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ABSTRACT IN ENGLISH
This research investigates the Toward Inclusive School Development Programme (TISDP)
launchedn Lebanon, in January 2018. The project is a joint initiative of the Lebanese Ministry
of Education andHigher Education (MEHE)and the United Nations Children's Fund
(UNICEF) and is supported by the Government of Canada.
The study investigateghe perceptions, development, and implementation of the TISDP. A
mixed methods approach is used to collect qtative data through surveys and qualitative
data through focus groups, sestiuctured interviewsparticipatoryand non participatory
observation, and document analysis. The exploratory sequential mixed methods design was
adopted to provide the qualitative data. The paradigm of pragmatism was also applied to bridge
the gap between the scientific method and naturalistic methods. Tauselof triangulation
aimed to increase validity and trustworthiness. The research questions focused on the aspects
of development and how the provision services were implemented for the target group of
students. It also explored the perspective of differstakeholders of the development and
implementation. Findings revealed that there are several gaps realised during the
implementation process towards inclusion. The following areas of concern need to be addressed

to ensure sustainable development ofgfegramme in the future. These gaps include:

1. Lack of alignment- There is a disconnect or misalignment between what the
management level of the programme wants to achieve and what the principals and
paraprofessionals in the schools actually do. This hadirect impact on the
effectiveness of the programme.

2. Enforcement It was noted that there is an obsessive forced hierarchical system rather

than a participatory system in the programme.



3. There is no clear inclusive education policy at the national Eawvtlthere is a lack of
resources to provide provision services, which leads to frustration among

paraprofessionals.

The study concludes with recommendations for future practises based on lessongriarned

TISDP. Finally, detailed suggestions for furthezsearch have been made to help fill the

research gap with the aim of improving inclusive services in Beirut, Lebanon
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CHAPTER ONE (INTRODUCTION)

1.1BACKGROUND OF THE STUDY
In Lebanon, Law 220/2000 which details the rights of people with disabilities specifies all

children be given equal access to education witmarimination.The law 220 was issued, in

200Q and has not been updated up until this moment t i s dri ven by thi
philosophy which states théchildren that learrnogether, whenevepossible, learn to live
together regardless of differences they may bé8alamancd 994, p.11).

The country signed the UN Convention on thgh®s of Persons with Disabilities (UNCRPD)

in 2006, whichpromisesqual educational rights to those with special needs and the treaty has
not been ratifieget

A WHO (2011)st udy revealed that one billion peo
experence some form of disability and this global estimate for disability is on the rise due to
many reasons such as the improvements in the methodologies used to measure disability. Thus,
provision support services to cafer the needs of this category efrners are expected to be

on the rise accordinglyResearch demonstrated th&@®so of the global population, adolescents

and youth, with an estimate of 258 million children are not in school (UNES0ZD).
Students withSpecial Educational Needs and Diditibs (SEND) are neither granted equal
opportunities nor quality educatioAccording to a recent report by the human right watch
(2018), fivepercentof children below the age of fourteen have a disabilitgppAadeclaration

by the government agendypat is responsible for enrolling students with disahiitated that

only 8,558 of children aged five to fourteen are registareegbanon for receiving the needed
support to cater to their disabilitiesccording to UNESCO (2020b) there are arounditi8on

children not enrolled in primary education worldwide and approximately 100 million did not

complete the mandatory stage of education. In the Arab region, UNICEF (2020) estimated that



only 74 percentof students from the poorest quintile and@#centfrom the richest quintile
completed their primary education in 20I%wus, discrepancies in statistics indicate that tens

of thousands of Lebanese children with SEND are not registered in the Rights and Access
databasesThe result is that many of thestudens not only may not have access to education

at all but also their basic needs are not catered for by the country (HRW 20h8gquently,

the number of out of schoahildrenin Lebanon is growing and exclusionbhecomingthe
norm. To addressgh drastic current stgtthed Towar ds | n c Dewvedopneret Sc h
Programo (Tl SDP) of provisions and sewasi ces
collaboratively led by the Lebanese Ministry of Education and Higher Education (MEHE), the
United Nations Children's Fund (UNICES&)pportandfinancedby theCanadiarGovernment.

The aimwas to promote the development biclusive educatiorenvironments, build the
capacity of theublic-schoolsystens and equip stakeholders with thecessarignowledge and

skills to ensurequality education for all students including SENRidentsby targeting 30

public schools in all governorates of Lebanon.

A reportpublished on thérab humandevelopment byoththe United Nations Development
Programme (UNDP) and the World Bank in 2007 stdlbat the quality of education in the

Arab region has deteriorated and needs urgent reform to meet the demandsldtctwty
(Jurdak &BouJaoudg2011).

Thisstudyaimis t o i nvestigate the TISDP6s develop
order to drive radical change in Lebanese public schools, educational culture and society.

In regards to th@ersonal rationalisation of the study, the triggering factors for me leth

(a) my personal experience of my chigeh (Jamil & Karim)who werediagnosed wittADHD.

I was lucky in seeking out a private inclusive school in Dubai, UAE that was equipped to

support children with special nee@som this experience, | learnt essial skills of how to be



effectively involved in their school lifelheknowledge | gained permeated into my practice in
working in private schools for the last twelve ye&taving lived through the successtbéir
caseovercomingheir obstacles dut and transforming into @niversity student studying the
second year of computer science aspartingswimming champion(b) observing the trauma
experienced by Lebanese people of the port explosion in Beirut in 2020. It affected many
people, and theitsiation was exacerbated by the impact of the secmnomic challenges
experienced by them. It was then that | came to realize the importance of investigating TISDP
to help students with disabilities who are the last on the list to be considered fat suppoh
context.Subsequentlyl was ready to share nhhumbleexperience to help others in a similar
situation | now advocate for inclusive education. What | experienced with my two sons should

not be experienced by other people.

TISDP: School Development

This study is built on the belief which states, the inclusion of students with SEND not only
supports them but also improves their holistic wellbeing in line with similarly developing peers
in terms of emotional, social and acadeachievement4juwon 2008; Katz & Mirenda 2002).
Internationally, a significant increase in the proportions of students being categorized in need
of support make schools look hard to develop and earn additional resources to cater for the
needs of all éarners (Fulcher 1989; Meijer & Watkins 2019). Though, effective school
developmenhelpsevery learner thrive angrosper

Inclusive educations a journey through which expected equity issues will arise in three
interlinked areas within, between apelyond schooléinscow (2020) as shown below:

Within schools:

It stems from school and teacher practices, including:



1) The ways in which students are taught and engaged within the teaching and learning
process.

2) The ways in which teaching groups are organized and the different kinds of opportunities
that result from this organization.

3) The ways in which the school responds to diversity in terms of attainment, gender, ethnicity
and social background.

4) School charaeristics related to the kinds of social relations and the provided personal
support.

5) The kinds of relationships the school builds with families and local communities.

It is worth noting that, scho@nprovement projects of reform, aims at improving ficas in

ways of responding positively to student diversity. The key point here is to celebrate individual

differences and not to see them as problems to be fixed, but as opportunities for enriching

learning. A common characteristic of an inclusive schmotel involves being welcoming,

supporting and tracking the progress of all students in general and vulnerable students in

particular.

Between schools

Inclusive practices may vary from school to school within the same country due to several

reasons sucas collaborative inclusive culture. Moreover, teachers need to have the flexibility

to cooperate not only with other staff members and students but also with other schools, and

with stakeholders beyond the school gate

Beyond schools

Socieeconomiccircumstancesmay vary across countries, that make some countries poor and

others affluentConsequently, this has an impact on the implemented practices.



Underlying social and economic procesaegllobal levelgnay affect local conditions out of
which inclusive practices are driven.
Therefore, wider policy context beyond the national forces, might affect the results:

1) The family processes and resources which shape how children learn and develop.

2) Thepr o f e sperspeativeed woriing in schools.

3) The demographics, economics, cultures and histories of the areas served by schools.
Accordingly, the school development proces®ws that during the implementation stage many
forces act as a contextual influence, whichyrhacome barriers and obstacles or its support
and encouragement. It is worth knowing about the characteristics and aspects of this
development.As a result of such development in competenciesachers may establish
learning situations for children to dewep their key competencies for liffe ac her 6s s
development is an egoing path This is illustrated in Figure 1.1 which is adapted from

Mouawad(2013 p.182)

Accep
them as Make a
part of new

Explore
challenges
and
emotions

Find ways
to
implement
it

Start by
guestioning

Reproduce
what has
been learnt

identity destiny and decision

mission

Figure 1 TISDP: Implementation Process



The wholesystem approach framework developed by Ainscow (20@@Yed the current
research to investigate the aspects and the development journey of the three case schools into
inclusivity (see Appendix 2).

The framework is used as a tool to structtlreught processes around the promotion of
inclusion, equity and excellence within the education systenmeach inclusive goals, studies
revealed that the equigxcellence dilemma relate to one another through sustaining effective
schools (Handi994;Florian (2019).

Research also concluded that, implementing inclusive strategies in effective schools can be
achieved in the presence of four interrela
practice. The school development plan (see Appen@ixdliides schools on their journey into
inclusive education. It is a road map providing lesseast from international experiences on

how to promote inclusion and equity; yet it needs to be adopted and adapted with care in
Lebanon to fit the local coext. Met aphori cal |l vy, these 4Pb6s ar
effective inclusive car (Gaad 2021).

Policy: Inclusion & Equity as principles

Policy constitutes the first wheel of the effective inclusive car. Policies are meaningless papers
if policy implementers do not believe in their contents and action them. Importantly, @atear
inclusive policy is needed in each school to help every learner thriv8camh. Inclusive
policyisasecal | ed dAri ght o0 -tbday sSchook oper&ions lbeffecively d a y
implemented for such purpose. For example, equity principles involve the belief that education
is the foundation for a more just society.
understandings of these concepts and their atgerapidevelop inclusives ¢ h o values 6

become clear so that the intended progressmooth and seamlesdn the other hand, the



external policy environment needs to be compatible with school developments policies in order
to support the efforts &f ¢ h swoik.6

The 6ecology of equitydé (Ainscow et al. 201
not dependent only on the educational practices implemented by teachers in su$ieald, it

is affected by a myriad of external interacting processeich exert influence on the school
fromthe outsideTher ef or e, when school sd actions are
efforts and policies from other local players, community groups, universities and public services
then results can multipty he i mpact s of (KermaRyson, & Rdff@e20ds ef f or
Place: Involving the wider community

Place constitutes the second wheel of the effective inclusive car. What is worth aiming for is to
place the child in the right environment taking imto nsi der ati on what su
development and growth to thrive. Place is as equally important as producing inclusive policies.

It requires forming partnerships with and among key stakeholders who can own the process of
change and support it.

The essential issue of the place becomes to investigate the current culture and teaching
(Ainscow & Messiou 2017) to know the language of the ongoing practices (Ainscow et al.
2006) related to presence, participation and achievement of all students.

In inclusive places, a collaborative multidisciplinary team choose adopted learning support
provisions Mitchell (2015) through Respoftseintervention Model (RTI) which suits the
settings and case (iFndg,urwhi2c h2) meea ngsiumpbirhcev i &
evidencebased best practices in Tierl of in the classroom support; Qoyiydurposes, which

means learners who need additional help receive it at Tier 2 through small group intervention
which takes place in some cases outside of classroom ddwdast Tier 3 employs daily

individual intensive remediation of ofm-one in a separate setting. Also, it may require



support from outside specialists such as spaachlanguagéherapy or psychology services

(Fairbanks et al. 2007).

Tier 3 Tier3

Intensive individual Intensive individual

Academic Intervention for Behavioural Intervention for

high risk students (5%) high risk students (5%)
Tier 2 Tier 2

Group
academic

Group Evidence-based
Behavioural intervention
for 15%)

Tier 1

Tier 1

of students respond to High

Academic
Instruction

Instruction

Figure 2 TISDP: Implementation Proces®©r the Multi-Tiered Systems of Support modeSource:Haigazian (2021, p.18.

Process: Use of evidence

Process is the third wheel of the effective inclusion car. It starts with ensuring that a policy is
issued and the right place is chos8nbsequentlythe aim of the process is to foster the
participation in learning for all students. The basis involvadny a systematic road map,
which indicates the different stages carried to serve the child from the initial referral in day one
to the graduation on the last dayppésence at school.

In contexts, where there is a culture of collaboration that encesiraigd supports problem
solving (Ainscow 2016, Dyson et al. 2004¥lusive educatioms more likely to be successful

because all staff are broadening their repertoire of respartags. the clarion call for teachers



to work with and through other aduttssecure meaningful learning experiences for all children

in the classroom community (Florian 2014; Florian & Spratt 2013) remains upheld. It is proven
that quality teaching is fostered within a supportive community, providing opportunities for
learning,reflection and transformation (Fulton et al. 2086y thateachers no longer should

be o0aloned6é in their classrooms; i nstead, tF
to improve the quality of their work (Clift et al., 1990; and Gore & Ze&h1991).

On the other hand, not all | earning in O6¢co
may acquire undesirable forms of practice or values (Salomon & Perkins, 1998). Clement and
Vandenberghe (2000), stated that autonomy and colleg@dityplement each other, and
professional developmenPD) is the result of the interplay between the individual and the
group. In order to work alone, teachers need to collaborate with others, and vice versa (Clement
& Vandenberghe, 2000).

Ainscow and Sandh (2010) illustrated in their study that preparation, implementation and
review of the Individualized Education Plan (IEP) need to be based on shared d@eaking

and democratic principles.

Yet, to improve current inclusive practices and causealéséred culture changes a common

| anguage called é6inclusive dialogued6 (Huber
teachers but also amongst teachers and their students. Like this, to promote incksionls

then inclusive inquiry, which ithe studenteacher dialogue used as a mean to an end of making
lessons more inclusive (Messiou & Ainscow 2020) is imperative. Also, a distribution of

| eadership is needed as an Oegogli ned to enab
Therefore, the use of evidemfrom dialogues may cause reflections andaadistioning which

needs to be harnessed as a lever for change (Senge H888¢.improving current practices



results in experimenting new ones and reaching out to all students including hard to reach
learrers (Ainscow 2016).

Organizational flexibility is the foundation for introducing these new practices. It indicates that
senior staff administrators be actively supporting the processes of experimentation and
collaboration amongst teachers. Theseareseen t he o6 gl ued t hat can b
to foster the participation in learning for all students. Support check points and evaluation
process are needed in order to explain to what exteninfiiemented process is effective
(Ainscow 2016).

Practice: Administration

Practice is the last wheel of the effective inclusive car. Practice is reinforced by preparing staff
members (e.g. teachers and paraprofessionaldNfOLUSIVE EDUCATION, to enhance
teaching and learning for all students. It irnad the input of competent teachers and
administrative members in the experiencéNELUSIVE EDUCATION. It is underpinned by

a clear philosophical policy made not only at school level but also at classroom level (Ball
2010). Adopti ng ntihded | 6elbe aadipm g afcrho,m stchheo ol s 6 ¢
become drivers of change for studentsd suc
variations among staff members by promoting collaborafidverefore they become more
competent via sharingesources, ideas and expertise to improve practice. Collaboration is
defined as O0an interactive process where a
together as equals to generate an &NCPH, opr i
2006b, p. xi).Empower i ng practiti on erinclusiwe educatiavdse 1 g (
mentioned by Forlin et al. (2013) amdnphasizedy the Australian Research Alliance for
Children and Youth (ARACY). It outlined the initial teacher education, PD arskrivice

learning of quality teaching. Includingchnology, theuniversal design for learnin@JDL)
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whichis a teaching approach. It accommodates the needs of all students with disabilities and in
thear learning processas well asindividual planning,adaptive curricula, alternative curricula

al | of which supports i n -beingaendtd eack the gocae n t (
emotional, behavioral and educational attainments (Agha & EIDaou 2018) of success.

To achieve inclusivity goals, a multidiplinary team needs to hold everyone accountable to
envision what is to be reached and work together to achieweit h pot enti al t o

l evel col |l abor at i onAckndwlédgimgtineiinduerea of shool eohtext 2 0
on collaboratie practices, research highlights the pivotal role of leadership in fostering
collaboration and creating collaborative cultures (King 2011, 2014). A research study reported
the positive impact of peer col | abTonaaandi on
Shanks 2017; Witterholt, Goedhart, and Suhre 2016).

Hence adopting inclusion as a pillarasexamined to uncover how educational provisiwese
promoting inclusion tsupport all students and reach oustodens who are excluded at the

momen.

11



1.2STATEMENT OF THE PRO BLEM
Inclusive educatiotlevelopment is a complex process. It requires structural transformkion

to be in place for fostering systematic and meaningful learning towards inclusive schools (Said
et al. 2017).In Lebanon legislation indicates that the law guarantees the equal education
opportunity for all children or adults with disabilitigsowever article 59 does not clarify how

the decisions of the journey intoclusive educatiorshould be maddn the absence on how
inclusion is translated into practice (Florian & Blackhawkins 2011); teachers report that they
are inadequately trained in inclusive practices (Allan 2015, Robinson & Goodey 2018).
Consequently the development of TISDRnd the implementation proceduneeds to be
investigate sincethe process tpromoteinclusivity is still unclearin the absence of detailed
manuals on how its to be executedn the current Lebanessettings.Bassous (2019) also
revealed that school leaders in Lebanon need to shapertipetencies of teachers to engage
with SEND students by constructing their knowledgke added thathere is still a need to
investigate school development characteristics because curpetitig-schoolteachers are
incompetent and less qualified thimeir colleagues in the private sector due toftug, they

rely on rote learning pedagogical practices.

By the same tokeranother study indicated that school principals are not appropriately trained
for leadership in special education Lynch (20T2)is means a challengimgad from policy to
practicewas expected to bwng, complex and winding (Karteri 2024nd worth investigating
According to Jurdak and BouJaoude (2011, p. 3), teachers, parents and students are rarely being
hear d as fieéonu hasa beeno aoracéptualized, initiated, funded, managed, and
evaluated at the highest | evel o of the MEHE
for Educational Research and Development (CERD) but not actually implemented at school
levels.In addition, SEND families face psychological and financial difficulties; their children

are being bullied by their classmates in inclusive settings, i.e., in mainstream schools, and their

12



therapeutic services are costly thus their parents cannot afford proper diagndsestamnent
(Lakkis & Thomas, 2003).Thusst akehol der s 6 p developmpnt iardn s
implementation praedureof inclusive educatiorwas a need to explolecause itmight either

be a factor topromote or impede inclusivityNonetheless, no studiesere found by the
researcher in Lebanon to explain how TIS®Bs practically executed towards the shift to

effectiveinclusive educatiosysem

1.3PURPOSEAND OBJECTIVES
The main purpose of this research stisdp investigate the development, implementation and

stakehol dersd perceptions of the O6Towards
at public primary schools in Beirut, Lebandie objective is tinvestigate the three factors of

T | S Drirdedy he:aspect®f its development procegbeimplementation proedureand the
perceptions of stakeholdera the development and implementation of TISDis study aims

to examine the TISDP goalsgeAppendix 11), the planning and development stage,fstaf
training and PD, community input and the provided technological resources due to their
paramount importance of impacting practicese aim isalsoto investigateheimplementation
proceduref promotinginclusivity in the three selected public schaal8eirut Subsequently,
recommendations are given after exploringg a k e h o | d e ros the dewlopmenpand o n s
implementation of TISDRs a catalyst for changt either furthefa) sustain inclusivity in the

threes ¢ h osettings@i(b) encourag a bettemclusive developmeat awarenesplan

1.4ARESEARCH QUESTIONS
The overarching research question is:

How areLebanese public primary schools in Beirut moving towards inclusive edudayitme

implementation ofthé Towar ds | n cDewseil voep nfecnPio oPlrso gr a mo

13
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RQl:\What are the aspects of the devel opment ¢
Programdéd (TI SDP) for public primary school s
RQ22How t he O6Towards I nclusive Schoolestedte v el
public primary schools in Beirut, Lebanon?

RQ3: Wh a 't are stakehol dersd perceptions of t
60Towards I nclusive Schools Devel opment Pro

Beirut, Lebanofl

1.5 RATIONALE AND SIGNIFICANCE OF THE STUDY
The value of the current study lies in its uniqueness and the paucity of data exploring this

specific problem No mixed methodArab world studies investigag TISDP journey into
inclusive educatiomelevant to the nature of themp | e ment ati on process
perceptionsvith a focus on the aspects of the teaching and learning proees$oundin the

Arab region, rigorous research evaluating current initiatives and practices on inclusion in the
region is scarce. Extisg research focuses on the attitudes towards inclusion. Specifically, on
the contribution of the implemented initiatives on the change of attitudes; which is a much
needed information that is still limiteérederickson and Cline (2002) highlighted thaaty
successful school development and reform needs to consider the views and feedback of the
beneficiaries, this constitutes a rich source of informatlonaddition, in Lebanon, poor
information management systems are considered barriers for decisi@sni®cause it
prevents them from the availability of the required information to make their informed decisions
as well as to monitor and track the progress of any initidtiearticular, @aminingthe views

of the primary school children (agesi412) and their parentsontributel to bridging the
researchgapin the literature (Gonzalez etal. 20l and thus ensued a moreeffective and

successfuluturerestructuringplansfor TISDP (Hornby & Witte 2010)
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The current study ideniéd best practices for educati8gEND studenta/hich is a much needed
information to caterfor the needs othis category of learnersn Lebanese public primary
schools.The outcomes ware instrumental to understand how current school practica®
implemenedt o support school 6 sInclusive educaioddvelopménbisp me n t
Oeverybodyods busi nessd ( S| aeevolationhry and Rab ger s
revolutionary process.Thus all the peripheral policies (that are not directly relatetb
educational issuesincluding: social protection,cross sectorateforms, attitudinalyouth
developmentenvironmental and infrastructureshich arenot related to educationgsues Du

Plessis 2013)were thoroughly examinedHenceforth this study offers contributions to
knowledge and bridge the current research §ap.recommendationsereprovided to guide
stakeholders t@romoteinclusivity in thebest way that goes hand in hand with terent

political status, settings and context of the aouThis research study does not only stress the

i mportance of the devel opment, i mpl ement at
point to reflection (Loughrar2006) on the attainment of the educational reform; it also
considers the interveningxables of the current soepwlitical and economic context of the
country, whichacedas a factor to impact the programdthe wider school communigyhich

acted as #&riggerto amore widely change in the society as pinpoiriigdhe current research

Also, further research will bespiredvia the current research results to increase the knowledge

base for educatin§END students in Beirut, Leban@mid the current context

The current study adoptise mixed method approach as seen in the figjitiebelow. It means

mixing both the quantitative and qualitative metheoalseek an answer to thequiry. Thus

this process involvegtegraing simultaneously the process of collecting quantitative data

15



through surveys andjualitative data througHocus groups,semistructured interviews,
observation and document analysis as shown

The exploratory sequential mixed method design was adaptéw beginning becaushe
focus groupsemistructured interviews, observation and document analyesis condctedto
provide qualitative dataThe pragmatism paradignmvas also adopted becauspragmatism
bridges the gap between the scientific method and the naturalist methodsans the
investigationwas done

guantitatively using scientific tools afmeworks (the index for inclusiot) understanthe
reality of how TISDP was implemented in practice within the naturalistic setting of the
Lebanese contexBragmatism is usetb focus on the research probleifthe researcher is a
learner, whodoes notknow whether the qualitative or the quantitative data would be more
important for answering the research questi®ragmatism is sélexibile andis considered
loose (Plano Clark & lvankova 2016).

Next, results wereconstruoed from knowledge gained tbring change in threality of the
journey towards inclusivityPragmatism is focused on finding practical solutionmtegrating

the analysis of the qualitative and quantitative tataredto Lebaneseetting.
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Mixed Method Approach
Research Approach and Design

@ @ o

Exploratory Sequential Pragmatism Inductive / Deductive
Mixed method Design Phenomenological Paradigm

Quan
Data

Qual

Data

Qual

Collection
Data

Collection Collection

Results
Integrated

analysis of Quan
& Qual Data

Figure 3 Mixed Method Visual Plan

1.6 ORGANISATION OF THE CHAPTERS
Thecurrentstudy is organised intsix chapters. In chapter ongreview of thebackgroundf

TISDP and the Lebanegelucation system waevealedthe aim was t@inpointthe purpose,
and clarify therationale and significance of the studdlso, three esearch questions were
presentedin chapter two, literature@asreviewedto provideasnapshoof the different apects
of literaturerelated to thénistorical development afclusiveframeworks, models artieories
liket he 01 ndex ih additior tomehtiwrsnglocal debanese anohternational
debates arouniiclusive educatiomas towhat nclusionis as well aso what it is not The aim
of chapter twowas to provide the le&kground and conceptual understandifay the current
study ofthe TISDPin Lebaneseggovernment primary schoolB chapter thregthe approach
and methodologyvere describé alongwith the design of the data collection meth@ohsl

ethical consideratiorthat are relevant to the studg addition, alescriptiveaccountwas given

17



of the conductedpilot studyandthe researchdér s it @ddedwith measures o¥alidity,
reliability, trustworthinessand the methodological challengdsat wereencounteredIn
Chapter four, the findings of étstudy stadwith an overview of the chaptdollowed bythe
qualitative and quantitativéatareflecting thedevelopment process, implementation procedure
and the perceptions overvierachoneaddresse thethreeresarch questions respectively.

chapter fivetheresults, analysis and discussion waentionedvith which followedresponses

to each research question accordingly. SDP6s t eachi ng arindicatorsar ni
of inclusive practices, wemmalsedindepthb ased on t he &6l ndex for
the three school dimensions of cultures, policies and praditicelsapter sixa conclusion \&s
presented at botlevel one two and threestakeholdersvith respect todetectedbarriers to

inclusivity, finally, personal gains and recommendations for further stediésd the thesis
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CHAPTER TWO (LITERATURE REVIEW )

2.1 OVERVIEW OF THE CHAPTER
This chapter includes a review of the literature and chronologically presents the development

of inclusive educationlt involvest h clugiord conceptual understanding from global and

local perspectivesAlso, it captures detailed description of the omajole played by
stakehol dersd per ceptTheltesmture review maicatevhat meeds i n c |
to be accomplished in the process of the transition of government schools to inclusivity.

To understand the landscape and lamattextin which TISDP bok place, itwas vital to

pinpoint frameworksused agools to guide the processmoothly and clearlyConceptual
understanding of inclugity wasrevealed according to TISDP guidelireasl local contexiThe

aimwas to identify best practices whidould unlock the learning potentials studentswith

SENDat TISDP,in Lebanon.

2.2 CONCEPTUAL ANALYSIS
To investigate how Lebanon transfardits education system to move towards inclusiba, t
study conceptual framewlowasthusdivided into three differenthemes The development,

implementation and perceptiofSgure2.1).
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The Conceptual Framework of the study

Development

TISDP: 1. Goals 2. planning & development Stage, 3. Staff Training & professional development 4. Community
Input Support services, 5.Resources such as Technology

\ 4

Index for Inclusion:1. Creating inclusive cultures 2. Producing inclusive policies 3. Evolving inclusive practices

On Four fronts- Administration, Teachers, Students and Parents

A
| The Lebanese Social, Economic and Political Crisis |

Figure 4 The Conceptual Framework of the study

Figure4 representshe conceptuaframework It includesthethree themes:

1. TISDP development stagerhis is the stage where the researcher examined
international frameworks to explore how planning was carried out for the development
of inclusion for all learners in thirty Lebanese public schoolsisalies and challenges
were thoroughly investigated through the use of the Whole Systems Approach
Framework developed by Ainscow (2020) and the Inclusive Car Framework developed
by Gaad (2021)SubsequentlyTISDP goals were investigated as well as therphan
and development stage, staff training & professional development, community input
support services and the resources such as technology.

2. Implementation stageThe focusis the implementation of the on the teaching and
learning process so, the creatediusive culture, produced inclusive policies and the
evolved inclusive practices were investigatédongitutesof the adopteghedagogical

inclusive practicesHartetal. (2004)theory, the Multi-Tiered System of Support

20



(MTSY) interventionacademi@nd behaviour pyramjavhich changes the way schools
support students with disabilities and behaviour problemstlaadjuide to irclass
observation of inclusive teachefBhen, acollaborationframeworkwas adopted for
exploring the development of collatadive practices of students with support plans.
3. St a k e h @éramions: The index for inclusion as adopted as a toofor
investigaing the perceptions of stakeholders on four freathninistration, teachers,

students and parents in regardst¢bod dimensiongculture, policies and practices).

2.3THEORETICAL FRAMEWOR K
The theoretical framework of the study is based on the pasiciples ofinclusive education

UNICEF (2015) in inclusive school§heories are based on what is needed to be covered along
the way of journey into promoting inclusivity.herefore along the transformation process
major changes need to investigated by policy makers and implementers to the way inclusion is
planned, impleranted and evaluated to provide educational benefits for all children (CEC

2003).

The three premises forclusive educatioare used as pillars to implement effective inclusivity
process as such: (1) Tke-called Humarrights based approach: which is died intothese

main goals namelyights toaccess, participation and achievement and progressive realization
of rights. (2) Learning as a social process: It indicates that learning is the result of interactions
of children with others and the world, learg is not only the reproduction of knowledge but

the creation of new knowledge. (3) Learning is based on competencies: where children develop
key competencies for life and teachers create learning situations where children develop

competences.
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Vygotsky's (1980) Social
Constructivist Theory:
learning takes place in
social contexts,
connection to others,
social elements ease
individuals’ learning

Gardner’s (1987)
multiple intelligence
theory: Diversity,
MTSS model,
behaviour and
emotional
management

Piaget’s constructive
cognitive theory
(1973): learning is an
active process,
attention and
awareness, habits and
goals

Goleman’s (1995) the
theory of emotional
intelligence: Teacher-
student connections to
enhance learning,
psychological wellbeing

Maslow’s (1943)
hierarchy of needs
humanistic theory:
self-actualization,
make life positive,
accomplishment, self-
confidence, strength,
perseverance

Bandura’s (1977)
“Social learning
theory™: academic/
behavioral education
occurs through
modelling,
observation and
imitation.

Figure 5 Theoretical Framework. it is based on theSource: UNICEF (2015) TOT Modules on Inclusive Education
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Socalled Human achievement
rights based
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Progressive

realization of right

Learning takes

place in social
context

Learning Is the
Learning as a soci creation and

EDUCATIO process reproduction of

knowledge

Children learn fro
each others' divers
skills and abilitie

Children develo

Learning based o
competencies

learning situations
where children
develop

Figure 6 Premises and principles of inclusive education UNICEK2015) Source: UNICEF (2015) TOT Modules on
Inclusive Education
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Figure5 and Figures depictthe theoretical framework of the current styudyhich is built on

key related studieand isderived from the premises and principlesimélusive education
UNICEF (2015)

To reach basic foundations goals of thecatied human rights, learning as social process and

to be based on competencies (as shown above in Eguhe commongoak wereto improve

the quality of education by making classes more etgldtred.These targts are achieved via
teacher practicevhich isa mixture of beliefs and knowledgeatinfluence what teachers do

in classrooms. The real problem is the absence of clearly identified principles by which
inclusive practice can be measured (Btawkins2014; Florian 2014; Loremagt al.2014)
Subsequentlypolicy makers need to develop procedures for inclusive schools to allow teachers

to find better ways of responding to the diversity of needs of all leakestated earliesome

research confirmed thabme teachers lack the skills and knowledge to be effective inclusive
educatorsAccordingly, t he goal for policy maéffeacs 1 s t
Bandura distinguished between confidence andedBtfacy by statig that: Confidence is a
nondescript term that refers to strength of belief but does not necessarily specify what the
certainty is about. Perceivedselff f i cacy refers to belief in o
can produce given levels of attainmgBandura, 1997, p383. Hence Seltefficacy is a
cognitive factorand acont i nuous teachersd professiona
developmento s uppor t teachersdé confidencaaotdnyvel
support teacherstouad st and t he g o v ebutalseitanipswesthem pita c t at
the knowledge of effective inclusive learning strateglesaddition it offers the positive

methods for managing classrodehaviourali s s u e s . Bandurads theor
sef-efficacy referstéi b e liinefoneds capabilities to organi

required producing given Adcdrdang to Banadutag1l®97)( Ba n
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teachersdé perceived effi cacy thatndacheremakeefm b o
their students as well as their judgements about different teaching tasks they will perform to
enhance student lefficacyrmandrhgir beligfeia tber ahlity @ inffluentef

their students to learn in the classroom Teacher s6 competency hel
matters which is their skills to teach all children in their classrooms and not to focus on the
diagnosis itself. High teacher efficacy corresponds with a belief that students can be effectively
taught angoor efficacy means there is very little teachers can do to change the pattern around
and include students with disabilities to effectively learn, achieve and partifipratsh etal.

2012).

Therefore, éacher confidence and school type are determmée tsignificant predictors for

the selfefficacy of teachers in inclusive education (Chao etal. 20b/lnk theory to practice;

the provision of contextually relevant input to improve teacher efficacy and confidence has
been highlighted as a signifidaapproach to train teachers for inclusive education (Sharma &
Jacobs,2016). Similarly, what inclusive educatiortraining materials, toolkits, checklists,
processes, assessment tools and guidelines need to be prepared and these developments need
reflectinclusive educatiomprinciples of the government decrees, circulars and normative acts.
Also, policy documents eed to be developed in a participatory manner and include
multidisciplinary team In addition to this, policy documents need to be developed in a
participatory manner and involve multidisciplinary teams including the input of non
governmental organisatiofslGOSs).In reality, the development of trainimogrammedor

subject teachers, special educators and paraprofessieealdo be conducted in schools and
beyond.The aim isto distribute information brochures and awareness sestioageryone

involved in the procesdt causes a shift in perspective from a focus on difference to one which

is centred on shared values, acceptance and affirming the dignity and worth of all as well as it
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produces the sense of belonging for klls worth noting that resarch by Nind et al. (2004)
found that although teachers used the same teaching strategies, their manifestation in classroom
activities varied.
Also, during the development stage, plans need to include the observation grids as stated below:
1. ScreeninglO-15perceng| obal |y are |l iving with a di s
declared (WHO, 2021)Consequently it is crucial to go for @gnostic tests,
developmental checklists, classroom and hobservationThe reported data available
of the prevalace rate of disability in the Arab region ranges from @d&@enin Qatar
to 5.07percentin Morocco (UNESCWA2017a) do not reflect the population of people
with disabilities because some students have never been enrolled in schools or identified
asbeing disabledT he type of formative assessment
portfolio from current and previous years to be checked. The informed decision entails
a policy for: Establishing a referral per tier, criteria, number of students, action pl
procedure for IEP, grading system, reporting to parents, assessments, and IEP
methodology.
2. Databased decision making: based on the screening defined earlier the needed support
services inform the placement in either Tiers 1diti&n, catamanuals spportto define
the need for eithegoing foracademic or behaviour plan or boResearch confirmed
that students with send have more behavioural problems than their typically developing
peers (Hemmeter, Ostrosky, & Fox, 2006)
3. Learners who do not resportd interventions in Tiers 1&; thenneed to sean
educational psychologishatconduct a formal assessment using clinical standardized

formal assessmenwvhenever needed
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Moving on to the implementation: Understanding teacher development anddgarane way

of also understanding educational reform (Desini@9) to see its effect on implementation.

In reality, teachers need to be empowered by providing them with coaching sessions to map
their instructions and learning resources to match thecalum objectives. In Lebanon, the

law is clear about providing best conditions for examinations for students, yet it is not as such
about specifying the ways and conditions to st{i€iyvan 2021).According to Mouawad
(2013), The European Agency for Sp@dileeds Teachers profile for inclusion states that there

is a needor teachers to be armed with core values to implement inclusive pradtezsfore,
preparing teachers for inclusion is a combination of both a dedicated unit of study on diversity,
together with a greater emphasis on how to modify curricula that is infused across all disciplines

to cater for the education of students with special educational needs (Winter 2001).

One of the major responsibilities of promoting inclusivity is to aingfality assurance; where

the main agents for effective implementation are teaclbestransformation in perceptidny
stakeholderswa e x pl ai ned by Schar nfleigureZ3R, Wifich worka s t h
on aspects of presencimblending betweenwo wor ds presence (act f
potential) and sensing (to sense) Schar mer
conscioufour 6ol d sel f 6 ansbtheywoulduket.eAp &resultpvedet ur e
go everythingthat s not essenti al to et 1in our higt
access not only the intelligence of the ha
According to Nabhani and Bahous (2010), no research has been undertaken onéteachers
perceptions of their professional developme¥et, i nt er nati onal studi
perceptions of their professional developmesmtre found Figure 2.3illustrates thatwhen

teachers learn about their own professional identity through processesvas sow; this

could be considered an innovative approach in TPD (Mouawad 2013). Figure 2.3 shows that
via TPD kacherseed tostart by observing their degalities;then, in the second step, they
needtor el at e t hese char acftéer iTshtdswten thepdigeshtbs pr 6
information by comparing and contrasting the different characteristics, and giving examples
from their practical wor k. The f deadghérdrelaper oc e
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what they had learnid their individuality. Thus, they internalize, reflect and explore their tasks,

in turn, it leads to their acceptance of their destiny. The final three learning processes relate to
Omai ntainingé, &égrowingo and O jowngytlhoodighthe ng 6
seven destimjearning processes aim to awaken the-delfelopment of the teachers by

establishinghew faculties within them, and developing their sense of moral awareness.

To clarify the journey of development through the sevenirdeltarning processes, | have
designed an il lustration, presented in Figu
the 6path of choiceb. It is also the | ink I
the past and the future. In otheords, my research focused on the present as the four teachers

|l earnt to accept their destiny and all owed
2007; and van Houten, 2000). Figure 1 illustrates how the seven learning processes were

implemerted in allowing them to reflect on their identity and mission.
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BECOMING ONE WITH
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PATH OF KNOWLEDGE PATH OF CHOICE

7. CREATE ORDER AND
HARMONY, ACT FREELY AND
CREATIVELY

1. OBSERVE ROLE AS
SPECIAL EDUCATOR

6. GROW SENSE OF
DESTINY AND MORAL AWARENESS
OF INNER GROWTH

2.UNITE, RELATE TO MY WORK AS
A SPECIAL EDUCATOR

4. ACCEPT
ONE’S
DESTINY

5. PRACTICE MAINTAINING
NEW TASKS IN MY WORK

3. FIND CAUSES TO MY ROLEAS A
SPECIAL EDUCATOR ,UNDERSTAND
WHAT FOR? WHY?

REFLECT ON OWN
DESTINT, WHAT IT MEANS TO ME

ALLOW INNER KNOWING TO EMERGE

Figure 7 Path of destiny learning. Source: Adapted from van Houten (2000), Allison (2006) and
Scharmer (2009).

2.3.1Inclusion: the meaning and confusion

Inclusion and inclusive values, might mean different things to different people because
disability is a disputed concepThere is no globally agreagon conceptualization and
universal definition on inclusion to date (Goransson & Nilholm 2014; Loreman etal. 2ie¥4;
2018;) also there is no general consensus on it (Norwich 2ONBESCO (2017) defines
inclusion as a process that helps overcome barriers limiting the presence, participation and
achievement of learners. It means equitable participation of all amildezeinandit refers to

a system reform that aims at welcoming all learbghisicreasing their achievementfsNESCO

asserts that inclusion should be seen as a principle that is central to all education policies, as
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opposed to being a separate policy. Inclusioouses on learners to follow a common
framework of objectives and activities by working at different paceglifierent ways
(UNESCO, 2017).

Internationally, inclusive education is recommended as the most effective mean of best practice
schooling for educating all students (Lorenm
is the focus of that proces¥hus, an agreed upon definition of concepts and building of
consensus around inclusion are needed in any school community and $etfingjon is
achieved when all students regardless of their special needs are educated in the same class a:
their peer usig varied techniques with appropriate learning gé#sice inclusion isa process

to improve the quality of education for every learner by removing attitudinal, social and
environmental barriers within the education system (Booth 2003). Though, theeesden
inclusion is simply revealed as every learner matters and matters equally (Ainscow 2020).
Inclusion is a worldwide trend that consider the problem is with schooling practices not with

the student

Internationally, it is worth noting the progress made by some countries in the development of
inclusion and equity. For example, Finland as cited in (Sabei et al. 2011) outperforms most
countries on the Program for International Student Assessment (IS4 ) the educational
outcomes of the lowest performing students (Sabel et al. 2011). Portugal has gone the extra
mile in implementing the inclusive framework in its education system for all students (Alves
2019). In 1977, the ltalian government passkhethat closed all nemclusive provision and

special school units where the legislation is still in force to date (Lauchalan & Fadda, 2012).
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2.3.2 Inclusive Education

The | ack of direction on what the definitic
absent from national policies and documentations (UNESCO, 2020) makes it difficult to
develop the teaching and learning inclusive environmerte. three basicprinciples of
inclusive education ardga) the presence which means providing equal opportunities of access
to education, (b) participation to execute quality of the learning experience while implementing
inclusive education and (c) achievement is to cetaptly reach effective learning process and
better outcomes of all learners. Also, itabout learning how to live with difference, and
learning how to learn from differencenclusiveeducationis defined as a process (Booth &
Ainscow 2011) of improvingeducational provisions for all learners (UNESCO 2005). A
authentic inclusive school requires more than simply placing all students in the same
environment A complicating reality is that detailing whatclusive educatioms and what it
means tlousaictelbydchas thus far | Gendradlydtisaro ns en
approach for all learners regardless of having a disability or nistalhouta societal reform
andtheeisal ack of direction on whati otnhokisigtie f i ni
largely absent from national policies and documentations (UNESCO, 2020) makes it difficult
to develop the teaching and learning inclusive environments.

It involves a shift in underlying values and beliefs held across the systerhitdegrc need to

be provided with appropriate learning opportunities to participate and to be engaged in the
learning process to achieve their full poten#tagieneral comment No. 4 to Article 24 of CERD
(2016) describethclusive educatiom s | nv @lr wiceg s@a o provide al |l
equitable and patrticipatory learning experience and environment that best corresponds to their

requirements and preferencesd (p.13).
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Success oinclusive educationis only achieved through diversity when peoplereaow to

live together, with each other and value each other (Messiou & Ainscow, 2020). Carrington
(1999) suggests that the goal i's to establi
concept of diversity is embraced, and differences ardmt; irrespective of the potential

ability, the type of disability or severitynclusive educatiomot a mere gift granted to all
students. It is adopted because every child deserves an equal educational experience as statec
by law itisasec al liegdht®r based approach. -mdleng ans, co
problemsolving is at the core daficlusive educatiofor all students (Ainscow & Sandhill 2010;

Clarke 2000; EC 2013).

2.3.3 Inclusive dimensions

Inclusive culture

Effective inclusive cultureneeds to be promoted within inclusive schools becausesto

promote inclusion have the potential to stimulate changes that will benefit many, if not, all
students within a school (Ainscow, 2028)t udi es conf i rmed that st
are achieved when ineffective school inclusive dimensions are implemented in the school
system (Booth & Ainscow 2011; Mitchell 2005).

Similarly, research proved that a disability is not an attribute of the person. It is the result of the

i ndi vi dutemn witls sodiety,tif barriars to participation for that person are not removed
(DIEPF 2017). Environmental barriers prevent granting equal opportunities, full and effective
participation for individuals with disabilities (Abberley 1999). Thuas]usiveculture is crucial

to examine in order to uncover the ongoing inclusive practices implemented by stakebolders
producebetterinclusive policies (Ainscow et al. 2006)herefore school culture needs to
combat any 6attitudinal barsroicarad 6, anwlhioadgh e:

discrimination. For example, displaying positive images, promotional materials, messages of
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SEND students in the school are means to demonstrate that inclusion encompasses not only
school prospectus but also social mediagaad display boardainscow et al. 2006)

Inclusive Practice

In inclusive classrooms competent teachers are policy implementers and change agents. The
key to studentsdéd growth and devel opment ar
individualization. Their aim is to scaffold, differentiate instruction, accommodate, modify and
adapt the content, process and product in order to unlock the learning potentials and reach
student sé success IndividoahEducatienoPtan (2£€)0cln) bsad ashae
pedagogicatool to individualize teaching and learning for students with SEND while ensuring
access to the general curriculum (NCSE 2006; Loreman, Deppeler, & Harvey 2010; Wakeman,
Karvonen, & Ahumada 20)}3It is worth noting thatlEP plan is @veloped through a
collaborative process involvingll stakeholdersteachers, parents/guardians, the students
themselves and outside professionals. It facilitates student participation and learning, reflects a
commitment among teachers to securing indigity relevant learning for their students
(Ferguson 2008; Griffin & Shevlin 2007; Loreman, Deppeler, & Harvey 2010).

Teacher professional learning causes a conceptual change that leads to transformative changes
in the teaching and learning process asg &kelps to implement inclusive practices as well as
achieve higher student learning outcomes (Attard Tona & Shanks 2018, teachers need

to learn new strategies that promote the inclusion of all learners. It means to grasp knowledge
ofcontentandpkagogy (e. g. , knowing studentsodé char
adapting instruction to meet individual needs, usingperative learning (Danielson 1996;
Nougaret et al., 2005; Winter 2006) in order to manage classroom environment avidureh

(e.g., designing the classroom environment so as to prevent behaviour problems). In addition,

competent teachers need to have the ability to work collaboratively with parents and
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paraprofessionals (Groom and Rose, 2005). The mentioned above stofiesied that
improving knowledge, confidence and competency ofgemwice teachers provide them with
skills and strategies that will enable them to teach inclusively. Yet, some studies confirmed the
lack of gain in positive attitudes following engagemeith people with disabilities during the
applied experience (Brain 2007) while other studies reported positive outcomes (Forlin 2007).
Therefore t eachersé negative attitudes toward
(Warnock et al. 2010) andurrently are becoming stronger (Kisanga & Mbonile 2017).
Forthwith there is a need t o n lbecausernegatipecatitudes v e
towards some learners can impeadelusive educatior(Sharma et al. 2013; Forlin 2013).
Professional devel opment (PD) programs to
multiple intelligence theory, clarifying thaeople differ in the way they learn. They learn faster
when they use their more proreimt type of the eight types of intelligentelinguistic,
logical/mathematical, spatial, bodily/kinaesthetic, musical, interpersonal, intrapersonal and
naturalistic Gardner (1983). Also, Goleman (1995) tries to bridge the gap between intellect and
emotion, stepping beyond the academic, traditional concept of intelligéiftereupon the
theory of fAemot i othirgking invalveseréativityqrednntegpearsormaltskills, e s
that i s connected to our Of eel idedgifsadultsshavd O wi
a low El, their learning may be affected. It implies that learning does not depend only on
intellectual ability, but also on emotional adaptation.

Thakur (2014) as well as Vygotskyods Il earni
that effective learning depends upon positive interactions between learners and t&aelyers.
both agreed thatsscial inclusion becomes effectual when there is a posture of listening,
learning and looking both inward and outward as well as of leantogchrange. When that

happens, the communities can affirm the voice for all through a positive and embracing
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inclusive environment(Chih etal. 2017) Henceforth, Mitchell (2015) concluded that,
Responséo-Intervention Model (RTI) or MultiTiered Systems ddupport MTSS4pplying a

threetier intervention modeljs a fundamental tool to support the effective teaching and
learning process for inclusive practices (see Appendix 2.1).

Inclusive Policy

inclusive educatiomncompasses having set of inclusive gies, which are characterized by
providing equal learning opportunities to everyone so that all learners are able to meaningfully
participate in classroom life (Florian & Bla¢kawkins 2010; Florian & Kershner, 2009).
Policies are formulated or adoptedgrpgram developers and program implementers. They are
defined as principles, rules, and guidelines to reach inclusivity goals. Inclusive policies and
procedures are usually published in guides or other forms (such as booklets) that are widely
accessibletal | st akehol ders. They define and i mp:
addition, al | school 6s rel ated activities 1
policies; which differ from place to place. For example, policy status Bfiskdirectly linked

to legislation in a number of countries (DFES 2001; Ekstam, LinAknrand Pirjo 2015;

Forlin 2001; New Zealand Ministry of Education 2004; SFS 1994).

In this research, the characteristics of the three selected school systenm¢Bt&ittainback

1992) were revealed to show how policies were implemented while moving in the directional

change to inclusivity.

2.4 TISDP: ASPECTS - ITS DEVELOPMENT (L EARNING BASED ON
COMPETENCIES)
The introduction included all the needed details of how the aspects of the development were

executed.
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25 LEBANON AND INCLUSI ON: CHANGING THE STA TUS QUO

The Lebarese contextt.ebanon is a developing country which suffers from a lack of funds
andresources, as well as from instability and insecurity due to ongoing political conflicts and
the enduring effects of a fiftegrear civil war ( Mouawad 2013)Culturally, Lebanon
comprises a heterogeneous society with diverse ethnic, social and religiaps.drhere are
seventeen Christian and Muslim denominations, in addition to a Jewish minority (Frayha,
2003). In general, the country is open to cultures and influences of the world; however, the
delicate, pluralistic and heterogeneous nature of thealsstiucture has made Lebanon
vul nerable to internal conflicts (Frayha,
conflicting soci al and religious culture,
O6sectari and an doe theplLebaneselsdcisty. In paéticutaroteadhersic Lretbanon
experience difficulties with regard to inconsistencies between home, school and society (Akar,
2006) in their perceptions towards disabilities.
Some teachers have to deal with problems of shardestgma against people with special
needs expressed by some in the society (Azar & Badr, 2006). Such attitudes are the result of
numerous misconceptions, one being the fear of disability; for example, regarding disability as
contagious, or assuming thatperson with a disability does not have abilities (Wehbi & El
Lahib, 2007).Wehbi (2006) calls for an urgent need to raise awareness on disability issues
especially in a country of continuous instability (Bahous & Nabhani, 2008). In Lebanon, lack
of qualified teachers, as well as political and religious interference in the hiring of staff, makes
the field of education complex and in need of reform (Bahous & Nabhani, 2008).
Globally, among the most severe crises since thenmieteenth century, the Lebaniamancial
and economic crisis is likely to rank in the top three (LEM, 2021). Also, the port explosion in

Beirut in 2020 affected many people, and the situation is exacerbated by the impact of the socio
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economic challenges experienced by thétancefortht he soci al cont ext
emotions and their beliefsin other words, their rational thinking (Dirkx, 2001) in the current
Lebanese context. According to Wilkinson (1993), education is a social matter; however,
persons with SEND in Lebanon aséll not respected by society, nor fully protected by
legislationBassous (2019)

The Educational Context

Educational policies and practices in Lebanon were influenced first by French colonization
from 1918 to 1945, then by global trends mainly fromuiinéed States and Britain (Nabhani,
Busher & Bahous, 2012Fince the 1970s and the beginning of the civil war, government
policies have not addressed effectively the educational challenges, and social stability and the
rights of ordinary citizens have nio¢en advocated (Lakkis & Thomas, 2003).

The country has signed and declared a number of international convestionsas UNCRPD

and the sacalled Universal Declaration of Human Rights Assembly (1948).

In a country where there is a genuine need for nrafjorm of the education system with large
numbers of unqualified teachers working in special education and no centralized system for
professional development (Nabhani & Bahous, 2010). Continuing professional development is
not mandatory in Lebanon, arietPD programmes that exist frequently are fragmented, lack
follow-up and evaluation to ensure their efficiency, and fail to meet the needs and requirements
of teachers (Nabhani & Bahous, 2010). The quality of education provided by NGOs are not
monitored ly MEHE nor by ministry of social affairs (MSA). Schools are short of a budget
spending for buying resources such as brail
as ramps and sanitation to accommodate SEND children. Also, government schepfsmsuff
centralization; for example, a school principal does not have the authority to decide on budget

allocation or teacher development (Bahous & Nabhani, 2008) with many educational resources
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and materials are needed to facilitate education. In faatm@tic war events can devastate
systems of education. Also, war can affect the sense of control and level of stress of individuals
(Herman, 1997, as cited in Magro & Polyzoi, 2009) that is already exacerbated with the current
sociceconomic challenges theuntry is going through. Lebanon, can learn lessons from a
small but strong country, Singapore, which shows that countries can respond to downturns they
face in the economyenceforwardthe power of education arena can make it successfully to
globalisaion and diversitywith grits, hope and determinati¢@opinathar2007).

The current situation

Currently, SENDstudentsare not able to attend formal education due to the logistical, social
and economic pitfalls of the poor country, Lebanon (HRW 2(&8jistics revealed th&END
students are marginalized and not included in mainstream schools (Peters 2009). So in 2012,
the CERD executed the O6National educational
SEND. It was entrusted by the task ofcam (3087) on the 4th of November 1972.
Consequentl vy, the countrydés inclusive plan
transformation to thefield of special educationlt claims to provide equal learning
opportunities, to implement the needed @up services and to ensure no discrimination is
practiced Despite all of the exerted government efforts and great leaps made by Lebanese
schools to support students with SEND, the Law is still not being fully implemented.

The educational agenda of Unitedtion 203(planis to promote inclusion in order to achieve
excellence through equity within education systems (UNESCO 204U TISDP is thdirst

initiative to supports the right to education for every@sedeclared by UNafter well over

thirty years of conflict and volatility, where teachers have become used to working without

ambition and/or desire for development (Bahous & Nabhani, 2Q@8)sequentlyfor TISDP
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to be affectively executedeachers in Lebanon need to accept and implement fumdaime
changes in their professional field because they are the agent of achieving the vision.

School reframing

Program developers need to devise an action framework plan to remove barriers of the
implementation process. The need is to redesign and reghtapét the current reality in
education (European Commission, 2005, as cited in Karagiorgi et al., 20@8gfore to

change the current situation for bett€ISDP plans to implement inclusive practices, which
reflect the Federal Law guidelines. The goal is to implement system change strategies that are
contextually sensitive to the selected schoblthe Lebanessettings

Research demonstrated that teactaxe changes in the field of inclusive educatidrenthey

have positive attitudes towards students with SEND as Porter (2005) believes that attitudes in
general towards children with speci al needs
tobrigi ng about posi tive c¢hangeConsgqqieetlytheplann g e r
needs to expand the realm of the possible by following these stages:

1. Planningstage:meeting of principal with staff and coordinators for vision setting,
develop school iclusion plans of how to become more inclusive, awareness raising
achievements, strategizing for instructional design, decision making regarding
assessments (frequency, quality and results), homework policy, the procedure for
information sharing.

2. Al mplteanteinono stage: Teachers need to dr a
external resources. Very little has beer
and the support they may need (Korthagen & Vasalos, 2005).

Richards (2011) states that thtarting point in educational reform is the growth of

teachers which is reflected in their students.
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The preparation of teachers is clearly recognized in the literature as an important factor
in the improvement of students with special needs (Bauer, Joi&hS&apona, 2004).
Shul man (2005) stresses the i mportance o
and several researchers have studied how burnout and stress may prevent professional
growth (Platsidou & Agaliotis, 2008; Kremétayon, Faraj & Wubbsl 2002; and
Skaalvik & Skaalvik, 2010)Thus PD is needed so they will not become negatively
affected personally and directly by the continuous challenges in the classroom,
including expressions of resistance to learning common among students with specia
needs (Brookfield, 1995) . Al s o, examini
environments was always an important step towards understanding what constitutes
high-quality inclusive practice, how to achieve it and more importantly how to
implementitt ompetently (Erten awdr SdoagepdegDiR;
dayt o day practices in the c¢classroom, bu
(Forlin et al. 2013) byonsideringstudentdé e x p eim theelassreom.

3. School seHassessmerdtage: It consists of scheafide meetings to enlist and check
for the progress towards vision. School principals need to lef geeir authoritarian
role and focus on the importance of teacher personal responsibility (Kiersch, 2006) by
giving them morespace to state their opinions and express their thoughts. In her article,
Ghamrawi (2010) adds that principals and school leaders should provide-a non
threatening system of evaluating teacher

buildingthero | | abor ative | eadership skillsodo (¢

26 TISDP: PERCEPTIONS OVERVIEW
The TISDP, launched in 2018, was made to promote the implementaitmmusive education

in 30 Lebanese public schools to ensure quality education for all children. The aim of the TISDP
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was to: build the capacity of the public school system by equipping teachers, principals, and
other paraprofessionals with needed knowledge to cater for ¢uks 10& students with SEND.

It also aimed to raise awarenessinclusive educatiorat parents and community levels. In
addition, the programbds g o a linclusigeeedutatopdliayf or m
of Lebanon It is worth noting thaStakeholl e r s 6 per cepti ons ntleegd t o
measur&d what we valued rather t hPemeptonsaanamen g wh
due to achangein teaches6 knowl edge, skills and attitu

concepts, new skills and new processes intrinsic to teaching (Desimone 2009; Guskey 2009).

The Index for Inclusion

The Index for Inclusions the fruit of acollaboraton betweenteachers, pa&nts, governors,
researchers and representatives of disability grolipsindexwas first published in 2000 by

the Centre for Studies in Inclusive Education (CSIE) in Bristol (UKg Index for Inclusion
frameworkcan be used bgducationalists as a conghensive guide to assistemto work
together in developing plans that are most convenient, appropriate, and applitztlartese
circumstanceslt wasused in this researchas a tool to examine the implemented TISDP in
response to school dimensiorailture, policy and practics¢eAppendix1.3). It will measure

the perceptions oftakeholderson their thinking, practice and attitudeSpecifically, the
indicators of the index will check the development, implementation and evaluation cycle carried
by TISDP on its journey to develop more inclusive schdoldJK schools the index went
through piloting and action research before it was formally recognised and adopted by the
governmentin reality, a free copy of the first edition was provided toplmary, secondary,

special schools and local education authorities in England.
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The Ihdex hasbeen utilised in the Ukand translated in over 30 languagds it has been
employed in many school systems around the world including Europe, Australia, Hogg Kon
(Carrington & Robinson 2004; Corbett 2001; Forlin 2004; Hong Kong Education and
Manpower Bureau 2004; Nes 2009)

Thus, engagement with data collected through the inddhis researclgan have leverage in
regards to fostering the status cefoschoos in regards tdwo main concepts:gj in putting

TISDP inclusive values into action armbnsidering manyrocesses such as environmental
sustainability, health promotipmonviolenceand global citizenship into a singdystematic
school plan, ) pinpointingand removing barriers to learning and participati@mobilising
resourcesAccording to Booth and Ainscow (201MBarriers such as buildings and physical
arrangement, school organisation, relationships amongst children and adults, atiftudes
teachers and approaches to teaching and learning neethtilleelas part of @oherenschool
development plan.

The 6l ndex6 i s divi deéndudesditfeeniays foredevelaping eaamd i ¢ ¢
school dimensiothat are considerdaariers to learning and participatiofichool dimensions
includes: culture, policyand practiceFor each indicator, a set of questions lsted that
explains the meaning of the indicator and the challenges that users are encouraged to

investigate

Feedbak from studies about the use of the Index in England (Norwich et al. 2@iitized
th e ¢ Ifar bemgt@atheoretical andooverwhelming for practical implementatidhwas
perceived asbeing 6t o o E Imguisticalyh éhallenging of its material To many
practitioners it can be intimidatingon issues of theomplexity of theindicators (Booth &
Black-Hawkins 2001, p. 31)n particular, a reflection by one observertloé harsh realityn

Middle eastern societies stated tlfiat, € a ¢ h e rsed toaeadeng, bhawks orwther documents,
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and the supposition that the Index will aut

p. 5).

Therefore, lhe ArabicLanguagdndex wadssuedwith adaptations based on a research project
by UNESCOpiébgevan ol nd e xdotherresearbhader§ondan thé Araba
region (Williams 20038 In Lebanon, someesources were beyond the redcie to thecultural
nuanceseconomic situatiomnd valuesAccordingly, translationof it into Arabicshould take

into considerationifferent countriesontexts.

To conclude,estrengthof the Index is its flexibilitylt allows theopportunity for this research

to adaptat its material to the contextd ebaneséanguage, culture and educational staddga

Thus theindicatorswereutilisedas well aghe associated questions as guidelto@ésvestigae

the implementedpractices in the threpublic primary schoolson their journey towards
inclusivity.

It is worth mentioning thaunless there are changes in the behaviours of adults, then moving
into a more inclusive environment is less likely to happenause @sitive attitudes are
considered a driver for inclusivityThe three core groups of prerequisite skills for good
competehinclusive teachers are positive attitudes, knowledge and skills. Positive attitudes as
being equally important, if not more importantrth&nowledge and skills (Forlin etal. 2007).
Therefores akehol der s & per c e pttarisformisg heirlcuargnt thinkinga j o r

practices and promoting inclusivjtgffectively.

2.6.1 ADMINISTRATION
According toKozleski etal. (2014), the journey to inclusion is context specific and complex.
This task is difficult to achieve because many factors supbragptions and negative attitudes

impede the change of cultural norms within an education syStesshools, thereforejeed to
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bein the position of adoptg inclusive principles while also interrogating barrjghatimpede
inclusion (Forlin 2013)

The vision of having the 6éculture of inclus
Research studies confirmed that effective leadership skills are needed to promote inclusion in
education (Riehl 2000Y.he role of leaders involves being committednduce system change

by providing quality services to all students, as well as believing in collaboration (Ainscow et

al. 2020).

TISDP aims to implement an efficient school development plan. Effective leaders need to work
collaboratively with and learfrom world class national education systems such as Finland;
which is the most successful educational countty t er ms of studentso
2011). It is intriguing to examine how TISDRassupported by theéhrees ¢ h opoiricipass.

Effective leaders, who are contextually sensitive, learn how to apply research based best
inclusive practices suitable to the school settings and to leave a profound impact on the inclusive

school. Thustheadministrator8role is to remove barriers todlusion.

26.2 TEACHERS

The frontline service providers constitute of multidisciplinary team of teachers, who are
working directly with students. These paraprofessionals include: general education teachers as
well as special education teachers such @®dcpsychologists, counsellors, speexid
languagetherapist(SLT), social workers, and other specialists well as subject teachers
catering for the needs of all students, including SENENnce the current thesigas concerned

with theinvestigatingt e a ¢ h e r 5 Bnowdetlgeand assdneptions affecting what they do

in action consciously or unconsciously to achieve effective inclusBince understanding

what teachers actually do and gathering 6s
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under examined research area (Simon et al. 2009), it is extremely important to differentiate
between teacher negative attitudes stemming from a lack of knowledge on how to implement

inclusive practices and lack of competency in teaching (Sadker et a). 2009

26.3STUDENTS
As educators we have to become active | i st e
i nput. We need to understand what is going

and express themselves. Without involviegrners our knowledge of their needs may be
practiced incompetentlyYindtet al., 2019). Messiou and Ainscow (2015) focused on the value

o f |l i stening to studentsdé voices in order
Fishman et al. (2010) g@ru e , that there are few studies
reflections in the data analysis phased to be so muancouraged. A study by Messiand
Ainscow (2020) shed light on the importance of adopting the inclusive inquiry approach, which
is the studenteacher dialogue, as a mean for promoting inclusion.

The current study wi | i nclude and examin.
presence and participation of all learners. Thus, views of children themselves, can be helpful in
bringing new thinking to the efforts of school developmé&mgaging students themselves in

the process ianadded value talevelop more inclusive ways of workimgit was clear that

uncoveringwhat it means to be inclusive lack consersugtinually(Forlin et al. 2013)

2.6.4PARENTS

Parents involvement and support in the learning journey of their children is cousialdess.

A recent study by Kerr etal. (2014) concluded that both schools implemented practices and
parents exerted efforts need to akgned. Family involvement is particularly crucial in

supporting chang& develop inclusion in schools. In some countries, parents and education
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authorities already cooperate closednd transparentlyin developing communitpased
programs for certain gups of learners, such as those who are excluded because of their gender,
social status or impairmenigherefore, a collaborative partnership between schools and student
homeds wil/l mul tiply the i mpacttoredchmnelusionh ot h
in society. Thusinclusion in education is an aspect of inclusion in society (Booth and Ainscow

2011).

2.7REVIEW OF RELATED LI TERATURE

2.7.1 PROVISIONS OF SUPPORI FOR STUDENTS WITH DISABILITIES AND
SIMILAR STUDIES

The basis to inclusive transformation is the effort exerted by policymakers and practitioners to
pinpoint any biases or the takéor-granted assumptions. In other words, it is essential that
educators do not underestimate the abilities and capabilitiedl students. In so doing,
stigmatization of students is addressed by implementing a high quality improvement program.
Studies confirmed that the improvement of SEND is achieved when there are changes in the
behaviours of adults (Ainscow 2020)hus, pushg students to learn from each other and
trigger their development. This process is one of the pibdénsiclusive education(Gindis
2003). TI SDP claims to adopt both Bandur abs
(1978) ASoci plaradngmoucwhvicdt sees | earning
suggests that academic and behavioral education occur through modelling, observation and
imitation. Adding that the process of education involves four steps: attention, retention,
reproduction, ath motivation. Whilst, Vygotsky1978)perceives disability as the result of a
sociocultural phenomenon. To him social exclusion is, the consequence of attitudes and

irresponsiveness to diversity. He proposes that learning takes place in a social SpetaHt.
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to this researchs the investigation of teaching and learniparticularly the teachestudent

connections that enhance the learning process.

Theories of social justice in education and
theimportance oprovidingfair educatiorand equal opportunities for all learners with dira

of achiewng a better societySocial justice hasio definite definition because of tgriance
throughout history (Blackmore 2013). In this context, policymakeyed to establisian
education system thaater to the varying needs students, regardless of their so@tdtus,
race gendey or learning differences. Bahous and Nabhani (2008) atlvatestained teacher
development and supervision in order to promote social justice. It developed intectidkedo
right-based approach for disabiliti@he rightbased approach lmiilt on the philosophy which
says, people with and without disabilitieave the same rights in society (Lawson 2005e
core of thehuman rights perspectiv&ates thagovernmental reforms should take plaoe
protect human rightsrhus societyneeds to remove barrieandimprove welfare conditions
(Galvin 2004)by cateing to the needs c8END students. Consequenttiie United Nations
has released the convention protocol for the Rights of Persons with Disghdlitiele 24
ensures that all childrewith disabilitieshave the right to educatiadn mainstream schools
(United Nations 2017).n developing and developed countriksre is still a gap between the
implementation osuchapproachand its policy.To bridgethe gapmany organizations such as
UN andNGOsareexerting hugesfforts to providerequired resource®r reachng intendent

purpose (United Nations 2017; Lawson 2005).

Learningis a social procesand inclusiveeducational reforms a process of learning in the

social context Henceforth the teaching and learning process involves building a class
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community that is part of a wider school community (Figgirés anillustrated based on the

reference of Lawson (2005

Teacher

=

Figure 8 The Teaching and Learning ProcesSource lllustrated from reflections that are based on Lawsor(2005)

The inclusive school ethaBivesthe process of teaching and learning keeping in mind that

SEND students can help us more than we help them hibyatate part of our society, and that

we are connected to them (Holtzapfel, 1995). Teachers need to employ classroom leadership
skills and use the curriculum as a tool for

development, autonomy andenactions. Iradditiont hey need t o all ow | e:
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and even fail in a safe environment. They need to differentiate instruction, process and product
by personalizing learning in heterogeneous groups of the dlasgiison 2011)It is theefore
imperative they employ ICT and adaptive technologies, as well as manage the physical and
social environment of the classroom to support leariiing.essence is to know that: Academic,
social and emotional learning aret equallyimportant for all learners (Agha & EIDaou, 2018).
Starting with teaching, Shul man (1987) ex
teacherdéds understanding of what iIis to be |
there ipeboforegood teaching (Korthagen, L ¢
their heads full of theories do not make competent teachers (Wilkinson 1993). What a teacher
0i so0, is more important than what helinghe k
cannot be reduced to technique it comes from the identity and integrity of the teacher.
OLearning is defined as the engiltmsaniagdmalpr ac:
process controlletly the learner (Knowles 1978) be it an adult ehéd. A study by Nasaby

(2013) confirmed that, learning is a preparation for life and there are three dimensions of

learning:

(1) Thinking, which is concerned with ident
(2) Feeling, which is about acceptance by answgri t he 6 how does it rel
(3) and Willingness, which is about taking
it ?0

Ending with the Ateaching and | earningo pr
Scharmer (2009) callsthispws s fAopen mind, open heart and

It is when teachers connect with students, uncover the curriculum and not cover it; and they
learn to understand not only themselves but also the development of their students

(Oppeinheimer 1999). The hareeality is that students change teachers more than teachers do
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changethem Kegan 2004) . Therefore, as a matter
special needs teach us more than we teach t
(Holtzapfel, 1995, p. 10).

A pre-requisite step of knowing your students, is to know yourself first as a teacher. Richards
(2011) stated that the inner life of teachers givesghendidenergy, direction, humanity and
inspiration organism of the school. It is crucial to know that there is a need to work on-the self
development and inner welleing of all teachers (Kelchtermans, 2005; Palmer, 2003) in order
forthemto be abletounderstan t hei r st udents (Pal mer 1997)
allow teachers to reframe the challenging situation, recognize the positive possibilities
embedded in it and see how the future wunf ol
al., 2008 p. 366). Korthagenés (2005) explained
andimprove holisticallyt hei r o6t hi nki ngod, 6feelingé and
0l apfems ondé model . |t descr i beislt statisefrons thex | e
environment; it goes to behaviour also it moves on to competencies then beliefs next it reaches
identity and, finally it ends with the missioh.o r ef | ect means to acce
and allowing it to emerge. Reflection isfided as a special form of thought (Hatton & Smith,
1994) . I't includes the cogniti ve, dewlopment onal
(Korthagen & Vasalos, 2005). Reflection is a critical stage of the teaching and learning process

because itan break the attitudinal barrier (frame of reference of the old belief) particularly to

teachers by tackling and changing these beliefs. Habermas (1973) identifies three types of

reflection: namely, (a) Ot echniotomhtdcriticianti c h
(b) oOopractical 6, which is reflection on the
absol ut e; and (c) ocritical 6, which relate

Schon (1983) str eseleetionintalte i ompPpor tToancse reff ed s
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acting and learning by doing in order to deal with challenging situations. Reflattamtion

also includes reflecting on what was done in order to discover what could be doné\lsstjer.
CarloHnkhouse and Isbell (2010) added to make
need to focus on giving teachers a voice through linking their reflection with personal identity
and moral issues these are namely called deliberative and persongflistiton. As aresult,
teachers may change two ways; ifthey engage collaboratively on practices and also if they
reflect solelyon their own (Bartlett & Burton, 2006; and Angelides, Evangelou & Leich, 2005)
To summarise the key issues broached Iated studies omclusive educationit was found
thatinclusive educatiofiocuses on(a) open learning potential of each student instead of the
hierarchy of cognitive skills (b) encourages active participation of learners and not on
specialized discipline (c) adapt curriculum instead of stressing on student deficiencies. The aim
is to giveaccess to a wider curriculum than is provided in special schools. (d) Differentiates
instructions and teaching approaches instead of providing an alternative curriculum for low
achievers. (e) remove attitudinal barriers of education personnel and replégesigh

expectations for all students.

2.7.2SPECIAL & INCLUSIVE EDUCATION IN PUBLIC SCHOOLS, I N LEBANON

Human Rights Watcli2018) conducted an interview witthirty threechildren®rd or 6 an d
their families, who admitted learners are excluded frahdnese public schalIThe report

revealed that support services are not effectively implemented. Most families interviewed
confessed that students with SEND are excluded from public schools for many reasons such as
(a) discriminatory admission policie®)(no reasonable accommodations (c) a shortage of
competent staff, (d) the absence of inclusive curricula with the lack of individualized education
programs, and (e) discriminatory expenses and fees. Concluding that learners from poor

families are, furthemarginalized
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2.8SITUATING THE CURREN T STUDY
Understanding the concept of disability, in the Lebanese context, entails tailoring provisions

of support services to match the local general rules of the national inclusive plan.
Internationally, few studies were found that aim at investigating the transition of
international government schools into inclusivity. Therepaacityin research uncovering

such process amid critical so@aonomic challengedn the Arab countries, éhUnited

Arab Emirates hagealizedtremendous progress and achievement in the approach it takes

in implementingnclusive education

|t i's an interesting devel opment from wh
legislation requires that provisiori supports for students with and without disabilities be
determined, managed and provided at the mainstream school level by local
mul tidisciplinary teams. The goal is to re
are effectively catered foruding their participation in educatioikHDA 2017, KHDA

2019).A study by AlBorno (2013) was found conducted in the UAE. It explored the effect

o f i ntroducing the educational pThe studys i 0 n S
concluded statingthaeds pi t e t he exerted effort educat
progressod st adeothdr Atldp condocted B NECER)(2017) explored the
execution of special educational needs policies in Abu Dhabi Education Council (ADEC)

in school settigs.It evaluated schools and head quarter staff employing their understanding

of inclusion as the guiding platform for this policy. Nonetheless, any lesson feamt

other countries to promote equity and inclusion, needs to be replicated with cadested a
because none of them is perfect and applies to the Lebanese cOi®BR.is the proposed

solution initiated by the country to transform the current practitesay affect a positive

soci al change in Lebanon because it stres

collaboration with teachers and peers. This study attempted to investigate TISDP initiative
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journey. Therefore, throughout tlhe-depthanalyss the researcher was very cautious
regards to lte implementatiorprocess. The current study admits that moving towards
inclusionwithin and across countries arguably varies significantly and continues to be met
with challenges (Artiles, Kozleski, and Wler 2011; Florian 2014; Loreman, Forlin, and
Sharma 2014). A study conducted, in LebanonMnuawad(2013) confirmedthat to
transform the education system; school principal cannot make a teacher motivated merely
because they themselves are motivatEdus rather, principals need to allow each

i ndi vidual teacher to develop holisticall
Ohearté to deeper l evel s of exi stence an
decisions for a bettduture Thevaue of this mixed method study lies in its uniqgueness
since none of the Arab world studies investigated the journegchisive education

Lebanese public primary schools while the new TISDP is being implemented
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CHAPTER THREE (METHODOLOGY )

3.10VERVIEW OF THE CHAP TER
The previous chapter hasplored several international studies including studies related to the

Arab world on special andclusive educatiofS1E). The currentresearchnvestigate: (a) how

the developmenprocesgb) with its correspondingmnplementatiorprocedurevere executed

then(c) an evaluation ofthe t a k e h o | d e r, (forinedpoéthepregramiatahmes public
schools three years following initiation of the progravere examined

The implemented pedagical practices areexamined in both ways via observing the process

of teaching and learning. Alsovitase x pl ored t hrough the stakeho
theirperceptios establishe@n the implemented TISDProvision serviceto trace the teacher

student connection as well asdetect the relationship betwestudens with disabilities and

their peersThe studydisclosel how p a r elifestyde dvas affected tdknow whether or not

TISDP goalswereachieved (Akyeampong et al., 2018dopting the mixednethods design
enriched the researchby gaining access to multiple perspectiaesl subjective meanings of

st a k e howh ekgerieac@w/hich is critical to the success of all stages and phatati€

& Timperley 2007. Table 1 is a summary of the chapter three. It incllel® Q6 s |, t he
corresponding samplgheck table 3.11& table 3.2, instrument(check 3.3.6)approach and

the data analysis method.
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Table 1A summary of chapter three

Mixed Methods Explorato| Pragmatis| Phase | Phase | Phase RQO s
ry m one: two: three:
Sequentig Inducti | Deductiv | Inducti
I ve e ve
Qualitative (Document Three A Themat| Descripti | Content| -RQ (1)
analysis of related phases | philosoph| ic ve Analysi | Whatare the
documents/policies/handl -Initially, | y which | Analysi | Analysis | s aspects of
ooks). Semstructured started understan| s the
interviews with with ds some - development
stakeholders (level one, | inductive | part of Inferenti of the
two and three). - Then, reality al 6Towar
Quantitative data deductive| and Analysis Inclusive
collection from and construct Schmls
guestionnaires ended knowledg Developmen
with e to bring t Prog
inductive.| change in (TISDP) for
that part public
of reality primary
schools in
Beirut,
Lebanon?
-RQ (2)
How the
6Towar
Inclusive
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Schools
Developmen
t Prog
(TISDP) is
implemented
at public
primary
schools in
Beirut,
Lebanon?
-RQ (3)
What are
stakeholders
6 perc
of the
development]
and
implementat
ion of the
6Towar
Inclusive
Schools
Developmen
t Program
(TISDP) at

public
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primary
schools in
Beirut,

Lebanon?

3.2RESEARCH APPROACH & DESIGN
The three major educational research paradigms (approaches) are: the qualitative, quantitative

and the mixed researchheresearch continuurhas themixed research in the center of the
continuumwith the qualitative researclalling on the left sideas wdl as thequantitative
researclhfalling on the right sideThe current researcddops the mixed methodsdesign(see
Appendix1.4), which provides both quantitative as well as qualitative,deith an emphasis

on qualitative, to fill the research gagrirst, the studyadoped the qualitative (inductive)
thematical approachnitially, this phase is considered ribecause the collected data from the
focus group was inductively analystextract themes based on the whgjstem approach
framework (seé\ppendix 2) formulated by Ainscow (2020)he framework of thinking was
formulated by Ainscow to suppoeducators on how to promote inclusion and equity within
education system on the journey towards inclusivithe inductive method is thecry
generatingi t i s the exploration of stakehol dersa
and theorizations, starting with reflection, followed by the exploring of more general themes
and patterns.

Then, the nonexperimental quantitativee@ductive) thematicalnalysis was adoptedhen the
researcher used a questionnaire via adopting the deductive approach to begin with a general
theory on, or a question about what the researcher needed to know about TISDP; that it is a
theory testing and justificatiolit.is sder for the researcihéo extract data from statistieghen

paving the way for other researchei$ie deductive approach is narrower and focuses
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numbers iriterature (Nowell et al. 2017T.he researclencedwith the qualitative (inductive)
phaseThe datafrons t a k e ho| d e r sdéch sghool bas Ipeeni racordedirh a context
situated format It was followed byindividualized analysis that allowed for theverall
understanding of the nature of inclusive educatiothenthreegovernment primargchools,
following the implementation of ISDP initiative. Results werdocused on transforminghe

lives of marginalizedearnersby implementing thelISDP plansto reachinclusivegoals and
answer the research questiohsh e r esearcherés decision to
result of careful planning.

The study adheres to the philosophy of pragmatism, which is a paradigm that claims to bridge
the gap between the scientific method, the structuralist orientation ofagdeaches and the
naturalist methods and freewheeling orientations of newer approgCmeswell 2013;
Creswell& Clark 2011) The pragmatist scholar and social reforrbmwey (1931,1938),
declared thatnquiry is an investigation to understand somet péareality and to construct
knowledge to bring change in that part of realRyagmatist philosophy isasedon the belief

that human actionsannot be separated from the past experiences and from the beliefs that have
originated from those experiencéscordingly, pragmatism rejects the concept that reality can

be accessed solely by social science inquiry, which adopts a single scientific method (Maxcy
2003).

In this study, pagmatism is selected to be the most suitable approach for answeriRgQlee s
because whatmattersasgl ust i fi ed or fAvheébdoerclusiosprdblerh s ol
and what works irthis particularsituation in practice. Pragmatism is focused on the and

the purpose¢hat we valueit means the focus is on findingyactical approaches and solutions
customized to the current settingence what matters become what works in practice, as

opposed to being ideal in theory this study we infer thatthe investigationo f Tl SDPO ¢
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development, implementation and percepsi will reflectwhat is needetb be measured by the
researchem practicekeeping in mind ta® me as ur e w hlecally tw the Lelmhesee 6
context,rather tharwhatis oftenthecasé v al ui ng wh at intermatiocalyfheme a s L
researcher invegiated the strategic plans developed by Level 1 participants on how plans
translated to action for all participants and whether or not the agents for driving change and
achieving goals were up to par in their implementation procedure according to stekehold
perceptions.The study adopd what works in particular contexts and situatiomgh an
exploratory sequential mixed methoddvanced desigthat fits the Lebanese culture and
settings. The rationa¢ of the selection involves four reasons for the emphases of its
characteristics, as such:

First, in regards to the scientific method the mixed research strategically combine both the
guantitative(confirmatory) and qualitative (exploratory) complementtrgngthsThe chosen
approach not only explains the nature of truth and reality of the implementation process
(TI SDP) subjectively from the sdirdokmatoobyder s

relying on statistical analysis objectively.

Secomnl, for the epistemologywhich istheory of knowledgea dialectical pragmatiswas
chosen becausewasdriven by what works for the specific Lebanese community needs and
context. Thus, obtainingidepth and detailed information to investigate the tyeafiinclusive
systemthat was sccrucial. The realityof inclusive practicesvas complex and variedit
constantly changkrelative tothe three selectesthoots 6Gontext andt involved social actors
such as administrators, teachers, studentparehts

Third, to understand the multiple perspectives of stakeholders and Wwasiritfluenced by the

unique complex school cultural environment and systens fEsearctsoughtto study how
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various participants understarmhd practice the implementat each from their own
viewpoints. The researcher adegboth the ontological belief and objectivis(a) ontology
denoteghat on the ground inclusive practice is complex and constantly changing in the light of
its context and the unique actors involiadthe process(b) objectivism stating that social

actors are independent from the existence of a social phenomenon. Investing on the strength of
combining both provides a stronger evidence and a fuller explanation as well as a deeper
understanding of th€ISDP implementation process.

Fourth, the current study use@ multilens focused approacto investigae multiple
perspectives of stakeholders operating togethdcollect data from their multiple viewpoints

via numbers and narrativeBhus the groupas a whole become more than just the sum of its
parts by adding insights that might be missed when only a single lens is used.

Data collection methods empleg (a) focus groug semistructured interviewésee Appendix

4), participatory and noparticipatory observations, and-gtepth analysis of documentation

and artefacts relateas well agb) Questionnaires. The convenient sampliragusedas the

whole population is not accessible, researchers select a subgroup representing the population
for them to study (Creswell 2015)he sample used ithhe currentesearch study was chosen

for a convenient purposen ame | y, fit o a c gnuihose ehoiare ih a positiarito o n
give ito (Cohen, Mani on & MmposefulsanplingwhZlid 7, p
i a strategy in which particular settings,
important information they can piod e t hat cannot be gotten a
(Maxwell, 2007, p. 235)Convenience sampling is a methodolled data from a conveniently
available pool of stakeholders. In thissearchtesting the 30 participating schools was not

doable becawsthey are not easy to reach due to theoseconomic situation in Lebanon.
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Hence MEHE representative supportedtive selection process of the three chosen schools to
gani nf or mati on from participants who are 0O6¢co
The sample of schools is convenient due tactireent Lebanese context of the seeemnomic

status of the country.herefore schools wereonveniently located around a locatextessible

to the researchetue to thegas and fuel shortage crisis thatBeirut in which made reaching
schools outside Beirut not doabllso, participants wre selected on three different levels
Level 1:f i rst | evel stakehol ders are the progr a
directors of the MEHE, zone oadinator and UNICEF representatitieose who are concerned

with educational leadership, in particular those who lead school development and inspire
teachers to see underachieving students in a new Tiglety nurture the understanding of
inclusive cultue among second level stakehold&hile, Level 2:areprogram implementers

(school principals paraprofessional& teachers) and Level 3are Beneficiaries-including

students & parentsho receive the provision services.

3.3DATA COLLECTION PLAN

3.3.1RESEARCH METHOD
The exploratory sequential mixed method desigsadopted in this research to examine what

TISDPgoals werand how the school development and implementation pradese actioned

to makeinclusive educatiom reality in the three publgchools in Beirut, Lebanon.

First in regards to time orientation, the qualitative and quantitative pa&ms conducted
sequentially. Second in regards to the research approach, thevsisglyalitatively drivenin
design. A greater emphasis and more Wwergasgiven to the qualitative approach: (Quplan
Qual). The reasowasthat investigation of the daily relife classroom activities, teaching and
learning, assessments suppeete needetb gain some insights of the implementation process
(Stake 199). Observationvasthe tool to triangulate resulting accounts of interviews; in other

words, it helgdto confirm whether or not participants implenmeaithe educational provisions
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they claimed in the interviews.\Wasa conducted phenomenological study to understand social
actors exper i develapmantfandtintplementati@sia phersomenon from each

per sonds o whhergfaerthe pimwasto enterthepar t i ci pant s6é i nn
understand thewiewpoints holistically.

The first stepencompasse ol | ect i ng some qualitative dat e
perspectives and meanings . Datarevcollected through focus grospobservations and
document analysis. On the basis of thel@ph understanding of the current literature review

of this study a structured questionnawas adopted and adapted to be administered for
measuring the perceptions of stakeholdsegAppendix1.5).

Results of step one suppedthe development of the guesnairesThe questionnaire utilised

a scale where research participants indicated their predetermined response for each close ended
guestion.The goalasto obtain information about their perceptions with statements measuring
their knowledge, skills and attitudes on the TISDP school inclusive dimensions of culture,
policy and practiceThe last step, asexploratory in nature to interviestakeholderandfind

out how their livednavechanged after the TISDP provision support. Particularly, what changes
they have made in the relationships with their children after the involvement in the TISDP.
Thus, addressingarent® i n n er phooe chlld ® knovihar thoughtout opinions in
their own words. This phase reflected parer
of the TISDP. Also, the quantitative approach of cleseded questions provided parents with

the opportunity to rate the TISDP prograising rating scales. Combining both the interviews

and questionnaires provided a complete way to learn authentically about the dngDire

data was then analysed.

Hence, amixed methods approach was adoptecnrich the data by offering the reader a

comprehensive accounwhile the quantitative data (questionnaire) gave us some numbers and
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figuresabout the perceptionthe qualitative data, such as the observations and interviews gave

us the answers on why are things as theyaexplain phenomenon

3.3.2 RESEARCH £OPE
The scope of the studyFigure 9) depicts the current situation with respect to the various

provisionservices available for students with disabilities in Lebanon. It also clahithis
studywaslimited to primary public schools that are currently implementifgDP.

The government schools in a developing country, like Lebanon, lack funds and resources due
to ongoing political conflicts and the enduring effects of a fiftgear civil war Mouawad

2013). TheMEHE as shown in the figui@does not provide any funding allocations for SEND
students andMinistry of Social affairs MSA) outsources provision services to special
institutions for these studentA. significant proportion of the annual sabudgethave been
allocated to defence and security matters, rather than to social and economic development,

thereby often resulting in cuts in resources for education (Four et al), 2007
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Figure 9 Scope of study

3.3.3SITE SELECTION
TISDP was launched in 30 public schools all over Lebanon. The original plan of this study was

to investigate the journey intoclusive educatiomunning on a large scale survey of all the 30
schools. However, the decision was made to use a representative sample of three schools

instead Only one gouvernante (Beirut) out of the six gouvernaotddSDP waschosen

A representation of all socemnomic backgroundsom the population were selected in order
to control the variable of home support and resources provided by parents. The sample consists

of schools whose students represent all social classes attending public schools in Lebanon.

The séection criteriasetting for this researdh based on the following reasons:
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