questions focused
on the questions of the study, provided earlier in the metbhggolwhich were about the teaching
strategi es, the assessment techniques, and the
interview questions were designed to be epeded questions, a characteristic of the s&roictured

interview (Opdeakker 2012; Wengraf 2006). Interviewees were asked a séiopenrended questions
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in the same order and wording. Furthermore, the-sttuctured interview was a flexible tool. Therefore,
the researcher invited the participants to add any relevant iafiomthat they thought was valuable and
necessary. Notably, the interview questions were developed ahead based on the research questions an

literature review. The following lines present the interview questions guide.

Interview Questions
Section one: This interview is being used to collect data for a research paper. The purpose
of this interview 1s to explore oral reading strategies (reading aloud), factors affecting
students oral fluency and assessment strategies used for oral reading fluency in private
schools in Fujairah city. All personal information that vou provide will be held in a strict
confidence.

Conditions of Participation

- I recognize that by completing the interview, I agree to be a part of the study.

- I understand that I can withdraw from the study at any time and my data will then be
excluded from the analysis.

- I understand that my participation will remain confidential.

- I understand that the results of this study may be published.

Section two: Tell us a little bit about yourself: fopr = opficmnal)

1. Age (opt):

2 Years of experience: 1-5 G6-10 11-15 more than 16
3. Curriculum; American/British

4. MNationality:

5. Teaching Grade:

Section three: guestions

* Reoding-aloud Strategies

1. How many reading classes do you have per week? And how often do you focus on oral
reading fluency?

2. What reading strategies do you use to improwve students’ oral reading fluency?

3. What is your owverall opinion of these strategies that you mentioned on students” reading
fluemcy?

4. Do you think there is a direct link (or carrelation) between oral reading fluency and a
student’s reading comprehension?

= Assessment Methods
5. How do you assess and evaluate students' oral reading strategies? Any tools?

=  Factors Affecting Students” Oral Reading Fluency
&. From your point of view, what things (factors) affect students” oral reading fluency?

7. Would you like to add or say something?
Debriefing: Thank you for your valuable time. If you are interested in a copy of the results, let

me know and | will email it to you. For further inguiries, please email me at
20151 2101 @ student.buid.ac.ae .

Figure 7 Interviewquestions

87



Overall, the interview had three sections. Section one of the interview guide was for welcoming
and explaining the study purpose and ethical procedure of the interview. At the beginning of the
interview, the researcher, interviewer, thanked the partigpéot sharing their experience. The
researcher assured the participantsdéd confident.
guestions about the teachers, which included the grade level, years of experience, and country. The third
section inclded seven questions that were divided into three themes: resdimd) strategies;
assessment methods and the factors that affect

with closing questions and debriefing.

3.2.4. Questionnaire

Having finished the document analysis, classroom observatiahsterviewsthe data obtained
assisted in refining and redesigning the survey
Lavrakas (2008)efined a survey as a way of collecting data about specific characteristics, actions,
attitudes or views of a large group of people. Others believed that surveys are used to assess or evaluate
the effects of specific treatmenfgogramms or a strategyFraenkel & Wallen 2009)Consequently,
designing a survey is a complicated taBkagnkel & Wallen 2009Rea & Parker 2005 It requires
meticulous planning as well as developing the questiBea & Parker 2005)rherefore, the survey in
this study was degned with the helpof Remn d P a r k eamprshensi2e@uldg for designing and

conducting survey research. Nevertheless, the sureged lot of time and effort to prepare.

There are different types of surveys. These typesategoriseased a the instrumentation
and the span of time involvetdldvrakas 2008; Rea & Parker 200%pr instrumentation, the surveys
include questionnaires and interviews. As for the span of time used, the surveys are classifiedinto cross

sectional surveys and longdinal surveys. This study adopted a cyesstional survey to collect data
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from English teachers at just one point in tifibe researcher undertook an online survey because of
various factors which included the convenience of the particiggraenkel &wWallen 2009;Lavrakas

2008. It also permitted great access to distantiaadcessiblgarticipants l(avrakas 2008 It had no

cost since there was no need to prinFragnkel & Wallen 2009;avrakas 2008; Rea & Parker 2005
Significantly, thesurveg | one was not sufficient to investige
a mixed methods design in this study added credibility to the research outdoasskél & Wallen

2009.

It is important to point out that before starting the actual procedures of collecting the data, a first
draft of the questionnaire was created based on the results of the pilot study, observation and interviews,
and the literature review. Thus, the finarsion of the questionnaire was developed and refined after
conducting the qualitative part of the study, the first phase, due to it depending heavily on the results of
that phase. The final version of the survey contained demographic data and foursséitien
guestionnaire started with the study title followed by the study purpose, conditions of participation and
demographic questions as recommendeRd&gy and Parker (2005 he demographic section was about
age, nationality, years of experience anclg\they teach, curriculum and city. The demographic data
was not accounted for in this thesis study. Howaverpvideduseful data to make some interpretation
in the analysis of the findings as well as future studies, which will focus, for exampte omrriculum

and teaching grades. The remaining sections of the study were created based on a Likert scale.

Overall, the survey had three sections that included thirty questions with the demographic
guestions. The first section had four parts, whichevedrout the overall e®f readingaloud techniques,
the frequency of wusing various or al reading st

their reading fluency instructions and finally listing other readilogd techniques. The secoselction
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had two parts, which were about the factors that the teachers believed might affect thedsitalents
reading fluency. The third and final section also had two parts #ietypes of assessment method used

to measure the studebtsral readingsuch as a rubric, observation, and DIBELS: WCPM test. A five

point Likert scale was used to measure the statements in each section, which were graded in most of the
statements from 1 to 5 werk strongly disagree, 2 disagree, 3 neutral/undecided, 4 aguee strongly

agree. Some other parts also used thegdniat Likert scale, but with different measuring points that
suited the statements. The measuring points started with 1 never, 2 rarely, 3 sometimes, 4 very often and
5 always. It is worth mentiong; in each section, there was an opeded question that asked
participants to add any more valuable point that was related to the section. The questionnaire ended with

adebriefing (seéppendix 1) The following lines show the survey questions.

3.3. Data Collection Procedures

To address the research questions, different tools were used in the sequential exploratory mixed
methods design. The study started and focused significantly on multiple qualitative tools and ended using
one quantitative tool. Thi®llowing lines present the procedures that were taken to collect the obtained

data from the document analysis, observation, interviews and the questionnaire respectively.

3.3.1. Documents Analysis Procedures

Before getting schedules from both schoolsdnduct classroom observations and interviews,
the researcher began to look at the studdtriglish textbooks by asking friends and acquaintatece
get their childrea Gwho were studying in the two visited schodis¥tbooks At the beginning of the
exploration of the textbook process, different textbooks from different grades were explored. Thus, after
consulting with some experts and the DoS of phegramme grade four English textbooks in both

schools were selected for exploration. Before starting the actual investigation of the textbooks, overviews
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were obtained concerning the booksd publishers

contentof the textbooks. Readirgjoud strategies and assessment methods of oral reading fluency were

investigated in the studeltextbooksDi sappointingly, the teacher 6s
further investigation. However, it was possible forthe s ear cher to get online
guidebook in school A. Concerning the teacheré

accessible online. Also, readhadpud strategies and assessment methods of oral reading fluency were
investtckt ed i n the teacherds guidebook in both s

investigated thoroughly but as a compl ementary

The lesson plans were received when the classroom observatiemsowducted especially when
the researcher walked into the clas#dso, the lesson plans were obtained from different levels in two
formats: hard copies (papers) and soft copies (electronic documents; word documents). They were
analysé to investigate tw areas: readingloud strategies and assessment methods. The lesson plans
were alsoanalysd t o i nvestigate how written document s
implemented in real life practicblotably, the researcher could not get all of li&son plans of the
observed classes due to the sensitivity of the teachers towards their job sActoigl.number of 9
lesson plans were receivefilve lesson plans from school A and four from school B. Moreover, some of
the lesson plans were similartheir strategies. Therefore, some parts of the lessons were selected from
both cycles, one and two, to show the areas explored and how they were présein¢ettlist was used
for the document analysis that focused on oral readirggegiesand the asessment methods. The
checklistwasmeant to help the researcheattalysehe documents qualitatively and control her bias to

focus on the investigated issue. Notably, notepad and a pen were uasedly®ethe documents.
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Moreover, some unclear pointere highlighted for further investigation during classroom observations

and interviews.

3.3.2. Classroom Observation Procedures

The researcher visited and engaged with the principals of the two sqwdwashad previously
and graciously agreed to allotwet researcher to conduct her study in their schaali®ut the objectives
of the research and the target participants. T
schedule for the researcher to visit and observe English reading classmntosconduct interviews
with the schoolsd English teachers. The princig
the classes, but unfortunately, this potential facet of the research was not approved. The researcher did
not select specifimale or female teachers for classroom observations or interviews, both of which were
conducted based on a schedule that was prepar e

coordinators.

The initial plan for the research was to observe sixteading classes (n=16) from different
levels ranging from grade one to grade nine with specific emphasis on grades two, four, six and eight.
However, due to the school s$thedeseaichernwasable ta observe r e
fifteen readig classes (n=15). Hence, one of the classes was not included in the data analysis since the
teacher of that c¢class was not comfortable abou
position and informed her that this class would not takeipdine study. Each class lasted fefitye to

fifty minutes in both schools.

According to the prarranged schedule and protocol, when the researcher visited the schools to
observe the classes, she walked into the cl ass:

of the classes observed, the researcher sat at the biwekadissroom, ostensibly to be less distracting
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to the teacher. However, in two classes, front seats in School A were designated for the researcher to
occupy and conduct her observations. The researcher remained in place until the end of all the classes.
After each class, the researcher thanked both the teachers and the students and left the classroom
immediately. Nine of the teachers being observed willingly provided the researcher wittegshen

plans. However, in the case of the other classes, wigeresearcher asked the teachers for a copy of
their lesson plans, they seemed to be uncomfortable with this request and despite saying that they would

provide later, they did not provide the

A checklist was used during the classroom observatibhs was prepared in advance of
investigating the oral reading fluency methods and the assessment techniques during the reading classes
In addition to this, the researcher used a notepad and a pen to write down any additional notes of things
that sheobservedand deemed to be potentially useful for later study. Various grades were observed in
Schools A and B. The following table represents the number of classes visited and the grades in each

cycle in both schools.

Cycles Grades Numbers of the observed| Numbers of the observed
classes in School A classes in School B

Cycle One | One 1 0

Two 1 1

Three 1 1

Four 1 1

Five 1 0

Six 0 1
Cycle Two | Seven 1 1

Eight 1 1

Nine 1 0

Table 2: Number of visited classessiach cycle in both schools
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According to the table, there are six grades in cycle one and three grades in cycle two. The total
number of the visited classes were fourteen (n=14); nine visited classes in cycle one and five visited

classes in cycle two.

3.33. Interview procedures:

The researcher conducted most of the interviews face to face after classroom observations directly
in different parts of the schools; c¢classrooms,
fifteen andtwenty minutesdng. Fifteen interviews were conducted; however, one of the interviews was
not considered in the data analysis because the interviewee seemed nervowglimgl to respond to
the interview questions. Also, three of the interviews were conducted bypeoasg e of t he t e
schedulesThe researcher asked the interviewees adboahvenient time to have a phone interview. So,
the phone interviews were arranged in advance and did not last more than thirty minutes. The selection
of participants was bad on their willingness to be a part of the study. As stated in the observation, the
researcher talked to the principals of tlebaols about the study purpodéhe school principals and
teacher coordinators prepared a schedule for the researcher teedosgrsonduct the interviews with
English teachers. It is important to mention that the researcher did not select male or female teachers for
the interview or observation, but it was conducted based on the arranged schedule that was prepared for

the reseaher.

The researcher started the interview by thanking the interviewees for the time they allocated.
Then, the researcher informed them about the research goals. Next, the researcher read the conditions o
participation and clarified any questions that thterviewees asked about the research objectives and
the confidentiality of the provided data. After that, the researcher proceeded by asking the questions. At

the end of the interview, the researcher thanked the interviewees for their participatontaibdtions
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to the study and asked them to sign the consent form. For those interviews conducted by phone, the
consent form was sent to the interviewees by email to sign and forward back to the researcher. The
researcher used a pen and paper to recad/nng the interviewees said. When the researcher asked

the interviewees for permission to use an audio recorder, all of them refused except two teachers, who
were from Jamaica and South Africa. The researcher wrote a draft of each interview antbgéet it
interviewed teachersd6 emails on the same day a:
got a few responses after several days, but also got some responses after two to three weeks. Five teache
did not repl y t ds. Théresearcleesategonisedhred 6 s | &snaiif i ed t he
responses according to the three themes that were based on the research questions. Then, the researct
identified the fundament al points that serve t
provide detailed osufficient data. Consequently,ttkex c er pt s t aken from the ir

selected based on the clarity of the information provided.

3.3.4. Questionnaire Procedures

The initial plan to collect the survey data was to circulate and adminigtequestionnaire
through a papebased method via hand. The idea behind this was to mitigate any potentiairatatesis
issues via the Internet and ensure that teacloaitd complete the survey without interruption. However,
after visiting many schoslin Fujairah and presenting to them the approval document from MOE granting
authorgation to circulate and collect the survey, they did not allow the researcher permission or access
to the English teachers to administer the subselyand stating that tlyecould not complete any survey
unless it was sent to their email from the MOE. Therefore, it was decided to create an online survey using
Google Docs website. The link was supposed to be administered to schools through the Ministry of

Education Researchffice (MOERO). However, after contacting the MOERO, they refused to distribute
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the link due to their data governance policies. Thus, the MOERO requested the researcher to send them
the survey in electronic format to create asuevey using their own wetisi Within two weeks, the
MOERO designed and circulated the link to all private schaoisss the five Emirates. Notably, the

link was not circulated until the researcher checked the questions and approved the format of the survey.
Theq u e st i olinknwas up dob eight weeks. The private schotdsachers were notified by the
MOERO every two weeks to complete tlygiestionnaire. After eight weeks, the MOERO sent the

researcher the responses in an Excel file.

3.4. Data Analysis

Unquestionably, data analysis is the most crucial part of research becausamariseshe
results of the research. Before defining data analysis, there are three significant components, which must
be understood. Firstly, analysis means to describe wdka tables, graphs, or narrative and the
description is transformed into information (Shamoo & Resnik 2003). Secondly, coding refers to the
process of organizing data into chunks befmmprehendinghe information (Creswell 2005). Finally,
interpretatim means to add meaning to the information by making comparisons and finding connections
(Cohen, Mani on & Morrison 2017). Fraenkel and
continuously comparative process that involves reducing and retriavsxge amount of written and
someti mes pictorial informationo (2009, p.434).
through the use of different forms of analytical and logical reasoning to identify specific patterns and
trends.The form of the analysis is determined by the specific qualitative approach taken and the form of
the data Cohen, Manion & Morrison 201 Fraenkel & Wallen 2009; Shamoo & Resnik 2088vin
1993. Therefore, it is essential to ensure that the analysis @rodsBndings is precise and appropriate

(Fraenkel & Wallen 2009).
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In qualitative research, the purpose of the data analysis is to reduce and make sense of vast
amounts of data received in order to shed light on the research questions (Shamoo & Re3¥nik 2003
Therefore, data analysis is an ongoing and iterative process in which the obtained descriptive data is
analysé, processed and transformed almost simultaneously into explanations and interpretations
(Shamoo & Resnik 2003). Moreover, the analysis in®lidentifying common patterns within the
responses critically to achieve research objecti@et¢n, Manion & Morrison 201 Bhamoo & Resnik
2003). On the other hand, in quantitative research, statistical analysis t® sagtnariseand describe
guantiitive data. The analysis of data involves interpretation of numbers, figures, and tables to find
relationships or rationale behind them (Cohen, Manion & Morrison 2017; Fraenkel & Wallen 2009;
Shamoo & Resnik 2003; Slavin 1993). It is important to poihttmat the findings from both qualitative
and quantitative studies should be compared to the literature review and discussed critically (Cohen,

Manion & Morrison 2017) in order to support the quality of the research outcomes.

As mentioned previously, this study adopted a mixed methods design in which three qualitative
data collection methods were used along with one quantitative tool. Therefore, a variety of analysis styles
is usually used with mixed methods designed baseth@purpose and instruments used. The analysis
of this research was connected to the researc
recommendation for exploratory research, data shouldnadyse separately using parallel mixed
methods. Consequty, the results were built upon each other and triangulated to understand the whole
picture of the investigated topi c, in this cas
second phase of the study. Also, the results from the twegheasre used to build a comprehensive
teachingassessment model to build and enhance oral reading fluency. The following lines illustrate how

each instrument in this research \aasilysé and interpreted.
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3.4.1. Documents Analysis

The documents includindite st udentsd English textbooks a
through content thematic analysis to figure out how oral reading fluency was being addressed in the
school textbooks and the teacher sd pringestigdtede s .
and reported using qualitative content analysis to present realding strategies and assessment
techniques in both the studentsd textbooks and
English textbooks and lesson plans follmiithe same format in which they were analysed according to

two themes: readingloud strategies and assessment methods.

3.4.2. Observation Analysis

The observation is perfectly suited to serve the purpose of this study as a second instrument. The
observéion was selected as a tool to observe and obtain factual data about the oral reading strategies and
the assessment methods that were used in the reading classes. As such, the analysis of the obtained da
was totally qualitative. Themes were also usechtegorisehe items in the observation checklist based
on the research questions. The themes that were used included reading strategies and assessmel
methods. Significantly, the observation notes were sent to the teachers in order to confirm thd collecte
data to avoid any bias during the interpretation process. Furthermore, the observation analysis was also
used toconfirm the collected data from the documents anabsido check if there was consistency

between the documents and the actual practices.

3.4.3. Interview Analysis
Creswell (2005) believed thgualitativecontent analysis is the best toolawalysenterviews.
In this study,qualitative content analysis was used, in whiemes were used to identify the variables

from the interviews. The qualitative analysis was useahtlysethe data. Moreover, each question of
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the interview served as a predefiiedme The data was organized through an appropriate heading given
to ead question. Notably, the qualitative data veaslyse traditionally without using any electronic

software.

3.4.4. Survey Analysis

Regarding the quantitative data, which was used to enhance the study with a second source of
data, SPSS software was useg@tovide descriptive statistics including the frequency and the pageent
for the items that were measured through the-fiomt Likert scale. The frequency and the percentage
show how often the respondents gave each response. Statistics data hedgedtahers to draw a
conclusion from the results. Pertinent predefined themes were uardlysecach item of the survey;
accordingly, an appropriate heading was given to each one of them. Hence, there were theedarpen
guestions in the surveyhe openendedquestions weranalysé traditionally using the interpretive
thematic analysis. For example, the first opaned question sought to investigate more reaaliogd
techniques and how the teachers used them in the classes. The participants have mentioned lots of simila
strateges that had different names. Those strategies gategorisednto basic concepts, according to
what was found in the literature such as reading practice, repeated reading, assistedcteading,
reading, reading theatréndividual reading, modeled réiag and finally reading with the help of
technology. Also, the second opended question was about listing and explaining any other factors that
the English teachers believed had an i mpact on
factors were similar to those stated in the survey. Those responses were excluded from the analysis to
avoid the repetition of data. The researcher classified similar responses. Then, those factors were
categorisedby their significance and occurrences in thepomses. The third and final question about the

assessment techniques vaaslyse similarly using thematic interpretive analysis.
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3.5. Piloting the Study

Many definitions have been used widely in the literature for defining a pilot study. However,
most d them agreed that the pilot study is an initial srsalile study that is applied on a small size of
population Cohen, Manion & Morrison 201 Fraenkel & Wallen 2009%5imon 2006; Slavin 1993The
l atter is al so c¢ &mMoneDd. Ehe pufpasads thelpilot siudy is to test theivdlidity (
and reliability of the research instruments through refining and fixing them after the study if there is a
need Cohen, Manion & Morrison 201 CGreswell 2005Fraenkel & Wallen 2009Simon 2006; Slawvi
1993. The obtained feedback from pilot studies fasy significantvalue for conducting the actual
research proceduresimon 2006) For example, piloting the studies helps researchers to test the
mechanisms and the procedures. The sample sizeetaxtion can also be estimated and identified by
piloting the study$imon 2008. It also helps to inform the researcher about the likely outcoGase(,
Manion & Morrison 2017)Accordingly, piloting the research is an essential step to increase tig qua
of the research. Furthermore, it is essential to report the findings of the pilot studies in detail as was

argued bySimon (2006).

Choosing the mixed methods design for investigadirig u d eral ealidg fluency had various
research tools namely:dmcument analysis checklist, an observation guide checklist, assemiured
interview, and a questionnaire. In this reseatih,pilot study had two phases; testing the qualitative
instruments and the quantitative instrument. In particular, beforenatening the instruments, many
procedures were taken into consideration such as ensuring that the instructions were comprehensive,
checking the validity and reliability of the items as well as checking the wording of the questions and
statements§imon 206). For the qualitative phase, the pilot study was conducted on four English

teachers in two private schools in Fujairah city, to test the document analysis checklist, the observation
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checklist, and the serstructured interview questionshose two schals were the same schools where

the actual research was conducted. The pilot study also intended to explore more about the reading
fluency instruction, assessment techniques and
exploration of thegrevious variables helped the researcher to refine the questionnaire that was designed,
based on the literature, at the beginning of planning the research. So, four English reading classes were
observed. Those four English teachers, who taught the oldselagses were interviewed face to face
directly after the observation. One of theasons behind conducting the pilot study for the current
research was mainly to assess and evaluate the items of the qualitative tools; document analysis,
observation, andsemistructured interviews. Hence, the sample size for testing the qualitative
instruments was sufficienF(aenkel & Wallen 2009Simon 2008. The obtained data along with the
feedback was used to identify any ambiguous items in the survey and add toaldevidems before

piloting the survey. Moreoveit provided the researcher with more ideas and approaches that were not

foreseen before conducting the pilot study.

The second part of the pilot study was testing the questionafdethe completion oflata
collection in first phase of the studifter the modifications made to the survey from the first part of
piloting the study along with the expameBngligh f e e
teachers including the four observed teachers by email. The sample size was naivexganto the
willingness of the English teachers in those two schools to participate in the pilot study and provide their
feedback on the surveyds items. Regarding thei.
reliability test and execatl on the SPSS software application. However, the reliability was not high.
Therefore, some items of the survey, in the assessment section, were omitted in order to increase the

reliability of the survey items. Those items were: -ssessment, peer assasnt and providing
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feedback. The collected feedback from those twengy teachers was used to refine and finalize the
survey items. Notably, the received feedback was not more than complimentary comments except for
one comment, which was made about sectine of the survey that had four parts. The first part had a
statement , whi ch was Oteacher reads aloud to t
indicated the statement. Accordingly, the researcher deleted one of them and changedithte rinestt

to Al wuakowdatdeobni ques with my studentso.

It is recommended that the researcher should invite the participants to add more questions or
items to the instrumentSimon 2006) Another significansuggestiorby Simon (2006) is to admister
well-structured designed instruments in order to increase the validity of the it€orsequently, the
drafts of thedocument analysis checklistpservation checklist, seratructured interview and the
guestionnaire of this research were sentt@sperts in the field of teaching English to speakers of other
languages in education to double check the appropriateness and the validity of the research instruments
and detect the possible flaws in the instruments before piloting them. The consu#gd expmined
the three tools. The experts were from different backgrounds, but most of them had experience in teaching
English in the UAE context. The following table represents the demographic data of the consulted

experts.
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No. Gender Major Region
1 Female Teaching English UAE

2 Female Teaching English UAE

3 Female Teaching English England
4 Male Teaching English Jordan

5 Male Teaching English Ireland
6 Male Math and Science Sudan

Table 3: Demographic data of the consulted experts

Furthermore, Simon (2006)aimed that the pilot study should represent and report all of the
comments and feedback received about the instruments. Those comments can determine if the items
yield the kind of data that is needed. Takowing lines show mee details about the received feedback
from the participants and experts before conducting the pilot study. Significantly, the received feedback
and comments were taken into consideration. Subsequently, adjustments were made, and the actual dat:

collectionand procedure was started thereafter. Overall, the adjustments that were made were minor.

Concerning the documents analysis; lesson plans and stbigati®oks, the initial plan was to
obtainandcinalysdé he | esson pl ans a nfore cordecting thewldservatios. & wass e x t
manageable to obtain the studéfisglish textbooks ananalyse therbefore the observation. However,
the lesson plans werenly provided once the researcher walketbithe classes to conduct the
observations. At the beginning of the study, the researcher had a checklist that was goepatedn
consulting Cameron and Harmer works of teaching English to second language )eiarparsicular

the developmentand pr@amationof a good lesson plan. Cameron and Harmer pointed at many indicators
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for evaluating lesson plans such as clear goals, objectives, instructions, activities, media and assessmen
methods. Those areas were included in the initial checklist. Moreibeestudenttextbooks provide

both the learner and the teacher with materials and techniques that secure a successful language teachin
outcome. Based on Ornstein, Pajak, and Ornstein (2015) and Ansary and Babaii (2002), some elements
should be taken to account for designing English textbooks. Some of these elements are goals, content
and sequencing, presenting material, assessment or evall#ioaver the study only explored and
investigated the readirgjoud instructios and the assessment methodidevertheless, the checklist
included an overview of the textbooks.

When the researcher trieddoalyse he st udent sé English textbooc
that the initial checklist had extra details. The researcher consulted with the twshEagthers, who
participated in the pilot study, and two supervisors from the MOE. The purpose of the study and the
initial checklist were discussed. Based on the feedback of the experts and the observed teachers, the
checklist was amended and restrictedocus on the required area in order to save the time of analysis
and increase the quality of the outcomes. The purpose of lesson plans analysis was not to evaluate them
but to explore and investigate reading instructions and assessment methods. iMoneoviethe experts
believed that the title of the studentds texthtk
publisher oorganisatiorshould be mentioned. Adif the previous feedback was taken into consideration.

The checklist was amendex it was presented earlier in the chapter. It is worémtioningthat

gualitativecontent analysis was usedawalyse¢he documents and explore the investigated issue.

Regarding the observation checklist, there were a few things to add. For instance, the title of the
lesson was not in the initial observation guide. Also, there were two checklists made for the observation

in which the reading techniques and assessmeategies were both on separate pages. It was
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recommended to add them to one page to facilitate the@atey process. Moreover, some of the experts
stated that some questions and words were 1inc
observat on 6 was replaced by the fAdurationo. For t
mentioned to add fiwheno and Ahow many ti meso a
focus in the qualitative phase to count the time a particular sgrategused. One of the techniques that
was stated in the checklist guide was HfAmodel in
similar to another statement at the begasmalii ng
g r o u pthoof theBeshniques provided modeling to students. So, the use of audio tape was added to the

assisted reading strategy in which the teacher

Concerning the senstructured interview, one of the consulted eigpstated a few comments.
One of the recommendatory comments was thatjtiestionorder needed to be changed slightly. One
of the interview questions, which was added at the end of the interview after the pilot study, was about
the numbepf reading clases in a week. In factitee experts believed thaiglyjuestion should be first
after the demographic inquiries. Also, another comment made about one of the interview questions was
Afdo you think oral reading flammrcegeh ehmmsi am <K iflelc
experts asked if this question was a part of the study. This question was not a target of the study.
Neverthelesst could support the investigation of the research and enhance the research results as it was
claimedinthd i t erature that the fluency affects the

Rasinski 2009; Rasinski & Padak 200bherefore, this question was not deleted.

Regarding the questionnaire, there were also a few amendments revealed, which t@dpaired
addressed. For the first part of section one, which was a general question about the use floeading

techniques, the response to that statement was a binary choice; yes or no. However, a note was providec
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regarding the optional responses statithat there were other optional responses in between.
Consequently, a change was made to the options by using thgofivteLikert scale. The respondents

had more options starting from Anever o and endi
comment was about being specific to the statement. For instance, regarding section three, which was

about the factors that coul d affect the student

have some health problems related to pronaincian or ment al abilitieso.
Astudent 6s health might affect hi s/ her or al r
probl ems)o. Moreover, as mentioned earl i eds, son

of oral reading fluency were deleted to increase the reliability of the survey items.

3.6. Validity and Reliability of the Instruments:

The concepts of reliability and validity are both rooted in the positivism paradigm, quantitative
research (Creswel005; Fraenkel & Wallen 2009; Merriam 2009; Zohrabi 2013). However, both terms
are used also in interpretivist paradigm, qualitative research, and mixed method research. In the mixed
methods study, the validity can be measured by using a convergentcpipooa both quantitative and
qualitative methods (Creswell 2005; Fraenkel & Wallen 2009). The reliability and validity are significant
to demonstrate trustworthiness, confirmability, and credibility in a mixed methods research (Fraenkel &
Wallen 2009; Meriam 2009). Both concepts are fundamental features in the evaluation process of any
instrument for good researcd¢hen, Manion & Morrison 2037 Reliability is the extent to which
measurements are repeatalletfen, Manion & Morrison 201 Fraenkel & Walen 2009). It refers to
the consistency of a measure and stability of the findings. Validity refers to the extent to which a tool
(questionnaire or test) measures what it purports to me&3oiner§, Manion & Morrison 201 Fraenkel

& Wallen 2009). It is cocerned with the appropriateness and meaningfulness of research components
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and truthfulness of the finding€¢hen, Manion & Morrison 2017)t is important to mention that a
reliable measure (tool) is not necessarily a valid measure, however, if a measureliable, then it
cannot be valid@ohen, Manion & Morrison 201Creswell 2005; Fraenkel & Wallen 2009; Zohrabi
2013). Employing several methods for collecting empirical data provides significant insights into the
research topic (Fraenkel & Wallen@). It extended the level of knowledge gained to the credibility of
the results Bowen 2009;Fraenkel & Wallen 2009). For this study, the two concepts are thoroughly
clarified in the documents analysis, the classroom observations,ssestured intervies, and the

guestionnaire.

In this study, the document reviews were designed to investigate the reading insfactoal
reading fluency and how it was assessed. The lesson plans of the observed classes and tbhe students
textbooks were both used tmd out about oral reading instructions or activities and the assessment
methods. Those areas were relevant to the research questions, which had an effect on the truthfulness o
the findings and therefore the credibility of the outcontésd@er 2001; Raple2007;Zohrabi 2013.
Also, as for the validity, clarity, and the reliability of the document analysis, it is important to note that
the dcuments analysis was used in combination with other qualitative research tools, classroom
observations and intervisv, t o seek convergence and corrobor
(Fraenkel & Wallen 20094odder 2001 Merriam 2009Rapley 200Y. This increased the credibility of
the document analysis and r educ e dBoidn2009Fmgnkect of
& Wallen 2009;Hodder 2001Merriam 2009;Rapley 200Y. The selection of the documents might
involve a researcheroés bias and affect the aut
(Bowen 2009Merriam 2009. Thus, theobtained lesson plans were not selected by the researcher. It

was based on the schedule that was prepared for the researcher to observe the reading classes. Th

107



purpose of the documents analysis was considered in thisagudgsecommended bBowen (2@9)

and Rapley (2007)Therefore, a checklist was created to guide through the investigation process.
Creating the checkli st and following it reduce
instrument Bowen 2009;Fraenkel & Wallen 2009 odde 2001; Merriam 2009;Rapley 2007). The

findings of the lesson plans analysis were sent to the observed teachers to gentivenationand

receive any valable feedback as was recommended by many researchers incialmgbi (2013),

Fraenkel and Walle(2009),Rapley (2007), and Hodder (2001).

To ensure the validity and reliability of the nparticipant observations, the researcher prepared
a checklist draft that focused on the reading instructions and the assessment techniques for oral reading
fluency before conducting the actual classroom observations. Initially, four classroom observations were
conducted as a part of piloting the study. Accordingly, the checklist was amended after the observations
based on the observed btw®ansurdscradibilitya Fudhereta yerfythes 6 ¢
resul ts, -dheckiinegnb,era met hGredwelt2@05; Merriam A0PRwasrnote d a't
only used in the pilot study, but was employed during the actual data collection process in which the
notes of the observed classes and the responses to the interview questions were sent to the participants t
confirm the obtained dat@@hrabi 2013) Interestingly, Merriam (2009) ar@reswell (2005)pointed
out that data collection procedures increase rifiability of the findings. The researcher has gone
through different stages and steps to ensure the truthfulness and dependability of the checklist before
conducting the actual observationgoirabi 2013) Further, the collected data from piloting the

observation was also used to modify the initial

For the semstructured interviews, the researcher followed the same steps that were followed in

piloting and checking the checklist for the observation. Astoned earlier the data collected from the
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documents analysis and the classroom observations were used to create and modify a draft of the
interview questions. This combination process of the gathered data added to the credibility of the
interview questins Fraenkel & Wallen 2009; Merriam 2009; Zohrabi 2RIBhe interview questions

were related to the research questions, which also increased the validity and reliability of the questions
(Iphofen 2018). A membearheck methodZ4ohrabi 2013 was employedni this study by sending the
modified draft of the interview to the six experts and the interviewed English teachers for a double check.
Furthermore, as recommended by many researchers and scholars, interview protocols were created anc
followed during piloing the interview as well as the actual interview (Cohen, Manion & Morrison 2017;
Fraenkel & Wallen 2009; Iphofen 2018). There are lots of points that need to be considered in order to
ensure that interviews are valid and reliable as argued by Iphofe8) (Fot instance, the time and place

of the interview should be convenient for the participants. Also, the participants should be informed about
the study purpose before conducting the interviews (Iphofen 20&8jam 2009. In this study, the
interviewes were informed thoroughly before the beginning of the interviews about the study purpose,

conditions for participation and withdrawal from the study.

The last research instrument was the questionnaire, which has been created by the researcher
herself. Corerning the validity and the reliability of the questionnaire, it was piloted to twmeay
English teachers in the two schools by email. The English teachers were asked not only to complete the
guestionnaire, bualsoto add any valuable feedbackohrabi2013)that would ultimately enhance the
quality of the questionnair@heir valued comments and responses have been taken into consideration.
Further, regarding the piloting of the questionnaire and the received responses, it seemed that the
guestionnaireneasured what was intended to be measured and that there was consistency and steadines:

in the responses. The same results were obtained repeatedly when the questionnaadmiasstered.
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Moreover, the Cronbach's alpha was calculated using SPSShwithetp of a specialist in IT. The
Cronbach's alpha was .78, which is considered to be adequate for the reliability of the survey items. It
was noteworthy that the reliability of the survey could have been improved by making the instructions
and items cle®r and more easily followed and understood (Cohen, Manion & Morrison 2017; Creswell
2005; Zohrabi 2013)Consequently, a copy of the survey was sent to the same six experts, who have
checked the observation checklist and the interview questions. They stewes and contents were
checked and refined based on the teadtard expert8comments. Further, to improve the reliability

and the validity for the actual administration of the questionnaire, the conditions of administration were
taken into considerain (Creswell 2005;Lavrakas 2008; Rea & Parker 20@&phrabi 2013 For
instance, the questionnaire was administered at the same time to all private schools across the five
emirates. The participants were given the same amount of duration, eight weegsohd to the survey.

Moreover, the purpose and conditions for participation were clearly stated at the top of the survey.

3.7. Ethical Considerations

Ethical considerations are extremely significant to assure the quality of a study, to protect
participants and researchers, and to protect intellectual and property rights (Cohen, Manion & Morrison
2017; Creswell 2005; Fraenkel & Wallen 200B}hics are the standard$é conductthat distinguish
between right and wrong (Iphofen 2018) and deternthee difference between acceptable and
unacceptable actionghile conducting research (Cohen, Manion & Morrison 2017; Fraenkel & Wallen
2009).The significance of ethical consideration lies in the essence of pursuing true knowledge by
creating trust and mual respect between the researcher and all participants. Furthermore, the research
ethics diminishes thehance ofabrication of the data (Cohen, Manion & Morrison 2017; Fraenkel &

Wallen 2009).Therefore, many authors and studies explicitly insisted amtaining research ethics
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throughout the stages of a stu@ofen, Manion & Morrison 201 Greswell 2005Fraenkel & Wallen

2009; Meriam 200Q There are some key ethical issues to consider before, during and after conducting
a study. These issues areoimhed consent, deception, need for debriefing, right to withdraw,
confidentiality, and safety and risk (Cohen, Manion & Morrison 20Qrgswell 2005;Fraenkel &

Wallen 2009; Iphofen 20}8This study adhered to all the ethical procedures for data colientmrder

to prove that ethical practices and fairness wétisedin this research-or exampleethical permission

was obtained from BUID (see Appendix 2) and the MOE; Academic Research Office (see Appendix 3).
The researcher also obtained permissianom t he pri vate school sd prin
process of the participants was fair and based on the willingness of the participants to take part in the
study. Significantly, the study purpose was explained and clarified to the parteifram the very
beginning of the studyit is important to point out that the participants were provided avitinformed

consent form (see Appendix 4) that described the purpose and benefits of the study. The consent forms
were signed after the interviswMoreover, the conditions of participation were described at the
beginning of the interviews and for the online questionnaire, the conditions of participation were written

at the top of the survess wagecommended blavrakas (2008) and Rea and Par(@805)

Furthermorethe names of the schools and teachers were removed from the obtained lesson plans
for the documents analysi s. The interviews we
participants weréully informed regarding the procedures of the research project and any potential risks
as argued by Iphofen (2018), Cohen, Manion, and Morrison (2017) and Fraenkel and Wallen (2009).
Audi o and video records wer e nlbdreseasctedremoved dudiou t
records for interviews after uploading data into a soft copy, which was securely protected with a strong

password. Freedom was given for the participants to withdraw from the study at any time as advised also
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by Iphofen (2018) Cohen, Manion, and Morrison (2017), and Fraenkel and Wallen (2009). The
researcher mai ntained and assured the confidei
throughout the whole studioreover, codes for the participants were created aad to facilitate the

data collection and analysis procedure and to avoid misconghcfén 2018) Interestingly,Iphofen
(2018)noted that it is significant to consider the benefits that subpedtslividuals, might gain out of
participating in a stuwd Notably, during the meetingtvih  one of t hes, he asheol the s 6 |
researcher about the contribution of this study to his school. Therefore, a report was written about the
latest best practices of oral reading instructions and assessmeiduesh It wasigpmitted to the school

principalby hand after collecting the required data.
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Chapter 4: Results

4. Chapter Overview

Oral reading fluency is a significant topic which is neglected in the UAE English reading
progammeé n public schools. This study investigates
private sector. The investigation delves into the reading strategies which are used to build and improve
the studentsd or al reaboag 61 urooclys &a&ahe tBbeefba
oral reading fluency. The purpose of this investigation is to develop a comprehensive teaching
assessment model to build and enhance oral reading fluency. This chapter will present the results of the
documet analysis, classroom observations, interviews, and the survey. Data was collected at various

stages throughout the study.

In summary, the researcher begarabglysinga gradef our student éds Engl i s
reading classes in two different pste schools in Fujairah city were observed, and the lesson plans were
obtained on the day of observation. After the classroom observations, interviews were conducted with
the observed English teachers, mostly after the classroom observation. The fenalagt@giministering
the online survey, which was created based on the results of the first phase, across five emirates. The

results are presented according to the data collection stages.

4.1. Documents Analysis

The documents analysis is divided intotwaimn secti ons; the anal ysi:
and the analysis of the lesson plans. Furthermore, the analysis is split based on the schools; school A,
which followed an American curriculum and school B, which followed a British curriculum. The

documents analysis is meant to answer the first two research questions, which are:
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T What are the reading strategies that are use
T What are the assessment met hodsreatingfuencyr e us ¢
The analysis is organized based on the above research questions, which focus caleadisttategies

and assessment techniques.

4.1.1. Analysis of the Student’s Textbooks:
As mentioned previously, it is important to note some general infamalout the textbooks before
investigating them. Therefore, the following sections present an overview of the shtebethisoks in
both schools A and B independently, in addition to the reaalmgd strategies and the assessment

methods respectively.

4.1.1.1. Overview of the English Textbooks in School A

The textbooks used in School A were titled Pearson Longman Cornerstone. They were published
by Pearson in 2009. Pearson Longman Cornerstone textbooks are designed to help English learners
master the English Lguage Proficiency Standards (ELPS). In essence, they are intended for elementary
English learners anstrugglingreaders in grades one to fivehamot, Cummins & Hollie 2008)The
multi-level Cornerston@rogrammec oncent rates on developing stude
fluency, reading comprehension, oral, and written communication skills. Three authors participated in
preparing Pearson Longman Cornerstone textbooks: Anna Uhl Chamot, Jim Cummins, raokly Sha
Hollie.

In the observed classrooms, two textbooks were provided to the students, which were the
language book and the workbook. The language book contained six different concepts or units, and each
unit focused on one main idea that connected legrof key concepts and academic words as was

clarified in the book©6s ook isexplidit but ifténsive atdhe sama t o]
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time. Each unit contained a variety of texts, such as literature (play, poem, fable, myth, short story, and
personal narrative) and informational texts, such as social studies, science, photo essay, magazine article
biography, newspaper article, instructions, poster, and business letters. It is worth mentioning that each
unit followed the same format and c@ted of three main parts for each text. The first part was about
preparing students to read. The second was about the big question and reading strategy. The last part ha
three suksections: learning strategy, grammar, and writing. Most significantlye thhere extra notes

and instructions on the side of orghneatipendaetvities T h e
for each skill presented in the language book. Overall, the stiddemgsiage book focused on building

strong foundational readly skills, such as phonemic awareness, fluency with text, vocabulary, and
comprehension. Furthermore, both textbooks were aligned to Common Core State Standards in which
one of t he key out c omes -appr@psate timaginafive/ldesady arall 0 u «
informational/expository text fluently, accurately, and with comprehension, using appropriate timing,
change in voice, and expressiono ( Ch gngramme Cu mr

targeted the student 6s a bamiliar or ynkrtown wordsancadegt. a n d ma
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4.1.1.2. Readingaloud Strategies in School A Textbooks:

The purpose of the first part of each unit was to prepare students to read, which covered three
areas: keywords, academic words, and phonics. Assisted reading thrdimfilasiwasfound in urit
one pages 8 and 9 (Appendix Bor instance, the first activity in the keywords section was to listen to
the new keywords in sentences. Then, students had to repeat the sentences with tlas twastiated
in the teachero6s gui de. For the academic words
also written in sentences and provided in émglage book page 10 (Append)xBhe individual reading
practice and paired reading strategiesenesed with the phonics part; the instruction page 11 stated:
ALi sten. Then read each word aloudo. Further mor
the instructioss t at e d : AWor k with a part nerfollowing gicguret ur n s

shows tle previous activities on page 11.

T  asaaaeseaeeaaee .. v “HNRS s e oo seage |

Short Vowwels

The vowvvels are a, e, 7. o, and u. The other /3 —
letters are called consonants. The vwords in the chart
have short vowvels. Listen. Then read each vword aloud.

Avdic l

— i x
|

—

C can bed sit top bus )

Rule

A word may have a short vowvvel when:

= the word has just one vowvel.

= the word has a consonant before and after the vowvvel.
<At P u p
CWGE (= AV AR =

VWwork with a partner. Take turns.

= Read the sentences.
= Find the words with the CWVC pattern.

1. Gus drives the bus.
- The cat is big.

=2
3. The girls sit on the bed.
a

s (=5
. Do not pick up the pup. =
READING 1 2 B |
Figure 8: Activities on page 11 from
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Moreover, starting reading the main text, there was instruction on page 12 about the modeling

reading strateays. yloturs ttaetaecch:er i Lmosdtedns t he read

following picture.

Reading 1

vt Cool Hector

e

More About %:‘3 by Vivian Binnamin
Why is each person illustrated by Ellen Joy Sasaki
an important part of
the community? Hector skips along the street.

He thinks, “This city is SO neat!”
To lots of people on his way,

PREsR

. Listen to the Audio.

tures to help you he says, “jHola! How’s your day?”

Reading Strategy

Understand Character

As you read, think about the main
character, Hector:
= What does he do?

= What kind of person is he?
Find clues.

Listen as your teacher models the
reading strategy.

i‘, :
Figure 9: language book, page 12

The third part of the same reading text consisted of three sections as mentioned earlier: learning
strategy, grammar, and writinghere were no direct instructions for readaigud provided in those
three sections. However, there were some instructions that indirectly involve radmiddi.e. reading

guestions, sentences, and texts). For instance, in the grasecteon on page53(Appendix 7, the

instructorsof t he AApplyodo activity stated: AWor k wit
simple present in your answer 0. I n the activit)
as it wasemphasisedby thet eacher 6 s gui debook. Significantl vy,
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the teacherds guide. Concerning the writing pa
section. For example, the instructsdior the publishactivity on page 62 (ppendix§ st at ed: A
clean copy of your final draft. Share it with t
front of the class. This type of activity was observed in one of the classes in which students were assessed
on theirreadingaloud of texts they had written. In fact, this activity was used for two purposes as stated
by the interviewed teachers. The first goal was to practice reading in front of an audience (i.e. students).
The second was t o a fuereywand take notdsefrtheispérforonanad for formatidei n g
assessment.he learning strategy section focused on silent reading. Remarkably, after each unit in the

| anguage book, there was a page call eddng@exxt |t
for students to read aloud and test themselves. That page was presented in the assessment method sectic
Moreover, in the language book, as a part of the reading instructions, different types of technologies were
exposed to the students. Thésehnologies included listening to audio instruction, watching videos on

the Longman Cornerstone website and answering the questions on #sevgiistated on page 3. Also,

a computer was used to present a poster on page 3. Listening to audio stenéswas presented in

unit one page 12. For t h enstractiomfdreising @chnolagy toladsist a k |,
studends reading even for the phonics section.

On the other hand, the studenimrkbook had the same six units with almost §ame areas of
focus: keywords, academic words, phoni cs, comp
grammar, spelling, and writindgn the studendworkbook there were no instructions or activities that
guide students directly to read alomdthe classroom. However, the workbook encourages practicing
reading aloud at home through the provided instructions in different sections of a unit. For example, on
page 5 wunit one phonics section, t herwordswails | ns

each vowel. Read your words to a family member o
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theinstructionss t at e d : AWritewdsandares eReadcesnt &deees t o e
Furthermore, for the academic words activity on page 24ingteuctionss t at e d : AUse t he
words. Write a story about a special day. Read
had the previos instructions, which encouraged students to read aloud to a family member. The

following picture shows the previous instructions on pages; 5, 10 and 24 respectively.

\lom@'*!lool List two more CVC words with each vowel.
LLENI) Read your words to a family member.

\lome-gtbool Write two sentences. Use is and are. Read the sentences to
QLG a family member.

10

(RO DO Use the academic words. Write a story about a special day.
Read your story to a family member.

24

Figure 10: pages 5, 10 and 24 from

The t eac herocdmaing) steply-stdponstkuctions, lesson plans and a variety of
activitiestoat t ract the studentsd6 attention. The gui de
for the researcher to explore through the link:
http://media.pearsoncmg.com/intl/elt/oerstone/tx_teacher_ebooks/CS_3/ebook.html. In the guide,
each unit and lesson plan had objectives with focus on the English Language Proficiency StHnelards.
teacherd6s guide had some or al r eThase actyiedinvalvedn c y &

using different readingloud techniques such as paired reading, echo reading, listen and read, choral
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reading, modeld reading, and readetheatre The following picture shows some of the mentioned

activities.
Longman Comerstons Level B, Unit 3
DaiLy OraL READING FLUENCY
ACTIVITIES
Lesson 1

Speed Drill

List vocabulary words and words to know from Unit 2 on a word wall. Have students read
the wall with speed and accuracy. Record the words they have difficulty with, and have
students write the words in their personal thesaurus for review.

Lesson 2

Paired Reading

Have students work in pairs. Each student reads from exercises 1 and 2 on Student Book
page 110 alternating words. When the words have been read through once, have students
reverse roles so each student has a chance to read each word. For students having little
difficulty, words have them read the additional words on Student Book page 111.

Lesson 3

Echo Reading

Read one sentence from one of the stories on Student Book pages 112-113 with appropriate
intonation and pacing. Have a student try to imitate your reading model. Continue until the
student can imitate an entire story.

Lesson 4

Listen and Read

Have students listen to the Awdio Program while they silently read the sentences on pages
[ 14-115 in the Studenr Book. After students have had a chance to read silently. have them
read aloud. Encourage students to pay attention 1o intonation, pace, and accuracy.

Figure 11: Teacherods gui debook

4.1.1.3. Assessment methods in School A Textbooks
With regards to the assessment, Words Correct Per Minute (WCPM) was the primary technique
used. The language book contained a text at the end of each unit whereby students had to read aloud. Fo
instance, in the lguage book unit one page 63, thstructionss t at e d: ALIi sten to t
attention to the groups of words. Read al oudo.

listen to, then read them aloud. Additionally, on the same page Wesinstructionfor a text that
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contains a hundred and thirty words. Notably, the number of words in each line of the passage was stated.

Theinstructionss t at e d: AWork in pairs. Take turns read

Countthenumbe of words you reado. After the passage,

which stated: AWith your partner, find the wor

word. Then, take turns r e atbererwgs atpdeepartner ghecklistmehe n o .

teacherdés gui de. That checkl i st wa $ sedding. iTlgen e d
following pictures show activity onpage 83nd t he peer partner checklii

guidebook.

! Fluency

Listen to the sentences. Pay attention #v9%=
to the groups of words. Read aloud.

1. Hector likes to visit many places in his community.
2. New friends can teach each other new things.

3. Many families like to celebrate special days together.

Work in pairs. Take turns reading the passage beloww aloud
for one minute. Count the number of vwords you read.

Making Friends tells about a classroom of children from all 107
over the world. The teacher wants them to teach each other 21
something fun. Hana is from Japan and Carlos is from Mexico. 32
They are sad because they don’t know anyone yvet. 41

In class, Hana shows Carlos how to make a bird from paper. 53
Carlos folds paper and makes a crane. Carlos wants to show 64
Hana how to make a dessert at his house. Hana and Carlos make 77

L a good dessert. 80
_

wWith your partner. find the vwords that slowed you dowvwn.

- Practice saying each word and then say the sentence
each word is in.

e Then take turns reading the text again. Count the
number of words you read.

[wie)

37

UNIT 1 63

Figure 12: Activity on page 63 from the language book

121



FLUENCY

Peer Partner Checklist
Thase checklists can be photocoplaed and distributed to be used with appropriate Flusncy
Activitias.

I noticed that my partner
After 2nd reading After 3rd reading
(] 1 remembered more words
(] [0 read faster
(] 1 read more smoothhy
(] [0 read with more expresshon

I moticed that my partner
After 2nd reading After 3rd reading
(] [1 remembered more wonrds
(] [ read faster
(] 1 read more smoothhy o
(] [0 read with more expresshon -.g
aé
=
s
=
s
Figure 13: a peer partner checklist frc«
Agai n, the WCPM assessment techniqgque was us

activity for asralealsdfloegcy atthe end df eachaimtt Forexample, in unit one
page 37, there were instructions followed by a text containing eighty words. It had the same format as
the text in the language book page 63. At the end of each line of the text, ther miinvords was stated.

The instructions were as follows: fAHow fast ar e
l ong did it take you? Write your time in the <cft
below the passageahwas divided into three squares for the students to record their reading times. The

following picture illustrates the activity on page 37.
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Fluency

Use with Student Book page 63.

Howv fast are you? Use a clock. Read the text about My Family.
How long did it take you? Write your time in the chart. Read
three times.

rl like it when my family gets together on weekends 10
We talk, laugh, and play games. There is plenty of 20
food to eat. There is plenty of noise! You can tell that 32
everyone is happy to be together. 38
Sometimes, we celebrate a special day. For my 46
grandmother’s birthday, we all work together to plan 54
her party. We put up streamers, make a cake, and get 65
a gift. We all sing the birthday song, too. Our family 76
celebrations are so special! 80

_ _J

My Times

Figure 14: Studentodos workbook, p:

|l nvestigation of the teacher 6 ghlevel ofdngphasiok der

assessing the studentds or al reading fluency i
performance was compared to reading norms, which were designed according to each grade level and

t he etabdgyhertthse dgwiadceh.erNet igwi de di sc

provided in
fluency, the WCPM test and how to use it to ass
The following picture illustrates a fluency rul
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FLUENCY

Rubric Describing Oral Fluency

Ability Lewvel Description

studant consistantly reads with appropriate spead, phrasing,

4 .
exprassion, and accuracy

Student often reads with close to average speed, phrasing,
exprassion, and accuracy; attends to punchuation

Student often reads in short phrases but sometimes word for word;
sometimes ignores punctuation; low expressivity

Student reads haltingly word for word; frequeant long pausas
betwean words; frequaently ignores sentence boundarias

Student is unable to associate English sounds and spellings; cannot
recognize words, word and sentence boundaries, punctuation

Coyright © by Pearsan Eduontion, Ino.

Figure 15: Rubric from the teacherés guic

Overall, the English textbooks in schodlfocusedhighly on readingaloud strategies and the
studentés ability to read al oud f | uedintlepepdent T he
reading practice to help students build reading fluency and confideraoeeasra text provided after
each unit. A variety of reading techniques were suggested in the guide for teachers to follow. Concerning
the use of technology, it was involved in the textbooks in which audio and video stories and texts were
used. Significantlythe textbookemphasiseth i ghl y on assessing the stuc

which Words Correct Per Mi nute (WCPM) and rub
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compared to reading norms, which were designed according to each grade levelvatetpgn the
teacherdés guide. Noticeably, the teacherés gui

WCPM test and how to use it to assess the stude

4.1.1.4. Overview of the Textbooks in School B

The texbooks were Macmillan English 4 and published by Macmillan in 2006. The authors of
the textbooks were Mary Bowen, Louis Fidge, Liz Hocking, and Wendy Wren. The textbooks were
combining L1 and L2 language learning methodology. Thus, the Macnpifzgrammeis designed
mainly for second language learners. The author of the Macnpllagrammeclaims that their
programmeprovides students and young learners an opportunity to get exposure to rich language that
would allow them to move gradually towards natspeaker fluency in both oral and written English.
The Macmillanprogrammeconsists of three textbooks for students, which are the language book,
practice book, and fluency book (containing embedded audio and video). The Macmillan English fluency
book has 1&pisodes to help children listen and speak English in attegtabbingways The fluency
book offers additional practice for parents to help their children develop natural intonation when speaking
English. Notably, the fluency book was not used in theeoked classes. However, the students were
given a novel to read in each grade. Moreover, the Macmillan English also provides students with digital
books,which contain audio and interactive activities with automated scoring. Furthermore, the
Macmillan Engish programmeprovides teachers with a guide, which has the scope and sequence for
each level, and letters to parents about the course, \@héchritten in both English and Arabic. The
teacherés guide has extra mat eefs,ipjecdt activityrsheats, a s s

flashcards, and posters. Moreover, the teacher
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in planning their lessons. Notably, in school B, the guide was available for teachers online. It was not

accessible tdie researcher, but a sample of it was available online on the Macmillan English website.

4.1.1.5. Readingaloud Strategies in School B Textbooks:

Regarding the language book, it had nothing related to readtng strategies. The book
instructions and activitiefocus on comprehension, finding answers from some texts, vocabulary,
language building, grammar, spelling, and writing. However, the scope and sequence of the language
textbook stated that for each theme there was a text or story in the fluency boekw&herighteen
themes, units, in both textbooks and each theme had six lessons. Each theme started with a text followed
by the previously mentioned activities. At the end of each theme or unit, ther@nweata text for

reading enrichment, an extensiaxt as it was called in the scope and sequence of the book. There was

no explicitinstructionf or t he text . It was only stating #dre
the text. Hence, on the page, tnhge reex tveenrse otnwo abnc
box stated Ahistorical i nformation texto and i

of the themes but with different types of text
Anaturywli mfietmati ono, Apl ay/ fabl eo, and Abiogr
each theme were used for listening to both the main text and the extension reading text as stated in the
previous paragraph. On the other hand, in the fluency boaks® there audio tracks and videos for
students to listen and watch while reading. The students were encouraged to read accurately with the
intonation they hear from the audio tracks. The
for the teachrs to follow and use. For instance, for unit one lesson one: reading, instructions ask teachers

to read aloud to students and model the reading for them. Instructions also stressed the practice reading
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and repeated reading strategies. Audio files andogidecre provided to assist students. Also, paired
reading and choral reading were highly encouraged to use with the students. The following picture is

captured from the online teacherods guide that I

10
This page has been downloaded from www.macmillznenglish.com/younglearners

® Macmillan Publishers Limited 2010

Warm-up (] #ntmww;y,;num m&%uwma\:ﬁ&? mdzds
o ; ese are . test? to see who can ma i
" Bt and s all ealher (ypes, i, f0g, sk for meanings. Lt children find or the Man take of his coat m
PrT check meanings in the Diclionary pages (Scene 2) What is the wind going lo do? Y
A;hky?mwcathcrdomukc/mwkc? 160-166 as necessary. mﬂggmmmmm : 5
Dojou ke snow/jo, etz Whye whynop @ fchilden already know this story, ask his coat. Why? He doesnt want it to =
. ; ; them to tell you what happens. If they -
@ Ask ciflerent children 10 give reasons. do nol know it ask them lo guess which ~ blow off. : o
of the two characters is stronger. What is the Sun going lo do? shine and

Poster | shine What happens? The Man takes off

s Beforereadmg ix coat. Wiyt be Is ioo hot

m&msa}stussUmgcrmanMcMnd

there? Elicit Four/Two.

Introduction, page 9

! 3

1)

0

o

@ Read the title and the first sen Q

@ Explain A play has characters: th wn
in the play. 4

Read the names of the Q)

@ Explain Setting: where the play happens ' : 2 O the board, eg, golden ().

Read the scenes with the class. : n, children touseitin ()

Ask How many characters/scenes | wind d irage e

o)

%

M

7

@ Read the : L
volunteers [0 read the sentences. - S S
underneath. burn and burn, burned grass, dried up > ew angrily around the houses.
water

Lesson aim Reading a play script Key vocabulary valley, coat; arguing, blow, burn; strong, dry, heavy
Lesson targets Children: Key language irregular past tenses
* learn about the text type: a play Key structures The wind blew. The man held onto his coat.
* follow the text and listen for pronunciation and intonation Materials Poster 1, [B pp 8-9, LC 1 Tracks 1-2
* read aloud with accurate pronunciation and intonation Preparation Listen to LC | Tracks 1-2 before the lesson
+ understand the sense of the text as a whole and answer questions

e

17
Figure 16: online English teachero6s gu
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Concerning the practice book, the activitiesl the samdesign asn the language book. The
activities included: comprehension, finding answers from a text, vocabulary, languagegdpuildi
grammar, spelling, and writing. No activities were mentioned for the extended reading in language book.
As far as the fluency book was concerned, tow
speaking English. There was and@isode adv&ure story that was written in a narrative but mainly in
dialogue formatsThe fluency books were not provided to the students in school B. The students only
had the language and practice books in addition to a story that differed in length dependengrade
level. However, it wapossiblefor the researcher to obtain some samples of fluency books units for
grades one to four throughe Macmillan English website. The fluency book for grade four contained an
extensive amount of readiradoud instructons such as reading aloud together, reading with the teacher
and reading practice. Concerning the online tea
practice book, it did not focus on readialpud instructions, but the focus was on ustiEnding meaning

and comprehension.

4.1.1.6. Assessment methods in School B Textbooks:
For the assessment of reading fluency in the language book, nothing concrete was found even
t hough t he trepaasibedeading alagdi acairately with intonation and using different
readingaloud techniques. Thus, it did not guide the teacher to use any tools, such as WCPM test or a
rubric to assess student oral reading fluency. Also, no assessment tools were preseatprhctite
book. Al l of the activities were designed to a:

language building, and writing.
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Generally, there was no focus on or al readi
School B. There was no diraostructionfor students to read aloud or any assessment methods to assess
the studen® reading fluency. All of the activities wertb assess studeBtsinderstanding and
comprehension. However, exploring fluency books, whias investigated throughhe Macmillan
English website, showed that there were some readmgl techniques provideHowever the fluency
books were not provideto students in the school. Furthermore, the type of technaisggby the

textbooks was only audio files for the reading texts.

4.1.2. Analysis of Lesson Plans for the Observed Classes
The following lines represent an overview of the plans received from ssddol and some

guotes that were related to the investigated areas: realdind strategies and the assessment methods.

4.1.2.1. Overview of the Lesson Plans in School A
In general, the lesson plans in school A were prepared weekly by the English teachers with th
help of the teacherds guide. The weekly | esson
that school A used Longman Person Cornerstone textbooks for grades one to five, while Longman Person
Keystone textbooks were used for grades siirte. The lesson plans received for grades one, two, three,
four, and nine included the Common Core Standards for English Language Arts/A Correlation of Person
Longman Cornerstone and Keystone Books on the first page. The standards comprised of the four

English skills, listening, speaking, reading and writing.

129



4.1.2.2. Readingaloud Strategies:

Grades one, two, three, four and nine weekly plans presented the common core standards, which

had reading fluency standards on the first page of the plans. According to the plans for grades one and

two, which were very similar, almost all of the readalgud strategies were done by teachers, who

modeled the reading for the students. The act of reading aloud deakedatnisingsounds and reading

separate words that focused on certain sounds. Realding strategies were only found in the

vocabulary andeading lessons. For example, in the vocabulary lesson for grade three, the lesson plan

stated that after the teacher introduced the new vocabulary to the students, the whole class had to repea

the words after her. The following picture is captured fthenlesson plan of grade three.

10m

10m

Guided Practice: (We Do)

Make a 3 column chart on the board and categorize the spelling words based on the long a sound
ex: Final e, a1, ay. Pomt out to students that ay 1s often but not always at the end of a word while
ai‘ 15 often 1n the middle of a word. Ex: gray and drain. Point out that the remaining words have
the short a sound.

Cooperative Practice: (We Do)

Introduce the vocabulary words for the Story “Because of Winn Dixie™. Teacher will say the
word, students will repeat the word. Teacher will use the word in a sentence and discuss the
meaning of the word. Repeat for each vocabulary word.

Independent Practice: (You Do)
Differentiation:

Hiﬁh: Slide 22-35 Words Bositi'fe. ad'f:mcedi Beculiar and talent.

Ul Pair Work
[ Independent
0 Inquiry Based

Figure 17: grade threeods

vocabul

For grade three reading comprehension lesson, the dustoiictionsactivity stated that the

teacher read the story aloud. Metructionwas written about students reading et tHowever, during
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the observation, some students read the text. When the teachers were asked about it, they believed tha
textual reading depended on the level of the new vocabulary in relation to the students. For lower
achieving students, it is incurabt upon them that they master reading and distinguishing between
different sounds, sight words, and hifgaquency words. Therefore, for the lower achieving students,

the overall focus is on reading separate sounds and words. However, for high achiglentssshort

texts are given to them so that they can progress to the next level.

For grade ninebds weekly plan, the first | ess:s
stated in thest-cieonbtjuercyt i svkeisl laon drts2wdl be eletto pyomourtcen a t
|l iterary and academic words probablyo. For the

have students listen and repeat. If you are not using the CD, read the keywords aloud. Write the literary
words and academicwdrs on t he board and ask students to
With respect to the fAdifferentiated | earningo a
a volunteer, model a brief dialogue and say the word. Help studemtect to words already in their
oral vocabul aryo. The second | esson of the pl:
2%century skillo was that fdAstudents will be abl
consisté of grammar and writing, and there wasimgtructionto read aloud except for the word study,

the teacher asked students to say the word. The following picture is captured from the previous lesson.
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Literary Words: dialogue, theme.
Academic Words: academic, policy, principle, tradition

Prior Build Background: Students leam about scholarships.
Lemﬂng Reading Strategy: Drawing [nferences.
Connection to the big q A girl carns a scholarship but almost loses her award.

Objectives &
21* Century Skill

Warm-up/
Review

I. Reading Comprehension:

Listening and speaking:
literary Words Play the €D,

Main focus of the lesson

Vocabulary

Remind students that the Big and say the word .Help stud
. ents connect to
Lesson 1 o Students will be able to Question is “What is the Literary Words & Academic Words words ;);Iruady in thelr F(’Jlal vocabula
identify the discrimination human spirit?"' ry
Unit 5- Readin the character, Marta, faces, Vocabulary E Text : P, 304-306, ;
g2 a0 bow it aftects her MA :Clarify the abstract concept of theme

Selection ¢ o Students will leam more Have studeats listen and Understanding the genre: message and main idea.
“ The Scholarship Jacket” about the genre of the text (t,rpc(alnll y'()'ll ;lrcknn( u'un:-, Social Studies Article it W : :
7 N , e CD, read the key wordy + Have students list themes from other works

By: Marta Sa Short Story bt »

v IV Salinas o Students will beableto” | 0ud Build Background: Studeats will they have read. Use these examples in the Learn
Pacing: 2 classes o ; '

: pronounce literary and leam about scholarships Literary Words [esson.
academic words properly. | \wite the literary words

[LA [ A

Differentiated Learning

LA: With a volunteer, model a brief dialogue

by connecting to students' understanding of

and academic words on the
board und ask students (o say
them aloud and use them in
context

Figure 18: Gade nine lesson plan
Notably, some technological aids were embedded within the lesson procedures and the reading

activities to assist student YoauTubewesedised o diffeferdtr i r

classes: reading, writing, and grammar for students to watthséen. The weekly lesson plan for grade
nine had two sections consisting of resources required and technology integration. For resources required
r.éa@ teehnofogy t he

by section/row, the technology had an audio Clakirab o o k , and

integration, computers, projectors, the Pearson website, PowerPoiatniatesns and-pens (Appendix

9) were used.
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4.1.2.3. Assessment Methods

Grades one, t wo, t hree and f ouradgd tagkeMadstl v p
assessments were used to assessatdent 6 s reading comprehension.
weekly plan, the assessment section presented only workbook activities that students needed to complete

Overall, the | essonsd objectives dwectlydothel ear |
stated objectives. The lesson plans showed that there was a focus on reading fluency. The plans were
basic and similar for all classes of the same grade. Remarkably, there were many technological tools
presented in the plans such as audiot@ck,eb o o k, and reteoca dbeuridlsd tshtevadte nt s
fluency. As per the assessment techniques, the lesson plans did not clarify any assessment for oral reading
fluency.The observed interviewed teachers stated theds not a focus ofveryday classnstead, there

were specific regular dates for examining stud:eée

4.1.2.4. Overview of the Lesson Plans in School B
Overall, the lesson plans in school B were designed and written by the English teaithtdrs

subject coordinator. They also used the teache
were prepared daijynoweverschool A, preparethe plansveekly with the same format. According to
the lesson plans received, the beginning phathe plasshowedt he t eacher 6s name,
date, class and section, number of students and the context/topic, which was reading in all of the lesson
pl ans. Further more, 6skills to develop, smart
includedin the plan. The main body of the plans was divided into three sections: starter, teaching and

learning activities, and plenary including an assessment to check on the progress of learning, learning

outcomes, home learning and seMaluation of the lesson
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4.1.2.5. Readingaloud Strategies:
With respect to the readiragoud strategies for the secegrhde lesson plan, it was mentioned

in the fispdeveVoplkidol row Bhbeghe begreadngwith s
fiction and norfiction t ext s with confidence and enjoyment o
|l earning objectiveo. I n that row, it was statec
the text with | imited s upp chingandlealningastyities pad,¢he t h e
initial activity was a modeled reading by the teacher, and the students had to follow the passage using
their index fingers. Also, students were asked to underline the difficult words so that the teacher would
clarify them before they started group reading. In the group reading activity, the teacher called out some
students to read aloud a part of the passage they were studying. While they were reading, the teacher hac
to clarify the pronunciation of difficult words hen, students had to read the text again silently and
sequence the story on the given worksheet. Al so
individual and group | earning needo. roupsdividedat a ¢
based on their levels: high achievers (hagihieving students), middle achievers and low achievers. The

| earning objectives for each |l evel were stated.
are able to read the texidependently with fluency and expressions and are able to answer the inferential
guestions. They sequence the story independent
that fAchildren are abl e t o r eldhdtex. Mheyakeablewoansdes an
factual guestions based on t he doronorg deils dn ther e ¢

previous plan and its content, J&gpendix 10

For grade fourodos | esson pl ans,t attheed :ii sfipl edceinftyi fs

purposes for reading and choose reading mater
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ASMART | earning objectiveo row, it stated: A At
read the passage confidly with fluency and diction, and (2) demonstrate the ability to respond to literal
guestlimntsibe starter section, it stated: Athe te
USEMEoOn a bin mean?o. There were also othe+ que
reading task, which said@:eacher plays the video related to cleaning the park followed by aslkévg
guestd ohlse rest of t he plgaloud strategies lo teachpng and kearning a n
activities, it stated: AGroup Activity, I can

group)o. There was no f urt hedetaiekpbah, saee Appendixnll.a b o ut

Integratirg technology as a part of readimgtructionsalso appeared in the lesson plans. As for
technol ogy integration in grade twods | esson pl
resources (I CT & ot her s) a.lnahatrowhat typeshof materihls fortuser y |
were added. There wasvauTubd i nk f or the story AThe Ant and
at the beginning of the class to allow students to listen and watch the story with English subtitles as it
was observed. For grade four 6s | es sYouiubgideathat t he
was related to the lesson. The students had to watch and listen to the videeragaigte to the reading
task A computer and datshow were usito present some pictures of the new vocabulary to the students.
Also, at the end of the lesson, students were assigned the task of watching avimki abewith their
parents and to list three new words they learned in the video they watched. Siweterdtso asked to
follow the ReadTheoryvebsite and read a story independently. The following figure shows some parts
from the lesson plans that represent the previous section about integrating technology as a part-of reading

aloud techniques.
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Context/Topic:The Ant and the Dove.- Reading

|

| Specify skill to be developed

fiction texts with confidence and enjoyment.

2Re3 Begin to read, with support, very short simple fiction and non- *'

SMART Learning Objective

By the end the lesson students will be able to :
Read the text with limited support and sequence the story.

Teaching & learning
resources (ICT & others)

ICT, /Flash cards, White board, notebook, and ICT
Worksheet.

https://www.youtube.com/watch?v=gFXgePGHrso

/ UAE

Cross curricular links / Links M.E.P. : being helpful.
to life / community / World

Relate the story to your own life. Has such an incident happened to
you. Where you helped and someone helped you in return.

Pre reading task:

by asking few questions like.

https://www . youtube.com/watch?v=1p7yppOAyPw
What is the video about?
Name few parks in the UAE?

Teacher plays the video related to cleaning the park followed

2. Teaching & Learning Activities:

I

(1Omins)

Group Activity: 'IT can lend a helping hand’
PEER ASSESSMENT
( Mixed ability group)

|

Home Learning

Carry out a research about composting. How does
composting help soil?

Students watch the following link with their parents.
htitps://www.youtube. com/watch?v=dRXNo7Ieky8

2. List three new words you learned in the passage.
Resource

Read a story book.

Follow Readtheory.org

Self-evaluation of lesson

Figurel9: Integrating technology in reading instruction

4.1.2.6. Assessment Methods

student s

For section three of the grade two pl an,
the progress of |l earni ngo. I n that
(Appendix 10. Thus, it was not clear how
|l esson pl an, the assessment row stated
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selfassessment, which was checked tlgiothe ability to focus and understanding and completion of

guestionso (Appendix 10). No assessment related
asked one of the observed teachers about the assessment of the oral reading fluenty, shéisaie d o |
assess oral reading fluency daily as reading comprehension though we give the students the opportunity
to read aloud. We usually integrate different techniques daily but not the assessment. We have a certain
day [sic] to seourateadmd flaendyhaed we infarm parehtdabout it but we observe

students dail vy, and we know how good they ar ec

assessment of oral reading fluency presented in the lesson plans.

In summary, the lesslans in school B highlighted that there was a great focus on oral reading
fluency. However, there was less focus in the plans with respect to upper grades beginning with grade
six and above, which is normal, as it was believed by many scholars thatupper grades, students
should have mastered reading fluency with the exception of those students with learning difficulties or
special needs. Also based on the classroom observations conducted, there was no consistency betwee
what was observed and wivaas written in the lesson plaridoreover, there were more readiatpud
techniques observed than what was written in the plans. It seemed that the teachers were not following
the lesson plans to the letter. When the English teachers were enquiredchabautt t hhe plansa i d :
a tool to guide us, teachers, in the class but we do not have to follow it step by step. The level of students
is different in each class, and in one class we have multiple abilities. Each teacher adapts the plan and
activitiesaccording to her studesil evel s or goes with it if it is
most important thing is to achieve the goals of the lesson and make sure that the students understand
and achievethem. As f ar as t e, oyyauTubdingks, audo filesp CDs, eamputed

and data show werdilised
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4.1.3. Summary of the Documents Analysis: Students’ Textbooks and Lesson

Plans

There were some differences between the two analyses wimgrang the results of the analysis
of student textbooks in both schools ame tanalysis of the lesson plar=or instance, School A
textbooks, Longman Person Cornerstone, and Longman Person Keystone demonstrated a great emphasi
on readingaloud strategies, which included both reading wordktaxts. Also, the textbooks contained
some activities, which integrated technology to address issues in reading fluency. Furthermore, there
were assessment texts for students at the end
notebooks in \Wwich the WCPM test was activated to assess stuilpatformance on oral reading
fluency. Thus, the lesson plans did not present more than reading separate words in the lower grades.

Upper gradegsuch as grade nine weekly platemonstrated much focus oeading aloud.

Concerningstudentétextbooks ofMacmillan Englishin School B there was no inherent focus
on readineploud strategies nor assessment of oral reading fluency. However, the lesson plans
demonstrated a focus on readilgud strategies anging technology to improve studedyperformance
in reading. Furthermore, some of the aforementioned assessment techniques presertedesed in
other materialdlt is worth mentioning that the lesson plans did not present or provide significaig deta
about the procedures of readialpud strategies. Generallyased on the contrast between the strategies
in the studentsd textbooks and |l esson plans, sc

was conducted after classroom observations
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4.2.  Observation Findings

Classroom observation is a powerful tool tha
data obtained from document analysis derived f
deeply understood and more effectively applied to-lifmaleducational scenarios and practicése
classroom observation was conducted in two schools following two different English curricula: British
and American. Notably, classroom observation is used to answer the first two research questions, which

are:

1 Whatar e t he reading strategies that are used
T What are the assessment methods that are useé
The following paragraphs represent the findings for reading strategid the assessment

techniques in both cycles: cycle one, which starts from grade one to grade six and cycle two, which starts
from grade seven to grade nine. Significantly, in each cycle, there are two main areas of focus that are
being studied: readingfrategies and the assessment methods. It is worth mentioning that only one class
demonstrated a summative assessment techniqgue,
reading fluency officially. However, the other classes demonstratedfothretive assessment methods

to assess and enhance studentsdé or al reading fl

4.2.1. ReadingaloudStrategies
Based on the observatgrthere were more readiajoud strategies used cycle one than in
cycle two.Generally, in each school, theachers had their own strategies that they used with their
students in all classes. Some classes followed identical procedures and ackiv@iésllowing lines
describe some part of the observed lessons in which those reading and assessment techniques wer

applied.
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4.2.1.1. Cycle One Reading Strategies

In School A, the teachers used most of the reading strategies that the teachers in School B
employed In both cases, the teachers read aloud to the students in grades one, two and three. The teacher
modeled the reading to the students. In other grades, the teachers only read the problematic words in
passages. However, in the case of thellyel studets, the teachers sat with them in a group and read
together. Other techniques that were widely used included: (a) students read together after the teacher
such as in grades one and two, (b) a single student reads, models the reading to the wholectlass, whi
was observed in grades two, three, four, five and six and finally (c) one group-lefevstudents read
together and repetitively, taking into account that they were only in grade three. It iswemtibning
that most of the readirgloud technigug were implemented approximately during the first 30 minutes

of the classes.

To elaboratdurther, the teacher in grade three in School A during the first 10 minutésugfet
new words and discussed sequencing words, the meaning, and importance dtimumnotarks for
expressive reading. The teacheotwithstanding the fact that the students were only in grade three,
seemed to be successfully conveying some rudimentary yet important elements of semantic and linguistic
nuance. Subsequently, the next libutes were spent reading the text for the students in its entirety.
When she finished, she assigned the students to groups to read together and answer the given question:
At the same time, the teacher worked directly withioineer-performing levegroupin the class and had
them read along with her. She read a sentence and the students repeated after her in unison. After she
finished, the teacher asked the students to read aloud a part of the story independently. She corrected
each st ude nndistakgs.rThen,she discassed the story with them. After that, the students

were asked to answer the questions in their books and underline the passages where they found their
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answers.The teachemwas clearly observed successfully demonstrating the fiseodeling, paired

reading, reading practice, repeated and choral reading techniques.

In grade five at School A, during the first 10 minutes, the teacher started the lesson by showing
the text on the board and asking the students about a picture accorggheytext. The students then
were directed to engage in a brainstorming activity followed by a discussion. Then, the teacher played a
computergenerated audio of the text and asked the students to listen carefully and follow the text in their
books. Theteacher used the audio recording as a reading model for the studiembg; the next 10
minutes, four of the students were asked to read a part of the text individually. Each time the students
read, the teacher stood close to the students to suppartahdings by means of quick, corrective
immediate feedback. The teacher advised the students to use their minds as quickly as possible to break
down, chunk, the difficult words whenever thegtthem. In another part of the same lesson, 15 minutes
beforethe class ended, the students read the questions aloud to other students. They also read the answet
using the textboolt was roteworthy, in School Athatall the observed classes were using texts from

their textbooks.

Notably, in School A, the teaclseused the Internet to connect to an online website that had the
same story the students had in their textbooks. The teachers in grades one and two read the story (the
text) to the students. After each part of the story was read, the teacher proceededaalescussion
with the students and ask them various questions. At the end of these exercises, the teacher asked som
of the students to stand and read from the board. The website had some nice interactive activities that
were attractive to the studentNoticeably, in school A, there was a corner in many of the cycle one
classes for an audio recorder and iPad. When the researcher asked one of the teachers about the corne

she stated that there were multiple uses for it. One of them allows the stodeyatd stories from the
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iPad and record their readings during their break time or the reading class itself. Sometimes, the teachers
would give the students a text t-oormea@adoiinnthede
solve math mblems, learning vocabulary for both English and Arabic, and finally as a reward for

students allowing them to play games or do whatever they like.

Regarding the observations in School B, most of the teachers in cycle one used paired reading,
repeated rading, group reading or choral reading, the teacher reading to the whole class and individual
students reading to the whole class. For instance, in grade one, after the teatineghtrthe new
vocabulary, during the second 10 minutes of the classs&led the students to pay attention to her face,
voice and reading. She modeled the reading twice for the students. When she finished, she asked the
whole class to read the text in paisgth each othe pairedstudents taking turns. The teacher asked the
pairs to read the text loud enough so that they could hear each other but not so loud as to disturb their
classmates performing the same assignment. The
The students were then given 7 minutes for reading in pair activity. When the students finished, the
teacher chose some students to stand and read together the first paragraph of the story. Then, she did th
same with some other students until the text rgasl in its entirety. That activity lasted for around 10
minutes. The rest of the class was devoted to comprehension activities such as answering questions
related to the text andapfill activities. Basically, in this class, the teacher used three tpaimsi

modeling, paired reading, and group reading.

With respect to the repeated reading technique, the lower level students in grade two were asked
during the first 10 minutes to read the text two times together after the teacher modeled the reading for
them. Then, the teacher asked them to read the questithssomecolourful cards given to each group

consisting of different questiorand the teacher subsequently had the students answer the questions in
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their respective groups. For each group, onesstugtad the questions aloud and other students answered
them. The teacher used modeling and repeated reading approaches. It is worth mentioning that in School
B, all the observed reading classes were using texts printed by the teachers of these sty class
Textbooks were mosinderwhelminglyused with the exception of what was observed in grade four.
When the teacher s we tthetexissnkhe lobboka dreosanietimes too hardhfa mmang a i

students to understand. We try to choose textsstibmost of the students if notcall

In cycle one classes for enhancing the reading strategies andngssist udent s6 r e
performance, the teachers used online video stories from the weldsitdajbeand Online Story. For
example, in school B gde two, after the teacher ptraught the new vocabulary, she asked the students
to watch and listen to a story &ouTubec al | ed @A The Ant and the Dovec
asked to stand and read together the first part of the story, followed heagobup of students to
continue the reading and so forth. In another class at the same school, the teacher almost carried out the
same methodology, but used a story from the welSitéine Story The teacher asked some students
after hearing the storgtstand and reread the story along with the video while the other students listened
and used their fingers to follow the story. The
and provide them with a standard reading model. Most of thergtud@ot all, in many classes, had the

chance to read aloud at the class. Also, many students received feedback.

To sum up, there were many readaigud strategies that teachers employed. However, before
starting using those various techniques, it whseoved that the teachers began their classes by
identifying and exploring the problematic words. The teachers explained those new words and modeled
the pronunciation for the students. Sometimes, the teachers asked the students to chunk the difficult

wordsand try to spell them. Concerning the readahgud strategies in cycle one, there was a small
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difference between the readhatpud strategies that were used in grades one, two and three, and grades
four, five and six. In grades one, two, and three, éhelters modeled the reading, the whole text, to the
students. On the other hand, in grades four, five and six, the teachers only read the hard words in passages
Notably, there was an exception for below level graders. The teachers modeled the whotdghert.f
Sometimes, a single student reads, models the reading to the whaléhdasasobserved in different

classes but mostly with grades four, five and six. Concerning the choral reading stretetipleclass
readtogether after the teacher.rBetimes, one group of lolevel students read together and repetitively.

Also, the students were engaged in a repeated reading activity. In other classes, the students were engage
in a paired reading activity. Notably, the teachers used audio recordidgmbne video stories from

di fferent websites to model the reading to stuc
worth mentioimg that most of the readirgloud techniques were implemented approximately during the

first 30 minutesf the classes but for grades four, five and six, they were implemented during the first

20 minutes.

4.2.1.2. Cycle Two: Reading Strategies
As it was observed, there were fewer readilayud strategies used in cycle two. More attention
was given tocomprehension rather than fluency, but there were still some realding techniques
applied, such as reading practice, individual readilogd, and modeling in which a slegtudent was
reading to the whole class. For example, in grade seven in SEhafbér reviewing the previous lesson
at the beginning of the class, two students were asked to stand in front of the class and read a text showr
on the board with expression for the students. The text was a bit long. The two students took turns reading
the text. Then, the teacher asked another two students to continue reading the text. When the students

finished, some questions were presented on a website that was related to the texts. The questions seeme
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challenging and hard to answer. Notably, thedassas not a new lesson, but a follow class to the
previous | esson as the teachearegoihgad cedinuareadinghe b
abowt &he first part of15mihues, wds deslisated ta reguingoardidsea t e |

was for comprehension and completing a written assignment.

With respect to grade seven in School B, at the beginning of the class, the teathegipréhe
vocabulary. Before asking the students to read the text silently, she distributed a wddgtesetass
(which wascomposed of six groups with five students in each grand asked the students to fill out
the worksheets. The teacher joined the lelggel group and asked them to read one by one. The teacher
corrected t he aentwhildthay tverebreaging.cAften that, sha tequested them to answer
the questions on the worksheet. Some hints were given to the students when they struggled to find the
answer. It was evident to the researcher that the teacher was using individugtaéaatin practice and

modeled reading strategies in her class.

As per grade eight in both schools, the teachers requested some students to read a part of the giver
text aloud to the other students after asking and explaining some concepts. One clas® tbadoard,
and the other class read from the textbooks. Then, the teachers discussed with the students each part the
the students read independently. For the detailed task, the teachers asked the students to read silently an

answer the questions their textbooks.

In the case of grade nine in School A, the text was shown on the board for the students to read
before the researchenteredhe classroom. The teacher started directly by asking one student each time
to read a part of the story. There were some difficult words that the studentsomsanced. To remedy
this, the teacher modeled the correct pronunciation in real time asdeats read. Both the teacher and

the students discussed amublyse each paragraph separately by means of referring to the characters,
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events and key components of the story. Notably, the lesson did not end on the same day, but instead,

students were formed that they would be continuing the reading tasks in the next session.

With respect to the observed classes in cycle two, the teachers relied more on using the internet
and websites focaslon readi ng comprehensi on aandkndwkdge.i ng
One of the websites observed to be integrated into the lessons in grades seven, eight and nine in Schoo
A was related to the studedatsxtbooks. The text presented on the board was the same text the students
had in their textbooks. The teacher asked one of the students to read a part of the text to the class, anc
the other students had to follow along with their friends reading in dirbooks. Then, the teacher
asked the students to answer some questions about the textual selection that was read aloud. Some
technological aids were used to assist students, who did not bring their textbooks as stated by the teacher:
interviewed by theesearcher. Moreover, this particular approach was used to break up the daily routine
of using only textbooks garnering greater student attention. The teachers were using technology in cycle
two less than cycle one. After the observation, one oftheteached ur i ng t hEhestudents r v i €
at this level need to focus more on the comprehension rather than fluencyl t i s wor t h me
not all students in one class had the chance to read aloud during the reading classes. Few students got th

opportunity to read aloud and received feedback from the teachers or peers.

To conclude, there were fewer readimgud strategies used in cycle two because the attention
was given to comprehension rather than fluency. However, there were still somegedadd
techniques employed. Notably, before engaging in reaalimgd activities, the teachers geaght the
vocabulary. Then, the students were given a chance to read aloud individually and model the reading to
their classmates. The teachers only medehe correct pronunciation for the words that the students

mispronounced. Additionally, there were few students, who got the chance to read aloud. In contrast to
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what was found in cycle one, less technology was used in cycle two. The purpose ofwestg ibreak

up the daily routine and attain studentsd atter

4.2.2. Assessment Methods

There were some assessment methods and taoish were used during the classroom
observation. Most of the methods were formative assessments. The teachers proviaes \sitide
immediate feedback, which included pronunciation corrections and verbal compliments to increase
reading proficiencyas wasdescribed earlier in the reading strategies section. The teachers provided
delayed feedback before the end of the classrhiyngythe difficult words on the board atftenmodeled
the pronunciation. Additionally, some teachers advised the students to use their minds as quickly as
possible to break down and chunk the problematic words to facilitate reading them. Concerning peer
feedback, in grade one, the teacher asked the whole class to read the text in pairs. The students were als
asked to correct their partnerds mistakes. Fur
class, the teacher showed the studentsrébalts of their reading performance on fReadTheory
website, which the students were actively availing themselves with, before starting her lesson. Through
this site, the teachers can check whether or not their students had indeed read the assigndd task
answered the corresponding questions. However, it was not clear how the teachers could assess the
studentsé or al reading fluency through this we

formative assessments.

Concerning the summative assment, at school A cycle one grade three, the primary goal of the
|l esson was assessing the studentsodo reading flue
The teacher previously asked the students to prepare and write a text abothewyhditl over the

weekend. The teacher used a rubric to evaluate student fluency. The students were, in turn, asked to come
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to the front of the class and read what they wrote. They were asked to read with expression and intonation.
Problematically, thevgr r ubri ¢ used to evaluate the student
researcheand lackedhe details of a clearly defined and concise methodological approach. From the
scant details that the researcher was able to observe, the studemtgalerted on the following criteria:

(1) speaking in a loud voice; (2) articulating words clearly; (3) reading with expression; and finally, (4)
reading with fluency. Grades assigned to this
and (3) excellent. See Appendix 121t is worth mentioning that there were no other summative

assessments observed.

4.2.3. Summary of the Observation Findings:

Reading methods differed significantly at times from one grade to another. For example, most of
the teachersyho read and model for their students were in grades one, two and three. They also used
repeated reading, group reading with {ewvel students, and choral reading with all students. For grades
four, five and six, the teachers relied more on the studeetsselves to read to the whole class, along
with paired reading. Moreover, with students at lower levels, the teachers employed paired and repeated
reading techniques. A pertinent conclusion could be drawn that students of a younger age require more
delibeate, hand®n support in reading on the part of the teacher. That indicates why the previously
mentioned strategies were most suitable for them. On the other hand, in the case of students at age 9
(grade four) and above, they were able to perform wedpeddently. Consequently, the teachers used

other technigues such as a studentinggtth a group or whole class, paired reading, and group reading.

Concerning cycle twdthe previous description of various parts of the observed clgsises
seemed thahe students read aloud throughout the initial periods of the classes. The students mostly read

aloud to other students. The job of the teacher was to correct and model the native dikeative
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pronunciation of the more difficult words. Furthermore, wihpect to the pedagogical methods, those
employed in various schools were similar in most of the classes. For instance, teachers in School A were
using similar academic strategies and approaches. This applied for school B as well. Hence, the
techniques tht were used with cycle two students were widely used in the literature too, not only for

cycle two students but even with higher level students.

Moreover, the English teachers in cycle one used stories@olimeStory YouTubeand other
websites to assi the students reading the texts, grab their attention, and at the same time, give the
students a chance to listen to native speakers as reported by the teachers during the interviews. On the
other hand, the teachers were using technology in cycldéesgathan cycle one. As stated previously,
the classroom observations were intended to observe reading classes in accordance with the focus of this
paper and the researcherés agreement with the
atterding regular reading classes. As a result, observing summative assessment techniques was limited.
There were specific dates for conducting oral reading fluency tests. However, the researcher observed
one class in which a summative assessmenttechniquesvassd t o measur e student s

which was a rubric.

4.3. Interview Findings
The purpose of the interview was to explore readilogid strategies, the assessment methods or tools
that are used for assessing oral reading fluency and the falctbreac t i ng st udent sé or

schools in Fujairah city. Therefore, the interview addressed the following research questions:

T What are the reading strategies that are use

 What are the asses® n t met hods t hat are used for eval u
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T What are the teachersd perspectives relat e
performance?
The researcher conducted the study in two schools that had differeaticung: American and
British. The focus was on cycles: one and two. Generally, the interview had three sections. Section one
was for introducing the topic. Section two was
Section three had the inté@w questions, which were divided into three -fidadings; readingloud
strategies, assessment methods and the factors
startedwith the first section which was about introducing the researaipose and conditions of

participation.

4.3.1. Section Two: Teachers’ Backgrounds

The main purpose of this section is to collect general data about the interviewed teachers. The
researcher interviewed teachers in two schools. During this part of the intehgawsearcher informed
the interviewees that the first part (section one), which was about age, nationality and years of
experiences, was optional and they did not have to respond to it. However, all the teachers were happy
to answer thenkight teachersvere interviewed from school A in which the ages ranged betivaey
to forty-eight yearsFour of the interviewed teachers had six to ten years of experience. Two of the
teachers had experience between eleven to fifteen years, one teacher had exgsesidraefive years,
and another teacher had experience more than sixteen years. Overall, most of the interviewed teachers
were very experienced. They had different backgrounds and cultures. Two teachers were from Jamaica,
three teachers from South Afaicone from Pakistan, one from the Philippines, and one from Jordan.
Those teachers taught more than one grade. The followingsammariseshe demographic data for

the interviewed teachers in School A.
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Interviewe | Teacher 1| Teacher| Teacher Teacher Teacher Teacher 6 | Teacher | Teacher

es 2 3 4 5 7 8

Age 34 37 32 32 37 39 28 48

Gender Female | Female | Female | Male Female | Male Female | Female

Years of | 6-10 6-10 6-10 6-10 11-15 | 11-15 3 18

experience

Country | South South | Jordan | Jamaica South | Philippine | Pakistan| Jamaica

Africa Africa Africa | s

Teaching | 6,7, 8 4,5 1,2,3 |7,8,9 3,4 6,78 1,2,3 |234

Grades Phone Phone
intervie intervie
w w

Table 4: Demographic data of the interviewed teachers in School A

It is clear from the table that the teachers were experienced, and had various backgrounds. Most

of the teachers were females. There were only two male teachers.

For the second school, school B, the researcher interviewed six teachers. Their agesweene bet
thirty to forty-two years old. Three of the interviewed teachers had experience between six to ten years.
One teacher had experience between elevdiftéen yearsTwo t eacher s had | es s
experience. They were from various backgrauadd cultures too. Four teachers were from India. One
was from England, and the last one was from America. They also taught different grades and each teacher
taught more than one grade. The following talenmariseshe demographic data for the intervisv

teachers in School B.
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Interviewees | Teacher 1 | Teacher 2 | Teacher 3| Teacher 4| Teacher 5| Teacher 6
Age 30 40 39 42 31 37
Gender Female Female Female |Female |Female | Female
Years of| 8 15 15 17 9 13
experience
Country India India USA India India England
Teaching 1,2 5,7 3,4,5 8,9 2,3 5,6,7
Grades Phone
interview

Table 5: Demographic data of the interviewed teachers in School B

Obviously, the teachers in School B were experienced too and they were from different countries,

but most of them were Indians. No male teachers were interviewed in this school.

4.3.2. Section Three: Interview Questions
4.3.2.1. Reading-aloud Strategies
4.3.2.1.1. How many reading classes do you have per week? And how often do you focus on oral reading
fluency?

Overall, the primary goal of this study is to pm&ithe ministry of education (M) with amodel
for teaching and assessing orahding fluency Consequently, this question gives an idea about the
number of reading classes that students in each cycle should have in public schools. It also provides a
clear picture of the focus and attention given to oral reading fluency. The following linest m@%en

of the quotes that are taken from th&erview transcripts
The eighth interviewee (School A):

nWwel | |, mainly there are two guided reading ses
incorporate it daily into my classes. Honestly, It leave it to one or two classes. | cannot tell you
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that | do it once or twice. | do it in all classes repeatedly. For instance, | observe students when they
read in their seats. | also ask them to read a certain sentence or paragraph (independéntly, w
partner, in groups, or a whole class reading). | ask them to read instructions for me as well. Some

students do it fluently, but others do not. The
read it for us?0 tthepdan undetstam etsat rebding fluencysis ail about, hoa
necessarily Afast readingo; since some think t
observation of punctuation marks is being done while reading, no expression, so | mdéeel ioo

t hem. I focus on reading fluency Iin my daily ac

With respect to cycle one, there are two main reading sessions. It becomes apparent that the
interviewee places great attention oral reading fluency. She incorporates it daily in all classes, not
only in the reading ones. She also observes students and asks them to read not only passages but also
read instructions. The interviewee is aware that oral reading fluency is notspeedt but also about

expression andttention tgpunctuation marks.
The fourth interviewee (School A):

AThere is one reading class per week in cycle t
my students are fluent. | focus moredaveloping reading comprehension skills. But for those, who are
reading slowly and have some difficulties in reading and pronunciation, | usually give them extra reading
texts and ask them to practice at home. Actually, sometimes not always, | givé thegt &adents are

going to read in the class previously to those students, who cannot read well to read it at home. So, when
they come to school, they have the confidence needed to read and answer the questions. Uh.., there is ¢
website that the studemnigsed to enroll themselves in to be able to read different stories to improve their
fluency and comprehension skill so.

Concerning cycle two in school: A, there is one main reading class. The teacher does not focus
much on fluency. He claims that his stutdeare fluent. Therefore, he focuses on comprehension skills.
However, for those, who are struggling in reading, he encourages them to practice at home. Interestingly,
the teacher tries to increase 8teugglingr e ader s 6 conf i de n ctheyarggoiggitor i n g

read in the class ahead of time.

The first interviewee (School B):
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AThere are two reading classes per week in cycl
depending on the grade level, to improve fluency and compiieheskills. They have to read throughout

the semester. | ask my students daily to read a short paragraph, about two to three sentences, of the
novel. We discuss it at the beginning of the class. So, reading fluency is basically done daily. While I am

listening to the student s, | mean the studentsodé r

Concerning cycle one in school B, students also have two reading classes per week. Regarding

the focus of fluency, the teacher believes that it is essémtfocus on it daily.

The fourth interviewee (School B):

ifWe have one reading class per week in cycle t\
it depends on the age of students and their levels too. For example, the younger tite, shalenore

reading classes they should have, but if the students are fluent, then | focus more on comprehension.
Actually, many students are not fluent, so | wus

With respect to cycle two iheé same school: B, students also have one reading class per week.
Interestingly, the interviewee states that many of her students are not fluent. Therefore, she groups them
according to their levels. Moreover, the teacher claims that the focus giveartoyfldepends on the age
of studentsEven hough her studerdageis above 12 years, they atll not fluent readers. Accordingly,

she tries to improve their fluency by implementing the choral reading approach.

Overall, accor di nsponge®in loth schobls1 A and B, allehe eacte®, whoe
teach grades: one to six state that they have two main reading classes per week. On the other hand, th
teachers, who teach grades: seven to nine, have one reading class per week. For schdabAntbe s
have a website to read stories daily in school or at home. The students in both schools have to read
something daily. For school B, the students in all grades get a novel with the textbooks at the beginning
of the year. They have to read a parit@faily. Regarding the second part of the question, it seems that

the teachers, who teach cycle one, focus more on reading fluency, in all the English classes not only in
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the reading ones because they believe that their students need to develop tingjrflteatty skill.
Concerning other grades, cycle two, there was more focus given to comprehension skills rather than
fluency because the teachers claim thalhasegrade levels, most of the students have developed good

fluency skills. Therefore,theo cus on t he reading fluency depend

4.3.2.1.2. What reading strategies do you use t

Exploring the reading strategies that the teachers use in private schools is very critical to this
study. The primary aim of this open question is to help the researcher to create a{essdssgient
model for oral reading fluency. The model includes readiongd techniques for building and developing
oral reading fluency skill. Those readiafpud techniques, which are included in the model, are
transferred from private to public schools in the UAE. Therefibris, question would give English
teachers, in public schools,deep(or broad backgroundabout best practices to build and improve
studenté r e a d i rrge folldwingeare some quotes that highlight some of the best techniques that

the English teachers in private schools use.

The fifth interviewee (School B):

nWel | |, first bef or e steaahrthei nevg voaalmilarg, ilska sfudents abeut wa y
meanings and pronunciation. Then, I ask them t
pairs fAbuddy readingd and in a group of five ol

ask the students to stand indivaly and read the text for their classmates. | correct them, while they
read. More importantly, Encourage and motivatgtudents to read and not to worry about making
mistakes, even if they make some. | sometimes try to give my students some websites, if they are willing
to study after school hours and after they finish their homework, to practice different reading skills.
Actually, when | see that some students are doing a good job, | give them extra activities. Sometimes, |
ask them to go to the I|library and pick up a boc

The interviewee, a foegrade teacher, uses pair reading, choralinggindividual reading aloud

and reading practice techniques. However, before employing the previous strategiestesdehpeethe
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new vocabulary including the pronunciation of each word. Notably, the teacher caresraioauaging

and motivatingstucents to read aloud

The fifth interviewee (School A):

~

nl al ways start with what the student Kknows wh
pleased when they are able to read those words whether it is just two letters or three letterd word
always congratulate and praise them. They are very young, and they need encouragement. Sometimes.
actually not quite often, if we have an important poem or a part of a poem in the lesson that the students
need to memase, we recite it together throtigthe rhyming technique. | also use a computer, the
Internet, and different websites. For example, the students have a screen. It is like an interactive
whiteboard. The students read along with a text that is being read aloud. | have also used a recorder,
where | record the student reading and then play it back so he/she can listen to her/himself reading. All
the technological tools that | am currently using are comphters e d 0 .

The interviewee starts her reading classes by reviewing and teaching aodndsrds before
engaging students in the readialgud activity. Rhyming poetry and the choral reading techniques are
used with poetry. Also, the assisted reading approach is done through the help of technology, which helps

to I mprove sthgdentsod oral readi

The third interviewee (School B):

AfSometi mes, I use the chor al reading strategy
the board. Sometimes, | ask the students individually to stand up and read separately and other times
together. Usully, when the students are stuck on a word, | give them immediate feedback. Sometimes, |
let them finish reading to see which words they have problems in pronouncing, and then ask them to try
and chunk the words to read them. So, | delay my feedbacketthgim a chance to correct their own
mistakes. Yes, also, sometimes, phonetic word sounds are best learned when heard in a video or an audic
file. | download some videos from YouTube on certain sounds that students mispronounce. These videos
are played dung the class. They highlight the sound being taught. My students like watching videos and
imitating them. Sometimes, during the class, | enroll the students for an online rparjrmmmecalled

read theory. The students get a text to read and ansvestiqas under the text. Usually, texts are in

pdf formato.

According to the interviewee, she uses a variety of reaalimgd techniques such as the choral
reading, the individual reading and the assisted reading, which is conducted with the help aéggchnol

including videos, audio files, and online websites.
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The third interviewee (School A):

AWith my | ower | evel student s, I ask them to si
repetitively. | also have my other students read in the nggléivel groups to build their confidence, as

well as, have them learn highequency words and sight words. | use videos with subtitles with my
students, and | encourage them to watch similar stories or movies with subtitles at home. We also have
in the dass a corner that has a CD player with an audio recorder. It is useful because the students can
record themselves reading and hear their readirtr

The teacher uses two readialpud strategies, which are the choral reading and the assisted
readng. The students get the chance to read while they listen to a modeled reading. They can record
themselves and correct their own mistakes through the usage of the CD player and the audio recorder,

which are available at the classroom.

The seventh intervigee (School A):

AFor my student s, grades one to three, in the
develop their reading fluency at certain levels. Then, | use more complex ones. For instance, | ask them
to look at the picture and tryptguess the meaning of words from the context. Then, | ask them about
sight words/higkirequency words. | read it aloud if they are new to them. Then | ask them to repeat after
me. Another strategy | use is that | ask my students to look at the finsofdtie word they cannot read.

I n the unknown word, | ask them to |l ook at smal
the sight word dAall 6. | as Kwhertlee clild condes to thesunknawn r e a
word they read tdhe end of the sentence to see if the context of the sentence helps them to read the
unknown wordo.

It seems that the teacher depends on explaining and modeling the pronunciation of the new

vocabulary to students. She also uses the repeated reading approach.

The second interviewee (School B):

ASometi mes, | take my st udanetimss, hiard to arfargge. The siydent e r
uses a computer to log in to the ReadTheory website. This website has online reading activities for all
|l evel s starting from grade one til!/| grade t wel

abilities and comprehension. It is a funny and interactive tool that can be used in school or at home to
practice reading independently. Actually, there is another website, which | like the most and it improves
my studentsdé fluency, swielsitebgivestse stadertslaehncSto Istenytatan | i
native speaker telling a story with animation and sound effects. It also provides me, as a teacher, with
guided | esson plan activities to use in my <cl act
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Actually, the interviewee uses two websitesdt@ v el op studentsd readin
ReadTheoryis used to allow students to practice reading individually and independently. The second

website,StoryOnling provides students with modeled reading.

Overall, the above quotations present aaflect on the teaching methods that have been
implemented in two private schools in Fujairah city. The majority of the participa@eta range of
strategies. They do not focus or stick to one technique as they stated. Additionally, it seems that the
teaclers have many standard methods that they use in both schools. The teachers use: the model reading
reading practice; repeated reading; rhyming, with less frequency, individual reading aloud; one student
reads to the whole class or one group, assistedniggadiatching a video and following the subtitles,
paired reading; one higlevel student reads with a leMvel student, and choral reading; one group of
students or the whole class reads the text together. It is worth mentionitigetheacherswvho teah
| ower grades, concentrate on ¥reguehaywandg, blentingdren t s ¢
chunking skills as a foundation for building studémnézading fluency skill. Intriguingly, the interviews
uncover some techniques that the teachszd inintegratng thetechnology to assist and enhartice
student sé readi ng s<léarlyleinesge. For mstandeecteéachersire schmal Busea o o |
websit eRecaadl TTheedoTrfiye0 t eachers c¢cl aim that this web
reading skills. Furthermore, some of the technological tools that the teachers use are audio recorders,

computers, iPad¥,ouTubevideos, and online stories.

4.3.2.1.3. What is yourvoe r a | | opinion of these strategies
fluency?
The goal of this open question is to unders

their reading classes. It is critical to know if those teachers believéhthse strategies are effective or
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not for building and I mproving studentsdé or al

t hat highlight teachersd thoughts.

The first interviewee (School B):

nYea, sure they hel p rtehdeng. Bor imstaace,tfs the assistednreadimgv e
approach, using the audio recorder helps the student to work independently at times to practice their
fluency through recording their voices and hear them back to evaluate their reading. It also makes the
students more confident about their reading abilities. | had before some shy and unconfident students,
who were afraid to read aloud. However, when they read alone and record themselves, it helps them to
improve their oral reading fluency and be more conafiole and confident to read aloud in front of their

cl assmat eso.

With respect to the above response, it becomes apparent that the assisted reading approach
i mproves studentso6 or al reading and i ncrceacases |

reading independently and evaluate their reading.

The fifth interviewee (School B):

ifGenerally speaking, they i mprove their pronun
meaning of) words and comprehension skills as well. They guessetireng of the unknown words
easily from the context. My fluent students are good at comprehension skills too. They can read fast and
answer questions. They are more confident and have less fear of making mistakes. From my experience,
| think integratingtechnology in readingnstructionssupports reading fluency as some of the computer
games or words or sounds are repetitive, and the students are able to hear and see it simultaneously.
For instance, the backgroundplours and sounds of an online game am application can affect
students6é attention positively and attract and
need to finish. | remember now some iPad applications that | used with my grade one and two students
to teach them vocabubkaabout animals and their environments. The students acquired many words with
the correct pronunciation. That application allows them to hear the words many times as they click on
i to.

The interviewee thinks that readiagl oud str ategies i mprove stu
awareness, and understanding of words. They al ¢
their confidence inreadingaloud. Moreover, the interviewee liswes that integrating technology in

readingal oud i nstructions attracts studentsd atten
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The second interviewee (School A):

AWel | |, I believe that fLeenturyn lifel skillg. yOnlinegisuatizhtien ofl e ma n
vocabulary and texts has a clear 1 mpact on | e:
thinking. |1 am pursuing my masterods degree i n e

how technology can change our owm.lifrom my experience, | use lots of videos with my students to
allow them to watch stories with subtitles that they need to read as they listen to the story. Actually, this
attracts my students more than reading a story in the textbook. Students aemgaged with animation

and sounds.

It is evident from the teacherdés response tF
reading instruction. She also belieyviise the fifth interviewee in school ,Bhat technology stimulates

thest udent sé thinking and engages them in readin

The seventh interviewee (School A):

AThe strategies that I use help my students to
their knowledge of sounds and sight words to read. Theydexadoped automaticity and accuracy in

reading. When they stand to read, you can see and feel how they are proud of themselves. Also, the
students enjoy reading, when they see it is attainable. That is why | think that teachers should select the
mostsuda bl e and most interesting texts to their st

Interviewee7 believes that the repeated reading and modeling reading approaches, which are

stated in the previous section, help students to read automatically and accurately.

The eighth interviewee (SchbA):

~

Al ndeed, they are very wuseful to build student
about using videos and iPads in their reading instruction, but it is difficult for me to use them. | started
my career 17 years ago, when technola@s nearly norexistent in the classroom, so | fall back onto

ways that do not involve technology. However, the only device that | have used, but I am not sure if you
are interested in, is a recording device. | like using it in my class because thetstoaiemear back
their reading, find out their mistakes, and | ec:

The teacher c¢claims that the strategies she
has no background in employing technology in readilogid strategies, but shees a recording device

to allow students to listen to their mistakes and correct them.
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The third interviewee (School B):

AHonest !l vy, t hey i mprove student so comprehensi
pronunciation and speed. But, sometimesytare timeconsuming. We have a curriculum to finish. So,
sometimes | tend to focus on comprehension skills more than fluency. My fluent students are eager to
read aloud for their classmates. They have Heyel of seHesteem and confidence. As mergbn

earlier, an online readingrogrammas being followed by the students. They read a passage online and
choose the correct answer from alternatives. What nice about this website is that many students do not
consider it as work or a task when it is to be done on a computer or a laptop. THas tham more

i nvol ved. Many of them enjoy reading this wayo.

The third interviewee also believes that reaeiihgud techniques have positive impacts on
studentsod reading fluency and c o mpatoadsteategiessan s K i
buil d s t-asttemmandconfidered. Additionally, integratingReadTheoryvebsite increases

studentsdé interests to read and involves them.

To sum up, the above excerpts present a mix
readingstrategies they mention. According to their views, they believe that those redmlinigstrategies
have positive impacts not only on studentso6 fl
The teachers also believe that those readingtechirsiqguc an devel op and I mprove
phonological awareness, accuracy, reading speed, confidence, speaking skill, and comprehension.
However, some teachers believe that some of those techniques areotisieming and, therefore, they
focuson comprehension rather than fluency due to curriculum restriction. Furthermore, based on the
responses, it is obvious that most teachers use some technological aids in theirimeadictgonsto
help students impravtheir oral reading fluency. Some rgieipants have some experience in using
technol ogy. They are enthusiastic about i nteg
performance. One of the interviewees mergigames, audio stories, and other applications, on
computers and iPad, wdh present repetitive language for users. It is believed that the characteristics of

t hose games, stories, and application can af fe
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interviewees has no background in using technology to improve ¢etigdémcy. However, she uses an

audio recorder to make students confident and fluent readers.

4.3.2.1.4. Do you think there is a direct 1|ink

reading comprehension?

This question is not relatedirectly to the research questions. However, there is an argument
about the significance of oral reading fluency skill. It is perceived that it is not important for students.
However, based on the literature, one of the most significant benefits @l reading fluency skill is
that a | arger capacity of a studentds brain wil
reader. Many studies have shown that oral reading fluency skill has a positive effect on comprehension
skills.Hence,ti s question investigates teachersodo point
inspiration and insight for the policymakers andrculum coordinators at the M&EXo consider reading
aloud approaches as a part tbe English readingprogrammein the future. Also, as mentioned
previously, this study intends to propose a comprehensigkitggassessment model to the M@ the
UAE about oral reading fluegcTherefore, to convince the ME)the researcher needs to collect some
evidence about thsignificance of oral reading fluency. The following demonstrates some of the

teachersdé perceptions of or al reading fluency

The sixth interviewee (School A):

nYes, I believe that, when t htheysstalydeadwos byovord c e n |
and they try to decode all of the words they face. However, they forget to read for meaning and
understanding. It is different when they are ableetwognisewords and read them fluently, and when

they just try to decode wabrs . 0O
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The teacher beli eves t hat t he | ack of read.i

Disfluent readers do not focus on making meaning, but they focus on decoding word by word.

The fourth interviewee (School A):

Al ndeed, oral mpeadiesg sftludemd¢y 6 comprehension a!
It seems that theurth interviewee thinkthat there is a positive relationship between oral reading

fluency and comprehension skills. He does not provide details about what he claims.

Thethird interviewee (School B):

ADefinitely, when students are fluent, they gr e
insufficient fluency, usually the meaning of the sentence is lost by the time the student has reached the
end oftheset ence o .

Significantly, t (meschdolhB vied coincidese witki the previeuws swo
interviewees6 views in school A. She believes

they are reading fluently. Focusing on decoding wigdds students to lose the meaning of the text they

read.

The fifth interviewee (School B):

nYes, of course! 't is one of the skills that
improve their reading fluency, their comprehensiotisiill improve accordingly. If they are not fluent
readers, this will usually cause problems in understanding a text, because they are not really reading
with understanding, but just o6calling wordsé 0.
Moreover, the fifth interviewee, in school B, has 8ame opinion as her colleague in the same

school.
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Overall, the teachers have definite views and perceptions about oral reading fluency and
comprehension skills. Based on the abexeerpts, it is clear that the teachers believe that once students
have acquired oral reading f | uency foscampiehensior. h ey
Therefore, most students, who are fluent readers, have better comprehensiofitskilsarifies the

importance of integrating oral reading fluency into a reagimogramme

4.3.2.2. Assessment Methods

4.3.2.2.1. How do you assess and evaluate students' oral reading fluency? Any tools?

The purpose of this question is to investigdie assessment techniques that the teachers use in
two private schools in Fujairah. It is known that the assessment techniques have a significant impact on
the delivery of effective reading instrodotti ons.
whether omot theirinstructions aresuitable tomake students fluent readers. Therefore, it is important
to investigate the methods and tools that are

following presents some quotes about the assessment methods and tools.

The second interviewd&chool B):

AfAs for formative assessment, we depend on dail
currently wusing a checklist, a rubric, to asse
assess them based on their answeigugstions, which are prepared for the text they read aloud. Uh, |

had other experience with assessing studentsod
Dhabi, we used DIBELS, but it was withdrawn | at

According to theabove response, there are two types of assessment methods for oral reading
fluency: formative and summative. Notably, observing students is used as a formative assessment, and

rubrics are used as a summative assessment.

The third interviewee (School B):
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fiNow, at the end of each unit and, sometimes, monthly, we (teachers) use a rubric sheet that has some
criteria that students need to achieve. Before, we used the WCPM test, but honestly, it took time. It was
not practical for us. We are super busy to condudut, in the past, when | worked in the USA, | used

DI BEL S, as wel | as, fluency tests from Journey
preci seo.

Itisseent h at the teacher uses rubrics towdhssess
respect to the teacherob6s experience, It I's not

experience is outside the UAE context.

The sixth interviewee (School A):

~

Al n our daily classes, we o0bsereeadofdacurstiwvedsent s
rubrics more than the WCPM test, which consumes much time. We have some criteria that we evaluate
students on. Also, we use differentiated worksheets made to suit the needs of students and their interest:
as well. Various textsrae al so used to assess studentso6é flue

The sixth interviewee uses three assessment techniques: daily observation, rubrics, and the
WCPM test. Also, various texts and differentiated worksheets are used to asseds stédeno r a | re

fluency.
The second interviewee (School A):

Ailn the daily classes, we observe students and
coordinator of the subject gives us a reading rubric. Each student is assessed indivoduaading

skills including pronunciation, prosody, speed, hesitation, and comprehension. Actually, for the
comprehension test, we ask the students some (.

The teacher employs three assessment technigossrvation, correcting students and rubrics.

The first Interviewee (School B):

~

il assess my students al most every day by wal ki
encouraging them to read dai | y ctreldngant dpeakirgtestso ol 0
for the students to assess their fluency. We inform the parents before the test. We also prepare a text with
mul tiple choice questions to assess the student
thathasf | uency and comprehensiono.
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According to the first interviewee in school B, the teacher employs two assessment techniques:
observation and rubrics. Skecuses intenselpn assessing studentsd flue

and giving them feedback. Theacher mentions reading and speaking tests, but without precise detalils.

The fifth interviewee (School A):

nWel | |, I am currently wusing a rubric with the ¢
| used the PM benemarks reading test and Poe, a reading test, which gives more information than
the PM benchmarko.

Also, the fifth interviewee uses a rublike her colleagues in the same school. With respect to
the intervieweebs past -makpreadimgéestand Probeey aresnotadgledt h e

to the survey question. They are used outside the UAE context.

The above quotes present some tools and tec
fluency. Most of the teachers use observation as the first tool to assesststad@ r eadi ng pe
Using observation is considered as a formative assessment. For the summative assessment, which is
conducted at the end of each unit or a month, rubrics are used very often to assess the oral reading fluency
skill. However, the tezhers, who teach the American curriculum, use the WCPM test with their students.

Concerning the WCPM test, it is believed that it is tco@suming. For this reason, it is neglected.

4.3.2.3. Factors Affecting Students’ Oral Reading Fluency

43.231.Fronyour point of view, what things (factors
This question is related directly to the third research question, which investigates the factors that

affect studentsdé or al r e a d iimpgrtarit fo uneenstayd thpse factarsi v e |

which could be reduced or reinforced in the future to ensure having fluent readers. Many teachers have

similar answers to this question. The foll owi ng¢
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The eighth interiewee (School A):

inParents could be a factor that affects studen
someone at home, who reads to them regularly and models the reading with correct pronunciation, this
will help them a lot. The more skents practice at school and home, the better they will become. If
students are not allowed to practice fluency on a regular basis, this will also affect their fluency. It is not
something that must be done every once in a while, but regularly, meaewdiemés per day. The last
factor that could affect studentsd oral readi ng¢
if a student has hearing or speech problems, this could directly affect his/her reading abilities. Some
young students havproblems with pronunciation when they start kindergarten. Those students have to
sit with a speech therapist to help themo.

The interviewee states various factors, which are parents, practice reading at home and school, and healtt

problems, whichncludes hearing and speech problems.
The fifth interviewee (School B):

AiParents are not being trained on how to help
encourage children to read. They also do not read to them. Reading a storyldogrchiefore bedtime
is important and efficient. Howeydewp ar ent s do t hat . o

Also, this teacher, who is from the same school as the previous interviewee, believes that parents,

who read and encourage their children to read, have a positive influepsdeand e nt s6 or al r e

The third interviewee (School B):

ASome teachers do not read or model the readi ng
accents such as the Aéo accent ( suoernrcyy taot seaayr Ityh

Clearly, the teacher in school B claims that
Surprisingly, it is believed that teachersd acc

The seventh interviewee (School A):

AParent al engagement has a big role in 1 mprovi
read to their children. | send the texts that the students are going to study to parents every week. Thus, a
few parents help and read to their childreno.
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Moreover, the seventh interviewed teacher in school A thinks that patemifdread to their

children at home to develop their reading fluency skill.

The second interviewee (School A):

ARnTextbook |l evels definitely taworkwithtre toceyaumg for the f | u «
grade that they are in. The textbooks are too

The previous quote reports textbook | evels

their fluency.

The fifth interviewee (School A):

1 WE | am afraid to say this, and | do not want to offend anyone, butjpper foundation of teaching

sounds to students can affect their fluency. Students often confuse similar looking words like no and on,
or now and won. Also, some studentsgessured to read beyond their ability and level. They are given

hard texts, which decrease themotivationj nt er est and confi dence to r ¢

Besideghetextbooks levels factor, the fifth interviewee adds another significant factor, which is
the impror foundation of teaching sounds. A strong foundation of teaching sounds is crucial to make

students better readetsaffects their motivation to read.

It can be seen frote above responstmtt her e are common factors t|
fluency. It is believed that parents have a big role in developing their cldildeading fluency.
According to the eighth and seventh interviewees in school A, and the fifth interviewee in school B,
studentsto whom their parents read at home, seem tdlumnt and confident. Thereforpractidng
reading aloud at home is a signif i Mareover, thethird or t
interviewee in school B and the fifth interviewee in school A believe thantheper foundation of
teaching sounds cafmorimdtahcegaaclsemns@nacdemnt seamcg .t h
reading can affect studentso6é6 or al reading fl uer

pur sui ng hegnee, beliethat texttook devels havec | e ar I mpact on st

168



fluency. The assigned reading texts should mtitels t ude nt s 6 | ISttairdesntt san dnolt e
to read is affected by the level of texAglditionally, it is reported tht some students are afraid to read
aloud. They seem anxious about it. However, the reason for that is not stated. Finally, students might
have some health problems that affect their reading fluency. Overall, the previous findings are used to

develop a sdion in the survey that focuses on the factors.
3.2.4. Final Comments Made by the Interviewees

4.3.2.3.2. Would you like to add or say something?

The question is added to the interview questions because some participants might add some
interesting or vall points that the researcher is not aware of. Those points could be used to build a
comprehensive teachirggsessment model for oral reading fluen&y far as the issue of fluency is

concerned, some of the participants but not all had the following to say

The sixth interviewee (School B):

Ailn the past 17 years of teaching, I have seen
has been a big push in the British curriculum to introduce phonics early in Fspyiprary whenthe

st ud e nis thrée years.d believe that this is affecting children when they are reading as they are
forgetting to look at developing their reading skills. Due to the push in phonics children are relying on
sounding out phonetically rather than other reading skillat will help them develop fluency such as
learning highfrequency words or chunking big words into small words. When the child comes to the
unknown word, they look for cluestarting with the first letter, looking for small letter combinations in

a higger word example butterfly - but, her and fly. However, when children sound out, they lose the
meaning of what they have read. Not only studer

The previous teacher does not agree with the ideaaching reading fluency in Fsl1, which
affects students reading fluen@he believes that focusing too much on teaching sownitlgnpinge
on other reading skills such as learning higlguency words and chunking. Therefore, both reading

fluency and comprehension skills will be affected negatively.
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The first interviewee (School B):

AWel | |, it would be great to spread the culture
reading a book or a story for their children on a regular basis. Readingot about fluency and
comprehension only, but it is also about build

can do is beyond what we can imagine. It is critical for people to be able to read about things that are
happening around the wiord 0 .

According to the first interviewee in school B, she views reading as a very significant skill that
should be taken into account. She suggests that parents should know that reading to their children
regularly is significant. The interviewee believimat, beyond the academic purpose of reading, it

devel ops studentsé personalities and knowl edge.

The fourth interviewee (School B):

AThis year i s Zayed Year for reading, which s
reading. | hope to see mmreading competitions in English that encourage and motivate students to
read mor e. | feel that many students do not | il

Also, the fourth interviewee has a similar view to her colleague. She thinks that reading

competitions should be held to encourage and motivate students to read.

The seventh interviewee (School A):

il think oral reading fluency should be taught

from the kindergarten. Another point that | médo mention is that the assessment techniques should be

clear and precise. | like using DIBELS, fluency tests from Journeys and Cornerstone. | know they take

ti me, but they are useful to measure reading f|I
It seems that & seventh interviewee believes that teaching oral reading fluency should begin in

grade one. She also prefers using DIBELS to assess students because it provides accurate results.

The first interviewee (School A):
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Al n my opinion, tetiereadig jfluency i$ earty foondatian kkélg. If thekefare put
into place in the early years, kids will be able to read fluently and with confidence. Looking at a word
and reading it by decoding the sound only does not work well in the long run. Yowkraannot always
pronounce sounds as they are. We have silent letters and vowels. Therefore, building a strong foundation
of I'iteracy skills is fundamental .o

The teacher claims that having a strong foundation of reading slaligsasl tohelpng students
in the long run. Learning to read is not about sounds only, but about mastering other knowledge such as

vowels and silent letters

The second interviewee (School B):

ALook, reading fluency is i mport antysaskausdocdveram r
the course syllabus, which makes it hard to give the students the opportunity to read aloud and receive
feedback every day. o

Considering the comment of the second interviewee in school B, it seems that the teacher is aware of the
importance of reading fluency, but she does not provide students with opportunities to read every day.

This indicates that the teachers are under a good deal of pressure.

Taking the above final comments of the interviewees into consideration shows how much
teaclers are aware of the issue being investigated. They advocate that students have to read at school an
home. They also believe that oral reading fluency skill should not be neglected. Moreover, the teachers
think highly of parental involvement in the reagliprocess. One critical point that is stated by one of the
interviewees is to spread the culture of reading and motivate students to read. In fact, concerning this
point, the ministry of education (ME) and the whole country are aware of the importance of reading.
That is why there is such a large amount of focus on reading lately. The UAE declared the year 2016 as
the reading year, which is stilow beingpromoted. Furthermore, according to the sixterviewee in
school B and the first interviewee in school A, they believe that teaching reading should not rely too

much on phonics and sounds. It should focus on other skills such as teachifrgdugmcy words, sight
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words, and chunking. These skilvould make students better readers. Moreover, based on the seventh

interviewee in school A, she believes that teaching reading fluency should not begin too early.

4.3.2. Summary of the Interviews Findings

The interview is used to gather dataoutreadingaloud techniqueshe assessment methods and
tools are wused for measuring or al reading flu
Concerning the focus on oral reading fluency, there is a clear emphasis on teaching and measuring it at
cycle oneratherthan cycle twoOverall, the teachers have definite views and perceptions about oral
reading fluency and comprehension skillhey believe that acquiring oral reading fluency skill
improves comprehension skills. They stated that flieaders have better comprehension skills than less
fluent readers. This shows the significance of oral reading fluency. Also, the interviews reveal a wide
range of readingloud techniques. Some of the readatigud methods are modeled reading, reading
pradice, repeated reading, rhyming poetry, individual reading aloud, assisted reading with technology,
paired reading, and choral reading. Generally, the teachers believe that those previousal@adling
met hods have positive enoymadcamprehensionsskills.dreynbelew thate a c
employing different reading | o u d techniques devel ops and i m
phonological awareness, accuracy, reading speed, confidence, speaking skill, and comprehension.
However, some teaehs believe that some of those techniques are toresuming. Furthermore, some

technological aids are used to help students improving their oral reading fluency.

With respect to the assessment techniques, in particular, the formative assessmergaafiogal r
fluency, observation is used by all interviewed teachers. For the summative assessment, rubrics and

WCPM are used very often to assess the oral reading fluency skill. Concerning the factors affecting
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studentsé oral r e ad ctorgthaftHe interviewy reved|. Mhese @actaagarentss o me
practice reading aloud, an early foundation of teaching literacyivation to readiextbooks levels,

anxiety, health problems and teacher sé accent s .Rwnhly acbordingto n ot
the final comments made by the interviewees, it is apparent that the teachers are aware of the issue beinc

investigated. They believe that oral reading fluency skill should not be neglected.

4.4. Survey Findings

The survey is designed &aldress three of the research questions, which are:

T What are the reading strategies that are use
T What are the assessment met hods t hat are use

1 What are tht eacher sdé perspectives related to the

performance?
The survey covers mainlythereadiagd oud strategies, the factor
reading fluency, and the assessment techniques used tosassessl e nt s6 or al reading

starts with demographic questions followedthsee main section3he survey has an open question in
each ofthe three sectionglthoughthe survey is meant to confirm the data collected in the first phase.
Thus,in order tobuild acomprehensive teachirassessment model for developing oral reading fluency,
the open questions might givebatterinsight for the researcher. Tlygiantitative results along with
qualitative findings are presented in each sec#ototal of a hundredndninety-three (n=193) English
teachers completed the survey across the five emi@itesjah, Ajman, UAQ, RAK, andl Fujairah.

The following lines present the demographic data findings thaettd to age, nationality, teact

grades, curriculum, years of experience, the city and the findings of the four main sections accordingly.
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4.4.1. Demographic Data Findings:

Demographic data is important to know and
background and knowledge. Based on the obtained results, a total of 193 participants completed the
demographic part of the survey, and the vast majority of themfreeneSharjah and Ajman with 42.5%
and 36.8% respectively. The participants were afsdifferent nationalities, but the majority of them
with 55.4% were Indian English teachers. The seooostfrequent nationality was Egyptian with 9.3%.
Furthermore, m@ than half of the participants 50.3% are betwee83§ears old and more than a
guarter of them, 25.4 per cent, were betweed@@ears old. Notably, 19 participants were 50 years old

and aboveFor more details, look at demographic talaled figuresn the appendix 13.

Regarding the curriculum, the survegentionedhree curriculums, which are American, British
and MOE. However, it gives an option to state other curriculums. Consequently, there are four other
curriculums stated by the participants,iethare Central Board of Secondary Education (CBSE), Indian,
Federal Board of Intermediate and Secondary Education (FBISE), and International Baccalaureate (IB).
A total of 76 participants with 39.4% taught a British curriculum. While 64 participant33a2ight
the CBSE curriculum. Further, a total of 40 participants are teaching both American and MOE curriculum

with 10.4% for eachi-or more details, look at demographic talaed figuresn the appendix 13.

In terms of teaching grade, most of the participants taught cycle one studérgsades) with
63.2%. A total of 71 participants out of 193 taught cycle two studerfigy(@des). For the experience
level, it seems from the following table (1) that mofthe participants were experienced teachers. A
total of 61 out of 193 English teachers had experience between 6 and 10 years. At the same time, 38 and

39 participants had experience between 11 and 15 years and over 16 years respectively.
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Years of Expegnce
Valid Per | Cumulative
Frequency Percent cent Per cent

Valid 1-5 years 55 28.5 28.5 28.5
6-10 years 61 31.6 31.6 60.1

11-15 years 38 19.7 19.7 79.8

16 years or aboy 39 20.2 20.2 100.0

Total 193 100.0 100.0

Table 6: Years of Experience

To sum up, the participants were from different backgrounds, but most of them were from India.
Furthermore, more than half of the participants (50.3%) were betwegaéars old. Also, the majority
of the respondents taught a British curriculum and CB8Eculum. Slightly, more than a quarter of the

participants had experience between one to six years, but other participants had more years of experience

4.4.2. Section One Findings: Reading-aloud Strategies

4.4.2.1. Partone
This part has four questions about the use of some reaftind techniques and about the
significance of integrating technology in reading fluency instructions. This part is created to determine

whether the readingloud strategies, observed in the twoais, are implemented or not in other private

schools across the five emirates in UARloudThe
techniques with my studentsod. The respondents h
afive-poi nt scale ranging from fineverodo on the | eft

tables present the responses of a hunanelshinety-three (n=193) English teachers.
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The frequency of : | use readiadpud techniques with students
Frequenc Valid  Per Cumulative
y Per cent|cent Per cent
Valid | Sometimeg 30 155 15.5 15.5
Very often |62 32.1 32.1 47.7
Always 101 52.3 52.3 100.0
Total 193 100.0 |100.0

Table 7: The frequency of using readialgud techniques with students

As can be seen from the table (A), in terms of the usage of realding instructions, more than
52.3% of the respondents indicate that they always use realding techniques in their classes. Also,
more than 32. 1% sel ect ing-hlaud stratdgiesy Refarkablyynone oftthe n o
participants choose firarelyo or finevero. Overal

have used readingloudinstructionswith their students.

4.4.2.2. Part Two

Part two of this section is abbthe frequency of using some of the reaethgud instructions
that are used widely in the observed two schools in Fujairah city as well as the consulted literature. There
are eight statements in this section, which are: (1) modeling: i.e. a teachdorstadients; (2) reading
practice i.e. a student is given a chance to read and practice; (3) repeated reading by the student i.e. rea
the text many times until mastering it; (4) pair reading i.e. a student reads to his partner; (5) choral reading

i.e. sudents read together a selected text; and (6) reading theatre i.e. students perform a show in front of
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an audience; (7) rhyming poetry i.e. students read aloud a poem with rhythm or beat; (8) assisted reading
i.e. read a text while listening simultaneoutya fluent reading for the same text. The participants had

to tick the statement that is most true for them through gofieei nt scal e again rang

the | eft end and with fAalwayso on t hecyofithght e

responses for each of the statement as mentioned earlier.

The frequency of fAmodeling:
Valid Per | Cumulative
Frequency Per cent cent Per cent
Valid Rarely 6 3.1 3.1 3.1
Sometimes 47 24.4 24.4 27.5
Very often 69 35.8 35.8 63.2
Always 71 36.8 36.8 100.0
Total 193 100.0 100.0
Table 8: The frequency of fAmodel i ng: €
The frequency fAreading practice
reading al oudo
Cumulative
Frequency| Percent |Valid Per cen Per cent
Valid Never 2 1.0 1.0 1.0
Rarely 2 1.0 1.0 2.1
Sometimes 46 23.8 23.8 25.9
Very often 78 40.4 40.4 66.3
Always 65 33.7 33.7 100.0
Total 193 100.0 100.0
Table9: he frequency Arsetadd et pirsacdiiwen ia echance t
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Tabl e

The frequency of fArepeated re
times until mastering
Valid Per Cumulative
Frequency] Per cent cent Per cent
Valid Never 4 2.1 2.1 2.1
Rarely 16 8.3 8.3 10.4
Sometimes 61 31.6 31.6 42.0
Very often 68 35.2 35.2 77.2
Always 44 22.8 22.8 100.0
Total 193 100.0 100.0
10: The frequency of Arepeated
ito
The frequemcrcayionfg Aipeaei.r t wo st
Valid Per | Cumulative
Frequency Per cent cent Per cent
Valid Never 3 1.6 1.6 1.6
Rarely 14 7.3 7.3 8.8
Sometimes 76 39.4 39.4 48.2
Very often 77 39.9 39.9 88.1
Always 23 11.9 11.9 100.0
Total 193 100.0 100.0
Table 11: The frequency of #dApair
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The frequency of fAchoral reagqd
texto
Frequenc Valid Per | Cumulative
y Per cent cent Per cent
Valid Never 8 4.1 4.1 4.1
Rarely 30 15.5 15.5 19.7
Sometimes 64 33.2 33.2 52.8
Very often 53 27.5 27.5 80.3
Always 38 19.7 19.7 100.0
Total 193 100.0 100.0
Table 12: The frequency of HAchor al
The frequencyofir eadi ng theatre i . e
front of an audienc
Frequenc Valid Per | Cumulative
y Per cent cent Per cent
Valid Never 9 4.7 4.7 4.7
Rarely 23 11.9 11.9 16.6
Sometimes 97 50.3 50.3 66.8
Very often 50 25.9 25.9 92.7
Always 14 7.3 7.3 100.0
Total 193 100.0 100.0
Table 13: The frequency of #Areading
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The frequency of rhyming poetry i.e. students read aloud a poem with rl
(beat).
Cumulative
Frequency, Percent | Valid Percent Percent
Valid Never 3 1.6 1.6 1.6
Rarely 8 4.1 4.1 5.7
Sometimes 85 44.0 44.0 49.7
Very often 71 36.8 36.8 86.5
Always 26 135 13.5 100.0
Total 193 100.0 100.0

Table 14: The frequency of rhyming poetry i.e. studentsatadl a poem with rhythm (beat).

The frequency of assisted reading i.e. read a text while listening
simultaneously to a fluent reading for the same text
Cumulative
Frequency, Percent | Valid Percent Percent
Valid Never 15 7.8 7.8 7.8
Rarely 23 11.9 11.9 19.7
Sometimes 77 39.9 39.9 59.6
Very often 49 254 254 85.0
Always 29 15.0 15.0 100.0
Total 193 100.0 100.0

Table 15: The frequency of assisted reading i.e. read a text while listening simultaneously to a fluent

reading for the same text

Based on table (2) results, a total of 71 participants out of 193 indicate that they always model

the reading to their students. Additionally, 69 English teachers very often read to their students and 47
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teachers fAsometi meso read rtes ptomaiemt st udantca.t eMNc
to their students. However, a minority of participants, 6 teachers, which accounts for 3.1 per cent indicate
that they rarely read to their students.

When asked about Areading practiceo technig
fal wayso use this strategy with their students
of 78 respondents out o0bd GdGOBesaatbhbanbatt ohstpyud
aloud (accounting for 40.4% of all participants). However, only 4 out of 193 participants indicate that
they fAnever o and Ararelyodo use this technngue wi

Two of those participants are from cycle one and two from cycle two.

In response to the repeated reading technique by the students, 44 out of 193 English teachers state
that they always use this technique. Additionally, 68 out of the 193 partisipant often use the same
technique and 61 participants out of 193 of the same population indicate that they sometimes use the
repeated reading technique with the students, which accounts for 31.6 per cent. Only a small number of
respondents, 4, indicatkat t hey HfAnever o use the repeated re

accounts for 2.1 per cent. Those participants are from both cycles.

Regarding paired reading, a significant number of the respondents, 77, which accounts for 39.3%
state thathey A wdrty no apply paired reading with the ¢
responses (n=76) indicate that they fisometi me:
participants, which account s paiedreating6ln quramary,adhesnt s

result shows that the paired reading strategy is used in private schools, but at different rates.

For choral reading, table (6), the most significant portion of the population with 33.2 per cent

states that otheg ©&oWad2rmmscdntandj9. 7 per cent se
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oftend and nAalwayso accordingly. On the other
indicate that they fAnevero use chor al reading
portion, 30 participants (accounts for 15.5 percemt)di cat e t hat they #Ararel

the classroom.

In response to reading theatre strategy table (7), a significant majority of the respondents, 97 out
of the 193 participants, present Thisacountshfoe50.3f s on
per cent of all participants with a total of 4.7 per cent of the respondents, who never use reading theatre
technique with the students. However, 50 respondents, more than a quarter of the populatibat state

t hey @ v er this strdtegyewitiothe stadents.

Based on table (8) results, a total of 26 participants out of 193 indicate that they always use the
rhyming poetry strategy with their students. Additionally, 71 English teachers very often use the rhyming
poetry strategwi t h t heir students and 85 teachers fAsomi
that he/ she finevero use t he r Alsopanhothgminoronentberpf st r
the participants, eight teachers, which accounts for 4.1lepgiiredicate that they rarely use the rhyming
poetry strategy.

Finally, when asked abothefiassi sted readingodo technique, t
indicate that they fAalwayso use this sitipaatd.egy \
Moreover, a total of 49 respondents out of 193
for 25.4% of alll participants). However, onl vy

Ararel yo use testudents (accooniirg tpujest 7:8% of bll partitipants).

The above findings conclude that the eight techniques mentioned in the survey are used in other

private schools in the five emirates. Thus, the usage rate of each strategy is different amoglisthe E
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teachers. Additionally, the number of respondents, who did not use some of the mentioned strategies is

minor.

4.4.2.3. PartThree:

The first phase of the study, the qualitative phase, found thatlegyrs used highly in reading
aloud strategies. Therefe, this part investigates the use of technology in reaalmgd strategies to
build and i mprove a studentoés or al reading f 1l ue
in private schools about integrating technology in reading clasdesuto | d and enhance
reading fluency. It has four statemetitiat askedespondents to select the masturate responger

them.

Respondents had to rate the extent to which they agree or disagree with four prepared statements
in their classroom. The statements are integrating technology (i.e. internet, computer, and iPad) in my
fluency instruction/ stpradrewn ecisat(ilon,i mp2)o viemp rao \s
motivation to read, (3) increases a studentos
a good speed. Tables of frequency are created to indicate the number of responakd pedentage
(look at appendix 14 Thus, the following figure, bar graph, shows the number of responses for each

statement. One hundragidninety-three (n=193) participants completed this section.
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Significance of the use of technology in reading fluency

instructions
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Figure 20: Significance of the usage of technology in redtliegcy instructions

According to figure (2), a total of 100 participants out of 193 indicate that they strongly agree
that integrating technology in fluenaystructions mpr oves studentsd pronunc.]
51.8 per cent. Also, a largeion out of the same population, 81 respondents, agree with the same
statement . Regarding technology and a student 0:¢
the statement and 97 participants agree, which accounts for 40.9 % and 508%bvedgpin terms of
the useof technology in fluencynstructonsand a studentds confidence,
agree that technology can increase a studento
significant number 92 out of thé3 English teachers agree with the same statement. On the ability of
technology to help a student to read accurately and at a good speed, a total of 73 participants strongly
agree with the statement and another significant number, 94 participants, dgrbe \wame statement.

For more details on the descriptive statistics for eachratit see appendix .14
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Overall, most of the respondents have a positive perception abousdloé technology for
buil ding and i mprovi ng snumbgrefrpartgipants, who btrongly disdgree g f
or just disagree with the statements is very smadicticallyinsignificant. The number of participants,
who are undecided or neutral is insignificant too. Hence, some participants indicated in the coming patrt,
part four operended question, that they do not have internet access or a computer in the classroom. The
availability of technology can affect the responses of the population in this section. Moreover, 19
participants were 50 years old and above. Those participants might not be awdisraf technology

for fostering student ghéeintervieavéd teaohaasksaich g f |l uency ac

4.4.2.4. Part Four:

Part four presents the responses to the -@peled question about readialpud instructions. It
seeks to investigate more readalgud techniques and how the teachers used them in their classes. There
are onehundred and sixtfive (n= 165) participants out of one hundred and nitletge (n=193), who
answer this part. According to their responses, it seems that the teachers in the five emirates including
Fujairah city, where the qualitative findings of thesetvation and interviews are gathered, are aware of
different readineploud techniques. They also do not depend only on the textbooks, but use other sources
to i mprove studentsdé or al reading such aandfiir ea
ot her supplementary textso as stated in the s
strategies but under different concepts with a few explanations. Those strategies are: role play, reading
in chains or what is called the Popcorn regdstrategy, Kagan reading, Round Robin, reading with
musicand songsand finally, individual readingloud. Hence, many types of technology are mentioned
and how they are used to boost studentsd&howeadir

those strategies are implemented in the classes supports creating a comprehensiveatssassmgnt
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model for oral reading fluency at the end of the discussion chapter. The following paragraph clarifies

how the previous strategies, which are nohtiomed in the survey, are used in classrooms.

The first strategy is role play, which is expressed by using a variety of concepts such as
dramatisation, conducting interviews, scene play, dialogue reguiedry performances and reasler
theatre. Oneofth t e a c h ethe perfarmaade ef the texfiparticularly if it is a play (but also) where
pupils are sometimes reading and acting simultaneously or paired together so that one person reads the
dialogue of a character as the other acts out the stageetiin® . Anot her padramd ci pa
activities are used with the readhadoud process in which the students act a portion of the text such as
conscience alley, freeze frame and thought tracking for the charactersThe second str a
in chains or what is called the Popcorn reading strategy. A participant explained this method and stated:
fistudents read one sentence of a passage at a time and we go around the roomh i s ki nd o
involves reading or reciting poems as indicatedsbyne of the respondents. The thgulategy is
individual readingaloud, which includes reading various things such as difficult words, words family,
daily newspapers, reportgsearch work, articles, stories, and paebge of the methods in which an
i ndi vidual readi ng alsdadwd eing sacacteiadati emd tihre ardlea:
Ot her ways were: fA(a) asking a student to read
to read a story or poetry or a newspaperanother class, (c) asking students to read aloud their writings,
and finally, (d) making students to read a paragraph one by one in the seating order or just read to the
next punctuation matk. I nterestingly, S ome p ar, tout evithpua nt s

clarification such as Kagan reading, Round Robin, and reading with music.

Moreover, according to the responses to the @meled question, it seems that most of the

participants have used technol ogTheyhave usethgevicey e s
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such as laptops, computers, tablets, sinaard, various websites, audio aids, visual aids, speakers, audio
recorder, mobile devices, projector, and language lab as in some schools. Some participants have usec
computers and tabletaghes that focus on reading fluency, in particular reading difficult words. The
projector is used to present the text, game and other activities. For the usage of the iPads, one participant
r e s p o thereate: lotsiof iPad applications for reading likealdimg Eggs, Learn To Read, Reading

A to Z, Short Stories for Kids¢p Khrbhdasdbarésatsousade s ,
to present and show texts from different sources with audio aids that help students in listening and
improvingthet pr onunci ati on. F o iinteraet andhgmiarboardsiare the actives t a t
sources of helping students to enhance their abilities and skills of reading and get the fluency in the
readingtask§ . Fur t her -bwsaa gilsplagifgviddos arrtite smakioard that were related

to the same group age and asking the students to try to create something similar and presentat in class

The teachers have usheldstuddntsin Istergng to a masleled eading; e s
recording their readings while listening to the audio text, and finally listening to their own recorded
reading® . Mor eovevi s dalr aiuds ,honews féeedsa spbrte comreeats, ddideo
playback, stories, song movies audio, and movies ard tsémprove students reading skills A
parti ci pan tstuderdtsswatchsanda listendto audiovisual stories, -liéal conversations,
interviews, etc in the class to expose themselves to clear speaking anddgeadingt i s not ewo

participants have language labs where they used the previously mentioned tools.

Furthermore, various websites are wused to
websites that are widely used among the English teachdRaakadz, Literacy planet, Harttal, Online
stories and Crosswords, Picture Composition, BBC neamsl ReadTheory The majority of the

participants have mentioned websites without clarifying how they use them. However, one participant
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did provide a br i evivw.readiedrygonga students sigm yp os thissttei amdtheir i
reading level is tracked by theteacher An ot her p ar inordert@impnove theieovguatl n d e d
reading fluency skills, we always advise them to listen to online BBC news and newspapers
Additionally, other participants have used sources from the internet like storie¥ @onube online

reading apps, audiobooks websites, and online audio dictionaries. Obviously, according to the responses
received, the teachers believe that those webs#ipsstudents with listening skills, the pronunciation of
words and decoding texts. There are other types of technology that are used but without sufficient details
such as PowerPoint presentations, Pearson MyPedia software, online curriculuemgésilnovel

readers from the internet.

4.4.3. Section Two Findings: Assessment Methods

The previous section focuses on respondent ¢
readingaloud techniques. This section sheds light on the assessment technigaessibkatl to measure
and assess a studentodos oral reading fluency. Th
Part one has three statements indicating the usage of three significant tools used in the observed two
schools in Fujairah gitand the literature as well. These tools are rubrics, DIBELS tests i.e. the words
correct per minute (WCPM) test, and observation. This section seeks to determine whether the
aforementioned tools are actually implemented in other schools or not. The pacbof the section is

an operend question about other assessment methods that the teacher might use in the classroom.

188



4.4.3.1. Part One:

This part has three tools prepared for participants. They had to select the response that they
believetobetheno st accur ate about the assessment techn
reading fluency throughafimoi nt scal e ranging from finever o o

right end. The following frequency tablessimmarisethe findirgs of each of the assessment tools

separately.
| use a rubric
Valid Per | Cumulative
Frequency Per cent cent Per cent

Valid Never 3 1.6 1.6 1.6

Rarely 8 4.1 4.1 5.7

Sometimes 40 20.7 20.7 26.4

Very often 75 38.9 38.9 65.3
Always 67 34.7 34.7 100.0

Total 193 100.0 100.0

Table 16: assessment method: | use a rubric

| use DIBELS: words correct per minute (WCPM)
Valid Per | Cumulative
Frequency Per cent cent Per cent
Valid Never 10 5.2 5.2 5.2
Rarely 21 10.9 10.9 16.1
Sometimes 64 33.2 33.2 49.2
Very often 61 31.6 31.6 80.8
Always 37 19.2 19.2 100.0
Total 193 100.0 100.0

Table 17: assessment method: | use DIBELS: words correct per minute (WCPM)
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| observe my students
Valid Per | Cumulative
Frequency Per cent cent Per cent

Valid Never 1 5 5 5

Rarely 9 4.7 4.7 5.2
Sometimes 32 16.6 16.6 21.8
Very often 71 36.8 36.8 58.5
Always 80 41.5 41.5 100.0

Total 193 100.0 100.0

Table 18: Assessment method: | observe my students

Based ontheresultdtable( 9) , 67 Engl i sh teachers (34. 7%)
for assessing studer@ths & nagid als hr ¢ ®&cicthgrfsl y SBc ¥ %9 r
use a rubric for the assessment. Only 3 partic
use a rubric, which accounts for 1.6 per cent. The outafrable(10) presents that a totaf 61 out of
193 respondents very often use the DIBELS: WCPN
participants out of the same population sometimes use the same test. Only 5.2 per cent of the population
indicate that DIBEY WGRMetesewitdthewtsidentst Further, on table (11), 80
respondents out of 193 indicate that they al wa
fluency and 71 of the same popul at i o f@hatadcantee t h

for 41.5 % and 36.8 % accordingyly

The previous results indicate that observation is the most frequent assessment tool that is used
among teachers with 80 participants out of the
centWhen the same population i s asked about the r

oftend and fAalwayso use the rubric accordingly
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participants. A total of 37 out of 193 respondents, whiotoants for 19.2 per cent, always use the
DIBELS: WCPM test and 61 respondents out of the same population very often use it, which accounts

for 31.6 %.

4.4.3.2. Part Two:

The operended question is about listing any assessment techniques and explaining how they
were usedThe main objective of this question is to find out more about those assessment techniques that
were used in private schools across the five emirates gliestion strengthens and adds more valuable
data besides the qualitative tools that are used in two private schools in Fujairah city. A total of 168 out
of 193 respondents completed this part. Significantly, according to the received responses, the Englis
teachers seem to give sufficient attention to
mentioned the same methods mentioned in the survey by adding a few details. Others have stated that
they do not use more than the assessment techniggiesoned in the survey. Other teachers have
mentioned more assessment techniques but without indicating how or in what ways they usbadghem.

following lines demonstrate some of the major techniques extracted from the survey responses.

The most frequerdssessment technique is giving immediate verbal feedback. The teachers use
this techni que dSstudénis arevgivenhopportumtiesstd read aoud after giving clear
instructions about clarity and tone. Immediate verbal feedback is giwanopportunities to improve
performance . Anot her t elaselomlrfeedbdcls everysdakll studentd take roles in
reading whether it is a drama, story or poetry, as | help in the pronunciation of difficult words by
encouraging the shy ones and praising thekaee

The second mentioned assessment toenmatce. iThgsue i

assessment is linked with the usage of the observation as a tool, which is mentioned in the survey. It is

191



stated:io bserving students and taking notes of st u
recording them in theiportfolios Langwage Lab reaehloud activities that are recorded and assessed

by teachers and peetfokoodmethept ticeguaiyepemmet O H

of words, which are commonly pronounced incorrectly. | ask the students to read tieein. give oral

feedback to the students and | record it in their assessment porfolios

Moreover, 30 teachers use the ssfessment technique with their students. It is demonstrated
by a teacher, who saifi: askstudents to read and correct their mmistakes using the audio dictionary.
| ask them to record every new word in their notebooks tAnother common assessment among
teachers was peer a stsdentsseatvdatheir partners, whe evaltiate thendin theh a t
form of 'what wat well' and 'even betterif isalsoused as quoted by a grade f
Di agnostic assess me nlgiveiarsorapandwitteraassessmemt.befdreewe i s
start our journey as evidence of what | did/did not know, then | give the assessment after. This is
within a tweweek span, thus the students do not recall the first round nor do they attain the first round
of examination for study/cheating strategies. It is more personal for me to see and evaluate where the
student is and here he/she was, so that | can determine if my teaching styles need to be readjusted
Interestingly, the assessment of reaelhoud is tied to reading comprehensittrsaid a ¢hild is asked
to read aloud a passage and the teacher records errors. Teerthild is asked to orally answer
comprehension questions about the passage
As stated earlier, there are many assessment techniques that are mentioned but without details.
Some of those are frequently used, which included: reading competition, dictidinative
assessments, pronunciation test, criterefierenced assessment, reading running record, oral reading

test, word reading efficiency test, read aloud gilagel unseen passage, exam criteria for reading and

192



speaking fluently, summative assagnts, read a minute and talk a min&tel Benchmarks, students
assessment in alignment with the common core standar;integrated assessmerdpeling bee test,
reading assessments every 3 months, individual reading in the library record, justtaispeech,
weekly oral and written test of the new concepts and listen and correct (pronunciation).

In addition to the assessment techniques, many of the respondents stated the areas of the
assessment, which includedoice modulation, stress, intorati, pause according to punctuations,
clarity in reading, pronunciation, articulation, expression, comprehension, and knowledge of phonetic
soundand qui ckness. One t eaecardceaf pranansigion whilerdadihgythes a y i
expressions aceding to texts, use of punctuation and also the pace in which the children are told to be
natural. Like if they are reading something they nmaatl thetext properly to make it clear whether it
is a question, arequest,oranorder T hi s | eadhersveete awhre ndt @ofithetassessment

tools butalso ofwhat to assess.

4.4.4. Section Three Findings: Factors Affecting Students’ Oral Reading Fluency
The previous section sheds light on the assessment techniques that are used tg dssess@a n t 0 ¢
oral reading fluency. This section focuses on t

section has two parts that the participants had to answer

4.4.4.1. Part One:

This part of the question is about rating the extenmthich English teachers agree or disagree
with six statements about some factors that CO
guestion gives an insight about the English te
The statemds again are formed based on the interviews of the English teachers in the two schools in

Fujairah city and the literature review. The statements are (1) students are not motivatealtmictad
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(2) students do not have a strong foundation of Englishimgaills i.e. phonics awareness and sounds

(3) parents do not read to their childréf)in general, my students find the tektshe textbooks difficult

to read, (5) studentsave anxiety about readirsjoud, and (6t udent sd healrordl mi gl
reading fluency (i.e. articulation, visual, and hearing problerRs@quency tables are created to present

the frequency and the valid pentgeof those six statements. For more details, on the tabldseof t
frequency lookat appendix 15However, the following figure illustrates the number of responses for

each statement on a figint scale.

Factors that affect students' oral reading fluency
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m Strongly disagree m Disagree m Undecided/Neutral = Agree m Strongly agree m Total

Figure 21: Results of the factors affecting students' oral reading fluency

From the graph above we can $leat atotal of 89 respondents of the population agree with the
first statement, students are not motivated to read, which accounts for 46.1 per cent. Additionally, a few
participantswho account for 15.5 per cent agree with the same statement. The numbers of participants,

who strongly disagree and disagree with the statement were 12 and 44 respectively. Generally, the
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number of respondents, who strongly agree and agree with the statentemgger than those, who

strongly disagree and disagree.

About the second statement, students do not have a strong foundation of English literacy skills, a
total of 102 respondents out of the 193 agree with the statement and 38 participants strongly, disag
which accounts for 52.8% and 19.7% accordingly. However, a small number strongly disagree and

disagree with the statement, which accounts for 17.1% and 3.6% correspondingly.

For the third statement, parents do not read to their children, 40 partscgiaagree, and only
one participant strongly disagree with the statement, which accounts for 20.7 % and .5% respectively. At
the same time, 33 out of the 193 participants are undecided/ neutral about the same statement, which
accounts for 17.1 %. Gerdlly, more than half of the participants, 119, strongly agree and agree with

the statement.

When asked about the fourth statement, my students find thdarekts textbooks difficult to
read, a large portion of the English teachers agree with this statém+103), which accounts for slightly
more than half of the population 53.4%. Also, 23 participants strongly agree with the statement. While
less than a quarter of the participants disagree, which accounts for 20.7 per cent. Ovenathbte

who agree with the statement is larger than those, who do not agree.

The fifth statement is about students having anxiety about reading aloud. Notably, 60 participants
disagree with the statement, which accounts for 31.1% and 33 participants strongigedisdagh
accounts for 17.1%.0n the contrary, 63 participants agree, which acsotort 32.6 % and 19

participants strongly agree, which accounts for 9.8%. It is evident that the number of respondents, who
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are undecided/neutral for the statement is not a giggnifnumber. However, the number of participants,

who disagree and strongly disagree is larger than those, who agree and strongly agree.

For the last statement, students have health problems that affect their oral reading fluency, the
number of people, whagree is almost the same for the people, who disagree with the statement, which
accouns for 30.1% and 30.6 % accordinglithus, 36 respondents are undecided/neutral for the
statement, which accounts only for 18.7 per deot.moredetails about the desptive statistics for this

section seeappendix 15

In summary, the previous responses mostly agwatdthe statements made about the factors
affecting studentsd or al reading fluency excep:
which are about students having anxiety about reading aloud and students having health problems that
affect their oral reading fluency, it seems that there is an argument about them. For students having
anxiety about reading aloud, most of the participantasgiee about the statement. Regarding students
having health problems that affect their oral reading fluency, some participants are undecided/neutral but

regardless of them, the rest of the participants divide inteangs half agreed and the other disagd.

4.4.4.2. Part Two:

The operended question is about listing and explaining any other factors that the English
teachers believe have I mpact on studentsd or al
others listed short answers. Thus, some of the mentionedsfaceosimilar to those stated in the survey.
Those responses are excluded from the analysis to avoid the repetition of data except for some factors in
which more data is provided. A total of 177 out of 193 teachers completed this question. Generally, the

English teachers believe that there are many causes, such as parental support and care, home
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environment, the prior |linguistic knowledge th
climate and environment, teacher knowledge, English as @fdesiguage, practice, gender, and finally
health problems. The following lines manifest some of the major thoughts about those factors, which are

categorisedby their significance and occurrences in the responses.

The first significant and mostmphasised act or s are the home env
backgrounds. A total of 85 out of 177 participants, who complete this question believe that home
environment can affect st ud e rifthe Students have arriehgdnt n g
environmat at home, this will help them in reading fluently because they get the chance to see words

and practice readingthetn. A n ot her p dome engironmantand asdistariceatihomeftould

af fect a studentds or al r ueaged iatnhgmelf Once they yeave tRee a d |
classroom, they Aflipo into their native Langue
not see the need to learn English Mor eover, anottieamount & eadiogddrent t

at home barsl exists. Many students, but not all, are not practicing reading at home. They are influenced
by TV shows and electronic games more than reading. Even library periods too, they like to watch
cartoon® . I't i s also bel i eved arbdifferant dthmigities, whaltdffecteds ( n
student s6 r eadi n therd dreudifearentyethnicities that base défeaeintcaccents hence,

affects their oral fluengy .

The second key factor is the genre. A total of 20 teachers believe tha. It s tmany ®pics
of textbooks are too challenging and not appropriate for students in some grades. They do not match all
of the st wdentlssd,i ndudentedsave & limidet muchber ofitexts available at their
level, which are glturally inappropriate to them and their experiences. Biff and Chip and stories of

snow and other western traditions have little relevance to them and their Boethey are busy trying
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to decode words, which they have no idea what they are anywsgrefdrei ir eadi ngo beco
Abarking at printo exercise rather than readin

phrasing and reading fluenoy.

The third factor i s the cl astlerclassroomclimatimat e .
major factor; other pupil8support or disparagement and how the teacher manages this will massively
impact the students' willingness to read aloud. Also, students are scared of making mistakes, as others
laugh aloud or crack jokes related to thpmonunciatiom . Anot her teacher, who
fihaving fear to express in front of the class with the thought of making mistakes in pronunciation. Where

other students might mock at them. They feel shy and nebemasne tongutedo .

Thetourth factor i s teacherso6é6 knowledge, whic
|t i's stated imnmeabbere&@pknewbeddhat of iphonics
i mproving their oral readimagcfelhnuencyl i ketlggagloermr
pronunciati on, or al reading fluency, and speak
grade three. Further mor e, anot her quote said b

passion andnotivation will affect a student's desire to réad

Anot her important factor i s t hebetusgEnglishhis | an
an FL (foreign language) in the UAE, most people take it as a source of communication. They do not pay
heed towards its importance as a subject. They only try to understand it which is not fulfilling the quench
of English language and literature. Therefore, the English language for some students is a challenge to
thentb. Anot her par thelangupge barriersduld beeadactar.Particularlyi} if English

is not their first language and they are given materials to read in English, some will likely have difficulties
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in reading fluently since they might not be able to pronounce each word effeatideinay need to try

and sound out the words.

The sixth factor is practice. The more the students practice at school and home, the better they
wi | | b lestudems are nét allowed to practice fluency on a regular basis, this will also affect their
fluency. It is not something that must be done every once in a while, but regularly, meaning a few times
perday everydady st ated by grade two teacher. Addition
and t wo she studentd needhceptaaifeading. Thus, they need some assistance. Allowing the
students to listen to the audio text, help them to practice readihgsk my students to go home and
read the text with the expression as they are acting the text Al s o, anot lgingthee ac h
students to read after me or read the text after the recorder many times helps them to practice reading.
Also, | ask my students poactice reading in pairsa student reads, and another corrects the mistakes,

a reader, and a corrector. It wadso used as eeading game, which allows not only practice but also a

peer to peer correctian .

The seventh factor is studentsdé prior knowl
foundation of phonics. A total of 70 teachers believe #tadlents have a problem with phonics. A
respond e there asetsante studenigd are transferred from other public schooEheir prior
knowledge is weak, notthatstrang Fur t her mor e, one of t Istdemtse!| at e
have dfficulty with phonic awareness because phonics was not taught correctly in the early stages and
therefore their basic | earning in | ower <classes
and exposure to different genres, sight words, {igquency words, intonation, decoding, and
expressions are weak. Many students spend more time decoding the words, which affects théir. fluency

Additionall vy, one of the partici thexenis o founddiian t e a
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curriculumto help young children. A strong foundation of phonics should be taught at schools. Readers
need to learn specific intonatidrehavious, such as raising the voice tone at a question or pulling out

an ending sound at an ellipse

The final factor ishest udent s6 heal th probl em, wdome h i s
teachers add more problems that hindered reading fluency related to the health problems factor. Some of
those problems are autism and introvert nature. Another significant pointgaasithe lack of special
educati on ser vinmspecial educations$eacher ta help those stuadnts caii affect their
oral readingfluency .  Ttiisupsint was a conceto two participants. Also, gender was mentioned

as a factor. Howeve, onl y t wo t gidsate bettey thas bayd irereladirigflleedcy A

4.45. Summary of the Survey Findings

The survey is created to address the first three research questions, which includes the reading
aloud strategies, the factors that can affects t udent 6 s oral reading fl uen
used to assess studentsd or al reading fluency.
first phase to develop@mprehensive teachiragssessment model for oral readfhgency. The survey
is designed using a Likert scale. However, there is an open question in each section, wisialtgieid
insight for the researcher. For the first section, there are eight strategies mentioned in the survey.
Concerning the overall usa®@f readingaloud strategies, all participants use them. Thus, the usage rate
of each strategy is different among the English teachers. Additionally, the number of respondents, who
did not use some of the mentioned strategies was minor. For the integrfatechnology in reading
aloud instructios, there are four statements, which are integrating technology (i.e. internet, computers,
and iPad,) in my fluency instructeshst r at egi es (1) i mproves a stud

student éosn moot irveaa d, ( 3) increases a student 6s
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accurately and at a good speed. Overall, most of the respondents have a positive perception about the
integration of technology in reading fluency instruciiofihe number oparticipants, who disagree and

took a neutral stance, is insignificant. With respect to the-epded question, it reveals some different
techniques thathosementioned in the survey such @sading with music and songs, Round Robin,
Popcornreading rde play, individual readingaloud and Kagan reading approaches. It is worth
mentioning that different devices, technol ogi cae

reading fluency.

For the second section of the survey, which focuseBeagsessment techniques, there are three
statements. They are about using rubrics, DIBEhHEBWCPM t est and observatio
oral reading fluency. The results present that observation is the most frequent assessment tool that is usec
among the teachers. The second assessment tool is rubrics. Interestingly, for tbedeglequestign
many assessment tools are added, which included immediate verbal feedback, keeping records of
student sé p e-asfessmaent mechaique, diaghobktic assessmaiterionreferenced
assessment, word reading efficiency test, read aloud-tpaedleunseen passage and read a minute and

talk a minute test.

Section three of the survey focuses on the
section has two parts. The first part has six statements, which are (1) students are not moteaded to
aloud, (2)students do not have a strong foundation of English reading skills i.e. phonics awareness and
sounds (3) parents do not read to their childréf) students find the texis the textbooks difficult to
read, (5) studentbave anxiety abouteadingaloud, and (6t udent sé heal th migh
reading fluency (i.e. articulation, visual, and hearing probleMs)st of the participants agree to the

statements made. Howevet,seems that there is an argument abibt last two stateemts, it.
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Concerning the opeanded question, others factors are identified such as parental support and care, home
environment, the prior linguistic knowledge, g

teacher knowledge, English as a fordgmguage, practice, gender, and finally health problems.
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Chapter 5: Discussion, Summary, and the Oral Reading Fluency
Teaching-Assessment Model
5. Chapter Overview:
This chapterpresentsa thoroughinvestigativediscussionof the resultsfor the qualitativeand
guantitativephasesThe discussiorof theresultsis thenorganisecandpresente@ccordingo the order

of the researchguestionsBasedon the discussiorof the results,a teachingassessmemhodelfor oral

readingfluencyis developedFinally, a summaryof thefindingsis presented.

5.1.Summary of the Study Purpose:

The primarypurposeof this studywasto developan understandin@f how oral readingfluency
wasbeingaddressedh cyclesoneandtwo in privateschoolsn the UAE. Theaimwasto clarify several
aspect®of oral readingfluency; readingstrategiesassessmenéchniquesandfactorsaffectingstudents'
oral readingfluency. The resultsof this studywereusedto answerthe fourth researchquestionwhich
was aboutcreatinga comprehensivenodelfor teachingandassessing t u d era teadidgfluency.
Therefore,the datawas collectedusing the sequentiakexploratorydesign,in which two phasesvere
implemented:qualitative and quantitativerespectively.Much attentionwas given to the qualitative
phasejn which threetoolswereused.Thus,the secondpohasevasconductedo validateandgeneralise
thefindings of thefirst phaseo facilitate creatingthe model. The modelis developedandillustratedat

theendof thediscussiorsection.
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5.2.Discussion of the Findings
5.2.1. The Qualitative Phase:

In the qualitativephasewhich hasbeenconductedn two privateschoolsin Fujairahcity, three
toolswereused:documentanalysisstudentstextbooksandlessornplans),classroonobservationsand
interviews. The following paragraphgresenta discussiornof the qualitativeresults,which havebeen

organisedaccordingo thefirst threeresearclguestions.

5211. What are the reading strategies that are
fluency?

Many studies have proved that oral reading fluency has a positive effect on comprehension skills
(Padak& Rasinski 2008Rasinski 2013 Thereforeyeadingaloud strategies are significant to develop
and i mprove not only studentsdé or al reading f
ultimate goal of reading. This question aimed to investigate the realding strategies that theatshers
used. The following manifest those strategies that have been used in two private schools according to the

order of implementation of the qualitative taols

With respecto thedocumentnalysistherewasaslight differencein thedegreeof focuson oral
readingfluencybetweertheresultsof thes t u d extbboisandthelessonglanin thetwo schoolsA
andB. However,combiningtheresultsof boththes t u d extbbo&sandthelessongplansshowedhat
bothschoolsfocusedon building a strong foundationfor teachingreadingskills, which wasemphasised
by many educator§Chamot,Cummins& Hollie 2008; Ehri & McCormick 1998 Padak& Rasinski
2008;Rasinski2014),suchasphonemicawarenesd]uencywith text, vocabularyandcomprehension.
Both schoolsalsoprovidedgreatattentionto thes t u d ability te r@adaloudfluently. The document

analysispresentedeadingaloud strategieghat have showngreatinfluenceon studentsoral reading
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fluencysuchaspeerreading,readingtogether(choralreading),modeledreading,readingwith the help
of technologyandteachergeadingto studentsyhich wasfoundbasicallyin the primarylevels.Padak
and Rasinski(2008) and Rasinski(2014) recommendedising the previousstrategieswvith elementary
levels. Furthermore the documentsshowedthat the two schools:A and B encouragedndependent
reading,individual readingaloud,andreadingpracticeto help studentshuild their readingfluency and
confidencgEhri & McCormick1998. EhriandMcCormickalsostressedhighly in theirtheorytherole
of practicein developingeadingwords.Practiceprovidedthestudentsvith opportunitiego getexposure
to richerlanguagewhich allowedthemto move graduallytowardsnative speakefluencyin both oral
ard written languaggRasinski2014).Moreover,technologywas highly involved in the textbooksand
lessonglans,particularlyin SchoolA, in which audioandvideo storiesandtextswereusuallyusedas
apartof readingfluencyinstructionsan thes t u d textbbo&ssStudentdadto listento anaudiotextor
listenandwatcha story. Investigatingthet e a ¢ ueleaddsaskingteacheraboutit, it wasclearthat
technologywasusedto assists t u d readihganilhelpthemto listento anativemodellingthereading.
In fact, thosetechnologicalaids, audiofiles, and videosthat have clearly emergedwere found to be
effectivein improvingstudentsobralreadingfluency(Hui Yong Tay 2016;Leffingwell 2016;Musti-Rao,

Lo, & Plati2015;0zbek& Girli 2017).

The classroonmobservationservedasa complementaryool for documentanalysis.They have
revealednorereadingaloudstrategieshanwhathasbeenfoundin thedocumenanalysisin fact, it was
visible thatthe studentsaregivendaily chancego readaloudandpractice Apparently,thereweremore
readingaloudstrategiesisedin cycleonethanin cycletwo. Thereadingtechniquesoticeablydiffered
albeit slightly at times from one gradeto another.For example,most of the teacherswho readand

modeledthe readingfor their studentswere in gradesone,two andthree.They also usedrepeated

205



readinggroupreadingwith low-level studentsandchoralreadingwith all studentsForgradedour, five
andsix, theteacherseliedmoreon the studentgshemselveso readto thewholeclass,alongwith paired
reading.Moreover,with studentsat lower levels,the teachersemployedpaired,grouped,andrepeated
readingtechniques.A pertinentconclusioncould be drawnthatstudentf a youngeragerequiremore
deliberate ,handson supportin readingon the part of the teacher(Ehri & McCormick 1998. This
indicatedwhy the aforementionedtrategiesvere most suitablefor them (Ehri & McCormick 1998
Tracey& Morrow, 2012. Ontheotherhand,in thecaseof studentatage9 (gradefour) andabove they
wereableto performwell independentlyConsequentlythe teachersusedothertechniqguessuchasa
studentreadingto a groupor whole class pairedreading,andgroupreading.In fact, attheageof 9, the
cognitive and reading abilities should have developed,and therefore, studentsstart focusing on
understandingexts.However theliteraturehassupportedll thepreviousstrategiesoaddress t ude nt s ¢
oral readingfluency not only in primary gradesbut also with uppergrades(Al-Kharusi2014;Blevins
2001;Meeks& Austin 2003;Padak& Rasinski2008;Rasinski2014;Rasinskiet al. 2016;Rasinsk et
al. 2009;Rasinski& Padak2000;Rubin2016;Wallot, Van Rooij & Hollis 2013).It is worth mentioning
that many of thosestudiesalso focusedon improving the oral readingfluencyof s t u d eho hasl 6

learningdifficulties or specialneedsThis meanghatthosestrategiesvork well with all students.

On the other hand, for cycle two students, it was clear that the students read aloud throughout the
initial periods of the classes. They tended to be independent. It was visible that some students read aloud
to the whole class and sometimdeey read to small groups. The job of the teacher was to correct and
model the native or nativike pronunciation of the more difficult words to the studemadak &

Rasinski 2008Rasinski 2014Tankersley2003. Also, it was clear that there were lesadingaloud

strategies used in cycle two and students were modeling the reading to their classmates. The reason for

206



that is that students in the upper grades should have already developed their reading fluency skills.
Therefore, at this level, most dii@ attention was placed on improving comprehension skills as was
claimed by Samuels (1979), and Rasinski (2014). However, for students who lack reading fluency, the
teachers employed repeated reading, choral reading and reading practice methods, wioichditas

devel op studentsdé reading fluency.

Additionally, with respect to the pedagogical methods, those employed in various schools are
similar in most of the classes. For instance, teachers in School A were using similar academic strategies
and approactse This applied for school B as well. Notably, the techniques that were used with cycle two
students, were widely used in the literature too, not only for cycle two students, bwtitdvégher
level student¢Chang 2010Devaney, Foor& Anne, 2012; Husien2014; Jeor2012; Mustafa et al.

2009; Veeendaal, Groe& Verhoever2014). This indicated the effectiveness of the previous reading

aloud instructions in cycles one and two.

It was evident that most of the teachers used some technological aids to help students improve
their oral reading fluencysor instance, audio stories and videos from multiple sources, s¥cdu&@sbe
andOnline Storyhave been used to address and boaostesits' oral readinfjuency by providing them
with modeled reading, which is encourageddtyi and McCormick 1998. The ReadTheorwebsite
was one of the commonly used websites in both schools to increase and enhance students' oral reading
fluency. Thiswebsite was mentiodein the lessomplans in school B and was observed in one of the
cl asses, i n which the teacher s h olheentbsite showed e s u |
positive results on student srithe ersdltedtegture Rigddal s a
Carrion & Cabrera Arias 20)8Notably, a few studies have been done on this site. One of the recent

guastexperimental studies on tieeadTheorywebsitewas conducted to determine the effect of the
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website oeadingtomprehensian &kills (Piedra Carridon & Cabrera Arias 2018). The findings
reveal ed that the programme influenced student s

comprehension. However, the influence was not significant. Piedr@dCamd Cabrera Arias (2018)

al so used a survey in their study, which showe
towards the website and their overall performance in reafiirgt a b | vy , according t
investigation of thew b s i t e, it did not show how the teach

website has text with some questions for each level. The site does not allow readers, in this case students
to record their reading. Teachers resportdduking asked how students could develop their oral reading,

by telling that independent reading and practice reading allow students to develop their oral reading
fluency. This claim is supported I8tavin, (2002andEhri and McCormick 1998, who belieed that
independent reading practi ceAlspdtwasaleadyeobiserved that s t u
using videos was successful @apturing students' attention, stimulate their interest, increase their
motivation level to learnand give thema chance to listen to native speakers. These outcomes of
integrating technology in reading classes seem to be consistent with other research, which found the same
results (Hui Yong Tay 2016; Kay et al. %) Leffingwell 2016; MustRao,Lo, & Plati 2015; Gbek &

Girli 2017).

The interviews revealed a wide range of strategies that the English teachers used and believed
had a positive i mpact not only on studentsd fl u
accuracy, reading speed, and coarfide, but also on their comprehension sKitadak & Rasinski
2008. Those strategies were: model reading, rhyming poetry, assisted reading (watching a video and
following the subtitles or listening to an audio file and following with their fingers)yiddal reading

aloud (one student read to the whole class or one group), paired reading (eledligtudent with a
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below level student), and choral reading (one group of students or the whole class read the text together).
Those aforementioned strategiare presented in the literature as common techniques that improved
studentsé reading fluency in dif fRasinskndtal. €2016)nt r i
Rubin (2016)Al-Kharusi (2014)Rasinski (2014), Wallptvan RooijandHollis (2013),Berg and Lyke

(2012), Padakand Rasinski (2008 Meeks and Austin (2003), Blevins (2001), Rasinski and Padak
(2000),and finally, Samuels (1979 he following discusses some of the readahgud strategies, which

teachers are using in pate schools, and their connection to relevant studies.

Additionally, accordingo theinterviewsresponsesaimostall theinterviewedteachersisedand
agreedthatintegratingtechnologyin the readinginstructiors canhelp studentsn improving their oral
readingfluency.Forexampletheyclaimedthattherepetitivelanguageresentedh specificapplications
ontabletsor computersielpedthe studentgo acquirethe languageandimprovetheir pronunciatiorand
fluency,which is supportedoy Al Dhanhani(2014) and Reichenberg2014). Someparticipantshad
experiencean usingtechnology.Therefore theywereenthusiasti@aboutintegratingtheir techniquego
improves t u d perfdrngadcen reading.For example the intervieweetwo in school(A), who was
pursuingherma s t degre@rseducationatechnologiessaid:ii t e ¢ h isthédenwaydf 215-century
life s k i IShebeatievedthat online visualisationof vocabularyand texts hasa greatimpacton the
learned brain. This finding wasfoundin multiple studiessuchasAl Dhanhani(2014),Hui Yong Tay
(2016), StetterandHughes(2010). Thoseresearcherarguedthat the featuresof applicationsprovided
by varioustabletsstimulatel e a r bragnsasdprovoketheir thinking. They alsomotivatestudentdo
learn.For thesereasonsthe intervieweeusedlots of videosandgameswith her studentdo attractand
engagethem. Anotherintervieweementionedthat somegames audio stories,and other applications,

whethe theyareon computeror iPad,are presentinga clearlanguagdor users.The characteristicef
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thosegamesandstoriescanaffects t u d attentionpbsitively (Hui Yong Tay 2016;Kay etal. 2013;
Musti-Raqg Lo & Plati 2015). Therefore they canbe used to maximizelearning(Hui Yong Tay 2016;
Al DhanhanR014)andin thisregardtheycandevelops t u d fluentyandreadingskills (Reichenberg
2014).Moreover the eighthintervieweefrom school(A) hadalmostno backgroundn technology.She
hadnoideahowit couldimprovereadingfluency.However,sheusedanaudiorecordetin theclass.She
statedthat: i e vtleigdeviceis very simpleandnot modern,butit hasits own advantagedt canmake
the studentsconfidentandf | u €eThidclaim is highlightedby Armbrusteret al. (2008),who focused
onbuildingliteracyskills usingaudioassistedeadingandby Count(2016),whousedavoicerecagnition
softwareto develops t u d eral reaslidgfluency. Overall, manyreadingaloudstrategiesvereusedto
develops t u d @rairéadirigfluencyin thefirst phaseThefollowing pointssummarisehosestrategies,
which wereclearlyobservedn the documentanalysisandduring classroonobservationgxceptfor the

laststrategyrhymingpoetry,whichis uncoverediuringtheinterview.

=

Readingpractice.

1 Readersheatre

1 Modeledreadingby theteacheror othertechnologicadevices

1 Repeatedeading:readingthe sametext multiple times

1 Pairreadingor partnerreading

1 Choralreadingrreadingtogether

1 Assistedreadingthroughthe useof technologyi.e. audiofiles or videos.
1 Rhymingpoetry:readingwith beatandrhythm

1 Readingtheatre
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5.2.1.2. What are the asses me n t met hods that are used for
fluency?

This questionsoughtto investigatethe assessmerttechniquesand tools that teachersusedin
privateschoolsto assess t u d eralreasliggfluency.lt is knownthatthe assessmeréchniquedave
significant effects on the delivery of effective readinginstructions,which can make studentsfluent
readergRasinski2014;Rasinski& Padak2005).Therefore|t is essentiato investigatehe assessment

methodsThis questionwasansweredhroughdocumentnalysispbservationandinterviews.

Throughthe investigationof the documentanalysis it wasfound thatboth schoolsemphasised
assessing t u d eral reaslidgfluencyhighly. However,thereweremanytoolsusedin schoolA, such
as rubrics, peerassessmentselfassessmentgnd the WCPM test. Clealy, thosetools in school A
textbooksandthet e a c guelewérswell presentedin which anyonewho readtheinstructiors could
implementhem.Ontheotherhand,in schoolB, peerandselfassessmentgerementionedn thelessons
plansonly. However,theywerenot clearenoughabouthow theywereimplementedThelessongplans
did not show clearinstructionsfor assessment$Vhenthe teachersan schoolB were askedaboutthe
instructionson lessonplars, they claimedthatthey are experiencedeachersvho know how to assess.
Theplanis to guidethem.With respecto thosetools used,Rasinski(2014)encouragedssinga variety
of techniquesndtoolsto assesandmeasureral readingfluency.It depend®nthet e a c ¢oealsarsd 6

objectivesto usetheright assessmertbol.

Moreover, during the classroom observations, it was found that the teachers depended greatly on
observation as a tool, to diagnose and assess students' oral reading fluency (Rasinski 2004). It was alsc
observed that the teachersdisaubric to assess students' oral reading ratprasddy, which is stressed

by many educatordf(a s i n s k i 2004, Xu 2015; Yoon 2009) to

211



example Xu (2015) and Yoon (2009 sed a rubric for assessing st
also visible thapeer and selassessments were also used in school A, while the teacher was using a
rubric to assess studentsd readi ng fbbutusimgthgse ( Ras
different assessments at once, she said that employing peer aadsssément gave the students a
chance to evaluate themselves and their peers. It helps them to judge their performance. Furthermore, the
ReadTheoryvebsite mentioned e&l was used to encourage students to read after school hours. At the
same time, the site was also used to assess them. Notably, most of the assessments that were used durit
classroom observation were formative assessments. Significantly, the mosttfespa@ssment methods

were observing students while they were reading and giving them appropriate feeddamkgiAthe
document analysis revealed various assessment tools, however, the classroom observations showec
fewer assessment techniques. They wetemuch deeper than what was found in the document analysis.

It is important to point out that the observed classes were regular reading rotd s

messment or testing

classes. The formal readiagsessmerig conducted on specific dates

The interviews provided a deeperinsight into assessmentsf oral readingfluency. From the
interviews,it wasfoundthatthe summativeassessmertf oral readingfluencyis conductedn specific
datesduring the academicyear as was recommendedy Rasinski(2004). However, the informal
assessmeris conductediaily andweeklythroughtheteachersbbservationa selfassessmermhecklist,
andsometimesa peerassessmerthecklist,which werealsorecommendedo useby Rasinski(2004).
Fromtheinterviews,mostof theteacherausedrubrics(Rasinski2004;Xu 2015;Yoon 2009)very often
toassess t u d @ratréadirigfluencyformally. Theinterviewedteachersn schoolB statedhat:i u s i n g
rubricsor checklistsis mucheasierandfasterthanusingthe WCPMt e sHoweve, theteachersywho

taughtthe Americancurriculumin schoolA, usedthe WCPM test(Cummings,Park& Schapei2013;
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Rasinski& Padak2005 York etal. 2011). Hence someof theinterviewedteachersn schoolA believed
thatthe WCPM testis time-consuming{Cummings,Park& Schaper2013;Rasinski2004; Rasinski&

Padak2005; York etal. 2011) Therefore the teachergreferredusinga rubric aswasobservedThis
finding is supportecoy MeeksandA u s t (RO93) conclusionwho foundthat conductingthe WCPM
is takingquiteachunkof thereadingc | a dimeslisrésponséo thisclaim,RasinskiandDiSalle(2017)
andHudson,Lane,and Pullen (2005) arguedthat the selectedassessmerbol shouldbe basedon the
t e a c poalsasdareasof focus.In fact, the latestresearcltbelievedthatthe WCPM testis accuate
andwidely usedassessmentyhich is a partof the DIBELS (Samuel2007). Significantly, it is noted
thatthe WCPM testis accurateandreliablein measuringluencyandcomprehensiofAl-Kharusi2014;

Rubin2016.

To sumup, somecommonassessmertechniquesverefoundin all instrumentsFor instancea
selfassessmenthecklist, a peer assessmenthecklist and a rubric were found in the three tools:
documentanalysis, classroomobservationsand interviews. However, observing students,giving
appropriatédeedbackncludingclarificationsandcorrectionsandusingthe WCPM testwerediscovered

throughbothdocumentnalysisandinterviews.

5.21.3. Whatar e t he teacher s 6thepfactors tha affedt stedents'romll at
readingperformance
This questioninvestigatedhe factorsthatcould affects t u d eral reaglifgfluency positively
andnegatively.It is importantto understandhosefactors,which could be reducedor reinforcedin the
future. Basically, this questionwas answeredhroughthe interviewsonly. The interviewsuncovered
manyfactors,which werementionedn the literature.For instance manyteachersstatedthat students

are not motivatedto read aloud. The teachersbelievedthat studentsdo not like readingaloud and,
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thereforetheydo not practicereadingaloudsufficiently, which affectstheir pronunciationThis finding
wasalsosimilar to thefindingsin DuursmaAugustyn,andZ u ¢ k e r (2088yaddddi e r mo(8082) s
studieswhich foundvariousfactorsthataffectedc h i | deadngfldencyincludingtheir motivation
to read.Also, in their studiesthe children,who did not like thereadingclassesdid not performwell in
readingfluency. Notably,the reasorbehindthe lack of motivationto readwasnot clearly statedin the
interviews,but thefifth intervieweein schoolA arguedthatthetextsinthes t u d textbboksiveretoo
hard to read. They were beyondtheir readingabilities. Accordingly, thosetexts decreased t ude nt s ¢
motivation,interestandconfidencen reading.This factor,textbookdevel, wasfoundin the Cummings,
Park,andSchape(2013)andWallot, Van Rooij, andHollis (2013)studies.Thosestudiesfoundthatthe
levelofs t u d textsaffeddss t u d ffluentysConsequentlytheyrecommendethatthelevel of texts
shouldmatchall s t u d kevelsts inprove their readingfluency. Moreover, one of the significant
factorsfoundwasthelack of a strongfoundationof Englishreadingskills. Again, thefifth interviewee
in schoolA, who taughtgradeghreeandfour claimedthatimproperfoundationof teachingsoundsand
phonicsto studentscould affect their fluency. Interestingly, this finding agreedwith the finding of
Ra s i nswdy(2d@4),in which hebelievedthatbuilding a strongfoundationfor teachingfluencyis a
key factorthatinfluencess t u d eral reaglibgand comprehensiont-or example studentswho have
no phonemicawarenessyill likely haveproblemswith readingfluency andsoon. Similarly, students,
who do not recognisesight and high-frequencywords, will also have problemsin readingfluency.
ConsequentlyRasinski(2014)andEhri andMcCormick (1998 stressedbuildings t u d eraireasliig

fluencyskills atanearlyage.

Furthermorejt wasfound that parentscanaffecttheirc h i | deaadingfiency. Eight of the

interviewedteacherstatedthatchildren,whomtheir parentseadto andencourageo read,hada better
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readingfluency than other children. This finding corroboratedhe ideasof Duursma,Augustyn,and
Zuckerman(2008)and Ozola(2008),who suggestedhat parentsshouldreadaloudto their childrento
helpthemreadfluently andcomprénendtextseasily.Also, DuursmaAugustyn,andZuckerman2008)
provedthatparentsywho encouragé¢heir childrento readandretell the storiesathome,hadgreatresults
ons t u d Earacysldlls including oral readingfluency and speakingskills too. Anotherinteresting
factor was reportedby one of the interviewedteacherswho said: fisomestudentsare afraid to read
aloud. Theyhavea badattitudetowardsreadingaloud. Theyseempecomeanxiouswhenl askthemto
readaloudd Thoughthisfactorwasnot clarified duringtheinterview,however it wassupportedn the
literature. This factor was stressedn studiesthat were conductedby Sanaei,Zafarghandi,and Sabet
(2015)andDewaele(2002).Both studiesarguedthatanxietyin learninga secondanguagesould affect
the productionof oral fluency, which includedbothreadingandspeakingTherefore building arapport
amongstudentandbetweerteacherandstudentssthet e a c jbbdorredligceanxietyin theclassroom.
Concerningthe final factor, which wasabouts t u d kealth,Bl@mosa(2002) believedthat physical
health issues,such as articulation and speechdifficulties, had a great effect on students'academic
performanceand their oral readingfluency. Schoolscannotcontrol this factor, howeverthey should
providespecialeducationakervicego thosestudentsFurthermoreteachershouldusea wide rangeof

strategiedo helpstudents.

To sumup, thereweresix factorsthatwereuncoveredluringtheinterviews.Thesefactorswere
(1) studentsare not motivatedto readaloud, (2) studentsd o nhéaviea strongfoundationof English
readingskills, (3) parent-do notreadto their children,(4) studentsind thetextsin thetextbookdifficult
to read,(5) studentshaveanxietyaboutreadingaloud,and(6) s t u d kealthmight affecttheir oral

readingfluency (i.e. articulation,visual,andhearingproblems)
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5.2.2. The Quantitative Phase:

The quantitativephaseaimedto addresghe first threeresearchguestionsto confirm the data
gleanedn thefirst phasegeneraliseheresultsof thestudy,andcreateamodelfor teachingandassessing
oral readingfluency. The surveyhadtwo typesof questionsclosedandopenrendedquestionsClosed
guestiongimedto confirmwhatwasfoundin thefirst phaseandthepurposeof theoperendedjuestions
wasto add morevaluabledatato the resultsthat were uncoveredn the first phasebut could helpin
creatingthe model. Descriptivestatisticswere usedto analysethe closedquestionswhile qualitative
contentanalysiswas usedto analysethe operendedquestiongto figure out new themes The online
surveywascirculatedto all privateschoolsacros the five emirates;Sharjah Ajman, UAQ, RAK, and
Fujairah.A total of a hundredand ninety-three (n=193) English teacherscompletedthe survey. The

summaryof theresultsis presentedasedn theresearctguestions.

5.2.2.1. What are the reading strategiesthat e used to buil d and i mpr
fluency?
It is important to investigate if readiradoud strategies are generally used or not in other private

schools in the UAE. Therefore, the first statement in section one of the survey was fimabeubabout
the overall usage of readiajoud instructios. It was evident from the responses that all English teachers
used readin@loud instructions with their students. Notably, 84.4% of the respondents indicated that
Aithey al ways usnmaddinpéoydofttemMni ques in their cl
participants stated tHhhadbuiitls¢ey asemetismes Thaueas ,r ¢
were teaching cycle two student s. WWdhsdicatedrthatn e o

all participants had used readiatpud strategies with their students. This result was consistent with what
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was found during the first phase. None of the interviewed teachers said that they did not use reading

aloud at all with studest

The second part of section one included the frequency of using eight of the +aladitg
strategies, which wer€l) modeling: i.e. a teacher reads to students; (2) reading practice i.e. a student is
given a chance to practice readimgud; (3) repead reading by the student i.e. read the text many times
until mastering it; (4) pair reading i.e. a student reads to his partner; (5) choral reading i.e. students read
together a selected text; and (6) readers theatre i.e. students perform a showofraftadience; (7)
rhyming poetry i.e. students read aloud a poem with rhythm or beat; (8) assisted reading i.e. read a text

while listening simultaneously to a fluent reading for the same text.

Judgingthe resultsof the previoustechniqueshowedthatthe readergheatretechniquewvasthe
leastfrequentstrategywith atotal of 4.7 percentof therespondentsyhoneverusedt with theirstudents.
In fact, this strategywas pointed out by one participantduring the interview. Also, assistedreading
through technologywas not usedregularly. Only 78 out of the 193 participantsindicatedthatfit h e y
alwaysandvery often usethis strategywith theirs t u d €n thesotiherhand,concerningthe choral
readingtechnique almosthalf of the participantgn=91) indicatedthati t hakvgysandvery oftenuse
it Significantly, the readingpracticestrategywasthe mostfrequentstrategyamongteachersin fact,
143 participantsstatedthat fi t hadmays (n=65) and very often (n=78) useit with theirst udent s 0
Meanwhile,the modelingtechniquewas also usedregularlyamongteachersThe total numberof the
participantswho i a | waadvery oftenusei twas140,which accountedor 72.6%.It is alsoworth
mentioningthattherepeatedeadingapproactwasusedquite oftenwith atotal of 112 participantsywho
statedthatii t habkvgtysandvery oftenusei t Regardinghe othermethodspair readingandrhyming

poetry, more than half of the populationstatedthat i t hadwvgysand very often uset h e mliich
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accounedfor 51.8% and50.3% respectivelyRemarkablythe numberof respondentsyho did notuse

atall someof the mentionedstrategiesvasminor anddid notexceednorethan8% of the participants.

The conclusionthat can be drawn from the previousresultsis that all the aforementioned
strategiedn the surveyare usedin private schoolsacrossthe five emiratesbut to different degrees.
Therefore thosetechniquedavethe powerto build andimproves t u d eeadingslu@ncy. Notably, a
considerableamount of literaturehasbeenpublishedon the previousstrategiesindtheir effectivenesso
developandimprovestudentsbral readingfluencyaswasdiscussecarlierin the qualitativephasgAl -
Kharusi2014;Berg& Lyke 2012;Elbaumetal. 2004 Gorsuch& Taguchi2008;Rasinski2014;Rasinski
& Padak2005; Rasinski& Padak2000). The previousresearchersecommendedising the previous
methodsn differentgradesiependingn studentsheedsandlevels.It is worth mentioningthatteachers
did not haveto useall of the previoustechniqueslt dependecnthes t u d peedsasdt e ac her s ¢
objectives.The purposeof using the previousstrategieswas to improvethes t u d eral teading
fluency. Therefore the numberof readingaloud strategieseachersisedwas not important. The most
significantthingis improvings t u d eral reaslidgfluency,no matterwhatwerethe strategiesisedor

how manywereused.

Concerningthe third part of sectiononein the survey,mostof the participantshad a positive
attitude and perceptiontowardsintegratingtechnologyas a part of readinginstructions.They agreed
aboutthefour statementshatareprepareasedntheinterviewresponsesyhichwere:fi ( iilnproves
ast ud eronuriiation,(2) improvesa s t u & enativafion to read, (3) increasesast udent 6 s
confidenceandfinally, (4) helpsa studentto readaccuratelyandata goods p e é\bund80% of the
surveyedteachersagreedwith the four statementsyhile the numberof participants,who strongly

disageedor justdisagreedvith the statementsyasvery smallandinsignificant.It did notexceedmore
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than4% in thefour statementsAlso, the numberof participantsvho wereundecidedr neutralwasnot
morethan10% of the participantsthe largestnumberwas(n=19),which wasinsignificanttoo. Hence,
concerningthoseparticipantswho were undecidedor neutral,someof themstatedin the operrended
guestionthat they did not have internetaccessor a computerin their classroom.Accordingly, the
availablity of technologycanaffecttheresponsesf the participantsMoreover,19 participantsvere50
yearsold andabove.Thoseparticipantsmight not be awareof utilising technologyto fosters t ud e nt s ¢
oral readingfluencyasoneof the interviewedteaches said. Thus,to maximises t u d lkeamingwith
technology both teachersand studentsshouldhaveandbe ableto useandadapttechnologybasedon
theirneeds.T e a ¢ lamds & @ d knawtledg&of technologyplaysa significantrole in this issue(Al
Dhanhani2014; Leffingwell 2016; Ozbek& Girli 2017).Overall, it wasnotedin the literaturethat a
varietyof studieshaveexaminedheeffectsof differenttypesof technologyons t u d readingduéncy
as waspointedout earlierin the qualitativephase (Hui Yong Tay 2016; Musti-Rao, Lo, & Plati 2015;
Ozbeké& Girli 2017).The outcomef thosestudiesdemonstratethe powerof technologyto develop
andenhancehes t u d eral readlisgfluency,which wasalsofoundin the qualitativephasencluding

thethreeinstruments.

For the openendedquestionlisting otherreadingaloudstrategiestherewereonehundredand
sixty-five (n=165)participantutof onehundredandninety-three(n=193),who answeredhequestion.
It is worth mentioningthat this questionaddedmore value to the researchand enhanceduilding the
modelfor teachingandassessingral readingfluency. Someof thereadingaloudtechniquedistedwere
Kaganreading readingwith musicandsongsRoundRobinor chainreading,Popcormreadingyole play
andfinally, individual readingaloud.Someof the previousstrategiesveresupportecandendorsedy a

numberof readingscholarsput otherswerenot. For example the Kaganreadingstrategyan approach
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that targetss t u d eral taisgéage skills, was provedto be effective to develops t u d seecand 0
languagejn particular,readingfluency and comprehensioskills (Kagan& Kagan2009; Mclaughlin
2012)throughthe active engagementf studentsMoreover,the instructionof the Kaganapproachis

designedo fostercooperatiorandcommunicatioramongstudent§Kagan& Kagan2009) andhelpto

(@)}

build their confidence Readingwith music and songsalsoimprovedandincreaseds t u d eeading
performancdevel (Patel& Laud2007;Rasnski etal. 2016. PatelandLaud (2007)claimedthatusing
songsenhanceds t u d eeadingfldency. However, the songsmust be attractiveto the students.

ConcerningRound Robin and Popcornreadinginstructions,they are not supportedpositively in the

(@)}

consultedresearchBoth strategiesare almostthe same.They aredesignedo fosters t u d eeading
fluency. RoundRobinreadingis definedasonestudentstartsreadingandthe otherstudentis askedto
readfrom the next word wherehe/shestops(Opitz & Rasinski2008) Popcornreadingis calling on
studentsrandomlyto read aloudwhethertheir handis raisedor not (Opitz & Rasinski2008) It is
noteworthythatboth of thesetechniquesverenot endorsedy scholarof reading.lt is foundthatthose
strategiescanreduces t u d seltdsteedandconfidenceto read(Opitz & Rasinski2008).Moreover,
bothstrategieslonotwork with all levels.Thereforeto avoidanyharmthatthosestrategiesouldcause,

teacherdaveto be carefulwhentheyimplementthem(Opitz & Rasinski2008).

Furthermore,concerningthose who mentionedrole play, prior studiesthat have noted the
importanceof this methodin buildings t u d eonfidena® oral readingfluency, and comprehension
skills (Mountford2007;Mraz etal. 2013;Sovitsky2009;Young & Rasinski2009) Joma,Al-Abedand
Nafi (2016)in their studyaboutthe role play approachhaverevealedthatit couldincreases t ud e nt s ¢
motivationto readandimprovetheir speakingskills. Notably,role playis verycloseto thereadersheate

strategy.Obviously, in the readergheatreapproachstudentsdo not haveto dressin costumesThey
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haveto readaloudwith expressiorastheyareactingit outto conveymeaningo anaudienceHowever,
somestudesclaimedthatreadergheatreandrole play approachearesimilarandthedifferencebetween
themis insignificant(Mraz et al. 2013; Rasinski2009. Despitethe fact that individual readingaloud
was not mentioneddirectly in the surveyas one of the readingaloud strategies,jt was surprisingthat
many participantg(n=73) mentionedt in the openrendedquestion Rasinskiet al. (2016)and Rasinski
and Padak(2000) pointedout the advantagesf usingthe individual readingaloudtechniqueto build

andimproves t u d @ratréadirigfluency.Theindividualreadingaloudstrategyhelpsteacherso figure

outstudentswho havereadingdifficulties. This leadsteacherdo adapttheirreadinginstructiongo help

thosestudents.

Additionally, the operended question provethat technology was used as a part of reading
strategies. English teachers in private schools across the five emirates mentioned that they used a variety
of technology to enhance and boost studentsd o
laptops, computers, tablets, smbdard, various websites, audio aids, visual aids, speakers, audio
recorders, mobile devices, projectors, and language labs as in some schools. Those technological aids
were highly supported in the current literature foremhc i ng and boosting stude
level (Kay et al. 2013; Hui Yong Tay 2016effingwell 2016;0zbek & Girli 2017 Musti-Ra0, Lo &

Plati 2015). In fact, many of the previous devices were found in the first phase of theTstaclyers
alsostated some of the advantages of the previous tools, some of which were mentioned in the survey.
The advantages of integrating technology in reading instructions that were not mentioned in the survey
were (1)increasest udent sd engagdmaretn,t s(62 )c oil nl carbeoarsaetsi o n,
and listening skillslt is worth mentioning that five participants stated in the egeted question that

they did not have computers and the internet at their schools. This might explain the reasomevbi/
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the participants, an insignificant number, strongly disagreed about the statements about integrating

technology in reading fluency instructkand st udent sdé or al reading

5.2.2.2. What are the assessment methods that are used for evaluatingsstuderd r a |

fluency?

This questionhad two parts. Part one had three statementghat presentedhe usageof three
significanttoolsin theobservedwo schooldn Fujairahcity andtheliterature. Thosetoolswerearubric,
the DIBELS: the WCPM test and observation.The first sectionaimedto determinewhetherthe
aforementionethreetoolswereimplementedn otherschoolsor not. Thesecondartof thesectionwas

anopenendquestionfor listing otherassessmemhethodghattheteachersised.

Theresultsof thefirst partshowedthatall thethreetoolswereusedby the Englishteachersbut
with differentrates Observatiorwasthemostfrequentassessmembol thatwasusedamongthe English
teacherswvith 80 participantsout of the 193, who statel thatfi t hakvaglysusei twhich accountedor
41.5percent.As wasstatedby the interviewedteachersfi w kenow our studentsvery well andwe can
judgetheirperformancehroughobserving h e beingobservatiorasafrequenttool to assesstudents
was clearly noted during the first phaseof the study, in particular, during classroomobservations.
However,observatioraloneis not a sufficienttool to judge studentsecausehereis alwaysa mix of
abilitiesandcharacteristicéh oneclasssuchasshy studentsywho usuallydo not participate(Tost2013).
With respecto therubric, 34.7%and38.9%of thetotal participantsndicatedthattheyii a | waadyesy
oftenusether u b respediivelywhich accountedor 73.6%.The DIBELS: WCPM testwasusedby
the participantswith atotal of 37 out of 193 respondentsyhich accountedor 19.2 percent,statedthat

i t habvgysusei tamd61respondentsutof thesamepopulationii v eoftepusei twhichaccounted
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for 31.6 %. Apparently,severalattemptshavebeenmadeto illustrate the assessmenhethodsand its
importancefor measuringoral readingfluency, (Gregory& Diller 2014; Rasinski2014; Rasinski&
Padak2005; Tindal et al. 2016). However,the mostfrequentandaccurateassessmerfor oral reading
fluency in the consultedliterature was the DIBELS; WCPM. However, it was the least frequent
assessmertbol usedby the participants.The reasonfor this, asit was reportedby the interviewed
teacherswasthatthe teacherdelievedthatthe DIBELS: WCPM testis time-consuming.They havea
rich curriculum,textbooks,to finish on time, which keepsthem busy. For this reason they neglected
usingDIBELS; WCPM testand preferredto userubricsand checklists.Noticeably,the resultsof this
partis similar to thefirst phaseof the study.In fact, the overall resultof this phasewasconsistentvith

thefirst phase.

Theopenendedquestionwasaboutlisting anyotherassessmeréchniquesandexplaininghow
theywereused A total of 168outof 193resporlentscompletedhis question Oneof the mostfrequent
assessmertechniquesvasgiving immediateverbalfeedbackwhich wasnot mentionedn the survey.
Teacherglaimedthattheyusedthis techniquedaily with the studentsThis methodwasusedby Ozbek
andGirli (2017)andDeweyetal. (2015)in their studiesasaninterventionto improves t u d eeadings 0
performanceAlso, giving immediateverbalfeedbackwasemphasisedy Rasinski(2014), Padakand
Rasinski(2008) and Rasinskiand Padak(2000), who pointed out that teachersmustcorrects t ud e nt s ¢

mistakesandgive themproperfeedbacko improvetheir pronunciatiorandfluency.

The second regular assessment technique was keeping records of students, in which notes were
taken on students' strengths amelaknesses. In th@alo, WoolardFerguson, and Koit£2013) study,
whi ch crFdateenccya Iflol 0 model t o i mptoevieacher wasd e n t

observing the students and taking notes of their performance when they had to reaguanwisrhe
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teacher kept a record of the studentsd progr e

development over a period of time.

Moreover,30 teachersisedsel-assessmerand peerassessmerthecklistswith their students,
whichwerealsonaot mentionedn thesurvey.Tost(2013)examinedhe effectsof usingpeerassessment
ons t u d pronunsidtion,oral readingfluency and expression.The resultsof the study reporteda
positive impact of using a peerappraisaltechniqueto developstudens @eadingfluency. It wasalso
found thats t u d eogial istéractionsand assessingachother, had a clear positive influence on

s t u d eraireaslifgfluency.

Additionally, 25 participantsmentionedother strategiesuchas usingthe running record,PM
Benchmarksandreadingalouda gradelevel unseerpassageA runningrecordis foundto beamethod
toassess t u d eadingprogresdy recordingtheirindependenteadingaloud.It wasdevelopedy
Marie Clay (Johnston2000)to presents t u d preagtessdver a period of time. Concerningthe oral
readingfluency test, studentshavealsoto readaloud specific passagethat matchtheir readinglevel.
St u d accurasyates,error rates,andself-correctionratesare calculatedby software This method
focuseson s t u d errorsis Pronunciationand their readingaccuracy.lt helpsteacherdo prepare
materialsandlessonghatsuitl e a r lavelg(J®Hnstor2000 startingfrom kindergarterthroughgrade
three. PM Benchmarksare instructional straegiesdesignedto assists t u d &teracysskills (Smith
2010). Studentsare assessedn different skills such as fluency, re-telling, and comprehensionThe
readingaloudof agradelevelunseerpassagés apartof thePM Benchmarkseadingassessmer&mith
2010) Notably,the previousassessmentreformative,ongoing,assessmentbatareconductednany

times throughoutan academicyear: at intervals over a period of time. Each studentis assessed
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individually, which takestime (Johnstor2000; Smith 2010. However,thoseassessmengzroviderich

sourcef assessmemformationfor eachlearner(Smith2010)

Furthermore 19 participantsmentioneda word readingefficiency test. This test, which is not
new, is developedo measure n d i v efiicierecyofssigghtword recognitionandphonemicdecoding
in both children and adults (TorgesenWagner& Rashotte1999). This testonly assesses t ude nt s ¢
reading accuracyof separatewords and not a full passageAlso, 35 participants mentioneda
pronurctiationtest. Whentheteachersvereaskedaboutthepronunciatiortest,it wasfoundthattheword
readingefficiencytestwascalledapronunciatiortest.Otherlistedassessmentsutwithoutdetails were:
diagnostic assessmentformative assessmentsgriterionreferenced assessmentand summative
assessmentsSignificantly, manyof thoseassessmenthat havebeendiscusseaould be conductedas
diagnosticassessmeni$ they are conductedor the first time. Whenthey are conductedoeriodically,
thenthey are meantto be formative assessment3he accumulatiorof thoseformative assessmentast
theendof anacademigyearpresentgshes t u d whole ogressTherefore theybecomesummative

assessmentttheend.

In summarythe openendedquestiondemonstratesdtherassessmemhethodsthat the English
teachersin privateschoolsuseto improveandassess t u d eraireaslidgfluency. Theyuseavariety
of assessmerbolsthatarenot mentionedn the survey,but aresupportedvia literature.It is apparent
thatall theassessmemhethodsnvolve readingaloudseparatevordsandfull passagessometechniques
were not clearly presentedy the participants but they were excessivelyusedin the literature.Quite
surprisingly,theopenrendedjuestion addednoreassessmemethodghatarenotfoundduringthefirst
phaseHowever eventhoughfeedbackselfassessmenndpeerassessmentereprovidedin theinitial

survey,in theinterestof reliability it wasdecidedto excludeall threeof thesefrom the survey.Many
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participantsalsopointedout thefluencysub-skills thatstudentshouldbe assessedn. Thosesub-skills,
which arementionedn chapter2, werewell presentedby a largenumberof scholardGregory& Diller
2014; Rasinski2014; Rasnski & Padak2005; Tindal et al. 2016). This presentedhe awarenesshe
Englishteacherfiadaboutmeasuringralreadingfluencyacrosgshefive emiratesywhichwasalsofound

in thefirst phase.

5.2.2.3. What are the teachersdé petdhpectaiffestr elt

reading performance?

I't is i mportant to investigate the teachersé
oral reading fluency, which has been found in the first phase. This question was presented in the survey
in two parts. The quantitative part was covetedugh rating the extent to which English teachers agree
or disagree with six statements about the facfidigs question could give an insight about the English
teachersdé percept i on emiatés. Thd statements \ae(k) studentsare not t h e
motivated to readloud, (2)students do not have a strong foundation of English reading skills i.e. phonics
awareness and sound8) parents do not read to their childréf) students find texts on the textbooks
difficult to read, (5) studentsave anxiety about readiadpud, and (63t udent sé heal t h mi

oral reading fluency (i.e. articulation, visual, and hearing prohlems

Generally, the numbers of respondents, who strongly agreed and just agreed with first, second,
third, ard fourth statements were larger than those, who strongly disagreed and just disagreed, which
accounted for 61.6%, 72.5%, 61.7, and 65.3% respectively. However, for the last two statements, which
were about students having anxiety about reading aloud atheinss having health problems that affect
their oral reading fluency, it was apparent that there was an argument about them. To elaborate,

concerning students having anxiety about reading aloud, slightly more than half of the participants,
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excluding the udecided/neutral population, had a negative response. The number of respondents, who
strongly disagreed and just disagreed, was 93, which accounted for 481 286.@her hand, the number

of respondents, who strongly agreed and just agreed, was 82, wtichnged for 42.4%. Probably, some
teachers had anxious students and others had not. Therefore, some agreed with the statement and othe
did not. For the last factor, students having health problems that affect their oral reading fluency, the
majority of the participants, excluding those, who were undecided/neutral (n=36), provided negative
responses. The numbers of participants, who strongly disagreed and just disagreed were 59 and 29
respectively. A possible explanation for that is that some teaches teégh students with some health

issues and others might not. It is important to point out that those factors were extracted only from
interviewing the teachers. Therefore, the interviewed teachers mentioned factors that they believed had
animpactontae studentsdé or al reading fluency. Some f ¢
This explains the results of this closed question in the survey. Teachers agreed on factors that they had
knowledge or experience about. To sum up, the result®sé ttactors confirmed what was found in the

first phase and the consulted literature except for the last two statements. They need further investigation.

In relation to the opeended question, it revealed more factors than those explored in the first
phse. There were some widespread factors that <c
were highly recognised in research. One of the factors was environment: home and school. For home
environment, various points were mentioned. The homeamwient was not only about parents reading
to their children as was mentioned in the survey, but it was about the encouragement and support parents
provide to their children to boost their reading fluency by providing a rich printed home environment

thatsupports reading (Hermosa 2002). Notably, there were 4 participants, who believed that parents are
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from Adifferent ethnicities that have Alitftheugm
number who stated that was insignificant, the literature suppibriéor exampleBeghetto and Tindal

(2004) analysed a fifth grader version of District Reading Tests, which included thrésstsuloral

reading fluency, vocabulary, aneéading comprehension. The analysis was conducted by using students
reading achievement results from twentge schoolsThe tests results of one thousand four hundred
forty-three students were usé&bncerning the oral reading fluency test, the findprgsented that there

were differences in results across ethnicMoreover, the role of the classroom environment was
significant for improving studentsdé oral readin

be rich with attractively printt words including sight and higlhequency words as was recommended

by Hermosa (2002)
The second factor was about teachers. It wa:
passion are important i n bui | dtinglygit vea$ notke in the 6 o0

literature that teachers with sufficient knowledge, wide experience, and positive attitudes had a clear
positive influence on student sldterestmglyl in relatiandtdo n g f
teacher sbéi tk nwavd egsitgaet,ed t hat teacherséd accents a
this finding was found during the interview, but it was not included in the survey to avoid offending or

harming any teachers as was recommended by one of the consattieers.

The third factor stated was the cognitive development of students. It is widely recognised that
not all students grow up at the same level (Boivin & Bierman 2014; Hermosa 2002). There are some
individual differences among them. Therefore, stules 6 eager ness for educ

accordingly affects their reading fluency (Boivin & Bierman 2014; Hermosa 2002).
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The fourth factor was textbooks. In fact, two points were stressed by participants, which were the
t ext books 6 I|nentienkdin the lsurveyh andvgerse. Cummings, Park, and Schaper (2013),
Wallot, Van Rooij, and Hollis (2013), and Hermosa (2002) claimed that both levels and genre of texts
had cl ear i mpacts on studentsd r e athestudent$levele ncy.
Meanwhi |l e, genre and topics have t o Hbsseien2dl4)r ac't
Hermosa (2002) also reported that fthe culture
A t e a c h®ffandsChip ahd stofies of snow and other western traditions have little relevance to
t hem and & Qoesideringlthe sukuse ®f a particular contdailakian & Sanchez 2006¢lps

to determine the genre that suitsrlemer s i nterests and knowl edge.

The fifth factor vas the English language itsdfinglish is a foreign language in the UAE context.
Therefore, it is a barrier for students, who will likely have difficulties in reading fluently. This claim was
supported byArmbruster et al. (2008)ho bdieved that learning a second language has an effect on
student s 6 r eathkifactgwas thatsemecstydentsAnade fun of their classmates when they
made mistakes during reading aloud. Therefore, those students developed a negative attitdsle towa
reading aloud, which made them hesitant to read again, when the teacher asked them. Consequently, theil
performance was affected. In fact, this hesitation led to creating anxiety in the classroom, which had a
clear ef fect on s hcy @ewadles2602; Ganael, ZafamlzadliSabgt 2015).u e
Remarkably,t was reported during interviews that some students were afraid to read aloud, but the
reason for that panic was not clarifiedonsidering the fact that some students made fun of their
classmates when they made a mistake, this could explain the reasons for their being afraid and anxious

about reading aloud.
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Considering the fact that some students made fun of their classmates when they made mistakes,
explained the reasons for being afraidl anxiousness about reading aloud. This finding was unexpected
and suggested that teachers should create a-Besvironment that encourages students to read aloud
as one of the interviewed teachers stated. It also suggested that teachers sipanéd goclassroom

climate and build good relationships studgRasinski & Padak 2000)

Finallyyas regards the issue of studentsd health
added more problems that hindered reading fluency relating td gatilems: autism and introverted
nature. Also, they believed that a lack of special education services can affect their oral reading fluency
(Hermosa 2002)However, this point was a concern of two participants only. Also, two teachers, an
insignificantn u mb e r believed that gender could affect
in studiesconducted by Van Dijk (2018and Beghetto and Tindal (2004However, Limbrick,
Madelaine, and Wheldall (2011) conducted a study to examine the glifidegnces in oral reading
fluency. Two hundred ten students participated in the study. Interestingly, the results showed that there
were no statistically significant differences in mean scores. The results of the two gender had almost
equal ratesofdefeo pment . The study concluded that gende

fluency.

5.3.  What comprehensive teachi#agsessment model can be developed to build and
enhance oral reading fluency?

To address the fourth, final, research question instiuidy, the results of the two phases in this
study are taken into consideration. The model is created according to the findings. It demonstrates some
surefire readingaloud techniques that have been used in private schools and found to be highly effective

in the consulted literature. Also, the model presents some assessment methods, which English teachers
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in public schools can use to assess studentso
which included grades from one to nine. Beforespnting the model, it is important to mention and
clarify some valuable points that are related to readlogd strategies and assessment methods in each

cycle.

Starting at the primary level, from grade one to four, students must build their literdeyosk
achieve a strong base of literacy. This happens, when students get exposed to a variety @floeading
strategies that focus on the practice and repeated reading approaches. Notably, the repeated reading
technique is the most frequent strateggttdominated the research in the area of developing and
improving reading fluency (AKharusi 2014; Berg & Lyke 2012; Kay et al. 2013; MtR&q Lo & Plati
2015; Rowen et al. 2015; Rubin 2016). It is also acknowledged that allowing students to repetduvel
a specific text multiple times helps them to master reading fluency. Hence, teachers must maintain
studentsé engagement and attention. Monnodeedv e r ,
reading is no less important than the repeated reading approach. Teachers can model the reading ta
students or use supplementary devices: audio files or videos. Integrating technology-atoudad
instructions is positively perceived to motivate studeatsl build their reading fluency skill.
Furthermore, encouraging students to practice reading at school and home is essential to support their
reading development. It is also important to point out that teachers should use a wide range of methods
to engagestudents. Therefe, integrating readers theatahoral reading, rhyming poetry, and paired
reading strategies are wuseful to maint aaoud st ud

methods are useful and suitable to develop oral readingcfius the elementary level.

Concerning the assessment of oral reading fluency at the primary level, students should be

regularly assessed on specific dates in each term throughout an academic year. It is important to use both
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formative and summative asss ment s t o measure and maintain st
assessment, it can be conducted through t-eache
assessments. Notably, using peer andassd&ssments are recognised to be usefusdoatithis level
(HofstadterDuke & Daly 201). For the summative assessment, the most common method of measuring
reading fluency in the early elementary grades is counting the number of accurate words per minute a
child can read orally. This method repets an early indicator of-aisk students. However, this method

does not guarantee that students have mastered oral reading fluency. The assessment of oral readin
fluency should include: voice modulation, stress, intonation, pause according to ponstuaéirity in

reading, pronunciation, accuracy, articulation, and expres$tasiriski & Padak 2005 However,

counting a number of accurate words per minute is the simplest and accurate method that teachers can
use to measure oral reading fluenBRasirski & Padak 200p Significantly, there is a vast amount of
free materi al that teachers can use to assess
eight. The DIBELS website provides mat s@ngtherl f or
overall performance. The URL link for the previous materials is

https://dibels.uoregon.edu/assessment/index/materialdownload/?agreebiissigint Concerning the

method of conducting the test itself, there are many online videos that explain how it should be done.

With respect to cycle two students, they should have mastered reading fluency when they reach
that upper level. For that reasaeading classes should be devoted to comprehension skills. Thus, for
those, who are still struggling with reading fluency, teachers have to support them to ensure that they can
comprehend increasingly complex levels of text keep pace with their peeiFor this reason, teachers

shoulduse some of readirgoud strategies with them such as repeated reading, assisted reddiag, pa
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reading, and readers themabpproaches to foster their reading fluency. Research has shown positive
effects of the repeated reading approach when it is used as an intervention with those, who are struggling
in reading fluency at different levels as presented in the earlier discus®ioeover, the readers theatre
approach has shown good results in Ryak&Rebdisandent s
2003; Worthy 200p It is worth mentioning that students at this level tend to be more independent than
the primary gredes students. Therefore, the teachers can guide them towards independent reading

practice.

Concerning the assessment of struggling reac
identify them. However, using a diagnostic assessment at the lepoiran academic year is essential
to find out about those, who need assistance and support, at an early stage. AccRabirgstm(2005),
a diagnostic test is used to: (a) identify | e
determinethe cause of such weaknesses, and (c) find a suitable reading intervention that suits learners.
Teachers can also guide students to useassdssment rubric to evaluate their owrfigarance. The
following table (19 illustrates and summarises the modehich incorporates both readiadpud

strategies and assessment methods.

Reading-aloud strategies Cycle/ Level Assessment methods
Basic readingaloud strategies: At the beginning of an academic yeat
1 Modeling by the teache| Primary/ Elementary 9 Diagnostic assessment
or an audio device. Grades 13 1 Observingstudents
§ Practice: individual/ Cycle 1 Throughout the year:
pair/group/ whole class 1 Observing students
Repeated reading Integrating technology | ¢ Keeping a recgd
Rhyming poetry would help students to progress
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1 Choral reading

build and improve their
oral reading fluency

l

1 Using word pronunciation test
T WCPM

Immediate appropriate feedba

Basic readingnloud strategies:
1 Modeling: good student
can model to their
classmates.
1 Practice
1 Repeated reading
1 Assisted reading
Other readingaloud strategies:
1
1
1
1
1

Choral reading
Rhyming poetry
Paired reading
Individual reading aloug

Readers theatre

Primary/ Elementary
Grades 46
Cycle 1

Integrating technology
would help students to
build and improveheir
oral reading fluency suc
as: audierecorder
devices and reading

websites.

At the beginning of an academic yeal
91 Diagnostic assessment
1 Observing students
1T Keeping a recgd
progress
Throughout the year:
1 Observing students
1 Immediate appnoriate feedbach
1 Using word pronunciation test
1T WCPM
1 DIBELS ORF
1 Peerassessment rubrics

I Selfassessment rubrics

Basic readingploud strategies:

1 Modeling by students

(new difficult
vocabulary can be
model by teachers or
using online
dictionaries).

1 Assistedreading for
those, who are
struggling.
Independent reading

practice.

Preparatory level

Grades ®

Cycle 2

At this stage, reading
classes should be devot
to comprehension skills

however, teachers mus
identify those students,
who need support, and

help them tawomprehend

At the beginning of an academic yeal
1 Observing stdents
1 Taking notes
1 Diagnostic assessment

1 Immediate appropriate feedba

Throughout the year:

I Selfassessment rubrics

i DIBELS: WCPM, which can be

used to assess struggled read
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Other readingaloud strategies increasingly complex
that can be used at this stage: levels of text.
1 Rhyming poetry
1 Readers theatre

1 Paired reading

Tablel19: Teachingassessmemhodelfor building anddevelopings t u d eral reasliig

fluency (Author)

5.4. Summary of the Two PhasEsdings

This researclwasdesignedo achievesomeoutcomeswhich includeddiscoveringthereading
aloudstrategiesisedin privateschoolsto address t u d eral reaslidgfluency. Also, the study aimed
to investigateaheassessmemhethodsandfactorsthataffects t u d eraireasli@gfluency. Thefindings
wereusedto createanddevelopa comprehensivéeachingassessmemhodelfor oral readingfluency.
The sequentialexploratory design was usel to collect the data from two phases:qualitative and
guantitativerespectivelyThe qualitativephaseaevealednanyreadingaloudstrategieshatwereusedin
privateschoolan Fujairahcity. Thosestrategiesvere:repeatedeadingchoralreading rhyming poetry,
paired reading, reading practice, readerstheate, and assistedreading strategiesAlso, through the
investigation of readingaloud strategies,it was discoveredthat technology was integratedas a
fundamentapartof readingfluencyinstructions.n fact, the Englishteachersiada positive perception
of integratingechnologyin theirfluencyinstructiongo build andenhancetudentsbral readingfluency.
They believedthat somedevicessuchascomputersjPadsapplicationsandaudiorecordersmproved
studentspronunciationmotivationto read,andconfidenceThosetoolsalsoencouragegtudentgo read
accuratehyandatagoodspeedTheassessmemethodsn bothschoolsveremostlysimilar. TheEnglish

teachersusedobservation rubrics or checklists,and WCPM teststo measureoral readingfluency.
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Undoubtedly,those methodswere also recognisedin the currentresearchand trendsin education.
Regardinghefactorsthataffects t u d eral reasliGgfluency,theinterviewsuncoveredsomeof those
factors,which were usedin the surveyto validatethe data. Thosefactorswere: (1) studentsare not
motivatedto readaloud,(2) studentglo nothavea strongfoundationof Englishreadingskillsi.e. phonics
awarenesandsounds(3) parentsdo not readto their children (4) in generalmy studentdind thetexts
on the textbooksdifficult to read,(5) somestudentshave anxiety aboutreadingaloud, and (6) some

studentdavehealthproblemsi.e. articulation,visual,andhearingproblems.

Concerningthe quantitativephase,it was clear that the resuts of the surveyvalidatedand
confirmedmostof whatwasfoundin thefirst phaseof the study.For instanceconcerninghefindings
of thefive-pointLikert scaleon readingaloudstrategiesit wasclearthatthe majority of the participants
agreedthat they usedthe strategieghat were found in the first phase put with different ratesof use.
Moreover,the openendedquestionaddedmorereadingaloudstrategiesuchasthe Kaganreading the
role play, the RoundRobin and the Popcornapproacheshut not all strategiesvere supportedn the
literaturesuchasthe RoundRobinandthe Popcorn With regardgo the assessmemhethodstherewas
a clearagreemenand consistencybetweenwhat wasfound in both phasesHence,the mostfrequent
assessmemedniqueshatteachersn thefive emiratesisedwereobservatiorandrubrics.Additionally,
the operrendedquestionrevealednoreassessmemhethodsor measuringral readingfluency suchas
keepingrecordsyunningrecord,word efficacytest,andPM Bendimarks Significantly, all wereknown
for the efficiency of measuringeadingfluencyandcomprehensionThis highlightedthatteachersised
a greatervariety of assessmenechniquesand tools than was found in the first phase.They also
mentioned diagnosic assessmentformative assessmentscriterionreferenced assessmentand

summativeassessment$his demonstratethe amountof awarenesandattentiongivenanddedicated
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to assessralreadingfluency.Regardinghefactorsthataffects t u d eralreaslidgfluency,therewas
a slight disagreemenbetweensomeof the factorsthat were found in the first phaseandt e ac her s ¢
responses theseconghaseForinstancewith respecto thetwo factors:studentdhiavinganxietyabout
readingaloudandstucentshavinghealthproblemsthat affecttheir oral readingfluency, aroundhalf of
the participantsdid not agreewith the statementlt is worth mentioningthat therewere someexternal
factorsthatemergedrom theopenrendedquestionwhichweresupporédby theliteraturesuchas;home
andschoolenvironmentt e a ¢ knewlesiggand experiencecognitive developmenbf learnersthe

genre the cultureof texts,Englishasa secondanguageandprior knowledgeof literacyandpractice.

Thosecorefindingswereusedto createhemodelfor teachingandassessingral readingfluency
in orderfor its proposato the MOE in the UAE. Themodelsuggestee@ffectivereadingaloudstrategies
that could be usedwith the different cyclesoneandtwo. It alsoproposedwell-recognisedassessment
techniquedo measurendassesseadingfluencythatwereusedwith the differentlevels.In relationto
thefactorswhich wereuncoveredduringbothphasestheseshouldbetakeninto consideratiorbeforeor

duringthe implementatiorof themodel.
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Chapter 6: Conclusion, Recommendations, Challenges, and Limitations

6. Chapter Overview:

Thischaptepresentathoroughconclusiorof thestudy.It alsoprovidessomerecommendations,
which aredrawnfrom the findings for future studies Finally, the chapterdiscusseshe challengesand

analyseghe limitations of the study.

6.1. Conclusion

Oralreadingfluencyis a significantskill andcomponenbf reading,which shouldbeintegrated
into any Englishreadingprogram.It providesa bridge betweernword recognitionand comprehension.
Thereforemasteringoral readingfluencyat earlygradesallows thelearnerto devotealargecapacityof
the brainfor meaningandcomprehensionyhich is the ultimategoal of reading.Notably, this research
hascontributedto the limited body of knowledgewithin the UAE aboutthe significanceof integrating
readng-aloudstrategiesn anyreadingprogramgo develops t u d #uentysr@comprehensionThe
studybridgedthe gapin theliteraturethroughexploringmorethanonestrategyusedto boosts t ud e nt s ¢
oralreadingfluency.Also, this studyhasshedlight ontheassessmemhethodghatshouldbe addressed
in an Englishreadingprogram.The studyhasalsoattemptedo explorethe factorsthataffects t ud e nt s ¢
reading performanceto provide some recommendationgor the implementationof a teachingand
assessig oral readingfluency model. The coreoutcomeof this studywasdevelopinga comprehensive
teachingassessmemhodelfor oralreadingfluencybasednthefindings. Thereasorbehinddeveloping
themodelis to proposét to the MOE in the UAE to integrae teachinghis significantreadingskill, oral
readingfluency,in their Englishreadingprogramin public schoolslt is importantto enablestudentsn
public schoolsto be asfluent asthosestudentsn private schools.The following sectionsummarises

someof thekeyfindings.
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Overall, it was evident from the interviews that English teachers believed that oral reading fluency
is an essential skill that helps develop studen
schools in theJAE. It was also evident that the English teachers in the private schools focused on
teaching oral reading fluency, in which many reaeifgud strategies were implemented such as
repeated reading, pair reading, individual readiluyd, practice readingshoral reading, reading

practice, and assisted reading. It was also obvious that different assessment techniques were employec

to assess studentsd or al reading fluency such
efficiency test, and keepingieed ds of studentsdé performance. Mo r
could develop and i mprove student s 6 emragrdemente a d i

regarding thisUsing eBooks, recorders, various applications, and websites hayk anmpact not only

on studentsé oral reading skill, but other read
claimedConcerning the factors, i t wadaoukhaving @strdng t h a't
foundation of Englishreading skillst he | ev el of texts, and parent

fluency. Significantly, the results of the two phadesve almost the same findingBherefore, the
generalizability of data is possible, but concerning some factors they foether investigation.
According to the previous findings, fostering oral reading fluency and creating a better reader, who reads
fluently should be taken into account. Therefore, oral reading fluency should be integrated into any
reading program and shld not be neglected. Policymakers and curriculum designers have to think of
incorporating oral reading fluency into reading programs and curriculum. They should not only integrate
the teaching and assessment methods, but also consider the integragicmofogy in the English

reading programs.
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Takinginto accountheprevioudindings,amodelfor teachingandassessingralreadingfluency
was developed.The createdmodel would give the policymakers,curriculum designersand English
teacherswhetherthey arein private or public schools,insight into the bestpracticesthat have been
implementedn privateschoolsandsupportedy theliterature.Thereadingaloudmethodswhich were
presentedn the model, were suitablefor eachcycle. The suitability of thosemethodswasuncovered
throughthe studyandthe consultediterature.In fact, manyof thosestrategiesould be usedat different
levels.Furthermorethe assessmemhethodsnentionedn the model,aresuitablefor differentlevels.It
is worth mentioningthat more of thosereadingaloud methodsandassessmeribols shouldbe usedin
cycle one more than cycle two. In cycle two, more focus should be given to comprehensiorskills.
However,for those,who still needassistanceavith oral readingfluency,differentreadingmethodsand
assessmertechniquesanbeused.Significantly,to maximises t u d eralreaslidgfluencyandensure
thatthemodelworkswell for eachcycle,policymakerscurriculumdesignerandEnglishteacherdiave
to considethosepointswrittenin therecommendationsectionwhich aredesignedasedntheresults

of thefactorsthatcouldaffects t u d eralreasliggfluency.

To sumup, the key aim of this studywasto createa comprehensivéeachingassessmemhodel
for oral readingfluency. The modelincludesbestpracticesthat havebeenusedin both literatureand
private schoolsin the UAE. It summarisedhe findings of the study,in which it providesa rangeof
possiblereadingaloudinstructionsand assessmenhethod that canbe usedin gradesoneto nineto
addresghe investigatedssue.Consideringthe resultsof the study,the recommendationsffered,and
the model,this would openthe pathfor the emiratesstudents¢o becomebetterreadersMoreover,this
studywould hopefully enlightenEnglishteachersn public schoolsaboutthe effective and successful

teachingpracticesthat areusedin private schools.Besides consideringthe factorsthat werefoundin
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this study, this could enableand supportEnglishteactersto turn theminto opportunitiesandsolutions

toincreases t u d eralreaslibgfluency.

6.2. Recommendations

Readindluencyis onceagainatopic of interestCommonlyheldopinionsaboutthesignificance
of teachingandassessingral readingfluencyneedfurtherinvestigation(Rasinski2014;Rasinski2006;
Rasinski& DiSalle2017. Withoutresearckbasecevidencdo supportheideaof teachingandassessing
oralreadingfluency, it would be neglectedasit is in public schoolsn the UAE. Thiswasa preliminary
studyin the UAE privateschools.It aimedto exploreandcreatea pathwayto moreadvancedesearch
on oral readingfluency, particularlyin the UAE context,which hasa limited numberof studiesin this
areaOralreadingfluencyshoud beclearlyontherisein thecurrenttrendsof UAE educationTherefore,
directionsfor future researchn the areaof oral readingfluency mustbe consideredn the nearfuture.
The nextlines illustrate somerecommendationfor future researchand paicymakersand curriculum

designers.

6.2.1. Recommendations for Future Research

Ultimately, this studyfocusedon oral readingfluencyskill. Furtherstudiescaninvestigateother
readingsubskills, which contributeto s t u d erad reaglidgfluency suchasphonemicawarenessnd
sightor high-frequencywordsrecognition.Besidesthis studydid notinvolve any experimentabesign
or usingtestretesttoolsto investigatetheimpactof particularreadingaloudstrategiesFurtherresearch
shouldlook thoraughly at the effectsof somereadingaloudtechnique®n studentsteadingfluency. It
would beworthwhilein futureresearcho drawattentionto theadvantageanddisadvantagethatcould
be gainedfrom specificreadingaloud strategiesAlso, the instructionsfor conductingthosestrategies

would beinvestigatedn moredetail.
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Moreover,althoughthis studyexploredthe assessmemhethodsfor oral readingfluency, it did
not provide in-depth details aboutthe proceduredor conductingthose assessmentd here was not
adequatenformationabouthow thoseassessmeinbols couldbedevelopeddesignedandimplemented
to assesstudentsoral readingfluency. Significantly, the openrendedquestionrevealeda variety of
assessmertechniqueshat teachersused to assess t u d esadingfldency. Studieson a specific,
assessmemhethodcantakeplace,in which proceduresindprocesseareclearlydescribedandclarified

for teachergo useandimplementin classrooms.

In addition, although the interviews revealedthe t e a c Iperceptiansabout the positive
relationshipbetweeroral readingfluencyandcomprehensionnoreinvestigationshouldbe doneabout
thatrelationship.How oral readingfluencyinfluencess t u d eomprehénsioskills requiresa deeper
investigation Answersto suchquestioncouldbebestachievedhroughconductingongitudinalstudies.
Also, this studywasconductedn cyclesoneandtwo. It would begreatto focusononecycleor aspecific

gradeto investigatestudentsbral readirg fluencythoroughly.

Furthermore additionalknowledgeof technologyand readingfluency could be exploredand
examined.This studydid not provide greatknowledgeaboutthe effect of a particulartechrology on
studentsperformanceNotably, public schoolsin the UAE arehighly equippedwith technologicahids.
Therefore further studiescould be conductedn the UAE public schools.For example future studies
couldexaminethe effect of certaintechnologicakids,for examplea specfic tabletapplication,andits
impactons t u d eadingpérformancelt is importantto provide evidencefor the efficacy of those

technologicahids.

242



Finally, it becameapparenthat muchremainsto be learnedaboutthe factorsthat could affect
stuck n toral éeadingfluency. Forinstancehow thetextslevelsshouldbetackledis asyet unresolved.
Enhancings t u d matitatsodandinterestin readingis alsoa topic of interest.Moreover,therole of
parentsin readingto their children and suppoting them at home could be explored. Additionally,
st u d eancemiahof this topic could be taken into considerationin future studies.It is worth
mentioningthatstudentscanbe a goodsourceof datafor a futureinvestigationithis wasnot coveredn

this study.

6.2.2. Recommendation for Curriculum Designers, Policymakers, Schools and English Teachers
In relationto theresultsof the study,andin particularthefactorsthatwererevealedduringboth

phasesthe following key pointsweredrawnto represenseveraimplicationsthatshouldbe takeninto

consideratiorto maximises t u d eral reaslidgfluency. Policymakerscurriculumdesignersschools,

andEnglishteacherareresponsibldo createbetterreaderdy handlingthe following:

1. Readingfluency should be integrated into reading programs, which is likely to add to the
programbés success. Therefore, a part of
and developing oral reading fluency. Accordingly, creating routines in readingsclasse
that promote readingloud is essential.

2. Itisimportant to build a strong foundation of teaching English literacy skills such as letter
sound knowledge, phonemic awareness, sight, andffeghency words, blending, and
chunking skills at an earlylevals i s recommended byl998 hr i
model of reading development.

3. While building the base for literacy skills, it is advisable that students get exposure to

explicit and systematic instructisif E h r i & MAWY r miTelk@ h emss 6
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should be presented clearly and gradually: i.e. from recognition of sounds or sight words
to blending and chunking word$§eachers should start teaching reading gradually. For
example, teachers may allow students, in the beginning, to read separate Vel
students can read sentences. After that, students should be introduced to reading full texts
to develop their readg fluency (Rasinski 2014; Ehg& McCormick 1998.

. More focus should be placed on elementary levels than the upper levels. Tims feas

this is that, when students reach the upper grades, they will not have to struggle with
reading fluency. Their cognitive capacity will be devoted to understanding the texts. In
fact, it is noted that students should have mastered oral readingyfiwbien they reach

grade four (Padak & Rasinski 2008; Rasinski 2004). Therefore, it is essential to place
great attention on the primary level, particularly in cycle one. Nevertheless, this skill must
be emphasised beyond primary grade levels, but nottihdtlsame amount of attention.
Teachers shoul d support ol der student séb
comprehend increasingly complex levels of text.

. It is also essential to provide students with adequate practice. Students should be given
opporturities to read aloud in class and practice. Frequent practice improves automaticity
and the number of recognized words. The t
immediate feedback and clarifications. With respect to the reading practicedpprca
recommended that teachers have to integrate it into their instrai(fladak & Rasinski

2008; Wallot Van Rooij & Hollis 2013. Reading practice is found to be highly effective

at i mproving studentsd r eadicmap pronunciagtionc y i
and expressionRasinski & Padak 2000; Rasinski 20BBmuels 1979). Many studies

have al so reported t hat reading practi
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recognition (sight words) and automaticity (Rasinski 2009; Rasinski &l@iR017;

Wallot, Van Rooij & Hollis 2013).

. Teachers have to use a wide variety of reading techniques such as modeled reading,
individual readinealoud, repeated reading and assisted reading approatleas.odeled

reading strategy is a critical approadcto i mpr ovi ng $eadhaischave ®6 f |
provide students with a good modeled reading either by reading to them or using an audio
file. I n fact, this approach is very ben:
awarenessRasinski & Padk 2000) Regarding the individual readirgjoud approach, a
teacher should provide a chance for each student to read aloud. This method also helps
the teacher to identify the fluent and disfluent reader. Therefore, the teacher can provide
more assistander those students in need (Rasinski & Padak 2000). The repeated reading
approach has domi nat ed research i n t he
automaticity, and accuracy of readiny Jaffal 2014; Al-Kharusi 2014; Berg & Lyke

2012). Assisted reling is also recognised by many scholars sucasek and Girli

(2017), MustiRag Lo and Plati (2015)Meeks and Austin (2003), and Blevins (2001),

who focused on helping readers to decode words successfully through the use of
technology. As a result admploying technology in reading classes, students built and
developed word recognition, pronunciation, and automaticity.

. The physical classroom environment should also be prepared to include large and
colourful printed items such as letters and wordsdhathung up on classroom walls to

remind students of their pronunciation.
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8. Classroom atmosphere should be well prepared to encourage students to read aloud.
Teachers should build rapport among students. Students should not be allowed to mock
their friendsor humiliate their classmates, when mistakes are made.

9. Teachers should use various text genres that suit the learner level. Undoubtedly, using
only one type of genre throughout an academic year or a term would not attract all students
and capture theiratnt i on. Genres must stimulate st

10.Text | evels should match all |l earner sodo |
too challenging or hard, and, at the same time, they should reflect the culture of students.

111l n relation to studentsé health probl ems
these are uncontrollable factors, which schools and teachers cannot handle. However,
schools must provide special education services to cater for those who redpuifacit,

a number of studies showed that the previously discussed resdimd) strategies were
successful in helping students with special needs. Moreover, schools can spread the
significance of parents reading aloud to their children by providing théimtraining or

wor kshops in order to involve them in sch
reading performance.

12Wi t h regard to the assessment of student
throughout an academic year. A varietyt@bls can be used to measure and assess oral
reading fluency such as checklists, rubrics, DIBELS: the WCPM test. Additionally,
schools must inform parents about their s

help their children to prepare for ateat home.
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6.3. Challenges and Limitations of the Study

Thereis no conceptof the perfectstudy,andlike anyresearchthis studyfacedsomeobvious
challengesand obstacleswhich in turn becamelimitations despitethe greatfindings. The obstacles
en®unteredduringthe studystartedwith the datacollection. The very first obstaclevasgettingaccess
to private schoolsin Fujairah and receiving the approvalto conduct classroomobservationsand
interviews. A constantrefusal was receivedafter visiting sevenschoolsto conductthe study and,
therefore,it was decidedthat two schoolswere sufficient to collect the essentialdata. Notably, the
selectionof schoolswasbasednthes ¢ h owllingnéssto supporttheresearchHowever,controlling
ther e s e a biasin seledbirgthestudysiteswasanissue.n fact,dueto anissuewithther e s ear c her
job, theschoolghatwerevisited werenotverydistantfromther e s e a warkplace. Basveverthose
schoolswereknownfor welcomingresearcherdt is worth mentioningalsothat Fujairahis arelatively
small city within the UAE. Obviously,the numberof privateschoolss limited and,for this reasonthe
generalisatioof the datacouldbe perceivecasweak. Thereforethe datafrom the qualitativephasewvas
usedto createa surveyandadministeiit to five emiratesThefindingsof thesurveywereusedio confirm

andgeneralisehe data.

The secondchallengewasin observingthe intendedgradesiwo, four, six andeight. However,
duetothes ¢ h odedis®réandthe preparedschedulegor ther e s e a plsdrvatiorisasgradefrom
eachcyclewithin eachschoolwasobservedandtheteacher®f the observedtlassesvereinterviewed.
Focusingon specificgradesvould give moredepthandaccuracyto thefindings. However this wasnot
underthe control of the researcherit is importantto point out that observingall gradesat eachcycle

providedthe studywith rich dataon theinvestigatedssue.
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The third obstaclewas adoptinga mixed methodsdesign.The researchewas most certainly
awareof the challenge®f the mixed methodsdesign which requiredextensiveime andeffort. Despite
this pressingchallenge,the researchemas determinedto fulfill the purposeof the study with the
assistanceof different expertsand educatorswho provided their feedbackand commentson the
instrumentausedin the study.However,usingthe mixed methodsdesignin this studyaddedcredibility
to the researchfindings (Fraenkel& Wallen 2009). Additionally, using and implementingdifferent
instrumentallowedtheresearcheto understandheproblemmoreholisticallyandenhanceheaccuracy
of theresults Beforeadministeringheinstrumentsmanyproceduresveretakeninto consideratiorsuch
asensuringthattheinstructionswerecomprehensiveAlso, the validity andreliability of theitemsand
thewordingof the questionsaandstatementsvereexamined(Simon2006).Notably,the pilot studywas
conductedto testthe documentanalysischecklist,the observationchecklist,and the semistructured

interviewquestionsAll thoseproceduresook a considerablemountof time andeffort.

Obtainingall lessorplansfrom theobservedlassesvasalsoachallengeSomeparticipantavere
very sensitivein providing their lessonplans due to a fear of losing their jobs. Talking to those
participants, informing them about their confidentiality in the study and convincing them was
challenging.Meetingthe participantsafter work hoursand emailingthem multiple timesaddedmuch
stressand pressurdo the researcherAlso, during both classroonmobservationsandinterviews, it was
difficult to transcribeeverythng to avoidthelossof data.lt wasvery hardandalmostimpossibleto get
permissionto use a videotapeand an audio recorder.Therefore,the researchehad to write down
everythingandtranscribethe dataon the sameday of interviewsandobservationThen,the transcribed

datawassentto thet e a c émailste ddnfirm thedataandavoidanydiscrepancies.
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Concerningthe selectionof documentsit is widely recognizedthat this could involve the
r e s e a bias(Beweri2809;CohenManion& Morrison2017;Fraenkel& Wallen2009).Therefore,
it canaffecttheauthenticityandrepresentationf thechosermdocunents.Thus,thelessorplanswerenot
selectedy theresearcheit wasbasednthescheduleshatwerepreparedor theresearcheto observe
the readingclassesConcerningthe analysisof thes t u d &extboaksit was almostimpossibleto
investigde all Englishtextbooksfor the observedlassesn cyclesoneandtwo. Therefore pasednthe

adviceof the experts gradefour textbookswereselectedor investigationn bothschools.

Moreover, creating document analysis and classroom observatemklists was extremely
stressful. For the second phase, creating a survey to address the qualitative findingaNyasoeaplex.
Thereforeaddi ng all the findings from the first phac
were problematic. The sample size of the pilot study was relatively small at tar@afyarticipants. To
address and increase the reliability of the surgeme of the assessment techniques such as feedback,
peer assessment, and sadfessment methods found in the first phase were omitted. It is worth
mentioning that the deleted items were mentioned in the-epded questiorf-urthermoreanalysing
the fou tools; documents, interviews, observations and the survey, which had two types of questions:
closedand operended questions was another major challenge the researcher expederadgsing
193 responses was problematic, particularly the @peled quési ons. Obvi ousl y, th
could interfere with the drawing of valid conclusions from the analysis of thokeHence, the findings
in the first phase were sent back to the teachers to approve them. For the interviews, most of the
participants were not in fawar of using audio recording equipment to avoid the loss of data during the
process of taking notes. Accordingly, the researcher tried hard to write notes of everything the

interviewees said, which was painful and stressful.
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The final major challenge was using the qualitative content analysis to interpret the research data.
Notably, all the tools in the first phase were analysed using the qualitative content analysis to extract
themes except for the survey, which was analysed usingttettiescriptive statistics and qualitative
content analysis. The qualitative analysis coul
minimise the bias, the analysis, which included documents analysis, classroom observation, and
interviews transcripts was sent back to the teachers to confirm the findings as mentioned earlier. This

process consumed more time than was expected by the researcher
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Appendices:
Appendix 1: Questionnaire

Questionnaire: Oral Reading Fluency
This survey is being used to collect data for a PhD thesis at the British University in Dubai. The
purpose of this survey is to investigate reading aloud strategies, factors which affect Students” oral
reading fluency and assessment techniques used to measure Students’ oral reading fluency in
private schools (grades 1-9). This survey is designed for English teachers only. It takes four to
seven minutes maximum to complete the survey. All responses will be confidential with only
aggregate data used in the report. I appreciate, in advance. your willingness to participate in this
study.
Conditions of Participation
I recognize that by completing the survey I agree to be a part of the study.
I understand that only the researchers of this study will review my responses.
»I understand that I can withdraw from the study at any time and my data will be excluded from the
analysis and that my participation will remain confidential.
I understand that the results of this study may be published.
=Tell us a little bit about yourself: (opr = optional)

1 | Age (opt):

2 | Nationality

3 | Teaching grades: Curriculum; American / British /Other:

4 | Years of experience (tick): O 1-5 0e6-10 011-15 O more than 16
S | 5. Emirate:

=Survey questions:

Section One: reading aloud strategies
Please tick the response that is most true for you:

Usage of reading aloud strategies Never |Rarely |Sometimes |Often |Always
6. |1 use reading aloud techniques with
students
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Please indicate how often the following read aloud strategies are used as part of your teaching by
checking the box that is most true for you. Choose only one option per question.

r

uency of use:

Never | Rarely

Sometimes

Often

Always

2

Modeling: 1e. a teacher reads to
students

8.

Reading practice: 1.e. students are
given a chance to practice reading
aloud.

Repeated reading by students 1.e. read
the same text many times until
mastering it.

10.

Pair reading 1.e. two student read to
each other.

11.

Choral reading: 1.e. students read
together a selected text.

Reading theatre 1.e. students perform a
show in front of an audience

13.

Rhyming poetry 1.e. students read
aloud a poem with rhythm (beat).

14.

Assisted reading 1.e. read a text while
listening simultaneously to a fluent
reading for the same text

Please rate the extent to which you agree or disagree with the following statements in your
classroom. If you do not use computers, audio recorder or tablets as a part of your reading fluency
instructions, please leave it empty.

Integrating technology (e.g. internet, Strongly | Disagree | Neutral | Agree | Strongly
computer, iPad, etc.) in my reading fluency disagree agree
instructions...

15 | Improves a student’s pronunciation

16 | Improves a student’s motivation to
read

17. | Increases a student’s confidence

18. | Helps students to read at a good speed

and accurately
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Section Two: Factors that affect Students’ oral reading fluency
Please rate the extent to which you agree or disagree with the following statements about factors that
affect Students’ English oral reading fluency in your classroom.

| believe that ... Strongly Disagree | Neutral Agree | Strongly
Disagree Agree

20. | Students are not motivated
to read aloud.

21. | Students do not have a
strong foundation of English
i.e. phonics and sounds.

22. | Parents do not read to their
children

23. | In general, students find the
texts on the textbooks
difficult to read

24. | students have anxiety about
reading aloud.

25. | Students’ health might affect
their cral reading fluency i.e.
articulation, visual, and
hearing problems.

26. Please list any other factors that you believe affect students® English oral reading
fluency:

Section Three: oral reading fluency and assessment techniques
Please select the response that you believe to be the most accurate about the assessment

techniques you use to assess students English oral reading fluency:

Tuse ... Never | Rarely | Sometimes | Often | Always
27. | Rubrics proposed by the
curriculum
28. | DIBELS: i.e. a words correct per
minute (WCPM) test
29. | Observation

30. Please list any assessment techniques that you used:

Debriefing: Thank you for your valuable time. If you are interested in a copy of the results, let me
kmow and I will email it to you. For further inquiries, please email me at
2015121019@student buid ac.ae .
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Appendix 2: Ethical Permission from BUID

& d_uU SN J,d l Brmsh University
B i1t Dubai

www.buid.ac.ae

25 January 2017

To Whom It May Concern

This is to certfy that Miss Zainab Rashed Aldhanhanl with ID number
2015121019 is a registered pan-time student on the Doctor of Education
programme in The British University in Dubai since September 2015

Miss Aldhanhani is curently working on her thesis as part of the programme
requirements. She is required to gather data through Imerviews and
questionnaires. Your permission fo conduct her thesis in your organisation is
hereby requested. Further support provided o her in this regard will be highly
appreciated,

This letter s issued on Miss Akdhanhani's request.
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Appendix 4: Consent Form
Consent Form

Oral Reading Fluency in the UAE Private Schools: Strategies and Assessment
methods

Researcher: Zainab Rashed Aldhanhani Site: UAE's Private Schools

This interview is being conducted to collect data for a PhD thesis at the British University in Dubai.

The purpose of this interview is to explorereaein oud str at egi es, factors
reading fluency and assessment techniques wused
schools. All responses will be confidential with oatygregate data used in the report. | appreciate, in

advance, your voluntary effort to participate in this study.

Conditions of Participation

A | recognize that by completing the interview, | agree to be a part of the study.
A | understand that only thesearchers of this study will review my responses.
A | understand that | can withdraw from the study at any time and my data will be excluded from

the analysis and that my participation will remain confidential.
A | understand that the results of this staayy be published.

By signing this consent form, you are also indicating that you fully understand the above information in
this study. For further inquiries, please email me on (050 4704599 or at (Email:
2015121019@student.buid.ac.ae)

A Participant's sigature

Date:

A
A Researcher's signature:
A

Date:

Debriefing: Thank you for pur valuable time. If you are interested in a copy of the results, let me
know and | will email it to you. For further inquiries, please email me at
2015121019@student.buid.ac.ae.
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Appendix 5:Assisted reading through listening to audio files

Reading 1 -~
Prepare
tTo Read

VWihat You

KevAWo rd s

Coof Hector is a poerm about a boy going

VWill Learn arocound his neighborhocod.
Reading Asdio
e Words in Context =

Context, phornics

= Reading strategy:
Understand character

= Texl’:;pe: Literature o This bike is
Grammar so neat!

Simpile present
be verbs

Writing
Describe a person

These words will help you
understand the reading. &> There are a lot of

! people on thhe street.

€ vwvhat luck ! The ball is in my glove!

<D give my grandmother a flower .

) The mail carrier delivers the mail
every afternocon.

Create a vocabulary notebook.

- Divide your page into three
columns: the new words, their
definitions, and drawings of
the words when possible.

* Test yourself by covering one
of the columns.

Make Connections

Hector likes to talk to people in his community. What do

you like to do in your community? Why? Discuss. Use some b=}
of the key vwords as you speak. =
READING 1 S
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Appendix 6:language book page 10

Reading 1
iemasisallNcademicAWords)
Academic e
Words Words in Context -

item
single piece
or thing

| have a list of new words. The first item on
my list is communities.

purchase

by You can purchase a book at a bookstore.

Write the sentences in your notebook. Choose
an academic word to complete each sentence.

1. We go to the post office to
our mail.

stamps for

2. | have a list of things to do today. The first
on my list is to walk my dog.

Write the answers in your notebook. Use the
academic words. Then ask and answer with a
partner.

1. What is one item your family usually buys
at the store?

. Do you usually get books from the library,
or do you purchase them?

10 UNIT1
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Appendix 7: The grammar section in the language book on page 35

(Practice )

Circle the correct form of the verb.
Write the sentences.

Example: Carlos (mix,) things.

1. The teacher (ask, asks) questions.

. | (fold, folds) the paper in half.

2

3. Hana (create, creates) a new tradition.
4. Her friend does not (smile, smiles).
5

. Do your friends (like, likes) dessert?

Work with a partner. Ask and answer the questions.
Use the simple present in your answers.

Example: A: Do you walk to school?
B: Yes, I walk to school.

e Do you walk to school?

* Do your friends live near you?

e Does your father fix things? 'l"_‘l‘
* Do you like cold weather? 20
e Does your mother watch television?

e Do you help at home? Grammar
e Does your teacher smile a lot? Check J
* Do you like dessert? Make a sentence using

the simple present.

READING 2 35
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Appendix 8: The publish activity on page 62

O Edit

Check your work for errors. Trade papers with a
partner. Use the Peer Review Checklist.

© Publish

Make a clean copy of your final draft.
Share it with the class.

[wis)

62 uNIT1

Peer Review
Checklist

v The details of the
event are in order.

v The writing is
interesting.

\/ Pronouns and verbs
agree.

—

SPELLIN

Add -es to 3rd person
singular verbs in the simple:
present if the verb ends in
-s, -ch, -sh, or -x. If the verb
ends in y, change y to,
then add -es.
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Appendix 9: Technology integration, computers, projectors, the Pearson website, PowerPoint

presentations andgens

Punctuation in Quotations
o Sudnswilllamabout | 1 Introduce Teach

why punctuation i so. Proper use of purictuation i important so that your reader kniows when
important when usng a you ure using u speaker's exact words.
‘speaker's exact words. Use quotation marks (** **) and a comma () to separate direct, or

quoted, spoech from the phrase that identifics the speaker,

¢ Students will be able to leam | IT'the direct speech is a question, use a question mark(?)
about reported specch, which | IFitis an exclamation, use an exclamation mark (1)
does not use quotation
marks. They willlearn that
reported speech maybea | 2. Practice:
paraphrase of the person's | F fext page334. Work with a partncr. Copy the sentences (o punctuate
exact words. and add capitalization o each senlence,

Workbook p. 174

Y Grammar Skill:
Be sure to capitalize the first word within a quotation unless
the phrase identifying the speaker interrupts the quotation.
Y Grammar Check:
What are the difftrent kinds of punctuation you can use with

Reported Speech: Reporting Verbs said, asked, told .
L Introduce/ Teach:
Reported speech does not e quotation marks and may be a paraphrase of the person’s exact words.

The verb form usually changes .Use the reporting verb said when reporting statements,
To report wh - questions . use statement word order, not question word order,
For Yes-No questions, use if or whether,
1. Practice:
ETeat page:335 - Work with a partner, Change the direct quotations into reported speech using said, asked , or told.
Workbook p. 175
Y Grammar Check:

Reparted specch docs not use quotation marks and may be a paraphrase of the person's exact words,
Y Grammar Skill:

write a ritique.

Write a paragraph that compares and contrasts (wo people.. places or
things that you know well e sure 10 use transitions to show compare
and conteast or similarity o to add information comectly in your
o Swdeats will be able touse | writing.
main and subordinate clauses .
in their wriling correctly. Practice:

Etext: p.202

Workbook:p. 04

(outations? In reported speech, the phrase identifying the speaker comes at the beginning of the sentence.
1. The teacher will read and explain the Writing Prompt.
o Studeats will leam how to Weritlng Prompi: 1L Remind the students to follow the Writing Process to write a critique :

1. Prewrite (Workbook p. 104):Begin by choosing the people ,places or things you want to write sbout .
*  Think of all the ways in which they are similar or different
¢ Which ideas go together? .
*  Listyour ideas in a graphic organizer.
2. Draft: Use your graphic organizer (o help you write a first drafl, Who and what are you comparing.
3. Revise: Read over your draft. Iprove unclear wiiting, Use the Writing Checklist to help you identify problems.
4. Edit: Correction of grammar, usage, mechanics, and spelling errors, Use the Pecr Review Checklist on workbook page 104,
5. Publish: Prepare a clean copy of your final draft. Share your compare and contrast paragraph with the class.

> Writing Checklist:
¥ Ideas: A paragraph compares and contrasts two people., places or things.

¥ Word Cholce: | made sure that transitions to show compare and conrast or sitnilarity ot to add information.

‘ras_A__"ssngrus.ﬁgsng.aif:.:.me.nc,eoi:g«ii&.iaak Words
 Lesson 2: Workbook, p.101, Audio CD 3 TrackI4, ) ROM/o book, Rewder's heater, Comprebension.
Lesson 3: Workbook, p.99,Word Study -

Lesson 4: Workbook, p.102:103, CD-ROM/e-book, Gramunar

Lesson 5: Waorkbook, p. 104, Transparencios, Writing Madel 1) & Graphic Organizer 6.

-White board, Marker, E pen pen pencil ,uotebook ,(lashcards

| Unit 3 Reading 2 Assessmeiit:
Lesson 1:Warkbook:p.97-98 Vocabulary: Literary wonds & Academic Wonds.

Lesson 2:: Workbook.p. 101 Comprehensions: Questions abont the reading fext, and giving the summery .
Lesson 3:Workbook p.99: Word Study; synonyms « Spelling Test §

g 10 compare and contrast will be evaluated .

Lesson 1: Computer, projector, printer, W Peary
Lesson 2: Computer, projector Websites; www: Pearsons corn,
Lesson 3: Computer. Websites; www. Pearsonsuceesnat com, power poinl preser

Lesson §: Compute,, Printer, Microsoft word, www, Pearsonsticeesiet com.
www.classdojo.com

of poinit presentation ¢ pen, flash memory Audio .
ing2) ¢ pen, Audio.

Lesson 4: Computer, projector, intemet connection. Websiles; www. Pearsonsuceesnet.com, Power point presentation , ¢ pen .
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Appendix 10: Detailed lesson plan

Context/Topic:The Ant and the Dove.- Reading

Specify skill to be developed

2Re3 Begin to read, with support, very short simple fiction and non-
fiction texts with confidence and enjoyment.

SMART Learning Objective

By the end the lesson students will be able to :
Read the text with limited support and sequence the story.

Teaching & learning
resources (ICT & others)

ICT, /Flash cards, White board, notebook, and ICT
Worksheet.
https://www.youtube.com/watch?v=gFXgePGHrso

Cross curricular links / Links
to life / community / World
/ UAE

M.E.P. : being helpful.
Relate the story to your own life. Has such an incident happened to
you. Where you helped and someone helped you in return.

1. Starter: {5 mins)

the teacher shared the learning objective with the students.

She displays the key words on the board. She starts by asking the
students what they think the story is about? Do you think it is fiction or
non fiction. Use clues from the key words.

2. Teaching & Learning A

ctivities:

2a. Development of learning

Teacher starts by asking students to follow the passage as she reads.
They are asked to place their index finger on the words that the teacher
is reading. Teacher reads the passage and the students follow. They are
asked to make note of any difficult words or if they have not understood
the meanings of certain words. These are then clarified before group
reading.

Group reading: students read in groups. Names are called out
according to ability groups and each group reads part of the passage.

After groups read, teacher then clarifies meaning or pronunciations of
difficult words. She asks questions to check on understanding such as —
who are the characters in the story? Who was in trouble at first? Who
helped the ant?

Each groups is asked to fill out a story map. Groups work on one
element of the story. ( title / setting / fiction or non fiction/ problem /
characters / moral ) each groups is also asked to discuss — if you were
the authors of this story — which part would you change, why? If you
had to be one of the characters which one would you be? What do you
not like about this story? How would you change it ?

Individual work:.Students are then asked to read the passage
independently and sequence the story on the worksheet that is given.
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2b. Meeting individual and group learning needs: [15 mins]  Differentiation by Tasks:

/| HA: ‘Childre\rﬁgable to read the text independently with fluency and expressions and are able to
answer inferential questions. They sequency the story independently.

| M.A.: are able to read the text with limited support and answer a few inferential questions. They are
- | given support when asked for while sequencing the story.

+ LA.:are able to read the key words and are helped to understand the text. They are able to answer
factyal questions based on the story and are assisted to sequence the story.

—

\1{A/

LI ifferentiation by Resources: -

L Differentiation by Support: L.A.s are supported while reading.

Plenary: (10 mins) . students enact the story they have just read about.

Assessment to check on Students assess their own reading skills.
progress of learning [AFL]

Learning Outcomes | can statements: I,

All students can: read the | Most students can: : read the Some students can : read the

key words, sequence the | text, sequence the story and text with fluency, answer

story and answer factual answer a few inferential questions. | inferential questions and

questions with support. sequence the story
independently.

Home Learning Find out if something like this has happened to you or someone you

know. Where you helped and were helped in return,

Self-evaluation of lesson

i Pa)

Signature of Teacher - ’&f/
Signature of HOD - f
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Appendix 111 esson plan

ConTexT/Top?b‘-/ The clean park

Specify skill to be developed

Skill: Reading
1.2 Identify a variety of purposes for reading and choose
reading materials appropriate for those purposes.

SMART Learning Objective

At the end of the lesson the students will be able to:
> Read the passage confidently with fluency and
clear diction. 3
> be/ﬁmabilify to respond fo literal questions.

(ICT & others)

Teaching & learning resources

White board, ICT, worksheets, Home assignment worksheet &
written link.

Link to life / community /
| World / UAE

-

Eng- New vocabulary words, Importance of reading.

1. Starter: (5 mins)

Science - importance of physical exercise & cleanliness
mmm
Warm up- e
The teacher introduces the topic by asking
What do the words USE ME on a bin mean?

Do you like to spend your time in a park? Why?
She asks them if the park is not clean how they you feel?

Pre reading task:

Teacher plays the video related to cleaning the park followed
by asking few questions like.
https://www.youtube.com/watch?v=Ip7yppOAyPw

What is the video about?

Name few parks in the UAE?

2. Teaching & Learning Activities:

2a. Development of learning

(10mins)

Group Activity: 'I can lend a helping hand’
PEER ASSESSMENT
( Mixed ability group)
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LA: Support by their peers and if needed, by the feacher.
4 /\/“—’,"‘——MA S

HA / G&T: Will complete the work independently.

'O 0o Support:
i

|

l Help by the teacher to complete the exercise.

“ Plenary: (10 mins)

\
Elicit answer from the students:
Ask each student to read their answers.

Assessment to check on
progress of learning [AFL]

Students are assessed on the task given in the worksheet.
(Self-Assessment).
» Ability to focus.

™

> Understanding & Completion of questions.

Learning Outcomes

T can statements: l

All students can:

Deduce most specific
information by responding to 5
differentiated questions orally
and in writing.

Some students can:

Deduce most specific
information by responding fo
10 differentiated questions
orally and in writing.

Most students can:

Deduce most specific
information by responding

to 8 differentiated questions
orally and in writing. .

Home Learning

Carry out a research about composting. How does
composting help soil?

Students watch the following link with their parents.
https://www.youtube .com/watch?v=dRXNo7Ieky8

2. List three new words you learned in the passage.
Resource

Read a story book.

Follow Readtheory.org

Self-evaluation of lesson
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Appendix 12: Rubric

Third Grade Reading Rubric ‘g

Names

¢

4
\
C

PN
[T gl
A

A

T2y

&

»
N\

Y

\

(3= Excellent 2= Good

1= Needs improvement)

Uses a loud Articulates
voice words clearly

Readswith | Reads with

1
expression k fluency

Total

wIn e

1

-

Tj“““ﬁ"“*w‘-

S F AP T E I P PN PPN
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Appendix 13: Demographic data for the city, nationality, age, curriculum and teaching grade

City
Cumulative
Frequency |Percent |Valid Percent |Percent

Valid |Ajman 71 36.8 36.8 36.8

Al Fujairah |6 3.1 3.1 39.9

RAK 27 14.0 14.0 53.9

Sharjah 82 42.5 42.5 96.4

UAQ 7 3.6 3.6 100.0

Total 193 100.0 100.0

Table A: Responses to the city

Percent

S0

40

30

20

Ajman

Al Fujairah

City

RAK
City

Sharjah

Figure A: Responses to the city
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Nationality

Cumulative
Frequency| Percent | Valid Percent Percent

Valid |American 3 1.6 1.6 1.6
Australian 1 5 5 21
British 8 4.1 4.1 6.2
Canadian 4 2.1 2.1 8.3
Egyptian 18 9.3 9.3 17.6
Emarati 5 5 18.1
Filipino 5 5 18.7
Georgian 5 5 19.2
German 5 5 19.7
Indian 107 554 554 75.1
Iraqi 2 1.0 1.0 76.2
Irish 2 1.0 1.0 77.2
Jamaica 1 5 5 77.7
Jordanian 9 4.7 4.7 824
New Zealander 1 5 5 82.9
Pakistani 14 7.3 7.3 90.2
Palestinian 4 2.1 2.1 92.2
Scottish 1 5 5 92.7
South African 6 3.1 3.1 95.9
Sri Lankan 1 5 5 96.4
Syrian 7 3.6 3.6 100.0
Total 193 100.0 100.0

Table B: Responses to the nationality
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Nationality

Syrian

Sri Lankan
South African
Scottish
Falestinian
Falkistani

Mew Zealander

Jordanian

Jamaica
Irish

Iraqi

Nationality

Indian
German
Georgian
Filipino
Emarati
Egyptian
Canadian
Eritish
Australian

American

60

a0

[}
-t

=
o

20
10
]

juasiad

Figure B: Responses to the nationality
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Age

Frequency Percent Valid Percent | Cumulative Percen
Valid 20-29 years old 28 14.5 14.5 14.5
30-39 years old 97 50.3 50.3 64.8
40-49 years old 49 254 254 90.2
50 years old or above 19 9.8 9.8 100.0
Total 193 100.0 100.0
Table C: Responses to the age
Age
&0
30
40
T
[:F]
2
@ 0
o

20

20-29 years old

30-39 years old

Age

40-49 years old

Figure C: Responses to the age
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Curriculum
Cumulative
Frequency| Percent | Valid Percent Percent
Valid CBSE 64 33.2 33.2 33.2
FBISE 4 2.1 2.1 35.2
Indian 7 3.6 3.6 38.9
MOE 20 104 104 49.2
American 20 10.4 10.4 59.6
British 76 394 394 99.0
IB 2 1.0 1.0 100.0
Total 193 100.0 100.0

Table D: Responses to the curriculum

Curriculum

g0

&0

40

Frequency

20

CBSE FBISE Indian MOE American British B

Curriculum
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Teaching Grades

Cumulative
Frequency |Percent |Valid Percent | Percent
Valid |Cycle one (13) |67 34.7 34.7 34.7
Cycle ong(4-6) |55 28.5 28.5 63.2
Cycle two (79) |71 36.8 36.8 100.0
Total 193 100.0 100.0

Figure D: Response to the curriculum

Table E: Response to the teaching grades
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40

30

Percent

20

Cycle ane (1-3)

TeachingGrades

Cycle ane (4-6)

TeachingGrades

Cycle two (7-9)

Figure E: Response to the teaching grades

Appendix 14: Frequency tables feignificance ofintegrating technology as a part of reading

instruction

Improves a student’s pronunciation

Cumulative
Frequency, Percent | Valid Percent Percent
Valid | Strongly disagree 1 5 5 5
Undecided/Neutra 11 5.7 5.7 6.2
Agree 81 42.0 42.0 48.2
Stronglyagree 100 51.8 51.8 100.0
Total 193 100.0 100.0
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Table E

i mproves a

student 6s

Improves a student’s motivation to read
Cumulative
Frequency| Percent | Valid Percent Percent
Valid Disagree 3 1.6 1.6 1.6
Undecided/Neutra 14 7.3 7.3 8.8
Agree 97 50.3 50.3 59.1
Strongly agree 79 40.9 40.9 100.0
Total 193 100.0 100.0
TableG | mproves a studentos
Increases student’s confidence
Valid Cumulative
Frequency Percent| Percent Percent
Valid | Strongly disagre 1 5 5 5
Disagree 4 2.1 2.1 2.6
Undecided/Neuti 17 8.8 8.8 11.4
al
Agree 92 47.7 47.7 59.1
Strongly agree 79 40.9 40.9 100.0
Total 193 100.0 100.0

201

pronunci

moti vat.

-

C

O |



Table H

Technol ogy

i ncreases

student 6s

Helps students to read accurately and at a good speed
Cumulative
Frequency Percent|Valid Percen{  Percent
Valid | Strongly disagree 1 5 5 5
Table Disagree 6 3.1 3.1 3.6 I
Undecided/Neutrg 19 9.8 9.8 135
Agree 94 48.7 48.7 62.2
Strongly agree 73 37.8 37.8 100.0
Total 193 100.0 100.0

Technology helps students to read accurately and at a good speed

Appendix 15Fr equency

tabl es
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Students are not motivated to read aloud

Cumulative
Frequency| Percent | Valid Percent Percent
Valid | Strongly disagree 12 6.2 6.2 6.2
Disagree 44 22.8 22.8 29.0
Undecided/Neutra 18 9.3 9.3 38.3
Agree 89 46.1 46.1 84.5
Strongly agree 30 15.5 15.5 100.0
Total 193 100.0 100.0

Table J Students are not motivated to reddud

students do not have a strong foundation of English readings skill i.e. phonics
awareness and sounds

Cumulative
Frequency| Percent | Valid Percent Percent
Valid | Strongly disagree 7 3.6 3.6 3.6
Disagree 33 17.1 17.1 20.7
Undecided/Neutra 13 6.7 6.7 27.5
Agree 102 52.8 52.8 80.3
Strongly agree 38 19.7 19.7 100.0
Total 193 100.0 100.0

Table K Students do not have a strong foundation of English readings skill i.e. phonics awareness and

sounds

parents do not read to their children
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Cumulative

Frequency| Percent | Valid Percent Percent
Valid | Strongly disagree 1 5 5 5
Disagree 40 20.7 20.7 21.2
Undecided/Neutra 33 17.1 17.1 38.3
Agree 87 45.1 45.1 83.4
Strongly agree 32 16.6 16.6 100.0
Total 193 100.0 100.0
Table L Parents do not read to their children
students find the texts on the curriculum difficult to read
Cumulative
Frequency| Percent | Valid Percent Percent
Valid | Strongly disagree 7 3.6 3.6 3.6
Disagree 40 20.7 20.7 24.4
Undecided/Neutra 20 10.4 10.4 34.7
Agree 103 53.4 53.4 88.1
Strongly agree 23 11.9 11.9 100.0
Total 193 100.0 100.0
Table M Students find the texts on the curriculum difficult to read
students have anxiety about reading aloud
Cumulative
Frequency| Percent | Valid Percent Percent
Valid | Strongly disagree 33 17.1 17.1 17.1
Disagree 60 31.1 31.1 48.2
Undecided/Neutral 18 9.3 9.3 57.5
Agree 63 32.6 32.6 90.2
Strongly agree 19 9.8 9.8 100.0
Total 193 100.0 100.0

Table N Students have anxiety about reading aloud
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and hearing problems)

Students’ health might affect their oral reading fluency (i.e. articulation, visual,

t heiheariogr al

Cumulative
Frequency| Percent | Valid Percent Percent
Valid | Strongly disagree 29 15.0 15.0 15.0
Disagree 59 30.6 30.6 45.6
Undecided/Neutra 36 18.7 18.7 64.2
Agree 58 30.1 30.1 94.3
Strongly agree 11 5.7 5.7 100.0
Total 193 100.0 100.0
TableQSt udent sé6 health might affect
problems)
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