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Abstract

The following study has been conductemlassess the cultural impaict the pedagogical
context. Thaimedof the studythereforejs concerned witkonducing anin-depth analysis
about the perspective that the natisreglishteachers have as far as the cultural aspects of
teaching a multcultural classroomwithin the UAE. The rational for the study has been
explained through the identification of problem@ssing on account of the differences in
cultural valuesand systemsas observed among the students and the teacBach
differencesleadto miscommunication and misunderstandings, consequently affecting the
quality of education adverselyhe aim of the study has been attained through the descriptive
analysis of the data which has been collected from the teacher by meanstofféameen

depth interviews and observations of the classreessionsOpen ended senrsitructured
guestions have been used for the interview, and for the lesson observation, the rdsaércher
adopted a passive approadlhotal of 10 teachers employed withiriyate schools of Dubai
have participated in the studgnd 20 classes were obseraedoss 4 schoals

The analysis of the data has revealed dhatvareness of the various cultures, differences in

the knowledge levels of the students, the attitudes efptirents, and the difference in
independence levels of the multicultural students presents obstacles for the native teachers.
In addition, the culture of the teachers contributes to difficulties in the way that the students
respond in class and how redeptthey are to the lessons. an attempto resolve such
issuesthe native tacher have adoptgutacticedike modification of their teaching apgeich

to suit the cultural demands, and making effortssouss about the global issuelawever,

such efforts are not enough to ensure that the quality of education meet the global standards,
and hence recommendations for its improvement have been agenost prominent
recommendation includes proving appropriate training to the teadoerhat their
intercultural competence levels can be enhanced. Further, based on the limitations of the

study, recommendation for the future direction of study on this topic have been made.
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List of Definition and/or Abbreviations

SI. No.

Term

Meaning

Cognitive Dissonance

Cognitive dissonance occurs when a person heé
deal with two opposing or contradictory belig

values, or ideas.

Cultural Adaptation

Cultural adaptation refers to the process whe
people change themselves as per the cultural nc

values, and biefs of a foreign country.

Cultural Adjustment

Cultural adjustment refers to the set of changes
are adopted by an individual in order to adapt 1

foreign culture.

English as a Lingua Franca

This implies the circumstanaehere that the Enggh
language is used as the common means
communication by people that have different prim

languages.

English as Internationg

Language

This indicates that the English language is used 4
official language in countries where people

various different languages for communication

Intercultural competence

Intercultural competence refers to the skill, cognit
and behavioural, that enables an individual to act

manner that is considered to be culturally appropr

L1

A pers;m 0 s first | anguag¢

language.

L2

A personbs second | an¢(
which the individual is familiar with in addition to th

native one.

viii



9 Native EnglishSpeaking Native EnglishSpeaking Teacher refe to the
Teacher (NEST) teaches that speak English as their first and prir|
language.

10 Non- Native English | Non-Native EnglishSpeaking Teachers refers to t

Speaking Teacher (NNEST| English language teachers who speak English
foreign or second language.

11 Pedagogy Pedagogy refer to the study of teaching within
field of education.

12 Superdiversity Supetdiversity refers to the recurring patterns
demographic changes that arise on accoun
globalisation which influences the social culture (
country.

13 World Englishes World Englishes includes all the various differg

types of English that is spoken in different count

across the globe




1.0 Introduction

The past decade has seemapid increase in the number of native teachers of English being
recruited in nurseries, schools, and universities to teach English, across the United Arab Emirates
(UAE) (Gillian Duncan 2018)Iin addition, on account of globalisatigpeople in th&JAE have a

wide range of cultural backgrounflsO 6 N e i | This Ha®widéned the gap with respect to the
culturebetweerthe teachers and the students in the educational institutidhe nation Thisis

in an unfavourable outcome since it implies that there is a possibility thegattieersnay face
difficulties in teaching a culturally diverse populatidie current studyas, therefore, explored

the matter ohow native teachers of Englisire percaied by their studentsom an intercultural

outlook within the context of the UAE.

This chaptehighlights someurrentdebates produced by resdss and educators in the fiedtl
pedagogy and its relevance in the current study. It @foataspectshat associateanguagevith
culture, humour, and ethnographyost important of all, this sectiotovers a statement of the
problem identified with respect to the native teachefsEnglish within the multicultural
classrooms ithe UAE, and the means to resolve such issues as it has been addréssesarirent

study.

1.1TheResearcher s Educational Background

The researcher has been privileged in having life experience ofjumli education since
kindergartenEven thoughhe researchenadnon native EnglishspeakingteacherdNNESTS)
from different background@ndians, Pakistanis, Arabs, as well as |dealiratisduring all her
school years in both private and the government schibelsesearchestarted taeceiveprivate
conversational lessonmainly via Skype, soon after high sch@@0032013) The researcheaso

had native British tutorduring that timgrom differentlanguage institutesncluding the British
council, Etoninstitute, and Berlitz, wsly speakingBritish English and discussintpe British
culture history, and lifestyleThus the researcheteveloped a strong passion for the language and

was curious to meet native British speakeriearn more about their culture from the age of 18.

The researchalso hadhativeBritisht e ac her s at Dubali Womenés Col

2006.



Thus, wer the years of the lush intercultural educational environmenthibaesearchegrew up
in, the researcher became an anglophile who never stopped learningraateng the

conversabnal skills with Britishnative speakerd\S) since 2006.

The researchetsoused well known social media platforms like the English @labsitebetween
the years 2006 to 2010, aha become friends witBeveraBritish peoplewho helpedo practice
the conversational skills with ever since. Moreoviee, researchdras recently joined Camb(a
professional video chat software to teach and learn Enghi2018 as a student, with ov200
hours ofpractsing the language with British natg. Thusthe researchdrelieves to havhumbly
understood some of the similarities and differences of the Arab and British cultfueesforethe
researcher believes thatrich krowledge of how professional/ngmmofessional/amateurative
English teabers, communicatevith nornnative learnersvas developedrhe researchdrusts that
embarking orthisexciting educational journemtuitively, enabledhe researcheo appreciate the
intricate interconnection that conngletnguage and culture, #ee impression thatative speakers

(NS9 give to the learnersom other cultures.

One example of the cultural differences is wh#asterns/NEST&eachersask students to drop
titles like Mr./Ms./Mrs./Sir/Dr./Prof.tfo call themby their namesénstead. In that instance, Asian
studentscanfind that request to bsurprising, even shocking it was their first experience to
have Westerns/NESTthe reason being in that massian culturesusuallyset high standards to
people incertain professios like teacherland doctors. Theybelieve thatsuchoccupaibns are
noblerthan otherswhere the charactemworking in these jobs are role models in their countries

and dropping titles should not be compromjgetticularly amongst the youth.

Another exampléhat provoked this researehwhen the researchenrolled in theCertificate of

English Language Teaching to Adults (CELT) course and had to observe (N&SZayed
University in 2015 as part for the practical side of learnifi¢pe researchdradnoticed thabne

of the femals (NESTs)made inappropriate referencesttth e A mer i can Jistne nag e
Biebeb to herfemale Bedouin studen{Bedouin refes to the nomadic Arabsn that same class,

a student left the césroom to come back with an iceeam cone thahe researchestarted to eat

during the lecture Interestingly enough,htit teacher seemed not to mitigat culturally
inappropriateattitude, while in another context where the teactmght bean Arab, Chinese or

Indian,for examplethe samestudent wouldnorerespectful

2



On a separated incidemne of the CELTA trainers welcomed umsatypicaly English way by
saying: Ait i s not going to be the bestt cl ass
can bearguedthat (CELTA) trainees from different backgrounds might not appreciate that

t e a c Braish d@isplay of English modestyand could have beemiss nt er pr et ed as

confidenced.

Similar incidentscontributedtor ai si ng t he r e ef¢ha impohanace dfsawiagwar e n e
the attention oEnglish learners to bmindful of these cultural expressions. Whenever, | ask a
stubnt to change their place in the c¢classroom,
this chair?o0 and receive the strong referponse
example,is a polite and indirect way to request someone toodwething, rather than inquiring

their preference. | thedarify how thegenerals t at e me nt pdwarinland cudenn mwost

times,and that NSsometimes prefer usirgher indirect expressionsmoe an . 6 no 6

1.2 Background of theStudy

Englishis gaining popularity in several spheres and it has been recognised as the official language,
or one of them in several countries. Moreover, in the era of globalisation, where the movement of
people across national borders bacome common, it isssential to have a neutral language for
communication purposes. The language of choice under such circumstances have been English for
various peopleMledgyes 1992Widdowson 1994Cook 1999Br ut t & Bamimiy 2081
Holliday et al. 2015Agudo 2017. Therefore, in order to maintain favourable relationships with

people of various different cultures, it has become essential to learn the English language.

The nature of teaching English iscamplex matter in itself, bimg a flexible language that
embraces new concepts, and also in abandoning and having different shades of meanings of the
same word based on the dialect. I n British En
front part of the car that coverstten gi ne, wher eas AmerThicirdicadesr ef er
that the meaning and the use of words differ based on which part of the world where you are
located. This may increase the difficultly associated with teaching the language, as the stydent ma

find it confusing to learn about the different meanings or comprehend the dialect of the native
English teachers, especially if they had been familiar with a different accent previously.



Moreover, dlture has a big role in impacting education in manpeets.One of thesignificant

i ssues from t he r elowmrative tbaghers of Englsh (NBSTw®rdeivethe e w i s
cultural impression of thestudents The second issue is (NESTS) ability to harttks cultural

aspects of teaching Englishgtudents who belong to various cultural backgrounds.

Such issuesalong with the multicity of the English languageakes the process of teachilg
herculean task. However, such taslight to be executed with finesse so that the newer generation

of people hathe tools to communicate with people from diverse cultures using a neutral language.
Since certain hurdles that have a detrimental impact on the learning process have béed,identi

it is essential that such obstacles are removed. The difference in culture between the students and
the teachers are widenesbpecially because it is common in the UAE to employ white skinned
Europeans, particularly from Britgim order to teacthie English language (Gillian Duncan 2018).

Since the students in the private schools of Dubai have a wide range of cultural backgrounds, it
becomes a challenge for the native English teachers to communicate with the

Several hurdles are expected to eEspnt that undermine the ability of the teacher to communicate

to the entire clasd/oreover,the perspective that the native English teachers have, on account of
their experience in teaching multicultural students, is like to differ from that of offtersefore,

it is necessary to conduct andepth investigation to assess the cultural perspective of teaching
that the native English teachers have so far as a multicultural classroom is corloeaidddion

the UAE, particularlythe city Dubai has beerhosen since it has a complex and diverse culture

( O6Nei I | 2017) . I n other words, the cultural
the native English teachers as observed within the multicultural classroom of the private schools

in Dubai

1.3 Scope of the Study

The scope of the study is concerned with analysing the perspective that the native English teachers
may have in term of the existence of varying cultural aspects within a multicultural classroom. In
other words, the researcher lche®sen the pedagogical perspective in order to gain insights about
the perspective that people may have with respect to the existence of multiple cultures. Precisely,
the scope of the study is limited to the point of view of the teachers. The existancéiple

cultures is increasingly becoming a common phenomenon as globalisation has made it convenient

for people to move beyond the national borders. The existence of varying cultures has also been

4



observed in the classrooms, particularly within educatigtitutions that have made efforts to
follow the global standards. The researcher tiesefore emphasised on the schools within the
UAE, particularly Dubaiin order to assess the standpoint that the native English teachers may

have and its effect on teaching within a multicultural classroom.

The international schools in Dubai have adopted a British Curriculum so that the students can learn
the English langage that ison par with the global standards, and such educational institutions
have been taken into consideration for conducting this study. Moreover, this study has
concentrated on the private schools of Dubai, since such organisations haysdoegtig in

catering to the international community and in recognising the growing importance of English as

a language. Furthermore, in addition to determining the perspective of the teachers, the researchers
havealso made efforts to analyse the impact thattimeent teaching practices as employed within

the private schools of Dubai have on the students. In addition, the efforts that the teachers have
made for connecting with the students have also been investigated in this study. The loopholes as
identified inthe studyhavebeen highlighted with the intention of provoking a prudent awareness

of the cultural practices in multicultural classrooms in Dubai.

1.4 Current Situation in the UAE

The UAE has a skyrocketing ambition in racing with indust@aintries and become amongst the
pioneering countries in the world by 2021, where the concept of university foundation year that
offers remedial English courses would no longer eXis¢ vision also aims at offering wortdass
education, as it is to bbee main focus of the UAE National Agenda and implement the Programme
for International Student Assessment (PISA), as well as ensure a high quality of tqabhErs.
Vision 2021.218)

I n a Technology, Entertainment, Desi gn ofs , (TE
English, Abu Wardeh, who has been teaching in the Gulf for 30 years revealed how English is
invading the World and compromising the cultures including Argkabas Al Lawati 2011)The
researcheralso confessed that the trends towards using English are particularly worrying in the
UAE, where locals speak English at horiée researchewarned that the UAE could be one
generation away from losing their language. Abu Wardeh had also pountédeounfortunate

outcome of some parents who lack good command of Englistyet insist on speaking English

with their children, this results in weak Arabic and no real command of Enghshtesearcher
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finally drew the atbkeaedi enhf oot Dubawamds 1 ¢isn fi
attributing it to the unique demography the forms the city.

The expansion in recruiting English language teachers from Anglophone countries started in the
UAE in 2008(Van den Hoven, Melanie 201 7Mhe past decade has seen rapid growth in the (UAE)

in the number of American, British, and Australian schools and nurseries, and tiétifavwoof

0 w h-skinreed English teachers of Euman ori gi nsé appeared in one
nurseries recently(Gillian Duncan 2018) The reason being in the high awareness of the
importance of learning English, throughout Gelf region and not only limited to the UAE

(Malallah 2000) Moreover, some private schools and universities in the UAE have lately added
OAmericandé, O6Br it i s méstopmmote@rdatractmative Ermglsidteachers t h e |

for recruiting purposes, but how is the cultural facet being manifested in all of this?

The continuing concern in countried@re English is the official language of education, trade,

health, andtourism led esearchers to investigate hoNHSTS) are culturally perceived in
multicultural classroom§ Agudo 2017, Brutt Griffler & Samim
2015, Medgyes 1992, Widdowson 1994 herefore, the researcher detected the need to conduct a

study in the UAE where English has become a second language, as welppasénglanguage

of almost all types of official communication, from a cultural paradigm.

As for the English teaching mode that dominates the educational practices in the UAE, the
communicative method seemed to have penetrated the teaching pedagogy across the Gulf countries
in language teachin@ussell 2011)Moreover, due to the supdiversity environment in the UAE,

there has been a distinct relationship with English that was created fronultivethniccitizens

(Van den Hoven, Melanie 201Aan den Hoveralso stated that the English used in the UAE is
mouldedfrom the geneaal conversational practices that created a unispa@dardsed pattern.
Likewise, n a previous study of hehe researcheafescribed the English used in the UAE as being
nonacademicyet it is aclear and meaningful mode of exchanging informaMen den Hoven,

M. 2014)

1.5 Pedagogy
The purpose of this study is to highlight the aspect of teaching in aculiitral context, thereby
shedding some light on the process of teaching and its implications. In this context, it is imperative



to discuss the concept of Pedagolj can be defined as the study of teaching. It covers the
activities as well as the theories and frameworks associated with teaching. Thus, it is both the act
and the discourse of teaching. It can connect teaching asa@stdfned act with variousxernal

factors like culture and social constructs. Since pedagogy involves both the theory and practices
of teaching, igivesrise to the concept of teacher training (Murphy, Hall &Soler 2008). It has been
further highlighted that teaching can be ongh® most complex professions, which involves
continuous reconciliation and negotiation of opposing worldviews. Teaching can have different
forms, each of which responds to different developmental demands. The role of a teacher has been
described as multidciplinary and can have different perceived responsibilities and roles, based
on the sociecultural context. From the context of Pedagogy, the professional knowledge of
teaching along with the teaching practices are closely associated with the thefegtiealork

of sociapolitical aspects and human development (Anderson 2009). Thus, it can be stated that
pedagogy or the study of teaching is largely influenced by the external social aspects of a nation.
As mentioned earlier, the roles and responsibilibea teacher can vary significantly based on
these external factors, therefore the experience of teaching and the expectations and the perceived
role of a teacher can vary significantly from one country to another, owing to cultural difference.

In contex of this study, it can be stated that understanding the effectiveness of teaching process
requires a clear idea of the impact of the satitbural aspects ahe UAE. The native English
teaching in the UAE is likely to be exposed to a culture whidgisificantly different from that

of their own home country. Thias a resultreinforces the necessity and importance of teaching
training, which is aligned to the cultural context of the nation. In the above paragraph, it has been
emphatically mentionethat the process of teaching and the perceived role of a teacher can vary
significantly across nations. Therefore, the native English teachers in the UAE are likely to face a
cultural shock when it comes to the pedagogical practices. The concept chllyultelevant
pedagogy can be discussed in this situation. Cultyrallgvant pedagogy highlights the teaching
practices and underlying theories that are sustaining in a particular culture (Ritisgis 2014).

Since the culture of a nation largely el@hines the values and beliefs of its people, it is only natural
that the teaching processes should also follow the same construct. Cyltatellgnt pedagogy

enables the teachers to teach the students in a manner which is appropriate in the ddimestic cu



Thus, it is important for educational institutions to have a clear understanding of the cultural
interaction between the teacher and the students. In case of this study, the interaction between the
native English teachers with the students of aireultural classroorhavebeen highlighted. The
educational institutions in the UAE need to ensure that the teachers are properly trained to teach
the students, by adopting culturally relevant teaching methods, which does not contradict with the
domesticperceptions and roles of a teacher. In a rmaultiural classroom, the varying cultural
presence among the students can bring new challenges for the teachers. Therefore, from the
pedagogical perspectives, it can be mentioned that proper training of temcateguired in order

to avoid cultural conflict in the classrooms, therdigilitating seamless learning process.

Pedagogy allows organisations and institutions to identify the developmental needs in the current
economic scenario. The underling prace$teaching and the choice of academic context taught

to the students, are often closely associated with the economic context of a region. The global
economic environment is highly dynamic in nature, which demands educational programs to be
flexible as vell (Pegg, et al. 2012). The education provided to the students from both academic

and sociecultural aspects should prepare them to effectively develop a suitable professional

career. Thus, it can be stated that educational institutions should adaghtheaching methods

and curriculum, which provides academic val®well as cultural alignment.

The learning experience of the children is also influenced by their social environment, especially
the familial interaction at home. Based on construdtipedagogical theory, an individual
devel ops o0neods,bassdon the idteraction lzetwden thejr existing knowledge,
beliefs and ideas, and the new information and experience that they are exposed to (Richardson
2003). In the context of a muitultural classroom, overseen by a native English teacher, there can
be prominent chances of such interactions, where the difference between the existing knowledge
of the children about the social culture, and what they are being taught or expasstiikogly

different. Almost every child is likely to bear some degree of cultural and $ooalledge that
determines their behaviour, values and beliefs. However, while studying in acoiultal
environment, they are likely to be exposed to diffeothér cultures, both from the native English
teachers and other children in the classroom. Therefore, it is essential for the educational
institutions to ensure that the teaching methods and the curriculum do not create any direct conflict

with the existig social knowledge, values and beliefs. Moreover, the teachers should be able to



create a harmonious learning environment in the classrooms, so that there is no culture related

conflict or misunderstanding among the students.

Thus, it can be stated fromgegogical perspectives that educational institutions should have a
clear understanding of the nuances of teaching and its cultural implications on the students and the
teachers alike. Therefore, this study should shed some light on the cultural asgestking and

how the behavioural aspects of the teachers and the students are influenced.

1.6Language and Culture

In an ever more diverse and perptexworld that is cotinuoudy changing, English, too, has

evolved dramatically in moderntimesandghve r t h  t o A W@AgubdoRO1E)it geémiss h e s 0
to be an undeniable fact that English has become the most influential language that does not only
belong to its (NSs) but also its users and spedkéiddowson 1994)Medgyesargued that with

the i mmerging ideas of HAparadigms of Worl d En
and AEnglish as a Lingua Francao, sdautingedthef i ni t
a news article to the BBC, professor Jennifamkins from the University of Southampton who is
specialized in O6GIobal Englishesd, stated tha
a nmgua franca situat i-patives (MNs)of ognique® cultucesvhipare t he n
communicating wthin the same settingith no similar challengé€sennox Morrison 2016)The
authorreasoned that the plain and straightforward language that NNSs usually siseeputt

the advantage afelivering the point home more efficiently as opposed to NSs with their flowery
language and slang words. In the same article, Dale Coulheris the head of English language

course stated that monolingual NSs of English seem to be unaware of howet&ngdish
internationally. Still, native instructors sweep over the most prominent universities (both public
and private) in countries |ike the UAE where t
type | i ber alCrabtred 2007 .87d)c at i ono

All spoken languages conceive elements of social values and prestige that are often overlooked by
language analysists, due to lack of documentation and the amowatteofion they require
(Buschfeld et al. 2018aEnglish learnersthe authds statetend to be motivated by social,
cultural, as well as economic drives, yeisiten appropriatéanguage to everyone these days, due

to its overlapping nature amongst cultures. The phenomenon of Englishisation has been widely
discussed itheliterature(Dearden 2014, Earls 2014, Gill & Kirkpatrick 2012here is a growing
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level of fear that the obsession of using English as the formal way to communicate in the English
medium countries would lead to demolishing their local herifedga den Hoven, Melanie 2017)

One of the English threats on Arabthe authordebates, is obliterating its culture and official
religion, which languge teachers ought to be awaffelts dominance is justified as a matter of
financial survival and globigation(Van der Walt 2013)Linguistic imperialism was the focus of

the studies conducted in the cour(tdcLaren 2011, Troudi & Jendli 201,1uch studies reasoned
that English is strongly associated in the Arabic region, including the UAE, with the Western
power rather than the users of Engl{$tan den Hoven, Melanie 201 #lowever, the substantial
imbalance of proportion of Emiraties to rREmiraties made thkigh number of private schools

in the country inevitable to catéo the internatioal community.Additionally, a study on L2
writing that interviewed Emirati students showed that students felt restricted to vimidavidual

styles and are not allowed to enrich their writings with some aspects of their own Cttonehi

2015)

1.7 Humour and Language Learning

Although humour is seen as an interdisciplinary field that covers different specialisms like
sociology, psychology and education, it had merely been tteeades thaecond Language
acquisition (SLA) researchers started considering it as a linguistic aspect worth focusing on
(Jawhar 2018) Previous studies proved how using humour iassrooms could have a
considerable effect on reducing anxiety in language classrooms, maintaining motivation and
enhancing understanding, as well as increasing language proficiency through languégeliplay
2017, Reddington 2015, Schmitz 2002, Petraki & Pham Nguyen 2BL&)our and laguage

|l earning was also approached to examine the
expresgig opinions, for exampléDegoumois et al. 2017Yhe authors found that encouraging
learners to use humour whiéxpressing their opinions lessens the amount of accountability such

learners hold after sharing their thoughts with the class.

Although the recent investigation of the relationship between language acquisition and humour
witnes®d a significant increase in literature, none of thevipus works considered using L1
humour as means to test it as a natural practice in the course of learning and teaching interaction

(Jawhar 2018)Nevertheless Jawhar 6s sociocul tur al study o
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correlation between better classroom interactiandhigh and meaningful productions, when L1
humour is being carefully used in language classes. Her papéothsed on using L1 humour as

a tool to test interactional classroom competence is claimed to be the first investigation of its kind
in the field. The authofurther points out that L1 humour should be used as a means to facilitate

t he st ude entisdassoongdsaqissions, rather than being viewed as an end in itself.

Besides since L2 cultural jokes are less likely to be appreciatethayylearners with limited
knowledge(Jawhar 2018)the researchesf the current studis curious to observe any attempts

by (NESTs)living in the UAE to use them in classrooniie authotbelieves that the nature of
Englishas a global language that made it inevitable to manifest itself on the cultural level in
particular. In other words substantiatultural exchange through medikatformsfrom countries
native to English is assumed to come as second nature to the railefrus, it would be
interesting to observe this element in the current researchUMih citizens It would ako be
worth investigating howNESTs) use humour in classrooms and how much they think their
studentswould understand the L2 humowmd howthey alsoteach L2 culturen classrooms

through this toal

1.8 Linguistic Ethnography

As a concept, ethnography focuses on the understanding of a particular cultural setting within the
framework of the social research method through observation andpitin in the environment

it seeks to describ@ampton et al. 2004Rampton and others also believe that social categories

|l i ke 6femal e, OEmMirati 6,améwayand corefate problematically a | |
with each otherThey stated that languages have the power to reproduce social identities and that
studying the interactional discourse can provide many answers that are far from the stereotypical
view on themCorrespndingly, hey argue that the nature of ethnography taluct a thorough
investigationthus allowingthe researcher to witnesise experienceof the participantghat is

usually hard to spot or fathom atimitial stages. Accordinghthe researcher of the current study,
being aninsider thatdirectly experience how cultural aspects are being created, exchanged, and

delivered amongst the next generation of citizens of the,W#tRin the context of privatechools

Furthermore, Creese and Copland advised that linguistic ethnographers should use the
ethnographic lens to observe the linguistic practices within the contexts they are focusing on

(Creese & Copland 2015)his method they claim, would help in integrating the necessary
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elements in the process of discourse analysis, while considering the social world where certain
communicéion features take placéikewise, Wetherell stressed considering culture, amongst

other aspects, to the linguistic ethnography in particular to enrich the discourse analysis of
particularcontextyWetherell 2007)Hence, to reflect on this concept in the current study, the data
analysis, would consider different ethnic aspects like the influence of the classroom demography

on classroom patrticipation, the relevance of topics and sigms to the UAE, and the intended

and unintended cultural impressions that (NESTS) give to their students during the classroom
repertoire. The researcher believes that investigating the matter ethnographically would enhance

the understanding dhenat ur e of the current generati onsao

countriesd cultures within the scope of |l angu

1.9 Research Aim and Objectives

1.9.1 Research Aim

In light of the prevalence of multicultural students within a classroonasitecome difficult for

the teachers to adopt a teaching approach that can be perceived favourably by all the pupils. The
studens come from a wide range of cultural backgrounds and thereface difficulties in
comprehending the lesson on the Englisigleage. In addition, the cultural background of the
teacher alsaffects the way that the lessons are being understood by students. The teachers may
also need to make certain changes to the lesson plan or to their approach towardstedching

be undestood by all the students. Therefore, this study has aimed to condualeptiinanalysis

about the perspective that the native teachers have as far as the cultural aspects of teaching a multi

cultural classroom is concerned.

1.9.2Research Objectives
In order to attain the aim of the study, as mentioned above, the following specific objectives have

been drafted. The objectives have been used a foundation for chapter four.

1. Toidentify the cultural obstacles that the natireglish teachers face whileaching in the
UAE
The abovementioned objective indicates that this study has attempted to itteraifgtacles as
faced by the native English teachers in the classroom. The existence of students of multiple cultures

presents various hurdles and challehdor the teachers that undermine the quality of teaching.
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The identification of obstacles on account of the cultural factors within the classroom setting will
help in determining the aspects that have the potential to undermine the quality of teatifeng in
long-run. Moreover, it would increase the awareness about the current teaching practices and its

relevance and effectiveness in the modern era of globalisation.

2. To analyse the way that the culture of the native teachers influences the behavieur of th
students.

This objective is intended at providing an insight about the impact that the cultural background of
the native teachers have on the behaviour of the students. In other words, the objective is to assess
if the teachers have been effective in ocammicating and connecting with the students. It is
essential to determine if the students are able to comprehend the lessons that are being taught so
that the effectiveness of classroom sessions can be assessed. Therefore, in order to attain this
objective the cultural impact of the teachers has to be determined.

3. To determine the extent to which the native English teachers adjust certain cultural aspects
of their home country to suit the classroom setting within the international schools of
Dubai.

This ohective is concerned with establishing the changes to various aspects of the culture of the
native teachers that have been made. It may be stated that to communicate in an effective manner,
the teachers may need to change or modify their practices. Moraowederto effectively gauge

the circumstances of the current situation, it is essential to gain insights about the efforts that the
native teachers have made to suit the multicultural classroom setting. Furthetsnagsctive

will provide an overiew of the current teaching practices and its effectiveness in teaching in a

multicultural classroom.

1.10 Statement of the Problem

Crosscultural interactions in classrooms between the teacher and the students, and also among the
students can have a sifjoant role to play in shaping the education system in the UAE. As
mentioned earlier, the underlying methods of teaching can have a significant impact on the quality
of education. The native English teachers in the UAE belong to the western culture svhich i
significantly different from the Middle Eastern culture. The social customs and communicational

practices can have striking dissimilarity acrossvariouscultures. Therefore, the native English
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teachers who are likely to be employedhaUAE can face strong cultural shocks, which can lead

to cognitive dissonance, therelmegatively affecting the teaching performance of the teachers
(Dongfeng 2012). Thefore, it is essential to find out how the native English teachers working in
the UAE are affected by the cultural shock and how they are able to adjust to it. Moreover, the
educational institutionthatare hiring, native English teachers from other megishould also need

to take the necessary measures to ensure that the teachers ametivatied towards their job

roles. Therefore, it is essential to understand how the teachers are being affected by the cultural
difference while being employed in théiost country.

From the context of cultural difference and culture shaatan be further stated that in a multi
cultural classroom, the students are also likely to be affected. The communication process
involving verbal and nowerbal cues, which areude differentacross cultures (Valentine 2004).
Therefore, communication between the two individuals from different caliutiein a classroom

can prove to be challenging. The native English teachers need to have a clear understanding of all
domestic cliural practices and customs, especially in the area of communication. Moreover, in a
multi-cultural classroom, there can be students from multiple cultures, which can make it quite
difficult for the teachers to communicate with all the students in a esamianner. Furthermore,

the students are also likely to face challenges in the classroom, while interacting with other
students, belonging to different cultures. The students belonging to the native cultures may have

communicational issues with other stk from different culture.

The issue of favouringNEST9 of English ha been a worldwide phenomenon recently, yet
(NESTs6) abilities to handl e ndivdrdityiseeod require al c | ¢
further investigation(Holliday 2016) especially with the rise of nationalisfhlarari 2018) In

other words, feeling the sense of belonging to a particular national community through daily
routine and everyday interactions between people and objexts cr uc i al in develo
nati onal i s mérm foyalty fot thae corhnumitgSkey & Antonsich 2017)Sky and

Antonsich also stated that thinking habits, language use, and effective practices like playing,
partying, and participating in classroonesnphasizeéhe sense ofhational identity at different

levels i.e. personal, social and politicallhe authorsalso highlight how both trivial and
entertaining instances can underpin the collective emotions towards people, objects, places, and

countries.
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The current studjocuses on(NESTS) by assessirtgeir cultural perception that plays a role in

moulding the next generatiomhe study is also intending to pay special attention to the
pedagogical practices of classroom interactions between (NESTSs) and their students which entails
other closely relevant issues | i ke the teache

serse of seHawareness as well as its impact on their teaching styles.

1.10.1 Research Questions

This study has attempted to find the answers to the problems that have been identified in the above
section. This indicates that the current study has beed badeding the solution to the problems
associated with the crossiltural communication between the NESTs and the students belonging

to varying cultures. More precisely, this study has been focused on analysing and finding the
solution to the problem whin the context of multicultural classrooms that@esentn the private

and international schools of Dubai. The problems as identified above, can be countered by findings

the answers to the following specific questions.

1. What are the cultural obstacles that the ndfimglish teachers face while teaching in the
UAE?

2. How does the culture of the native teachers influence the behaviour of the students?

3. To what extent do native English teachers adjust certain cultural agpebtsr home

country to suit the classroom setting within the international schools of Dubai?

1.11 Significance of theStudy

The study examing®NESTs)from a cultural point of view. It is concerned with tharentstate
of affairs of intercultural clagsooms in some private schools in the UAE in termisosd English
classes are being painted with the cultural practice of their (NEE®s)example,hte use of
humour, the suitability of instructiorfsom a cultural perspectiyeas being an integral part of

language teaching and learning

Henceforth, the researcher believes thaasuringhe actual teaching practices within the cultural
calibre would be necessary to understand how the relationship between language andsculture i
being manifested in classroonkhe researchealso trustghat the results of this study would

provide muchneeded insighito the current practices NESTSs)in thisexciting time of the rise
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of both globakation and nationalism. Besides, the reskar hopes that the findings would

provoke a prudent awarenadf§NESTS) cultural practicaa multicultural classrooms.

1.12Structure of the Paper

This paper has been segregated into six chapters so that the aim of the research can be attained
through the development of a logical and structured argument that progresses through the paper.
In addition, the segregation of the study in different chapteatsisdone for the convenience of

the readers.

The first chapterntroduction, provides an overview of the topic and explains its importance. The
educational background of the researcher has been provided soffes éocontextual overview

of the knowlelge and skillevel. Thereafter, the background of the study has been established and
scope of the research has been emphasised. The current situation related to pedagogy within the
UAE has been covered, and an overview of pedagogy, language and dudtuode bf humour in

learning a language, and linguistic ethnography has been covered. The brief context about the
concepts has helped in establishing the groundwork of this study. In the succeeding section, the
research aim and objectives has been sursetso as to provide the readers with an indication
about the goal of this study and the means to achieve such a result. This has been followed by the
statement of the problem, and the questions have been formed in order to resolve such prevailing

issuesltat are occurring with the multicultural classrooms in the private schools of Dubai.

In the second chaptdriterature Reviewthe framework that has formed the ground work for this
study has been established. The concepts that are significant to dyihaue been elaborated

with the intention of developing a conceptual framework. This chapter also covers the theoretical
framework which covers the models and approaches that are pertinent to this study. The purpose
of establishing a theoretical framewasko represent the way that culture can manifest in language
learning and teaching within the sphere of multiculturalism.

The third chapter of this dissertation, which is Review of Literature can be considered as an
expansion of the second chapt&his has been includedince it is necessary to gain the
knowledge about the extant literature that exists with respect to the topic. In addition to gaining
the knowledge about relevant concepts and theoretical models, it is also crucial to scour through

the works of other authowsho have previously investigated the topic. This helps in assessing the
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scholarly views that already exist and therefore, to determine the similarities and dissimilarities

that may have been identified in the current study.

Thefourth chapterResearch Methodologys where the various tools, techniques and procedures
that were necessary for carrying out the study have been elaborated. The conventions of conducting
a research has been explained and based on the specific reqigrerhthe current study, the
approachchoice of tools and technique have been made. This section highlights the processes that
have been employed to identify, gather, and analyse the data in order to establish the perspectives
that the native English aehers may hayen terns of the existence of varying cultural aspects
within a multicultural classroom. Furthermore, the ethical considerations and potential limitations

of this study have also been elaborated in this chapter of the dissertation.

The penltimate chapterFindings and Analysishas accentuated the unique insights that have
been obtained in order to attain the research aim and objective of this study. In other words, the
data gathered about the perspectives that the native English teaaheraith respect to the
multicultural classroom in the private schools of Dubai have been interpreted in this chapter. The
unique insights of this studyavealso been compared to the extant literature so as to similar results
can be substantiated and ttissimilar findings can be contradicted. This chapter thesefore

helped in corroborating certain concepts and claims concerned with the cultural perspectives that
other scholars have previously established. This helps in strengthibeimyiting conepts.
Moreover, the unique perspectives that have been acknowledged in this study provide some

indication about how the cultural perspectives within a pedagogical context can be different.

Finally, in the last chapteRecommendations and Conclusipfiirstly, suggestions have been
offered to the teachers and the educational institutions that can enhance the overall learning process
of the multicultural students. This section also adér®says to ensure that the Vision 2021 that

is concerned with develapy a diversified and knowleddmsed economy as adoptedthgUAE

can be attained. In addition, recommendations have also been made for conducting further studies
on the topic. This section, therefore, addresses the limitations of the thidyave been
highlighted in chapter four. Lastly, the study has been concluded, indicating that the answers to
the research questions developed in the first chapter has been summarised. In addition, the key
points of the study have been briefed and the ways forirttpgovement of prevailing

circumstances have been surmised.
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2.0Literature Review

This chapter is dedicated to unfolding the frameworks that have been used to underpin the study.
There are concepts that are crucial for the current study, and it is dssegaén an irdepth
knowledge of such aspects. The understanding of such knowledge is fundamental in order to
progress with this study. In other words, comprehensive understanding of the relevant concepts is
essential for the process of interpreting dla¢a has been collected for the study. This indicates
that such knowledge has been used for the conversion of raw data obtained for thetstudy
meaningful information that can be used to answer the research questions. Such concept will then
be used inhe fifth chapterto substantiate or contradict the findingierived from the current

research.

Both the conceptual and theoretical framewdrve been developed in this chapter. While the
conceptual framework has reviewed the concepts that are likelguoin the study, the theoretical
framework has elaborated on the existing theories, models and approaches that are relevant to the
current study. The areconceptghat arefrequently used throughout the study, like the concept

of English as an Inteent i on al Language or English as a Li
Engl i shes o, CSture laterailiuraleconpeteno®ESTS/NNESTS. In addition, the

concepts that have been reviewed incltiddstede's Cultural Dimensions Model, Trompenaars

and HampderTur ner 6 s Seven Dimensions of Culture M
Context Culture, Cultural Conceptualisations and Language Model, the Sociocultural Approaches

to Learning and Development, the 3D framework of language variation, the InialjéCultural

and Moral Framework and the Intercultural Communication Framework

2.1 Conceptual Framework

Different conceptsvould regularlyappear in this studyn this subsection, the researcher provides
definitions of key concepts that might peblematic iftheywere spared from being defindde

to their diverse meanings. The rationale of this section is to frame the common concepts frequently
used in TESOL studiencerninghe nature of English and its relevance to its users (learners and
tteachers). Therefore, the following subsection
as a OLingua Francad.velrtsialyshog edx anmiemrecsu | & surpdr
OWor |l d Englishesd, due t o rrenthsadyrthatgtalespladce asi gni |
multicultural country like the U.A.E.
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2.1.1 EIL and ELF

The concepts of Englishas both an International Language ahthgua Franca has gained
importance in the modern era of globalisati®his is because on account of the movement of
people across national borders, communication has been disrupted since people are unaware of the
linguistic and cultural differences. Tiwdore, in order to have a neutral language for
communication purposes, majority of the countries hakert to adopting English as an
International LanguagéRandall & Samimi 2010. The concepts of English as an International
Language (EIL) implieghat it is used as an official languageountries where people use various
different languages for communicati@dcKay 2018) In addition, the language is also used by
people belonging to any culture that use English as a medium to convey their kgeowatemit
their culture to othersdn other words, EIL indicates the usetbé language within the context of

inter-cultural communication.

The language has been chosen since a neutral choice between the three ethnic groups that are
common in the UAERardall & Samimi 2010)Even though EIL has a neutral stance, it does play

a role in addressing cultural issuds.fact, it is commonly used in order to clarify cultural
misconceptions and rectify assumptions that people may have developed with respect to a certain
culture.However, the situation has changed over the years, and pedpé&UAE no longer use

English merely as a medium for official purposksthe current scenario, English is used for a

wider range of social interactions attierefore English is taught as dfnglish as a Lingua Franca

(EFL) at all levels of society living in the UARandall & Samimi 2010However, the authors
emphasised thdhe use of the traditional Arabic abserved among the brown colour workers,

howeverit has become the norm in business circles.

EFL refes to the circumstance where the English language is used as the common means for
communicatiorby peoplewho have different primary languagéRandall & Samimi 2010. The
difference of EFL as compared to EIL is that the latter in used in all aspscisialflife, whereas

the former is used onlynithe official and formal context. For instance, order a meal in English
would be an instance of the use of the language as Lingua Franca. On the othtrehasel of

the language for filling up an officidrm is an instance of the used of EWithin the UAE, it

was highlighted that the EFL became the dominant form of the use of the English language on

account of the increase in the number of expatriates within the nation (Dorsey TAtd &uthor
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also empasised how the process of assessingitbfciencyin English became cumbersome on
account of the rise of EFHowever, learning English has become an essential skill in the modern
era, so that the younger generation can participate in the global sddwetefore, the importance

of EFL has increased in the pedagogical scenario.

It has been highlighted that the use of English has transcended across the official spheteeand
UAE, is now commonly used by people for all business communicatirether formal or
informal (Boyle2011).Even though patterns of the coexistence of both EIL and ElE leen
observedn the UAE, the latter has beelominant. The author emphasisgatmore and more
people in the UAE have been using Engliaktead of Arabic for communication in all spheres of
social life, especiallyn the business circlén this context, it was further stated that apart from the
business circle, the use of Englists le@erobserved in educational institutions for communication
between student and teacher, or teacher and p@ergey 2018)Therefore, communicatioim
English in the UAE is also relevant from a pedagogical perspective.

Studies have revealed that gpedagogical perspectives various implications (McKay 2018)

This is because the English that is taught in the UAE may differ from the one that is taught in other
parts of the world. This indicasthat the students are expected to learn a localisembrnarkthe
language.In other words, there may be certain phonological, morphological, syntactic and
semantic variations in the languatyoreover, even if a British curriculum is followed in schools,

the teachers would be expected make logical referéndtles local needs and othervironmental

and social factorsTherefore, EFL in the pedagogical contemplies that the local linguistic and
cultural context are to be incorporated. Tihdicates that EFL within the UAE would differ from

that of other parts of the world on account of the pedagogical influence.

There are some instances where EIL and EfLuged interchangeabl{Crowther & De Costa
2017a)Argue thathe concepts of Eland ELF are still not well defined. A key difference between
the two termgs in their relevance to thenguistic and cultural background of the user. ELF could
be defined as the imperfect repertoire used to communicate in a global asawveihtercultural
context(Seidlhofer 2017)Hence,the authobelieves that the growth of controversy in teaching
English stems from its sociolinguistic legitimacy and its educational relevance from its lingua
franca standpointln this context, it was also pointed out in a study that EIL dusshave

association with the social or cultural contexts, and therafaseneutral(McKay 2018)
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There are some people in the UA#o are prejudiced by the increasing use of the English
language. This is because, such people are under the imprésdisgnwould have a negative
impact on the Arabic language (RandallSamimi 2010). This is to insinuate that the native
language of the country would soon be forgotten. In fact, English has even permeated in the law
enforcement of Dubai. However, the ation of the language in the modern context has been
perceived to have positive connotation by majority of the people in Dubai, irrespective of their
educational qualification. People without a matriculate qualification as well as university graduates
consder the adoption of the English language to be the catalyst for modernisation and

development. Therefore, ELF is dominant in the Ugg&peciallyin Dubai.

While EIL appreciates the variety of English usages amongst both native andMdtssida

2017) ELF emphasizesn retaining mutual intelligibility via different communication strategies
(Mueller 2018) as it highlyregards the attainment of conviviality in communications. Thus, ELF
research studies NNS uses English as a medium to commuiBeadéhofer 2017)The author

also argued that the ma English converse is not viewed as the ultimate model of successful
communication, which is a fair point when consideringrthmberof idioms, irony, and indirect

phrases that a native British, for example, would use in a normal conversioe. Britsh

teacherar e t oo confident that t hey (Hbladayetala20®b i rt hr

2.1.2 World Englishes

Scholars of OWorl d Engl i s hes dVNotdd&ngtishesEnglishe d i n
Today andEnglish Worldwideand studied how English evolved to be differently used based on

the contex{Jenkins 2015, Kirkpatrick 2010J he authors haveroved that English varies greatly
depending on many aspects like the speaker, the listener, and the purpose. A second problematic
nature ofthis language is the common connotation attached to it in being a colonial language. In
tandem with these vi e wbBlative&peakerisnementionedan kncidemh t i t |
of a leading Japanese scholar who argued in a Japanese language @nfeedapanese
nationals speaking English in Japan shoul d be
rather than EnglisfHoughton & Hashimoto 2018Yhe rational being, as the authesplained,

i n t heceolbdsreilZati ondé that Japanese nationals are
word English from the concept, the pride of the Japanese language would be restored in these

nationals.
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The discipline of World Englishes as aheoent field dates back to the early 88aschfeld et al.

2018a) Kachru developed a widely known model of World Englishes that is based on English as
a National Language, English asec8nd Language, and English as a Foreign Langiegsaru

1985) He classified the World Englishes into the Inner Circle countries where Englishds the
facto language like the US, UK, li@nd, Scotland, New Zealand, and Australia. Likewise, he
classified the podBritish colony Englishes where English is the second language, like India and
Nigeria, as the Outer Circle. He then categorised countries like Japan, China, and Indonesia that
experienced neither British nor American colonial rules as Expanding Circle countries, where
English is considered as a lingua franca to serve general communication purposes. This model,
however, has been criticized for being stereotypical and short in eixyjdine transition between

the circles, the linguistic evolutionary nature of English, or the miaed bilingualism, for
example(Buschfeld et al. 2018p¥uch a criticism can be anosilent incentive to recognize the

nortnative contribution to English and consider their variations in usage.

World Englishes is another concept that exists parallel to EIL and EFL (McKay 2018). Even
though the terms are often used interchangeably bygebpre are subtle differences. One school

of thought has stated that World Englishes includes all the various different types of English that
is spoken in different countries across the globe. The auttessdefined English to be of
segregated into the broad categories commonly referred to as Inner Circle, Outer Circle and
Expanding Circle. The Inner Circle is used to denote the sityatioerein English is spoken as

the primary or first language. Outer Circle refers to the fact where Engliske snoong multiple
official languages in a country. Lastly, the Expanding Circle indicates the circunsteiness

English is not an official languageut has importance and recognition as a foreign language.

Another school of thought defines World Engéshas the other forms of the language that are
spoken among people whose primary language is not English. In other words, the language that is
nativized indigenised or institutionalised, that is the term World Englishes is used to refer to the
pluricentric nature of the English language (McKay 2018). The varieties of the language occur on
account of the existence of two primary facfiotbe first languge of the people and their culture.

The author emphasised that as per the convention of the World Englishes, all forms of English are

given the same importance and respect.
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Owing to the pluricentric nature of the English language that is highlighted ilnedeonventions

of the World Englishes, certain unique features are brought to light (McKay 2018). It was observed
that such uniqueness of the language is apparent in the spoken form of the language. It is worth
noting that such uniqueness is also noa@sarent when the spoken form is in a formal context.
This is because, while speaking formapgople follow specific guidelines and the uniqueness is

not prevalent. However, in the formal written form, in most contexts, a universal standard is
followed and the features that are culture and language specific are not prominent. The author has
emphasised that within the academic context, following the formal written form of English is
crucial. On the other hand, following the convention of given the samartiamge and respect to

all forms of English, the local culture and language ought to be incorporated in the informal spoken
form of the language. This indicates that the teachers of the language ought to convey the
importance of the local culture and laagein the classroom so that the lessons are comprehensive
(McKay 2018) In other words, it is the responsibilibf the teacherso ensure thaboth the

elements of EFL and World Englishas incorporated in the lesson.

2.1.3Superdiversity

The concepbf superdiversity was born in the era of globalisatidhhas facilitated the free
movement of people across national borders,ad resujthe population diversity has increased
significantly (Vertovec 2007). In other words, it refers to the mogmpatterns of demographic
changes which influence the social culture of a country. The changes occur on account of the
interplay of the variables like increase in the number of people of multiple origin and social and
economic differences that have ooed within the past decade. Sujkrersity note only refers

to the differences among the immigrants, ethnic minorities, and the local people, but also the
disparity within such groupsheseconcepts also highlight the new patterns of inequality and
prejudices in terms of racism (Vertovec 2017). Other aspects that have been emphasized by the
author includes the concepts of creolisation which signifies the predessein different aspects

of diverse cultures come together for the formation of a new one.

Countries and nations that are characterised to have-dwgesity have complex social and
cultural conditions. The interplay of the variables among the people of multiple origin and social
and economic differenceleads to the formation of new patterns that present challenges for the

people involved (Vertovec 2007). Some of the challenges and common issues that have occurred
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on account of supstiversity are associated with immigration, discrimination, modernisation and

the development of society. On the other hand, it has also been pointed out that the occurrence of
superdiversity has also facilitated the process of formation of several favourable policies
(Vertovec 2017). For instance, the integration of health, seetgices and education is commonly

considered to be a positive outcome of stpeersity.

As the demography of the UAE is ever more evolving towards embracing more cultures and
nationalities, the phenomena of Superersity is evidentparticularly in Dubai (which is the

context of the current study).

The concept of Supsetiversity was first introduced hi¥ertovec 2007)o refer to the connotation
of diversity in Britain. Although theoncept was mainly associated with cultural complexity of
West European societies, i.e. Brussels and Amsterdam, it has become a worldwide phenomenon

that is relevant to any city that applies to the con@epil et al. 2013)

Today, it is a perception that describes the residentdavhidiar place that were composed by a
broadspectrum of ethnic backgrounds of people from different countries in which perplex cultural

populations are creatéieissner & Vertovec 2015)

2.1.4 Culture
There are many defii t i ons f or ;théwever; fer thim regearch] aneisaf #heé most

rel evant definitions would be Hamadoés defini

t

common background knowl edge t h@amad 1999Hence] f est e

it can be described as societyds ideology of
children, and death. Also, many intercultural communication researchers view the Arab and the
American culture, dr instance, as oppositéal-lssa 2005) Another dimension, however, was
added to the definition of culture in which
counterparts were added to the equatiofiCortezzi & Jin 1999) Therefore, high cultural

competence indicates positive attitudes during intercultural intera¢tienag et al. 2014)

One of the main cultural variations is the notion of individualism and collectivism, where
individualism refers to the loose ties amongst oneself and others, and collectivist, on the other
hand, to the sense of being tpaf a group of people, i.e. family, socidfiriandis 2018) Hence,

educational institutions that adopt individualism encourage their teachers to advocate-for risk
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taking and speak thaminds in classrooms discussions and take the liberty at asking any question
in class or express their feelingd-Issa 2005)Al-Issa pointed out that she remembers her western
teachersdlking about themselves during the first ddythe semester, mentioning thearenéal

status, age, and hobbidhe author however, had hardly noticed any of the Arabic and Asian

teachers share such personal information with their students.

Anotherobs r vati on on western teachersodo attitudes i
accounts with students, which is something that many western teachers are comfortable with,
despite it being unprofession@oblyer et al. 2010)An Arab teacher, nonethelessay view it

as culturally inappropriate in the first plac
attitude in both examples is believed to be attributed tb aut a | perceptions o
boundaries that must be drawn by teachers in both Eastern and Western cultures, as well as the

concept of indivilualism and collectivisrfAl -Issa 2005)

Moreover, another relevant noti@boutc ul t ure i s the O6high and | o
proposed byHall & E. 1976) According to him, meaning interpretation depends on the reliance
on eithercontext or code.

The American culture isreexcellentexample of the cultures that depend on code rather than the
context, thus i @l-Issd 2008, Witzr200Bmeridans) fartexampie, pay a

great deal of attending to language and word choice, rather than deriving the meaning from the
context as the primary source. Arabs, Englisk, anJ] apanese cul tures being
tend to care for the context as the ultimate basis to interpret the meaning, before reviewing the
language. Therefore, they understand each other very well that they have developed an implied

style of commuitation like using silence or a body gesture to respond.

2.1.5Intercultural Competence

Intercultural competence (IC) is defined as a skill to use common sense decisiora tvaay

that isinterculturally appropriatéHammer et al. 2003)The term intercultural competence refers

tot he individual 6s perception and (Delagberei&ons t o
Cao 2009) whereas wrking with different ethnicities can be inherently challengiliplinsky

2013)
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Researchers have provided a plethora of various models, over the decades, of IC in different
disciplines like intercultural communicatiofRedmond 2000, Koester & Lustig 2015)
interculturalcounsellingSue & Sundberg 1996nternational educatiofCrossley 200Q)as well

as intercultural psychology and educati@hou, Y. et al. 2008)The recent IC discussions,
however, have focused on what we need to know and do when dealing with an untatiirat

domain (Holliday 2016) Holliday rightly argues thaprominentcultures continue to hold the
prejudice of Aus and themo, whi ch miaHadlidahe at ed
also claimed that IC is a skill that cannot be learnt as a new concegightly improved by day

to-day experienceTherefore, the characteristics of cultural competence that were mentioned in

previous research can be refined into thremains(Leung et al. 2014)

a) Intercultural traitsrefers to how personal characteristics are endured to determine typical

behaviours in multicultural situations, like being opeimded, patiet tolerant, or
emotionally resilient towards ambiguous behaviours.

b) Intercultural attitudes and worldviews r ef er s to t he fothki vi dua

cultures anchow they deal with information that seems foreign to their cultural world.
(Leung et al. 2014}ptate that enjoying high IC indicates sophistication as it evades
ethnocentrism.

c) Intercultural capabilitiesemphasizethe means to effective intercultural interactions, like

beingavar e of otherdés cultures and wusing cul

different cultures in a collaborative manner.

2.2 Theoretical Framework

The theories that have helped in building the structure of this study include the Hofstede's Cultural
Dimensions Model, Trompenaars and Hampdemr ner 6 s Seven Di mensi ons
Edward Hall 6s High and Low Context Culture, C
the Sociocultural Approaches to Learning and Development, the 3D frameworkgofae

variation, the Intellectual, Cultural and Moral Framework and the Intercultural Communication
Framework (ICF). The Hofstede's Cultural Dimensions Model, Trompenaars and Hampden
Turner6s Seven Dimensions of Cu low QContext CMre e | |, a
Model are frameworks that are aimed providing a deeper insight about the elements that are to be

taken into consideration for inteultural communication. Even though the implementation of
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such modelss most prominent in the business and management field. However, it can also be
relevant in the pedagogical perspective (Kaur and Noman 2015, Balan and Vreja 2013). This is
because the educational institutions that have been taken into consideration Hadtumall
students and the teachers are mostly European. This implies that the communication within the
classroom is intecultural which justifies the relevance of the frameworks developed by Hofstede,
Trompenaar and Hampdd&murner, and Hall. In additigrihe researcher believes that the remainder

of the abovementioned frameworks provida robust representation of how culture is manifested

in language learning and teaching within the sphere of multiculturalism.

2.2.1Hofstede's Cultural Dimensions Meld

Geert Hofstede developed a framework to facilitate iotétural communication, especially in the
business scenario. At the outddbfstede identified and posited four dimensions which could be
used as factor for the analysis of cultural values (Ckodzski et al. 2011). The four dimensions
include individualism or collectivism, uncertainty avoidance, power distance and masculinity or
femininity. Further studies conducted about the cultural differences across countries provided
Hofstede with more haepth insight about the cultural dimensions. Consequently, the
understanding of crossultural psychology was strengthened and two more dimensions were
added to the framework (Hofstede 2011). The dimensionswibig added to the model later

includel long-term or shorterm orientation and indulgent or restraint.

1. Individualism or Collectivism
The cultural dimension associated with individualism or collectivism is used to analyse the degree
to which the people within a society as connected with each otbéstéde 2011). In other words,
it refers to the strength of the relationships that the people have with the other members of the
society. In an individualistic society, people are less likely to take on the responsibility for other
peoplewho are not a parof their core family. This implies that people of individualistic societies
only share a strong bond with individuaho are a part of their immediate family, and are not
concerned with the members outside of such circle. According to the words othbesasuch
families emphasise on 0616 and neglect to cons
collectivist societies have a highly integrated relationships with the immediate families as well as
extended families alike (Chudzikowski et aD14). People in collectivist societies are loyal with

their groups and are responsible for one another. Such groups of people within collectivist societies
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are typically large and are supportive of one another. People within the UAE are collectivist,
implying that they assume the responsibility of others within their social group and are motivated
to maintain the welbeing of the group as a whole and not by their individual gairts&al 2005).
Therefore, in order to effectively communicate with the Azalpopulationit may be beneficial

to supress emotions that disrupt the harmony within the society and focus on intrinsic rewards.
Expressing a negative opinion or a feedback is not desirable in a collectivist society like that of
the UAE. On the other Ind, in communicating with peopMho belong from individualistic
societies, it may be beneficial to respect their privacy and encourage them to express themselves.

Recognising individual accomplishments is likely to have favourable outcomes.
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2. UncertaintyAvoidance
The uncertainty avoidance index is concerned with the tolerance level that people within a society
have towards ambiguity and with making decisions that involve anxiety (Hofstede 2011). The
degree to which people tend to embrace or be aversivads uncertainty helps in defining one
of the cultural dimensian Societies that rank higher on the uncertainty avoidance scale tend to
have a fairly predictable lifestyle wittariablesas less as possible. However, Hofstede emphasized
that uncertainlyavoidance is not necessarily the same as risk aversion. In other words, people in
societies that are aversive towards uncertainty can be motivated to take risks. However, societies
that have a lower score on the uncertainty avoidance index, tend to eégataoed and open
minded. Such people are more accepting towards change within the society (Chudzikowski et al.
2011). Therefore, it may be easier for the teachers to teach new concepts and notions to students
who come from a cultural background that leakw uncertainty avoidance index. On the hand,
studentavhobelong to societies with a high uncertainty avoidance index, tend to be conservative.
Such students are unlikely to adhere to strict social conventions and it may be difficult for the

teacher to convey new and innovative concepts to them.

3. Power Distance
Power distance implies the strength of the social hierarchy and the implementation of power by
the people higher up the pyramid and the degree of acceptance with the individuals at lower levels
(Chudzikowskj et al. 2011). A higher power distance implieattpeople at the lower levels accept
the power that is possessed by the ones at the higher strata. This implies that the distribution of
people is unequal and that the hierarchy established in society is not questioned. On the other hand,
a low power disince signifies that people at the lower strata question the authority and that the
distribution of power is relativity equal. In the event that power is not shared equally, a society
that has a low power distance is likely to protest. Such societies agedie involvement of all
affected members in the decision making process. On the contrary, the status of a leader is
acknowledged in a society where the power distance is high. Therefore, people are likely to respect

a teacher in societies where the podistance is higliTan 2013.

4. Masculinity or Femininity
The di mension of a nationbds culture is al so a

male and female members of the society. In societiepthpctmasculinity, the male members
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of the society are assertive in nature. Moreover, there is negligible overlap between the roles that
are fulfilled by both the genders. In such societies, material rewards, heroism and assertiveness are
synonymous with success. Even though there is a differiartbe values that are practiced by the

male and female members of the society, the females also exhibit assertiveness and
competitiveness but with lesser intensity (Chudzikowskial. 2011). People in such societies

have a strong ego and a promineabse of pride. Aspexiike money as a status symbol is
prominent in masculine societies. Therefore, peagie belong to such societies are typically
motivated by the possibility of the achievement of specific targets. Feminine societies, on the other
hard, represent qualities like modesty, compassion, and cooperation. In such societies, there is a
significant overlap between the male and female roles. People in feminine societies are motivated
to form favourable relationships with the senior members asdre that they are cooperative as

well. As opposed to status and money, people in feminine societies are focused on the
improvement of the quality of life (Chudzikowskt al. 2011). In addition, people in such societies

are motivated to form favourabitelationships and believe that success can be achieved through
collaboration. Ideally, in order to communicate in a multicultural classroom, the teacher ought to
take such factors into consideration.

5. Long-Term or ShoHTerm Orientation
Hofstede explairg that all societies refer to a time horizon while making decisions. People in
societies that have a loftgrm orientation tend to be modest and pragmatic (Chudzikpetsk.
2011). Education is highly valdein such societies and societal obligatione amphasised.
Therefore, for a teacher in a multicultural classroom, it would be easier to teach swigents
belong from societies that sharlag-termorientation. Such students are likely to be sincere and
motivated to learn. On the other hand, peaph® belong from shorterm oriented societies are
motivated by the immediate returns as opposed tlotigetermrepercussions. Students belonging
from societies with the short teronientationis dominant may not value education as much as its
impact is mostly observed in the long run. Therefore, it is likely to be challenging for the teachers

to teach studentsho are focused on the short term.

6. Indulgent or Restraint
The finaldimension as proposed by Geert Hofstede is involved with the degree of freedom as per

the conventions of the social laws (Hofstede 2011). This dimension seeks to evaluate the freedom
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thatpeople have when it comes to fulfilling their desires. Bhgsifies the additional cravingbat

a person may havapart fromthe basicnecessitiesA society that can be defined as indulgent
allows people the freedom to fulfil their human desires which enable the people to enjoy life. A
society that promotes indulgeneempowers people to seek gratification, and therefore personal
happiness. Such people tend to have an optimistic view of life and prioritise mentoring. This
implies that the students from high indulgent societies are likely to be more acceptable of the
clasroom lessons. On the contrary, a society that promotes restraints enforces strict social norms
that discourage personal gratification (Chudzikowski et al. 2011). As a result, such people mostly
have a pessimistic outlook on life and their education istlyn@overned with the social

conventions.

2.2.2Trompenaars and Hampdéhur ner 6 s Seven Dimensions of Cul
FonsTrompenaars and Charles Hamp@ilamer in 1993 developed a cultural model that has seven
dimensions whichsimilar to Hofstede's Cultural Dimensions Modelilitates effective cross

cultural communication (Reis et al. 2013). The model provides an indication about the aspects that

are to be taken into consideration in order to ensure that the communicatiog people of

diverse cultures is effective. The model provides insights about the aspects of culture that
differences that exist. Awareness of such differences enables the people to be effective in
communicating within a muHtultural contextThe modelwasdeveloped byronsTrompenaars

and Charles HampdeFurner with the intention of employing in thrisiness and management

context. However, in the event that the educational institutions have a multicultural student base,

it can also be applied within thedagogical contexB@lan and Vreja 2013)This is because
communication within the classroom is intaftural which justifies the relevance of the
Trompenaars and Hampd&nur ner 6 s Sev en DNMoaedThe sexemdmensionsCul t u
as identified byFonsTrompenaars and Charles Hamp@lemer have been elaborated in the

following sections. The dimensions as proposed under the models are in the form of a continuum.

1. Universalism vs. Particularism
Universalism implies that principles and practices dohave to be modified for application in
varying instances (Reis et al. 2013). Cultures that rank high on universalism have formal rules and
only one reality. Communication is formal and rational and there is little regard for subjectivity.

Laws, rules andbligations are perceived to be highly important and are valued more than
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relationships. It is essential to be objective and consistent while communicating withygkople

share a universalism culture. On the other hand, particularism is associatdwwikian that the
application of practices is dictated by the circumstances. In other words, such cultures perceive
reality in a subjective light. This implies t
on the conditions of the prevailing ainmstance. Such cultures also emphasise relationships over

rules and individuals have the freedom to make their own decisions (Balan and Vreja 2013).
Particularism culture encourages people to build relationships with time. Therefore, in the
pedagogical caext, the teachers ought to determine where on the Universalism vs. Particularism

continuumthe student lies, and thereafter communicate.

2. Individualism vs. Communitarianism
Individualism refers tothe society that is motivated by personal freedom andeaenient
(Friedman et al. 2013). People in such societies are expected to make their own decisions and also
not rely on othesto be taken care of in difficult times. Such people are likely to be influenced by
praise and reward for their individual effoasad group praises are not effective in motivating
people from individualistic societies. Since peopleo practice individualism are likely to be
creative and capable of being selbtivated, maintain a handsn approach may not be the most
appropriate méiod of teaching. Communitarianism, on the other hand, refers to societies wherein
people make decisigbased on what is good for the group as opposed to individual gain (Balan
and Vreja 2013). Loyalty within the group is expected and considered to lsrabtiequality.
All individuals within such groups put the collective benefit above individual in terms of priority.
Peoplewho are a part of societies that have a high communitarianism score are not comfortable
with individual praise and prefer to shahe credit as a group. Such aspects are to be taken into
consideration by the teacher in order to gain insights about the comfort zones of the students and

the factors that are to be used for motivating them.
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3. Affective vs. Neutral Cultures
In neutral cltures, people make sure to control their emotions and make decision solely based on
facts and rational aspects. People of such cultures seldom reveal what they are thinking and/or
feeling (Balan and Vreja 2013). A neutral culture ensures to controlabey language as well
SO as to portray a negative emotion. Teachers ought to be highly observant while communicating
with students of neutral cultures since they are hesitant towards showing emotion. Affective or
emotional cultures encourage people torbsting and expressive. Showing emotisexpected
by people within such societies and it forms a crucial aspect of communication. People tend to rely
on the use of emotions in order to build a rapport and manage conflict. The use of positive body
languag@ and attitude is essential for building relationships with people (Reis et al. 2013).
Therefore, teachers should make attempts to read such body language and mirror them for effective

communication with the students.

4. Specific vs. Diffuse Cultures
Peoplebelonging to a specific culture dimension prefer to keep their personal and professional
lives separate (Bélan and Vreja 2013). Such people are direct in communicating and are not
concerned with forming relationships. People from a specific culture dhe @pinion that it is
possible to have a favourable work relationship without it affect their personal life. Diffuse
Cultures, on the contrary, encourage people to have favourable relationships. Such relationships
are also considered to be essential feetimg the work objectives. In a pedagogical context, it
may be stated that the teacher ought to be direct with the students that belong to a specific culture.
On the other hand, with people from the diffuse cultures, the teacher may need to make an effort

to develop interpersonal relationships in order to ensure that the communication is effective.

5. Achievament vs. Ascription
This dimension is focused on the how people view the status of the member within a society.
Achi evement i mpl i eetermipezl dypthed pesformamce itréspective ef their
position of power (Reis et al. 2013). On the other hand, ascription implies that power, title, and
position are considered to be indication of a
beause of their title and the position of authority that they occupy. In a pedagogical context
however, it may not be possible to take the s

prior to communication. Moreover, it could be perceived asgh#ytand unfairness in conduct
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within the classroom. Therefore, even when the student belongs to an Ascription culture, the
teacher ought to ignore such titles and not provide such candidates with special treatment in order

to remain impartial.

6. Time Peception
Time perception implies the manner in which people manage their time, and this dimension is
measured along a continuum that ranges f&@guential Time to Synchronous Time (Balan and
Vreja 2013). Sequential time implies that people prefer to agrdmgjr activities in an order.
Peoplewho value sequential time are highly punctual, and prefer to schedule their activities. On
the other hand, peopieho value synchronous time have a more flexible approach and prefer to
multitask as opposed to takingejob at a time. Therefore, the teacher ought to understand that
the lack of punctuality by a student is not necessarily an indication of indiscipline, but of the

existence of a different value system.

7. Relation to Nature
This dimension is measuredadlong a continuum ranging from Internal Direction
to Outer Direction (Bélan and Vreja 2013). People from cultural backgmtodalue internal
direction consider themselves to be in control of their surroundings. Teachers may perceive
studentsvho are eagr to change things to be rebellious. On the contrary, outer direction implies
thatpeople believe that the elements of the external environment is in control and that they must
adjust to such aspe(d®eis et al. 2013). Such characteristics may be pextély¢he teacher to be
indicative of a passive nature. However, the teacher should ensure to be culturally aware so that
they can understand the students and thereafter effectively communicate with them and not lead

to conflicts.

2. 2. 3 Edwa rahd Udwa CohtéxsCultdrie ramework

The High and Low Context Culture Framework proposed by Edward Hall posith¢hattocess

by which themessages as conveyed by people differ from one culture to another (Croucher et al.
2012). Since communication involvesarious aspects like verbal message, gestures, body
languages, as well as other agrbal cues like voice modulation. Hall observed that the use of
the nonverbal aspects of communicatimcommon in certain cultures, whichdefined as high
context clture. Communication in such high context cultures are implicit and common in societies

which are collectivist. This iso because people in a high context culture value interpersonal
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relationship over individual achievement. As a result, communicatiamotisdirect and the
background of the peopigtaken into consideration. Communication in high context cultures are
therefore subtle and the intention is conveyed through subtle cues. Long term relationships have
a preference in a high context culturdnil in a low context cultutets relevance is negligible.

In a low context culture, communication is explicit and elaborate (Reis et al. 2013). Since
individuals communicate with people who they do not share atknng relationshipwith, the
message goveyed has to be elaborate and explicit. The true intention of the message under such
circumstancess conveyed through the verbal message itself and the parties involved do not rely
on the observation of newverbal cues and body languages. Communicasia@hrect and there is

no ambiguity as people say what they intend to convey. Factors of the cultural surroundings are
not consideredwhile interpreting the intended message. Therefore, communication within low
context culturess time consuming since theessage conveyed is typically elaborate but the
interpretation of it does not take time (Reis et al. 2013). Conversdlye case of high context
culturesthe process of conveying the message is short but interpreting the same takes longer. This
is becage the receiver must take the factors of the cultural surroundings and thierbahcues

into consideration.

The focus of the current study is multicultural classrooms. This implies that students from both
high, as well as low context culturesjll be present in the classrooms. In order to ensure that
communication is effective, the teacher ought to possess the skill needed to interpret both verbal
as well as notverbal messages. Therefore, in order to communicate with the students in a
multicultural classroom, the teachearsedto ensure to interpret the subtle agrbal cues while
communicating with candidates from high context cultures. On the other emte
communicating with students from low context cultures, the teacher ought to be direct and explicit.

2.24 Cultural Conceptualisations and Language Model

The first framework that underpins this study is the Cultural Conceptualisations and Language
Model that has been developing since 2@Sharifian 2011)In his proposed model, Sharifian
explains that t he word 0 c o-knovenpcbgniive precasses:o n's 0
schematisabn and categorisation in which the first term refers to the systematic selection of

particular aspects ofspecificscene whit excluding the other relevant aspects ¢t almy 1983)
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The latter term, however, refers to categorisation to the equivalence of distinctive gRttel
& Lloyd 1978)

According to this model, conceptualisations can emerge as culturalioagn@nd not only as

cognition of individuals. In other words, there are cultural networks amongst the minds of
individuals whenever they interact with each other. It also highlights that such cultural
conceptualisations are enhanced with interactions bfe cul t ur al group to t
where the discourse is changing with time and setting. Sharifian also states that the size of these
groups is irrelevant, and that cultural conceptualisations can be less cohesive in some cultural

groups in termsfdeliefs and valuggor example than their counterparts.

The Model designegives five clear examples of cultural conceptualisations. The first esvérd
schemaswvhere our experience is tetheredsgecific events(Mandler 1984) He explains that

people often havearticulars c he mas f or |l ife events such as
different schemas are categorised in different ways in our minds; weddings can be assihbiated

6gi ftsé6 and dbanquetsd in many schemas, yet t
and O6vows 0 -Christiantsahemd/dos eéxample. He afsmnts outthe complexity of

how we define and categse particularschemas like the apmpriate gift for a newlywed couple

and the suitable food for a wedding party.

On this accountmplementing this notion to the current study willdsédentin the data analysis
of the classroom observations. The researcher will focus on the discubsiotake place during
the lessons anobservehow teachers approach explaining certain events.

The second example that Sharifian gives isdheschemathat refers to the common background

of a particularbehaviour associated with a social r@Nshida 1999) Hence, such schemas are
categorised with i nst anc eanddoifokhin widiah eacht obtmege, 6t e
schemas is associated with a particular way of speaking, clothing, and behaving. Similarly,
different culture have different understandings of this kind of scheb@sed on many aspects like

their lifestyle, belief, values, and expnces. Thus, the data analysis of the current study will

emphasizen how teachers exemplify different careers when giving examples to students.

The third type of schemas that Sharifian discusses imtge schemasand it refers to the mental

imagesand the abstract prepositions that are imaginable or associatespaatficmental images
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as they are either a physical or social experience. Examples of this kind of schemas include an
image of an athlete that represemnation, an image of an arcluteéhat is relevant to particular

civilisation, a song that is associated with a particular event. An example of this schema is the
word o6full moondé as the symbol of beauty in t
is usually associated hittypes of flowers in Western culture. Therefore, this type of schema

would help the researcher to understand how bilingual teachers make use of their background
knowledge to draw relevant comparisons and contrasts between certain concepts in different
cut ures. Examining this schema would correspon

appreciate their studentsdéd ethnic diversities

The fourth schema is known peopositionschemasn which the linguistic proposition provide
different pattera of justifications across cultural groups, like how cultures that believe in spirits
and black magic are being perceived by those who do not. This schema is strongly applicable to
the current study as the UAE is considered a cosmopolitan country. Stoadghtde Muslims

who believe in the afterlife or Hindwsho believe inthereincarnation, yet their teacharay be

anatheistwho pay very little attention to spirituality when talking abspecifictopics.

The final type of schema that Sharifian gives isg¢h®tion schemthat refers to the perception

of feelings asccurag reflections of both social and cognitive interactions within certain situations

in which they occur(Lutz 1987) Sharifian givesan exampleof the feelings associated with
O6shamed as it is not necessarily associated wi
be experienced when meeting someone for thetiingt in some cultures. Likewise, this schema

is a significant element that should be considered when interviewing teachers and observing

classrooms.

The selected framework is believed to be a comprehensive model that perceives language as an
integral partof the culture and correlates it with cognition througimalysing language
systematically. It explores language and cognition under the umbrella of culture by adopting this
multidisciplinary approach to the cressctional areas that lay within the apglienguistics

calibrein an attempt to understand the relevance of culture and cognition to it. Sharifian stated that
his model has benefited from various fields like English as an International Language, cross

cultural pragmatics, intercultural communication, as well as \\iemlglishes.
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2.25 Sociocultural Approaches to Learning and Development framework

The renowned psychologist, Vygotslkdeveloped aeneraltheory in which he investigated the
relationship between language, art, ideologies, and psych@Wygywtsky 1997) His framework

was built to highlight the perplex nature of individual and social dependencies within the context

of the collaborative construction of knowled@®hnSteiner & Mahn 1996)JohnSteiner and

Mahn pointed out that this framework receivehsideral# interest in the literature of classroom

learning and teaching, as it offeredcurateinterpretationsand applications of sociocultural
approaches. Moreovesgeveral scholarprovide overviews of the applicable approaches of this
framework and suggest var i ou(@®aniels20ErMMahne2018,t i on s
Minick 2017, Ratne& Silva 2017)

(Vygotsky 1997 gtates that teachers plagmucialr ol e i n t heir studentsd a
He also indicates that teachers are expected to introduce the appropriate wdtsired their

students to assess them with probkemiving techniques and contribute tbeir mental
development. d considers, likewisethat playng is a powerful educational tool that congey

cultural elements to students and aff¢beir mental deMepment.

The theory of sociocultural approachemphasize® n t he humansd behavi oul
contexts where language and relevant signals are the medium of communication. It stresses the
concept that different ccdivities)jadanguage and dthensymbol d et e r
systems arbitrate thent is a widely used theory within educational researches, particularly the

perception otherole of tools and signs for mediated developn{dtarginson & Dang 2017)

It is noteworthy to say that the cultural aspect of language and its role in human development had
been given great attentiontime VVygotskian framework. For exampMygotsky believed that the

cultural incorporation that takes place through langubgketo behavioural transformation and
built bridges between the i ndi (Denirbagd2018He2 ar | vy
also provided a general law for cultural development in which he states that the early years of
humanodés cul t ur aslintwbetagesham@ysacial and psydhaogicdVygotsky

1997) The social stage, he exmet ai hgp,otbenshbep
t he c¢himedtiaildtyroa which i s relevant to the amou

formation andhe development of the drii&irch 2014)
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Kirch interpreted Vygotskyobés |l aw and stated
attention, memoryand logic fall into the social diclb@my for two reasons. First, advanced
cognitive functions can be taught by one generation to the next. Séiceraijthorclaimed that
dynamicsocial interactions could be further develoghtbughadvanced cognitive functions
Moreover, Vygotsky advocatdbatcognitive functions can be observed and examined within the
educational context through the teaching and learning experience that can eliminate mental

impairment(Demirbaga 2018)

The various interpretations andirent er pr et ati ons of Vygotskyods 6
plethora of perspectives on sociocultural theory and created new dimensions to the application of

his work in differem context settings(JohnSteiner & Mahn 19967 he researcher believes that
Vygot skydés framework would be essteercdlléecivée t o 0
perspective of the inteiewed teachers and match them with the class observations and the survey
outcomes. It would be interesting to apply this framework in multicultural classroom settings,
where students are immersedaibundansocial environments that engage them in diveoszal,

cultural and interpersonal experiences. The researcher also hopes to explore new patterns and
colour ati ons in this framework that are relevant
continues to be influential in social context researthasinvestigate educational development

and transformatio(Marginson & Dang 2017)

2.26 The 3DFrameworkof Language Variation

Another framework that focused on language variations was developed on mapping three angles,
namely, users, uses, and m@dgudo 2017) The 3D framework of language variatiorbedieved

to be fundamental for the current studyre studywould provide an opportunity to advance the
understanding of how English is learnt and used within the scope of the sociolinguistic and
sociocultural intricacies embedded in learning/psawdi alanguage. Thus, this section would be
reviewed in the data analysis to consider the different variations and seffimg main points of

this framework are illustrated in Figure 1.
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Figure 1: The 3DFramework of Language

The figure demonstrates the framework of how language is used, as the first dimension. It suggests
that the language variations could be viewed framga vs lowsocial distance. The local or low

social distance refers to the similarities between usetleofanguage (gender, class, religion,
location, origin, family, school) who may have a unique way of using the language that might not

be transparent of other users of that language.

Thelow social distancean justify the reason behind the preferenfceome people toselocal
forms of languageincluding connotations and innuendoes, for exanffgudo 2017) On the
other hand, people who are communicating in a high social distance tendhe insernational
or standardversion of the language. Hence, they might avoid cultural idioms and the regional

forms of the language in an attempt to facilitate communication.

The second di mension of this modsledi.s Argalldat ead
that it is essential that we consider the nature of the discourse takingwdtetieer it is acasual/
everydaysetting or of alistincttechnical kind. Although in both types of discourse the topic might

be the same, the linguisticahkes would vary to serve the purpose of the interaction, for example,

one could talk about cooking as a hobby using everyday vocabulary, whereas another might be

discussing the same topic from a technical point of view Lspegializederminologies.
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The third dimension of this language variation model iswloele which includes mixed means of
communicationsincluding the visual and aural methods. Agudo argues that havinrititen

like andoral-like in his framework as the twend points to consider the transcribed variation of
language in the writing system could be similar to the oral version of the language (i.e. blogs,
tweets, and online chats). Likewishe language may seem closer towards the written form
regardless of # aural usage (i.e. seminar, conferences, and symposiums). Thus, the three

dimensions correlate together to offer a platform on which language variations stands on.

2.2.7 Intellectual, Cultural and Moral (ICM}ramework

One of the frameworks thatebelieved to help understand how teachers work in early teaching
experiences is called the intellectual, cultural and moral framework (ICM framewidik).
framework encompasses content and pedagogy he val ues that drive on
the culturalidentity of both teachers and stude(®shussler et al. 2010This framework was

initially used by the researchers to analyse how novice teachers are motivated to think
intellectually, morally, and culturally about their teaching experiences based on the three domains

of the framework.

Thelntellectual Domain
1. Thet eac her s & i ntbdknowledgeiofocontent and pedagam\s

2. The teachersd awareness of the educati onal

3.The teachersod | i kel i rael anareriess theit cladsioans. t hei r

TheCultural Domain

Culturaldi sposition is a term used to refer to th
needs of all studen{Schussler et al. 201L0yhe concept has three main componéBéks et al.

2005)

1. The teacheawareness of their own culture and its effect on students
2. Theteacheda war eness of t heiitseffectonldaeingt s6 cul t ur e s
3. How teachers utilize that knowledge of the two types of cultures (of self and students) to

alter the classroom instructions and meet the needs of the multicultural students.
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Unfortunately, many teachers seem to be unaware of thiiral identity (Banks et al. 2005,

Jensen et al. 2018Cultural identity includes gender, ethnicity, socioeconomic status, race, as
sexualorientation(Schussler et al. 201L0)ence, the authors argtiatthis dimension of identity
compromises the cultural disposition of a teacher and how they perceive dali@rabxpriences

and the kind of choices they make in classroo
cultural identity has been featured in the literature and proven to have a strong association with
low academic achievements amongst stud@€apua 2016a, Ebersole et al. 2015, Jackson

Boutte 2018)

TheMoral Domain

Many argue that teaching has a mor al di mensi o
ramifications(Chowdhury 2018, Colnerud 2015, Thornb&g O] u z . H2re€l, they assume

that teachers base their daily decisions on their own assumptions in relation to the purpose of
education and its importance, the methods that worki#sstudents, as well as their schools of

thoughts that monitor their actions in classrooms through the morgdansll & Carney 2005)

(Fenstermacher & Richardson 20@%jue that good teaching is not restrictedhe successful
production of learning but also teaching moral values. Hence, the explanation of an effective
teacher can be drawn from that argun{&uthussler et al. 201.0$chussler and others suggest that

the termdispositiordentailsthe construct of attitudes in both skills and knowledge, and focuses

on the inclination to make use of them to consider each situation one faces and act accordingly.
Moreover, a number of compelling studies found that lack of awareness and sensitixipio e
oneds abilities and skills was a common pract
appropriate intellectual skillPerkins, David et al. 2000, Perkins, David N. & Tishman 2001,
Perkins, David N. & Ritchhart 2004, Ritchhart et al. 2008)ese studies also found that people
could succeed in implementing problesulving skills in some situations, yet lack the sensitivity

of when to use that skill with #$tructured conditiongPerkins, David et al. 2000The stdies

also acknowledged that classrooms are consideredstauttured settings where teachers may
neglect using their skills and abilities because of the lack of pra@pisissler edl. 2010) Thus,

the authors state that effective teachers ought to be sensitive to the context of the teaching situation

and know how to implement their knowledge and skills at any given time.
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2.2 8 Intercultural Communication Framework (ICF)
This frameworkis developed byMarshall & DeCapua 201&nd consists of three principles that
enhance the understanding of teachers in their multicultural class@umgromote effete

communicationThe three principles are:

1. Establish andWaintaina Relationship
Different values, beliefs, and norms that teachers and studentsoodetgrmine the roles of both
parties ad how they perceive each otl{@reCapua & Wintergerst 2016lhis principle statethat
teachers and students need to develop ataypcommunicative relationship that encousite
understanding as well as their expectations of each other in order toapeatkective learning
environment . |t al so empha®i zassssumpt doss at dhian
associated with the role of teachers and students, while connecting with students and their family
and community membeend learn about their cultureshen appropriaté&Students from various
subcultures may manifest theiwvn culturally influenced patterns to their communicative practices
in classrooms that might be prohibitddeCapua & Wintergerst 2016They might also face

language barriers in caseleérning a foreign language.

2. ldentify andAccommodate Priorities
This percept stasghat eachers with multicultural classrooms should expect their students to hold
dissimilar values anteliefsastheir own Teachers, however, should consider the prior learning
and teaching experiences that their students Hadce, teachers are required to observe and
interpret their studentsdé behaviours in orde
respond apropriately (DeCapua 2016b)The authorgives an example theusual classroom
routines may be ineffective in some classrooms that teachers may experience different interaction
styles to whathey expect, due to a cultural clash rather than a linguistic issue. Accordingly, the
author highlightgshatt e acher sd awar enes s isodcesdary mihelp ttemude nt
becomemore acceptingp innovative teaching styles.

3. MakeAssociations Betweethe Familiarand theUnfamiliar
This final percept focuses on activating the prior knowledge to ensure culturally scaffolded
instructions that are effectiv&his principle requires building teaching materials that are based on

cultural knowledge(DeCapua 2016b)in other words, this principle focuses on #ssetghat
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students holdwhich are usually overlooked in the institutionalized educational practices that

coneeive them intellectually inferior.

2.3 Summary

In this chapter of the thesis, the conceptual and theoretical frameworks that have been used to
underpin the studyave been reviewed and analys@&tie framework evaluated in the above
sectionshashelped indeveloping a comprehensive understanding of the underlying concepts and
theories of this study. The concepts that have been reviewed in the above section include English
as an International Language or Engl jSspger as a
diversity, Culture, and Intercultural competence. Relevant literatgiedesm consulted in order to

gain insights about such concepts as these have recurred throughout the study. This section has
enabled the researcher to understand the sublbeatites between the concepts of EIL, ELF and
OWorl d Englishesbo. It is now apparent that wh
differences in its meanings. The concept of swgpegrsity has also been reviewed and its
relevance in the contexf the UAE has also been established. Thereafter, the concept of culture
has been studied to gain an understanding of the importance and relevance of intercultural

competence for communication.

The theories that have been reviewed in the chapter intlofiede’'s Cultural Dimensions

Model, Trompenaars and Hampdérur ner 6 s Seven Dimensions of C
Hall 6s High and Low Context Culture. These frr
the differences that exist between various wek and the factors that are to be taken into
consideration. The examination of three modelksHhaped in developing a comprehensive idea

about intercultural communication and in identifying the aspects that are crucial for ensuring that
there is no discrepancy between the message intendedeaodenterpreted. Other frameworks

that have been veewed include Cultural Conceptualisations and Language Model, the
Sociocultural Approaches to Learning and Development, the 3D Framework of Language
Variation, thelntellectual, Cultural and Moral Framework and the Intercultural Communication
Framework. 8ch frameworks have provided an insight about the way that muttitieres are

manifested in theedagogical perspective
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3.0 Review of the Literature

This chapter is dedicated to reviewing relevant studies that have explored the topic of diversity
andthe impact that it has on the pedagogical figlde concept of culture has been evaluated in
depth by reviewing extant literatuend the predominant issues have been identifibds is
essential in order to establish how the current study will con¢ritauthe research concerned with

the multiculural impact on pedagogylhis section highlightsssuesrelevant to the study of
various topics like supsativersity features and risks, the challenges of intercultural classrooms,
the types of English teachers (native and-noat i ve teachers of Engl i sh
professionalism, cultural idengiand seHawareness;ultural adaptatiomgultural adjustmenthe

impact if intercultural competencperception of the teachers and studeritture and delivery,

as well as relevant studies batbnducted within th&JAE as well as in other parts ofdlglobe

This helps in establishing the most prominent findings as it has been observed with respect to the
current body of literaturelhis chapteends with the contributiothat the current studgims to

make by the end and what gap it could filastly, the keyaspects of this chapter have been

summarised.

3.1 Superdiversity Featuresand Risks

Studies of diversity are concerned with the inquiry of the mechanisms, modes, and effects of the
social differences in mukethnic environmentéSiebers 2018)As a consequence, they explored

the social and cultural dissimilarities between people who live together yet are from different
ethnic backgrounds. Sielserightly argues that when studying diversity, we should not regard
fixed aspects of age, gender, class, as a de facto, for these aspects are believed to play a critical

role in how people think and act, depending on their age, gender, and class.

The chaacteristics of supetiverse societies have become the ultimate feature of our (f\iadyg

2016, Phillimore 2015)Despitethe superdiverse nilieu developed in a national, racial, or
religious base to behave in a homogenously together, ethicizing/nationalizing of, i.e. sport, music,
accents, and lifestyle still strongly exist to entwine with the idealistic code of conviviality
(Wessendorf 2014)

With that being saidSiebers 20183tated that there is a need for more literature on the personal
point of viewof the phenomenon of supdiversity. The authorrgues thait would be essential

to correspond to the current absent voice in the existing body of literature of the positive side of
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superdiversity. In other wordsthe authorsof the concept of supativersity focused on the

objective end of the concept and did not share their experiences from a personal approach.

The concept of supeativersity has also been defined in the light of the spoiitical contexts. It

has been found that superdiverse dtesecan be formed owing to various maerwironmental
factors, such as immigration policies, political relationships between nations and perception and
behaviour of the local population (Vertovec 2007). In a superdiverse environment, there is a strong
influx of people within a country from various host countries, thereby creating adiupese

nation. Supediversity should not only be seen in terof just ethnicity, but it should also be
viewed in terms of labour market experience, responses ofdopalation, culture diffusion and
gender and age profiles. The interplay of all these factors can lead to the development of a super
diverse nation. Thus, it can be stated that the diversity in a nation can have wide spectrum
implications, and not just iterms of ethnic interactions. The influx of immigrants can reshape the
labour market of the country and can also help in influencing the national talent pool, which is
essential for the domestic firms to achieve competitive advantages. Moreover, thef patple

from other nations can also change the overall age and gender distribution of the country. Thus,

superdiversity can have a significant impact on a nation.

From the perceptive dhe UAE, it can be stated that the government and the natiomrkehave

taken the initiatives to transform the country to a diverse economy, thereby reducing -its over
dependence on oil trading. In order to build knowledgsed diverse economies, it is essential for

a nation to be able to create a strong human tapti&ch is able to generate value in a globalised
environment (AMHammadi et al. 2010). The USE Vision 2021, is committed to reshape the
national economy that focuses knowledge and innovation, thereby encouragingddihg
industries. Thisas a resujtcan attract the foreign investments and global talents (UAE Vision
2018). In this context, it can be stated that national agentlee &fAE is to create an economy

with multi-faceted developments and sustainable growth. From the perspective edisepsty,

it can be stated that the vision of the country is likely to attract more expatriates from host nations,
which can lead to a diverse society. The presence of diversity can help in creating a stronger talent
pool and better ease of doing businesddogign investors. Thus, the creation of sugiersity

can help in fulfilling the national agenda of Vision 2021. In this context, it can be further stated

that the cultural diversity within the UAE population is likely to increase further, owing to its
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economic attractiveness. Therefore, it is essential for educational institoténselop a practices

and policies that can help in better crosftural management.

The presence of diversity in a culture can be attributed to the globalisation of national economies.

It has been mentioned that globalisation is a process of multidimensainet thatnvolves the

political, economic, environmental, technological anttural spheres (Tomlinson 2012). The

author has mentioned that culture can be a very complex concept, as it involves various factors to
beconsideedbefore defining it. In all simplicity, culture can be defined as way of life for a group

of people, whiclcan be significantly different from that of other people. In this case, it can be
stated that the fAway of | ifed adopted by a gr
subject to changes, based on the exposure to foreign culture and pra¢tegsobalisation of

culture involves standardisation of certain practices, which becomes common across different
national cultures. However, the complete standardisation of national cultures across the national
borders, may lead to significant ease ohgdbusiness and propagate careers of expatriates much
seamlessly, but in reality, it is not practically possible. In this context, a study conducted by another
author, Robertson, has highlighted that complete globalisation of economies may not be possible,
but a combination of globalisation or localisation is often found in many instances (Robertson
2012). The author has highlighted that international organisations often adopt standardised
practices along with the | ocladé¢ sleids amthiesn o0 . whGlc
allows organisations to adopt local cultures of a host nation, while enshattipe globalised

approach is maintained. Glocalisation can reduce cultural shock for the people, who have been
introduced to a new value offeringhich is unique for their culture. Following certain aspects of

the local culture can make it easier for people to accept the new values offered to them.

The UAE is one of the prime examples of this phenomenon, especially the city of DO@iN e i | |
2017) The UAEOGs -diversitypstemscfromm theieflux of millions of Arab and Ron
Arab expatriates, as well as Africans and South Asians who moved to the country looking for

beter job deals in place of their qualifications and experie(iCak&fato & Tang 2018)

On that account, the researcher intends to share her insights as an Emirati of the classroom
obsevations.The authors particularly interested in how teachers relate their lessons to the Emirati

culture and promote the sense of loyalty, belonging, respect to the country amongst their multi
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ethnic students. The overall objective side of the study, however, would focus on the cultural

perspective that (NESTgyovides taheir students from other cultures.

3.2 The Challenges of Intercultural Classrooms

The challenges in an intercultural classn can be discussed in the light of the cultural dimension
theory of Geert Hofstede. Hofstede has emphatically stated that national cultures vary from each
other in different parameters, which has been termed as dimension such as power distance,
individudism, masculinity, uncertainty avoidance, long term orientation and indulgence (Hofstede
2011). It has been mentioned by the author that the psychological, behavioural and attitudinal
profiles can vary significantly across different cultures, which candesured based on these six
dimensions. The way people perceive and react to the different external stimuli can be defined
from their cultural backgrounds. Thus, in a multitural environment, it is only natural that
different people will have differemgerceptions, which can lead to conflict, which demands the
need for effective crossultural management. Based on the cultural dimension models it can be
stated that the native population in the UAE and people from western cultures can have strikingly

different cultural backgrounds, leading to difference in behaviour and attitude.

Based on the comparative assessment of between the cultural dimension scores between the UAE
and a western nation, such as the UK, it can be stated that people from thess atdtapgte
different from each other, with varying views and perception towards society and life as a whole.
It has been found that the power distance scores in the UK and the UAE is 35 and 90 respectively
(Hofstede Insights 2020). This indicates thatitleguality of power distribution and its acceptance

is gute high in the UAE as compared to the UK. Therefore, any expatriate coming from the UK
to work in the UAE is likely to find it quite challenging in an environment of biased power
distribution. Mor@ver, the individualism score betwe#me UK and the UAE is 89 and 25,
respectively, which indicates that people comirmgmn the western nations like US are more
individualistic in nature as compared to those from UAE (Hofstede Insights 2020). Expatriates
from the UK may prefer to work alone and be addressed individually, rather than being a part of a
team. This cultural difference can make it quite difficult for a British expatriate to work effectively

in the tearrbased work environment tfie UAE. The lowindividualism score othe UAE also
indicates that the people are more inclined to form strong social relationships, which may not

always be preferred in a culture with high individualism score. It has been also found that the
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uncertainty avoidance scdia the UAE andtheUK are 80 and 35 respectively (Hofstede Insights
2020). In this case, it has been statedttat) AE imposes stricter regulations and policies in the
society as compared to the UK. Therefore, an individual from the UK may find ttimes$gof

the UAE community quite overwhelming, especially in a working environment.

As highlighted in the above paragraph, the behaviour and attitude of the people belonging to the
UAE and the UK are quite different. From the perspective of the natigksBreachers working

in the UAE, it can be stated that they are likely to have a challenging work environment, owing to

the striking difference culture of the host nation. The nature of perception and individual behaviour

can be easily misinterpreted, ish in turn can lead to conflict within the classroom, or even with

the educational institutions. Therefore, it is imperative for the educational institutions to make sure

that the effective crossultural management is being carried out so that the-@uotéural conflict

can be reduced as much as possible.

The challenges faced by the teachers while teaching in aculiliral classroom can be discussed

in the light of the classroom environment. It has been found that creating a positive environment
in aclassroom can improve the quality of learning. However, in a multicultural setting, this can
prove to be quite challenging (van Tartwijk 2009). The authors have conducted an observation
based study, where it has been revealed that students from difidtarges; studying together in

a classroom, may often engage in culturally inappropriate behaviour. Such behaviour can be
attributed to the lack of cultural awareness and social stigmas. It has been mentioned that in order
to create a positive learning erafiment, the teachers often adopt corrective measures to improve
the behaviour of thestudents thainvolves punishment and reward. However, it has been
highlighted that focusing too much on corrective measures can lead to negative impact on the
classroomenvironment. It has been found that instead of choosing harsh corrective measures,
relationship building between teachers and the students have been found to be useful in
maintaining harmony in the classroom and in improving the overall quality of teackieg
authors have highlighted three key strategies that can help to address these challenges. Firstly,
building good relationships between the student and the teachers should be emphasised, where
mutual trust can be developed. Secondly, it has been #tatethe implementation of social and

moral curriculum in classrooms can help in fostering environment of mutual respect. Finally, the
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authors have highlighted that the cultural or ethnic background of the students should be taken into

consideration whilenanging the classrooms.

Further studies have been conducted, where pedagogical challenges have been highlighted during
the training teachers to teach in mudltiltural classrooms. Teaching in a muditiltural classroom

can be quite challenging for a tbac, especially if the faculty is unaware of the nuances the
cultural customs of the various ethnic groups present in the class. Providing cultural training to
teachers is essential so that they are prepared to teach in multicultural classrooms. Tise teache
should be made aware of the existing racism in the society and how they can create a seamless
bridge of communication between students of different ethnic backgrounds (Bell 2002). The author
has stated that teachers need to ensure that the studenthffeoemt cultural backgrounds learn

to work together and participate in different activities. Moreover, honest communication about
race and racism among the students from diverse cultural groups can help in reducing cultural
conflict and social stigma$he teachers should also be made aware of the unwritten and unspoken
rules of the cultures so that these can be kept into consideration while building a relationship with

them.

Private schools in the UAE constitute 60% of the schools in the country apjittoximately

500,000 students from different cultural backgroufldsS. Embassies 2018Additionally,
according to the US Embassies report, the number of private schools bubathand Abu Dhabi

is expected to grow dramatically by 2021. Accordingly, cultural competence has become a crucial
part of the teaching and learning cycle in th& Z&ntury(Vonderlind2015) In the context of
language teaching, culture represents the history, arts, geography, education, festivals, trends, and

customs of the targeted society of the learnt lang(Bgeslama & Benaissi 2018)

Although teaching culture is allocated to professors of literature, it is a necessary element of
teaching a language when the teachers are(Ki@snsch 2013)Kramsch, nonetheless, debated

that no matter NSs are walérsed in their language and culture, they could be ignorant of their
studentsd cultures. It I's also essenti al to m
acquired a plethora of culrawareness due to theirdenturylifestyle which includes gaining

exposure to a wide range of cultureg. using social media platforms, watching international

films, immigrating. However, such acquired awareness ought to be guided and cleariyeskpl

rather than being |l eft to studentds interpret
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to L2 culture. Learning about L2 culture is necessary to equip learners with the right skills needed
when meeting NS, working with them, or even livingheir countries. A good analogy of learning

a language without its culture could be like a skilled fisher, who lacks the knowledge of the types
of fishes.

Additionally, cultural misunderstanding may occur in multicultural classrooms and can affect the
process of learninfKramsch 2013)It has become an unavoidable reality that global citizens are

in a constant battle with an array of linguistic and cultural backgroiims2011) The notion of

an intelligible, coherent world Englishes is dated back to the early {B88shfeld et al. 2018b)
Burchfield, Kaitzsch, and Schneider stated that th& @inturyis undergoing a revolutionary
dynamism to diffuse English into new contexts and perspectives such as transnational cyberspace

and creative trannguaging.

Currently, linguistic and cultural distinctienare perceived of as infinite reservoirs in which
speakers exchange their thoughts with one another by mobilizing semiotic, linguistic, as well as

intercultural knowledge that they acquired, as global English (Sevs/ither & De Costa 2017Db)

In ESL countries (e.g. the UAE, India, and Singapore) English functions as an interethnic medium
that coexists with the aboriginals of the local popula{Buschfeld et al. 2018bjBaker 2015)
nonetheless, expressed her concern that intercultural skills are not being emphasised on amongst
learners to equip them faa notional global interaction. In other words, the awareness of
intercultural skills has become an essential component when teaching English as a lingua franca
to L2 learners, for it can offer effective conviviality and higher intellectuality beyond dayegu
learning(Crowther & De Costa 2017bjience, the literature of this field recommended enhancing

teachersé skills in I CC to evaddPamerktld)r al per

Researches claim that engaging students in cultural conversations is not enough to overcome cross
cultural issues and that reflective exercises have to be carried out togndr{fifehnson et al.

2008) One of the recommended techniques to implement this is assigningfleelfion exercises

based on the studentsd | i v e dsingtRempsenseiokawarensss whi
(Brooks, C. F. & Pitts 2016) Br ooks and Pitts conducted thei-t
themsel ves and their I d e nugh anioelise gllediassroont i o n |

experience. The study that focused on U.S. col#gdents who took part in the online self
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reflection exercise found that the students were inconsistent in expressing their personal and
communal identity, for example, theld not like being associated with the negative communal
identity, i.e. national identity, ethnicity, and religion. Still, they were reluctant to acknowledge the
existing gap between their individual and collective identity and viewed it as a homogetityus en

In that study, the students had also identified their peers from different backgrounds as the
Aot herso, yet they desired to maintain their
negative stereotypes they have about them. It camtégreted that the gap found in that study is
attributed to the high awareness of the students of the need to appreciate the other yet distance

oneself from certain cultural aspects that their peers might have.

The researcher believes that the gap fodrnidehis study is the result of mature ideologies that
reject unsociable behaviours that a collective identity might hold and stand out as unique
individuals, as well as, not fail to recognise the importance of conviviality and the sense of
collective identity.

The importance of teaching culture should be woven in the four teaching skills of language, rather
than teaching it as a fifth skifKramsch 1993)A recent study byBouslama & Benaissi 2018)
investigated the IC of Algerian English teachers within the context of teaching English. The semi
structured interviews with eight teachers revealed the lack of the ticablenowledge of the
concept of IC teaching approaching amongst the English teachers and called for IC training
sessions to be offered for language teachers. Moreover, a study to evaluate cultural coexistence in
multicultural Spanish schools was conddctet o under st and the nature o
point of view(Moreno et al. 2014)The broaescale study included 20 schools and surveyed 767
participants, with about 15% of immigrant students. It revealed a high correlation between the

following main factors:

1. Psychological, physical and structural violence

2. Behavioural problems towasalassmates and teachers
3. Absenteeism and dropout
4

. Coexistence issues
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The study concluded its remarks by emphasizing on addressing these factors in multicultural
classrooms and attempt to optimize their edu

intercultural competence awareness.

The researcher assumes that the factors found in this Spanish study might only partly exist in the
current study with limited incidents. One of the reasons for this thinking is the high level of security
and the healthyammunal sense that the UAE enjoys. A second reason could be the high cost of
international schools that assumingly weldnnered middlelass students mainly join, yet

multicultural classrooms continue to present different challenges and dynamics.

3.3 NESTs and NNESTs
English teachers have a vital role in the experience that their language students go through to
acquire the language. They are expected to be role models and provide their students with ample

opportunities to use the language as often ashjeg¢blakata et al. 2018)

English, however, changed its nature in recent years to go through an unprecedented
transformation on the level of its role as an international language to meet the needs of its users.
Equally, the boundaries between English as a Second Language (EHnglisth as a Foreign
Language (EFL) is getting increasingly blu(Buschfeld et al. 2018b)

A Japanese study on the acceptable accents of (NNESTS) revealed that sounding likeisa native
highly associated with | ea(Sugmotd& Uchida”@®nhea b i | i t
study that surveyed nemative Japanese teachers teaching English found that 80% lbéreac

desired to acquire a nathi&e accent.

On the other side of the coin, it can also be interpreted that the privileges of being a native to
English are still extremely valued in the academic w(8lichine 2012, Braine 2013, Cook 1999,
Davies 2013)One can argue, however, that there could beyrases in which crucial elements
might be overlooked when hiring, assessing, or viewing native teachers, such as their teaching

gualifications, their monolingual shortcoming, as well as their poor intercultural skills.

The belief in tthemadiidealspmarkelribngwaati nues to
many societies, denying the nature of teaching complexities and limitations of both (NESTs) and
(NNESTSs) (Canagarajah 2012)Developing a sound judgment based on qualifications and
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expertise, nonetheless, is reflected in rich multilingualism and multiculturalism repertoire is
needed to reonceptualise language teaching and cast aside the natietiom dichotomy
(Derivry-Plard 2013, DerivigPlard & Griffin 2017) This recommendation could imply
developing teaching training courses where lagguteachers learn common languages and
cultural practices within the context of language teaching and leggugio 2017)

Furthermore, across all languages, graphonology, lexicegrammar, ad discoursé semantics

exist (Kirkpatrick 2010, Jenkins 2015Dn the graphg@honology sphere, for example, one can
notice the diffeence between spellings in British and American English, as in programme (British)
and program (American). One can also observe the phonological variation between the two
Englishes with letters like /r/,/t/,/al. In terms of lexical differences, for exarhptl, Englishes

have different words for the storage part of the car (boot and trunk). In terms of grammar, both
Englishes structure their sentences, clauses, and questions differently; examples can include did
you see my key? (American) Have you seen rysk(British)? Moreover, British English, for
example, can widely vary within the confined sphere of the United Kingdom where Londoners
may not understand Glaswegians, despite that fact that they are both NS of @eayliek 2013)

3.4 Teachersodo I dentity and Professionalism
It is claimed that some white teachers approach their intercultural classrooms with the conventional
notion that goodwill and positive energy are the ultimate approdcla@sate a healthy learning

environment for their students, which seems to be far from the(trattsonBillings 2014)

ldentity is defi ned as hemdelees,iaswkll ag of diluéégdinbeckch ge ner
1986) For this reason, it is important to under
assumptions of theaidr extpiedcdratts @nise hdwni courhea w
regul ates their relationships with their stuct
evolve during the journey of stepping into new conté&tdum 2017) Thus, Odum points out:

they are in a constant debate between their values and standards, and those of the new environment
they happen to work in. Accordingly, he right

mutual interactions with their peers within the same environment.

The quality of teachers is one of the main priorities in education right now in thgRUdEner
et al. 2016) Thus, Ministry of Eucation (MOE) and Abu Dhabi Education Council (ADEC) offer
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workshops and seminars for teachers throughout the year with a federal budget of 15, 000 AED in
2015 (Salem 2014)Therefore, teachsrare required to participate in these programmes for 30

hours every yeafBuckner et al. 2016) The aut hor highlighted that
standards and required professionalismegacross the country since ADEC governs it in schools

in Abu Dhabi; (KHDA) Dubai Knowledge and Human Development Authority that regulates the
private schools in Dubai. MOE that manages the public and private schools in the rest of the
Emirates, as wedls the public schools in Dubai. The authors also stated that in the recent academic
year of 20162017, the three bodies worked in collaboration to uniform a pilot initiative to optimize

the new regulations pertaining to teacher licensing.

A study by the €aching and Learning International Survey (TALIS) on 987 teachers in the UAE,
revealed that 40% participated in theEGBD eachi
2015) This percentagmeans that there is a relatively decent level of awareness amongst teachers

in the UAE when it comes to IC. Besides, the same study showed that 41% of only 930 teachers
think that there is a need for developing the teaching skills of teaching in a hwiéicsetting.

Similarly, this could be interpreted that teachers in the UAE are relatively confident of their

competence in teaching in a multicultural environment.

Henceforth, the research will be observing how teachers engage with and gain theat cultu
knowledge by attending classrooms and taking notes. The researcher is also going to interview
teachers to learn about their individual experiences based on their frequent interaction with multi

ethnic students.

3.5 Cultural Identity and Awareness ofSelf

The term 6identityd is referred to as the indi
the views and characteristics of oth¢Pennington 2014)Pennington stas that the various
dimensions of identity which shape the perceptions are being stimulated from the individuality of

each human, such dimensions include culture, abilities, talents, physical appearances, and social
values(Pennington & Richards 2016)he authors also emphasized that identity is too complex

to be listed in the form of the characteristics of social and physical aspects of an individual, as it

also includes the conteand the type of activity in which the persorigyagedThe authors give

the example of the teacherds personality in t|

their colleagues in their common room.
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Hence, the authors argue that selbge and alf-awareness in the sense of identity stem from the
beliefs and values of how one should behave &
words, the concept of 6gooddé, Oo6éproperd or Oin
them gart from each other. The authors also argue that a mental image that is constructed based

on values functions as a monitor to onedbds per

The interest in studying language learning and its relationship with identity has manifested itself

in the pat two decades in the literatufidorton & Toohey 2011)Thus, identity in teaching is
perceived as a dynamic construct that is moul
teaching young learners or teaching adults) and may have different features at different times
(Pennington & Richards 2016Both Pennington and Richards argue that identity is the core of
teacher learning, from how novice teachers approach the language teaching, to their classroom
management styles, and hadhey perceive themselves as language teachers. Subsequently,
identity plays a significant role in language teaching in comparison with other profe&inyis

& Richards 2006)

Teachdadrethd i t vy, nonet hel ess, i's subject to cha
(Sachs 2005) Hence, the teacherodos identity devel op
socialroles and positions in different contexts, during the daily interaction with their students in

the classroonfPennington & Richards 2016) The aut hor s al s dentittis ess t
the core of their teaching method, which suggests that it is a personal representative of oneself in
front of an audience. This aspect of teachi n
contradicts with t hee accoffieeregodt Richardsd988)of essi on o

Languagerelated identity is another concept that has been discussed in the litbhaienr@013,
Kinginger 2015, Reiche et al. 201T) that contex{Norton 2016has efined identity as how we

interpret the world in relation to time and space, as well as the future.

Cul tur al identity has been defined by how an
community. The central idea of cultural or ethnic idgns not only just the way a cultural group
defines their presence in the community, but it also involves their interaction with other cultural
groups (Jensen, et al. 2011). The cultural customs and practices of an ethic group and their

interaction with ¢her groups forms their cultural identity. However, it has been also stated by the
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authors that the cultural identity can be highly fluid in nature and is subject to change, based on
various external factors, most importantly globalisation. Globalisatas brought different

national cultures close together, thereby diffusing cultural practices involving language, food
habits and media. Each of these factors can he
identity. The advent of globalisatichas had significant impact on reshaping these factors. It has

been mentioned that globalisation led to the wide spread exposure and learning of the English
language and also the diffusion of the western culture. Currently, English is on its way to become

the global language, especially in the international business environment. International cuisines

are becoming more popular in domestic markets and media content from almost all across the

world is now accessible by anyone, anywhere.

Thus, it can be stetl that globalisation has allowed organisations and institutions to follow a
standardised approach in their business operation. However, following a standardised approach
can often be challenging and can lead to various issues of cultural conflict. Ammadnt
previously, the cultural identity of a group is defined by their cultural practices and beliefs.
Bringing changes in oneds culture and identit
be perceived as a cultural invasion. In many instaribesnew changes in the culture can be
opposed by the people of certain ethnic group
can be discussed. Glocalisation, as the term suggests, is a combination of localisation and
globalisation (Wang 2015)This approach allows the organisations and institutions to maintain
some aspects of local culture while embracing the globalised approach economic progress. As
mentioned earlier, in case of the UAE, the educational institutions have adopted the globalise
practice of language, technology and education, but has retained the social customs associated with

the Middle Eastern cultures, especially the ones involving policies and regulations.

Thus, in this context, it can be stated that the cultural idestgyeiatly influenced by the diffusion

of other cultures. A cultural group can choose to adopt certain aspects of a foreign culture, while
retaining the rest, thereby creating a unique blend of cultural practices, that makes it social and
economic progress seamless process. Keeping this in mind, it can be stated that no matter how
much globalisation may standardise the certain practices in a nation, there can always be some
elements of local culture that may play a crucial role in providing unique ye&natnation. This,

as a result, makes cressltural management imperative to creating a diverse economy.-Cross
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cultural management can be defined by a set of practices and policies that allows the organisations
to create a work environment which is abie for expatriates to work (Thomas and Peterson
2016). In order to ensure, seamless influx of foreign investments and talents from other nations,
the government also needs to adopt certain polices that can help expatriates to live harmoniously
within a foreign culture. The educational institutions in the UAE needs to take the necessary
initiatives of crosscultural management, where proper training needs to be provided to the

teachers that can provide better cultural awareness.

Another study has beeronducted which links globalisation with cultural identity. It has been
mentioned that the cultural identity of an individual is endogenous in nature and can have
prominent impact on the crebesrder trade equilibrium (Olivier, et al. 2008). It has beaméb

from the conceptual framework of the study that cultural identity can lead to positive group
externality among entities sharing the same cultural background and pattern of consumption. The
cultural practices in a region is largely responsible for thasmission of preferences to the
younger consumer s, which in turn, |l eads to
practices are passed on from one generation to other. However, the local cultures are often
impacted by the globalisation, owing the integration of new cultural practices and consumption
behaviour. In this case, it can be stated that the diffusion of culture owing to globalisation have
had strong influences of the national culture and the cultural identities of the peoplebd@dass

trade and consumption of foreign products and services can have a significant impact on the

national culture.

3.6 Cultural Adaptation

The process of cultural adaptation is believetl@deeply rooted nature in human beings that is
driven by tleir aspiration to achieve inner stability in the face of the environmental circumstances
(Kim 2017) Kim defined it as the ability to communicate in accordance with the conventions of
the hat cultures and involve in the interpersonal as well as the social activities of that culture. In
his book, Kim discussed how adaptation starts with psychological and physiological experiences
of ocul tur al shockd sympt oms functi@hal dsowell amno s t
psychological competence by the host environment. He stated that the two pillars in which cross
cultural adaptation process stands on are the abandoning of some of the cultural characteristics

while accepting to acculturate of new er{@ka enculturation and acculturation). He also argues
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that longterm residents experience unconscious identity transformation, which shifts individuals

from their monocultural orbit towards an intercultural one. In that case, Kim claimed that the
cuturd conventions and traditions of oneds cul t
well as individuality dominate oneb6s daily 11
With that being said, the author also argued that even sojourners anteshorésidents get

involved in thecultural adaptation process at a minimal level in order to handle their daily routine

in the host culture.

3.7 Cultural Adjustment

Cultural adjustment can be defined as a set of changes that are adopted by an individual in order

to adapt to a foreign culture. The importance of cultural adjustment is immense in the modern era

of globalisation, where internationalisation of businesglise common. Organisations expand to

different host nations and hire employees from the global talent pool, who belong to different
cultural backgrounds depending on their country of origin. In such situations, the employees and
managers have to face stp cultural differences, which are reflected in the differences in
language, business practices, social customs and interaction. The difference in culture between
certain nations can be strikingly different, whereas in other case, it can be very ssitiatilns,

where an employee faces significant difference in culture, may find it challenging to sustain in the
foreign region and maintain onebs productivit
carried out in foreign lands have failedthe employees and managers could not deal with the

cul tur al di fferences. Cul tur al adjustment inv
behaviour which aligns with the domestic culture of the host nations, so as to avoid any kind of
cultural canflict (Al Mazrouei & Pech 2014). The authors have mentioned that the cultural
background can also determine the nature of the perception of an individual. A gesture or
communicational message, which is appropriate in one culture may not be the sanothfer an

culture.

Effective cultural adjustment can be achieved through appropriatearbssal training. It has

been found that the employees or candidates who have been trained foutttost management,

are more likely to succeed in their job roilles foreign nation, with a different culture. The cross
cultural training prepares an individual by providing strong cultural awareness, language training

and social customs. Moreover, the training also provides a clear idea of what the expatriate can
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expect in terms of behavioural difference in the host nation (Chang, 2009)-cditussl training

not only prepares the employees by educating them about a new culture and the associated
practices, but it also psychologically prepares to deal with theraltthanges. The sole purpose

of the training programs is to lessen the impact of the cultural shock as much as possible, so that
the cultural difference does not affect the work performance and mental health of the employees.

It has also been stated thetauthor that crossultural training should be carried out before the

departure of the expatriate to the host country.

According to the report of the CIA (Central Intelligence Agency), the core culture in the UAE is a
combination of Arabic, Islamic andodern western cultures. The influence of western culture can
be attributed to the British colonisation till 1970. At present, the UAE has a-cuitliral
population, with the majority of the population being expatriates (CIA, 2020). However, the
Islamic religion and the associated culture is quite predominant in the country. The expatriates
who are recruited from the western regions to work in the UAE should be aware of the fact that
different employee bases in different cultures are likely to resporeratitly for the same
situation. Citing the cultural dimension model, it can be stated that the UAE culture is quite
collectivist in nature, whereas as a western country like the UK is highly individualistic in nature.
Thus, working solo may be preferreda western culture, but team formation and team working

is more preferred in a collectivist society like the UAE (Hofstede 2011). Therefore, it can be stated
that the difference in culture should be brought into consideration while devising organisational
policies and regulations. In case of the UAE, it is important for the expatriates to have a clear
understanding of the native culture of the nation, so that they can easily adjust their response and

behaviour, which aligns with that of the local populatio

Moreover, it has also been found that the Islamic religion and the Quran plays a significant role in
defining the culture in the UAE. The business practices and the social norms are largely regulated
by the dominant religion, thereby presenting andtie lifestyle that each individual should adopt

(Al Mazrouei& Pech 2015). The author has further mentioned that apart from understanding the
UAE culture, the expatriates should also be fully aware of the Islamic principles which determine
almost everyaspect of social and business practices. It can be also stated that since the UAE is a
collectivist society, it is essential for the expatriates to learn how to build good working

relationships with the local residents and fellow colleagues. The interacia the
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communication methods are also largely governed by native culture of the nation. Thus, it can be
stated that cultural adjustment by the expatriates working in the UAE is crucial for their sustenance
and their work performance. The statement holgs in case of the native English teachers in the

UAE. These teaching faculties need to adjust to the social customs of the UAE, while interacting

with the students and locals in particular.

In the light of cultural adjustment, a study Haghlighted that the cultural intelligence of an
individual is responsible for the variance in cros#tural adjustmentHuff, et al. 2014). It has

been mentioned by the author that cultural intelligence is quite distinct from the traditional
personalityframework such as the Big Five model. It has been also found that the cultural
intelligence can have a direct influence on the ability of an individual to adjust in the foreign
culture, whereas time plays the role of a mediating factor. This indicatésdltgree of cultural
adjustment is influenced by the amount of time an individual is exposed to a foreign cultural
setting. However, the primary factor for determining the cultural adjustment is directly related to
oneds cultural rsrhave dlso megndoned éhat orgahisatiors shobldbtrain the
expatriate employees to improve their cultural intelligence, thereby making it easier for them to

operate imaculturally diverse work environment.

In the field of cultural adjustment, it has baaantioned in another study that various factors can
act simultaneously to determine the effectiveness of cultural adjustment and its implicati®ns. Th
cultural intelligence has been considered as a variable which caamadating effeconfactors

like previous international exposure or experience andgparture crossultural training, on the
dependent variable, cresultural adjustment (Koo Mooat al. 2012). This study also supports

the moderating effect of goal orientation on cultural adjustn¥éus, based on this study, it can

be stated that there are various factors that can influence the ability of an individual to operate in

a foreign cultural setting.

A study has been conducted that connéugscultural adjustment and job satisfactiomang
employees. This research has been conducted on employees who were sent by their mployer
international locations to fulfil their job roles and the employees who have migratekfferent
country by their own volition to work there. It has beenrfd that inthe case of selnitiated
expatriates, the osaevho relocated on their own have higher cultural adjustment, as compared to

the organisational expatriatasdthe ones who were by their employer (Froese Reltokorpi
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2013). It has been also mentioned by the author that the primary reason behidifféinence in
crosscultural adjustment is mostly the fact that geifiated expatriates spend more time in the

host country and often hold higher proficiency in the host language. Thus, they have less
communicational barriers and are also-setftivated to work and reside within a foreign culture.
However, it has been also mentioned that the degree of job satisfacttatively lower for the
selfinitiated expatriates because they rostork for superiors belonging to the host country. In

this ase, it can be stated that the experience of an employee working in a host country, can depend
on their own experiensand the nature of organisational leader and interaction with them. Work
satisfactionis more profound when an employee works under a&rsigor who belongs to the

same cultural background.

3.8Intercultural Competence Impacton Teaching Ability

Intercultural competence can be defined as the ability of an individual to function effectively in
different cultural environments. An interculéliy competent individualcan think and act
appropriately in different cultural settisglLeung, et al.2014). It has been mentioned by the
authors that just like personality traits that determine esttgational behaviour of an individual,

the interculural traits also determine the behaviour of an individua multi-cultural setting.
Thus, it can be statdwwan individual is likely to respond in a muttultural setting is determined

by oneb6s intercultural traandtherr and can vary fr

In this context, it has been also found that intercultural competence is a combination of cultural
awareness and attitude, skills and knowledge. Three interconnected areas have been identified that
can lead to better intercultural competencigsch as the ability to develop and maintain
relationships, the ability to communicate with individuals from different ciugtwigh minimal

loss of information or distortion, and the ability of cooperation with the motive of achieving a
common goal (Fantin2009). Intercultural competency allows an individual to work seamlessly
with other people from different cultures. The haytareness of cultural differences atdlerant
attitude towards the said difference altlhvem to avoid any conflict or misunderstanding in the
workplace. In the UAE, the influx of expatriates within the nation has led to-giyssity in the
nationa community. In sucha scenarig it is essential that these expatriates develop higher
intercultural competency, so that thegn overcome the cultural differences and focus on the

shared goal.
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Based on the aboweorks ofliterature, it can be stad¢hatthe effect of intercultural competency

on the teaching ability of the faculties is quite significant. The native English teachers working in
the UAEarelikely to facea strong culture shock while working in a mutultural setting. This

as a resujthighlights the strong need for cultural competency. \&higher degree of intercultural
competency, the teachers should be able to communicate with the students and other faculty
members, with ease. Cultural competency can help the native teachers torhaegb hetter
understanding of the foreign culture and to hawkear idea of the culturally appropriate behaviour

and interaction. Moreover, the teachers should be able to identify cultural differences and manage
them effectively to teach the studentsiaéntly. Through intercultural competency, the native

English teachers should be able to improve their quality of teaching.

From the perspective of the educational institutions, the concept of intercultural competency is
equally importantOrganisationaleaders and supervisors should have the ability to manage a
culturally diverse workforce. Ithecase of the educational institutions in the UAE, a large number
of expatriates fromthe western countries are recruited as teaching faculties. In such cases,
supervisors needo follow the right leadership practices that facilitate better ecasral
management. The Intercultural competency for the institati@aders can be developed in an
individual throughglobal leadership. The global leadership comp&temodel is based on the
theories of expatriation and global leadership and is based on three keyrfaatehgelationship,
perception and selhanagement (Bird, et al. 2010). A global leackmsupervise the employees
belonging from different cultutdackgrounds, working in a cultural settitigtis different from

their native region.

From the perspective of the educational institutions in the UAE, it can be stated that to ensure
intercultural harmony ira classroom, the organisational leaders neebave global leadership
competencies. It is imperative to ensure that the native English teacgimasmmunicate and
interact seamlessly with the students wiifiectively teaching thenirhis leadership approach
should enable the leaders to develoficmes and regulations that can help the expatriates to work
seamlessly within the native culturetbE UAE. Moreover, organisational leaders should also be

able to create a good relationship with the recruited faculties from different cultural baclgground

A study on intercultural intelligence has been conducted in the WA thefindings have

suggested that there is a need for intercultural intelligence among the students (James &Shammas
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2013). In a culturally diverse classroom environment, therdikaly to be students from multiple
cultural backgrounds, with different values and beliefs. Having higher intercultural intelligence,
allows them to behave with each other in a culturally appropriate manner, which leads to better
collaborativelearning It has been mentioned by the authors that culture corsistarious
unwritten rules and regulations and codes of conduct, which can only be gathered through first
hand training. The study has also shown that having a better understanding of a foreign culture and
its perspectives, can help in creating a positive outlook among the students. Although the
intercultural education and training programs inhddle-Easten nationswerein their nascent

stage during the time of conducting the research, it can prove to be a strong foundation for creating

crosscultural tolerance and mutual respect among the students studying in a diverse environment.

Identical studies havalso been conducted in Dubai, where the importance of intercultural
intelligence has been highlighted. It has been mentioned that many students lack intercultural
intelligence and are completely unaware of different norms and customs ofcaclosal
interaction or communication. This as a result, often ldadsisunderstanding between the
students belonging @different culture. Their actions or gestures are often misinterpreted by their
peers from a different culture. Cultural conflict can also pto\ee a prominent reason behihe

formation of isolated cultureriented groups, where students from one gtmarplycommunicate

with theirpeers from other cultatgroups, leading talack of collaborative learning or teamwork.

The study has also dtilighted that some of the students are also unaware of their cultural
boundaries (Hiasat 2019). It has been mentioned that academic assignments that teach the students
about intercultural competencies can help in various ways. These assignments date facili

buil ding confidence about oneds own cultural
required to progress their career in the global business environment. The advent of globalisation
has provided significant opportunities for students teetig a career in the international labour
market. However, to leverage the opportunity, the students need to have the necessary
communication skills to interact with people belonging to other national cultures. The cultural
training integrated within thecademic curriculum can prove to be quite effective in preparing the
students to operate in a global environment, characterised by the presence of various cultural

backgrounds.
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The factors influencing the intercultural competence of the students havethded. Using the

CQS Cultural Intelligence Sca)eframework, it has been found that three key factors are
responsibldor shaping the intercultural competence of the students studying in a culturally diverse
environment. These factors are the peratis@mpetence in the foreign culture and its language,
the degree of interaction with the people belonging to that culture, and the perceived teaching
experience. It is important that the students have an unaltered understanding of the foreign culture,
to understand the appropriateness of their behaviour. Moreover, their interaction wih peer
belonging to that culture can provide experiential knowledge about the said culture. Finally, the
teaching methods employed in the classroomsatsrhelp in betternteraction and socialisation
between students from different cultsirehereby improving their intercultural competence (Cui
2016).

Many scholars stress the importance of being aware of the cultural role in mediating in the local
community, its adaptatio and domesti cat i onlingafd204d, Balaea & gnd Kk
Lingard 2013, Tan 2015, Tata Chua 2015) In other words, educators and policymakers must
understand how cultures define O6knowledged al
teaching, learningndtruth, since these concepts determine the cultural attitudes and behaviour of
these cultures towards educat{@an 2015)

(Tan 2013states that comprehending the epistemological backbone of a belief system enhances

the understanding of why could some indigenous beliefs never be compromised in some cultures
and play an influential rolen interpreting societieas tohow they modifyforeign practices. In

ot her words, understandi ng t he 6 cculiural factad scri
entrenched in any society. The term O6cul tural
all the cultural norms, practicescamalues that any society manifest both cultural insiders and

outsiders alik€Goddard & Wierzbicka 2004)

Il n his articles, Tan ar gued t heation asdtdigcpn@in so r e
class are considered as prevailing factors in the Chinese c(lame2015) He reasoned that
ancientChinese views played an indispensable role in that how tedoh@nant pedagogy has

al ways been associ aGiwwnthatwit darhbe éagl dhatgpéoplet lieeaby the n g .
cultural beliefs that they were brought up to and it deternfinesve perceive the world.

Moreover, Tan reasoned that the decision afepting the new aspects of belief pertains to

ourselves, others, as well as the world (aka control beletsjetermined by two factors:
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1- Conditioning function which filters what should be accepted basegmmexistingbelief.
Exampl e: T padicipatiemirt dcheal sadel based on their prior belief in the merits of

the exposure to new cultures.

2- Arbitration function determines what should be accepted based on the appropriateness
other beliefs.

Example: Teachersdé decision to celebrate Hall

Hence, the scripts of teaching in any courarg believal to rely on the intricacies dhe core

beliefs about the role of teachers, the appropriate teaching styles, and how learning is processed
(Stigler & Hiebert 2009)Stigler and Hiebert ab affirm that beliefs are predominantly implicit

and exist to sustain the stability of cultural systewertime.

The degree of cultural adaptation is dependent on the number of situations in which individuals
are expose@im 2017) In other words, the different reasons for moving to new countries shape

our cultural adaptation experience in different ways.

3.9Perception ofBoth Teacherand Student, in Both Directions

There seems to be a tendency towards overgeneralizing unfamiliar cultural elements based on
stereotypes that result in a particular story of a culfiDeCapua & Wintergerst 20168peCapua

and Wintergerst define cultural norms are fixed behavioural patterns of a group of whople

agree on certain practices to be appropriate. For example, the Chinese tradition reinforces on the
duties of children towards their parents, wherdéags the opposite in other cultures like the
American and the Canadianltures(Wu & Tseng 1985)Another example could be eating with

the left hand or using it to pass something to another panstihe Muslim society. Also, in the
Japanese tradition, a businessmano6®eCppead on al
Wintergerst 2016) I n t heir book temteist lierd tohCea okangugadC
DeCapua and Wintergerst stétatthe culture of gifigiving is essential in the Japanese business
protocol, unlike the American and Canadian business etigqudigre giftgiving is equated as

bribery. Thus, as we becorbeet t er observers of othersé cul tu

potential misunderstandings.
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Classroom cultural expectations have been widely discugsetizu & SaraviaShore 2017,

Cramer & Bennett 2015, Pitts & BrooR617, StantortChapman 2015, Zhou, W. & Li 201%)ne

example could be when students get used to authoritarian teachers and find it difficult to adjust to
friendly and interactive teacher roles that are more common in countries like American and Canada
(DeCapua & Wintergerst 2016)he authors also give another example of how group work can be

seen as helping each student achieving the task, wharedker culturesit is conceived athe

hard work of each member of the group as a wt

mass media is equated as an essential cog in the enculturation wheel.

A recent American study showed that young people spend algii minutes with adultsyhich

is insufficient to transfer beliefs, values and life experiences from the older generation to the
younger(Balagova & Halakova 2018Hence, teachers are the adults thatouth £nd to spend

most of their time with. Accordingly, the relationship between teachers and students should remain
healthy and quality. The studies on teacher attitudes and orientations are rare, as well as the studies
of the teacher s 6 tothe hrdadeucdnerainiffronrestcebam0a6) i s o n

In the contemporary globalised economy, multicultural education plays a crucial role. As a result,
it demands extensive studigsthe fiel of education and teaching processea multicultural
environment. Frona pedagogical standpoint, three key approaches to multicultural teachimg ha
been identified, which are conservative, critical and liberal (Alismail 2016). It has been stated by
the author that the conservative approach of education perceives multicultural education as a way
of bringing students into a much broader global society. The critical approach assumes
multicultural education as a way of addressing some of the social ssgireas racial inequalities.
Finally, the liberalapproachchooses to celebrate and support the idea of multicultural education
without briging any major charg in the existing social order. However, it is essential to
understand for the teachers that ticultural classrooms are a way of providing educatall

ethnic groups while avoiding any cultutahses The training programs for the teachers should be
developed in such a manner that it can prepare them to foster cultural harmony in the classroom
In this case, it has been also stated that in afrwittiral classroom, good working relationships
should be developed between the students and the teachers and also among the students belonging

to different cultural backgrousd
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A study conducted ostudents regarding muitiultural education has helped in understanding

their viewpoint towards its importance. It has been found that the students studying in-a multi
cultural environment seek equality and justice for all, in terms of treatment andwpport v ( Ay d é |
and Tonbulojlu 2014) . The authors h-autueal ment i
education can help to reinforce crasstural relationships and can also help to fostéetter

learning environment. It has been also mentionedtligastudents believe that the teachers and

the educational institutions should consitlee individual cultural background of the students

while teaching and interacting with them. Addressing and respecting the cultural differences in the
classroom has bealiscussed as cultural richness, which can help in achieving peace, tolerance

and respect among the cultural groups.

The study has been conducted to highlight the importance of culturally responsive teaching,
management of classrooms and assessmeratdit. The findings suggest that the teachers perceive
culturally responsive teaching asultural celebration, and is disconnected or independent from

the academic curriculum (Lew & Nelson, 2016). The authors have also highlighted that there is a
significant gap between the training programs and curriculums of teachers and the actual situations
of the multicultural classrooms. In most cases, the teachers are not adequately trained to manage
a multicultural classroom efficiently, whicim turn, makes itquite challenging for the teachers to

teach the students. Thias a result, demands further studies in identifying the importance of

training programs, which can help in creating a strong impact on the teaching processes.

Another study has been conductadhlighting the perspective of the students studyinthen

UAE. It has been found that apart from the cultural aspects prevalent in the institution and the
classroom environmergeveral other factodetermine the satisfaction of the students (Wilkins &
Balakrishnan 2013). It has been mentioned by the authors that although the cultural difference and
adjustment can influence the satisfaction level of the students studying in a transnational
environmen, three other factors have also been identified which candjr@minent impact on

their satisfaction level. These factors are quality and availability of educational resources or study
materials, the quality of lectures delivered by the facultieslaméffective integration and use of
technology in the teaching process. Thus, it can be stated that to improve and maintain the
satisfaction level of the students, an educational institution also needs to ensure that the overall

quality of education meetkeir expectationsalong with maintaining cultural harmony.
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3.10Culture and Delivery (the extent to which a teacher uses culture as a device and how

this is perceived)

Individuals and cultures cross pathith each othe(Rogoff 2007) However, one can conceive
generative features that shape their values and attitudes towardgBtbers& Campione 1994)

Thus, the tedter 6 s soci al awareness of their studen
successful delivery. However, teachers ought to be mindful of theiawalfeness, first and have

the competence to detach themselves of it to think criti¢@#rmon 2004)

There is a strong bond between language and culture where different ideas stem from using
different languages in which they all intertwines at bifthebuke 2016) In other words, an
individual 6s exposure to the etadctlturalgrbupthayr r oun
end up belonging t@Brooks, N.1986)Argue that the basis of different cultures and acceptable
behaviour vary from place pace wher e oneo0s akhemgfermeo.fHencehvee wo r |
seem to be all governed by different cultures that we were brougt up

No doubt understaling the culture of a group of people enhances our understanding of their
languaggMebuke 2016)A compelling argument was presented(Bynmitt et al. 2003¥tating

that people who speak different languages may have different views of the desfite
belonging to thesame cultural and behavioural backgrounds. Therefore, language teachers ought
to explain the cultural context in which a phrase is taking place and explain its lexical meaning
and uses(Porter 187) Attributes the misunderstanding amongst language educators to the
dissimilar cultural boundarieas well as ideologies. As people broaden their social networks at
the levels of their personals well as the professional lives, their views andtities continue to

be constructed and modified due to the new roles and contexts they find themséles® i&
Wenger 1991)

It could be said that there are three components that bond ¢engod culturéMazari & Derraz
2016)

1. The experience of language learning is a gateway to be aware of other cultures.
2. Language learning enables learners to dsiamviarities and contrasts between their mother

tongue and foreign language.
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3. Learning abouaf or ei gn <cul ture cannot be achieved

culture.

Mazari and Derraz state that learning a foreign culture is emqtiasatlell as anntellectual
journey that is too complex to be summarized in reading the foreign literature and understanding
its semantics and grammar. Thus, the authors stress that language learning has to embrace teaching

materials and explain certain linguistic sitoas that are culturally explained.

Mazari and Derraz suggest that teaching materials should contain cultural elements to provoke a
comparative study that is structured by the mother and foreign culturesv@iits encourage in

reducing prejudice and ineaisng tolerance amongst cultures.

Accordingly, language teachers are accountable for different disciplines that theeet
interdependence between language and culture. In other words, modern language teaching should
analysethe common meanings as well the artefacts of the foreign culture while teachiing

languaggMazari & Derraz 2016)

Interestingly, the authors point out that learning a foreign culture through its languagéendy

the sense of belonging of an ethnic group or a particular country. In other words, if the target
culture shared strong historical backgrounds with a specific geographic area, then the learners of
that culture ought to analyse their own culture toidvstereotypes and prejudgments of the target

culture. Hence, language and culture should be taught together.

(Mazari & Derraz 2016@so warn that learning about the target culiurer oneds | anguag

advisable since it could shrink the educational value of the learning experience.

Moreover, the authors state that the choice that some countries make to learn particular cultures
highlights the amount of significance that that mioy holds to that culture. Thus, they continue
creating a cultural sensitivity in which literary texts of the relationship of both cultures are
reviewedandlanguage learners mustcognize the features of the target culture. It can be argued
that revisiing the literary texts to convey the target culture can be inappropriate in certain contexts
of which historical conflicts existed between the mother and target culture. This can be especially

true in the UAEBritish and the IndiaBritish contexts. Therefe, culture should seem like a
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dynamic tool that is changing constantly based on the different needs and circumstances of the

evolving nations.

3.11 Relevant Studies in the UAE

An empirical study conducted has provided evidence that tteesbeen a convergence tfe
Western culture with that of the UAHills and Atkins 2013)The national Gulf Arabs have
claimed that it is common for the people of the countrgifierentiatefrom their cultural values

and adopWestern cultureThe convergence &festern attitudes and behaviour in the UAE have
been observed in the business and management field. The authors opined that the ¢théure in
UAE has developed and converged with YWestern values so much that expatiates from the
Western countries do not feel the need to adjust their values. In othes; ther is no need to
prepare for a cultural shock when people from Western countrggateto the UAE. Besidesthe

use of Engkh in the workplacehas becomea common phenomenon. The popularity of the
language hasncouragedhe government othe UAE to implement educational refornns the
country (O6Sullivan 2015). The focus ethe such
guality of English education. As a result, educational institutions have been observed to hire a
multicultural faculty. This is expected to empower the students to become better global citizens by
gaining intercultural competence. Such skdfealso expected to improve the employability of

the students in the UAE so that they can seek employimemationally(Moore-Jones 2015).

It is often the case that language instructors experience anxiety while teaching students from other
cultural backgroungland learning practices to their of#almer 2015)A study on understanding
cultural conflicts in EFL classrooms in two of the UAE universities focused purely on Arab
students andvere based on questionnaires and interviews which investigate the vital cultural
differences between the twmiversities(Palmer 2015)Palmer stated that some native English
teachers nght be oblivious to the enormous cultural difference, and do not realise that much of
the classroom managemehatthey struggle to haneistem from such cultural differencéhe
authorpointed out that Arab students and their western instructors a@ecdssues raised by
cultural differenceglaily. It transpired that the three primary classroom cultural conflicts;were
beingdisrespedtil to religious customs, as both cultures have different perspectives on the role of
religioninone 6 s | i fdeanflichwasattriowed to the inappropriate discussion/materials,

whereasthe third was sensitivity towards mgender issues. Other cultural clashes revealed from
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the studythat identified other categories related to being too casual with studeats, hee r 6 s
dressinmnd appearance, family privacy intrusion,

teachers being referredéas6 ot her 6.

Interestingly, Palmer did a previous study on the same topic that focused on university students
from different Arabic backgrounds, includirtbe EmiratigPalmer 2013)She found that (NESTS)

have different personal beliefs than their students like confrontation to solve problems (55% and
44%, respectively). It came as no surprise that the students had a more positive approach to the
Western tradition of education than their native instructors that is due to the native fallacy that
most NNS happen to conceifddiah 2017) Pal mer 6s study al so reveal
did not report any significant challenges in adjusting to iegdheArabs despite the big cultural

differences (72% of instructors agreed/strongly adjteghe significant cultural difference).

The researcher of that study believes that observing classrooms is crucial when investigating a
sensitive topic |like culture. She further be
analysing the data vilk observing (NESTS). In other words, investigating the matter while being
aresearcher who is nativetoEnglshbh o ffassesso0 a native teacher
that is foreign to both sides, could be challenging. The reason theitthe knowledge gap that

the native researcher who did not grow up blending with the Arab sofaegd difficulty in
understanishg the cultural holes that (NESTs) need to fill from an Arabic point of view. The
researcher of the current study, howeveiptdato have rich cultural experiendeeing woven in

the fabric of one of the most pluralistic countries inwloeld. One of the most critical findings of

Pal me r a@vasthe tnanimjty of western instructors on the importance of introducing cultural

training sessions to EFL teachers working overseas.

In a study conducted on the public schools in the WAfRatit has been observed that while the
faculty membes are multicultural, the students are menoltural (MooreJones 2015). It has

been tated hat the faculty members tend to have assumptions based on their own culture which
is substantially different from the one that the Emirati students possess. Aspects like the use of the
English language by such a mttilturalfacultyis significantly difierent from that of the students.

This implies that the students face difficulty in comprehending the lessons as it is taught by the
teachersvho come froma different cultural background. However, the authors have established

that to enhance the career gpects of the students, it is essential to develop intercultural
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competenceBesides on account of globalisation, it has become crucial to have communication
skills that can facilitate the transfer of messages and ideas between different culturefectiaa ef
manner. Therefore, while multiculturalism in educational institutions leads to an enhanced risk of
conflict between the students and teachers, it is essential to ensure that the candidates can become
global citizens (Moordones 2015). Moreover, aecount of the focus on the improvement of the
quality of education in the UAE, educational institutions are increasingly adopting a curriculum
that follows international standards. Saaturriculum result iranincreasen English as a Second
Language mpgram.To ensure that the students receive the best quality education that meets the

global standards, teachers are recruited fdferentparts of the globe.

Another study conducted within the UAE has pointed out that while the public schools bave be
prompt in adapting to the educational ref or m,
The governmental schools in the UAE have erstoeemploy measures for the education of the
teacher so that the educational reform can be implementedivaffec However, the private

schools in Dubai have been ineffective in adopting the reforms and in making the necessary
changes to their curriculum. This implies that theedscrepancy between the policies that have

been developed and the practicet tisafollowed in the private schools of Dubai. It has been
established in the study that the faculty membasswell as the studentare eager for the
implementation of the new reforms. However, the administration is reluctant and the planning
stagedeforethe implementation have not been executed effectively. The author has opined that

it is essential for the private schools of Dubai to make the changes so that they can keep up with
the changes that are being i mpOl5. mhemesultsthavacr os s
revealed that the reforms that have been implemented so far in the private schools have been
reactive and not proactive. The author has recommema&thgarrangements for procuring the

required resources so that the implementation can be proactive. Attracting skilled tshaber

been recognised to be the most crucial step for ensuring that private schools can keep up with the

new reforms.

Another relevant study was conducted on the integratidilestern teachers into Emirati culture
by interviewing six teachers and two leadév®nderlind 2015) According to Vonderlind,
Western teachers were recruited in the UAE to collaboxéth local teachers to ensure standard

education in the region. Interestingly, Vonderlind revealed that the incentive to her study was the
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tension that arose between both types of teachers. Her study concludedgiyhpositive
statements that both &8tern and Emirati teachers managed their cultural differences successfully
and that they both worked hard towards the philosophy of mutual respect without highlighting any
negative or cultural issues about the initiative. It can be argued that revéalingtives of her

study to the leaders she interviewed might have been the main reason for her idealistic findings.

One major drawback of Vonderlinddés work is th
society. Hence the challenge to underdtand analyse such a delicate matter that might create a
conflict of interests would hardly be detected by an outsider. A second serious weakness of that
study is the small number of teachers who participated in the interview, which can hardly represent

the situation in the 580 schools across the coutirg. Embassies 2018)he study, still, would

have benefited from observing classrooms and interviewing students and parents to takie a hol

view of the examined circumstances.

Furthermore, an Australian study focused on studying Emirati students and their Western teachers
from a crosscultural point of view(Diallo 2014) It investigated the conflict that a conservative
Islamic society like the UAE is constantly influenced by the secular ideologies surrounding it. He
argued that such ideologies are very different if not opposite to the Emirati culture. Thus, he
focusedon the complex educational context that both wedtained teachers and their students
have to deal with, hhere both sides tend to manifest different social, cultural, and educational
patterns, while dealing with each other. Diallo argues that teachersne educated in the West

are the inevitable product of liberal and secular epistemology and education.

The research, still, must stress on the fact that private schools in the UAE have always had liberal
and sectoral orientations since the foundatiothe countryKieser 2010, Makdisi 2007}t would

be noteworthy here to mention that the researcher of this study went to agrovdteo o | i n the
that was and still is run by nuns (Sharjah Private School). Thus, she believes that implying that the
local society did not accept secular ideas in 2014 should be reconsidered when describing the
nature of the complex societies, likeet oft he UAEOG s . Mor eover, she b
Western teachers and their students are more
lack the skill of dealing with handling the different state of affairs (the art of Kroow).
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Today, it canbe observed that many Arabs especially in the Gulf region countries, tend to use
English to communicate with other Arabs, insert English words to their Arabic conversations, or
evenuse westerrgestures(Albirini 2016). The study also capsulated the identity of Emirati
students in being products of Islamic education and ilgadtonservative lifestyles.
Correspondingly, the researcher, does not totally agree with this sweep genemnatidaimiratis

for the very fact that they happen to be the minority in their own country and have always been
shaped by the predominant cultures around them such as theslndi#ime past, and the
Anglophone cultures in the last decdtieardBey 2004) Diallo concluded that there is an urge

to create a 6meeting placed or a free zone th
offer a healthy environment in which cresdtural educational context could take place. His
conclusion corresponds to the vision of the UAE government in becoming a liberal country
(Crabtree 2007)

Another study that investaged how Western values influenEemi r enoral lsefieves through

an educational contegf\li 2016). It examined the perspectives of Western teachers, their Emirati
students, aswellaségh st udent sé parents on the character
the mixed method that involved 49 Western teachers, 49 Emirati students, as well as 49 parents,
found that Emirati s values wer e bhigestudygoudnder e:
suggest the western teachers tend to impose their cultural values in their classrooms while

di scarding their studentsdé molarities. The ¢c
broader scale by examining (NESTs)nmulti-ethnicclassrooms to better understand the causes

behind it.

A study on L2 motivation that targeted 1iulti-ethnicstudents in British curriculum schools in

theUAE found that students weirgstigatedo be multilingual and not limit themselves to learning

English (Calafato & Tang 2018)The study, however, pointed out that the same student was not

keen on learning Arabic culture. Although it is clear that one of the advantages of attending
intercul tur al school iI's to be curious to | earn
learn about Arabic and the local cultsieing referred to in these schools. In view of that, the

local culture element would be carefully examined whilsepbing English classes in an attempt

to fathom the degree of the | ocal culturebs r
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Another study has been conducted in the UAE, where the influence of cultural sensitivity has been
highlighted. It haseen found that the native English teachers are unaware of the Islamic culture
prevalent in the Gulf countries, which can often create communicational issues and cultural
conflict in the classroos Gobert 2015). The author has highlighted the fact tiatge number

of expatriates from the western nations work as teaching faculties Midldée Eastermations.

Most of these teachers lack the cultural awareness, which is related to the Islamic religion. It has
been discussed that the academic curricudarthe learning content should be deeply integrated
with the macroenvironmental factors, involving the societal aspects. Discussions involving certain
topics are considered taboo in Maldle Easterrculture, such as consumption of pork or alcohol,
AIDS, Arab Springs, etc. Therefore, it is important for the expatriate teachers to have a clear
understanding of all cultural stigmas and prohibitions, so that the associated topics or controversial
statements are avoided in the classrooms. It is importanistoesthat the cultural conflict and
cognitive dissonance between the values and beliefs of the students, and what is being taught to
themis avoided This study has helped in understanding how cultural background can influence
the perception of the studenin a classroom, which demands cultural training for the teachers,
especially the ones belonging to the western culture.

A study has highlighted in the field of teaching English as foreign language (EFL) in the UAE, the
instructors and the students cofram different ethnibackgroundsMost of the EFL teachers are
outsourced from the western countries, in order to maintain a good quality of teaching in the
classrooms. However, from the perspective of the teadh&es been mentioned that they often

find it quite challenging to adjust to the culture of the host country. These expatriates have to leave
their home country to come and work in a nation where the cultural practices and customs are
strikingly different (Palmer 2015). The study has identifiedifferent types of cultural conflicts,
involving the following aspects: lack of respect for the domestic religion and religious practices,
unfairness of treatment by the instructors, interaction between genders, alienation of western
teachers by the dlents, affecting personal image in the classroom, inappropriate content or study
materials, and dressing and appearance. In this context, it has been mentioned that proper cultural
and social training is needed for the teachers, in order to make them @iwiae cultural
appropriateness of the teaching methods and interachiomost cases, the teachers unknowingly
interact with the students, in such a manner that can be considered culturally inappropriate and can

cause outrage or conflict in the class.
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Another study inthe UAE showcases the presence of unity amidst diversitghenUAE
classrooms. This study seeks to find out how educational practitioners can develop their teaching
processes and training materials based on empirical evidences offdativeness in a culturally

diverse classroom. It has also focused on highlighting the challenges posed by globalisation and
how to address them effectively, and how to spread more awareness for the same among teaching
faculties. Thirdly, this study hasghlighted the importance of English as a common language for
businesmen alongside the local languages. Finally, this study has also highlighted the importance
of developing teaching projects for senior students that can make them more proficient in

communication and interaction in the global business environment (Nicked$6h 2

The UAE has been characterised to havkighly complex history and amidst the significant
economic changes in the nation, the issue of cultural identity has become quite relevant. The advent
of globalisation has brougtite English language in theountry in an alpervasive manner, so

much so that it has been integrated deeply within the modern culture of the UAE (Hopkyns 2014).
The study has shown that native people fith UAE agree that global English has affected
Emirati culture and its ideity. It has been mentioned that adopting global English may allow the
Emirati people to become more relevant in the international job market, and attract foreign
employers. Moreover, it also makes conducting chmssder trade easier with western nations.
However, themplementatioro f Engl i sh has b edam etde rsmveod daos ian fi
While global English can lead to better internationalisation of businesses, it can also lead to identity
crisis from a cultural perspective. In many cases, integrglobal English can put the existence

and relevance of the national culture at risk and can lead to resentment and alienation among
people, especially among students. Thus, it has been recommended in situations where possible,
integration of local comint can prove to be helpf@lobal English can be adopted effectively, as

long as the local cultural customs are maintained along with it.

3.12 Relevant Studies outside the UAE

A research carried out on the studentthefUSA and Bulgaa has revealed cultural background

can have some impact on the learning styles of the candidates. The objective of the study was to
determine how the difference in culture translates into different learning styles. It has been found
t hat b a s e darnmq stylésofiarbedvark, the students from both the csltmeee quite

similar, as majority of them preferred assimilation and convergence style of learning (Budeva, et
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al. 2015). Thus, it can be stated that cultural difference, may have differertcilafithe learning

styles, and may not always differ from one culture to another. However, it is essential for the
faculties to have a clear idea of the cultural background and the type of learning styles that aligns
with it. Adopting the teaching methotdased on the right learning style of the students can prove

to be more effective irmprovingthe quality of teaching.

A study conducted in India, has highlighted the context of teaching English in a multicultural
classroom. It has been discussed thaa imulticultural classroom, depending on the ethnic
background of the students, they have varying degree of competence when it comes to gasping the
English language. The native students find it quite challenging to learn, whereas the expatriates
find it mudch easier (Choudhary 2016). Thus, it can be stated that the cultural background of the
students can play a crucial role in language learning. In this context, the author has highlighted the
importance of the teaching methods. The teacher should not jystplale of dispenser of
knowledge, but should also act as a facilitator and guide. In a-coltiiral environment, the
teachers should be able to recognise the cultural diffesanoeng the students and should ensure

that sufficient guidance is provided to each one them as required. While it is true that different
studens requireavarying degree of guidance and support, the teachers should also ensure that any
form of cultural basness is avoided. From the perspective of cultural equality, every student

should be given equal opportunity and treatment, especially in a multicultural classroom.

A research carried out in the UK has highlighted how the behaviour of the studenasdiftenent

ethnic community can be interpreted. It has been found that Malaysian students studying in the
UK maintains silence, as compared to other native students. The underlying reason has been
attributed to the fact that silence can be attributeddiv hative cultural practice and also as a way

on portraying their personality (Yamat et al. 2013). The authors have further stated that the
Malaysian students maintain silence as a coping mechanism in the learning process also as a way
of expressing theidentity in the multicultural classroom. From the perspective of the teachers, it
has been mentioned that each faculty teaching in a multicultural environment, should be able to
interpretbehaviour of the students before taking major decisions. Studemtslifferent cultural
backgrounds are likely to have different responsea multicultural setting. Therefore, it is

essential for the teachers to recognise them appropriately.
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An international study has been conducted, by interviewing stittem various countries. Based

on the studyit has been found that the communicating language in the classroom should be
carefully chosen, in terms of its form and content. It has been mentioned that the choice of the
classroom language should improveenactivity among students and also their tolerance towards
other cultures. In this situation, it is important that the teachers are able to identify the cultural
background of the students andagmerate with them in order to achieve communicative aims. |

is only natural that some students may find the classroom language to be difficult to follow,
however it is necessary for the teachers to be patient and supportive with them, and help them to
grasp the language (Mukhametzyanova and Svirina 2016). loathiext, it can be stated that the
teachers are required to be extra considerate towards the students, who do nao bedamagive

ethnic groups and may find it difficult to blendcope with the classroom.

A descriptive study conducted ihe Netherlands showcases the connection between two aspects
of cultural diversity in education, which are culturally diverse learning environment and
collaborative learning (Tielmaret al. 2012). It has been mentioned by the authors that the
behaviour of thestudents in a muktultural classroomare prominently different, as compared to

a culturally dominant classroom. The cultural diversity of the classrooms compel the students to
become more focused in their own academic performance. Most students stirdyang
multicultural environment are highly conscious about their own persona or image, in the
classroomin front of other peers from different cultural backgrounds. ,Tdssa resujthas also

led to poor collaboration among the students. It has beerficalsd that the teachers are mostly
unaware of their role in the management process of the multicultural classrand their
influence on the behaviour of the students. This study highlights the importance of the involvement
of the teachers with the students and proper identification of the issues prevalent within a

multicultural environment.

A research has beeonducted in Romania, to recognise the factors of cultural intelligence. It has
been mentioned in the study that cultural intelligence is a relatively new concept. It has been
popularised mostly in the wake of globalisation, where people from differiuatatiackgrounds

come together to achieve a common goal. Based on this concept, it has been highlighted that some
people are better equipped to adapt to a different ethnic environment, compared to others (Brancu

et al. 2016). The idea of cultural inigkknce, defined in terms of cressltural interaction, has
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been segregated into four different aspects, which are metacognitive, cognitive, motivational and
behavioural. Each of these aspects of cultural intelligence have been found to govern certain
aspets of the behaviour of the students. It has been found that students who possess higher cultural
intelligence are more likely to become successful as an organisational asset for a global firm. These
global professionals are motivated to learn about néiwres, their practices and customs and the
underlying nuances, which makes them more adaptive towards them, when they are in direct
exposure. Moreover, it has been also found that experiences of intercultural interaction should be
leveraged to learnaboutor ei gn cul tures, which can shape on

their peers.

3.13 Contribution

The literature overviewed that debates on language and culture. It did that by discussing significant
points like cultural competence, ancetbebate of teaching culture considering the social and
national identity. Besides, it discussed the relevant studies conducted in the UAE, pertain to
(NESTs) and their cultural competence. This chapter also proposed the frameworks that are
believed to besuitable for the study, as well as identify the main concepts that frequently appear

throughout the sections.

Most studies in the field that were conducted
to cope with other cultures. The evidence ttaitve English teachers working in the UAE are sitill

not widely investigated pertain to their influence on their students. Also, there is insufficient
description in the regional studies of how teachers and students use English in claggamoms

den Hoven, Melanie 2017)

The <current s t u dsyaboend thengulbjeatattes knowledge of wthe various
ethnicities living in the UAE and not focusing on Arabs only to provideadsr perspective. The
researcher believes that studying the impressions that (NESTs) give through their classroom
attitudes, would help to offer a comprehensive overview of the collective cosmopolitan lifestyle
that is woven into the fabric of if its lokcsociety in the UAE since its foundation in 19A%swad

et al. 2011) Therefore, the current study is believed to be unique in two aspects:

1- The focus on studying the cultural competerof (NESTs) and the perception they

promote to their students.

80



2- The focus of the cultural interactions between (NESTSs) and their students in language

learning classrooms.

The ethnographic analysis orientation of the data from the perceptive of theheses a local
Emirati would benefit the study by looking through the lens of being a local minority of a country
of an interesting ethnic mixture of different cultures. This lens is believed to help provide an
insightful overview that might provoke tla@vareness of how educators in the UAE, best conceive

the rich cultural diversity in the country, as nationalism is back in the age of globalisation.

3.12 Summary

In this chapter, the researcher has reviewed literature with the intention of gaining iabimyltts

the multicultural impact on pedagogy. Firstly, the risks associated with-diyeesity, as it exists

in the UAE and the challenges that arise on account of intercultural classrooms have been
identified to be predominantly associated with ineffective communication and lack of awareness.
Thereatfter, the roles as performed by bothNESTs and NNESTkave been estabhed so that
discrepancies in the current study can be identified. Literature on culterdity revealed its
importance in language learning, and in adaptation and adjustment. It has been observed that
intercultural competence is an essential skillefoeacher in order to communicate effectively in a
multicultural setting. The importance efuality and justice in terms of treatment and opportunity

havealso been observed both from the perspest¥éhe teachers and the students.

Studies conductedoth with the UAE as well as in other countries have revealed that the English
language has gained importance in the field of business and management. Therefore, in order to
enhance the employability of the students, it is essential that English is t#feglively. The

UAE recently has adopted educational reforms that are aimed at improving the quality of the
educational institutions so as to meet the global standards. While cultural difseehemoethe
perspective of Western expatriates in the UAE agligible, and thereforelashes on account of

the difference in value systems are a rare occurrence. However, the studies have revealed that
cultural clashes exist within the classroomsh&fUAE. The studies conducted outside the UAE

have similarly reealed thatultural background can have some impact on the learning styles of
the candidates. Therefore, in order to ensure that the learning process is effective, adopting the
appropriate teaching methods based on the right learning style of the stsidencsl.
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Based on the review of relevant literature, it is evident that perspecinatioé English teachers
working in the UAE are still not widely investigated terms of theirinfluence on their
multicultural students Therefore, the current studyas attempted to bridge such gapy
conducing an indepth analysis about the perspective that the native teachers have as far as the
cultural aspects of teaching a mudtiltural classroom is concernetihe unique aspect or the
originality of the currehstudy can be evidenced from the fact that the focoas istudying the
cultural competence t¢iie NESTs and their perception of culture laraguage learning classroom

thatconsistof students from various cultural backgrounds.
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4.0 Researchviethodology

4.1 Introduction

This chapter underpins the set of tools, techniques, and procedures necessary for carrying out the
study. In other words, the section explains the process of conducting the investigation of the current
state of affairs of cultal perspective of native teachers of English with intercultural classrooms

in some private schools in the UAE.

The research onion has been referred to for elaborating the various choices of tools and techniques
that are available and thereatfter, justifythe one that is suitable for the particular requirements

of the current study (refer to Figure 2). The term has been defined as a tool that illustrates the
various stages of the research procard therefore, enabling the researcher to comprehend the
progression of the study in a methodical and rational manner (Saunders 2011). The tool is referred
to as an onion on account of the layers that tools and techniques that must be considered for
condicting the study. Based on the conventions stated under the research onion, a systematic
application of logic is necessary to determine the most suitable technique for establishing the
cultural perception of native teachers of English from the perspedtadrioational institutions in

the UAE.

Figure 2: The Research Onion
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(Source: Saunders 2011)

In the following sections of this chapter, the various layers of the research onion have been used
as a framework for describing the various methods that erotjustifying the one that is
appropriate, based on the requirements of the current study. In other words, the term has been
referred to in order to determine the suitable methods for establishing the cultural perception of

native teachers of English frotine perspective of private educational institutions in the UAE.

The layers of the research onion include philosophy (or paradigm), approach, strategy, choice,
time horizon and lastly, the techniques and procedures (refer to Figure 2). At the innerarost lay

of the research onion, the techniques and procedures that are employed for the collection and
analysis of the data are elaborated. On account of the complexity of these layers, it has been broken
down into two suksections for the ease of organising aredding. The sections include data
collection and data analysis. The process employed for the collection of data also includes the
selection of the site and research participants, the instruments used for gathering the required data,
and designing the gagonnaires. The data analysis sections discuss the tools that would be used
for the conversion of the raw data to meaningful information. In addition to the factions of the
research onion, certain other aspects that have not been covered in the franeevwalso been
elaborated in this chapter. These include the elaboration of the ethical considerations and
highlighting the potential limitations of this study. Lastly, the choices of research methodologies
have been summarised for the convenience ofeheers.

4.2 Research Paradigm

The research paradigm helps in defining scientific research philosophy. In order to conduct
effective research, a researcher needs to have a clear understanding of the paradigms which
provides the theoretical, philosophiaalethodological and instrumental foundations. The research
paradigm can be defined as a wide structure involving the beliefs, perceptions and awareness of
various theories and practices which are used to conduct the chosen study. As mentioned by the
authors the research paradigm can be segregated into positivigipsisvist,

interpretivist/constructivist, transforming a

Positivism oriented studies are based on factual knowledge that has been collected byarbservat

and trustworthy measurements. In this case, the researcher performs data collection and its
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interpretation in an objective way, which ensures that the researcher is independent of the study
and its outcome. Thus, in the case of the positivist respareldigm, there is no room for human
biases in the research output (Mkaaghcheampong 2012). Moreover, positividmsed research

works depend on observable data which are quantifiable in nature. The gathered data can undergo
statistical analysis, whicmdicates that positivist studies are mostly based on quantitative data,
which can be used for empirical hypotheses testing. More emphasis has been given on the fact that
positivist studies are based on existing theories and facts and do not take hunnigmexjoe
intervention into consideration (Holden & Lynch 2004).

Interpretivist research works are mostly based on a naturalistic approach of gathering data through
collection procedures such as observation and interviews. However, this type of stisdy is a
conducted based on secondary data. Interpretivism based studies are associated with relativist
ontology, which perceives knowledge to be subjective and is mostly dependent on social
understanding and experiential levels. In this case, it has beesrfun¢intioned that people cannot

be separated from the research, as it focuses on the perceived knowledge of the researcher, rather
than highlighting absolute truth, which is independent of human understanding (Saunders, Lewis
& Thornhill 2012). The gathedeknowledge is relative and is time and cordeotind. This type

of study is conducted by gathering data from primary and secondary sources and interpreting them
based on individual understanding and logic (Collins 2018). Thus, it should be noted that
interpretivist studies can have different outcomes, based on the nature of understanding of the

researcher.

Transformation or transformative studies are aimed to challenge and change the existing
paradigms. These shifts in paradigm segregated transformatdiessfrom traditional research

works, which are mostly focussed on the traditional knowledge base. This type of study is able to
bring striking changes in society and can transform the general belief of the people (Trevors, et al.
2012). Both qualitativeand quantitative data can be used in transformative research. Specific
historical data are gathered to highlight how existing customs are misaligned with the current
social construct, thereby, challenging the pervasive social stigmas. A wide spectrurof form
measurement and observations are required to develop a strong argument that opposes existing

soci al practices (Gukauskas, et al . 2018) .
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Finally, the pragmatism research paradigm is based on the concepts and knowledge that can
support action. This phigmphy is based on the idea that therelbmamultiple ways of interpreting

the perceived reality (Collis & Hussey, 2013). Pragmatic researches focus on the practical
implementation of the research output, which can provide actionable knowledge. Thid type o
study is closely associated with the realrld environment and social construct. The researchers
often adopt various available methods and resources to meet the research objectives. It should be
noted that the pragmatist studies, just like interprétstsdies, consider the interaction of the
researcher or the observer as a significant factor that determines the research output. The human
factor is closely associated with the research process. This research paradigm encourages
researchers to engagesithical practices involved in a study in order to reduce personal biasness.

It has been also mentioned that the use of both qualitative and quantitative studies contribute
equally to the research outcome and each research method is given equal impGeamade,

et al., 2005).

This particular study is based on the pragmatic approach of the research paradigm. This paradigm
has been chosen because it fits appropriately with the research objectives. The objective of the
study is to find out how different ttural elements influence the native English teachers in the
UAE, and how the behaviour and interaction of the native English teachers can impact the
behaviour of the students. The sole purpose of the study is to shed some light on the cultural
interactionin a multicultural classroom and to present a clear understanding of how the cultural
interaction between the native English teachers and the students can influence the behaviour of
both parties. In order to conduct this reseatdffierent types of dateneasurement systems needs

to be adopted. Moreover, the concept of cimsdtural management and interaction is one of the
most pervasive aspects amidst the growing trend of globalisation. Educational institutions, along
with workplaces are now charactexisby the presence of people coming from different cultural
backgrounds. In this context, it can be stated that this study is based on a more practical scenario,
rather than a theoretical aspect. The study on the cultural impact on the stakeholders of an
educational institution can help to devise more effective learning plans. Thus, this research work
is based on potential actions, which makes it the right fit for the pragmatic paradigm. The research

output can provide actionahilgormation, whichcan be éllowed by educational institutions.
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Moreover, in this study, since the researcher is planning to implement the qualitative method to
assess to what extent the culture of the language teacher imnpaittsultural students. Hence,

the study is interesteth implementing a pragmatic approach that allows the researcher to
investigate all possible outcomes. The integration of the proposed frameworks is expected to offer
a unique insight into the data analysis. In essence, pragmatism is a thorough phébscpbil

of thought that is relevant to social structures and phenorf¥r@anne Feilzer 2010)This
approach allows an articulate and inclusive analysis of studies based omtles tiney establish,

as wel |l as contains researcherso intellectua
(Coleman & Salamon 1988Moreover, pragmatism is referred to as the paradigis capable

of conceiving truth and reality from a philosophical perspective, as the existence of singular and
complicated matters are subject to the empirical inquiry as well as prsblemg techniques
(Dewey 2008, Haas & Haas 2002, Reason 2003)

It should also be highlighted that the positivism paradigm has been avoided as this stuely is bas

on the perceived reality of a cresgltural environment, which needs to incorporate the element

of human interaction. Therefore, the subjective perception of the impact of culture has to be
studied. Moreover, other forms of research paradigm, suamtexprietivism and transformative
approach has been avoided because, this study is based on the use of a combination of different
forms of data assessment, which can help in meeting the research objectives. Thus, it can be stated

that the paradigm of pragmem is suitable for this particular study.

4.3 Research Approach

The research approach determines the underlying method of logical reasoning that has been
adopted by a researcher. It is associated with how the data of research work is gathered, inferred
and used to meet the research objectives. In the premise of social sciences, the approach of research
can be broken down into three different types such as inductive, deductive and abductive (Bell, et
al. 2018).

The deductive reasoning progresses fronmeige to a more specific perspective, which structures

the study in a togglown framework. The study begins with studying the existing theories on the
chosen file proposed by the various scholars. Based on these theories, a hypothesis is formed,
which is tren tested by using observational data. In a deductive study, the observation is confirmed

in relation to the existing theories. A researcher seeks to find out whether or not the gathered data
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aligns with the existing theories (Quinlan, et al. 2019). Mogeow a deductive inference, it is
assumed that when premises are correct, the conclusion must atsodoe The research output

from a deductive study can be applied in specific situations. Thus, this type of study is more
streamlined and may not lgeneralised into a broader context. Furthermore, no new theories are
developed from a deductive study, as it is only focused on ensuring whether or not the hypothesis

is related to the existing studies.

Contrastingly, the inductive approach of logical oeasg progresses from a specific to a
generalist perspective. From a structural point of view, this type of research work follows a
Abotupdm framework of the study. This type of
area of interest or chosen topBased on this observation, a pattern is generated, which is used to
form a tentative hypothesis. This hypothesis is then tested to form a new theory (Thomas 2006).
The purpose of an inductive study is to develop a new theory from the observational or
experimental data, which can be used in a much broader perspective. From this type of study, the
researcher is able to derive untested conclusions from known premises. A specific phenomenon is
explored by using the collected data, where themes are iddnpiéterns are recognised and a
conceptual framework is developed. An inductive study is more appropriate in case of researches
where new theoretical frameworks are required for profdeiving, rather than verification of

existing theoretical frameworks.

Finally, in the case of the abductive approach, the known premises are used to develop testable
conclusions. This form of logical reasoning is used to test and provide explanations about
incomplete observations. It can be used to identify and addreskditeomings of the deductive

and inductive studies. Abductive logical reasoning provides the best prediction for an unexplained
statement or fact (Tavo& Timmermans 2014)-ew of thestated facts often cannot be explained

with existing theories or theetical constructs. Moreover, there is also a significant lack of existing
data that can help in finding a pattern in the chosen context. In such situations, the abductive
reasoning can be useful, where a researcher aims at finding the explanatiorostysused for

generalisation and modification of the theory.

In the case of this research work, the inductive approach has been chosen. This approach can be
justified by the close association with the research objectives. Since the inductive approach

progresses from specific to the generalist perspective, the gesmdcome of this study can be
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used in various crossultural settings. In this study, the research has been conducted in a setting
of native English teachers in the UAE, which can help to identify how-cudasral interaction

plays a major part in thiearning process. This, as a result, can help to formulate a generalised
theory that can be applied to identical situations in various other cultural environments.

Moreover, the purpose of the study is to find develop a concdpanadwork, whichcan réate

the cultural background of the teacher, with the behaviour of the students and the adaptability of
the teachers teaching in the UAE. Thus, new theories can be developed from this study, which is
the fundamental premise of an inductive study. The daduapproach has been avoided because

no verification or confirmatiownf theories is being carried outikewise, the abductive approach

has been avoided, as there are no surprising facts that need explanation. This study aims at
highlighting the impact focultural background and human behaviour, which is a-eathblished

area of interest. Therefore, the choice of the inductive approach is suitable for this particular

research work.

4.4 Research Strategy

The research strategies determine the choice wtes from which the required data has been
gathered to conduct the study. Based on the nature of the objective, the data can be collected from
various different sources, such as from an interview, survey, observation, case studies, books,
journals and exgrimentation. These sources can be segregated into primary and secondary in
nature (Quinlan, et al. 2019). The primary data are the ones which are collected directly from the
respondents or participants by adopting a series of methods such as surwegwindéservation,

etc. It allows the researcher to specifically gather the information which is necessary to meet the
research objectives. The key advantage of using primary data is that the collected data are
specifically tailored to the concerned stulfioreover, the primary data offers the most recent data

for a study, thereby, making the study more reliable. However, it should be also noted that using
primary data to conduct a study may require more time and effort, whighosaras hurdle for

someresearchers, especially in the sample size is bigger (Walliman 2017).

On the other hand, secondary researches rely on data that have been previously published by
various authors. Thus, in the case of secondary research, the researcher does not collect data
directly from the respondents, but rather collect them from journal articles, case studies, annual or

financial report, etc. Using secondary data for a research work requires much less time and effort
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compared to primary data since the researcher doésweto carry out data collection processes

like interview or survey (Wilson 2014). Therefore, secondary-bdased studies can be completed

much faster. However, it should be noted that secondary researches are less reliable in comparison
to primary resarches, as the data is collected from the findings of other research works, or from
various published sources. The accuracy of the research outcome relies on the accuracy of the data
presented by the authors of the said publications. Therefore, a resedoebenot have much

control over the quality of the research output. Moreover, secondary data may not offer recent
data, which may be required for a more effecticknowledgemerdf the problem statement.

In the case of this research work, the data bas lgathered from the primary sources. The choice

of primary data can be justified by the objective of the research work. Since this study seeks to
find out about the crossultural interaction and adaptation of the native English teachers in the
UAE, it is more effective in gathering the data directly from them. The research output should be
more accurate if the data is gathered directly from the native English teachers who have been
teaching in the UAE and are exposed to the ecoftsiral interaction. Tis approach should
provide more accurate information about the cultural obstacles faced by the native English teachers
and the degree of adjustment they need to perform to teach in the current classroom setting.
Moreover, the choice of the primary data hdso helped in gathering the data about the
behavioural aspects of the students, associated with the interaction with the native English
teachers. The use of secondary data has been avoided mostly because the objective of the study is
highly streamlinedas it focuses solely on native English teachers in the UAE. Gathering the
required data about cressltural interaction from existing studies for the said scenario can be
relatively challenging. Owing to the highly specific nature of the research .wadkeover,
secondary data could have led to less reliable research oliyguefore, primary data has been

appropriately chosen for this research work.

4.5 Research Choice

The choice of researcketermines the nature of data that has been used to conduct the study.
Typically, a research work can be conducted by using the qualitative, quantitative or- mixed
method. Qualitative data is descriptive in nature aresdot contain any numerical data wwh

can undergo calculation. This type of data does not require any form of statistical analysis and is

often selfexplanatory in nature. Qualitative data is used to perform exploratory research work,
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which is mostly focused on understanding the persoxgéreences, which cannot be easily
guantified. It also helps to represémtopinions and behavioural trends in a more seamless manner
(Quinlan, et al. 2019).

On the other hand, quantitative dasanumerical in nature and can undergo mathematical
calculdions. In order to conduct a quantitative study, the gathered numerical datatoéeds
statistically analysed, using proper tools and methods. The quantitativerztaelfexplanatory

in nature and can only be used to meet the research objectamtstaEsbeen properly analysed.
Using quantitative data is most useful for establishing a correlation between different variables or
establish future trends based on existing behawbtire research participaniell, et al. 2018).
Moreover, quantitéve data can also be represented in the form of graphs and charts for easy visual

presentation of the collected data.

Finally, the mixed method involves the use of both quantitative and qualitative data. Based on the
objective of research work, the resgeer may need to use both qualitative well as quantitative

data. This approach can help in reinforcing the findings of the study, thenelyng it more
reliable (Walliman 2017). In such situations, the researcher often conducts g aameyl asan

interview of the participants, which yields both quantitative and qualitative data.

In the case of this research workistetudy has been conducted by using qualitative data. The
choice of qualitative data can be justified by the fa¢hdt it aligns properly with the chosen
research objectives. This study seeks to find out about the details of the behaviour and cross
cultural interaction between the students and the native English teachers. Therefore, gathering
guality is more suitable than quantitee data. In this case, it should also be mentioned that there

is no requirement in establishing any correlation between variables in the research objectives,

therefore, the use of quantitative data has been avoided.

4.6 Site and Participant Selection

The site and participant selection involve choosing the required sample size and research
population. The research population is the group of people about whom the conclusion is being
drawn as a part of the research objective (Taherdoost 2016). In thjshemsesearch population

is the native English teachers in the UAE and the students enrolled in their classes. The sample

group is a small section of the research population on whom the research is being conducted and
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it represents the entire researcipglation. Since a study cannot be practically conducted on the
entire research population, selecting the sample group is essential (Quinlan, et al. 2019). A sample
group can be selected based on various processes depending on the nature of the sgidy and it
objectives. In this case, the convenience sampling process has been adopted. Convenience
sampling allows a researcher to choose the participants of the Isasdy on the convenience of

the researcher. In order to meet the objectives of this studsgdbarcher has conducted a study

on 4 different schools in the UAE and their teachers and students. This has helped to present a
clear understanding of the present situation of all the schools in the UAE.

One of the unique aspects of conducting this sisidye focus on Dubai which &cosmopolitan

city with the most population in the UAE (3.3 million out of 9.6 million living in the country).
Besides, there are 194 private schools in Dubai, with a total of 187 different nationalities with
more than 20 tyes of school curriculéEdarabia 2019)Below is a table of some of the curricula
taught in the UAE taken frotne (UAE Curricula Guides)

Table 1. Example ofTypesof School Curricula Taughtin the UAE

There are two distinct educational systems in Dubai; the public sector that is mainly for local

Example of types of school curricula taught in the UAE

Serial Curriculum Country of Origin | No. of schools
1 EYFS UK 200

2 UK National Curriculum | UK 142

3 US HS Diploma us 80

4 CBSE India 78

s ALevel UK 78

6 IGCSE UK 73

7 ASTevel UK 62

8 GCSE UK 39

9 IBDP Switzerland 31

10 UAE MoE UAE 50

Emiratis and the private sector that is dominated by expatriates living in the city. It is noteworthy
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to mention; however, that private school entry in Dubathas been substantial was the number
of schoolsthatdoubled in number and size, whergasblic schools suffered from the shrinking
number ofenrolmentrecently, due to the poor quality of education in these scliSot® 2016)
Thus, the phenomenon of recruiting Western teachers is imggess part of the Educational
reform in the countryVVonderlind 2015)

Privaie schools in Dubai are known to be expensive with an annyabfegng between 1,400$
(about 5000 AED) in crowded classrooms and 25,000$ (about 91,800 AED) in more reputable
institutes(Soto2016) The low fee schools mostly target IndsaRakistars, and Filipino students,
whereas the high fee schools predominantly target Western students with very few Emirati
teachergVonderlind 2015)

With a hierarchical society like the UAE where most educational reforms are assumingly decided
by the Ministry of Education in the country, establishing culturally homogenous schools can take
years. This is especially challenging lwihe high rate of sheterm contract Western teachers in
cities like Dubai and Abu Dhalpy/onderlind 2015)

Below are the tentatively selected schools that the research is planm@agtact based on top
schools in Duba{Edarabia 2018j) the researcher may need to contact other private schools in

case of lack of cooperation:

# School Name Curriculum | Founded| KHDA Rating
1 Pristine Private School British 1992 Good

2 Ki ngsd Schog British 2014 Very Good
3 | Horizon International Schoq British, IGCSE| 2008 Good

4 Kingbs Scho British 2004 Outstanding
6 GEMS Wellington British 2013 Good

Academy, Alkhail
7 | Regent International Schoo British 1993 Good
Dubai
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8 Nord Anglia International British, 1B 2013 Very Good
School Dubai

For this study, the researcher discarthetAsian curricula, i.e. Iraniaandindian in orderd avoid
the dominance of studentgo belong to these ethnicities in such schools. Instbad:esearcher
believes that western curricula apgeal more diverse citizens living in Dubai, including local

Emiratis(see Appendix A)

4.1.1 TeachersThe study would select a total of 10 (NESTSs) teaching in Dubai. The researcher
will try to focus on choosing the typical white native teacher to intertegapture the accurate
perception of students/parents of native speakers of English.

Also, due to the current shedrm teaching contracts in the country, it would be challenging to
require five years of teaching experience from the teachers takinghghis study. Thus, the
researcher thinks of waiving this condition and act pragmatically. In case of data insufficiency, the

researcher might opt to include schools of offrairates as well.

4.1.2 StudentsThe study is planning to survey Dubai studewho go to private schools only.

Private school parents are expected to be targeted classroom observation to add another dimension
to the data analysis. It aims at targetingstudentépoint of view through classroom observation.

The researcher belies¢hat observing the students would be necessary to get the overall idea of
how cultural competence is being manifested in multicultural classrooms. Also, it would help in

gathering the collective experience of Dubai citizens on (NESTS) in thelong

4.8 Data Collection Instruments

Data collection is one of the essential steps in a research methodology, as it allows a researcher to
gather all the necessary data which is essential to meet the research objectives. The method of data
collection largely dpends on the objective of the research work. It also determines the reliability

of the research output; therefore, it is imperative for a researcher to carry out the data collection
process meticulously (Saunders et al. 2012).

As mentioned earlier, theusty is based on qualitative data from primary sources. A-semi

structured interview has been performed, where the native English teachers have been asked a
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series of questions, which has revealed their interaction with the students, thereby, highlighting
the crosscultural exposure and its impact. Moreover, it has also helped in understanding the
teachers working in the UAE who have adapted to foreign culture and how it has impacted their
daily work performance. The data has also been collected by usingsbesation method. The
observation has been conducted to record the interaction between the native English teachers and
the students in the classroom. It has been helped to gain a better understanding of how their

behaviour is influenced during their indetion with the English teachers.

The semustructured interviews have been recorded while communicating with the teachers in a
voice recorderThese recordings have then been sorted and converted to written transcripts, which
are more precise in naturehis, as a result, has made it easier for the researcher to have a better
understanding of the gathered data. The data from the observation has been recorded in written
format, where the behavioural aspects of the students and the teacher have beean eotey f

class. It has been ensured that all the data that has been gathered from the sample group has been
recorded accurately and are present in written format, in order to make it easier for the researcher
to perform the analysis. It should be noted theerviewing the students have been discarded so

that any kind of biased responses from the immature young learners are avoided. The gathered
data have been stored securely in the cloud, to avoid any form of misuse or theft.

4.8.1 Qualitative instrumest
The qualitative part of the study would be divided as follows:

Target Number of Type of instrument

participants/classes
(NESTS) 10 Observed and interviewed

Students 20 classes Observed only

4.8.1.1 SemiStructured interviews
The researchdrasobserve thatthe teachers in classrooms then interview them on a following
stage, to comprehend the cultural incidents f

mention that the researcher is aware thedrviewing (NESTS) could result in gathering some
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false information that is cautiously altered to sedtth e Al o c a l i nvestigator
Thus, the interview questions were carefully ordered to evade any impresspejudice.
Additionally, the researcher has attemptedsticke an equal balance in the interviewh the
participants to give them the liberty to express their perspective without feeling dontipéted
interviewer(Creswell & Poth 2017)

4.8.1.2 Lesson Observation

Lesson observation is used by educators and researchers worldwide to measure teaching quality
and enhance it through insightful analydigigington 2016)With that being saidhe research
suggests the inefficiency of some observations due to emdyigrtdted challenges that can

affect the authenticity of teaching and the fear of being judgexdheys (Price 2001)

4.9 Questionnaire Design

The guestionnaire has been designed by following a-stodtured approach, where some of the
guestions asked to the teachers have a determined sequence, wheresst, have been asked

based on the progress of the interview. The structured questions are focused on finding out the
obstacles and hurdles faced by native English teachers while teaching in thérédéEto
Appendix B) A series of questions involvirteir personal experience of the issues faced in a
cultural context have been asked. The unstructured questions have been asked on the premise of
how the teachers are able to adjust to the cultural difference in thecoitutial environment and

their pesonal experiences involved in the process. It has been ensured that the interview

guestionnaire is not too long so that the valuable time of the teachers is not wasted.

The questionnaire also includes a section for collecting the personal informatiente&chers,
including their name, work experience, current tenure of work, country of aetgirAt the
beginning of the interview process, participants have been made aware of the type of questions
that will be asked to them.

4.10 Data Analysis Method
The gathered data will be discussed in a descriptive manner, since this study is exploratory in
nature. After the dathasbeen collected by using the respective methibdgsbeen segregated

into two sectionstheinterview and observation datahd data gathered from the sample group

have been assessed individually to assess the behavioural pattern of the teachers and students.
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Different teachers have provided different methods of adaptation to cultural difference. Each of
them has been highligltevhile emphasising on the ones that have been most commonly used.
Likewise, the responses regarding their personal experience of the hurdles and challenges faced
have also been covered in details for insidious teachers, while emphasising on the ares that
most common across all the sample group members. This has helped in presenting a clear
understanding of how different teachers showcase different behaviour and attitude in-a multi

cultural setting, and to also highlight the most common aspects iivdreggenario.

4.11 Ethical Considerations

The entire research work has been conducted in an ethical manner, to ensure its validity and
reliability. It has been made sure that all the regulations and policies of the institution have been
followed, including the methods of citation and formatting. Moreover, it has been ensured that the
work has not been plagiarised in any manner. All the secondary sources of data have been properly
cited using the universitgpproved referencing method. While gaihg the data, the participants

have been clearly informed about the purpose of the study and how the data gathered from them

will be used.

The participants were algwovided withan informedconsent form(refer to Appendix Alhat
mentioneathe purpose of participating in the stydynd the aim that would be achieved through

the researchiThe purpose of such a form is to enable the research participants tamrehemed
decision about participating in the study other wods, the consent form ensures that the
respondents are aware of fh@ssible benefits amikks associateavith participatingin the study

In addition, in the event that the research participants expressed interest in seeking further
clarification of the purpose and authenticit
supervisor was provided in the form. Moreqguie conserform also assured the respondents that
their identities would not be disclosed and all informatiordlected would betreated
confidentially. Each of the participants was presented with a written clause of the data usage policy
and nondisclosure agreement, therelpyotecting their interest in privaciowever, during the
interview process, all the reseh participantstatedthat they did not object to being identifiable

in the transcripts, so long as such informatsnot sharedvith third parties that is, individuals

other than the researcher and their supervisoaddition,the respondents hadqvided their

consent tahe use of their names in the interview transcripts, buiondhe purpose of publication
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should the situation arisk has been made sure that prior to gathering the data through observation

and interviews, permissions have been taken from the school authorities.

While gathering the data, the participants, especially the native English teachers, have not been
coerced oforced to provide the required informatidrhe fact that their participation in this study

was voluntary was clearly explained in the informed consent fogfar(to Appendix . This

made itevidentfor the research participants that they were undesliigation to participate in

the study This implies that theyere given the full freedom to quit the interview at any point in

time. It has also been ensured that the anonymity of the participants has not been disclosed to any
third party. All the information that has been gathered is stored safelg@tdrecords would only

be kept for a period of one year from the time that the interview hascbadnctedThereatfter,

the data would bpurgedso as tensure thate chance of misuse of such confidential information

is minimised This, as a result, has helped to ensure that the gatinéoethation hasot been

misused or stolen under any circumstances.

4.12 Potential Study Limitations

There are certain limitatis that have come to surface while conducting the study on the native
English teachers in the UAE. Firstly, the sample group chosen for this study is quite small. This is
mostly because of the fact that a significant number of native English teachetsomrdortable

talking abouthe cultural differences and their impact on thearsonaland work life. Secondly,

the study only contains an interview of the teachers, while leaving aside the students, due to their
immature age. The research output couldehldeen more comprehensive if the study had been
conducted in high schools and colleges, where the voluntary input of the students could be
recorded. Thirdly, tis study aims to highlight the cultural challenges and adaptation processes of
the native Engéh teachers in the UAE. A wider spectrum study could have been conducted by
highlighting the challenges of cresaltural interaction in a different work environment and not

just on educational institutions.

Fourth,one ofthe informed consent forms wastrgigned by one of the research participants
whichcould be considered as an ethical conunditims is becausghe proof that the interviewee
was not coerced into participatiooould not be obtained. Additionally, the lack of an
acknowledgemenis alsoindicative of the possibility that the participant was not aware of the

purpose of the study ¢ine benefits, risks, and consequencgsagticipating in the samélowever,
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the proof of their participation has been provided in therm of a screenshot otheir
correspondencwith the researchefrefer to Appendix A) The correspondence indicatibeir
willingness to take part in the studyt not oftheir awareness of theariousimplications of
participation Finally, it should be highlighted that the study is limited to only the cultural aspects
of one nation. In order to provide a more holistic understanding of-cubssal interaction, the

study should have been conducted on people ferdift countries, along with the UAE.

4.13 Summary

The methodology provides a clear understanding of how the entire research work has been
conducted including the choice of data, its sources, the data collection procedures and their
analyses. This studyptiows a pragmatic research paradigm to present a more practical standpoint
of the research. The inductive logical reasoning has helped to develop new theories-on cross
cultural interactionbased on the gathered data, which can be used in a more geapdatisoader
perspective. The study has been conducted by using qualitative data gathered from primary
sources, by conducting sestructured interviews and observations. The collected data have then
been analysed using descriptive analysis, since thanigxploratory study. All the ethical

considerations have been followed to maintain the validity of the research work.
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5.0 Findings and Analysis

5.1 Introduction

The collection of data through the use ofdiepth interviews and observation techniques avas
time-consuming process. However, this procedure was essential, since it helps inaydataiigd

data that has helped in answering the research questions as stated in the introduction chapter of
this study. Following the choices of datallection, several native English teachers in the UAE

have been interviewed to determine their cultural perception. In addition, the classroom teaching
patterns and mannerism, as well as the behaviour of the students towards the haadheen
observedby the researcher passively. This was done to establish any behavioural traits of the
teachers that may provide an indication of the cultural perception of the native teachers within the
educational institutions in the UAE. A total of 10 native Engépbaking teachers from 4 schools

in Dubai have been interviewgdli ss Noonan st at eds,ydanrEnghsty &amred i n
AWe don't have anybody in the English)atdepartm
their respective classrooms leaveen observed to gain insights about the behaviour of the students
towards suchteachgish e behavi our of teachers and studen
to be friendly and the students seem to welcome her despite being give some harditaheabo

b e havi p@nty hasiveBnglistspeaking teachevghoare currently employed across various

schools in Dubai have been invited to participate in the study, so that further insights about the
cultural perceptions can be gained. In this studyrésearcher has limited the scope of the research

to private schools only.

In this chapter, firstly the interview responses have been analysed so that the answers to all the
three research questions can be obtained. Here, the data collected thrantgrntiesv process

hasbeen examined by following a systematic manner. The researcher has followed an unstructured
set of questions for the interview process. This has made the analysis process cumbersome and
hence, descriptive analysis techniques have lised to interpret the responses. Descriptive
techniques have also been used for the analysis of the lesson observations. However, statistical
tools have been used for the analysis of demographic factors of the interviewers and for the
graphical represertian of certain characteristics of the lessons that were observed. The
interpretation of the gathered data has been compared to previous studies conducted on the same
topic and similarities or dissimilarities that may exist have been identified and esguhakhis

helps in substantiating previous claims that have been made by other researchers or in putting
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forward new evidencgerelated to cultural perceptiom the teaching profession. Similarly,
recurring patterns, with respect to the lesson observatiane been highlighted so as to provide

insights about the behavioural patterns of the students towards the native English teachers.

5.2 Analysis of the Interviews

The interviews have been conducted -oneone with 10 native English teachers and basic
demographic related to gender, age, languages spoken and work experience have been included in
the questiongrefer to Appendix B) This is because such questions help in establishing the point

of view that has been portrayed and, thereafter, analysecfputhose of this study. Such factors

have also been included since it provides insights about the cultural identity of the research
participants (Schussler, et al. 2010). Determining the cultural identity of the research participants
is crucial for the aalysis of the cultural differences and how such differences contribute to being

a barrier to the classroom lessons. Linguistic ethnographic approach has been adopted, since
studying the interactional discourse can provide many answers that are far freterdlogypical

view on them (Rampton, et al. 2004).

5.2.1 Demographic Factors of the Interviewees

The responses have been evaluated and accordingly, diagrammatic representations have been
made through the use of charts. The graphical presentation dcitthendkes it easier to provide

an overview of the demographic factors of the research participants. The pictorial representation
of the data helps in visualisation, making it easier to comprehend. The patterns within the data are
also revealed in a way th#és easily visible and the pattern within the dataset can be easily
identified. The demographic factors that have been evaluated in this study includes the gender,
age, languages spoken and their work experience in the teaching profession. Such fpdtors he
establishing the cultural identity of the research participants. Since the aim of this study is to
investigate the cultural perception, it is crucial that the cultural identity of the respondents are
appropriately identified. This is also essentmldnswering the second research question which is
concerned with establishing the influence that the culture of the native English teachers have on
the behaviour of the students. Lastly, the cultural identity will also help in the process of the
identification of the adjustments that have been made by the NESTs in the private schools of
Dubai.
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A Gender Distribution of the Research Participants

The interviewer had not designed a specific question to ask the research participants about their
gender, but hadaken the opportunity to record such information during the interview process
(demographic question asked by the interviewer
interview with me. Can | ask some demographic questions if you don't mirgl®).? The
interviewees were all female individuagcept for one. All the intervieweegscupy the position

related to teaching English in various private schools in Dubai. In other words, the cultural
perception of the teachers that have been evaliatbi study arenainly from a female point of

view. Most ofthe research participants have the same gender, which impliesstivery little
variations within the research paipants in the current dataset. Tgr@phical toolandpie chart

have beerused for the representation of the détfer to Figure 3)Since majority of the
respondents are femalghich means lat the results might be skewedd. other words, the
consideration omoremale teachers could have uncovered different perspectiviistespect to

the current state of affairs of intercultural classrooms in some private schools in the UAE, in terms
of how English classes are conducted. Inclusiosimfilar number ofboth female and male
participants could help in separating the cultibariers and other issues that are not influenced

by the gender of the teachers. In addition, the influence that the culture of the native English
teachers has on the behaviour of the students, could be identified more accurately and not be biased
on accaint of the consideration of only female respondents. Furthermore, it would be interesting

to find out if the male teachers are taking more efforts or less, to adjust certain cultural aspects of

their home country to suit the classroom setting.
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Figure 3: Gender Distribution of the Research Participants

Gender Distribution of the Research Participants

® Female

= Male

A Age Distribution of the Research Participants

The demographic factors the interviewees were interrogated on include gender, age, languages
spoken, nationality and occupati@he response of Mr Chriwhen asked about his nationality
ABritish, from the UK),Whded retearch parteipaott casnedetalbe at B
of the age of 30 years and below, 1 participant stated that the age is within the cohort of 31 and 34
years (refer to Figer4). 2 more claimed to be between 35 and 39 years of age, indicating they are
the senioimost among the research participants and, therefore, have the most experience in the
teaching line. The remainingdt the 10 interviewe® chosenot todisclose theiage. Therefore,

half of the interviewees that were interviewed were 30 years of age or younger. A pie chart has
been used to provide a graphical representation of the data with respect to the age of the research
participants that has been collected (rééeFigure4). The reason that a pahart has been used

for the presentation of the data is that, it helps in summarising the data with little to no need for
explanation. Moreover, the data labels in the pie chart, along with the pictorial represgntation

provides an indication of each of the age cohorts as part of the entire data sample.
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Figure 4: Age Distribution of the Research Participants

Age Distribution of the Research Participants

2,20%

m 30 Years and below
o.0% m 31 - 34 years
5,50% 35 - 39 years
2,20% 40 years and above
= Undisclosed

1,10%

A Nationality of the Research Participants

The vast majority of the interviewees are British nationals, onengettio South Africa and the
otherfromlirelanqNadi ne responded t o $onteAfrgad).eTkigimpies of N
that the majority of the cultural perspectives that have been analysed in this chapter are from the
standpoint othe British nationals. In order to represent the data related to the nationality of the
research participants, a pie chart kBamilarly been used. The convenience of the use of such
diagrammatic representation is undoubtatieaccount of its characteristic feature of providing a
pictorial representation that indicates the relative proportion of the nationality of the research
participants, as part of the entire data sample (refer to Fijufiene fact that the majority of the
teachers in the educational institution in the UAE are Britisinforms to the notion that such
organisations have been effective in developing a mdasl facilitates successful education
(Seidlhofer, 2017).

This also conformstthepr evi ous r esear ch, wh e rsldnnad Englisa v o ur i
teachers of European originsd have been recor
whowas of Irish descent, claimed to have prior work experience in the UK, and hence, she can be
considered to have similar cultural affiliations as the British teacher. The respondents claimed that

it was fairly easy for them to find a job in Dubai, sinca¢his a high demand for native English

teachers in the city. On the other hand, the research participant who was South African, claimed
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that she was hired because there is a significant number of students from the same ethnicity in
Dubai. This implies thathere are rare instances when the hignganagerin the educational

institutions thatsometimes hire teacheshoare from the same ethnic background as the students

and do not al ways r e-sknnet English tdachersoofl Euiopeansing ionfs 66 w

which have been recorded (Gillian Duncan 2018).

Figure 5: Nationality of the Research Participants

Nationality of the Research Participants

2,20%

m British
Others

8, 80%

A Language Proficiency of the Research Participants

Most of the research participants have claimed that English is the only language itheiale

fluent. The research participants have answers to the questions related to language proficiency in
the context of spokenforMr Chr i s responded during the Inte
i n and 0OAmy anot her i nt, eotfluanty weyeandsyet dytireFdench andt A N
Spani sh, but) ThewriteNant reddihgfoermhiave gobbeen evaluated in this study.
Since the research participants have mostly claimed to be monolingual, it indicates that the English
teaches that have been interviewed for this study have the potential to face difficulties in
communicating with the diverse student groups (refer to F)ukdowever, there were 3 research
participantsvho claimed to be well versed in another langyagaddtion to English. Therefore,

3 of the research participants were bilingual, since they have claimed to be fluent in German,
Italian and Afrikaans. Such teachers cdherefore communicate with studentasho are

comfortable in the respective languages. Ttumforms to previous studies that have been
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conducted on this topic, wherein, it has been established that bilingual teachers are effective in
making use of their background knowledge to draw relevant comparisons and contrasts between
certain concepts iniffierent cultures(Sharifian 2011) None of the research participants have
declared that they are proficient in more than two languages. This implies that none of the 10
teachersvho have participated in this study have the proficiency to communicate effectively with

the diverse students in their respective classes. The research participants have expressed that they
sometimes lack the ability to expresses themselves which often undémmeféectiveness of the
classroom teaching sessions. The same conclusions have been obtained in previous studies,
wherein, it was emphasized that multilingualism has been considered to be an essential
characteristic for teachers in the modernera (Dgtivi ar d 201 3, & @i#im 20wy y Pl ar
Some of the research participants have even opined that it has been known to improve brain
functions. The research participants have also claimed to be familiar with other languages,
however, they emphasized thhey do not have any proficiency either in written, reading, or in
spoken form. This implies that while they may have a basic understanding of certain languages,
their proficiency levels are not at a level that would empower them to be effective in

communicating with diverse students.
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Figure 6: Language Proficiency of the Research Participants

Language Proficiency Epoken) of the Research
Participants

0, 0%

= Monolingual
Bilingual

= Multinlingual

A Teaching Experience of the Research Participants

The research participants were asked to specify the time span of the experience that they have as
teachers. The interviewer requesthdresearch participants specify their work experience in

the teaching profession with respect to their time in thedii East, in the UAE specifically, and

in other countriegMi ss Noonan indicated regarding her te
taught for 12 vyear s b e} Dhiséctoris usedrtoegaulyecsthiedeyel oh | | [
expertise that theeachers have with respect to teaching English in foreign, as well as domestic
lands. However, the interviewer has not been consistent in collecting the responses about the work
experience that the research participants hastdobfore teaching in the MitllEast.As a result

such responses have not been tabulated and represented using a chart since it would not portray
and accurate description. The responses about the time span of the teaching experience within the
Middle-East and the UAE specifically hawbeen tabulated and diagrammatically represented in

the following sections.

- Teaching Experience in the Middle East

When asked about the experience that the research participants have had in the teaching profession
in the Middle East, the vast majorityaghed, that it is 4 yea@®my responded to the question
about her t e aThhismygfouethxyear, anddt's anlg in fhe UAE, yeahOther

common responses included 2 and 3 years. The minimum work experience that the interviewees
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had wadess than a year, 3 months to be precise. On the other hand, the maximum work experience
among the interviewees in terms of teaching in the Mi@i@dist was 8 years. In order to represent

the data related to the duration of the teaching experience in titdeNtiast, bar chart Isdbeen

used (refer to Figur@). This is because this type of pictorial presentation helps in showing the

frequency of occurrence of a particular result.

Figure 7: Teaching Experience in the Middle East

Teaching Experience in the Middle East
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year more

- TeachingExperience in the UAE

In terms of the work experience as a teacher in the WAIgh is situated in the MiddIEast, the

research participants have been engaged for a maximum of was over 10 years, 18 years to be
precisg(Interviewee 3 stated that shad 4 years of teaching experience in JAR contrast, the
minimum work experience that has been observed among the research participants is less than a
year. The majority have asserted that their work experience spans across a period of 3 years. An
expeience of 2 and 4 years was also commonly observed among the teachers employed in schools
within the UAE. The bar chart has been choseriiferanalysisince in addition to being the one

of the most commonly used statistical tool, it summarised the maaisual form that is easily

understandable (refer to Figu8e
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Figure 8: Teaching Experience in the UAE

Teaching Experience in the UAE
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5.2.2 Cultural Obstacles Faced by Native English Teachers in the UAE

The understanding of cognitive, social and common context reflected irhlagibur of people

is referred to as culture (Hamad 1999). The cultural ideologies familiar to the teacher may vary
dramatically with the ideologies of the students. Therefore, culture influences the viewpoint of
different aspects of life in society, andchk views differ across geographic boundaries. The
presence of a wide range of cultures in Dubai is common and contributes to various risks
(Wessendorf 2014). The phenomenon has been referred in precious stadprdisersity risks
(Vertovec 2007, Veovec 2017 Siebers 2018, Maly 2016, Phillimore 2015). In trade, educational
institutions, and society as a whole, these risks are present. In the teaching process, the cultural
backgrounds of the teachers as opposed to the students,g®itthefor various obstacles. From

the viewpoint of the Native English teachers who are engaged in the teaching profession at various
private schools in Dubai, the challenges resulting through cultural differences were explained in
this segment of the study. The stutdem such schools belong to a wide range of ethnicities
including Indian, Pakistani, Chinese, Russian, and others who come from various parts of Europe,
Canada, Australia and the United States of America. The existence of such diverse cultures within
theclassrooms is likely to lead to clashes and other forms of conflicts, thereby, affecting the peace
that exists within the classroom. The inability of the teacher to resolve such conflicts would be

considered to be on account of cultural barriers.
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Native English teachers in the UA&ho have been interviewed for this study are mostly British
nationals, one is South African, and the ottwesh. The respondents claimed that it was fairly

easy for them to find a job in Dubai since there is a high demand for native English teachers in the
cty(Nadine responded to the job question regaro
there'sa big demand for Englispeaking teachers here, based on the curriculum that gets taught,
seeing as it is either British or American curriculum. So | think there is a big demand for native

s p e a k e ). ©n theeother hand, the research participant wa® South African claimed that

she was hired because there is a significant number of students from the same ethnicity in Dubai.
As such, the culture of these countries varies significantly from that of the UAE. While the South
African teacher may be effttee in developing a rapport with the studentso share the same

ethical background, she may not be able to communicate with the Asian or European students.
Owing to such differences in cultures, the teachers do not always have a good grasp on the traits
and functions that are considered to be desirable and favourable by the students of other cultures.
This is similar to the findings observed in the study wheharaculty memberare multicultural,

the students are moyoultural (MooreJones 2015Y0n account of such unawareness, the teacher

or students may engage in some behaviour that could be perceived as offensive by others.
Moreover, the teaching approach that they have been habitoatetthe UK cannot be followed

in the UAE, since the countridsave a drastically different cultural background. In addition,
communicating with the students would not be as simple, since Dubai has aliseps

environment.

Firstly, it has been found that students in the English classes in the UAE, also batotg dther
ethnicities, in addition to Arab. Some of common cultural backgrounds that have been observed
among the students include Indian, Pakistani, Chinese, Russian, and others who come from various
parts of Europe, Canada, Australia, and the UnitedeStof America. This implies that the
classrooms across various schools in the UAE are a melting pot of people from various cultural
backgrounds. People move to Dubai for various reasons including the opportunity for a better life.
Thereafter, their chileen have to enrol in schools in Dubai so that they receive their education.
Since English is considered as the most influential language across the globe, the students are
enrolled in classes, wherein, the language is taught (Widdowson 1994). To ensexpéhis in

the field are teaching the subject, private schools typically look for native teachers. The preference

for native English teachers sibecome a global phenomenon and the schools in Dubai are no
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different Holliday 2016). This implies that th&sian, African, Russian, and Arab students may
not be able to form a favourable rapport with their British teachers. Since the accents and culture
across Europe varies widely, the students who come from countries other than the UK may not be

much in commonvith the teachers.

The preference of native teachers has advantages as well as disadvantages. The advantage of
employing NESTs in the educational institutions implies that the students will be able to learn the
language from someone whose primary languadenglish. Since English is the official language

of education, trade, health and tourism, obtaining proficiency in English has become a necessary
skill (Agudo 2& Samimy 201uGook 1998, iHoblliddy etral. 2015, Medgyes
1992, Widdowsorl994). Therefore, it is crucial that the students are educated in the language
appropriately and therefore, employing native English speakers to be teachers has gained
importance. On the other hand, employing people from a different culture is bound tesgito
conflicts with the Arab students and their parents. The lack of understanding of the differences
between such varying cultures presenibstacles in the process of acquisition of knowledge
related to learning a new language. The interviewees in this study have shared similar opinions,
while also highlighting that several students in the schools are a mixed race and hence,
multilingual. Threrefore, teaching them another language becomes challenging for the teachers.
Not all teachers have the mental acuity to make comparisons and connections with multiple

language so that it is easier for the students to grasp a new language.

Based on theasponses of the interviewees, the lack of cultural awareness has been considered to
be the most crucial challenge that the native teacher faces in teaching the ¢Midsn#oonan
answered during the interview fnaudible @:@800]d s ay
You know what I'm talking about.” You could use the word daft and they'd know what you meant.
Whereas over here, | would never say that. Because they think, "What does daft mean?" Then it
might be insulting to somebody and | wouldndaw t t o i )nFerunktancet ceraimidiams

that are commonly used by the British population may be perceived in a different light by the
students that belong to other cultures. This leads to misunderstanding among the students and often
instigateghe students and their families to have an unfavourable opinion of the teacher and his/her
abilities. Sarcasm and metaphors often fall on deaf ears as not all the students are familiar with the

British idioms and catch phrases. Therefore, the lessoefiieative as the flow of communication
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is not completed. This is mainly because the students as some cannot comprehend the lessons

being taught by the teachevho follow British conventions of teaching.

Another challenge is faced by the teacher wherstigents are unable to comprehend the accent

of the teacher. There are several studesis are unfamiliar with the British accent, and hence,

they face difficulty in understanding the teacher. In other words, the teacher in unable to
communicate with hestudents as they are unable to understand her accent. Moreover, the accents
vary across various regions of Britain, which makes it cumbersome for the students to comprehend
the language. Under such circumstances, the teacher may have-pyanmrnce ceain words
forthe ease of studen®ir Chri s replied to the question ab
to slow when | speak because from where | come from, we talk quite quick. | do speak quite
guickly and find my)sTisrfakehthewdaahigg ptocesssidmamsuming o wn . 0
and often overwhelming in the case of weaker students. Moreover, the access to a limited
vocabulary and comprehension skills undermines the ability of the students to understand the
lessons. This makes the classtass ineffective, as the student cannot comprehend the session, in

spite of the fact the teacher may be qualified to teach the class.

The barrier in the teaching process arises, since such students come to the classroom equipped
with a unique knowledge d¢dnguage, based on the ones that they have been familiar with in the
past. Therefore, in order to ensure that the teaching session can be effective, the teacher must first
develop anunderstading that the students have of the language and therefore, effakis to

bridge the gaps. This process is tinmsuming and in certain situations owing to the cultural
differences, the teacher is unable to bridge the gap. Moreover, if the class size is large, that is the
teacher to student ratio is unfavourablentit may not be possible for the teachers to provide so
much time for each individual student. Therefore, in these cases, the existing linguistic knowledge
of students presemhurdles for the teachers and compromises their ability to teach English in an

effective manner.

Owing to the diverse cultures, the parents have different expectations when it comes to homework
and examinations. Some may feel that the lessons are not challenging enough, while others may
feel as though it is difficult and beyond thkgvel of comprehension. For instance, it was pointed

out by the research participants that Asian and Arab students are more sincere as compared to the

Europeans. Therefore, Asian and Arab students expect the teacher to be a mere guide to them,
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while theyhope to figure out the answers by themselves. On the other hand, the Europeans prefers

a spoorfeeding approaclAmy st ated during the Interview fW
teachers, that is not the role or go at all. It's to generate learamgnfithin and more studeted

and exactly with the 1B curriculum, more studéed and studert o c u)sHereé,dhe teacher is

under the pressure to device a process that is suitable for all and does not favour the students of a
particular culture. This ay not be realistically possible since the expectatuamy significantly

across cultures. Coming up with a uniform system of evaluation is a monumasital his

undermines the ability to teach everyone in the way that they expect to learn.

The educates that have participated in the study have stated that the students in the UK are more
respectful toward the teacher. However, that is not the case in the UAE, especially among the Arab
students. They are rowdy and disrespectful towards the teachersemrel it presents major
challenges. Based on the perception of the teachers, the Arab students are-wetseelin
expression of gratitude and hence, their mann
60t hank youd ar e c otmnaidhe UK mhoch ¢ not thee case inuhd eJAE.
Moreover, the teachers have highlightedtwh en speaking in the Engl i s
up6 i s a common practice. However, in Arabic,
it often feet as if the students are giving orders. Such factors comes as a cultural shock to the
native teachers. Such a situation contributes to the numerous challenges and obstacles that are
faced by the teachers in the UAE. The obstacles can be evidenced imrtlud fack of morale on

account of the rude behaviour of the students. Moreover, owing to the lack of cultural awareness,

the teachers are not aware about the implications of such differences. In other words, the teacher
fails to interpret the actual intenf the message and it leads to misunderstandings. This implies

that the teacher may feel as though the student is being rude-mnachilered, whereas, in reality,

they are making a literal translation to English from their vernacular. The researcippatsi

opined that with experience they are able to teach the students that a literal translation is not
effective in conveying their intent and that, it is essential to learn the British way of speaking which

is globally considered to be polite. Howeveonveying such notions is a time consuming and

difficult process on account of the cultural difference.

Behavioural issues like bullying are more common in the UAE than in the UK or other countries

from where the English teacher belongs. Emiratis congidemselves to be superior and often
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resort to bullying in order to establish their dominance over the students of other cultures. The
teachers are mostly unaware and apprehensive about dealing with such situations. The research
participants have even reqed instances where such behaviours were observed when the teacher

was present in the classroom. The language and cultural barriers make the teachers apprehensive
about how to deal with such situations. Such situations present another obstacle &mhibres s

they are unaware about how to deal with such instances of bullying. This becomes more
problematic since the boys have been observed to have a lack of respect towards the teachers. Such
perception, contrary to existing studies, have also beemvalisamong the Asian students. The

exst i ng research has emphasized that Asian cul"
teaching practicesé6 (Tan 2015). Additionall vy,
teacher and having a disciplined approach is common among the Asiantsttderefore, such

practices contradict the existing findings.

Another barrier that the teachers face is that there is contradiction in the lessons being taught in
school and the ones that they learn at home. In other words, in order to facilitaiteglesen

though the teacher makes efforts to ensure that the students learn how to respect other cultures, at
home, they may be taught to not do the same. This confuses the Stutigstt in turn, makes the
learning process ineffective. This is becatlmartterview responses have revealed thateksons

that they arebeing taughin theschool are, at times, deemed as irrelevant and unimportantiby the
family members, and hence, are urged to forget such training se@dgiisssNoonan indicated

duringt h e i nt e Theyiwere saying,an theifi Indian culture, it's very much just you are
going to get married. You will have a husband by the time you are such an age. You will have
children. They just said it's just a given that that is their natuthltpat they will taked). This is
especially true among the Arab parents as they are of the opinion that the British teachers will
encourage the students to forget their cultural values and adopt western practices. Such perception
instigates the parents tontradict the teachers, thereby, undermining her efforts in teaching the

students.

In addition, it has been pointed out since the teachers are female, there have been instances where
the fathers of the students have been disrespectful to(thtarvievee 3 indicated the issues she
faced from the father of a student fANot from ¢

al ways have the same r espec) Thée mesearch partieipantsa s t h
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attribute such circumstances to thétue of the UAE, where women do not always receive the
same level of respect as their male counterparts. In other words, the British teachers have to
experience gender stereotypes, as it is common for the male Emiratis parents to undermine the

teacher.

There are other factors that similarly present obstacles in the learning process like certain actions
and behavioural traits that may be normal in the case of the teacher which is considered as
offensive by the students. Sensitive topics related to poliicssm, or sexuality make the students
uncomfortableand hence, such factors cannot be used by teachers to enhance the knowledge of
the students with respect to differences in culture (Schueskr 2010, Palmer 20166 Sul | i van
2015,Moore-Jones 205). Therefore, the teachers are compelled to spend more time in developing
unique teaching materials so as to ensure that the sentiments of the students or their guardians are

not affected in an adverse manner.

Owing to the diverse nature of the classrooms, there are studenenter middle school with no
knowledge of English. They are also compelled to sit in the same class as other students who have
taken advance literature lessons. This makes the studegitsisédated, and under such
circumstances, it becomes difficult for the teachers to reach out to such students and encourage
them to participate in class. In addition, teaching literature has been stated by the research
participants to be a difficult taskince many of the students lack the conceptual understanding of
London as it was during the 1600s or the 19@lsaudiaresponded to the question relating to

C o n t kkastudefit hasn't been to London today, it's difficult to understand, but then ytohav

try to get them to understand what it was like during the 1600s or the 1900s. So that can become
quite difficult, in terms of getting to understand the context of the text, and why these texts are

written 0).

Lastly, one challenge that was emphasisga significant number of research participants is the

fact that the students in the UAE are independent as compared to the ones in western countries.
Students in the UAE are used to completing their own lessorar@capable of critical thinking.

Therefore, the teachers have to adopt a different teaching style as compared to their native country,
wherein, O0spoon feedingd t(MisshNoonanwstated dwiagtle ¢ o mn
interview AWhereas when | ' ve ectodants reallydorvalteo t he

their education. Particularly in Indian students and Pakistani students, they are very academic. Our
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Chinese student s a3 Theesearch participagts reveated that tidey facece n . 0
problem in figuring out whichasks the students would be able to complete on their own and the

ones where they would need assistance. This is more prominent in the Asian students. However,
there has been another respondent who has contradicted this statement, stating that the students

the UAE are less independddtmy r es ponded d ulthinkiagot df theestudents e r v i e
that I've taught, Emirati students for example, that at times they can be a bit dumbfounded how |
want them to direct their own learning and that indepecabgnShe emphasised that this was
restricted to activities like being responsible for homework. Therefore, she shared the opinion that

the teachers have to resort to a more active approach in ensuring that the students complete their

homework.

Lastly, snhce majority of the teachers are British, they are familiar with the conventions of an
individualistic society and is a low context culture. On the other hand, the Arab and the Asian
countries which account for majority of the students, have a collectogstty and a high context
culture (AHlssa 2005, Wirtz 2005). Low context cultures are direct in communication, while the
people from a high context culture rely on arbal cuegCroucher et al. 2032In other words,

British teachers are unable torpeive the actual intended message as conveyed by the Arab and
Asian students. The lack of appropriate skills to perceive thevedral cues like voice
modulation, body language, silence and facial expression makes the teachers ineffective in
communicatig with certain student groups #dsa 2005, Wirtz 200€roucher et al. 2012, Reis

et al. 2013. On the other hand, the Arab and Asian students consider the direct approach and the
lack of nonverbal cues to be confusing, as they are unsure abouthewessagesito be
interpreted. This increases the gap between the students and the teachers within the private schools
of Dubai. It may be stated that conducting workshop, wherein, the context culture and other metrics
of culture are explainediould bebeneficial for the teacher3his would help in enhancing the
awareness and therefore, improve the quality of communication and rapport between the

multicultural students and the teachers.

5.2.3 I nfluence oforMNatth e eStTipdiaecrhtes @ sBeChud v ur e
The culture of the native teacher has been observed to affect the behaviour of the students since
they are likely to mimic what they have learnt. The manner in which the teachers conduct

themselves and the class is likely to affect their process of |gaamd their behaviour of the
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students in and outside the classroom. In addition, their behaviour might also inspire the students

or demotivate them.

In the UAE, the parents are actively involved in the teaching process and hence, it becomes the
responsillity of the teacher to communicate with the parents. Since this is not the norm for the
teacher in their home countries, the inability to effectively interact with the parents is reflected on
the behaviour of the students. Inability to effectively intevatit the parents implies that they are

not able to guide the students about how to conduct themselves outside the classroom. In other
words, the teacher fails to convey the homework to the students, as well as their parents. Failure
to do the homework inligs that the student will fall behind in class. Therefore, the culture of the

teachers impacts the behaviour of the students in terms of their performance in class.

Moreover, in the UAE,-skifinadEaglsh fedchess of Eurapeagarid s 6 6 wh
have been observed (Gillian Duncan 2018). Based on the interview responses, similar pattern have
reflected in the current study from the perspective of private schools in [Rethi indicated
during the i1nterview i ktherelsia sok of idrlé viesv that 8ritish b i as
teachers are the best teachers. | don't know if that comes from the way that it's advertised with
Cambridge and Oxford and Eaton, which are ver
Such teachers aremwsidered to be synonymous with world class education, and therefore, there is

a possibility that the students of such British teachers to be proud of the fact they are receiving
education that meets the global standards. In addition, employing a Betsingo enforce the

British curriculum is likely to have higher accuracy rates with respect to lesson completion. This

is expected to enhance the employability and workability of the students in theutonguch

future prospects gives a confidence baoshe students.

On the contrary, the parents of the Arab students are apprehensive about the British teachers. Even
though the teachern the interviewshave claimed to make additional efforts to ensure that the
students learn how to respect other ungs, at home, they may be taught to not do the same

(Cl audi a indicated i n her interview the | mpo
awareness is really, really important. There are cultural attitudes and assumptions that we make
every day and think that's one of the biggest challenges, your gesture, the way in which you
handle the classroom, the different cultures... as we've just spoke about, red pen, there's very
di fferent i nt e ghisecteaeds i oontsadictioh in thés@sa lgesg taught in
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school and the ones that they learn at home. This is confusing for the student, and thegynake
overwhelmed which, in turn, makes the learning process ineffective. This is because the lessons
that the teacher teaches in school areees, deemed as irrelevant and unimportant by the family
members of the students, and hence, agedito forget such education. It has been revealed
through the interview responses thiag tArab parents are of the opinion that the Britesdchers

will encourage the students to forget their cultural values and adopt western practices, and on
account of such perception, the parents are instigated to contradict the teachers, thereby,
undermining their efforts in teaching the studefis Chris highlighted in the interview the
reaction of parents to certain cultural sensi

going on there?" That's when )it comes in, say

The rise of nationalism within the countcpuld lead to the development of an unfavourable
opinion of British teachers. Nationalism refers to the feeling of a sense of belonging to a particular
national community through daily routine and everyday interactions between people and objects
(Skey& Antonsich 2017). Such daily interacticmec r uci al f or the devel opn
nati onal i s aem lbyalty of thdit eominumity.gBoth trivial and entertaining instances

can underpin the collective emotions towards people, objects, plagdesuntries. In other words,
spending a significant amount of time with British teachers may lead to the feeling of being pulled
away from nationalism. This could be perceived to be a threat, as they may perceive the English
classes to be a way of disecaging nationalism. In addition, the family members of the students
may feel that the teacher may encourage the student to renounce his/her Arabic culture and please
their allegiance to the convention of the western culture. In other words, they faastbad of

English being a tool for the Emirati culture and pramgthe sense of loyalty, belonging, respect

to the country amongst their multi ethnic students, it would be the device that encourages the

promotion of the western culture (Calaf&dang2018).

5.2.4 Extent of Adjustment to Suit the Classroom Setting

Based on the examination of the interview respo(igéss Noonan indicated the adjustment she
had to make i nWareedtotmalke suneithatgve sotw yhe macefof our talk down,
over pronounce certain words and phrases, use standard English as far as we possibly can, try not
to be too overly familiar in the things that we &gyt is evident that the English teachers made

various changes to adjust certain cultural aspects of hioeire country to suit the classroom
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setting. Firstly, owing to the presence of diverse cultures of students, there is a chance that the
accent of the teachers would not be comprehensible. Therefore, the teacher makes the conscious
choice to ovepronounceso that the majority of the students can comprehend it. In addition, the
teachers ensure that they are not overusing the common British idioms and phrases. This is done

in order to minimise the chances of misunderstandings. The use of humour is onendigeit,

majority of the research participants have claimed to comprditigeresponse of Alice regarding

the use of Humor in classroom fABut yeah, | ha\
of goes over their heads. Whether that's jestlise I'm not funny or it's actually because of the

| anguage barrier, I don't know. ) Thisisbecaises ar c a
there is a high chance for such messages to be perceived in a derogatory manner. There is also the
possbility of a section of the class finding it funny while some others may find it to be offensive.

This is in congruence witthe conclusion of a previous study, wherein it was established that that
laughter within classroom should be used with extreme caution, especially in a multicultural
classroom (Jawhar 2018). This should be done to ensure that people in the classaaghimof |

at the cost of someoaesioeful sentimentdMoreover, it was pointed out in an earlier study that

cultural intelligence of an individual is responsible for the variance in-oudssral adjustment

and for its effective implementatiorl(ff, et al.2014).

Being cautious of the way in which they communicate is a common practice of the native teachers
in the UAE. It has been observed that the teachers are expected to make additional efforts in order
to ensure that communication between the studendévefse cultures can be encouraged. The
teachers exercise such communication through the use of discussions techniques that are aimed at
encouraging the students to participate. The teachers have also been known to adjust their teaching
style so that a uform approach can be adopted in teaching the students that are diverse, in terms
of knowledge, culture, and experien@udeva, et al. 2015 he teacher makes efforts to ensure

that the all the students, irrespective of the cultural background, feedmelin the classroom,

and are comfortable enough to participate in classroom discussions.

The use of electronic devices in the classrooms is common in the UAE, and in spite of reluctance
of some teachers, they have adjusted to such norms. The studerdeshieee to use their iPad or
laptops in order to facilitate the learning process, and the native téacdoprired to change their

teaching style to incorporate the use of such devices. Even though they may not share the same
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teaching philosophies, ¢hteacher makes effort to follow the conventions of the school, while

ensuring that the lesson plans are aligned with the British curriculum.

In addition, the teachers had to show an increasing level of patience in managing the class. This is
because, athe students acted as per their own cultural norms, and even when certain aspects were
not acceptable by the teacher, they demonstrated patience and persistence in dealing with such
situations. The teacher experienced discomfort in dealing with the Ardéngs, since they seem

rude. This is because, the Arab students are notweeded in expression of gratitude and hence,
their mannerism seem to be rude. Phrases such
students of the UK, which is not tiease in the UAEBeth responded that there are behavioural

di fferences between UK and UAE students #Alt"' .
student might say, give me rather than please can | have, and initially, | was like, wow, you're rude.
But it probably took me about a month or so to go, actually it's not deliberate rudeness, it's just it's
di fferent )tThiscaye as adultunalrsteck or the British teachers, and they wonder
how they Arab students can be so rude. However, throyagrience, they observed that in Arabic,

people are more direct, and therefore to the teachafen feels as if the students are giving

orders. Such a situation contributes to numerous challenges and obstacles that are faced by the
teachers in the UABMoreover, owing to the lack of cultural awareness, the teachers are not aware
about the implications of such differences. In other words, the teacher fails to interpret the actual
intent of the message and it leads to misunderstandings. This impligsetibedcher may feel as

though the student is being rude anenrknnered, whereas, in reality they are making a literal
translation to English from their vernacular. Therefore, they gained the understanding about how
the Arab language works and modifib@ lesson plan to convey that when speaking in the English

| anguage, Ofl ower i n @Mr@hpsteflected daringtite imtarview apoutdahe t i ¢ e
struggl es of I©bviously yombeard hnd yog waatlto sdy, what are you saying?
Whatever else, just trying to identify what's being said, or how something's being said. | find that
can be quite difficult to try and get around because | don't want to be saying to them, "What did
you say? Can you say it in English?" | don't want to betyipe of teacher who's wanting to know
everything and anything. It would be lovely to have the opportunity to have a different language

so that you can pick it up and whatever. Pick it up, understand it, and be able to say a little
something backaswa)). Such practice should be foll owed

perceived as being rude andniannered.
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Another aspect of change is visible in the area of teaching approach. Based on the responses of the
teachers, it has been observed thatdtudents in Britain are reluctant to learn and hence, a more
active approach has to be taken by the teachers in order to ensure that the learning session has been
effecive(Mi ss Noonan indicated during theecauset er vi e
the students over here, they are compel)itive
However, for the most part, that is not the case for the students in the UAE. The students here are
eager to learn and complete their homework on their. tavthe UAE, the teachers are expected

to encourage the students to think critically and to find the answers by themselves. Therefore, the
teachers have to amend the way in which they teach so that the students can be empowered to think
critically in order to find the answers on their own. They have to adopt ways in which the curiosity

of the students can be captured and, thereafter, instigate them to conduct their own research to

arrive at a conclusion.

The students in the UK are more respectful tow#rds teacherhowever, that is not the case in

the UAE, especially among the Arab studdisth highlighted the differences in the mannerism

of UK and UAE students fl definitely noticed
noticed, there are times where students from certain areas perhaps will speak more directly, but
again it's part of culture, whereas in England, everything's very-gjudthey are disrespectful
towards their teachers, and are not wellsed inthe expresion of gratitude and request. The
teachers that have come from Britain are not habituated to dealing with such students and it comes
as a cultural shock. Such a situation contributes to the numerous challenges and obstacles that are
faced by the teachens the UAE. Therefore, the teachers have had to gain knowledge about the
mannerisms that are common in the UAE, and thereafter, manage their expectations. This has been
achieved by gaining the understanding that the direct approach of the studentslieparteived

as rude, but as a mere difference between the cultures. Therefore, the teacher puts additional effort
to ensure that the differences can be bridged when the students are speaking in Eadgiish (

2015. This is crucial to ensure that thaye not misunderstood. The teacher makes additional
effort to convey that a direct translation from Arabic to English would not be effective, since it is

the norm to speak in a prim manner. In other words, in addition to teaching the language, the
teachelso makes adjustments in the mannerism so that the students are aware of the proper way
of conveying a message. This is done so that misunderstandings can be minimised among the

students in the classroom, as well as in other spheres of life.
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Lastly, inaddition to the language and literature lesion, the English teachers in the UAE are also
expected to provide moral and cultural lessons to the students. This is because language and culture
are interlinked and to learn the former, one has to gain adekatdedge about the latter.
Therefore, based on the responses gathered, it is clear that the teacher had to gain cultural
awareness themselves, since theyrequired to convey such knowledge to the studditits reply

of Alice regarding cultural awarersed tliink probably | am more culturally aware because | have

to teach the kids about cultural awareness, so | have to know it myself. Because if | don't know it,

| can't teach ther). In other words, the native English teachers had to educate thenedshvts

the differences in various languagesior to teaching the students in the UAE. Therefore, the
educational institutions may benefit from implementing a cultural intelligence workshop for the

benefit of the teachers and therefore, the organisatiamémle.

5.3 Analysis of Observation Lessons

In order to determine the behaviour of students towards the native teacher, the researcher has
observed a total of 20 lesson across 4 schoeler to Appendix ) The observation consists of

2 classroom segsis classes of each of the 10 interviewees. Such observations have been carried
out by the researcher to determine the point of view of the students and their mannerisms towards
the NESTs within the classroom. The observation has been crucial to devalugeastanding of

the overall idea of the way that cultural competence is being manifested in multicultural
classrooms. Linguistic ethnographic approach has been adopted since studying the interactional
discourse can provide many answers that are far tinerstereotypical view on them (Rampton et

al. 2004).

The researcher had observed classroom sessions of the interviewees as they taught two different
grades. Therefore, a total of 20 classroom sessions were observed by the interviewee to establish
the culural perception of NEST in Dubai. The researcher observed various different classes for

this study. While some pertained to reading, others spelling and grammar, some about literature,
while others discussed historic events or current affairs. The reseames mindful about
observing the way that the teacher conducts the class and responds to the queries and opinion of
the student¢t he response of a teacher to a query by
teacher corrected (wealthy) but agani d n 6t clarify the d.iThef er enc

ethnicities of the students and the subtle differences in the mannerisms of the teachers with respect
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to the diverse group of students were keenly observed. The attitude of the teacher towards the
diverse nationalities has been observed so that any prejudice can be identified and jtherefore
highlighted. All the observations that have been made by the researcher were done passively. In
other words, the researcher has not taken any active role lgigadimig in the classrooms and

therefore, the conduct of the teacher and students are likely to be influenced.

The researcher has pointed out that some of the research participants have expressed reluctance or
some degree of discomfort with respect ® phesence of an outsider in their classroom. This may

have caused them to behave or act in way that is not within their usual patterns, and therefore, it
could imply that the results of this study are not objective. In other words, there is a possdtility

the research participants may have altered their behaviour on account of the presence of the
researcher. This indicates the possibility of the biasness in the gathered data. This is referred to as

aresponse bias that has occurred on account ofékerme of the interviewer (Dowdy et al. 2011).

5.3.1 Overview of the Observation Sessions

Prior to observing the behaviour of the student within the classrooms, the researcher has recorded
certain basic informatiofrefer to Appendix [ Such data pertairte the schools that were visited

by the researcher, the grades that were observed, the size of the class including the major ethnicity
of the students, and the duration of the teaching sessions. Charts and diagrams have been used to
represent such inforrtian in a pictorial form for easier understanding. The diagrammatic
representations have been known to make it easier to provide an overview of the various factors
of the classroom observations like the school that was visited, the grades that theaesatirch

the duration of each of the lessons, and the size of the class. The pictorial representation of the data
helps in visualisation, making it easier to comprehend the patterns within the data. In other words,
recurring patterns are easily revealech way that is graphic mekt easy to understand while

being visually appealing. Moreover, such tools help in aggregating the data and exposing patterns

within the dataset. Such data has been surmised in the following sections.

A Schools Considered fohe Study

Based on the data collected from the primary sources, it has been observed that the researcher has
spent a significant amount of time at GEMS Wellington International School in Dubai. A total of

10 classes within the school were observed for tipgse of this studfrefer to Appendix . As
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per the pie chart diagram, this accafot 50% of the total classroom sessions that were observed
(refer to Figure9). This implies that majority of the perception towards culture that has been
observed areeflective of the point of view of the students and teachers at the GEMS Wellington
International School. Thereafter, 4 classes each from Founders Al Barsha and Ajman Academy,
both within Dubai have been observed in this study. Lastly, the researchdaskaged 2 classes

at the GEMS Wellington Academy in Dubai. The pie chart provides a pictorial representation of
the datamaking it easier to summarise the data set and for easily comprehending how each factor

form part of the entire data set (refer touFegP).

124



Figure 9: Schools Observed

Schools Observed
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= GEMS Wellington
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4,20% = Founders Al Barsha
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GEMS Wellington
Academy
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A Teaching Grade

The teaching grades that have been observed for the purpose of this study have been summarised
in the form of a pie chart. The pie chart succinctly summarised the data observed in the form of an
illustration which makes it easier to comprehend the relatiwportions of the multiple classes of

data that has been covered within the study (refer to Fidré&'he data labels in the chart also
provide information about the number otcurrencesof each observatignalong with the
percentage with respect teetentire sample. Accordingly, it has been observed that the researcher
has observed 5 sessions of Grade 11 all of the GEMS Wellington International school in Dubai
(refer to Appendix ) In other words, among all the classroom teaching that has beereashser

the maximum number of sessions, accounting for 25% of the total dataset, that have been observed
are from the Grade 11 (refer to Fig®. This is followed by 4 observations each of Grade 3 and
Grade 5. As evidenced from the pie chart, this accounted for 20% of the total dataset. Thereafter,
the researcher has observed one class of Grade 13, followed by 2 classes each of Grade 7 and
GradelO.
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Figure 10: Teaching Grades Observed
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A Class Size

The size of classes of the private schools that have been observed ranges from 12 to a maximum
of 32 (refer to Appendix Ip. It is worth noting that on one instance, the researcher has failed to
record he size of the class. Classes that consisted of 16 students were commonly observed within
the dataset, and 7 such instances have been recorded by the researcher. The researcher has reported
that the classes comprised students of a wide range of ethniottiesing Arabs, Asians,
Europeangtc It has also been observed in classes which had 16 students or less, the teacher had
a greater control of the lesson. The teaghesuch circumstancewas able to interact with all the
students and did not stick & particular section of the class. Therefore, it can be stated that a
maximum of 16 students in a class is indicative of a favourable teacher to student ratio within the
context of the private schools in Dubai. Classes wherein mostly Asian studentsl exese
observed in as many as 9 of the 20 instances covered in this study. Classes which were mostly
dominated by European students were observed in 6 inst@afersto Appendix [ Classroom

wherein Arab students accounted for the majority was agaceirrence as only one such instance

was reported.

It has been noted that on one instance, the researcher failed to record the size of the class.
Therefore, the use of graphical tools was not consigsimck it would not portray the sizes of the

classs in an accurate manner. In other words, the indication of the relative proportion of each class
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size as part of the entire data sample would not be accurate, since the data set is incomplete in this

instance.

A Duration of Class

The duration of the clasamged from 55 minutes to an hour and 30 minutes. Out of all the 20
classes that were observed for the purpose of this study, a total of 11 classes lasted for 55 minutes
(refer to Appendix . The pie chart below provides an indication ofritlative proportion of the

number of classes that lasted to 55 minutes as part of the entire data sample (refer td)rigure 1
Such classes consisted of Grade 3, Grade 5 and Grade 7. Such classes accawaistdriajority

of the observations at 55% fee to Figure 1). The classes above Grade 10 was conducted over a
duration of 1 hour and 30 minutes. This consisted of 40% of the total data observations, and
included Grade 10, Grade 11 and 2 instances of Grade 13. One instance of a Grade 13 class
conduc¢ed at the GEMS Wellington International School in Dubai lasted for an hour as opposed
tolhour and 30 minutes. This implies that as t
classesncreasesThe pie chart diagram has been used to summaigbargormation inform that

is informative as well as visually engaging (refer to Figufg.1

Figure 11: Duration of the Class

Class Duration

[0)
8,40% = 55 Minutes

= 1 Hour

13,55% 4 1 Hour 30 Minutes
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5.3.2 Cultural Obstacles Faced by Native English Teachers in the UAE

The cognitive, social and common background knowledgdth i s mani fested i n p
is referred to as culture (Hamad 1999). Cul tu
of life, and such perceptions vary across geographical borders. Therefore, the cultural ideologies
that the teachesifamiliar with may vary drastically with that of the students. The existence of a

wide range of cultures in Dubai is common, and it gives rise to various risks and issues (Siebers
2018). Such risks are present in business, educational institutions| as wWed society at large.

The cultural perspectives of the teachers in comparison to the students presents various obstacles

in the teaching process. In this section of this study, the obstacles arising on account of cultural
differences have been hightigd from the perspective of the Native English Teachers who are

engaged in the teaching professiomlifferentprivate schools in Dubai.

Various aspects of the classroom has been observed by the researcher through their passive
presence in the classroomsome of the private school in Dul{aefer to Appendix [ Such

aspects of the classrooms have been evaluated to determine if the NESTs are facing any problems
or barriers in fulfilling their roles and responsibilities. Based on the observation loélagiour

of the students, it has been observed that majority of the obstacles that have been faced by the
NESTs are on account of the differences in cultural values and systems. In other words, the
differences in the way in which the students and théneragere brought up, whichn turn, affect

the flow of communication. This is mainly because of the differences in cultural values and norms,

and the way in which people in different parts of the globe are brought.

In light of the reactions of the resehrparticipants, the absence of cultural awareness has been
viewed as the most prominent difficulties that the native English educator face in showing the
student4t he t eacher being misunderstood by the st
over t he head.$orexampk,lcértairsfigured @& speesh that are ordinarily utilized

by the British populagenight be seen from an alternate perspective by the students on account of
different cultural perceptions. This prompts miscoticepamong the students and frequently

incites them and their families to develop an adverse opinion of the educator and her skills.
Sarcasm and metaphors fail to be noticed as not every one of the students knows about the British
figures of speech and chaphrases. This makeschallenging for the teacher to communicate and

engage the students in a class discussion. At this stage, the temstherome up with innovative
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ways which can be used to encourage the students to participate in the clasmdsElmvever,

the students that belong from societies with a higtertainty avoidance indexe unlikely to be
open to such innovative ideaGhudzikowskj et al. 201). Such ways have to be such that it
appeals to the students of several cultural gemknds. It has been observed that this can be

achieved through experience.

The students in the classroom within the private schools of Dubai have varying ethnic
backgrounds. Such background differ across grades and the different schools. The vagt majorit
of the students in the classes that have been observed were sfanso Appendix ) The
nationalities of the students also include Europeasnsvell as the natives which is Arabs. On the
other hand, the teachers were primarily from Britain. Tiniciates that all the students may not

be familiar with the various cultural aspects of the British teachers. This is especially true since
the majority of the students are Asian. This conforms to previous resedrelein it was
established there argsificant differences between the cultures of Asia and the western countries
(Al-lssa 2005). It has been pointed out by the author that teachers in the western countries prefer
to get personal with the students to the point where they share details tfdiseiThis is done in

an attempt to connect with the students, develop a rapport and to find common grounds of interest.
However, in Arab or Asian countriesuch practices are not followed. Therefore, the British
teachers face difficulties in bondingtivthe Asian and Arab students. This implies that the teacher

is now tasked with the finding new ways to connect and bond with the statidatensuring that

no culture is offended.

The results of this study conforms to existing research that hadiststdbthat practices like

sharing social media accounts with the students, and their ages, hobbies and other personal
information are considered as unprofessional in the UAE (Roblyer et al. 2010). It has been
observed that while such practices, in additio being unprofessional, is also considered to be
culturally inappropriate within the UAEBehaviour of the teacher which may be perceived as
unprofessional AThe class is disturbed by t he
connectedroomwt h t he door open. The girls afhs tal ki
implies that the practices that the British teachers have followed in their native countries for the
fulfilment of their roles and responsibilities are ineffective and frowumah within the teaching

industry of Dubai. Therefore, it can be stated that the NESTs encounter a hurdle in terms of cultural

129



difference when it comes to setting boundaries with the students that can be considered as

culturally appropriate.

There is als a difference between the culiicontext of the western and eastern cultures with
respect to individualism and collectivism. While Asian countries, and the Arab nations have a
collectivist culture, the British teachers are familiar with the conventions of an individualistic
culture (Aklssa 2005, Triandis 201&hudzikowski et al. 2011, Hofstede, 20)L1Since both
Arabian and Asian countriesare collectivist societies, the British teachers face difficulties in
communicating as they belong to individualistic cultures. Therefore, the compractices which
involve being an advocate for rigsdking and encouraging the studergpeak their minds in
classrooms discussions, are not common in the UAES@s 2005). In addition, the Asian students

are also unfamiliar and uncomfortable with symiactices since they similarly belong to a
collectivist society. Having the liberty to ask any question in class or express their feelings is
common among students that are from individualistic societies. Therefore, in a culturally diverse
classroom, it bcomes a challenge for the teachers since they are unsure about how to communicate

with the studentsvho share a different cultural philosophy.

It has also been observed that the quality of communication is compromised on account of the
difference in thematrices for measuring cultufa missed teaching opportunity due to cultural

di fferences fAThe teacher is making sounds of
crusho. Some Arab Il ocals react i n ArocabiTheil A
researcher thinks that excl ama)tThe majontyofties s h o u
teachers are British which has an individualistic society and is a low context cultuss#A005,

Wiirtz 2005). On the other hand, the Araband theAsian countries which account for majority

of the students, have a collectivist society and a high context culture. Such differences contribute

to the misunderstandings between the teacher and the students, as low context cultures are direct
in communicabn. This implies that such people rely solely on verbal communication to convey a
message. On the other hand, people from a high context culture rely -merbah cues. This

implies that the British teachers are unable to perceive the actual intendsjenas conveyed

by the Arab and Asian students. The lack of appropriate skills to perceive thenhahcues like

voice modulation, body language, silence, and facial expression makes the teachers ineffective in

communicating with certain student groyps$-lssa 2005, Wirtz 2005).
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The researchers have also observed that it is common for the students to joke in class in their native
language, and the teacher fails to take note of such activities since they cannot perceive the manner
in which it was intaded by people that belong to a different nationglitye teacher misses the
jokes made by Arab students fAThe class i1s all/l
jokes in Arabic and one Arab student over pronounced a name of his Asian classnratnbut
Arabic way that the teacher mi ssefr athhdhisoj ok e
implies that the teacher is unaware of some of conversations that occur within the classroom on
account of lack of adequate knowledge about the diversgresltTherefore, the language barrier
presents an obstacle for the teachers, whithurn, has an adverse impact on the flow of
communication. Extant studies that have investigated the struggles faced by people in learning a
different language have siraily reached the conclusion that the communicative processes may

be disrupted on account of the existence of multiple cultasewell as subcultures (DeCapla
Wintergerst 2016). The results of the current study, therefore, substantiate the claims made by
researchers previously by proving that the communication process within the classroom has the
potential to be disrupting the classroom sessions. Moreover ajoe reason for such disruption,

which has also been identified to be a cultural obstacle for the NESTSs is the language barrier.

Another hurdle is when the students cannot understand the accent of the instructor. There are
several students who are newihie British version of English, and consequently, they face trouble

in understanding the teacher. As such, the educator is ineffective in spe#kihgr students as

they cannottomprehend her intonatiof@ potential misinterpretation due to the accenthe
teacher fAThe teacher uses fAyou need. Alsogthef i ni s h
accents differ across different areas of Britain, which makei#fficult for the students to
understand the language. The students similarly hese bbserved to have strong accents of their
countries of origin. This is indicative of pride in the home country. However, for an inexperienced
teacher, such accents may not be easy to understand at first. Therefore, there is a probability for

misunderstadings and conflicts.

It has also been observed that the students do not feel that they are doing something wrong when
they are talking amongst themselves while the teacher is conducting the(Sfadsnts
mi sbehaving whi |l etudents wauld aell sat eéicN atheg, ldtagy their chairs

aggressively, yawning loudly, even sing and toss pens during group work even when the teacher
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i's very near to their t abl)eTheteatheralsotseemedliocbe d o e
reluctant n taking any steps to stop such activities. Moreover, several instances have been
observedwherein the students are teasing their classmates and the teacher turned a blind eye to
such matter. This could be due to the fact that the teacher is unabiepgrebend that gravity of

such actions, and underestimates the impact that it may have on others. In this context, other
researchers have emphasized that culture clashes within the classroom makes the teaching process
ineffective (DeCapua 2016b). Therefaosenilar to the observations made by the authors, it could

be argued that the awareness of the teacher with respect to culture of the students and exhibiting
sensitivity, in such circumstancess crucial to ensure that the lessons have been effectively

conveyed to the students.

The researcher witnessed that the tealRulers ar
behaviour of male students #Alt is very )l ear t
The researcher observed thath a classroom tends to be noisy and the teacher is not effective in
ensuring that the classroom decorum can be maintained. The language barrier coupled with the
rowdy nature of the male students made it difficult for the teachers to manage the dassySh

have been observed to have no respect for the teacher as they were yelling and throwing pens
without any regard for the presence of the teacher in the classroom. However, the teacher seemed
to be patient with such unruly students. Based orobisevation of theclass discussion, it is

apparent that gender stereotypes exist in the minds of the students and the teacher does not make
any active efforts to change such percepti@asexample of Gender stereotype within the class
ATeacher : lisos aygood waly to grankup thinking about women? The class says no.
(some mal e student 9. Sah learrierseon ywccoanndf ahe geadersoé tthe o
research participants was pointed out in previous studies, whireias established that the
existence of diversity has certain risks (Siebers 2018). Social differences have been known to
undermine the process in which teachers can promote the sense of loyalty, belonging, respect to

the country amongst their mubthnic students.

In previous aidies, it has been observed in Asian cultures, respect towards the teacher and having
a disciplined approach is common (Tan 2015). In fact, the author emphasized that Chinese culture
isconsidered to be synonymous wi hehreséagheohds t eac

observed that the students in the private school of Dubai do not follow such précides
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behaviour of Asians in class fAiEuropean student
are tal ki ng Infaot, ineaalash whch vime largely dominated by Asian students, the
researcher found their conduct to be rude at times. Negligible amount of respect for the teacher
was detected in such a class, and similar circumstances have been observed esetsewbich

was populated mainly by male students. Therefore, it can be stated that another cultural obstacle
faced by the NESTSs in the private school of Dubai is that they are unable to demand the respect
from the male students. As a result, there arers¢disruptions in the classroom, as the teacher

is ineffective in encouraging the students to maintain disciple. The fact that the Asian students,
who are commonly disciplined within classrooms are disorderly, is a clear indication of the
inability of the teacher to manage the students. Therefore, the cultural obstacle, in this case as
faced by the teachers is concerned with the lack of understanding, making it difficult for them to

communicate and maintain discipline within the classroom.

Some teachememonstrated a high degree of skill and articulation in integrating culture within a
language class through the use of historic ev@is Teacher integrating culture with historica

event AThe teacher relates the Geaupporting&ng Pl ot

James. She then mentions that bonfire cel ebra
remember the fifth of November o. The resear che
culture to | angua) €his ientourggedthoei studentscto patti@paté s the

discussion wherein they also made connections between current affairs and such events to
identify the difference across cultures. In another class, wherein the teacher attempted to discuss
about the prtrayal of gender and identity and media, it was observed that the male students were
feeling embarrassed and uncomfortable under such circumstances. This could be due to the
existence of stereotypes being associated with women in the country, and¢hénefooncept of

gender equality was foreign for the students. Therefore, it is evident that there is difference in the
cultural perception between the studsarid the native teache&imilar findingswerereported in

a previous studywherein the differences in perception lead to cultural conflict between the

teacher and studentsl¢ore-Jones 2016

It was observed thaalighter was natommon in the classroonidumor being misunderstood due
to cultural di fferencesheirDujrd knign glhye ssgyd |filngc .

this room from the place | am standing, why d
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said fican you see the spaceo. The teacher was
floor just here. The®ec her had mi staken the space Jsky) w
This could be because of the fact that owing to cultural and language barriers, some jokes were

not perceived by the students. However, the teachers continued to make effort¢eto thgh

classroom teaching sessions and to make it more engaging through humour. While most of the
jokes could not be comprehended by the students, some made them laugh and enjoy the class. In
otherinstances, it has been observed that efforts of thedeszhlisciple an Arab student fell on

deaf ears, and it may be stated that such would not have happened if the student belonged to the
same ethnicity as the teacher. In a study conducted earlier, it has been emphasized that laughter
within classroom shodlbe used with extreme caution (Jawhar 2018). This is especially true in the

case of a multicultural classroom. While it is true that laughter is an effective medium that
facilitates the studentsd engagementcesinmn cl ass
effective manner is difficult. It has been ol
within the classroom is ineffective as the students did not have the cultural knowledge to
understand such jokéthe lack of cultural understandimgads to the jokes not being understood

iOne student uses "extraordinary" the teacher
you?" No one lauglis ). @herefore, another cultural obstacle that was faced by the teachers is

their inability to engage the students in classroom discussion using humour.

Another complication faced by the teachers is concerned with how the students get confused
between Amerian and British English. Since English is not their primary language, the students

on several instances have failed to comprehend the difference between the two versions of English.
Therefore, the teacher has to be patient in conveying such differenbesstudents. Since the

private schools that have been taken into consideration for the purpose of this study follow a British
curriculum, it becomes the responsibility of the teacher to ensure that the students learn the subtle
variation between the two alects. It has been observed that the teacher expresses distress in
pointing out the differencg3 he teacher no explaining the subtlety of British and American accent
ASome students wuse American words the teache
American actually. We British dplhcoudbeabgoause t ( e x
the teacher has repeated such aspesteral times before, and the students have not been able to
comprehend such dissimilarities between American angBEnglish. The reason for the distress

could also be attributed to the fact that the teacher is offended at the lack of awareness related to
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language. Alternatively, the fact that the effort need to teach the students the difference between
the two dialets is significantly greater in Dubai as compared to their native country. This could

be reason for the cognitive dissonance as experienced by the teacher.

5.3.3 Influence oformMatthe eStTwederhtes @ sB eChud tiua er
The culture of the native aeher has been observed to affect the behaviour of the students. The
researcher has observed instances where the teachers that are British nationals experience
difficulties in communicating with the students of other ethnicities, especially the fkshls
students hesitating to participate AThe Eur op:
topic on war. Arab, Asian, and African found it very uncomfortable to share any thoughts on that

t o p ). This results in the Arab students shying awaynfparticipating in class discussions, and
therefore, they face difficulties in learning new skills like persuasive writing in a foreign language.
Owing to frustration with respect to not being able to communicate with the Arab students, the
teachers areften shortempered which further widens the gap. It has also been noticed that there
were certain jokes made by the Arabic students, which was ignored by the teacher presumably due
to the fact that they failed to understand its implication. Howevenathar instance, it has been
observed that the teachers, through time and experience, have been able to convey British sarcasm
to the students and they seemed to comprehend it and respond accordingly.

There were some instances where the teachers weneethse favour the students of a certain

ethnicity and not encourage others to participate in the class discugsitisplay of favouritism

by the teacher fAThe teacher i s f oy Thestudentson 3
were found tomake groups among themselves based on their ethnicities. The teacher made no
efforts to encourage or instigate them to min
perceived to be an unfavourable outcome. This is because it is indicative afttiieat teacher

has been ineffective in helping the students develop their language skills and they are, therefore,

not comfortable in communicating with other students that have a different cultural background.
Therefore, the lack of cultural awareness ghe language barriers has presented a hurdle on the

path of the teachers.

One of the participants seemed to be set in her ways and made little effort to adjust to the diverse
needs of the students. For instance, she expressed discomfort when hés egetktine American

spellings or words that were not British. This is an indication of not being willing to change
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themselves to facilitate the learning of the students. Such unwillingness to adjust and modify her
behaviour undermines her communicatiotiskEven though, the teacher encouraged her students

to develop critical thinking abilities on their own, her ineffective communication skills undermined

its effectiveness. As a result, the students have been observed to be distracted and disengaged in
the classroonfAn exampl e of distracted students fAThe
sharpening their pens )aShaeldoesdhowievergreflact om benpagrsonds e i r
issues to highlight the importance in differentiating stwformal and informal language, and in

avoiding minute mistakes.

On account of thédias towards 'whitskinned Engkh teachers of European origirseveral

adverse impacts dhe behaviour of the students have been obseflied {eacher not able build

a rapport with the students fAThe teacher says
fun of the student that is analyzing the quot
brilliant then you can dnadughgiard ejxpked.e dThH anpe
student and he.ltlstrue shat sucHducdtarsuag bonstdereddo be catalysts for

world class educational infrastructi{Malallah 2000) The presence of an all while European born

facility may appeal to be favourable on the paper, but in reality, it would be difficult to establish a
favourable rapport among the Agl\fricans and Asian students with a British teacher. In other

words, if the students have a teacher that they can bond with, ¢heyee likely to take an active

role by participating in the class discussions. On the other hand, if the students are unable to
develop a bond with the teacher, they are likely to talk amongst themselves and make efforts to
disrupt the class.

5.3.4 Extehof Adjustment to Suit the Classroom Setting

The teachers mostly beloadjto Britain, and hence, in order to be relatable to the students of the
private schools in Dubai, it was imperative that some changes be made. The changes are done to
ensure that stients feel comfortable in the classroom. It is essential for the teachers to make
certain adjustments to the classrooms so that the students do not perceive them to be foreigners
with whom they share no common groufrdthis context, previous studies hagablished that

cul tur al adjustment involves making a range o
with the domestic culture of the host nations, so as to avoid any kind of cultural conflict (Al

Mazrouei& Pech 2014)The classes have a dige population in tersof ethical backgrounds,
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and hence, it is essential that adjustments are made to the classroom setting so that certain aspects
are not perceived to be offensive. This is because it is possible that certain actions or, thesttures

are seemingly harmless to majority of the population within the classroom are offensive to others.
As teachers, it must be their responsibility to ensure that no student in offended in the classroom.
Accordingly, it has been observed that the teaclheve made several adjustnsetat suit the

classroom setting.

Firstly, it was observed that all the teachers that had taken part in this study decorated their
classrooms with posters of quotes, or an animated superhero, or other role (Boaeigle of
Posters and quotes AThe c¢class has a UAE fl ag
Many posters read Ahow to express )disposshleveso
that the posters were used by the teachers to be an instrunmmtvefsation so that the gap

between the diverse cultures can be bridged. Posters facilitate exprés=ieby enhancing the
communication process. Therefore, it is particularly relevant in diverse classrooms as observed in

the schools of the UAE. In lo¢r words, the presence of posters in the classroom is a form of
expression. This, in turn, instigates the students to express themselves to the best of their abilities,
and thereby, the communication gap account of language and cultural barrieasbe bridged.

However, a lack of Arabic role models was observed in most of the class(Aaregample of

nonrAr abic poster AThe is a poster of cartoon s
What shoul d I).Thscould be pérceipd oavse tohe t eacher 6s rel u
to learn about the people that the local people of the UAE would be able to consider as a role
model. This could be considered as offensive for the Arab students. In other words, the Arab
students may perceisich lack of posters to be act of negligence on behalf of the teacher. This

could lead to the formation of an unfavourable opinion in the minds of the students towards the

teacher.

Following the inference made in previous section, it has been obseateshtfaging students in
cultural conversations is one of the commonly practiced ways for overcomingcaitassl issues
(Johnson et al. 2008). As a result, the teachers in the private schools of Dubai have made additional
efforts so that students are encaged to participate in conversations. The conversations help the
students gain insights about other cultures across the globe and how they are coping with varying

issues. This helps the studerats well as the teachers to understand and thereforetresepaith
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people of other cultural background. In addition, the authors have emphasised that simply engaging
students in cultural conversations is not enough to overcome-authsgl issues and that
reflective exercises ought to be enforced to facditidie process of addressing such problems
(Johnson et al. 2008). In the classes that were observed, there was only one instance of such
reflective exercises being employed within the classr@arhigh level of participation by the
student s A kMhavingsgtoupdiscudsisns @rthe atmosphere of that play, instead of
memorization of events; the teacher is encouraging them to relate the events to current state of
affairs by pop que $ Thiscauld bean imdicatiah oftamadtenmpmakea b | e s .
changes to the teaching style so that it suits the classroom setting. Therefore, such assignment have
been employed by the NESTs within the private schools of Dubai in an attempt to enhance the

sense of awareness of the students.

Secondly, the se of electronic devices like laptops and iPads was common in the classroom, and
most teachers had adjusted to such norms. They believed that the use of such tools enabled the
students to be independent and-seliant. This is because, during the teaghsessions, if the

student is unable to understand the meaning of a certain word or phrase, they can simply look it
up on their devices and there is no need to interrupt the class to enquire about it. However, one of
research participants have been obsttedbe uncomfortable with the excessive reliance on such
electronic devices and expressed her grievance at the fact that the students refused to pick up a real
book(A t eacher reflects their opinion ondtbhe useEe
read the chosen novel. The teacher ) slavewr; | wi
in spite of such opinion towards the use of electronic devices, the teacher has not made any effort
to prohibit them within the classroom. This is indieabf the efforts taken by the teachers towards

adjusting to the convention of the classroom within the private school of Dubai.

Thirdly, it was noticedthat the teachers make it a paiatbring up instancerelated to current

affairs which were obserdeon a global scalesince it empowers the students to be aware of
international issues anits consequencéThe teacher encouraging discussion on international

i ssues fiThe teacher asked st uden terscoutagedtbeonn d u c't
to voice their own opinions g.nrdis impées khat hea s si on
teachesthemselves must be caught up with relevant news on a global scale. This is done to ensure

that the teacher can not only provide a topmt #incourages the students to engage in a class
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discussion, but also so that they can be prepared to answer the questions that may be raised.
Inclusion of lessons on current affairs within the classroom reinforces the knowledge base of both
the student anthe teacher. This, therefore, has been known to uplift the quality of the classroom
teaching. This suggests that the teachers that have made efforts to integrate various cultures so as
to encourage the students to learn about different cultural variatinodghereafter respect such

differences.

Fourth, it has also been observed that the teachers make additional efforts so that the students are
aware of the subtle differences in the English language in the way that it is spoken and written in
America andBritain (the teacher highlighting the differences between American and British accent
AThe teacher spells Motori sed ) &ma Emlslyisthe fil a
secondary language for the vast majority of the students in the privetels of Dubai, they are

unaware about such minor differences amd often in the dark about the existence of any
dissimilarities between the two dialects. Therefore, the teachers have been observed to make effort

to ensure that the English that the stotd learn is the British version, so that it is aligned as per

the school curriculunfthe teacher highlighting the differences between American and British
accent ANASome students use American words the
Amer i can actwually. We British dopn.dntthisgantext,tt ( ex
was highlighted in previous studies that there exists differences with respect togiaplotogy,
lexico-grammar, and discoursemantics across all languadk#kpatrick 2010, Jenkins 2015).

In order to convey such information to the student, the teachers have been observed to amend their
lessons to include such intricate aspects of the language.

Previous studies have established that practices like shavaigl snedia accounts with the
students, and their ages, hobbies and other personal information are considered as unprofessional
in the UAE (Roblyer et al. 2010). However, such practices are common in the western countries,
and teacherely on such means tlevelop a rapport. This implies that the practices that the British
teachers have followed in their native countries for the fulfilment of their roles and responsibilities
are ineffective and frowned upon within the teaching industry of Dubai. Ther#ieré&gachers

have had to adjust their approach to bond with the students. The norm in the UAE is to maintain a
professional relationship with the studerdad for the teachers to keep their professional and

personal lives separatd&his conforms to the rpciple of specific focus as posited in the
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Trompenaarsand Hampdénur ner 6 s Seven Di mens,etal.i2@l3,8%anCul t u
and Vreja 2013)This practice has helped the teachers in not offending the people of the UAE and
other Asian countrg(The teacher trying to discuss a sensitive issue without offending anyone
AfTeacher: women are not subhuman and this is

Pretend that you are a lawyer and | need you to defend gemderq u)al i t y. O

Lastly, the teachers have also been observed to make efforts in order to enhance their cultural
intelligence quotientT he Teacher mentioning a | ocal her o
groups that are very close to the researchereand them of the young Emirati Astronaut
HazzaAl mansori being from Dubai a)nTisigauciad ur ag.i
in order to ensure that the students are not
& Jin 1999). It ismperative that the teacher neglects the stereotypes about the students based on
their culture. While language is an effective strategy for reproducing social identities, such
practices should not be resorted to by the teachers
(Rampton et al. 2004). Wki the teachaermake such efforts, it is also necessary for them to
continue to learn about the other aspects of the diverse culture of their students. This is expected
to improve the cultural intelligence of the teachers and make them more skilled gingaha

diverse students. This would also ensure that the classroom discussions are comprehensive and

therefore, improve the overall impact of the lessons.

5.4 Summary

Based on the analysis of the interviews, it has been observed that the majorastacies faced

by the native teachers in the UAE arise on account of cultural differences. It has been identified
that unawareness of the various cultures and their differences leads to ignorance in the minds of
the teachersas well as the students. This turn, leads to misunderstandings which undermine

the effectiveness of the English lessons. In addition, other factors like difference in the knowledge
levels of the students, the attitudes of the parents, and the difference in independence levels
between the people of diverse cultures presents obstacles for the native teachers. Based on the
observation, the lack of cultural awareness has similarly been identified to be the major hurdle for
the English teachers in the UAE.

The interview responses harevealed that the behavioural traits of the students are impacted by

the culture of the teacher. This is because some students are more receptive towards the lesson
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when the culture of the teacher matches their own ethnic background. Based on obsérnetion o
lessons, it has been identified that the Arab students experience some level of dissoméort

the teachers are mostly British and they are unable to understand the commonly used idioms.
However, it has been observed that if the teacher makesoadtliefforts to communicate with

the Arab students, it is perceived favourably.

Lastly, it has been identified by means of the analysis of interview responses and observations that
the teachers have made efforts to accommodate the use of electrooés detiin classrooms.

The use of posters with Arabic texés well as Englisito encourage conversations between the
students have been made by the teachers. Additional efforts in terms of avoiding sensitive topics
related to politics, racism, or sexitglhave also been made so that all the students can feel
comfortable within their classrooms. Another prominent change that has been adopted by several
teachers includes encouraging the students to think critically and not simply providing them with
the aaswers to suit the needs of the students.

While the analysis of the interview responses that have been executed following descriptive
techniques has been effective, it may not be true in the case of the observation lessons. This is
because the researchri@pants were conscious about the presence of the researcher in the
classroom during the observations. Therefore, there is a possibility that the research participants
may have altered their behaviour on account of the presence of the researcher worothehe

data collected specifically in terms of the observation could be biased.
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6.0 Recommendations and Conclusion

6.1 Recommendations

Based on the findings of the study, a series of recommendations have been provided, which can
prove to be useful for teachers and the educational institutions to enhance the overall learning
process for their candidates. Moreover, the recommendation$soamedp the institutions to take

care of the interests of their teachers and to make sure that they are motivated in their workplace.
Moreover, suggestions have been imparted for teachers to improve their overall experience of

multi-cultural interactionn the classrooms.

The study has been conducted in a series of schools where thewtoss interaction and
management of the native Englispeaking teachers have been highlighted. It has been found that
that most of the English teachers belong tovilesetern culture, and as a result, there is a striking
cultural difference between them and the students. In order to bridge the cultural gap, it has been
recommended that the teachers should be provided with cultural awareness training. The purpose
of thetraining program is to make the teachers aware of various aspects of the native culture of
the UAE, so that there is no unwanted conflict or misunderstanding between the students and the
teachers. The cultural awareness programs should focus on traiteaters about how they
should interact with the students. It can be highlighted that the cultural training offered to the
English teachers should be mandatory, in order to eliminate any possible cultural conflict in the
class. Being fully aware of thesances of the domestic culture should allow the teachers to interact
with the students more effectively, thereby avoiding miscommunication between them. The
importance of the cultural awareness training can be further emphasised, by highlighting the
promirent cultural difference between the western nations and the Middle Eastern nations like the
UAE. Due to the striking difference, there is a high likelihood of cultural conflict. The nature of
interaction by two individuals from different cultural backgrduran be perceived differently,

which can cause an unwanted conflict.

In this case, the students are habituated with their domestic culture, therefore, sudden exposure to
a different cultural interaction can cause confusion and misunderstanding, whaleodead to

conflict, thereby tarnishing the reputation of the school. Thus, it is necessary for the educational
institutions that hire teachers from other national cultures, to provide them with sufficient training

so that they are completely aware lué lomestic culture of the UAE.
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It is also recommended that the institutions should train the teachers to be more sensitive to other
cultures. Due to the striking difference in cultures within the class room, the teachers are likely to
come across variousultural aspects which can be completely new to them. Therefore, it is
essential that the teachers should be tolerant to the domestic culture of the students. They should
be taught to control their responses, which might otherwise be considerefiptate in the
domestic culture. The teachers need to be empathetic to the students belonging to other cultural
backgrounds and focus on understanding their perspectives, instead of showing intolerance.
Cultural sensitivity can also help in building a good reteghip between the students and the

teachers, which can further improve the overall teaching experience.

The institutions should, therefore, hire professional behaviour experts for training the teachers so
that they can become proficient in teaching imalti-cultural environment. Furthermore, the
institutions need to ensure that all the teachers tremequiredlevel of cultural awareness and

crosscultural communication training, before they are allowed to teach in a classroom.

It has been found #t favouritism towards white or Caucasian teachers is quite prevalent in the
UAE. The educational institutions tend to hire Caucasian western teachers in order to create a
positive image for the parents and guardians of the students. The general populasoa
perception of favouritism towards the white people and considers their ability to teach English to
be much superior as compared to others. In order to break this stereotyping of cultures, the
educational institutions need to maintain diversitiggnmecruitment process. Candidates should be
hired from a culturally diverse talent pool, in order to break the stereotyping of cultures in the
UAE. Moreover, maintaining diversity while selecting the teachers should also help the students
to become morsensitive towards other foreign cultures and ethnic groups. This, as a result, can

prepare them to live in a globalised environment.

From the study, it has been revealed that the classrooms contain a significant number of students
from diverse cultures, ahg with the ones belonging to the domestic cultures. Therefore, the
educational institutions should ensure that diversity in maintained both among the students and
also among the teachers. This, as a result, should help the educational instituticch apatbas

a truly globalised institution, thereby attracting students and parents from various cultural

backgrounds. This can prove to be beneficial for both the students as well as for the institutions.
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Moreover, the teachers are likely to become moadigent in working in a culturally diverse

environment which is the foundation for a globalised workplace.

The quality of education largely depends on the student to teacher ratio in a classroom. The
increase in the number of students per teachersgnificantly decrease the quality of teaching.
This is mostly due to the fact that the teachers will not be able to pay attention to each student and
their queries. Moreover, it can reduce the effective interaction between the students and the
teachers which can have an adverse effect on the quality of education. Therefore, it is
recommended that each class should have not more than 16 students. Lowering théostudent
teacher ratio can significantly help the teachers to pay more attention to thetstacl@ can
properly interact with them. Moreover, the process of teaching can also become more interactive,
where the teacher will have sufficient time interact with each student and deal with their academic
problems or queries. It should also be mentibihat lower number of students per classroom, can
also reduce the effort of the teacher while teaching in a larger class room. Furthermore, it will be

easier for the teachers to monitor the students more effectively, in a smaller group.

From the culturaperspective, it can be stated that the low student to teacher ratio can be helpful
for the students as well as for the teachers. Owing to the cultural difference, it is essential for the
teachers to spend more time with the students and become fully @whed ethnic persuasion

and their cultural background. Since, the student base in the UAE schools are often found to be
quite diverse, therefore low student to teacher ratio can help facilitate in bettecutoss
interaction. In this case, it cée stated that the educational institutions should focus on the quality

of education and better cressltural interaction, which can be achieved by lowering the number

of students per classroom.

It has been found from the study that the popularity iwbpe education has increased significantly

over the past years, especially due to the increasing number of expatriate population. The parents
seek to provide the best possible education for their children, which can prepare them for the
globalised enviroment, making them more capable in their professional career. Therefore, it is
suggested that the educational institutions need to create an environment for the students, which
exposes them to various cultural aspects and prepare them to effectively rttenagéural
differences in a positive manner. The curriculum should be flexible enough to cover the daily

course modules for their exams and should provide sufficient coverage about the global cultural
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aspects. It is important that the young generatiaghefJAE population should have the ability to

be more tolerant to foreign cultures and should have the ability to interact and respect other cultures
as well. The sole purpose of the new curriculum is to educate the children about the presence of
differert cultures around the world and how one should be able to look past the differences of each

other in a culturally diverse setting and work together to achieve their common goal.

It is also suggested that educational institutions and the respective sea@beto ensure that the
curriculum, teaching materials and the interaction between the teachers and the student, does not
in any way, promote cultural stereotyping and promote negative-seinamong the children. As
mentioned earlier, the number of ekjate population has increased significantly, which, as a
result, has led to the creation of culturally diverse classrooms. Therefore, the students are likely to
be exposed to different cultures from their very childhood. It is the responsibility efabtieers

and the institutions to make sure that the cmstural interaction between the students are
positive in nature, without any conflict and false perceptions. The teachers need to ensure to
educate the students to respect every culture and to steogmtypic of behaviour based on ethnic
persuasion. Thus, shaping the early perceptions of the children is quite crucial in preparing them

to live and work in a diverse and globalised environment when they grow up.

The research has highlighted that thaive English teachers in the UAE often face certain
challenges while teaching in a culturally diverse setting. The most pertinent issue is the language
barrier and difference in customs. It is recommended that as the educational institutes should hire
teachers who are conversant to the local language to some extent. Moreover, they should be given
some basic language training, before they are allowed to teach in a class. The teachers should be
aware of common idioms and gestures which are popular in thestionculture of the UAE.
Moreover, as a part of the culture awareness training, the teachers should be trained to identify
gestures and languages which may be considered offensive in the Middle Eastern culture.
Therefore, it further emphasises the impoecgof training programs for teachers, which can help
them to be more effective at their jobs. They should learn about cultural customs of the UAE and
the basic differences from their home native culture. As a result, the teachers will be able to
consciouly control their behaviour and attitude in the classroom, thereby making the teaching

experience more acceptable.

145



It should be ensured that there is not conflict between what is being taught in the class and what
the children learn at home. The institusoneed to make sure that all the teachers are trained to
follow a standardised approach of teaching and interaction, which does not oppose the domestic
culture. Such conflict can lead to confusion among the students and the parents. Moreover, it has
beenmentioned in the study that the teaching pattern and the nature of integration in western
schools are quite different. There are certain customs which are quite common and expected in the
western nations, but are considered offensive in the Middle Easaétions. The educational
institutes should make sure that such differences are properly addressed while training the teachers.
Different nations have different ways of interaction and acceptable relationships between a student
and teacher. The English téacs should be made aware of those differences and should be trained

to follow the customs which do not create any misunderstanding or cultural shock.

It should also be mentioned that native English teachers are likely to have a different accent than
the local population of the UAE. The children are more habituated with the local accent and may
find it challenging to grasp the accent of a native English speakers. Therefore, it is recommended
that the teachers monitor their accent and pronunciation andmeakesary adjustments, which
makes it easier for the students to understand. As a part of their language training program, the
teachers need to be trained about the local English accent and how to pronounce certain words,
which may otherwise lead to miswerdtanding among the students. Moreover, it is also suggested
that the interaction between the teacher and the students should not embed any particular national
accent among the students. It should be ensured that the local accent of the childrereds retain
thereby maintaining their cultural identity.

It has been revealed that the UAE has a collectivist culture, where people are more inclined to
carry out their daily activities in groups and show strong affinity towards their extended families
along with their immediate family. However, on the other hand the western cultures are
characterised by the presence of high degree of individualism. The teachers who belong to an
individualist cultural background should be fully aware of this difference in sodialdat
Therefore, while teaching the students, the teacher should not follow their individualist nature, but
rather focus on the collectivist culture of the UAE. The students should be encouraged to form

groups and participate in their daily class rootivées. This, as a result, should create a cognitive
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resonance between what the students are learning in class and what they are exposed to in their

family.

In this context, it can be stated that the nature of exposure at home can also determine the
aceeptability of the teaching process by the students and their perception towards other cultures.
Therefore, for a seamless education process, the parents should also be trained and educated about
the crosscultural settings and how they should educate tbigiidren at home. In most cases,
children receive their primary education from home, which shapes their perception, attitude and
response towards other cultures. Therefore, it is suggested that the educational institutions need to
arrange for training pgrams for the parents, where they will be taught about how they should
address the cultural differences in the society and how they should teach their children to do the
same. The training programs for the parents should also cover how they shouldetieatiidinen

to interact with their teachers. Moreover, there should be complete transparency for the parents. It
is the responsibility of the institution to make sure that the parents arawak of the teaching
curriculum and the learning processesddd by the teachers. Moreover, it is also recommended
that the institution should completely reveal their initiative to create a globally diversified and
culturally tolerant generation, who can work and sustain together. The positive implications for
thestudents, in terms of their career development, should beemglhasised.

It has been also found in the study that the native English teachers often find it quite difficult to
manage the class, especially thebalys class rooms. The students often gega bullying and

creating ruckus in the class, thereby making it difficult for the teachers to focus on the teaching.
Moreover, it has been also found that the teachers are not able to control the erratic behaviour of
the students. In this context, itrche recommended that the teachers should be trained to handle
class rooms with erratic behaviour and disturbances. The training should include, definitive ways
in interacting and treatment of the students in certain situations. It is imperative fadherssto

be trained to handle such situations in such a manner that it does not contradict with the local
culture and customs. Moreover, the educational institutions should also arrange fotqzentest
meetings, in order to counsel them on how to marthgir ward who are involved in creating
unwanted disturbances in the class room. In this case, the meetings should involve, the teachers as
well as the parents and the students. The teachers should be able to provide feedback of the

behaviour of the chidren to their parents and provide them with necessary counselling for
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behaviour correction. Furthermore, the institutions should establish strict policies against bullying
and announce justified punishment for the student, involved in such activitigeathers should
also be trained to communicate with the parent about sensitive issues of student behaviour and

counsel them about how they can promote further improvement.

As mentioned in the study, the UAE has adopted the initiative of Vision 2021 whiccused
towards developing a diversified and knowledigesed economy. The educational institutions
should ensure that their teaching curriculum is aligned with the proposed vision. In order to
propagate towards a diversified economy, it is essewntigldople to embrace a globalised work
culture. The multcultural management adopted in schools which teaches respect and tolerance
towards other foreign cultures should be able to prepare the younger generation to work in a diverse
and globalised work etronment. Moreover, in a knowleddgmsed economy, it is imperative for

the educational institutions to align their curriculum with the national vision. Recruiting the
teachers from a diverse talent pool should help to create a strong impact on theéeseiepment

of the children. They should be able to interact with people from different cultures. Furthermore,
the educational institutions should also focus on alleviating the issues faced by the native English
teachers working in the UAE. This, as a fesshould help to attract more talents from the host
nations, thereby making the nation a truly diversified economy. Thus, it is essential for the
educational institutions to ensure that the next generation of talents -igreymdired to meet the

nationalobjectives.

The recommendations, as discussed above should help educational institutions to enhance their
teaching process to become more effective. Moreover, it should also help to alleviate the issues
faced by the teachers while teaching in a cultuidilhgrse environment. More emphasis has been
vestedon training the teachers and making them aware of the local culture of the UAE and its
customs, so that they can consciously avoid any kind of conflict or misunderstanding. Moreover,
these recommendationan also help the educational institutions to improve their corporate image
among the stakeholders, especially the parents. Thus, it can be emphatically stated that the
recommendations should help the education sector in the UAE to become more prahdtive

sustainable in the contemporary globalised environment.
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6.2 Recommendation for Further Studies

This research output is limited in various aspects, as the study is limited to only the educational
institutions in the UAE. Further studies can be cotetli;y order to derive a more comprehensive

idea of national culture and its impact on people. Therefore, it is suggested that future studies can
be conducted to find out how different organisations in the UAE seek to take care of the interest
of their diverse employee base. Moreover, it is essential to find out how the organisations in the
UAE seek to improve diversity in their workforce. New studies can also be conducted to find out
new methods of crossultural management, which can prove to be more®ffe in improving
organisational productivity. Establishing new ways to manage a diverse work environment can
help firms to attract employees from the global talent pool, thereby enhancing their competitive
advantage. In this particular study, the rededwas been performed in one sector only, which is

the education sector. A comparative study can be carried out to find out how theutiasd
interaction and its management can vary across different industries and how organisations need to
adopt diffeent strategies to maintain harmony and foster productivity within the diverse

workforce.

It is also suggested that further researches should be conducted in order to find out about the
importance of the governmental policies and its role in ecakaralmanagement. Governmental
regulations and policies in terms of recruitment and selection in different sectors can play a
significant role in maintaining diversity in the national economy. New studies can be conducted in
order to identify new areas of gomenental intervention, which can help in the development of a

diverse economy.

6.3 Conclusion

Undoubtedly, English has gained popularity as a language, since it has become the official
language of education, trade, health and tourism across the glahe. WAE, as a part of the

Vision 2021, the government is encouraging people to take up learning the language. According
to the ambition of the country, world class education is expected to be offered by both the private
and public educational sectors.ths study, the researcher has narrowed down the scope of the
study to private schools in Dubai. The results of this study conform to previous studies by
establishing that the UAE has a preference for hiring native speakers to teach English. This is part

of the Vision 2021, which involves developing the educational sectoraa par with the global
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standards. In order to meet such standards, the educational institutions have developed a preference

for native English speaking people to be hired as teachers

There are certain difficulties associated with teaching English on account of its flexibility and that
fact thatit differs based on the region where it is spoken, there is a difference with respect to
graphephonology, lexicegrammar, and discoursenantics. The difficulties associated become
more apparent when English is not the primary language of the students. Due to tukveugiey
environment in the UAE, people from varying cultural backgrounds exist in the country. Dubai is
a melting pot of pople from various cultural backgrounds, which implies that the students belong
to a wide range of ethnic backgrounds. These mainly include Indian, Pakistani, Chinese, Russian,
and others who come from various parts of Europe, Canada, Australia and tix States of
America. Teaching English to such a diverse population proves to be challenging, since they all

have varying degree of understanding the language.

The researcher has expressed that she is anglophile, and her fascination for the country has
prompted her to conduct this study and explore the differences in cultural values and customs. The

i ssues that have primarily been investigated
include how NESTSs perceive the cultural impression of #taatents, and the ability to handle the
cultural aspects of teaching English to students who belong to various cultural backgrounds. The
current situation in the UAE has highlighted the impact of favouritism of NESTs and have been
proved to require furthanvestigation and therefore, this study has investigated the current state

of affairs of intercultural classrooms in some private schools in the UAE, in terms of how English
classes are conducteBor this purpose, this study has assessedctiiteiral obstacles that
natveEngl i sh teachers face iIin the UAE, the inf
behaviour of the students, and the extent to which the native English teachers adjust certain cultural
aspects of their home country to suit thessfoom setting. The use of humour, the suitability of

instructions from a cultural perspective, has also been investigated in this section.

The review of extant literature has helped in gaining insights about the relevant concepts that have
then been usetb develop the conceptual and theoretical frameworks. The concepts related to
culture, super diversity, English as an International Language, English as a Lingua Franca, World
Engl i shos, and intercul tur al C 0 mp e nteah the have

theoretical framework. Additionally, the concepts of super diversity and the risks associated with
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it the challenges of intercultur al classroor
reviewed for the development of the theoreticairfework. Moreover, relevant studies conducted
within the UAE, as well as at a global scale, have been reviewed, and the overall contribution that
such studies have made to the field have been explained. This has helped in the identification of
two unique #ributes of the current studyfocus on studying the cultural competence of NESTs

and the perception they promote to their students and the cultural interactions between NESTs and

their students in language learning classrooms.

In order to organise theethodology that would be used for the current study, research onion has
been used. Accordingly, the research has followed the pragmatism paradigm
(or philosophy) and the inductive approach, since they are aligned with the research questions. In
terms of grategy, primary data was collected by means ofamene interviews, and lesson
observation has facilitated the process of obtaining answers to the research questions. The study is
crosssection, which is the data that has been collected and analyseddiglering a single point

of reference. This study has adopted the mmethod, since only qualitative data has been
primarily used. Such data have been analysed by employing descriptive techniques. However, for
certain objective questions, the resultsehbeen interpreted with the help of statistical tools like

pie chart and bar diagrams. Various ethical aspects have been taken into consideration for
conducting this study in terms of protection of the identity of the research participants. After the

datahas been collected, they have been analysed so that the research questions can be answered.

Firstly, it has been observed that the native teacher encounter various difficulties in terms of
cultural obstacles. The major cultural barrier has been observed to be the lack of awareness among
the teachers as well as the students. Since in the UAEritpabthe parents prefer to actively
participate in the education of their children, the lack of cultural awareness among them also
creates a barrier in the process. Due to such unawareness, the teacher or students may engage in
some behaviour that coultk perceived as offensive by others. This implies that certain idioms

that are commonly used by the British population may be perceived in a different light by the
students that belong to other cultures. This leads to misunderstandings, and confiitinmn ce

situations which undermine the effectiveness of the English lessons.

Another barrier that has been observeéxistis the language barrisince the vast majority of

the teachers are monolingual. This implies that the teachers do not have tredrekjlls for
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communicating effectively with the culturally diverse students. Since English is the only language
that they are fluent in, they are ineffective in communicating with others who are not comfortable
enough to converse in English. In additidime teacher is unaware of some of the conversations
that occur within the classroom, and they are unable to comprehend situations wherein certain
hurtful or offensive remarks are made by the students. This compromises their ability to maintain
disciplinewithin the classrooms. Moreover, the use of sarcasm, idioms or proverbs is ineffective
in engaging the students to participate in a class discussion, since the students are not familiar with
such literary tools. In addition, the use of humour within thestoom is mostly ineffective since

the students cannot perceive the intent or are not familiar with the phrases or terms used.

Since there are difficulties in the process of comprehending sarcasm, there is a lack of laughter in
the classroom. This wastause of the fact that cultural and language barriers implies that the
jokes were not perceived by the students in the way that it was intended. However, the teachers
continued to make efforts to use laughter as a tool for engaging the class. Whilé tmegbkes

could not be comprehended by the students, some made them laugh and enjoy the class. It has been
observed that with experience, the teachers become more skilled in using laughter as a tool to keep

the students engaged with the class discussions

The difference in behavioural aspects and cultural norms across nations also present a hurdle to
the teaching process. The majority of the teachers are British, which has an individualistic society
and is a low context culture. On the other hand, tladian and the Asian countries which accounts

for majority of the students, have a collectivist society and a high context culture. Such differences
contribute to the misunderstandings between the teacher and the students, as low context cultures
are direcin communication, while the people from a high context culture rely ofvadral cues.

This implies that the British teachers are unable to perceive the actual intended message as
conveyed by the Arab and Asian students. The lack of appropriate skiisciive the nonerbal

cues like voice modulation, body language, silence and facial expression makes the teachers

ineffective in communicating with certain student groups.

A difference in parental interference and the independence levels of the stoaeatalso been
detected to present a hurdle for the teachers. In Britain, the parents rely on the teacher significantly
to provide appropriate education, academically and behaviourally for the students. Therefore, the

teachers have the liberty to develbeir own lesson plans, which is usually not contradicted by
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parents. However, this is not true in the case of the UABRccounbf the Asian parents. They

prefer to play an active role in the lives of the students, and hence, it is common for thetparent
teach something contradictory at home. This leads to cognitive dissonance in the minds of the
students, confusing them and therefore, undermining the effectiveness of the lessons. Therefore,
the teachers are required to figure out how they minimesehthnces of such cognitive dissonance.

In addition, the students in Britain expect the teachers to provide them with the answers. However,
the Arab and Asian students are more sincere and merely expect the teacher to offer guidance.
Adjusting to such di#rence in the behaviour of the students similarly presented the teachers with

a cultural obstacle that they had to overcome.

Secondly, the findings have revealed that there are instances where the culture of the teacher has
had an impact on the behavionirthe students. Since the teacher does not belong to the same
culture as the students, it has been observed that they are disrespectful and rowdy in class. This is
especially true for the students who are Asian and Arabic, who have been observed ltngoe yel

and throwing pens without any regard for the presence of the teacher in the classroom. In addition,
the Arab students have expressed their discomfort on account of the use of sarcasm within the

classroom, since they are not familiar with such litetaoys.

This study has also highlighted that since the teachers are female, there have been instances where
the fathers of the students have been disrespectful to them. This is indicative of the presence of
gender stereotypes within the minds of the patévioreover, in the UAE, the parents are actively
involved in the teaching process and hence, it becomes the responsibility of the teacher to
communicate with the parents. Since this is not the norm for the teacher in their home countries,
the inability b effectively interact with the parents is reflected on the behaviour of the students.
There have been instances where the parents are comfortable with the approach of the teacher, and
therefore, they teach contradictory lessons to students at home. riduesuthe work of the
teacher, and confuses the students. It may be inferred that the parents may be more likely to trust
the teacher with respect to cultural lesson, if the teacher belonged to the same ethnic background.
Therefore, since the teachers &mwtish, the native students often find themselves confused

between right and wrong, and which lesson is to be followed.

Thirdly, native English teachers adjust several cultural aspects of their home country to suit the

classroom setting. In Britain, theachers are used to interacting with the students at a personal
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level. Sharing social media accounts with the students, and their ages, hobbies and other personal
information are commonly practiced in the home country of the teachers. However, suclkegracti

are considered to be culturally inappropriate within the UAE. As a result, in order to suit the
classroom setting, the teachers had to learn to keep their professional and personal lives separate.
The use of posters to instigate the students to gaatein a conversation was also a practice that

the teacher had to develop particularly to teach in the UAE.

Additional efforts in terms of avoiding sensitive topics related to politics, racism, or sexuality have
also been made so that all the studenmd®al comfortable in the class. Such topics are not openly
discussed in the UAE and hence, the teacher had to honour such norms by avoiding such topics in
the classroom. Another prominent change that has been adopted by several teachers includes
encouragig the students to think critically and not simply providing them with the answers to suit

the needs of the students. This is because the students, particularly the Arabs and Asians are more
sincere that British ones. As a result, they simply expect gegdom the teacher and not to be
spoonfed with the answers, which is the convention that NESTs were used to in their home
country. In order to suit the needs of the diverse students, the teacher, therefore, changed their

approach.

Based on the result$ the study, it can be concluded that there are several hurdles that the NESTs
encounter while teaching in Dubai. The results have revealed that with experience, some of the
teachers have been able to overcome certain hurdles, while others have bedivendffes also
apparent that there are certain negative impacts on the behaviour of the students on account of
cultural background of the teachers. In order to fulfil the Vision 2021 which involves developing

a world class education that meets the dlatandards, such negative impacts ought to be
minimised. In addition, the need for further adjustment of the cultural aspects of the home country
of the teachers to suit the classroom setting ought to be evaluated. Thereafter, the necessary steps
have tdbe implemented so that the lessons are effective. Therefore, the investigation on the current
state of affairs of intercultural classrooms in some private schools in the UAE, in terms of how
English classes are conducted, have reviled that. While theetsd@wve been effective in taking
measures to improve the effectiveness of the lesson, there is room for improvement. Ways for the
improvement of prevailing circumstances have been suggested in the penultimate section of this

chapter.
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Based on the findirggof the study, it has been recommended that the educational institutions
should take the necessary initiatives to train the teachers for better cultural awareness. The training
programs should help in proper understanding of different cultures andidmeuyso that teachers

are more effective in avoiding any form of cultural conflict in the classrooms. The training
programs have also been suggested to include language training, to make the communication
between the teacher and the native students eligies been also recommended that the teachers
need to have better cultural sensitivity to understand the perspectives of different cultures. It has
been further recommended that the educational institutions should emphasize on maintaining
diversity amog the teachers, rather than focusing on only recruiting Caucasian teachers.
Moreover, it is essential to keep the student to teacher ratio as low as sixteen per class room.
Lowering the number of students per class room should help the teachers to pattentos on
individual students. Since, the UAE is looking forward to create a diversified and knowledge
based economy in the near future, it has been recommended that the ecotonal institutions should
design their teaching methods and curriculum accghgid globalised approach should be taken,

so that it can prepare the candidates for a diversified economy. The institutions have been
suggested to train their teachers to handle disturbances and ruckus created by students and to also

counsel their pareston how they should manage their ward.

The First Res eWhatate theaulusmltobstaates theh the ndinglish teachers

face while teachinginthe UAB?. The Findings indicated that t
between the studenaind the British teachers. As a result, the teachers were not able to use British
references to connect with the students nor were they able to appropriately understand the local
references made by the students in the class properly. Furthermore, teciresteemces where the
references and actions of the teachers were interpreted by the students or their parents as culturally
offensive. Therefore, it can be recommended that there is a need to establish a Cultural Awareness

Training program so that theatehers can be taught about the nuances of native UAE culture.

The Second Res e dowdoes Qe @iltute iofahe natwve seaclders influence the
behaviour of the studen3? The findings suggested that UAE
while the teachers originate from a culture which is individualistic in nature. Therefore, there is
considerable cultural differences between the teachers and the students. The students are exposed

to views and opinions of the teachers which can conflict wehb#liefs of the parents who teach
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their children these values at home. This can confuse the student which can adversely affect their
education. Therefore, it can be recommended that the parents should also be trained about
education in crossultural setings so that the parents can address the differences between the
cultures. The training program would enable the parents to teach their children the values of their
culture, effectively interact with the teachers and also allow the institutions to maimiigimlevel

of transparency.

The Third Research Question was O6To what ext
cultural aspects of their home country to suit the classroom setting within the international schools

of Dubai ?0. T hresearfeh imditated that teachiers finld & difficult to effectively
manage a class if it consists of all boys. The teachers have texplam certain references, over
pronounce words and even engage with students to ensure that they can addressusulijyng,

and racially insensitive behaviour among the students. It can, therefore, be recommended that
teachers also receive adequate training to address the erratic behaviour of the students and the
disturbances made during the class. Furthermore, théutiesti should establish paretgtacher

meeting so that the behaviour of the student can be discussed with the parent and how their ward

should managed in the classroom is evaluated.
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Appendices
A. Informed ConsentForms of the Research Participants

F'

Informed Consent
Multicultural Classrooms

The Cultural Perception of Native Teachers of English with

to take part in this doctoral study conducted at the British
will help me, the researcher, 10 understand the cross-
cultural classrooms in the

tly exist in multi
English teachers in handling

Thank you for agreeing voluntarily
University in Dubai. Your contribution
cultural communication and interaction that curren
UAE. The study is concerned with the cultural awareness
multicultural classrooms, in some private schools in the UAE.

oduced in which all identifying
only be retained for specific

Please be informed that a transcript of your interview would be pr
all information you

information are to be removed. The audio-recorded interview will
relevant period of one year from the date of conducting the interview. Thus,

provide for this study will be treated confidentially.

CONSENT

I have read and I understand the provided information and have had the opportunity to ask

quesﬁor}s. I unc!e{stand that my participation is voluntary and that I am free to withdraw at any
time, without giving a reason and without cost. I uiderstand that I voluntarily agree to take part

in this study and will be given a copy of this consent form.

For any further clarification, please contact:
Researcher No.: 0566371117

Supervisor Email: Christopher.hill@buid.ac.ae

Signature of research participant
1&% ----- Signature of participant -Sé:-eﬁ:ﬁ----

Name of participant--

Date ...S./LQ.AZQI 9
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Informed Consent

The Cultural Perception of Native Teachers of English with Multicultural Classrooms

Thank you for agreeing voluntarily to take part in this doctoral study conducted at the British
University in Dubai. Your contribution will help me, the researcher, to understand the cross-
cultural communication and interaction that currently exist in multicultural classrooms in the
UAE. The study is concerned with the cultural awareness English teachers in handling
multicultural classrooms, in some private schools in the UAE.

Please be informed that Iranscript of your interview would be produced in which all identifying
information are to be removed The audio-recorded interview will only be retained for specific
relevant period of one year from the date of conducting the interview. Thus, all information you
provide for this study will be treated confidentially.

CONSENT

I'have read and 1 understand the provided information and have had the opportunity to ask
questions. I understand that my participation is voluntary and that T am free to withdraw at any

flmez without giving a reason and without cost. I understand that [ voluntarily agree to take part
in this study and will be given a copy of this consent form.

For any further clarification, please contact:

Researcher No.: 0566371117

Supervisor Email: christopher.hill@buid.ac.ae

Signature of research participant

Name of participant--M;-é--M ENHENNET Signature of participant —-1¥4

Date .5/.!‘.14?42{_?_
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Informed Consent

Investigating the Cultural Perception of some Native Teachers of English at Dubai Private
Schools

Thank you for agreeing voluntarily 1o take part in this doctoral study conducted “‘:j ’f:ei:':;’f
University in Dubai. Your contribution will help me, the researcher, to understan o
cultural communication and interaction that currently exist in multicultural classrc-mms :,:r;-
UAE. The study is concerned with the cultural awareness of English teachers in handling
multicultural classrooms, in some private schools in UAE,

Please be informed that a transcript of your interview would be produced in which all fdennjfvfﬂg
information are to be removed. The audio-recorded interview will only be retained for the spec::lffc
relevant period of one year from the date of conducting the interview. Thus, all provided
information for this study will be treated confidentially.

CONSENT
I'have read and I understand the provided information and have had the opportunity to ask
qQuestions. I understand that my participation is voluntary and that I am free to withdraw at any

time, without giving a reason and without cost. | understand that I voluntarily agree to take part in
this study and will be given a copy of this consent form.

For any further clarification, please contact:

Researcher No.: 0566371117

Supervisor Email: chg‘gtoghgr.hill@buid.gc.ae

Signature of the research participant

Date .3.1.:.]5.?. =l A
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Informed Consent

The Cultural Perception of Native Teachers of English with Multicultural Classrooms

Thank you for agreeing voluntarily to take part in this doctoral study conducted at the British
University in Dubai. Your contribution will help me, the researcher, 10 understand the cross-
cultural communication and interaction that currently exist in multicultural classrooms in the
UAE. The study is concerned with the cultural awareness English teachers in handling
multicultural classrooms, in some private schools in the UAE.

Please be informed that a transcript of your interview would be produced in which all :‘denﬁfy'!:ng
information are to be removed. The audio-recorded interview will only be retained for specific

relevant period of one year from the date of conducting the interview. Thus, all information you
provide for this study will be treated confidentially.

CONSENT

I have read and I understand the provided information and have had the opportunity to ask
qQuestions. I understand that my participation is voluntary and that [ am free to withdraw at any

ﬁme, without giving a reason and without cost. I understand that I voluntarily agree to take part
in this study and will be given a copy of this consent form.

For any further clarification, please contact:

Researcher No.: 0566371117

Supervisor Email: Christopher.hill@buid.ac.ae

Signature of research participant

Name of panicipant---N—Qé-\':E Quick Signature of participant

V\.
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Informed Consent

The Cultural Perception of Native Teachers of English with Multicultural Classrooms

Thank you for agreeing voluntarily to take part in this doctoral study conducted at the British
University in Dubai. Your contribution will help me, the researcher, to understand the cross-
cultural communication and interaction that currently exist in multicultural classrooms in the
UAE. The study is concerned with the cultural awareness English teachers in handling
multicultural classrooms, in some private schools in the UAE.

Please be informed that a transcript of your interview would be produced in which all identiﬁ":"g
information are to be removed. The audio-recorded interview will only be retained for specific
relevant period of one year from the date of conducting the interview. Thus, all information you
provide for this study will be treated confidentially.

CONSENT

I have read and I understand the provided information and have had the opportunity to ask
questions. I understand that my participation is voluntary and that I am free to withdraw at any

!ime,. without giving a reason and without cost. I understand that I voluntarily agree to take part
in this study and will be given a copy of this consent form.

For any further clarification, please contact:

Researcher No.: 0566371117

Supervisor Email: christopher.hill@buid.ac.ae

Signature of research participant

Name of part1c1pan _CL PR S Ay Signature of pmnclp&&gw
Date —-- &= (D 1D
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Informed Consent

The Cultural Perception of Native Teachers of English with Multicultural Classrooms

Thank you for agreeing voluntarily to take part in this doctoral study conducted at the British
University in Dubai Your contribution will help me

CONSENT

I have read and | understand the provideq information and have had the opportunity to ask
| . rstand that my participation js voluntary and that I am free to withdraw at any
tme, without giving a reason and wj

N without cost. [ understand that [ voluntarily agree to take part
1n this study and wil] pe given a copy of this consent form.

For any further clarification, Please contact:

Rm..n»_-nssm:m

Supervisor Emai: christopher.hiIl@buid.ac.ae

Signature of research participant

Name of parﬁcipant._.;gﬂ.b \Y)‘)&Of/ d Signature of participant -‘@-

Date 28.-.11...19
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Informed Consent

The Cultural Perception of Native Teachers of English with Multicultural Classrooms

Thank you for agreeing voluntarily to take part in this doctoral study conducted at the British
University in Dubai. Your contribution will help me, the researcher, to understand the cross-
cultural communication and interaction that currently exist in multicultural classrooms in the
UAE. The study is concerned with the cultural awareness English teachers in handling
multicultural classrooms, in some private schools in the UAE.

Please be informed that a transcript of your interview would be produced in which all identifying
information are to be removed. The audio-recorded interview will only be retained for specific
relevant period of one vear from the date of conducting the interview. Thus, all information you
provide for this study will be treated confidentially.

CONSENT

I have read and I understand the provided information and have had the opportunity to ask
qQuestions. I understand that my participation is voluntary and that I am free to withdraw at any
time, without giving a reason and without cost. I understand that I voluntarily agree to take part
in this study and will be given a copy of this consent form.

For any further clarification, please contact:

Researcher No.: 0566371117

Supervisor Email: christopher.hill@buid.ac.ae

Signature of research participant

(W\i$J Cwb - Nooron

Name of participant-—-—--------==

14919

Signature of participant S22 02

Date
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Please pe informed tha o transcript of youy interview would be produced in which all identifying
information are 10 be removed The audio-recorg,

ed interview wil] only be retained for the specific
relevan; period o

f one year from the date of conducting the interview. Thus
information for th

, all provided
is study will pe Ireated confidentially,

For any further clarification, Please contact-

Researcher No.: 0566371117

Supervisor Email: christogngr.hill@buig .ac.ae

Signature of the research participant

- - -~ ‘
Name of Iz»articipant-E----W\II-YXL---P|'u U? Signature of participant Qﬂ\-d("p

Date 1S /10 /2019
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Informed Consent

Investigating the Cultural Perception of some Native Teachers of English at Dubai Private
Schools

Thank you for agreeing voluntarily to take part in this doctoral study conducted at the British
Unhver:sin' in Dubai. Your contribution will help me, the researcher, to understand the cross-
cultural t:‘ﬂﬂﬂlllﬂﬂ‘d"ﬂﬂ and interaction that currently exist in multicultural classrooms in the
UAE. The study is concerned with the cultural awareness of English teachers in handling
multicultural classrooms, in some private schools in UAE,

Please be informed that a transcript of your interview would be produced in which all idennﬁ’fﬂg
information are to be removed. The audio-recorded interview will only be retained for the specific
relevant period of one year from the date of conducting the interview. Thus, all provided
information for this study will be treated confidentially.

CONSENT

I have read and I understand the provided information and have had the opportunity to ask
questions. I understand that my participation is voluntary and that I am free to withdraw at any
tir_ne. without giving a reason and without cost. I understand that I voluntarily agree to take part in
this study and wil] be given a copy of this consent form.

For any further clarification, please contact-

Researcher No.: 0566371117

Supervisor Email: chri;togher.hill@buid.ac‘ae

Signature of the research participant

Name of participant—"(-:m---n—b;w Signature of participant M’/
Date 3. Io. lq
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