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Abstract

Globally, educational leadership is evolving to meet the demands of diverse and
market-driven school environments. Multicultural for-profit schools are particularly
challenging in that they require flexible and context-sensitive approaches. Sharjah private
for-profit schools’ settings are multicultural where students and teachers come from
diverse backgrounds. Leading in such settings is both rewarding and challenging,
demanding a careful balance between delivering high-quality education to meet the
diverse needs as well as meet business expectations. This study aims to explore the
educational leadership styles most practiced in Sharjah’s multicultural for-profit schools,
identify the key challenges faced by school leaders, and examine the opportunities
available to improve leadership practices. Using an integrative literature review approach
and document analysis, a total of 20 relevant documents including book chapters,
dissertations, peer-reviewed articles, and policy documents from the UAE context and
beyond were identified, reviewed and synthesized. The findings reveal that
transformational, transactional, and distributed leadership styles are most common, with
leaders often combining these styles to address the diverse needs of their schools. School
leaders navigate complex cultural diversity, regulatory constraints, business requirements,
and the intense competition between private schools. However, the literature also
identifies opportunities for improvement, such as investing in professional development
focused on cultural competence, empowering middle leaders and using technology. The
study concludes that school leaders in Sharjah must remain adaptable, empathetic, and
committed to ethical and inclusive practices to effectively lead in multicultural
environments.
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1: Introduction

School leadership is widely recognized as a critical factor in driving school
effectiveness, student achievement, and organizational improvement (Litz, D. 2014). In
Sharjah, the private for-profit school sector has grown rapidly, serving a multicultural
population with diverse educational needs and expectations. leading such a diverse and
dynamic environment is no small act. School leaders are constantly balancing the needs
of students, the expectations of parents, the goals of teachers, and the realities of running
a business. As someone who has spent years working in education, [ have seen
first-hand how rewarding, yet challenging, this balancing act can be. Leaders must not
only inspire and guide their teams, but also make tough decisions that keep the school
thriving in a competitive, ever-changing landscape. The right leadership approach in a
profit-driven educational environment determines both school financial success and
student life outcomes.

Despite the importance of these roles, there’s still much we don’t know about how
leadership actually works in Sharjah’s multicultural, for-profit schools. What styles do
leaders use? What challenges do they face? And what opportunities can help them, and
their schools succeed? This study sets out to explore these questions, with the hope of

shining a light on the real-world experiences of Sharjah’s education system participants.
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1.1 Research Context

Sharjah is the third-largest emirate in the UAE, a multicultural city hosts a
population of around 1.8 million people. The population of Sharjah consists of 89%
expatriates who represent more than 100 different nationalities. The private education
sector of Sharjah operates 128 schools, serving more than 200,000 students, providing
students with multiple curriculum options, allowing families to have access to multiple
educational pathways that match their cultural and individual objectives (SPEA, 2025).
However, this diversity of both teaching staff and student bodies in Sharjah’s private
schools introduces unique leadership challenges and opportunities. Adding to this
complexity is the for-profit nature of these schools which introduces commercial
dimension to the traditional academic mission, where leaders are expected to balance
high-quality education with financial sustainability, making their role both demanding
and critical to a school’s success (Rai & Beresford-Dey, 2023)
1.2 Problem Statement

As Sharjah’s multicultural for-profit school sector continues to grow, there is
increasing recognition of the vital role leadership plays in shaping school success in
complex and diverse settings (Bush & Glover, 2014; Hallinger, 2018). Research shows
that effective leadership stands as a fundamental element which determines school
development and teacher effectiveness and student results (Leithwood et al., 2020).

Leaders in for-profit educational settings face the dual challenge of balancing academic
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excellence with financial sustainability, which can create unique tensions and
decision-making pressures (Bunnell, 2016; James & Woodhead, 2020). Understanding
how leaders in Sharjah's multicultural for-profit schools handle the dual demands of
academic excellence and financial profitability is critical for both improving educational
outcomes and sustaining business success.
1.3 Study Objectives
The main aim of this study is to explore the educational leadership styles most
commonly practiced in Sharjah’s multicultural, for-profit private schools, with a focus on
understanding how these styles impact school improvement and staff performance. The
study seeks to identify the leadership styles most frequently used by school leaders,
examine the key challenges they face when implementing these styles in commercially
driven environments, and explore the opportunities for leadership development. The
study aims to generate empirical insights and practical recommendations that can inform
policy and guide leadership development within Sharjah’s private school sector.
1.4 Research Questions
This study is guided by the following three research questions:
e What educational leadership styles are most commonly practiced in Sharjah’s
multicultural for-profit schools?
e What are the key challenges school leaders face when applying these leadership
styles in Sharjah’s multicultural, for-profit schools?
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e What opportunities can help school leaders improve their leadership practices in

Sharjah’s multicultural, for-profit schools?
1.5 Study Rationale and Significance

This study is significant because Sharjah’s profit-driven school settings are
growing and becoming more diverse every year. Good leadership is essential for making
sure these schools are both successful businesses and great places for students and teachers.
The study hopes to find out what leadership styles work best in Sharjah’s unique
environment. The results will help school owners, leaders, and policymakers make better
decisions, support teachers, and improve student outcomes.

2: Literature Review

The literature review chapter of this study will be organized into the following
three key sections including conceptual framework, theoretical framework and review of
the related literature:
2.1 Conceptual Framework

The conceptual framework of this study asserts that leadership practices in
Sharjah’s multicultural, for-profit schools are shaped by the interaction between cultural
diversity, business pressures, and leadership styles. It highlights how school leaders must
balance academic quality, cultural inclusivity, and financial goals to ensure both

educational and organizational success.
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2.2 Definition of Key Concepts
2.2.1 Educational Leadership Styles

Many school leaders in the UAE multicultural for-profit schools demonstrate
transformational leadership as their primary leadership style. Principals who adopt this
leadership style maintain an approachable manner while showing enthusiasm about their
mission and dedication to the school's purpose. Through their leadership style these
principals drive teachers toward achieving school objectives, keeping students at the
forefront and creating a constructive environment that promotes inclusivity (Jackson,
2023). A research on UAE international schools reveals teachers consistently view their
leaders as motivational figures who support their work while emphasizing collaborative
teamwork and unified vision (Jackson, 2023). However, research also shows a gap: while
many principals believe they are transformational, teachers may perceive leadership as
more transactional, focused on control and order (and feel less inspired or supported,
suggesting that the style’s effectiveness depends on how well it is practiced and perceived
by staff (Litz, D. 2014).

The implementation of transactional leadership occurs mainly for maintaining
accountability as well as achieving performance targets. Leaders in for-profit educational
institutions establish specific expectations while acknowledging accomplishments and
offering rewards to staff members who reach their targets. This leadership style enables

schools to maintain their standards while operating their business management systems
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effectively (Jackson, 2023). However, it may not foster innovation or deep engagement
among teachers (Rai & Beresford-Dey, 2023). In the UAE, some teachers perceive their
leaders as more transactional, especially when leadership is centered on control rather
than collaboration (Litz & Scott, 2017). Research indicates that transactional practices
function best when they are combined with transformational qualities (Jackson, 2023; Rai
& Beresford-Dey, 2023).

Distributed leadership emerges as a popular style because diverse organizations
understand how collaborative leadership enhances their environments. Schools that
distribute leadership responsibilities to their staff members gain access to multiple skill
sets and diverse viewpoints which results in creative problem-solving and a stronger
sense of community (Rai & Beresford-Dey, 2023). This leadership style functions best in
multicultural environments because it enables teachers to unite across different cultures
while giving power to educators from diverse backgrounds. The UAE recognizes teacher
leadership and distributed leadership as fundamental elements for school improvement.
Research shows that when principals and heads of department take on shared leadership
duties and give teachers more authority it leads to better teamwork, innovation and
improved school climate (Al-Taneiji & Ibrahim, 2017; Azzam, 2018). Distributed
leadership works best in multicultural schools because it allows different viewpoints to

solve problems and create change (Musadad & Adha, 2022).
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Research suggests that the most successful leaders in UAE multicultural for-profit
schools combine transformational inspiration with transactional clarity and distributed
collaboration while showing cultural sensitivity and adaptability (Rai & Beresford-Dey,
2023; Jackson, 2023). Leadership theories of today emphasize emotional intelligence and
cultural competence as essential qualities for leaders working in diverse settings such as
the UAE. Leaders who demonstrate emotional intelligence establish trust while handling
conflicts and developing supportive environments. Leaders who possess cultural
intelligence learn to understand and respect the different backgrounds of students and
staff (Al Hajeri, 2024).

2.2.2 Sharjah’s Multicultural For-Profit Private Schools

Sharjah’s multicultural for-profit schools are private educational institutions that
serve a highly diverse student population, often representing dozens of nationalities,
languages, and cultural backgrounds, and are regulated by the Sharjah Private Education
Authority (SPEA) (Education Profiles, 2024). Operating on a for-profit basis, these
schools rely primarily on tuition fees and frequently offer a blend of international and
national curricula to meet the varied needs of their communities (Alkaabi et al., 2022; Rai
& Beresford-Dey, 2023). The multicultural context of these schools brings significant
advantages, such as fostering cultural awareness, enhancing communication and language
skills, and preparing students to thrive in a globalized world (Velarde, 2023; Jackson,

2023). Exposure to a variety of perspectives and educational approaches can promote
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open-mindedness and critical thinking among students (Azeem & Mataruna, 2019).
However, this diversity also presents challenges, including language barriers, varying
expectations among families, and the need for culturally responsive leadership and
teaching practices to ensure inclusivity and equity for all students (Al Ammari, 2021;
Khalifa et al., 2016; Al-Taneiji & Ibrahim, 2017). Additionally, the for-profit nature of
these schools may sometimes prioritize financial considerations, which can impact
resource allocation and staff retention (Massouti et al., 2023).
2.2.3 Policy and Regulatory Context

The UAE Ministry of Education has set specific requirements for school leaders
which include professional conduct, ethical standards, strategic planning, continuous
improvement and inclusion. The UAE has created detailed policy frameworks to direct
school leadership through the School Leadership Development Plan for Licensure and the
UAE School Inspection Framework (Ministry of Education, 2019; Education Profiles,
2024). The established policies define specific requirements for school leaders who must
demonstrate strategic vision together with instructional leadership and accountability.
The current educational policies focus on developing inclusive schools and building
professional leadership capacity in schools (Massouti et al., 2023). The successful
implementation of policies depends on leaders who can modify them for their individual
school needs while receiving ongoing professional development and inspection feedback

(Thehli, 2023).
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2.3 Theoretical Framework
The research is based on three connected theories which together explain how
school leaders in Sharjah’s multicultural, for-profit schools balance educational goals
with business demands. The Culturally Responsive Leadership, Transformational
Leadership and Institutional theories provide a clear lens for understanding the challenges
and opportunities that shape leadership in such diverse and competitive settings.
2.3.1 Culturally Responsive Leadership Theory
The Culturally Responsive Leadership Theory emphasizes the importance of
recognizing and valuing cultural diversity within school communities (Khalifa et al.,
2016). This theory highlights how leaders who understand and respond to the cultural
backgrounds of teachers, students, and parents foster inclusion, equity, and stronger
school relationships in multicultural settings.
2.3.2 Transformational Leadership
A transformational leader is about inspiring staff members toward achieving a
common vision by motivating them. This leadership method focuses on creating trust
relationships while supporting both innovation and professional development. The UAE
research indicates that transformational leadership succeeds among school principals
particularly in diverse educational environments where leaders need to unite staff
members from different backgrounds to achieve common objectives (Jackson, 2023; Rai

& Beresford-Dey, 2023). In a diverse school context, transformational leadership
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complements culturally responsive practices by encouraging collaboration, trust, and
commitment among culturally diverse teams.
2.3.3 The Institutional Theory
The Institutional Theory explains how educational institutions follow external
expectations and social norms and accountability standards which affect their operations
(Meyer & Rowan, 1977; Scott, 2014). The theory explains how for-profit school leaders
handle market competition and parental expectations and government oversight through
their decisions about teaching methods and staff selection and school development
initiatives. Leadership decisions often combine educational principles with requirements
for maintaining organizational reputation and fulfilling stakeholder needs and securing
financial stability (DiMaggio & Powell, 2020).
2.4 Review of Related Literature
2.4.1 Introduction to School Leadership
The process of school leadership involves guiding and influencing educational
communities to achieve shared goals, with a primary focus on improving teaching and
learning (Ambition Institute, 2024; IGI Global, 2024). School leaders in the past focused
on administrative tasks which involved resource management, rule enforcement and
maintaining order. This definition has experienced major transformations since the
beginning of the 21st century. Modern school leadership requires more than

administrative duties. They need to function as visionary thinkers who establish both
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direction and motivation for their educational institutions. School leaders function as
motivators who help teachers and students maximize their abilities, serve as change
agents who implement innovative improvements and community builders who establish
partnerships between staff members, students, parents and the broader community
(Maheshwari et al., 2022).

The fast development of technology together with cultural diversity growth and
holistic student development needs have led to this educational transformation. Leaders
today need to utilize technology in education while promoting inclusivity and developing
students for an ever-evolving world. Leaders are expected to empower teachers, support
their professional development and build an educational environment that prioritizes
learning alongside creativity and student well-being (Maheshwari et al., 2022). Thus, the
United Arab Emirates (UAE) has placed school leadership at the center of educational
transformation because it aims to establish a top-tier educational system in a
fast-changing globalized environment (Rai & Beresford-Dey, 2023). The UAE's diverse
school environment which results from economic expansion, migration and policy
development requires leaders who can handle complex organizational, cultural and policy
systems.

2.4.2 The Impact of Leadership
Academic success and personal development of students in multicultural

for-profit UAE schools depends heavily on effective school leadership. Research
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indicates that strong leadership creates positive learning spaces while setting targets and
fostering continuous development which results in improved student achievement and
school outcomes (Rai & Beresford-Dey, 2023). The instructional leadership style shows
the most significant effect on student achievement. Leaders who make teaching
excellence their priority and provide developmental support for professionals and
data-driven decision-making methods improve student performance especially in
mathematics subjects (Alkaabi et al., 2022). These leaders establish a collaborative work
environment that enables teacher improvement which strengthens student outcomes.

Leadership determines the general atmosphere that exists within the school.
Research across the UAE demonstrates that schools develop higher levels of student
engagement together with positive behavior and well-being when their principal
leadership teams establish clear directions and maintain respectful connections between
staff and students (Rai & Beresford-Dey, 2023). For-profit schools serving multicultural
student populations need this approach to develop trust relationships and student-teacher
belonging.

Moreover, the leadership of a school determines its results during inspection and
accreditation processes. Educational institutions led by strong visionary leaders achieve
better results in external assessments because these leaders create successful
improvement plans and track advancement while using feedback constructively (Rai &

Beresford-Dey, 2023). Schools that incorporate staff along with students and parents in
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their vision and improvement process achieve better performance alongside improved
reputation.

The principal's leadership style affects how teachers perform and stay motivated
in their work. Teachers who work under supportive principals who communicate
effectively and focus on professional development experience increased value and
empowerment which results in superior classroom teaching and student achievements
(Abdel-Hameed et al., 2018).

2.4.3 Ethical Dimension

School leaders are routinely confronted with complex moral dilemmas in
multicultural and for-profit school environments, particularly as they navigate cultural
diversity, inclusion, and competing stakeholder interests. The ethical responsibilities of
leaders extend beyond simply distinguishing right from wrong; they often involve making
difficult decisions where competing values and interests must be balanced, and where any
choice may have significant consequences for individuals or groups within the school
community. Recent literature highlights that ethical leadership is grounded in principles
such as honesty, fairness, transparency, and accountability, which are essential for
cultivating a positive and inclusive school culture (Ahmed, 2023). Ethical leaders are
expected not only to make decisions that benefit their organizations but also to prioritize
the well-being and dignity of all stakeholders, including students, staff, and the wider
community (ASCL, 2019).
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The impact of ethical leadership extends beyond interpersonal relationships.
Studies show that it is closely linked to improved job satisfaction, motivation, and
performance among staff, as well as better student outcomes and overall school climate
(Ahmed, 2023). In multicultural school settings, ethical leadership is particularly crucial
for navigating cultural differences, promoting equity, and ensuring that all voices are
heard and respected (ASCL, 2019).

2.4.4 Practical Challenges

The leaders of multicultural for-profit schools operating in the UAE encounter
distinctive operational challenges because of student diversity, business requirements and
demanding parental expectations. The primary challenge that leaders encounter involves
managing language barriers together with cultural differences between students and staff
members who represent various nationalities. The diverse student population brings
enrichment to the school environment yet creates difficulties in maintaining effective
communication, classroom management and developing a unified school culture (Rai &
Beresford-Dey, 2023).

The private education sector faces considerable challenges because of its
expensive nature. For-profit schools face a dual challenge of delivering premium
facilities alongside maintaining affordable fees which they must achieve to remain
accessible to students. The financial limitations created by this situation affect the

school's ability to hire staff, provide professional development opportunities and support
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services and scholarships. The competition between schools for experienced educators
creates a persistent challenge because it exceeds the available supply which results in
high turnover rates (Rai & Beresford-Dey, 2023).

The process of regulatory compliance introduces additional operational
difficulties. The strict government standards and regular inspections that for-profit
schools must follow create administrative challenges and higher operational expenses.
Leaders need to adapt their institutions swiftly to new policies, curriculum changes and
regulatory and parental expectations according to Rai and Beresford-Dey (2023). For
example, school leaders must manage the expectation for students to reach international
standards of PISA and TIMSS while addressing the different needs of students, their
language differences and parental involvement levels. The requirement for quantifiable
results generates pressure that causes both leaders and teachers to experience burnout or
resist changes. Moreover, the intense competition between private schools requires
leaders to continuously introduce new approaches for distinguishing their institutions.
The institution must integrate technology while providing specialized programs and
achieving high parent satisfaction levels while upholding academic standards and student
well-being.

2.4.5 Opportunities
The education sector in the UAE presents distinct promising opportunities for

school leaders despite existing challenges. Leaders in education benefit from advanced
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resources and support for future-focused initiatives because the nation maintains a strong
commitment to educational innovation through government vision, strategic partnerships
and substantial investments (Ministry of Education, 2025). Leaders who use diversity can
establish schools with inclusive global perspectives while developing their staff members
(Premiera Education Group, 2024; Velarde, 2024). These environments encourage
innovation, the development of student and teacher leadership, and the sharing of best
practices that can inform educational improvement across the UAE and beyond (Musadad
& Adha, 2022). School leaders who welcome diversity and foster teamwork will
transform obstacles into transformative forces for constructive change.
3: Methodology

3.1 Research Design

This study adopts a theoretical research design using an Integrative Literature
Review approach to synthesize the best available knowledge on educational leadership
styles in multicultural for-profit schools. Instead of conducting new field data collection,
this approach focuses on collecting and linking data from existing literature and policy
documents. This approach is suitable for theoretical studies because it allows the
researcher to integrate findings from different sources to identify patterns, gaps and
develop a comprehensive understanding of complex issues (Torraco, 2005; Whittemore &

Knafl, 2005).
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3.2 Justification for Research Design
The research design uses an integrative literature review because it aligns with the
theoretical nature of this study. The research objective focuses on examining existing
knowledge about the leadership styles across Sharjah private education settings. The
integrative review provides researchers with more flexibility to analyze complex
educational concepts through multiple perspectives than systematic reviews do (Snyder,
2019). This is particularly useful in conceptual studies like this, where the goal is not to
evaluate interventions or measure outcomes, but to build a well-informed, theoretically
grounded understanding of leadership styles, challenges and opportunities.
3.3 Integrative Literature Review Procedure
The research design adopts an integrative literature review approach, following
the five-stage method proposed by Torraco (2005) and Whittemore and Knafl (2005).
This approach allows for the synthesis of empirical, theoretical, and policy-related studies
to generate a comprehensive understanding of leadership styles in Sharjah’s multicultural,
for-profit schools.
3.3.1 Study Objectives and Scope
This stage requires defining the main research questions about the educational
leadership styles most commonly practiced in Sharjah’s multicultural for-profit schools.

The review also aims to identify the main challenges that school leaders face when
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applying these leadership. In addition, to explore the opportunities available to school
leaders to enhance their leadership practices.
3.3.2 Search Strategy and Sources
A systematic search was conducted across major academic databases, including

SAGE Journals, ERIC, Google Scholar, and ScienceDirect, using combinations of

99 ¢¢ 99 ¢

keywords such as “educational leadership styles,” “multicultural schools,” “private
education,” and “school leadership in the UAE.” Boolean operators (AND/OR) will
refine results (e.g., “leadership styles” AND “UAE schools”). To enhance
comprehensiveness, Al-powered platforms such as Consensus and Perplexity supported
exploratory searches. The search was limited to 2014-2025 to ensure recency.

3.3.3 Inclusion Criteria and Selection

The third stage requires the evaluation of sources to determine their quality and

their connection to the research topic. The research incorporated peer reviewed articles
together with policy documents, education reports and postgraduate dissertations written
in English and published between 2014 and 2025. Only studies focusing on educational
leadership, multicultural school contexts, or for-profit educational institutions were
considered.

3.3.4 Data Thematic Organization

This stage of the review process involved the analysis and synthesis of the

collected information. A thematic analysis approach was applied to group findings into
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major themes such as dominant leadership styles, leadership challenges, and
opportunities for improvement. Each theme was iteratively refined through constant
comparison across sources to ensure validity.
3.3.5 Analysis and Synthesis of Findings

The final stage involves integrating the findings to answer the research questions.
Patterns, relationships, and gaps among studies were synthesized to build a conceptual
understanding of how leadership functions in Sharjah’s multicultural, for-profit context.
This process enhances theoretical insight and informs the development of practical
recommendations for policy and leadership practice.
3.4 Ethical Considerations

The research follows a theoretical approach by using only publicly available
literature and policy documents as its foundation. The study does not require formal
ethical approval because it does not involve human participants or personal data
collection. All sources are properly cited and referenced in accordance with academic
integrity standards. The study is transparent about its methods and recognizes that relying
only on published sources may limit how deeply it captures local context.

4: Findings and Discussion

4.1 Thematic Synthesis

The review identified and synthesized 20 documents, five dissertations, 9

peer-reviewed journal articles, two books, and four government websites and policy

45
© 2025 Journal for Researching Education Practice and Theory



Ziad Y. Shatat

documents to answer the research questions on educational leadership in Sharjah’s
multicultural for-profit schools. The findings of this integrative literature review are
organized into three major themes corresponding to the study’s research questions: (1)
leadership styles in Sharjah's multicultural for-profit schools, (2) leadership challenges,
and (3) leadership opportunities.
4.2 Results

4.2.1 Educational Leadership Styles Commonly Practiced in Sharjah’s
Multicultural For-Profit Schools

The educational leadership styles of transformational, transactional, distributed
instructional, and culturally responsive leadership appear most frequently in the Emirati
context, including Sharjah’s multicultural for-profit schools.

The school principals together with senior leaders in Sharjah's private education
sector focus on transformational leadership because they aim to develop shared visions,
build collaborative environments and positive school climates. This style demonstrates its
effectiveness through staff motivation, innovation promotion and professional
development support which are vital for Sharjah's private education sector in its diverse
and fast-changing environment (Litz & Scott, 2017; Rai & Beresford-Dey, 2023; Al
Hajeri, 2024).

The evidence also shows that transactional leadership continues to play a crucial

role in maintaining accountability and setting performance expectations and providing
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rewards. The leadership approach teachers experience in their daily work often appears
transactional because it focuses on authority and compliance according to Litz and Scott
(2017).

Distributed leadership becomes more visible in schools which promote teamwork,
decision-making and collaborative professional learning among diverse school teams
(Alkaabi et al., 2022; Thehli, 2023). Alsarmani (2018) found that democratic leadership
characterized by shared decision-making, open communication, and active involvement
of teachers was perceived as the most dominant style, leading to higher teacher
engagement, productivity, and overall school performance. However, the development of
middle leaders' ability to drive meaningful change remains in its early stages (Rai &
Beresford-Dey, 2023).

Instructional leadership is also widely observed, especially in for-profit schools
where academic outcomes and parental satisfaction are key measurable indicators.
Principals often take active roles in curriculum planning, lesson observation, and
assessment tracking to ensure high academic standards (Alhosani, 2017; Al-Zyoud,
2015).

Finally, culturally responsive leadership rooted in cultural intelligence is emerging
as a necessary approach for leaders in Sharjah to bridge the values, beliefs, and

expectations of diverse school communities (Khalifa et al., 2016; Velarde, 2023).
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Overall, the evidence suggests that School leaders in Sharjah should use a
combination of leadership styles because they need to adapt their approach to their
multicultural and for-profit schools.

4.2.2 Key Challenges School Leaders Face When Applying These Leadership Styles
in Sharjah’s Multicultural, For-Profit Schools

The school leaders in multicultural for-profit schools of Sharjah encounter
multiple challenges when they try to implement their leadership styles. The main
challenge school leaders face is managing cultural diversity and fostering a unified school
culture (Al Ammari, 2021; Velarde, 2023) because their schools serve students and staff
members who come from numerous nationalities and backgrounds and hold different
beliefs. School leaders need to demonstrate cultural competence while being aware of the
various expectations and communication methods and values that exist within their
diverse student body (Alkaabi et al., 2022; Al-Taneiji & Ibrahim, 2017).

The influence of national culture and religious values creates tension between
Western leadership models and local norms which forces leaders to modify their
approaches for better fit (Rai & Beresford-Dey, 2023). Another significant challenge is
commercial pressure. For-profit schools are accountable to business owners and market
demands, which can sometimes limit the implementation of pedagogically sound but
time-consuming leadership models like distributed or transformational leadership

(Jackson, 2023; Massouti et al., 2023).

48
© 2025 Journal for Researching Education Practice and Theory



Assessing Leadership Styles in Sharjah's Multicultural

Moreover, the competitive environment of private education makes it challenging
to find and maintain qualified teaching staff, particularly among expatriate teachers,
undermines continuity and stability in leadership initiatives (Maheshwari et al., 2022;
Alsarmani, 2018). Many leaders also report insufficient preparation and professional
development, especially in culturally responsive or inclusive leadership practices
(Azzam, 2018; MOE, 2025).

Finally, limited autonomy for schools in decision-making due to centralized
corporate policies or regulatory demands can restrict school leaders from tailoring
leadership approaches to their specific school contexts (Thehli, 2023) or introducing new
ideas or respond effectively to the evolving needs of their schools.

4.2.3 Opportunities to Improve Leadership Practices in Sharjah’s Multicultural,
For-Profit Schools

The multicultural for-profit schools in Sharjah present multiple opportunities for
school leaders to enhance their leadership practices despite existing challenges. The
development of cultural and emotional intelligence skills through professional training
has become vital for building trust, respect and achieving effective communication within
diverse school environments (Rai & Beresford-Dey, 2023; Velarde, 2023; Khalifa et al.,
2016).

The implementation of distributed leadership through middle leader
empowerment and training will create conditions for innovation and shared responsibility
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in school improvement initiatives (Al-Taneiji & Ibrahim, 2017). Policy frameworks, such
as the UAE Ministry of Education’s School Leadership Development Plan (2020)
together with the School Inspection Framework in Sharjah support continuous
self-assessment and improvement planning which creates a systematic framework for
school development and accountability (Ministry of Education, 2024; Education Profiles,
2024).

The effectiveness of leadership and student achievement can be improved
through stronger partnerships with parents, international organizations and through the
implementation of technology and innovative practices (Velarde, 2023). Ethical
leadership, emphasizing transparency and social justice, aligns with the ASCL
Framework (2019) and fosters cohesive school cultures.

Overall, school leaders who seize these opportunities will better handle
multicultural and for-profit education complexities to create more inclusive collaborative
high-performing school environments according to Rai & Beresford-Dey (2023).

4.3 Recommendations

Based on the synthesis of findings from UAE-based studies, dissertations, and policy
documents, the following actionable recommendations are proposed for policymakers,
school owners, operators and leaders to address key issues related to leadership styles,

challenges, and opportunities in Sharjah’s multicultural for-profit schools:
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e Educational authorities and school owners are encouraged to invest in Culturally
Responsive Leadership Training focused on cultural intelligence and ethical
decision-making (Rai & Beresford-Dey, 2023; ASCL, 2019).

e Corporate school offices, regulatory bodies and school owners are encouraged to
increase school Leadership autonomy which allow greater decision-making
freedom at the school level.

e School owners and governing boards are encouraged to align business goals with
educational quality.

e School leaders are encouraged to empower middle leaders by providing targeted
training and mentoring.

e School leaders are encouraged to adapt their leadership approaches flexibly to the
unique cultural and contextual needs of their schools, while maintaining
accountability and high standards as guided by policy frameworks (Massouti et
al., 2023).

e School leaders are encouraged to implement strategies that improve teacher
retention, such as offering professional growth opportunities and incentives to
reduce turnover and maintain stability.

e School leaders are encouraged to model ethical leadership by consistently

demonstrating fairness, transparency, and integrity within the school community.
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e School leaders are encouraged to use technology to enhance communication,
support data-driven decision-making, and stay connected to the evolving needs of
staff and students.

e School leaders are encouraged to collaborate with peers, educational institutions,
and stakeholders to share best practices and create supportive, high-performing

school environments (MoE, 2024).

4.4 Limitations

The study is based on existing literature and lacks first-hand interviews and
information that would have revealed deep experiences of school leaders. The study
depends on English materials that might lead to the exclusion of relevant local studies in
Arabic Language. The research findings will be useful for schools in Sharjah and the
UAE but their applicability to other school systems in other locations is doubtful.

S. Conclusion

Looking back at the leadership styles practiced in Sharjah’s multicultural
for-profit schools, it’s clear that effective leadership is far more than applying a fixed
model or theory or following a recipe. Leaders combine and blend different styles for
motivating their teams, ensuring accountability, and sharing responsibilities to meet the
unique and evolving needs of their diverse school communities. The capacity of leaders
to be adaptable, open-minded, and culturally sensitive is crucial for success in

multicultural and diverse educational environments.
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The challenges that face leaders in these kinds of schools are indeed complex.
Navigating cultural differences, managing regulations, and keeping quality teachers
motivated can sometimes be overwhelming. But these challenges also offer opportunities
to grow and improve. When leaders invest in understanding their people, build trust, and
encourage collaboration, they create environments where everyone feels valued and
supported.

Most impressive to me is the depth of connection between leaders, teachers,
schools, families, and among colleagues. Being intelligent about technology use,
receptive to new ideas, and keeping lines of communication open can have a powerful
effect. Leadership is always about people, and when leaders put empathy, integrity and
inclusiveness first, they can make their communities thrive.

This study reminds me that leadership is about heart as much as strategy, it is also
a journey, not a destination. It requires ongoing learning, commitment, adapting, and
caring deeply for people you serve. As I imagine it, when school leaders in Sharjah
embrace these values, they not only overcome challenges but also create schools where

everyone, students, teachers, and families can thrive together.
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