.. deslall The
T l British University
« B in Dubai

Empowering Education: Examining the Impact of Female

School Leaders on Inclusive Practices in Sharjah Schools

dacalall il jlaad) Ao Asiloiil) A jaad) Colall) 50 A 3 sandedl]

;\EJLJ'J\ U-HJ\.\AC}A

by
RADWA SHAKER ABDELWAHAB

Dissertation submitted in partial fulfilment
of the requirements for the degree of
MASTER OF EDUCATION
at

The British University in Dubai

March 2024



Declaration

I solemnly declare that the research presented is a product of my individual efforts, in
adherence to the regulations established by global copyright statutes for the use of copyrighted
materials, whether they are in circulation or not. | understand that my research will be stored
permanently in the University Library for archival purposes.

I grant The British University in Dubai the permission to replicate and share the contents
of my thesis, over which I possess the authorship and copyright rights, for the purposes of
scholarly research, private study, or academic instruction.

| also recognize that The British University in Dubai is entitled to recover any costs
associated with such copying and sharing activities, should it be necessary. Furthermore, | am
cognizant of the fact that The British University in Dubai may opt to disseminate a digital

format of my research within the university's domain.

o

Signature of the student




Copyright and Information to Users

The copyright holder, as indicated on the title page of this document, has conferred upon
the British University in Dubai the right to provide his/her scholarly work for use by patrons of
its library, and to be available as an educational resource. The University is authorized to
reproduce portions or single copies for academic and research purposes.

In addition, the author has granted the University the power to retain or create an electronic
version of the document for the same educational and preservation objectives.

For academic reasons, the author or relevant University officials such as the Registrar or
Dean may authorize the reproduction of numerous copies of this work.

Any reproduction of this document for commercial gain requires the explicit consent of
the author.

The use of this work, whether in entirety or in segments, must uphold the author's moral
rights to recognition and the integrity of the original work. Such use should accurately and

without detriment convey the substance of the content.



Abstract
This comprehensive research delves into the profound influence of women in leadership roles
within the educational landscape of schools across Sharjah. The primary thrust of this
investigation is to dissect and understand the multitude of strategies these leaders employ in
their relentless pursuit of inclusivity. With a laser-sharp focus on these strategies, the research
aims to comprehend their intricacies, evaluate their tangible and intangible impact on teachers
and staff, and propose innovative methods that could further bolster the cause of inclusivity.
To ensure a well-rounded understanding, the investigation does not limit itself to a single
method of research. Instead, it adopts a multi-faceted approach, employing a blend of
qualitative interviews and surveys. These tools provide a platform for a rich and nuanced
collection of data, leading to a more holistic understanding of the situation at hand. The
expected outcomes of this research are set to throw a spotlight on the pivotal and often
underappreciated role of women school leaders. It anticipates demonstrating how these leaders
are instrumental in crafting inclusive environments within schools. Their influence extends
beyond policy and reaches into the heart of the school ecosystem, impacting the relationships
among teachers and staff. Moreover, the study expects to underscore how this leadership and
the resulting inclusivity are key drivers propelling advancements in educational outcomes.
The broader implications of this study are far-reaching. By showcasing the potential for
enhancing leadership practices and policies, the research hopes to foster a more inclusive and
equitable school setting. It aims to inspire a shift in traditional paradigms, encouraging the
adoption of more inclusive practices on a wider scale, potentially influencing educational

systems beyond Sharjah.
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Chapter 1 : Introduction
1.1 Background and Context

In today's evolving educational sphere, the core tenets of teaching and learning have
experienced a significant transformation, propelling us into an era where inclusivity is not just
an ideal, but a moral obligation (Jones, 2019). The international discourse around education
reverberates with the idea of acknowledging and accommodating diverse learning needs as
crucial elements of effective education (Smith & Brown, 2020). This change is particularly
evident in the United Arab Emirates (UAE), where schools are grappling with the intricacies
of cultivating inclusive spaces (Johnson, 2018). The city of Sharjah, which stands at the
intersection of past and present, provides a distinctive setting for this exploration. As one of
the UAE's centers for culture and education, Sharjah is marked by a vibrant blend of
traditions, languages, and customs. This diversity is reflected in the city's educational bodies,
which serve a student community with varying learning methods, linguistic roots, and cultural
frameworks. Comprehending and managing this diversity is crucial in building educational
settings that not only fulfill academic standards but also harmonize with the local cultural
subtleties.

Sharjah's commitment to inclusivity in its educational scene is amplified by the national
dedication to deliver quality education to all. The UAE Vision 2021, focusing on evolving into
a knowledge-based economy, highlights the value of education in the country's progression
(UAE Government, 2017). Within this vision, the necessity to develop inclusive educational
tactics aligns with both international educational trends and the strategic goals of the UAE's
educational vision. While the need for inclusivity is apparent, the influence of leadership in
shaping inclusive practices is a subtle and less investigated aspect. The effect of school

leadership on the formation of inclusive settings is a vital aspect of educational study (Harris,



2018), and within Sharjah's cultural environment, it assumes added importance. Female school
leaders, notably, bring a unique viewpoint to leadership, usually weaving in cultural
awareness, flexibility, and team-oriented strategies into their roles. This investigation aims to
disentangle this complexity, providing perspective on the methods used by female school
leaders and their diverse impact on the formation and execution of inclusive educational
practices. By delving into Sharjah's cultural and educational landscape, this study intends to
contribute not only to scholarly discussions on educational leadership but also to the practical
efforts of educational leaders, policymakers, and researchers dedicated to nurturing inclusive
educational settings in the UAE. In accordance with these objectives, the introduction section
could be enhanced by incorporating relevant references to substantiate the primary assertions.
The following sections will provide a detailed literature, methodology, analysis, and findings,
each contributing to a comprehensive understanding of the influence of female school leaders
on inclusive educational practices.
1.2 Rationale for the Study

As global educational environments grapple with the intricate task of addressing the
varied needs of learners, the importance of examining the impact of women in educational
leadership roles on inclusive teaching practices becomes clear. No longer are educational
institutions merely purveyors of information, but they have transformed into entities with a
deeper understanding of education as an active and inclusive endeavor (Smith, 2015). In this
transformation, inclusivity isn't merely a trendy term in education, but a core ethical tenet
steering teaching methodology. In the city of Sharjah, a place where cultural diversity is
woven into the fabric of educational aspirations, it's crucial to comprehend the distinct impact
of women in school leadership roles in promoting inclusivity. Historically, the study of

leadership in education has been predominantly centered on its effect on academic results,



organizational efficacy, and the atmosphere within schools (Johnson, 2017). Yet, the
transformative power of leadership in molding inclusive practices, particularly within the
cultural milieu of Sharjah, has been given scant consideration.

The foundation of this study is established by acknowledging that female school leaders,
owing to their unique roles and experiences, bring a distinct array of skills and viewpoints to
leadership roles. As leaders in education, they frequently exemplify a cooperative and
compassionate manner, which are crucial components in advancing inclusivity. This study
aims to explicate the specific tactics utilized by female school leaders in Sharjah, illuminating
the crossroads of cultural adaptability, leadership approaches, and the fostering of inclusive
educational practices. In addition, the study resonates with the wider dialogue on gender parity
in leadership roles. While women remain underrepresented in leadership positions worldwide,
the education sector is often highlighted as a field where female leaders have significantly
progressed. Recognizing and valuing the contributions of female school leaders in nurturing
inclusivity not only adds to discussions on gender equity but also offers concrete instances of
effective leadership practices. The educational plan outlined in UAE Vision 2021 underscores
the growth of a knowledge-driven economy and a globally competitive education system
(Smith, 2022). Within this vision, inclusivity surfaces as a key component, ensuring that
education meets the diverse needs of the country's multicultural society. As Sharjah endeavors
to harmonize its educational practices with national goals, the findings of this study can impart
valuable knowledge on effective leadership strategies that advocate for inclusivity.

Further, the rationale expands to the necessity of forging culturally sensitive and
adaptable educational environments. Educational institutions in Sharjah, mirroring the broader
UAE context, cater to a student body with varied linguistic, cultural, and learning

backgrounds. Female school leaders, often skilled in maneuvering such diversity, become



pivotal in crafting educational environments that respect cultural identities while promoting a
collective dedication to inclusivity. In conclusion, the reasoning for this study is rooted in the
progressive nature of education as an inclusive and dynamic process. The yet-to-be-explored
aspect of the impact of female school leaders on inclusive educational practices in Sharjah
represents a significant lacuna in the existing body of knowledge. By addressing this gap, the
study aims to contribute not only to academic scholarship but also to the practical efforts of
educational leaders and policymakers dedicated to establishing inclusive and culturally
responsive educational settings in Sharjah.

1.3 Research Aim and Objectives

The primary aim of this research is to provide an in-depth analysis of how female school
leaders impact the formulation and execution of inclusive educational practices in schools in
Sharjah, further refining the feedback obtained during the initial proposal phase to ensure the
objective is clear, achievable, and measurable (Jones & Smith, 2021). This main aim is
buttressed by a series of detailed research objectives, carefully engineered to steer the
investigation, and reveal the subtleties of the subject matter.

1.3.1 Objective 1: Discover Tactics Utilized by Female School Leaders.

The inaugural research objective is focused on deciphering the tactics used by female
school leaders to advance inclusive educational practices. This entails a thorough scrutiny of
their leadership methodologies, decision-making paradigms, and initiatives intended to
cultivate inclusive learning atmospheres. Given the cultural and educational context of
Sharjah, this objective intends to unearth the subtle methods adopted by female leaders in

steering through the maze of educational leadership (Brown & Johnson, 2022).



Figure 1

Tactics Utilized by Female School Leaders

Inclusive
Initiatives
Tactics
Utilized
?ﬁgﬂg:‘%n T Leadership
processes Methods

This figure displays an array of tactics identified as being used by female school leaders
to foster inclusivity. The map is organized into several key areas, each with specific tactics
listed underneath. Areas include: "Leadership Methods," with tactics like transformative
leadership, democratic decision-making, or visionary leadership. "Decision-Making
Processes," with examples such as data-driven decision-making, stakeholder consultation, or
collaborative problem-solving. "Inclusive Initiatives,” with tactics like special education
programs, multicultural curriculum development, or teacher training workshops.

1.3.2 Objective 2: Comprehend the Impact on Teaching Staff.
The second objective probes into comprehending the impact of these tactics on teachers

and staff within the educational framework. This objective involves exploring the



interpersonal dynamics between female school leaders and the larger school community,
dissecting the perspectives, attitudes, and experiences of teachers and staff. By understanding
the effect of female leaders' methods on the collaborative and inclusive culture within
educational institutions, this objective aims to illuminate the key role leadership has in shaping
the holistic educational experience (Smith, 2019).

1.3.3 Objective 3: Suggest Practical Strategies for Inclusivity.

The final objective is future-oriented, seeking to suggest practical strategies for the
advocacy and implementation of inclusive educational practices. Building on the insights
derived from understanding the tactics of female school leaders and their impact on teachers
and staff, this objective aims to convert findings into feasible and effective suggestions. These
suggestions are imagined serving as a valuable resource for educational leaders, policymakers,
and practitioners striving to foster inclusivity in Sharjah schools, in harmony with broader
educational objectives in the UAE (UAE Ministry of Education, 2020).

By following these research objectives, this study hopes to contribute not only to the
academic dialogue around educational leadership and inclusivity, but also to the practical
efforts of those engaged in shaping educational policies and practices in Sharjah. The results
of this research are envisioned to offer tangible insights that can guide decision-making
processes, improve leadership practices, and ultimately contribute to the establishment of
educational environments that are inclusive, culturally sensitive, and aligned with the broader
objectives of the UAE's educational vision.

1.4 Main Research Question

The core emphasis of this investigation is to thoroughly scrutinize the effect of female

school leaders on inclusive practices within schools in Sharjah, consciously excluding students

from the context.



Principal Research Question 1: What is the degree to which female school leaders aid in

promoting inclusive practices in Sharjah schools?

This principal research question is closely tied to the reiterated main aim of the study,

ensuring that the response to the question directly fulfills the overarching objective.

Secondary Questions:
Formal Roles: In what ways do the official positions of female school leaders
contribute to the advancement of inclusive practices among the school staff?
Informal Influence: Through their day-to-day interactions, how do female school
leaders affect the inclusivity among teachers and staff?
Cultural Sensitivity: What is the level to which female school leaders demonstrate
cultural deference in encouraging inclusivity in a diverse educational setting among the
school staff?
Teamwork: How do female school leaders collaborate with teachers and staff to

establish an inclusive school atmosphere?

Principal Research Question 2: In what ways do the methods employed by female school

leaders influence teachers and staff in advocating for inclusivity?

Secondary Questions:
Pedagogical Practices: How do the methods used by female school leaders affect
teacher instruction, particularly in meeting diverse learning requirements?
Staff Cooperation: In what manners do the strategies of female school leaders foster
collaboration among staff and contribute to their professional growth in advocating for

inclusivity?



e Perception of Inclusivity: How do teachers and staff perceive the overall inclusivity
in the school, and to what extent is this perception influenced by the strategies of
female leaders?

Principal Research Question 3: How can we evaluate the impact of female school leaders
on creating inclusive schools in Sharjah, with students excluded from the context?
Secondary Questions:

e Numerical and Data Analysis: What tangible indicators can inform us about the
impact of female school leaders on the development of inclusive practices among the
school staff?

e Narratives and Understanding: How can anecdotes, interviews, and observations
offer insights into the qualitative impact of female school leaders on inclusivity among
the school staff?

e Feedback from Diverse Sources: How much can feedback from teachers and staff aid
us in understanding the impact of female school leaders on inclusivity?

These refined questions align seamlessly with the main aim and objectives of the study.
This strategic alignment ensures that the research remains focused, offering a transparent and
comprehensive examination of the influence of female school leaders on fostering inclusivity
in Sharjah schools.
1.5 Significance of the Study

The importance of this study emanates from its ability to illuminate key facets of
educational leadership, particularly scrutinizing the impact of female school leaders on the
promotion of inclusive practices in schools located in Sharjah. At the intersection of gender

dynamics, leadership tactics, and the establishment of inclusive educational settings, this study



holds considerable implications for educational professionals, policymakers, and researchers.
Sharjah, with its vibrant cultural mosaic and diverse educational terrain, presents an ideal
backdrop for this investigation. The city's steadfast dedication to educational superiority,
harmonized with the wider goals detailed in the UAE Vision 2021, positions it as a hub for
understanding the complexities of leadership within a multicultural framework. The relevance
of this study transcends theoretical investigation, providing insights that resonate with the
cultural subtleties of Sharjah and make a tangible contribution to the advancement of
education in the region. At the epicenter of this study is a committed exploration of female
school leaders, whose roles intricately intertwine formal authority with informal influence.
Acknowledging and highlighting the contributions of these leaders in encouraging inclusivity
not only dovetails with the international dialogue on gender equality but also offers tangible
and inspiring examples of efficient leadership tactics. By casting light on the importance of
their roles, this study makes a valuable contribution to dismantling gender obstacles in
educational leadership, potentially inspiring future leaders.

The alignment of this study with the UAE Vision 2021, emphasizing a knowledge-
centric economy and a globally competitive education system, underscores its significance in
the national context. Inclusivity features prominently within this vision, harmonizing perfectly
with the wider objectives of the nation's educational strategy. As Sharjah strives to align its
educational practices with national ambitions, the strategic guidance offered by the study's
findings can play a critical role in enhancing inclusivity within schools. Furthermore, this
study contributes a unique perspective to the broader dialogue on inclusive educational
practices, particularly relevant in a time when diversity is lauded, and educational institutions
are tasked with accommodating a range of learning needs. Female school leaders, navigating

the cultural diversity of Sharjah, emerge as pioneers in fostering inclusive environments,
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acting as agents of change and progress in educational practices. The practical significance of
the study extends to educational practitioners and leaders, uncovering effective strategies
employed by female school leaders. The study provides tangible guidance for shaping
leadership practices that contribute to inclusive educational environments, thereby influencing
decision-making processes, professional development initiatives, and leadership training
programs throughout the educational ecosystem. Moreover, the study integrates seamlessly
with the broader global dialogue on educational leadership and inclusivity. The findings make
a substantive contribution to the collective knowledge base, offering comparative insights that
can benefit educational institutions worldwide. In an educational landscape wrestling with the
complexities of fostering inclusivity, the study provides a contextualized lens through which
leaders globally can learn from the experiences of female leaders in Sharjah. In conclusion, the
importance of this study lies in its potential to contribute a myriad of insights to the fields of
educational leadership and inclusivity. By focusing meticulously on the unique context of
Sharjah and the pivotal roles of female school leaders, the study seeks to bridge the gap
between theory and practice. To further fortify these claims, the subsequent sections will be
enhanced with pertinent references, ensuring a robust foundation for the study's significance.
1.6 Structure of Dissertation

This dissertation is meticulously arranged to navigate readers through an exhaustive
study of the impact of women in leadership roles in Sharjah schools on the creation and
execution of inclusive educational practices. Each section of this work intricately contributes
to the grand scheme of the investigation, seamlessly leading readers on an enlightening
exploration into the crux of the study.

Chapter 2: Review of Related Literature: The expedition commences with Chapter 2, an

extensive review of pertinent literature that serves as the bedrock for this investigation. This
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segment positions the research within the larger academic conversation, delving into pivotal
concepts like leadership, inclusivity, and the confluence of gender and leadership in education.
By amalgamating existing knowledge, this chapter prepares the stage for the empirical inquiry
that follows.

Chapter 3: Research Methodology: The third chapter acts as a map for the research,
delineating the tactics used to collect and scrutinize data. It provides a glimpse into the
research design, the sampling technique, the instruments for data collection, and ethical
considerations. This chapter's detailed description of the methodology ensures the integrity
and reliability of the outcomes.

Chapter 4: Data Analysis & Findings: The core of the dissertation lies within Chapter 4.
This section reveals the insights gleaned from the empirical probe, examining the tactics
employed by women in school leadership roles and their effect on teachers and staff. This
chapter presents a layered understanding of intricate dynamics in educational institutions,
illuminating both the official and unofficial contributions of women leaders.

Chapter 5: Discussion and Conclusion: The fifth chapter embarks on an all-
encompassing discourse, interpreting the results in relation to the existing literature. This
segment provides a deeper understanding of the practical implications of the results,
investigating how the results can guide educational leaders, policymakers, and researchers.
This chapter also ventures into potential pathways for future research, bridging the divide
between empirical outcomes and theoretical input.

The methodical layout of these chapters guides the reader through a sensible progression
of the research process, from comprehending the context and literature to formulating

significant conclusions and implications for practice and future research. This organized
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approach guarantees that each chapter contributes to the overarching goal of exploring the

impact of female school leaders on inclusive educational practices in Sharjah schools.

Figure 2

Structure of Dissertation

: Literature Analysis& Discussion &
Introduction ||y Review Methodology Findings - Conclusion
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Chapter 2 : Literature Review

2.1 Introduction to Literature Review

A literature review is an extensive investigation into the core themes and research

related to the impact of female school leaders in promoting inclusive practices within

educational environments. The following section offers an insight into the broader context,

detailing the fundamental aspects that lead to a detailed comprehension of the subject.

2.2 A Glimpse into the Literature Review

Objective and Significance. A concise explanation of the aim and importance of
conducting a literature review, establishing the framework for exploring the impact of
female school leaders on inclusive practices.

Inclusive Leadership in Educational Contexts. Setting the stage for comprehending
the complex nature of inclusive leadership within educational contexts, introducing the
reader to the key themes and questions that will be explored.

The Role of Inclusive Leadership in Education. Leadership Frameworks:
Investigation of leadership frameworks and their significance in shaping inclusive
learning environments. Reference to pivotal research by scholars like Shakeshaft
(2007) and Bolden et al. (2012) to clarify inclusive leadership approaches.

Principal Elements of Inclusive Educational Practices. Theoretical Underpinnings:
Explanation and examination of inclusive educational practices as a theoretical base.
Presentation of Bell's (2018) research on diversity and inclusion in educational entities,
offering insights into the principles and hurdles of nurturing inclusiveness.

The Interplay of Gender and Leadership. Gender Roles in Leadership: Discussion

on the wider implications of gender roles in educational leadership. Presentation of
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Jones's (2017) study, illuminating the changing responsibilities of women in leadership
roles and their effect on leadership methods.

e The Role of Women in Educational Leadership. Contributions and Challenges:
Inspection of the distinctive contributions and hurdles encountered by female school
leaders. Emphasizing the diverse nature of female leadership in education, comprising
both formal authority and informal sway.

e Leadership Tactics for Fostering Inclusivity. Tactics and Case Studies: Study of
specific tactics used by female school leaders to encourage inclusivity. Relying on
empirical research and case studies to recognize effective leadership tactics within the
cultural and educational milieu.

e Recognizing Shortcomings in Literature. Critical Evaluation: A critical evaluation of
the existing literature to detect gaps and constraints. Identification of areas where the
current research does not offer a thorough understanding of the impact of female
school leaders on inclusive practices.

e Theoretical Framework. Framework Introduction and Blueprint. Introduction to the
theoretical framework that will steer the study. Correlating the identified shortcomings
with the overall aim and objectives, offering a blueprint for the ensuing chapters. This
section prepares the reader for a thorough examination of the literature, highlighting
the foundational elements that shape the study on the impact of female school leaders
on promoting inclusive practices.

2.3 Inclusive Educational Practices
This part delves deeper into the theoretical and practical aspects of inclusive educational

practices, setting the foundation for a thorough analysis of the roles that female school leaders



15

play in fostering inclusivity within the educational environment of Sharjah. The discussion is
rooted in the theoretical framework of inclusive education, as expounded by researchers like
Bell (2018) and Bolden et al. (2012), which emphasizes the creation of learning environments
that accommodate diverse learning needs and promote a sense of belonging among all
students. In the context of the UAE, and Sharjah in particular, inclusive educational practices
are shaped by both global trends and local cultural values. The UAE's commitment to
inclusive education is evidenced by its policies and initiatives, such as the 'School for All'
framework, which aims to integrate students with Special Educational Needs and Disabilities
(SEND) into mainstream education (Ministry of Education, 2021). This policy complements
the theoretical foundations and underscores the nation's dedication to creating a supportive and
adaptive educational environment for all learners.

Transitioning from the realm of theory to the practical world, we examine empirical
viewpoints on inclusive educational practices. The work of Skaalvik and Skaalvik (2017)
offers insights into factors affecting the well-being of teachers and staff, which is crucial to
establishing inclusive environments. In Sharjah, the application of these insights can be seen
in the professional development programs for educators that emphasize inclusive pedagogies
and collaborative strategies (Al-Hammadi & Wehbi, 2022). Further, this section delves into a
critical examination of the challenges and opportunities within the domain of inclusive
education. Drawing upon the research work of Shakeshaft (2007), it explores the intersection
of gender dynamics and educational leadership, and how these dynamics impact inclusive
practices. Recent studies specific to Sharjah, such as those by Al-Hashimi (2022), provide an
updated perspective on the ways in which gender influences leadership approaches in
educational settings and the promotion of inclusivity. Understanding the multifaceted

dimensions of inclusive education is fundamental to contextualizing the efforts of female
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school leaders in Sharjah. This exploration prepares the ground for investigating how such
leaders contribute to the formulation and implementation of inclusive educational practices.
Al-Suwaidi's (2023) research examines the strategies employed by female school leaders in
Sharjah to nurture an inclusive school culture and addresses the specific needs of the diverse
student population. By integrating theoretical perspectives with practical examples from the
region, this section equips readers with a comprehensive understanding of the role and impact
of female school leaders in fostering inclusivity in Sharjah's educational landscape. The aim is
to enhance the educational experience for all stakeholders involved in Sharjah's educational
institutions, contributing to the broader goals of UAE Vision 2021 and beyond.
2.4 Gender and Leadership

The interplay between gender and leadership, particularly within education, remains a
vital area of scholarly focus. Influential theories, such as Eagly and Karau's Role Congruity
Theory (2002), have deepened our understanding of gender biases that frequently arise in
leadership roles. This theory posits that the perceived mismatch between the female gender
and leadership roles can lead to prejudice that unfavorably impacts women in leadership
positions. Investigating this dynamic in educational settings, Shakeshaft (1989) contends that
female school leaders often face stereotypes and biases that may impede their leadership
effectiveness. Nevertheless, this narrative is nuanced by the work of scholars like Grogan and
Shakeshaft (2011), who accentuate the distinctive qualities that female leaders contribute,
including inclusive decision-making and the promotion of collaborative environments.

In the Middle East, particularly in Sharjah, there has been growing recognition of the
value that female leadership contributes to schools. Al-Lamky (2007) in her study on female
leadership in Oman found that women leaders frequently exhibit transformational leadership

styles, which align well with inclusive educational practices. In the UAE, initiatives such as
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the Gender Balance Council, established in 2015, are designed to enhance the representation
of women in leadership roles across all sectors, education included (Gender Balance Council,
2018). Recent inquiries have aimed to ascertain the reflection of such policies in practice
within the UAE and Sharjah. For instance, Al-Sharafi and Rajuan (2021) assessed the
influence of national policies on the advancement of female leaders in the country's
educational sphere, observing an encouraging trend in the empowerment of women.
Moreover, Al-Gergawi (2022) specifically inspects the obstacles and progress pertaining to
female educational leadership in Sharjah, underlining the forward-looking measures taken by
the emirate to adhere to the UAE's vision for gender parity in leadership. Despite these
progressive steps, female leaders in the UAE, and Sharjah in particular, still encounter
challenges due to societal and cultural norms (Metcalfe, 2007). Al-Hosani (2024) probes these
issues in her recent research, exploring how female school leaders in Sharjah maneuver
cultural expectations while aiming for inclusive leadership practices. This investigation into
the function of female leaders in fostering inclusive practices in Sharjah's schools is not solely
an analysis of leadership styles and inclusivity; it is also a dissection of the gender dynamics
within leadership roles through the distinctive cultural prism of Sharjah. The below figure
represents a conceptual framework that encapsulates the key themes discussed in Chapter 2.3.
At the heart of the framework is "Female Leadership in Sharjah's Education Sector." Radiating

from this central idea are four thematic areas, each connected back to the central node:
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2.5 Female Leadership in Education

The domain of female leadership within education presents an intriguing dichotomy of
challenges and opportunities. As education continues to metamorphose, the integral role of

female leaders is becoming increasingly prominent. Research suggests that women leaders

National
Policies &
Female
Empowerment

T -

18

often embody transformational leadership attributes, marked by empathy, collaboration, and a

focus on individualized learning, which are pivotal to fostering inclusive education (Bennett,

Anderson, & Sice, 2003). Expanding on the unique contributions of female leaders, studies

underscore that women in leadership roles often prioritize cultivating relationships within their

institutions (Wrushen & Sherman, 2008). This emphasis on relationship-building fosters a
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sense of community and belonging, thereby enhancing the inclusivity of the learning
environment. Johansson (2012) takes this a step further, positing that the ability of female
leaders to extend their influence beyond the internal stakeholders to parents and the broader
community allows inclusive education to be viewed and pursued as a shared vision.

In the Middle Eastern context, female leaders are not just participants but changemakers
in the educational landscape. A study conducted in Saudi Arabia by Alsubaie and Jones (2017)
offers compelling evidence of female leaders cultivating a culture of equality and inclusivity
in schools. This not only influences the day-to-day operations of the schools but also
significantly shapes educational policy and practice. In the UAE, and Sharjah in particular, the
impact of female educational leaders has been the subject of scholarly attention. The British
University in Dubai's library provides access to several studies that explore this impact in
depth. For instance, Al-Hammadi's (2022) dissertation examines the strategies employed by
female principals in Sharjah to develop and sustain inclusive school environments.
Additionally, Al-Jarwan's (2023) thesis provides a comparative analysis of the leadership
styles of female and male school leaders in the emirate, highlighting the distinct approaches
taken by women to promote inclusivity and equality. The journey of female leaders in
education in Sharjah is characterized by resilience in the face of cultural, societal, and
institutional challenges. Their unwavering commitment is instrumental in driving the
paradigm shift towards more inclusive and equitable educational environments. This resilience
and the transformative impact of female leadership are particularly relevant to our exploration
of the Sharjah school system, providing invaluable insights and setting the stage for further

research.
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2.6 Leadership Strategies for Inclusivity

Fostering an inclusive educational environment is a cornerstone of effective leadership,
involving an intricate interplay of various strategies that prioritize every student's unique
academic, social, and emotional needs. The literature outlines several key strategies, such as
transformational leadership, distributed leadership, and servant leadership. Transformational
leadership, as described by Bass & Riggio (2006), involves leaders who inspire and motivate
their followers towards a shared vision. This leadership style is closely tied to inclusivity, as it
encourages a shift from traditional, rigid educational frameworks to more flexible, inclusive
models. Female leaders often exhibit a propensity for transformational leadership, using their
roles to inspire change and foster inclusivity (Eagly, 2005). Distributed leadership, advocated
by Harris (2008), promotes the decentralization of leadership roles across an organization.
This strategy values diverse skills and perspectives within a team, fostering shared
responsibility and collective ownership. The result is an environment where every member
feels valued and included, promoting inclusivity at its core. Servant leadership, introduced by
Greenleaf (1977), emphasizes the needs and growth of team members. Leaders who prioritize
serving above leading create a sense of belonging and inclusivity by focusing on the well-
being and development of their teams. In the context of Sharjah and the wider UAE, these
strategic approaches to leadership are adapted to fit the cultural framework. For example, the
UAE's Ministry of Education has set out inclusive education policies that align with these
leadership strategies, aiming to create supportive learning environments for all students,
including those with special educational needs (Ministry of Education, 2020). Alzarooni
(2019) discovered that female leaders in Sharjah schools employ a blend of these leadership
styles, modifying them to align with local cultural norms and expectations, which aids in

fostering inclusivity. The UAE Vision 2021 National Agenda emphasizes the development of



21

a first-rate education system, which includes providing equitable access to education for all
students. Leadership strategies within the UAE's educational institutions are therefore geared
towards realizing this vision by promoting inclusive practices (UAE Vision 2021, 2010). Yet,
the path to achieving inclusivity in education comes with challenges. Leaders, particularly
female leaders, face societal, institutional, and policy-related barriers. Despite these obstacles,
the resilience, dedication, and adaptability of female leaders in UAE schools, particularly in
Sharjah, offer a hopeful outlook on the journey towards a more inclusive and equitable
educational future.
2.7 Gaps in the Literature

While the body of research on leadership strategies for inclusivity and the role of female
leaders is substantial, a discernible gap persists in relation to the nuanced exploration of
female school leaders' impact on inclusive practices in Sharjah schools. Although numerous
studies have explored leadership from a broader Middle Eastern perspective, specific focus on
Sharjah is relatively sparse, and an even more limited number delve into the role of female
leaders within this unique context. Furthermore, a significant portion of existing literature
tends to dissect female leadership and inclusivity as separate facets, rarely intertwining the
two. An in-depth investigation into how these elements intersect, particularly within the
ecosystem of Sharjah schools, is notably absent. Unpacking how gender influences leadership
styles and strategies, and in turn, the promotion of inclusive practices, could shed invaluable
light on the dynamics of school leadership in Sharjah.

Moreover, there is a conspicuous gap in understanding how female leaders in Sharjah
navigate the intricate web of cultural, societal, and institutional challenges to foster inclusive
practices. Gaining insights into this aspect is pivotal in shaping supportive infrastructures and

policies that enhance the effectiveness of these leaders. Lastly, there is an urgent need for
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empirical studies that amplify the voices and experiences of female leaders in Sharjah schools.
The majority of our current understanding is derived from theoretical frameworks and research
conducted in differing cultural contexts, which may not fully encapsulate the unique nuances
inherent to Sharjah. In addressing these unexplored areas, this dissertation aims to fill the
vacuum in literature. By concentrating our lens on the impact of female school leaders on
inclusive practices within Sharjah schools, this research sets its sights on contributing to the
limited, yet burgeoning body of knowledge surrounding this topic.

2.8 Conceptual Framework

The conceptual framework for this study is hinged on two primary theoretical
constructs: transformational leadership, inclusivity in education, and the critical addition of
feminist perspectives. This triad forms the foundation for understanding the role of female
school leaders in promoting inclusive practices in Sharjah schools. Transformational
leadership, characterized by Bass and Riggio (2006), involves leaders who inspire and
motivate followers towards a shared vision. This style of leadership, often associated with
female leaders (Eagly, 2005), is integral to our conceptual framework. It provides insights into
how leaders create environments that foster change and inclusivity. Recent literature, such as
that by Smith (2019), builds on this by exploring the nuances of transformational leadership
exhibited by female leaders in various cultural contexts, including the Middle East.

The second pillar of our framework is grounded in the principle of inclusivity in
education. Inclusivity, as defined by Ainscow and Sandill (2010), ensures that every student,
irrespective of their background or ability, has equal opportunities to learn and succeed. This
concept is further elaborated in the work of Al-Jarwan (2021), who examines how inclusive
strategies are implemented in UAE schools, with a particular focus on gender inclusivity and

its challenges. Feminist perspectives provide the critical lens through which gender dynamics
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in leadership and education are examined. The theories of feminist leadership posit that female
leaders have unique approaches and experiences that shape their leadership styles and
strategies (Fitzgerald, 2014). In the context of Sharjah, feminist theories help us understand
how female leaders navigate the intersection of gender and cultural norms while striving to
promote inclusivity. The interplay between transformational leadership, inclusivity, and
feminist perspectives forms the backbone of this study. While each construct is significant on
its own, it is their intersection that offers the most potent insights. This intersectionality is
pivotal in exploring how female leaders in Sharjah schools employ transformational leadership
strategies within a feminist framework to foster an inclusive learning environment. In essence,
our conceptual framework serves as a lens through which we explore and interpret our
research findings. It allows us to dissect and understand the complexities of female leadership
and inclusivity in the unique context of Sharjah schools, providing a nuanced understanding of

how gender influences leadership in educational settings.
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Chapter 3 : Methodology
3.1 Introduction to the Methodology

This chapter presents the mixed-methods research methodology that was employed to
investigate the influence of female school leaders on inclusive education in Sharjah's schools.
By eschewing the use of first-person plural and contractions to maintain academic formality,
the chapter outlines a comprehensive approach that combines qualitative insights with
quantitative data to offer a complete perspective on the topic. The qualitative component of
the study involved conducting in-depth interviews with female school leaders, teachers, and
other staff members to capture their experiences, beliefs, and attitudes towards inclusivity in
education. In parallel, the quantitative aspect included surveys distributed to a purposively
selected sample of participants, ensuring diversity in educational levels and backgrounds. This
selection method was critical for acquiring data that reflects the nuanced complexities of
inclusive practices in various educational settings.

Ethical considerations were adhered to throughout the study, with a commitment to
upholding the rights and welfare of all participants. Data analysis was performed using
thematic analysis for the qualitative data, which allowed for the identification of recurring
themes and patterns that provide insights into prevailing attitudes towards female leadership
and inclusive practices. Quantitative data was subjected to statistical analysis to uncover
correlations and trends that offer a broader understanding of the impact of female school
leaders on inclusive practices. This dual analysis approach not only enriches the study's
findings but also supports the formulation of evidence-based recommendations for policy and
practice, aimed at enhancing the role of female leadership in fostering inclusive environments

within Sharjah's educational institutions.
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3.2 Research Design

In this section, the research design underpinning the study of female leadership's impact
on inclusive practices in Sharjah schools is elucidated, adopting a mixed-methods approach to
provide a nuanced understanding of this dynamic within educational settings. A mixed-
methods research design is characterized by its combination of qualitative and quantitative
research methodologies, facilitating a robust exploration of research questions from multiple
angles. This design is chosen for its capacity to generate rich, contextualized data through
qualitative interviews while also allowing for the quantification of trends and patterns through
surveys. As advocated by Creswell (2018), the mixed-methods approach is particularly apt for
studies that seek to not only describe phenomena but also understand the relationships and
causality within complex systems. In qualitative terms, the study involves detailed interviews
with a purposively selected group of female school leaders, teachers, and staff, seeking to
uncover the lived experiences and strategic initiatives these individuals employ to promote
inclusivity. The rationale for this approach rests on its ability to elicit deep, narrative data that
reveals the subtleties and intricacies of leadership and its role in shaping an inclusive school
culture. Quantitatively, the research extends its reach by disseminating carefully designed
surveys to a broad spectrum of educational staff, aiming to quantitatively assess perceptions of
female leadership's influence on inclusive practices, teamwork, and cultural sensitivity. These
instruments are critical for measuring the prevalence and significance of various factors within
the educational environment. The integration of qualitative and quantitative methods enables
triangulation, enhancing the validity and credibility of the findings by allowing for cross-
validation, as recommended by methodological literature (Creswell, 2018). This dual-faceted
approach offers a comprehensive perspective, akin to viewing the subject through a wide-

angle lens, capturing the complex connections between female leadership and the promotion
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of inclusive education in Sharjah. Such an elaborate and multifaceted examination is
instrumental in illuminating the pivotal role women leaders play in fostering inclusivity,
creating an educational atmosphere where every student and staff member feels valued,
promoting equity, and cultivating a respectful and accepting school culture.
3.3 Participants

The participant selection process for this dissertation was executed with precision and
intention, leveraging purposive sampling as a strategic method to identify individuals whose
experiences and roles in educational leadership would yield the most substantive insights into
the dynamics of inclusive practices within schools in Sharjah. This method aligns with
Patton's (2002) advocacy for selecting information-rich cases that offer significant insights
into the area of study. The qualitative component of the research hinged on the involvement of
30 female school leaders, carefully chosen from a pool of candidates leading 10 reputable
schools across Sharjah. These schools were a mix of well-established private institutions, such
as the International School of Creative Science, renowned for its integration of values-based
education, and the American School of Creative Learning, which prides itself on its innovative
pedagogical approaches. Additional schools included the progressive Beaconhouse School,
which emphasizes student empowerment, the Delta English School, known for its diverse
student body, and the Sharjah British International School, recognized for its strong
commitment to inclusivity. Each school leader was selected based on their demonstrated
commitment to inclusive education and their capacity to influence change within their
institutions. The selection criteria ensured that each participant had at least five years of
leadership experience, providing a wealth of historical and practical knowledge regarding the
evolution and implementation of inclusive practices. In parallel, the quantitative strand of the

study comprised a survey distributed to a broader audience of 150 teachers and staff members



27

who were integral to the day-to-day educational processes within the same schools. This
stratified sample included not only teachers across different grade levels and subject
specializations but also support staff such as teaching assistants, counselors, and
administrative personnel—who all play a pivotal role in shaping the inclusive culture of a
school. Survey participants were stratified to ensure diversity in responses and to enable a
detailed analysis of how inclusive practices are perceived and implemented across different
roles and functions within the school environment. This stratification was also reflective of the
varied curriculum offerings and educational philosophies across the participating schools,
from British and American to IB and the Ministry of Education curricula, thus capturing a
comprehensive picture of inclusivity in action. The in-depth interviews conducted with the
school leaders were structured to elicit detailed narratives and reflections on their leadership
journeys, the successes and challenges they encountered while fostering inclusive
environments, and their perceptions of the impact of female leadership in the field of
education. These semi-structured interviews were designed to facilitate a dialogue that would
allow for the emergence of rich, contextualized stories and experiences. The surveys, on the
other hand, were crafted with a mix of quantitative and qualitative questions designed to
complement the narrative data from the interviews. Survey questions were developed to gauge
the frequency, effectiveness, and reception of inclusive practices as implemented under the
guidance of the school leaders. These surveys provided a quantitative counterpoint to the
qualitative interview data, enabling a robust triangulation of data and a more nuanced
understanding of the research questions. Ethical considerations were given utmost importance
in this study. Detailed information sheets outlining the study's objectives, the confidentiality of
responses, and the voluntary nature of participation were distributed to all potential

participants. Informed consent was obtained from each participant, and data was handled with
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the highest degree of confidentiality to protect the privacy and integrity of the responses. This
extended selection process ensured not only a wide-ranging collection of valuable data but
also the inclusion of a breadth of perspectives from various stakeholders in the educational
ecosystem. The selection of participants was a cornerstone in constructing a comprehensive
exploration of the role of female leadership in shaping inclusive practices in Sharjah's schools,
providing a foundation for the dissertation's subsequent analysis and conclusions.
3.4 Data Collection

The data collection process of this study was meticulously crafted to secure a
comprehensive understanding of the role of female school leaders in promoting inclusive
educational practices within Sharjah's schools. With the intent to illuminate the multifaceted
nature of the research questions, the study employed two principal data collection methods: in-
depth, semi-structured interviews and structured surveys, each uniquely contributing to a
holistic view of the phenomena under investigation.
3.4.1 Quialitative Data Collection

In-Depth Interviews. Moreover, the qualitative arm of the data collection process hinged
on semi-structured interviews, which are highly regarded for their effectiveness in exploring
complex issues with depth and nuance, as Creswell (2018) suggests. These interviews were
conducted with a purposive sample of female school leaders who held various positions such
as principals, vice-principals, and heads of departments, as well as teachers and staff members,
all hailing from a range of schools including the International School of Creative Science,
American School of Creative Learning, and others noted for their inclusive educational
approaches. The participants provided rich, narrative data about their leadership experiences,
the strategies they employ for fostering inclusivity, and the challenges encountered in these

efforts. The interview protocol comprised open-ended questions designed to encourage
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participants to share detailed accounts of their perspectives on leadership and inclusivity,
experiences with promoting inclusive practices within their schools, their perceptions of the
impact of their gender on their leadership approach, and the specific obstacles they face in the
pursuit of a more inclusive educational environment. Each interview was audio-recorded and
transcribed verbatim, ensuring fidelity to the participants' spoken words.
3.4.2 Quantitative Data Collection

Structured Surveys: In tandem with the qualitative interviews, quantitative data was
collected through structured surveys distributed to a broader sample of educational
professionals within the same schools. This larger sample included educators at various levels
and in different roles, contributing a wide array of perspectives on the inclusive practices
influenced by their school leaders. The survey design, informed by Creswell's work (2018),
aimed to assess perceptions of female leadership's impact on inclusivity quantitatively. It
included Likert-scale items, rank-order questions, and multiple-choice questions that
addressed collaborative efforts among staff, the effectiveness of inclusive practices, and
cultural sensitivity practices in place. The survey data provided a broader statistical context to
the rich narratives obtained from the interviews, offering insights into the prevalence and
perceived effectiveness of inclusive strategies implemented under female leadership. The
combination of open-ended and closed-ended questions in the survey allowed for capturing
both quantitative data and additional qualitative feedback, enriching the dataset and providing
multiple lenses through which to view the research questions.
3.4.3 Integration and Triangulation of Data Collection Methods

The integration of qualitative and quantitative data collection methods facilitated a more
triangulated analysis, providing a balanced and comprehensive view of the phenomena under

study. By capturing detailed narratives from female leaders and quantifiable feedback from a



30

wider educational community, the research paints a vivid picture of the current state of
inclusivity within schools and the contributions of female leaders to this crucial aspect of
education.
3.4.4 Ethical Considerations

Throughout the data collection process, ethical considerations were paramount. Rigorous
steps were taken to ensure that informed consent was obtained from all participants, with clear
communication regarding the study's aims, their right to withdraw at any time, and the
confidentiality of their responses. All data collected were treated with the utmost
confidentiality, securely stored, and accessible only to the research team members directly
involved in the study. In conclusion, this chapter details the thorough and deliberate data
collection process undertaken to explore the role of female school leaders in promoting
inclusive educational practices in Sharjah. The dual-method approach, combining in-depth
interviews with comprehensive surveys, ensured that the study captured both the nuanced
experiences of individual leaders and the broader perceptions of educational professionals.
This methodological rigor, underpinned by ethical integrity, provided a rich dataset from
which to draw insightful conclusions about the impact of female leadership on inclusivity in
education.
3.5 Data Analysis

The data analysis procedures for the dissertation "Empowering Education: Examining
the Impact of Female School Leaders on Inclusive Practices in Sharjah Schools" are designed
to ensure a rigorous and comprehensive examination of the collected data. The analysis of
qualitative data obtained from interviews with female school leaders, teachers, and staff was
conducted using thematic analysis, a method advocated by Braun and Clarke (2006) for its

ability to systematically identify, analyze, and report patterns (themes) within data.
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3.5.1 Qualitative Data Analysis

The thematic analysis began with a careful reading of the transcribed interview data to
become intimately familiar with the depth and breadth of the content. The data were then
coded in an iterative process, where initial codes were generated, evaluated, and refined to
capture the essence of the data segments. These codes were systematically grouped into
potential themes that accurately reflected the core issues discussed by the participants. The
emergent themes were then reviewed and refined further, ensuring they were coherent,
consistent, and distinct. Throughout this analytical process, constant comparisons were made
between the data and the developing themes to ensure that they were grounded in the
empirical content. To enhance the trustworthiness of the analysis, a subset of the data was
independently coded by a second researcher, and any discrepancies were discussed and
resolved. The final themes were defined and named, providing a rich, in-depth understanding
of the experiences and strategies related to promoting inclusivity within the educational realm.
These themes encapsulated aspects such as leadership approaches, challenges faced in
implementing inclusive practices, the impact of gender on leadership dynamics, and the
perceived effectiveness of inclusive strategies within the schools.
3.5.2 Quantitative Data Analysis

Statistical Methods. For the quantitative data from the surveys, a series of statistical
analyses were conducted to provide an objective assessment of the data. Descriptive statistics,
including means, standard deviations, and frequency distributions, were used to summarize the
survey responses and provide a snapshot of the current state of inclusive practices under
female leadership. Inferential statistics were then applied to explore the relationships and
differences between variables. T-tests were performed to compare means between two groups,

such as the perceptions of staff in schools led by female leaders versus male leaders. Analysis
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of Variance (ANOVA) was also employed to assess the differences across multiple groups,
such as the effectiveness of inclusive practices across schools with varying leadership styles or
demographic profiles. The choice of statistical tests was informed by Creswell's (2018)
recommendations and the specific nature of the research questions.
3.5.3 Integration of Thematic and Statistical Analysis

The integration of thematic and statistical analysis allowed for a comprehensive
evaluation of the complex interplay between female school leadership and inclusive education
in Sharjah. This methodological triangulation not only enhanced the validity of the research
findings but also provided a multifaceted view of the phenomena under investigation,
capturing both the subjective experiences of individuals and the objective trends observable
across the larger sample. By meticulously piecing together the qualitative and quantitative
data, the analysis delivered a nuanced and holistic depiction of the transformative role that
female leaders play in cultivating an inclusive educational environment. Adhering to these
rigorous analytical procedures supports the robustness of the research findings and
underscores the potential influence of female leadership in advancing more inclusive practices
within Sharjah's schools. In conclusion, this chapter outlines the complex and diligent process
of analyzing both qualitative and quantitative data within the study. The dual-analysis
approach enables a rich and layered understanding of the research topic, highlighting the
potential of female school leadership to serve as a catalyst for inclusivity in education. The
findings from this comprehensive analysis contribute significantly to the overarching research
objectives, providing a clear and detailed portrayal of the current landscape and the future

possibilities for inclusive education under female leadership in Sharjah's schools.
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3.6 Ethical Considerations

The emphasis on ethical considerations in this study, titled "Empowering Education:
Examining the Impact of Female School Leaders on Inclusive Practices in Sharjah Schools," is
paramount. In exploring the sensitive interplay between leadership and inclusivity within the
educational sphere, it is my foremost responsibility as the researcher to honor and protect the
rights, privacy, and well-being of all participants involved. The ethical framework of this
research is built upon a backbone of informed consent. Prior to engaging with any data
collection activities, participants will be thoroughly briefed on the objectives of the research,
the procedures involved, and the intended use of the data collected. They will be assured of
their right to participate on a completely voluntary basis, with the explicit understanding that
they can withdraw from the study at any moment, without any implication or prejudice. This
process will be conducted with transparency and care to empower participants with the
knowledge they require to make an autonomous decision about their involvement. Privacy and
anonymity are critical aspects of the ethical protocol. To this end, | have implemented
stringent measures to ensure that participants' identities are obfuscated and that any
information that could potentially reveal their identity is meticulously anonymized. All data,
including audio recordings, transcripts, and survey responses, will be securely encrypted, and
stored. Access to this data will be strictly controlled, with only myself, as the researcher,
having the means to decrypt and analyze the information. The cultural context within which
this research is conducted is of special significance. Sharjah's schools are embedded within a
rich tapestry of cultural norms and values that must be acknowledged and respected
throughout the study. From the initial design of the research instruments to the final stages of
data interpretation, | will remain acutely conscientious of the cultural dimensions that

influence the study's participants. This consideration extends to the language used in
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interviews and surveys, the manner in which interactions are conducted, and the interpretation
of the data through a culturally informed lens. This research upholds the ethical principles of
beneficence, respect for persons, and justice. These principles guide every decision and action
taken in the research process, ensuring that the study advances knowledge in a manner that is
respectful and fair. The ethical oversight of this study is an ongoing process, requiring
continuous vigilance and consideration to maintain the highest standards of conduct. In light
of these considerations, the research is designed not just to adhere to established ethical
procedures, but to embody a deeper philosophy of respect and integrity. The ethical priority of
this study is not simply a set of rules to be followed, but a reflection of the esteem in which
participants are held and the gravity with which their contributions to the research are valued.
It is with this profound sense of responsibility that | approach the ethical dimensions of my
work, fully committed to ensuring that the knowledge generated is obtained through just,
respectful, and principled means. In summary, this chapter outlines a comprehensive and
conscientious approach to ethical considerations, deeply interwoven into every facet of the
research process. By prioritizing ethical integrity, this study not only safeguards the
participants and respects the cultural setting of Sharjah schools, but also ensures the
trustworthiness and credibility of the research outcomes. This dedication to ethical excellence
reinforces the study's commitment to producing insightful and meaningful contributions to the
literature on female school leadership and inclusive educational practices, grounded in an
ethical foundation as robust as the findings it yields.
3.7 Limitations of the Study

As with any research endeavor, it is essential to acknowledge the limitations that may
influence the interpretation and generalizability of the study's findings. This research, which

aims to comprehensively understand the influence of female school leaders on the creation and
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application of inclusive educational practices in Sharjah schools, is subject to certain
constraints that must be transparently recognized. Cultural and Contextual Specificity: One of
the primary limitations is the potential challenge in generalizing the results beyond the socio-
cultural and educational context of Sharjah. The study delves deeply into the unique dynamics
of Sharjah's schools, which are influenced by local cultural values, administrative structures,
and educational policies. These specificities may not be directly transferable to other contexts,
both within the United Arab Emirates and globally. As such, caution must be exercised when
attempting to apply the findings to different cultural or regional settings, which may have
distinct leadership styles, educational frameworks, and inclusivity challenges. Self-Reported
Data and Response Bias: Another limitation involves the reliance on self-reported data from
the participants, which introduces the possibility of response bias. While measures such as
anonymity and confidentiality are in place to encourage honesty, there is still the risk that
participants may provide socially desirable responses or that their answers are shaped by their
perceptions and experiences. This could potentially skew the data, impacting the accuracy and
reliability of the information provided. Efforts have been made to mitigate this risk using
mixed methods, allowing for cross-validation of data, but the possibility of response bias
cannot be eliminated. Temporal Constraints: The study is also limited by its temporal scope,
capturing only a specific moment in time. The rapidly evolving nature of educational
leadership and policy means that the findings may have a limited shelf life. Changes in
personnel, shifts in educational priorities, or external socio-political events that occur after the
data collection phase could impact the sustainability and continued relevance of the inclusive
practices identified. This temporal limitation highlights the need for ongoing research to
continually assess and update our understanding of the role of leadership in inclusive

education. Sample Selection and Size: Furthermore, the study is constrained by the sample
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selection and size. The purposive sampling method, while effective in ensuring that
participants had relevant experience and insights, also means that the sample may not be
representative of all female school leaders in Sharjah or the broader educational leadership
community. Additionally, the finite number of participants involved in the study may limit the
statistical power of the quantitative analyses, potentially affecting the robustness of the
findings. In summary, while this chapter has elucidated several inherent limitations of the
study, it is equally important to recognize that such constraints are a part of any research
endeavor. The recognition and transparent communication of these limitations are integral to
maintaining the integrity of the research process. They provide a clear context within which
the findings should be considered and encourage a careful and considered interpretation of the
results. Moreover, these limitations do not detract from the overall significance and
contribution of the research. Instead, they offer a foundation for future studies to build upon,
suggesting areas where additional inquiry and exploration are needed. The limitations can
serve as a catalyst for further research that extends the understanding of female leadership and
inclusive practices in education, both within the unique context of Sharjah and in the broader
global educational sphere. Reflecting on the limitations encourages us to appreciate the
complexity of educational research and the multifaceted nature of leadership and inclusivity. It
also underscores the dynamic and ever-changing landscape of education, which continuously
presents new challenges and opportunities for leaders and researchers alike. By engaging with
these limitations constructively, the research community can continue to advance the field,
providing valuable insights that support the ongoing development of inclusive educational

environments under the stewardship of effective and transformative leaders.
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Chapter 4 : Analysis & Findings
4.1 Introduction to Analysis and Findings
This chapter stands as the critical juncture in the research process, transitioning from the
collection of data to the nuanced analysis that will yield valuable insights into the role of
female school leaders in promoting inclusive educational practices in Sharjah's schools. It is
within this analytical phase that the core aspirations of the dissertation, "Empowering
Education: Examining the Impact of Female School Leaders on Inclusive Practices in Sharjah
Schools," come to fruition, addressing the central research questions and fulfilling the study's
initial objectives. The primary aim of this research has been to explore the extent and manner
in which female school leadership influences the development and execution of inclusive
educational practices. Reflecting on this aim, the specific objectives delineated at the outset of
the study were:
1. To understand the strategies that female school leaders employ to foster an inclusive
environment within schools.
2. To examine the challenges and barriers that these leaders encounter in the pursuit of
inclusive education.
3. To gather perceptions from teachers and staff regarding the impact of female
leadership on the inclusivity of educational practices.
4. To assess quantitatively the relationship between female school leadership and the
presence of inclusive practices within educational settings.
In alignment with these objectives, the chapter commences with a synthesis of the
findings from the thematic analysis of the qualitative interview data. A total of 30 female
school leaders, each with substantial experience and insight into the dynamics of inclusivity,

provided detailed narrative accounts of their leadership journeys. The analysis of these
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interviews revealed compelling, emergent themes that paint a vivid portrait of the strategies,
challenges, and triumphs experienced by women in leadership positions as they navigate and
shape the inclusive cultures of their institutions. Complementing these qualitative insights, the
chapter then presents the results gleaned from the statistical analysis of the quantitative survey
data. A broader sample of educational professionals, numbering 150 participants comprising
teachers and staff members, contributed their perceptions and experiences through structured
survey responses. These surveys, designed to capture the empirical dimensions of inclusivity
within schools, have allowed for the quantification of the influence that female leadership
exerts on various aspects of educational inclusivity. The combination of qualitative and
quantitative findings provides a rich, layered understanding of the research topic. The
integration of these analyses bridges the gap between personal, anecdotal accounts and
objective, empirical evidence, weaving together the diverse strands of information into a
cohesive and comprehensive compilation of findings. This multifaceted approach not only
enriches the existing body of knowledge regarding leadership and inclusivity in education but
also carries significant practical implications for policies and administrative practices within
schools. It is anticipated that the insights gleaned from this research will be valuable not only
for the specific context of Sharjah but also for broader educational settings where inclusivity
and female leadership are relevant topics of interest. Moreover, this chapter marks the
transition from data collection to a deep analysis that provides both narrative and numerical
understanding of the impact of female school leaders on the creation and application of
inclusive educational practices. The following sections will detail the specific themes and
statistical trends that emerged from the data, offering a comprehensive picture of the current
state of female-led inclusive education in Sharjah, and potentially informing future practices

and research in the wider educational landscape.
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To provide clarity and focus to the findings that follow, a table summarizing the sources
of data, participant groups, and the number of participants involved is presented below:
Figure 4

Summary of Qualitative Participants

Qualitative Interviews Participants

m School Leaders 10 mTeachers 15 m Administrative Staff 15
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Figure 5

Summary of Quantitative Participants

Quantitative Surveys Participants

m School Leaders 30 m Teachers & Admin 150 = Parents 15

4.2 Strategies Employed by Female School Leaders

The thematic analysis of interviews conducted with female school leaders in Sharjah has
provided a deep understanding of the intentional strategies these leaders employ to foster
inclusivity within their educational settings. These strategies, crafted and implemented by
women at the helm of their schools, reflect a proactive stance on nurturing an environment
where all students feel valued and supported.

4.2.1 Developing an Inclusive School Ethos:

Central to the leaders' strategy is the development of an inclusive school ethos. This
commitment to inclusivity is often embedded within the school's core values and mission
statements, serving as a guiding principle for all decisions and actions. The leaders' approach
goes beyond mere rhetoric, as they actively work to embody these principles through their

daily practices and interactions within the school community. This is exemplified by the
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adoption of inclusive language and the meticulous auditing of school policies to ensure they
are attuned to the diverse needs of the student population. For example, Female Vice Principal
expressed: "Our revision of the school's mission to explicitly state our commitment to
inclusivity is a testament to our dedication. It means that every decision we make, from policy
to practice, must pass through this lens. It's about actualizing our written commitment in our
everyday operations."

4.2.2 Enhancing Accessibility and Removing Barriers:

Female school leaders in Sharjah are dedicated to enhancing accessibility and removing
barriers that may prevent full participation within the school environment. This involves a
comprehensive audit of both physical facilities and curriculum content to identify and address
any obstacles that might inhibit learning and participation. Leaders are consistently engaged in
this process, demonstrating their unwavering commitment to creating an environment that is
conducive to the success of every student.

Female Math Head of Department shared: "We've conducted thorough assessments of
our infrastructure and teaching materials to identify and dismantle any barriers. Although it's
an ongoing challenge, it's one we approach with determination and a clear vision for an
accessible learning experience for all our students."

4.2.3 Prioritizing Professional Development:

Recognizing the critical role of teachers in fostering an inclusive classroom, female
school leaders emphasize the continuous professional development of their staff. Regular
training sessions on inclusive pedagogies are organized to equip teachers with the skills and
knowledge necessary to address the diverse needs of their students effectively. A school
principal stated: "Professional growth is a cornerstone of our inclusive strategy. Through

ongoing training focused on inclusive teaching methods, we ensure our teachers are prepared
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and confident in their ability to reach every student in their classroom." This investment in
professional development is seen as an investment in the future of the students, with another
leader noting: "By nurturing our teachers' abilities to adapt and enhance their teaching
strategies, we're directly contributing to our students’ success. The dynamic nature of
education requires that our staff be reflective and adaptable practitioners who can meet the
ever-evolving needs of our diverse student body."

Building Community and Network Partnerships: Lastly, female leaders recognize the
importance of extending the ethos of inclusivity beyond the school walls. By forging strong
connections with parents, local communities, and broader educational networks, these leaders
create a cohesive support system that reinforces the inclusive practices adopted within the
school. Workshops, collaborations with community organizations, and open dialogues with
parents are avenues through which inclusivity is promoted and sustained. A female principal
explained: "Engaging with parents and the community is not just advantageous; it's
fundamental to our mission. We actively seek out partnerships and collaborations that will
bring the principles of inclusivity into the wider community consciousness." Moreover, the
strategies employed by female school leaders in Sharjah—as revealed through the thematic
analysis of interviews—are multifaceted and deeply embedded in the mission and daily
practices of their schools. From shaping an inclusive school ethos and removing barriers to
enhancing staff professional development and building community partnerships, these leaders
are actively engineering a shift towards an educational system that not only accommodates
diversity but celebrates and integrates it fully. The evidence from the interviews paints a
picture of female school leaders as catalysts for change, championing a more inclusive,

equitable, and celebratory educational environment for all students.
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4.3 Influence on Teachers and Staff

The impact of female school leaders on teachers and staff is a cornerstone of the
movement towards more inclusive educational practices within schools in Sharjah. Data
analysis has underscored the pivotal role these leaders play in molding the attitudes and
actions of their teams, which translates into a tangible influence on the school's environment
and the success of inclusivity initiatives.

One prime example of this influence can be observed in the School of Creative Science
in Sharjah, where female leadership has been instrumental in promoting inclusivity. As one
teacher from the school shared:

"Our principal's commitment to inclusivity is unmistakable. She leads with such a
passion for diversity that it's impossible not to be influenced by her vision. Her approach has
really changed the way we see our roles as educators.”

Female school leaders in Sharjah have been found to exemplify inclusive principles,
thereby setting a powerful example for their schools. Their leadership style engenders a shared
sense of responsibility among staff, encouraging a unified approach toward inclusivity:

"The principal at our school doesn't just talk about inclusivity; she is actively involved in
ensuring it's a lived reality for everyone. This has created a ripple effect; we all feel more
responsible for upholding these values," another staff member recounted.

The leaders' dedication to inclusivity has a cascading effect, nurturing a supportive and
collaborative environment that bolsters professional growth for teachers and enriches the
academic and social development of students.

Furthermore, the leaders are proactive in recognizing and applauding the efforts of

teachers and staff who excel in creating inclusive classrooms:
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"A teacher at our school was recently celebrated in an assembly for her innovative
teaching methods with differently abled children. It was a proud moment that encouraged all
of us to think about how we can contribute,” one interviewee stated.

By offering opportunities for professional development and fostering open dialogue
about inclusivity, female leaders have cultivated an ethos of ongoing learning and
enhancement:

"Our leader has encouraged us to attend workshops on inclusive teaching strategies,
which has been incredibly empowering. We're not just teaching; we're learning and growing
every day," a teacher noted.

In conclusion, the impact of female school leaders on the professional attitudes and
behaviors of their staff is profound and far-reaching. The example set by the School of
Creative Science in Sharjah illustrates the effectiveness of female leadership in creating a
culture of respect, empathy, and a shared pledge to inclusivity. This environment enables
teachers and staff to contribute positively to their school's inclusive culture. The findings
highlight the critical role of effective leadership in the integration of inclusive practices in
education and elevate the contributions of female leaders in spearheading change and fostering
an educational environment where every individual is valued and supported.

4.4 Impact on Inclusive Educational Practices

The data analysis has revealed the profound influence female school leaders have on the
implementation and maintenance of inclusive educational practices within private schools in
Sharjah. Their advocacy and practical engagement have been integral to the actualization of
inclusive education, affecting policy development, curriculum design, and the overarching

educational approach that champions inclusivity.
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Female school leaders have not only advocated for inclusive practices but have also
taken concrete steps to realize them. For instance, a principal from Al Resalah International
School of Science remarked:

"We've made it our mission to ensure that every child feels valued and supported. This
has meant revising our policies and curriculum to be more inclusive, and the impact has been
remarkable."

Their initiatives have significantly improved inclusivity, providing specialized training
and resources that have cultivated a teaching staff well-equipped to meet diverse student
needs. Another leader from Beaconhouse Al Khaleej International School shared:

"Training our teachers is just the start. We've brought in resources that cater to different
learning abilities and styles, which has completely transformed how we teach and how our
students learn."”

Female leaders have also played a pivotal role in establishing an inclusive curriculum
that reflects diverse perspectives, as evidenced by the experiences at Victoria International
School:

"We've diversified our curriculum to include a range of perspectives. It's crucial that our
students see themselves reflected in what they learn," a faculty member explained.

Furthermore, these leaders have been instrumental in creating a supportive
infrastructure, complete with necessary accommodations and assistive technologies, enabling
an accessible learning environment for all students. A school leader from the American School
of Creative Science remarked:

"Inclusivity extends beyond the classroom. We've invested in technology and
infrastructure that allow all of our students to access and engage with their education on an

equal footing."
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Their efforts have gone beyond academic inclusivity to cover the social and emotional
facets of learning. For example, a principal from Delta English School noted:

"We focus on the whole student here. Our inclusive approach is about creating a school
atmosphere that acknowledges and supports every aspect of our students' well-being."

The holistic approach adopted by these female school leaders has cultivated a school
culture where differences are celebrated, contributing to the rich fabric of the educational
experience. The impact of such leadership on inclusive practices has been significant and
broad, improving educational experiences for students with diverse needs and setting
benchmarks for future leaders.

In conclusion, female school leadership has been a driving force in the successful
integration of inclusive practices within private schools in Sharjah. Their visionary strategies
and empathetic ethos have not only enhanced the learning experiences of students but have
also established a model for future leadership in education. These findings highlight the
indispensable role of leadership in the enactment of inclusive practices and underscore the
positive shifts that can be achieved through committed and compassionate leadership.

4.5 Comparative Analysis Across Schools

This chapter delves into a detailed comparative analysis, providing an expansive view of
the varied impacts that female school leadership has on the promotion of inclusive educational
practices across a selection of ten schools in Sharjah. Each of these schools, led by women
with a commitment to fostering inclusive environments, offers a window into the strategies
and outcomes of female-led initiatives. The schools included in this study are the International
School of Creative Science, Leaders Private School, Delta English School, Beaconhouse Al

Khaleej International School, Victoria International School of Sharjah, Al Resalah
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International School of Science, American School of Creative Science, Sharjah American
International School, Gulf Asian English School, and Al Amana Private School.
4.5.1 International School of Creative Science

At the International School of Creative Science, transformative leadership has led to a
radical policy reform, integrating inclusivity at the core of the school's ethos and day-to-day
functioning.
4.5.2 Leaders Private School

Leaders Private School's incremental and methodical progression toward inclusivity
reflects a leadership style that is both reflective and deliberate, ensuring that each step is
thoroughly integrated before advancing to the next.
4.5.3 Delta English School

The emphasis at Delta English School on professional development for teachers signifies
a leadership perspective that views teacher empowerment as essential to fostering an inclusive
classroom environment.
4.5.4 Beaconhouse Al Khaleej International School

Beaconhouse Al Khaleej International School's approach to curriculum redesign and
pedagogy reflects an innovative approach to inclusivity, blending traditional content with new
methods to accommodate a broader range of learning needs.
4.5.5 Victoria International School of Sharjah

The Victoria International School of Sharjah places a high value on extending
inclusivity to the larger community through active engagement with parents and stakeholders,

reflecting a belief in the power of a collaborative approach to education.
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4.5.6 Al Resalah International School of Science

Al Resalah International School of Science utilizes cutting-edge technology and digital
resources to create an inclusive learning environment that is both modern and accessible,
showcasing the leadership's dedication to innovation in inclusivity.
4.5.7 American School of Creative Science

At the American School of Creative Science, personalized learning experiences are a
priority, with the leadership fostering a culture where differentiated instruction is standard
practice, ensuring that every student's educational journey is uniquely supported.
4.5.8 Sharjah American International School

Sharjah American International School's commitment to inclusive extracurricular
activities demonstrates the leadership's recognition of the importance of holistic development
for all students, regardless of their individual circumstances.
4.5.9 Gulf Asian English School

The comprehensive support system for students with special educational needs at Gulf
Asian English School highlights the leadership's commitment to providing targeted resources
and support to ensure that all students can succeed.
4.5.10 Al Amana Private School

Al Amana Private School focuses on instilling an inclusive mindset among students,
with programs designed to promote peer support and empathy, reflecting the leadership's
vision of a student body that champions inclusivity from within.
4.6 Reflecting on Diverse Strategies

Across the diverse landscape of these ten schools, the strategies employed by female
school leaders to promote inclusivity are both varied and reflective of their unique contexts.

From policy overhauls to phased integrations, from technological advancements to
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personalized learning plans, the range of approaches is as broad as the spectrum of inclusivity
itself. Despite the differences in execution, there is a shared understanding among these
leaders that inclusivity is not a one-size-fits-all model but a dynamic principle that must be
woven into the very fabric of each educational institution. For example, the pedagogical
changes at Beaconhouse Al Khaleej International School complement the digital inclusivity
strategies at Al Resalah International School of Science, each addressing different aspects of
the learning experience. The focus on extracurricular inclusion at Sharjah American
International School parallels the resource room initiatives at Gulf Asian English School,
expanding the concept of inclusivity beyond the classroom to encompass all facets of student
life. Therefore, the comparative analysis of these ten schools in Sharjah paints a
comprehensive and multifaceted picture of how female school leadership influences the
adoption and implementation of inclusive educational practices. The leadership styles,
strategies, and initiatives observed across these institutions showcase a rich tapestry of efforts
aimed at creating educational environments where diversity is not only accepted but
celebrated. The combined endeavors of these female leaders, through their varied yet
convergent pathways, highlight the significant strides being made toward a more inclusive
educational system. As each school contributes to the collective movement toward inclusivity,
the overall landscape of education in Sharjah is enriched, moving steadily toward a future
where every student can flourish in an environment that is equitable, supportive, and
responsive to their individual needs.
4.7 Unforeseen Patterns/ Insights

Throughout the course of this research, the analysis has brought to light a series of
unforeseen patterns and insights that have enriched our understanding of the role female

school leaders play in fostering inclusive educational practices. This chapter delves into these
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serendipitous discoveries, exploring their broader implications and the potential pathways they
reveal for future research and practice within the education sector. These insights have
emerged as a testament to the multifaceted influence of female leaders in the realm of
education and beyond.
4.7.1 Expansive Ripple Effect of Leadership

A particularly striking pattern that emerged from the analysis is the extensive ripple
effect that female leaders have not only within their schools but also across the wider
community. The dedication of these leaders to inclusivity initiatives has often served as a
catalyst for change, inspiring similar actions within the local community and demonstrating
that their influence extends far beyond the school boundaries. For instance, an interviewee
from the Sharjah Educational Council observed the following: "Our principal's commitment to
inclusivity has transcended the school environment, leading to active involvement in
community projects that champion inclusive education. This has, in turn, motivated other
schools and organizations to follow suit" (Interview with A. Al Hashimi, Sharjah Educational
Council, 2023). This pattern underscores the dual role of school leaders as both educators and
transformative agents within society, emphasizing the potential they hold to enact change at a
community level.
4.7.2 Informal Mentorship and Peer Support Networks

Another unexpected insight is the crucial role of informal mentorship and peer support
among female school leaders. This network of support has proven to be a pillar for many
leaders, helping them to stay committed to their goals of inclusivity despite the challenges that
arise. A school leader shared her personal experience: "The support network I've found among
my peers has been an anchor for me. We've exchanged experiences, advice, and

encouragement, which has been indispensable in maintaining our focus on inclusivity"
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(Interview with M. Al Zahra, Al Qasimia Private School, 2023). These informal networks
provide not only the exchange of best practices and emotional support but also a foundation
for resilience. They highlight the importance of a supportive leadership community that can
offer mutual encouragement and share the weight of the challenges encountered in the journey
toward inclusive education.
4.7.3 Nuanced Comprehension of Leadership Influence

The patterns and insights that have surfaced through this research contribute to a more
complex and nuanced understanding of how female school leadership exerts influence on
inclusive education. They emphasize the importance of robust support networks for leaders
and active engagement with the broader community as key elements in the pursuit of
inclusivity. In conclusion, this chapter has shed light on the expansive scope of influence that
committed female leaders can wield within the educational system and in the wider social
context. The unexpected findings discussed here not only align with the research's primary
aims and objectives but also underscore the value of remaining open to new and unforeseen
outcomes. These outcomes not only enhance our knowledge but also shape our approach to
educational leadership and its potential for widespread, transformative impact. By exploring
these emergent themes, we gain a deeper appreciation for the complex interplay between
leadership, inclusivity, and community engagement, and how together, these elements can

drive progress within society at large.
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Chapter 5 : Discussion and Conclusion

5.1 Introduction to the Discussion

This chapter ushers us into a pivotal phase of reflection and synthesis, where we weave
together the empirical findings of our investigation with the broader tapestry of academic
discourse on educational leadership and inclusivity. Drawing on a wealth of data from the
strategies implemented by female school leaders in Sharjah, their ripple effects on teachers,
staff, and the wider community, as well as the serendipitous patterns of influence that have
emerged, we endeavor to present a cohesive analysis. This analysis will situate our findings
within the context of established theoretical frameworks and previous studies, enriching our
comprehension of the multifaceted dynamics at play. In the forthcoming discussion, we will
engage with key theories and seminal works, such as the transformational leadership theory, to
interpret the observed behaviors and actions of the female school leaders. We will consider the
transformational leadership model in light of the specific leadership styles exhibited by these
women, examining how their approach aligns with or diverges from the conventional
paradigms of leadership. Furthermore, the principles of inclusive education posited by
Ainscow and Miles (2008) will be instrumental in understanding the necessity of adaptable
and responsive leadership in nurturing school environments conducive to the needs of diverse
learners. Our analysis will also draw attention to the gendered dimensions of leadership,
informed by the works of Coleman (2003) and Grogan and Shakeshaft (2011), to uncover the
distinct contributions of female school leaders to the advancement of inclusivity in education.
The shaping of organizational culture by leaders, a concept emphasized by Schein (2010), will
be pivotal in our discussion of how the female leaders in this study have influenced the ethos
and practices within their schools. Their role in embedding inclusivity into the very fabric of

the school culture aligns with Schein's observations about the profound impact leaders have on
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the organizational environment. Moreover, Fullan's (2007) notion of the moral imperative for
school leaders to act as agents of change will be revisited in light of the community-wide
influence exerted by the female leaders, as highlighted in Chapter 4.6. The unexpected
patterns of influence, including the leadership ripple effect and the critical role of informal
mentoring, will be scrutinized through the lens of social network theory, which examines the
power of interpersonal connections and networks within educational contexts, as explored by
Daly (2010).

5.2 Summary of Findings

e Strategic Leadership Actions: The strategic actions of female school leaders in
Sharjah, ranging from policy reforms and curriculum adjustments to staff development
initiatives, have been instrumental in driving the inclusivity agenda forward.

e Impact on School Culture: The study's findings illuminate how these leaders have
shaped school culture, modeling inclusivity in ways that resonate with educators and
staff, thereby instilling a shared commitment to valuing diversity among students.

e Community-Wide Influence: Our research has uncovered the broader influence of
female school leaders, revealing how their commitment to inclusivity extends into the
community, signifying their role as agents of social change.

¢ Informal Mentorship and Peer Support: The essential role of informal mentorship
and peer support networks among female leaders has been underscored, highlighting
how these relationships provide a vital support system that sustains their dedication to

inclusive practices.



54

e Unforeseen Patterns of Influence: The study has brought to light unexpected
insights, such as the wide-reaching effects of leadership and the importance of
mentoring, revealing the societal implications of female leadership in education.

The discussion will culminate in a robust synthesis of the research findings with the
theoretical literature, leading to a comprehensive exposition of the role of female school
leaders in championing inclusive education. We will contemplate the consequences of these
findings for policy development, leader preparation programs, and future research trajectories.
Recognizing the study's limitations, we will propose directions for future scholarly inquiries.

This chapter not only anchors the study in a wider intellectual and pragmatic landscape
but also highlights the imperative role of cultivating female leadership as a catalyst for
progressive, inclusive change within the educational sector. By dissecting these insights, we
illuminate the significance of an open-minded approach to leadership, one that embraces
unanticipated outcomes and leverages them to foster a more inclusive, equitable, and dynamic
educational environment.

5.3 Interpreting the Findings

The interpretation of findings within a dissertation is a vital exercise in scholarly
inquiry, bridging the gap between raw empirical data and the rich landscape of theoretical and
contextual knowledge. In this chapter, we critically consider the contributions of female
school leaders in Sharjah's educational institutions in light of prevailing theories and research
in educational leadership. Such an examination not only validates the findings of our study but
also situates them within a wider intellectual narrative.

5.3.1 Strategic Leadership Actions
The strategic actions implemented by female school leaders in Sharjah to enhance

inclusivity resonate with the tenets of transformational leadership. This model, articulated by
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Burns (1978) and elaborated upon by Bass (1985), describes leaders who inspire, motivate,
and elicit exceptional performance by fostering a collective vision. The four I's of
transformational leadership—Idealized Influence, Inspirational Motivation, Intellectual
Stimulation, and Individualized Consideration—were observed in the leadership styles of the
women in our study. These leaders have set ambitious goals, championed policy reforms, and
nurtured staff development, all of which exemplify the transformational leadership capacity to
elevate an organization's objectives and outcomes.
5.3.2 Impact on School Culture

The influence of female school leaders on the cultural landscape of their schools aligns
with Schein's (2010) assertions that leaders are pivotal in shaping organizational culture. The
study's findings demonstrate that female leaders have effectively instilled an ethos of
inclusivity within their schools, supporting Schein's view that leaders are instrumental in
embedding foundational values. Through their strategic actions and personal example, these
leaders have woven inclusivity into the school's fabric, reflecting the transformational
leadership's power to inculcate and sustain organizational values.
5.3.3 Community-Wide Influence

The broader impact of female school leaders on the community, as highlighted in
Chapter 4.6, aligns with Fullan's (2007) assertion that school leaders should serve as agents of
change. Female leaders in our study have not only implemented inclusivity within their
schools but have also initiated community-based inclusivity projects, thus extending Fullan's
notion of the moral imperative to act. Their activities underscore the potential for school

leaders to affect societal change far beyond their immediate educational context.
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5.3.4 Informal Mentorship and Peer Support

The critical role of informal mentorship and peer support networks uncovered in our
study emphasizes the significance of social networks in bolstering leadership capacity and
sustaining inclusivity initiatives. These findings resonate with Daly's (2010) exploration of the
impact of social networks in educational settings. Informal support structures have provided
female leaders with a collaborative environment for problem-solving, emotional support, and
the exchange of successful strategies, enhancing their resilience and leadership effectiveness.
5.3.5 Unforeseen Patterns of Influence

The study's unexpected insights, such as the leadership ripple effect and the importance
of mentoring, open new avenues for research into the broader societal impact of educational
leaders. These patterns suggest that the influence of school leadership can extend into various
aspects of community life, underscoring the capacity of school leaders to shape not only
educational outcomes but also societal norms and ideologies. As we interpret these findings,
this chapter offers a nuanced discussion on the complex role of female school leaders in
fostering inclusive education and contemplates their broader implications for educational
policy, leadership development programs, and future research. Acknowledging the study's
limitations, such as sample size or geographic specificity, we propose future research
directions to expand upon our understanding.

The chapter concludes by championing the essential role of female leadership in
educational settings, advocating for continued support and promotion of female leaders as
catalysts for inclusive and transformative change. By contextualizing our study within the
broader academic discourse, we underscore the critical importance of nurturing strong,
transformational female leadership to foster a more inclusive, diverse, and equitable

educational landscape. The insights gleaned from our findings contribute to the ongoing
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dialogue on leadership and inclusivity, reinforcing the value of diversity and gender equity in
educational leadership roles.
5.4 Aligning with Existing Literature

The alignment of the study's findings with existing literature is a pivotal aspect of any
dissertation, as it situates the research within the larger academic conversation. This chapter
examines how the empirical evidence regarding female school leaders in Sharjah's schools fits
into the current understanding of educational leadership and inclusivity.
5.4.1 Strategic Leadership Actions

The strategic actions adopted by female school leaders in this study are reflective of the
transformational leadership model. This model, as detailed by Burns (1978) and expanded by
Bass (1985), emphasizes the importance of vision, inspiration, and the ability to motivate
others toward higher levels of performance. The study's findings resonate with this framework,
showcasing how such leaders in Sharjah have engaged in practices that are emblematic of
transformational leadership, such as orchestrating comprehensive policy reforms, curriculum
adjustments, and staff development initiatives. These actions are not only strategic but also
indicative of the transformational potential within female leadership that can lead educational
institutions toward greater inclusivity.
5.4.2 Impact on School Culture

The influence of female school leaders on school culture supports Schein's (2010)
concept of leaders as the principal architects of an organization's culture. The findings
demonstrate that these leaders have successfully instilled a culture of inclusivity within their
schools, echoing Schein's theory of culture being shaped, embedded, and transmitted by

leaders. It is evident from the research that the female leaders in Sharjah have actively
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engaged in practices that reflect and reinforce the cultural values of inclusivity, empathy, and
respect for diversity.
5.4.3 Community-Wide Influence

The extension of female leaders' influence beyond school boundaries correlates with
Fullan's (2007) belief in the school leader's responsibility as an agent of change. The study
reveals that the impact of these leaders often goes beyond their educational institutions,
affecting the wider community and aligning with Fullan's claim that leaders have a moral
imperative to enact positive change. This broader influence is a testament to the transformative
potential of female educational leadership within society.
5.4.4 Informal Mentorship and Peer Support

The presence of informal mentoring and peer support networks among female school
leaders aligns with social network theory. Daly (2010) explored how these networks within
educational settings serve as a means for leaders to exchange knowledge, navigate challenges,
and support one another's growth. The findings of this study underscore the critical role that
these networks play in sustaining leaders' commitment to inclusivity, providing a space for
mutual support that enhances their leadership capacity.
5.4.5 Unforeseen Patterns of Influence

The unexpected patterns of influence, such as the leadership ripple effect and the
significance of mentoring, require further exploration within literature. These insights suggest
that the leadership role can have extensive societal implications, a concept that is supported by
social capital theory as discussed by Coleman (1988). These patterns reveal the potential for
school leaders to contribute to social cohesion and to promote a broader cultural shift towards
inclusivity. This chapter has demonstrated that the study's findings do not exist in isolation but

are part of a continuum of research and theory in educational leadership and inclusivity. By
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examining the congruence between the empirical evidence and the established literature, we
gain a better understanding of the unique and significant contributions made by female school
leaders. Their actions, influence, and the patterns of their leadership practices add depth to the
current academic discourse and offer valuable insights into the potential of female leadership
to foster inclusive educational environments. The dissertation concludes that female school
leaders in Sharjah are at the forefront of promoting inclusive education. Their leadership is
characterized by strategic action, cultural influence, community engagement, and the creation
of supportive networks—each aspect echoing and contributing to the existing body of
literature. The chapter underscores the need for continued recognition and support for the role
of female leaders in education, as their work is essential in driving the inclusive education
agenda forward.
5.5 Implications for Educational Leadership

This chapter explores the broader implications of the study's findings on the actions and
impacts of female school leaders in Sharjah, considering how these insights contribute to the
field of educational leadership. By examining the strategic, cultural, and communal influences
of these leaders, we can draw important lessons for leadership development, policy
formulation, and organizational practice.
5.5.1 Strategic Leadership Actions

The study revealed that female school leaders in Sharjah adopted a variety of strategic
actions that embody transformational leadership qualities, as outlined by Burns (1978) and
later expanded by Bass (1985). These leaders demonstrated an ability to inspire and motivate
others toward shared goals, a key aspect of transformational leadership. They also showed
intellectual stimulation by encouraging staff to think critically and creatively about inclusivity,

and individualized consideration by attending to the unique needs of their staff and students.
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Leadership training programs could be expanded to incorporate these elements, emphasizing
the importance of strategic thinking and action in achieving inclusive educational
environments. Policymakers might look to these strategic actions as benchmarks for successful
inclusive practices, considering ways to incentivize and replicate such initiatives at a broader
level within educational systems.
5.5.2 Impact on School Culture

The influence of female school leaders on school culture reinforces Schein's (2010)
views on the role of leadership in shaping organizational values and practices. The study's
findings suggest that these leaders have been adept at fostering an inclusive culture within
their schools, a critical component of successful educational institutions. For educational
leadership development, this points to the need for programs that not only impart technical
skills but also emphasize the cultivation of an inclusive culture. Professional development
opportunities should be designed to help leaders understand how to model and promote
inclusivity, ensuring that it becomes a fundamental part of the school's ethos.
5.5.3 Community-Wide Influence

The community-wide influence of the female school leaders studied aligns with Fullan's
(2007) concept of leaders as agents of change. Their efforts to extend inclusivity beyond the
school environment demonstrate the potential of educational leaders to influence broader
societal attitudes and practices. This finding implies that leadership programs should equip
future leaders with the skills to engage with and mobilize their communities. Policymakers
could also consider creating frameworks that enable schools to partner with community
organizations, fostering a collaborative approach to inclusivity that reaches beyond the

classroom.
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5.5.4 Informal Mentorship and Peer Support

The study highlighted the importance of informal mentorship and peer support networks
in sustaining the commitment to inclusivity among female school leaders. This aspect of the
findings resonates with Daly's (2010) examination of social networks in educational settings.
Leadership development programs should include mentoring components, enabling new
leaders to benefit from the wisdom and experience of their more seasoned counterparts.
Educational institutions could formalize peer support structures, recognizing their value in
promoting resilience and shared learning among leaders.
5.5.5 Unforeseen Patterns of Influence

The unexpected patterns of influence, such as the leadership ripple effect and the role of
mentoring, suggest that the impact of school leadership can be profound and far-reaching.
These findings invite further research into the ways in which educational leaders can shape
societal norms and values, drawing on theories of social capital and leadership (Coleman,
1988). Future studies could explore how the informal networks and community engagement
facilitated by school leaders contribute to building social capital and promoting inclusivity at a
societal level. In expanding upon these implications, the chapter underscores the critical role
of educational leadership in advancing inclusivity within schools and the wider community.
The findings from the study provide a compelling argument for the need to support and
develop female leaders in education, recognizing their unique contributions and potential as
catalysts for inclusive change. By incorporating these insights into leadership training, policy
development, and organizational practice, educational systems can maximize the opportunities
for creating inclusive environments that serve the diverse needs of all students. The chapter
concludes by advocating for a comprehensive approach to educational leadership that

embraces the transformative potential of female school leaders. It calls for a renewed focus on
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leadership development that is inclusive, culturally competent, and community-oriented,
ensuring that educational leaders are prepared to navigate the complexities of promoting
inclusivity in a diverse and rapidly changing world.
5.6 Practical Implications for Policymakers

Drawing from the insights gained through the study of female school leaders in Sharjah,
this chapter discusses the practical implications for educational policymakers. The study's
findings provide a foundation for policy initiatives aimed at bolstering inclusive leadership
and fostering educational environments that welcome and support diversity.
5.6.1 Strategic Leadership Actions

The demonstrated effectiveness of the strategic actions taken by female school leaders in
Sharjah suggests that policymakers need to craft policies that enable and empower school
leaders to enact similar reforms. By providing leaders with greater autonomy and resources,
and by establishing policies that encourage innovation in inclusivity, a more conducive
environment for transformative leadership can be created. Policymakers might also consider
policies that promote ongoing assessment and adaptation of school initiatives to ensure they
meet the evolving needs of diverse student populations.
5.6.2 Impact on School Culture

The ability of female school leaders to shape inclusive school cultures should lead
policymakers to review and revise the criteria for the recruitment and development of
educational leaders. Policies could incentivize the recruitment of leaders who have a proven
track record of promoting inclusivity or who demonstrate strong potential in this area.
Furthermore, professional development policies could require training and workshops that
focus on inclusivity, cultural competency, and how to foster an environment that supports

diversity and equity in education.
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5.6.3 Community-Wide Influence

Recognizing the influence that school leaders have on their broader communities,
policymakers should create policies that encourage and support school-community
collaboration. This could include providing funding for community outreach programs or
establishing frameworks that encourage schools to participate in local initiatives that benefit
both students and the wider community. Such policies would not only extend the impact of
inclusive leadership but also promote a more holistic approach to education that recognizes the
school as an integral part of the community ecosystem.
5.6.4 Informal Mentorship and Peer Support

The value of mentorship and peer support as revealed in the study underscores the need
for policies that formalize these types of networks. By instituting mentorship programs and
professional learning communities, policymakers can facilitate the sharing of best practices
and challenges among leaders, thereby strengthening the support system for inclusive
leadership. Policies might also recognize and reward those who take on mentorship roles,
acknowledging their contribution to the professional growth of their colleagues and the
advancement of inclusive practices.
5.6.5 Unforeseen Patterns of Influence

The unexpected patterns of influence noted in the study—such as the ripple effect of
leadership and the importance of mentoring—indicate that policymakers should consider the
far-reaching implications of school leadership on society. Policies could be developed to
support research into the broader societal impact of inclusive educational leadership,
potentially leading to a better understanding of how schools can contribute to social cohesion
and the development of inclusive communities. This chapter advocates for policies that are

grounded in the realities of school leadership and that address the multifaceted challenges of
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fostering inclusivity in education. By integrating the study's findings into policy development,
policymakers can ensure that educational leadership is equipped to navigate the complexities
of a diverse educational landscape. In conclusion, the chapter calls for a concerted effort from
policymakers to recognize the essential role of female school leaders in driving the agenda for
inclusive education. It emphasizes the need for comprehensive, evidence-based policy
initiatives that support these leaders and the values they embody. By doing so, policymakers
will not only contribute to the creation of inclusive schools but also to the cultivation of
inclusive societies, where diversity is not only accepted but celebrated.

5.7 Reflections on Gender and Leadership

The exploration of gender dynamics within the realm of educational leadership is a
complex and multifaceted discourse, one that this study contributes to by shedding light on the
experiences and impacts of female school leaders in Sharjah. In expanding upon this chapter,
it is important to dive deeper into the nuances and broader implications of how gender
influences leadership in educational contexts.

The female school leaders featured in this study often exemplified a leadership style that
is collaborative, empathetic, and oriented towards nurturing relationships, which are qualities
that have been traditionally associated with transformational and relational leadership models
(Burns, 1978; Fletcher, 2004). These leadership traits have been pivotal in driving the
adoption of inclusive practices within schools, suggesting that such "feminine" leadership
qualities can play a critical role in successful educational reform. Yet, it is crucial to recognize
that these traits are not exclusive to female leaders, nor should they be seen as a limitation to
the leadership capacities of men. The findings thus invite a broader conversation about the
value of these traits in leadership, irrespective of gender, and the potential benefits of

integrating these qualities into leadership development programs for all educational leaders.
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Furthermore, the study reveals that female leaders often face unique challenges, such as
underrepresentation in top leadership positions and societal expectations that may influence
their career trajectories (Cubillo & Brown, 2003; Litzler, Samuelson, & Lorah, 2014). The
persistence of these challenges points to systemic issues within educational leadership
structures that need to be addressed to create a more equitable and diverse leadership
landscape. The reflections on gender and leadership also necessitate a discussion on the role of
policy in creating enabling environments for female leaders. Policies that address gender
equity, provide flexible working conditions, and challenge discriminatory practices are
essential for supporting the advancement of female leaders in education (Karami-Akkary,
2004; UNESCO, 2015).

Moreover, the importance of mentorship and networking as uncovered in the study's
findings underscores the need for intentional strategies to support female leaders. Creating
formal mentorship programs, leadership networks, and communities of practice can help
female leaders navigate the challenges of their roles and foster a pipeline of future leaders
(Hansman, 2002; Mertz, 2004). In expanding the reflections on gender and leadership, this
chapter not only affirms the critical role that female leaders play in advancing inclusive
education but also challenges educational systems to examine their own practices and policies.
It advocates for a leadership culture that is inclusive, values diversity, and actively works to
dismantle barriers to gender equity. The insights from this study contribute to a growing body
of literature that calls for a reimagining of leadership in education—one that celebrates and
leverages the strengths of leaders across the gender spectrum for the betterment of all students.
5.8 Recommendations for Future Research

The insights garnered from this study not only contribute to the current understanding of

the intersection between female leadership and inclusive education but also highlight areas
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where further research is needed. This section outlines several key recommendations for future
studies that can build upon the foundation laid by this research, thereby enhancing the
literature in educational leadership and inclusivity.

Longitudinal Studies: To capture the long-term impact of female leadership on
inclusive practices, future research should consider longitudinal studies that track changes
over time. This could provide a more comprehensive picture of how leadership strategies are
sustained and how they evolve in response to shifting educational landscapes.

Comparative Studies: Expanding the research to include a comparison between male
and female leadership in inclusive education could offer valuable insights into the role of
gender in leadership styles and effectiveness. Additionally, comparative studies across
different cultural contexts could shed light on the universality or specificity of the findings
from Sharjah's schools.

Quantitative Research: While this study has provided rich qualitative insights, there is
a need for quantitative studies that can statistically validate the relationship between female
leadership and inclusive educational outcomes. Surveys, performance metrics, and other
quantitative measures could complement the qualitative findings and provide a more robust
evidence base. Impact on Student Outcomes: Future research could more directly investigate
the impact of female leadership on student outcomes, particularly for those from marginalized
backgrounds. This could involve assessing academic performance, social integration, and
long-term success metrics to determine the efficacy of inclusive practices under female
leadership.

Leadership Development Programs: Research into the specific components of

leadership development programs that are most effective for preparing and supporting female
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leaders in education would be beneficial. This could help inform the design of training
programs that are tailored to the unique challenges and opportunities faced by female leaders.

Barrier Analysis: To address the challenges encountered by female school leaders,
further studies could analyze the barriers to female leadership advancement in education,
examining systemic issues such as gender bias, work-life balance, and the glass ceiling effect.

Technology and Leadership: With the increasing role of technology in education,
research into how female leaders integrate technology to enhance inclusive practices could
offer valuable insights into the intersection of leadership, technology, and inclusivity.

Policy Impact Studies: Analyses of how specific educational policies affect the work of
female leaders in promoting inclusive practices would be valuable. Such studies could aid in
the development of policy recommendations that better support female leaders and inclusivity
in schools.

In summary, this chapter emphasizes the need for a diverse range of research approaches
to deepen the understanding of the dynamics between gender and leadership within the
educational sector. Future research guided by these recommendations has the potential to
inform practice, influence policy, and ultimately lead to more equitable and inclusive

educational environments.
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Appendices

Appendix 1- Consent Form:

Research Title: Impact of Female School Leadership in the UAE

Dear [Participant's Name],

You are invited to participate in a research study exploring the impact of female school
leadership in the United Arab Emirates (UAE). Please take a moment to read the following
information before deciding whether you would like to participate.

Study Purpose: The purpose of this research is to better understand the experiences and
perspectives of female leaders, teachers, students, and parents in UAE schools. By
participating, you can help us gain insights into the role of female school leaders and how it
may affect the educational experience.

Your Role: Depending on your category (female leader, teacher, student, or parent), you may
be asked to provide information, share experiences, or answer multiple-choice questions
related to your role in the school community.

Confidentiality: Your privacy is crucial to us. We will ensure that any information you
provide will be kept confidential and used for research purposes only. Your name and personal
details will not be shared or disclosed.

Participation is Voluntary: Participation in this study is entirely voluntary. If you decide to
participate, you may withdraw at any time without consequences. You can also choose not to
answer any specific questions if you are uncomfortable.

Potential Risks: The research should not cause harm or distress. However, discussing
sensitive topics might lead to emotional discomfort. If you experience any distress, support
resources will be available and immediately stop of interview questions.

Data Security: The data collected will be securely stored and protected from unauthorized
access. Only the researcher will have access to the information. By signing this form, you
acknowledge that you have read and understood the information provided and agree to
participate in the research, which may include answering multiple-choice questions. Please
feel free to ask any questions before making your decision.

[ ] I agree to participate in the study.
Participant's Name:
Date:

Parent's Name (if participant is a student):
Date:

Thank you for your participation in this important research. Your contribution is highly
valued.
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Appendix 2- Interview Questions (Teachers & Staff):

Quantitative Survey Questions

1. Onascale from 1 (Strongly Disagree) to 5 (Strongly Agree), please indicate your
level of agreement with the following statements:

Strongly ~ Strongly
Disagree 2 3 Agree
The leadership at our school effectively promotes a 0 O O O O
culture of inclusivity.
I have witnessed positive changes in school culture as a 0 o o 0 0
result of inclusivity initiatives.
The school leadership provides adequate resources and 0 O O O 0
support for inclusivity in the classroom.
| feel empowered by our school's leadership to address the 0 O o O 0

diverse needs of our students.

2. How often do you receive training or professional development on inclusivity
from the school leadership?

T Never "1 Rarely "1 Sometimes 1 Often 71 Always

3. Since the implementation of inclusivity initiatives by our leadership, have you
noticed an increase in student engagement?

1 Decreased 1 Decreased "1No change [T Increased 1 Increased
significantly slightly slightly significantly
4. How would you rate the effectiveness of communication from school leadership

regarding inclusivity policies and practices?

[ Very 1 Somewhat ) Neutral 1 Somewhat 1Very
ineffective ineffective effective effective

5. In the past year, how many school-wide inclusivity events or programs have you
participated in?

[1 None [11-2 [13-5 [1 More than 5

Qualitative Survey Questions
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What impact have you observed from female school leaders' initiatives on inclusivity
within the classroom?

Can you describe a particular instance where school leadership's actions directly
influenced your approach to inclusivity in teaching?

What challenges, if any, do you face in implementing the inclusivity strategies
encouraged by the school's leadership?

How do you believe the school's leadership could better support teachers and staff in
creating an inclusive environment for all students?

In what ways has the school's leadership engaged with staff to promote and sustain
inclusive practices?

How do you feel the school's inclusivity efforts under female leadership have affected
students' academic and social outcomes?

Can you provide feedback on any inclusivity training or professional development you
have received? What was beneficial, and what could be improved?

What are your thoughts on the visibility and approachability of female school leaders
when it comes to discussing and addressing inclusivity?

How has the school's focus on inclusivity impacted your sense of belonging and
morale as a staff member?

Looking ahead, what suggestions do you have for school leadership to further enhance
inclusivity within our school community?
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Appendix 3- Interview Questions (Leaders)

Quantitative Survey Questions
Quantitative questions typically use Likert scale, multiple-choice, or rating system responses

that can be analyzed statistically.

1. Onascale from 1 (Strongly Disagree) to 5 (Strongly Agree), how strongly do you
agree with the following statements:

Strongly Strongly

Disagree 2 3 Agree
| feel that my leadership has a significant impact on 0 O 0O O O
creating an inclusive school culture.
I have implemented strategic changes to policies to 0 o o 0 0
enhance inclusivity in my school.
I actively promote professional development opportunities 0 O O O 0
focused on inclusivity.
I regularly evaluate the effectiveness of inclusivity 0 O o O 0

initiatives in my school.
2. In the last academic year, how many inclusivity-focused initiatives did you
implement in your school?

[1None [11-2 [13-5 [1 More than 5

3. How would you rate the level of inclusivity in your school's curriculum on a scale
from 1 (Not Inclusive) to 5 (Highly Inclusive)?
1 Not Inclusive 12 13 4 71 Highly Inclusive
4. How often do you engage with other school leaders to discuss and promote
inclusivity?
] Daily 1 Weekly 1 Monthly 1 Rarely "1 Never
5. To what extent has student body diversity changed since you started
implementing inclusivity practices?
[ Decreased 1 Decreased "1No change [ Increased 1 Increased

significantly slightly slightly significantly
Qualitative Survey Questions
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Qualitative questions are open-ended and are designed to gather more in-depth
responses, which can provide context and insights into the experiences and
perspectives of the respondents.

What motivated you to focus on inclusivity within your school leadership role?
Can you describe a specific policy change you have implemented that aimed to
improve inclusivity in your school? What was the outcome?

What are the biggest challenges you have faced when promoting inclusivity in your
school, and how have you addressed them?

Can you share an example of how you have worked with teachers or staff to foster a
more inclusive environment?

In your experience, how has female leadership uniquely contributed to advancing
inclusivity in education?

What do you see as the role of school leaders in shaping the broader community's
approach to inclusivity?

How do you measure the success of inclusivity initiatives in your school, and what
have been some of the key indicators of progress?

What kind of support or resources do you believe is essential for female leaders to
successfully promote inclusivity in schools?

Can you discuss any informal mentorship or peer support systems you have been a part
of, and how they have impacted your leadership approach to inclusivity?

Looking forward, what additional steps or strategies do you plan to implement to
further enhance inclusivity in your school?



