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Abstract
The dissertation explores the impact of charter schools on teaching practices in Abu Dhabi, of
the United Arab Emirates, by utilizing a mixed-method investigation that aims to offer insights
into the autonomy of teachers and their instruction strategies. The study involved 55 teachers
through quantitative surveys, and 5 teachers through qualitative interviews, to close the gap in
existing literature concerning charter schools in the United Arab Emirates. It was concluded
through quantitative research that teachers in charter schools have a high level of autonomy at
847%, who express their satisfaction concerning their capacity to select instructional strategies
and manage classroom activities. Through qualitative analysis, teachers praised the innovative
environment that was created by the management organization but voiced their concerns over
workload. The findings highlight the significance of striking a balance between suitable
support systems and autonomy to improve instructional quality and teacher job satisfaction.
This study contributes to the discourse on educational reforms by highlighting the necessity
for policies that support teacher autonomy and growth within the charter school framework.

Keywords: charter schools, teacher autonomy, job satisfaction, instructional practices.
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Chapter 1: Introduction

1.1 Research Background

Charter schools have been an essential part of the educational terrain for more than
three decades since the establishment of the first charter school in Minnesota state of the
United States in 1992. These publicly authorized institutions are supported by the states and
government to deliver tuition-free education similar to traditional public schools (Dallavis &
Berends, 2022). However, compared to traditional public schools, they have more autonomy
such as curriculum choices, staffing, innovation, and instruction. In order to promote school
creativity and autonomy, charter schools are managed by stakeholders such as teachers,
parents, community organizations, or private agencies (Berends, 2015). In exchange for their
wide range of flexibility, charter schools are required to accomplish specific student
achievement targets as required by independent governing officials (Cheng et al., 2017).

Despite the existence of the charter schools’ sector for less than three decades, it has
been experiencing phenomenal growth in the last twenty years, which is attributed to
leadership focus on reforms that offer a wide range of opportunities for families and children
with low incomes, students of color, and students with low academic achievements (Berends,
2015). In the United States, the number of public charter schools rose roughly from 5,300 to
7800 between the academic year 2010-2011 and 2021-2022. In comparison, the number of
traditional public schools” number decreased to 91,400 from 93,500. As a result, the
proportion of charter schools was elevated to 8 percent in the academic year 2021-2022
compared to 5 percent in 2010-2011.

The number of students who enrolled in public charter schools more than doubled to 3.7

million from 1.8 million from autumn 2010 to autumn 2021. Meanwhile, during the same



period, the number of pupils registered at traditional public schools fell by 2 million, from
47.4 million to 45.4 million as a result, the proportion of students of all traditional public
students who registered with public charter schools rose from 4 to 7 percent between autumn
2010 and autumn 2021 (NCES, 2023).

Charter schools are not exclusive to the United States. For example, there are multiple
examples of charter school models in other countries such as Canada, New Zealand, Sweden,
and England. These countries have a comparable system in place intending to enhance
educational possibilities and are referred to as “independent schools” or “free schools”.
Charter school laws and policies are intended to facilitate the establishment of new
educational institutions that function independently of the rules that apply to traditional public
schools. For example, Sweden established school reforms in 1994 which allowed the
allocation of government funds to schools that could operate privately and, resulted in a series
of “independent schools” that were managed privately and developed over the next several
years with a high degree of operational autonomy similar to charter schools which are found in
the United States (Cheng et al., 2017).

The United Arab Emirates (UAE) implemented educational reform efforts as part of its
2021 vision to be ranked among the world’s top nations by establishing an economy based on
diverse knowledge. In its 2021 vision, the UAE strongly focused on overhauling the
educational system and teaching methodologies to create a first-rate educational system (UAE
Cabinet, 2010).

In the UAE, the educational structural system is almost evenly divided between the
private and public sectors, with 639 public schools and 580 private schools in 2024
(International Trade Administration, 2023). In the public schools, nationals of the United Arab

Emirates are entitled to free education along with citizens of the Gulf Cooperation Council



(GCC). Furthermore, high-achieving expatriate students are also entitled to free education in
public schools, while private schools can be attended by both UAE citizens and non-national
students for a specific fee (UAE Government, 2022). The Ministry of Education (MOE) is
responsible for all matters about education, including education institutions and colleges.
Moreover, the MOE oversees public schools using identical curricula under the umbrella of a
unified single system. On the other hand, the MOE does not actively oversee private schools
and or their curricula (except for Islamic studies, Arabic language, and social studies), yet it
establishes criteria and guidelines that all educational institutions should adhere to (UAE
Government, 2022). In addition, the MOE instructions and policies are adhered to by the local
education authorities, such as Dubai’s Knowledge and Human Development Authority
(KHDA), and Abu Dhabi’s Department of Knowledge (ADEK), where they ensure they
oversee and supervise the evaluation of private and public schools in various emirates via
regular inspections (Alhosani, 2022).

Private schools in the UAE provide a range of various curriculum schemes such as
British, American, and Indian, along with the MOE system to cater to the educational needs of
UAE citizens and expatriate society. ADEK’s Commitment to diversifying the Abu Dhabi
public education sector was reinforced by the introduction of a third model through the
induction of the first charter school in the academic year of 2018-2019. The number of
enrolled students was 1,925 students, this was followed by another 12 charter schools in the
academic year of 2019-2020, where 13,708 registered students enrolled in charter institutions.
The charter schools in Abu Dhabi are managed by private education organizations and offer an
American-based curriculum, free for UAE citizens and GCC pupils who reside in Abu Dhabi
(ADEK, 2022). The first students to register under the new systems were cycle one student

from kindergarten through to grade 5, followed by enrollment scheduled for subsequent



classes at the middle and high school levels. In the academic year 2021-2022, there were 31
charter schools serving the emirates of Abu Dhabi, with as many as 42,186 registered students
(ADEK, 2022). In 2022, the MOE initiated an equivalent project intending to adopt the Abu
Dhabi Charter Schools Model, where they started with ten schools across six emirates
intending to increase the number of schools to twenty-eight schools in three years (The

National, 2022).

1.2 Statement of the Problem

Teachers play a pivotal part in the movement of charter schools, where expanding
teachers’ professional possibilities and embracing new roles for them is central to the theory of
action that underlies charter schools (Ni, 2017). The early proponents of charter schools
viewed teachers as experts who should be empowered to provide creative instruction and
collaboratively contribute to vital decisions relevant to the school structure and organization
(Kolderie, 2007). Upon close examination of the legislation for charter schools, it has been
revealed that the majority of the legislation's wording emphasizes the role of teacher
engagement and involvement as a core element of their principals (Ni, 2017).

Charter schools are granted more latitude in meeting performance standards in
comparison to traditional public schools, however, they are held responsible for meeting
specific standards under their contract with public entities, such as government or local
authorities. As a result of being given freedom from the numerous regulations set by districts
and governments, charter schools can create a working environment that can be appealing to
many teachers (Roch & Sai, 2017).

According to Malloy and Wohistetter (2003), teachers and administrators in the charter

school sector appear to have more autonomy when it comes to selecting the curriculum,



employing staff, and putting instructional practices into practice. In addition, teachers may
favor working in charter schools, because they are more likely to find peers who share similar
teaching and learning philosophies that align with the mission or vision of charter schools.
Furthermore, “Finnigan (2007) indicates that frameworks within the charter schools’
institutions, which equally focus on accountability, catalyze the development of advanced
innovative concepts and methodologies”.

However, these theories are not always backed by empirical data currently available on
charter school teachers. According to research, charter schools do not always encourage
professional autonomy, even if they are exempt from numerous government and state rules.
As reviewed by Berends et. al (2012), numerous charter schools tend to mimic traditional
schools' instructional methods and curricular standards of traditional schools rather than being
innovative in their approach.

Many Charter schools may have to shoulder the burdensome situation of managing their
operations with little assistance, therefore an increasing number of charter schools are utilizing
the use of management organizations (MOs). Their main function is to manage multiple
charter schools while granting them access to proven capacity to cope with many of the
responsibilities of initiation and maintenance of institution (Scott & DiMartino, 2010).
However, the strategies used by several MOs may lead to different degrees of educators'
satisfaction and working conditions compared to stand-alone charter schools due to scale-
based approaches. According to research, these types of organizations focus on efficiency-
focused approaches, which may prioritize the use of a single unified curriculum and
instructional approach across their schools, and therefore most likely restrict the autonomy of
their teachers and administrators (Scott & DiMartino, 2010). In addition, although teachers at

charter schools may feel they have more control over school policies, they have a higher load



of work in comparison to teachers at traditional public schools (Ni, 2012). Lastly, when
compared to their counterpart in traditional public schools, charter school teachers are more
likely to leave the profession or transfer to another type of school due to the greater percentage
of inexperienced and uncertified teachers as well as the low rate of union membership (Stuit &

Smith, 2012).

1.3 The Rationale of the Study

There have been robust investigations on charter schools in the last fifteen years with the
progression of experimental and quasi-experimental approaches using longitudinal data
relevant to student achievements from both the districts and states in the United States
(Abdulkadiroglu et al., 2011; Angrist et al., 2013; Betts & Tang, 2011; CREDO, 2013; Dobbie
& Fryer, 2011; Furgeson et al., 2012). As stated by Bereneds (2015), several recent studies
evaluating charter schools have focused mainly on how these types of schools affect outcomes
for students' achievements, rather than the impact of charter schools on practices by teachers
and administrators. Additionally, numerous evaluations of charter schools on students'
achievements have not been consistent, with the majority of the results being favorable, and
the remainder of the findings being negative or inconclusive. For instance, reliable research by
Betts and Tang (2018) revealed there are propitious effects on mathematic achievements in
elementary and middle school, but not in high school. When it comes to reading, they
discovered that middle school students at charter schools surpass those in public schools,
however, there are no significant effects on either high or elementary schools.

As stated by Sass et al. (2016), many students have produced favorable outcomes
regarding completing high school and college, as well as labor market earnings when they

attended charter schools. For example, their findings have concluded that students who



attended charter high school resulted in an average increase of ($2,300) in yearly earnings up
to twelve years after middle school, which is equivalent to twenty-five years of age.

According to several studies (Dallavis & Berends, 2022; Berends, 2015; Cheng et al.,
2017), the heterogeneous effect of diverse charter schools which is caused by the
implementation of various managements and operators leads to inconsistent findings in
different studies.

Furthermore, while much available current research provides insightful views into the
relationship between charter schools and outcomes, they do not identify the potential
mechanisms that account for such impacts. Therefore, it is vital to advocate for analyzing the
circumstances around the effectiveness of charter schools to comprehend the heterogeneous
effects (Berends, 2015). In addition, when seeking to determine the significance of a particular
organization such as a charter school on teachers’ instructional approaches, there is limited

research in that field especially within the United Arab Emirates.

1.4 The Significance of the Study

The United Arab Emirates has implemented various reforms to enhance the caliber and
efficacy of its educational systems since its inception in 1971. In the past, the educational
authorities tended to copy curriculum reforms from the United States, United Kingdom,
Australia, and other countries which resulted in an unstable curriculum reform process (Kippel
& Ridge, 2019). The advent of charter schools in the last five years implies a substantial shift
in educational policies and practices. Therefore, policymakers, educators, and researchers are
required to understand how charter schools affect teachers' instruction to assess the success of
such educational reforms and make a decision on how to proceed in the future. This study

offers insights into teachers’ experiences and suggests recommendations for possible



enhancement of the UAE educational system by investigating the impact of charter schools on
teacher’s practice.

The significance of the study lies in closing the gap between the empirical evidence and
theoretical underpinning relevant to the impact of charter schools on teachers' practice. Even
though the theory substantiates a strong emphasis on the autonomy and empowerment of
teachers, the actual data paints a more complicated and nuanced picture. Research indicates
charter schools frequently replicate traditional instructional methods, which diminishes the
expected advantage of increased autonomy (Berends et al., 2012). Therefore, it is worthwhile
to investigate to give an insight into teachers' autonomy and working conditions, as well as the
impact of charter school organizations on teacher practice within the context of the United
Arab Emirates. Moreover, although there is an exponential growth of charter schools within
the nation there is almost non-existent research in the United Arab Emirates, which could be
attributed to the fact that charter schools just recently have been introduced in the country.
This research will aim to tackle the knowledge gap on the impact of charter schools in UAE

and contribute to its effects on teachers' instructions.

1.5 Purpose of the Study

The research aims to provide a comprehensive understanding of the impact that the
establishment and expansion of charter schools especially those operated by private
management organizations have had on the autonomy, and work satisfaction of educators in
Abu Dhabi of the United Arab Emirates. In addition, the study aims to investigate how
educators feel about changes in instructions within a charter school setting. Looking beyond
the perspective of individual teachers, the research aligns with a broader debate on the overall

impact of charter schools on students' performance. Most of the current research conducted on



charter schools focuses primarily on the academic performance of students, with mixed and

inconclusive results.

1.6 The Research Questions

The research aims to answer the following questions:

1. How does the introduction and growth of charter schools, particularly those managed
by private management organizations, impact the autonomy and instructional practices
of teachers in the United Arab Emirates?

2. What is the relationship between teachers' perceptions of autonomy and job
satisfaction within charter schools, and how does the presence of management
organizations influence this relationship?

3. To what extent does the introduction of charter schools in the UAE contribute to a shift

in teachers' instructional practices?
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Chapter 2: Literature Review

2.1 Introduction of the Literature Review Chapter

The literature review examines the various effects of charter schools in the US and UAE
while focusing on the autonomy of educators, collaborative learning, and the impact of
leadership within these institutions through the Theory of Planned Behavior (TPB) and
Distributed Leadership Theory (DLT) (Ajzen, 2011; Mayrowetz, 2008). Furthermore, the
analysis will look closely at the job satisfaction of teachers, their working conditions, and the
multiple implications for instructional practices. it is vital to note the limited research on
charter schools in the UAE, therefore the literature review focused on studies in the US to
enrich our understanding and improve our knowledge of their operations and instructional

dynamics.

2.2 Theoretical Framework

The study will draw from the Theory of Planned Behavior (TPB) and Distributed
Leadership Theory (DLT) to comprehend teachers' decisions, and the leadership impact on
instructional practices within charter schools, by focusing on autonomy, collaborative
learning, and structures of organizations (Peterson & Ritter, 2023; Mayrowetz, 2008).

2.2.1 Theory of Planned Behavior

The influence of charter schools on teacher’s instruction can be better understood by
using the Theory of Planned Behavior (TPB) as part of the theoretical framework. The TPB is
a widely recognized theory relevant to psychology and has been utilized to understand and
anticipate human actions (Ajzen, 2011). TPB offers a useful lens for understanding and

forecasting the actions of individuals, which includes teachers’ instructional methods, as well
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as the implementation of curriculums and student agreements within the environment of
charter schools. In the context of education, the theory is a determinate factor in self-regulated
learning, and therefore an indication that planning plays a vital role in the learning process
(Mann & Willans, 2020).

According to Peterson & Ritter (2023), the TPB asserts that behavioral intentions are
subjected to the influence of subjective norms, attitudes, and perceived behavioral control.
Research has shown the linearity of the education system can impact the pedagogical
proficiency of teachers, which includes their planning, implementation, and evaluation skills
(Nada et al., 2022). This indicates the influence of TPB on intention, attitude, and perceived
behavioral control which will be able to shape and direct teachers’ practice, and therefore
reflected through designing lessons and delivery of instructions.

Henceforth, the integration of TPB into the theoretical framework will aid in building
more focused interventions to improve teachers' practices, and students' achievements, and
offer valuable information on the elements impacting teachers’ instructional behaviors in
charter schools.

2.2.2 Distributed Leadership Theory

Within the theoretical framework emphasizing the importance of charter schools on
teachers’ instructional practices, distributed leadership plays an important role. The theory
challenges the hierarchical structures of leadership by stressing the importance of a collective
approach within an organization (Spillane, 2004). Distributed leadership theory is relevant to
the settings of charter schools, as the decision-making and instructional leadership are
frequently distributed among various stakeholders, including administrators and teachers

(Modeste et al., 2018).
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According to research, various schools were continuously failing to achieve the most
basic requirements due to a clear lack of distribution of leadership responsibilities to their
teachers (Rutherford, 2006). As concluded by Printy and Marks (2003), strong instructional
leadership which is an essential element of distributed leadership, is critical for supporting
teachers’ commitment, as well as their instructional practices. Moreover, the correlation
between instructional leadership and teacher job satisfaction has been emphasized, suggesting
that there is a significant influence of distributed leadership on teachers’ overall well-being
and professional experience working in educational institutions.

It is important to note the relationship between instructional leadership and teacher
instruction is channeled via having a supportive school culture and teachers' collaborative
environment (Modeste et al., 2018). These findings highlight how interconnected distributed
leadership can have an impact on different facets of educational settings (Yan et al., 2020).

Therefore, incorporating distributed leadership into the theoretical framework provides
an extensive understanding of the dynamics of instructional leadership within charter school
contexts, which in turn highlights the group decision-making process and its influence on the

professional experience and instructional practices of teachers.

2.3 Education Reforms and Introduction of Charter Schools

2.3.1 Education Reforms and Introduction of Charter Schools in the United States

In the US, the racial achievement gap within the public education sector has been of
major concern. The standardized assessment has revealed that Hispanic and Black students
underperform in comparison to their White peers in both reading and math, as well as having
higher dropout rates. These disparities led to many educational reforms throughout the past

century (Hemphill et al., 2011). Numerous impacted students lived in urban areas with high
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levels of ethnic and racial segregation, which resulted in increased difficulties in academic
attainment (Epple et al., 2016). Despite the various reforms aimed at improving urban
education, there is little evidence to support improvement in teacher qualities, student
attendance, and academic performance (Golann, 2015).

With a great focus on market-based reforms that include performance incentives,
evaluation of educators, high stakes assessments, as well as the reorganization or closure of
schools that are not performing well, the NO Child Left Behind Act of 2001 created a
framework of both competition and accountability. Nevertheless, significant achievement gaps
still exist across socioeconomic and racial groups (Mehta, 2013; Golann, 2015). The rapid rise
of charter schools over the last thirty years indicates the shift towards providing alternatives
that are designed to address such inequalities, particularly for students of color,
underachievers, and those coming from low socioeconomic upbringings (Berends, 2015).
President Obama’s endorsement to charter schools, as part of the Race to the Top campaign, is
a clear indication of the federal push for an innovative educational model that aims to improve
opportunities and outcomes for underprivileged students (Education Week, 2013).

2.3.2 Education Reforms and Introduction of Charter Schools in the UAE

Upon reflection on the economic and social development of the nation, The United Arab
Emirates has integrated various educational reforms since its inception in 1971 to raise the
standards and efficiency of its educational system (Kippels & Ridge, 2019). ADEK was
established in 2005 to oversee the education section in Abu Dhabi, as a result of reforms
which were stated by the Ministry of Education in the early 1990s (Matsumoto, 2019). For
better enhancement of the pedagogical outcome and instructional practices, ADEK
incorporated the Public-Private partnership (PPP) in 2006, by integrating the Australian

Curriculum to boost English proficiency among their educators (Dickson, 2012).
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In 2010, ADEK launched the New School Model (NSM), which aimed to elevate
academic achievement by promoting a bilingual education system, thus employing thousands
of Native English-speaking educators to teach core subjects (Badri & Al Khaili, 2014). In line
with the international reform movements that emphasize standardization, accountability, and
competitiveness, ADEK and the Ministry of Education embraced the contributions of Western
nations (Matsumoto, 2019). The introduction of UAE Vision 2021, aimed to ensure that the
UAE is positioned among nations by having, innovative education that focuses on top-notch
systems and preparing students with twenty-first-century skills to compete globally (UAE
Cabinet, 2010).

However, despite these initiatives, UAE schools especially public schools have been
lagging international assessments like MAPs, PISA, and TIMMS, with the academic gaps
more noticeable among Emirati nationals. There has been an urgent need for improvement in
educational development as highlighted in the “Abu Dhabi Education Reform: The Road to
2030" report by ADEK, which reveals that around 95% of recent graduates of Emirati
nationalities required remedial courses to be able to apply for universities (ADEC, 2012). The
Emirati School Model (ESM) was introduced in 2017 by MOE, as well as the publicly funded
charter schools in 2018 by ADEK, which reflects the continuous efforts in order to revitalize
the education sectors thereby developing a skilled labor workforce that can compete
internationally and contribute to the knowledge economy of the future (Hijazi & Shaglaih,

2023; Zawaya, 2022).
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2.4 Charter Schools

2.4.1 What is a Charter School?

Charter schools are government-funded public schools; however, they have a different
organizational setup from traditional public schools; Instead, these types of schools are
charter-operated by community organizations, guardians, educative professionals, or private
entities to promote both creativity and anatomy. In return for this independence and
flexibility, charter schools are subject to national accountability benchmarks, like the No Child
Left Behind Act of 2001 “NCLB”, which mandates testing in specific grades and setting up
academic performance goals (Berends, 2015).

Although there are variations that exist across different states in the US regarding charter
regulations, there are two essential features that are consistent about charter schools: First,
charter schools are not permitted to collect tuition fees from students, and second, in the event
of oversubscription, admission requirements cannot be imposed. Therefore, schools must
conduct a lottery, to choose pupils at random for those open seats (Epple et. al, 2016). Another
significant aspect of charter schools in the US is that they are recognized as the school of
choice, which is distinguished from the regular public schools where students are assigned to
educational institutions based on residence. In charter schools, students can choose to enroll
regardless of their place of residence (Cheng et al., 2017).

As Buchanan and Fox (2003) have stated, charter schools possess a high degree of
flexibility and autonomy which allows them to frequently offer a wide range of educational
philosophies and organizational designs. For example, many charter schools in the United
States incorporate elements of a particular culture, teaching students about traditions,

languages, and world perspectives, these establishments are known as ethnocentric charter
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schools. Other charter schools may adhere to certain education models such as the Montessori
or Waldorf learning systems or focus on a specific area related to subject teaching such as
STEAM domains or performing arts (Cheng et al., 2017).

2.4.2 Types of Charter Schools

In the United States, charter schools can operate alone (free standing) or can be part of
Charter management organizations (CMO), or Education Management Organizations (EMO).
There are clear distinctions between CMOs and EMOs. CMOs are characterized as being a
nonprofit organization that functions similarly to districts without boundaries, where they
manage several charter schools and establish new ones, some examples of their organizations
include; Knowledge is Power Program (KIPP) which is the biggest charter school network,
Aspire, Green Dot School schools, and YES Prep. EMOs closely resemble CMOs, but they
vary in that they operate as for-profit entities, some examples of their organizations include,
Edison Learning, National Heritage Academies, Academia, and Imagine Schools (Berends,
2015).

Free-standing charter schools account for two-thirds of independent and affiliated
schools. It is important to note that the rise of franchised charter schools such as CMOs and
EMOs has been noticeable. However, CMOs have shown the most significant increase, as they
have been the most effective in obtaining philanthropic assistance. Between 2007-2008 and
2010-2011, the proportion of freestanding charter schools fell from 78% to 68%, while the
proportion of CMOs increased from 12% to 20%, and the proportion of EMOs rose from 10%
to 12%. Another feature of the school environment is that a sizable portion of charter schools
around 90% are brand-new establishments, rather than transitioned from traditional public

schools to charter school status (Epple et. al, 2016).
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The charter school initiatives have their detractors, for example, Ravitch and Stoehr
(2017) have stated that enhancing students' performances has not been fulfilled by charter
schools, because many vary in quality, with some being outstanding, some atrocious, and most
falling in between. In addition, there is an express concern concerning privatization of chart
schools and its negative impact on the public education system, particularly in the urban areas.
While several thorough examinations of charter schools demonstrate the beneficial effects of
charter schools, other studies have yielded varied effects, showing that there less evidence to
support the expansion of charter schools via government programs and policies; This often
inconsistent finding is explained due to the heterogeneous effects of charter schools, where
different types and operators of charter schools have specific standards of organizational
settings and instructional practices to facilitate students’ academic progress (Betts & Tang,
2016; CREDO, 2013).

In The United Arab Emirates, there has been a rapid growth of charter schools within the
country: As of the academic year of 2023 to 2024, there are 38 charter schools in the UAE,
which have 50,413 registered students, and it is operated by four different EMOs, including
Aldar, Taaleem, Bloom and New Century Education. The UAE charter schools stated that they
utilize American-based curricula and creative teaching approaches that aim to nurture future
global thinkers and leaders by recognizing students’ unique skills. Their mission is to raise the
educational standards, improve students' achievements, and enhance the efficiency in
delivering high-quality educational services, by collaborating with outstanding private school

operators, who they hold accountable for the student's academic performance (CSAD, 2023).



18

2.5 Attributes of Effective Charter Schools

Several randomized lottery investigations examined the school attributes that are
associated with specific traits, which concluded a favorable effect on the academic
performance of students (Epple et. al, 2016). In this context, clusters of urban charter schools
have challenged the expectations in the last two decades. The No Excuses Schools model has
gained attention to potential remedies for narrowing the achievement gap. Although there is no
official roster for such schools, the term “NO Excuses” has been adopted by some
exceptionally well-performing charter school networks in urban areas such as (KIPP, Yes
Prep, Aspire charter schools, Achievement First, and Uncommon School). Due to flexibility
and autonomy, not all school charter networks like KIPP may adopt the “No Excuses” model.
However, several characteristics set those schools apart, such as extended school days, explicit
focus on students' achievements through frequent student assessment, evaluation of data to
guide instructions, rigid disciplinary framework, and a process for coaching and supporting
teachers’ development (Cheng et al., 2017).

Multiple charter school studies have administered extended hours per day for learning to
facilitate increased educational sessions, lead to favorable outcomes for students'
performances. For example, Tuttle and colleagues (2010) established that KIPP networks that
utilize longer hours for learning have produced favorable results compared to regular public
schools. Moreover, the scholars identified that some KIPP schools have produced better
academic results even though they had shorter days compared to other KIPP schools that had
longer days, thus, the researchers concluded that longer days are the only contributing factors
that lead to better academic performance, but rather how that time is utilized. Additionally, the

study highlighted the improvement of success for students was higher in KIPP schools that
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dedicated more time to teaching practices than those that time away from essential teaching
methods. The majority of other investigations related to lottery methodologies indicate a
positive association with prolonged school days (Angrist et al., 2013; Furgeson et al., 2012;
Hoxby et. al, 2009).

Another important attribute of effective charter schools is the comprehensive emphasis
on school academic success which is linked to positive results for students in reading and
math. To evaluate school performance goals, many lottery-driven investigations counted on
principals' evaluations. The studies revealed that principals in charter schools who placed huge
emphasis on surpassing the academic criteria set by the state and maintained an unwavering
focus on academic objectives had a positive impact on students' achievements (Furgeson et al.,
2012).

In research conducted by Berends et al. (2010) that utilized propensity-based
equivalence results to align between students from regular public schools and charter schools,
the scholars identified a favorable correlation between students' academic performance and
collective educators' surveys regarding school achievement focus. The metric for gauging the
focus on achievement levels included a scale driven by inquisitions posed to educators,
inquiring whether they anticipated that each student would fulfill their task, if they kept
students motivated by encouraging them to persist when facing difficult tasks, and irrespective
of the challenges, they established high expectancies for academic performance.

Research findings have illustrated that charter schools that have high expectations for
student conduct and regularly reinforce the behavioral rules and guidelines have produced
favorable outcomes on student accomplishments, even though this trait is assessed in different
research investigations. The spectrum of behavioral policies can differ significantly in various

charter schools as described by Hoxby et. al, (2009), this could range from anticipation to
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respectful behavior from both educators and students, with minor behavioral misconducts
disciplined consistently. In addition, Furgeson et al., (2012) described in their study, that there
is an absolute intolerance for hazardous conduct by NO Excuses Schools that is required to be
agreed upon by guardians and students. Lastly, Golann (2015), outlined that No Excuses
schools adopted an uncompromising stance on behavior regulation, where the schools enforce
a set of guidelines for rules and expectations with minimal tolerance for any deviation,
therefore students are held accountable for their behavior by ensuring consistent consequences
for any type of infraction regardless of their nature.

On the other hand, there has been some controversy surrounding the behavior
regulations applied by these schools in the field of education. As stated by Horn and Wilburn
(2013, p. 223); Applying such a rigorous stance on behavior, to ensure that students adhere to
instruction will result in students thinking poorly. Furthermore, Golann (2015) elaborated that
such behavioral systems undermine students' self-confidence, identities, and ability to make a
decision, therefore inadvertently reinforcing class-based skills and behavior, which leads to
shaping students into worker learners rather than lifelong learners.

Another attribute of an effective charter school, which has a favorable effect on
achievements for students, is offering guidance, support, and feedback for teachers. As
concluded by Dobbie and Fryer (2013), charter schools that demonstrate the most significant
achievements are those that deliver extensive guidance, and feedback regarding their methods
of instruction (See also Furgeson et al., 2012).

Moreover, the use of data-driven decision-making is another feature of highly successful
charter schools, where educators use student records to inform them about their teaching
methods. During their study in New York, Hoxby and colleagues (2009) concluded that

students achieve higher academic records at the end of the year assessments when relying on
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baseline evaluations during the academic year. Likewise, a study implemented in Boston
determined a beneficial correlation between the effects of charter schools on state exams and
conducting extra tests throughout the academic year (Angrist et al., 2013).

While much of the literature provides insights into factors that correlate with positive
academic influence in various charter schools, as well as some of the instruction methods and
organizational structure that contribute to their success, there is still a need for more research
to comprehend how these specific attributes are integrated into a coherent instructional and

organizational framework of these institutions (Epple et. al, 2016).

2.6 Impact of Contextual Factors in Charter Schools on Teachers' Satisfaction

It is important to look at elements such as organizational demography or the nature of
educators' relationship between individuals and school settings, and its overall impact on
teachers' satisfaction (Shen et al., 2012). Studies suggest that charter schools have a distinct
appearance from traditional public schools; For example, in charter schools K-8 education, is
less expensive than in secondary schools, therefore many charter schools opt to manage
elementary schools.

In addition, according to data from the National Center for Education Center, there are
lower average number of students in charter schools averaging 361, compared to Traditional
Public Schools averaging 510 (Roch & Sai, 2017). Studies suggest that teachers seem to be
happier working in elementary schools coupled with limited-size schools. In addition, reports
identify that the more compact the size of the school is, the better the connections between
organizational educators, therefore creating a more gratifying job environment (Shen et al.,

2012).



22

Moreover, charter schools are more likely to be found in large urban regions with a 52%
probability in the US, compared to 25% of traditional public schools (Roch & Sai, 2017).
Teachers typically document lower levels of career gratification when they are employed in
smaller settlements. Furthermore, it is important to note that charter schools regularly employ
deliberate enrollment practices to influence the composition of their students. For instance,
charter schools may selectively enroll students from particular social and racial upbringings.
Certain charter schools cater to students from low socio-economic status, and some others
serve a high percentage of wealthy and white students. Besides, a considerable number of
charter schools do not accept students of determination or provide a restricted range of
services to them (Ni, 2017).

Commonly, educators feel less content when they work in schools with higher
prerequisites, such as with a higher proportion of minority students, higher levels of ethnic
mismatch, and higher levels of misbehavior reports (Shen et al., 2012). Surveys indicate a high
number of charter schools cater to students with socioeconomic disadvantage (34%),
compared to traditional public schools (20%). In addition, an even higher number of charter
schools (64%) cater to students of racial and ethnic communities compared to traditional
public schools (48%) (Roch & Sai 2017).

According to earlier research, students from families with low socioeconomic status are
more likely to engage in negative behaviors, such as ongoing disruptions, and unlawful
misconduct. Additionally, students of ethnic minorities and low socioeconomic status may
display trends of disengagement from educational institutions, ranging from high levels of
nonattendance, truancy, and sometimes withdrawal from education, therefore teachers may

experience a lower level of job satisfaction as a result of these reasons (Wong et al., 2015).
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2.7 Characteristics of Teachers Working in Charter Schools

Teachers in charter schools may have different characteristics from those who attend
traditional public schools, as they can select which charter schools to join according to beliefs
and values that may match their views and interests, as well as those of their coworkers who
convey similar teaching objectives and methodologies (DeArmond et al., 2012). However, due
to the diversity of charter schools in the US, this means they are not all mission-specific and
could target more market or revenue-oriented avenues.

Study’s findings indicate that charter school educators are more junior than traditional
public schools; 34% are under thirty, in contrast to 20% of their peers in traditional public
schools. Moreover, a notable 37% of charter school educators have less than three years of
experience, compared to 16% of their peers in traditional public schools.

Furthermore, within charter schools, EMOs and CMOs’ teachers are much more likely
to be younger than in stand-alone charter schools (Stuit & Smith, 2012). This is supported by
Cannata and Pefialoza (2012), who stated that educators teaching in independent charter
schools have an average of 7.4 years of teaching history as opposed to 5.6 of educators who
teach in Management Organizations. Academics propose that EMOs are inclined to hire less
experienced teachers to minimize individual costs (Roch & Sai, 2017). Another study
conducted by Torres (2016a) concluded that charter institutions operated by CMOs invest in
junior educators, who have the energy and capacity to work for extended periods of hours and
therefore can meet the stringent challenges of those institutions. While some studies imply that
teachers have are older and more experienced are less likely to be happy to be working in

charter schools, some others have found no effect (Roch & Sai, 2017; Renzulli et. al, 2011).
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Alternatively, studies have indicated that charter institutions seem to draw educators
who graduated from elite universities (12%) compared to those who attend traditional public
schools (8%). However, charter school educators typically possess fewer advanced-level
credentials compared to their counterparts in traditional public schools (Cannata & Pefialoza,
2012). Conversely, researchers have discovered that there are not many discernible variations
in the contentment levels reported by instructors withhold different academic credentials
(Roch & Sai, 2017; Renzulli et. al, 2011).

It is important to note that many decisions on the promotion and termination of teachers
in charter schools are not constrained by external regulations and guidelines, therefore
managements in charter schools feel less inclined to grant long-term appointments to their
faculty. For example, Master (2014) has evaluated that administrators' assessments of
educators' effectiveness in charter schools frequently lead to a significantly greater percentage
of termination compared to their peers in traditional public schools. Teachers may feel
doubtful and anxious due to the greater latitude in termination; therefore, teachers are less
likely to remain in the schools because of the weaker job rights compared to traditional public
school teachers (Weixler et. al, 2018). Moreover, educators in charter schools have lower
unionization rates compared to their counterparts in traditional public schools, which can have
an impact on teachers' commitment to remaining in the schools, and therefore more likely to
move to transition to another unionized institution (Ni, 2012). Also, charter schools find it
difficult to recruit and maintain educators who prefer long-term opportunities and higher
salaries. For instance, charter institutions may employ educators through non-traditional
entities such as Teach for America, to target educators who recently graduated, without
advanced specialization in education for 2 years stint (Chadwick & Kowal, 2011). As

uncovered by Stuit and Smith (2012), charter schools employ a higher percentage of novice
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educators, resulting in elevated staff attrition rates. For example. Approximately 67% of
educators remain in their career after 2 years in the profession. Moreover, less than 25% of

Teach for America teachers remain in their original schools for a period exceeding 3 years.

2.8 Working Conditions and Teachers' Satisfaction

Charter schools are distinguished from other educational institutions due to their
operational flexibility, where they strive to give teachers independence and inclusive
environments. Teachers who are attracted to seeking opportunities to innovate their practice
are usually drawn to this type of institution. According to research, work satisfaction and
improvement of teaching practices are positively correlated with autonomy within such
an educational context (Renzulli et al., 2011). As noted by Ni (2012), charter schools generally
enjoy more autonomy in comparison to traditional public schools since they are given more
latitude by authorizing agencies.

However, there is a varied degree of autonomy that teachers experience within charter
schools. For example, efficiency-driven models are utilized by management organizations
such as Education Managment Organisations (EMOs), which may restrict the teacher's
abilities to make decisions and therefore may reduce their autonomy (Roch & Sai, 2017). On
the other hand, Charter Management Organizations (CMOs), may provide a mixed experience
by balancing the pursuit of organizational goals with teacher autonomy, albeit with varying
levels of success. KIPP is a franchise model that offers a great deal of autonomy at the school
level, supported by charitable fundings that alleviate pressure related to efficiency (Scott &
DiMartino, 2010).

Despite the opportunities for autonomy, many teachers in charter schools report a high

level of stress and workload, which adversely impacts their job satisfaction and their teaching
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practices (Roch & Sai, 2017). For example, some charter schools like CMOs, have high work
ethic standards, which can result in teachers working in their respective schools for up to sixty
to eight hours per week, which can exacerbate stress and cause burnout and turnover (Lake et
al., 2010; Torres, 2016a). Furthermore, compensation in charter schools may lag when
compared to traditional public schools, with teachers in EMO schools often earning less than
their counterparts in free-standing charter institutions (Ni, 2012).

However, it is well noted that charter schools can provide conductive settings that are
supportive of collaborative teamwork bringing staff members together behind common
missions and objectives, particularly when it comes to supporting students from low-income
families (Ni, 2017). In addition, the significance of leadership particularly in fostering a
cooperative and supportive working atmosphere cannot over overstated. Principals in charter
schools are often viewed as visionary leaders who foster trust and collegiality among their
staff by actively including teachers in the goal-setting and decision-making process within
their institutions (Boyd et al., 2011; Gross, 2011; Torres, 2016b).

Another crucial area, where charter schools have the potential to succeed is professional
development. Compared to traditional public schools, charter schools with a high degree of
autonomy and a vibrant instructional structure promote significant professional growth and
offer more advanced opportunities for training (Ni, 2017; Roch & Sai, 2017). The emphasis on
professional development, especially in CMOs, attempts to offset the high turnover rates
among their staff, though effectiveness varies in different institutions (Lake et al., 2010;

Weixler et al., 2018).
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2.9 Impact of Charter Schools on Teacher’s Instruction

After analyzing the literature mentioned above, it is important to summarize the findings
of factors that contribute to the impact of teacher instruction in Charter schools. In comparison
to traditional public schools, charter schools frequently grant instructors autonomy in making
important decisions, including the development of curriculum, instructional methods,
personalized instructional strategies, and assessment methods (DeArmond et al., 2012). One
notable attribute of charter schools is the teachers’ congruence with the mission and education
goals of the school. Teachers regularly choose to work in certain charter schools that accord
with their ideals. Their dedication to achieving the school’s objective is strengthened by this
alignment, which has s substantial impact on instructional techniques (Cannata, 2007).
However, as concluded by Rochi and Sai (2017), certain charter school organizations. such
EMOs have applied unified missions and curriculum and efficiency-focused instructional
strategies which may limit the teachers' autonomy and not align with educator's visions.

Looking at program coherence, charter schools can cultivate programs that have superior
coherence in comparison to traditional public schools. as stated by Cohen et al., (2014), this
involves appropriate alignment of the curriculum that is taught in the classroom with external
assessment and standards, ensuring that the content is delivered consistently and that the
materials are sequenced across different grade levels.

In addition, several charter schools implement revolutionary strategies in organization
and instruction, such as innovative staffing procedures, workplace infrastructure, educational
support services, and governance models, which can result in leading-edge instructional and
organizational strategies (Preston et al., 2012). With their distinct blend of flexibility and

accountability, charter schools have a higher degree of freedom to achieve the performance
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requirements while still being accountable for meeting these standards (Berends, 2015). In
order to experiment and adopt new ideas in the classroom, teachers are encouraged to explore
novel techniques by using their autonomy and accountability in a balanced setting (Rochi &
Sai, 2017). However, not all charter schools may meet the expectations for innovation
compared to traditional public schools due to the heterogeneity effect, where charter schools
are operated by different private organizations with each having different values and agendas
(Dallavis & Berends, 2022; Berends, 2015; Cheng et al., 2017).

Attributes of teachers are relevant to teachers' practice; For example, when compared to
counterparts in traditional public schools, charter school educators are often younger, have less
experience, and are less likely to have master’s degrees. In addition, charter schools have
fewer teacher certification restrictions (Oberfield, 2017). This could have an impact on the
teaching strategies and instructional practices applied by educators in these schools. In
addition, charter schools have a significant turnover of teachers and principals, which can
impact the overall pedagogy and instructional continuity of these institutions (Lake et al.,
2010).

In addition, numerous effective charter schools maintain high behavioral expectations
for both students and teachers which can have a positive impact on educators’ instructions; For
example, certain types of schools apply the “No Excuse” philosophy. This model fosters a
culture of strict behavioral expectations and high academic standards, as a result, educators
working in these types of environments might modify their pedagogical approaches and
classroom management techniques to adapt to the school guidelines (Cheng et al., 2017). other
effective charter schools frequently incorporate a similar set of strategies linked to stringent
discipline, high academic expectations, data-driven instruction, longer days, and frequent

feedback to educators. These types of schools provide a strong academic culture, with an
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increased focus on academics, and advancements in teaching strategies of educators (Angrist
etal., 2013; Furgeson et al., 2012).

Another important factor that can impact teacher instruction is the type of working
environment; For instance, many charter school teachers report a better supportive
environment for their students, a heightened sense of responsibility among staff members, and
increased student engagement compared to traditional public schools (Torres, 2016a). This
positive aspect is emphasized by many charters schools’ mission statement, which places
significant focus on cooperation and collegiality while supporting independent learning and
preparing students from disadvantaged socioeconomic backgrounds for post-secondary
education (Ni, 2017). In addition, leadership support plays a critical role in improving
teachers' instructions, as forward-thinking principals aim to enhance teachers' satisfaction and
promote a collaborative working environment (Boyd et al., 2011; Gross, 2011).

Conversely, educators at charter schools encounter many challenges; For example, due
to long working hours, and high expectations by management, there is an increased chance of
educator attrition. In addition, many teachers report having fewer professional development
training opportunities, working with colleagues less frequently, and having unfair evaluations
compared to traditional public schools (Weixler, Harris & Barrett 2018). Moreover, charter
schools tend to frequently serve a differentiated student population, including disadvantaged
students who are more difficult to instruct. This distinct demographic feature can have a
negative impact on the methods and strategies that can be applied by instructors in charter
schools, adding to the overall complexity and dynamics of the learning environment (Dallavis
& Berends, 2022). The combination of these unfavorable features and difficulties like
increased workload, stress, and job insecurity, can affect teachers' methods and general

satisfaction in charter schools (Roch & Sai, 2017). Nevertheless, efforts are being to address
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some issues like professional development programs, particularly by many CMOs, via

providing advanced professional development courses (Lake et al., 2010).

2.10 Conclusion of Literature Review Chapter

In conclusion, upon close examination of the education reforms in the US and UAE
which addresses the disparities in academic achievement, and therefore the motivation for the
establishment of charter schools. A deeper understanding of the complex dynamics within
charter schools is made viable by the detailed examination of charter school types, structures
of the organizations, and their effect on student outcomes, which is relevant for later sections
(Berends, 2015; Hijazi & Shaglaih, 2023; CSAD, 2023). In addition, the literature provides
important insights into how charter schools can impact students' achievements, highlighting
the positive correlation but cautioning against making conclusions due to regional limitations
and contradictory findings (Booker et al., 2011; Furgeson et al., 2012; Dobbie & Fryer, 2020).

Attributes of effective charter schools, like the “NO Excuse” model, with longer school
days, and emphasis on academic success, stand out as critical elements impacting student
accomplishments (Cheng et al., 2017; Tuttle et al., 2010). Moreover, the analysis of
organizational characteristics, working conditions, and contextual factors emphasizes the
diversity within these institutions. The body of research indicates the complexities of
educational landscape and highlights the importance of factors such as professional
development, teacher cohesion, and support from leaders in shaping the working environment
which has an overall impact on the satisfaction and instructions of educators (Boyd et al.,
2011; Ni, 2017).

At present, there is a significant gap in the literature regarding the impact of charter

schools in the UAE, with no available research in this field within the region. This lack of
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presence offers a significant opportunity to add to the scholarly conversation on education
reform and the potential effects of charter schools within the educational context of the United

Arab Emirates.
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Chapter 3: Methodology

3.1 Introduction

When conducting research, the methodology part is vital since it makes it easier to
collect and analyze data that are needed to tackle the research question. By providing a
comprehensive explanation of the methods utilized to gather, examine, and decipher the data,
which can demonstrate the extent to which the study findings are valid and reliable. The
current chapter gives insight into research methodology which is crucial for guaranteeing the
study’s transparency and reproducibility. Its main purpose is to present the reader with in-
depth information that can aid them in understanding the design of the research, data sampling
strategies, and methodology used to analyze the data. Additionally, the chapter discusses the
statistical techniques deployed to analyze the data and drive the conclusions based on their
findings. Lastly, the chapter concludes with the ethical considerations, which include

confidentiality matters and informed consent from participants.

3.2 Research Design

The study utilized an exploratory cross-sectional design for the research, integrating
qualitative and quantitative approaches to improve the validity and reliability of the study. As
stated by Johnson and Onwuegbuzie (2004), this type of research makes the data easier to
triangulate, by enhancing the reliability and validity which can provide a comprehensive
understanding of the topic. The research can address complex phenomena with great precision
and depth by utilizing the strength of combined techniques (Smith et al., 2016). In addition,

mixed methods are beneficial when it comes to an emerging area of research, by generating
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strong empirical data from various resources (Hendren et al., 2018), and are considered
invaluable by offering a view in a multidimensional manner (Guetterman et al., 2017)

The qualitative data were collected via an open-ended questionnaire to examine the
participants’ perspectives and experiences, which aimed to enrich the depth of the study, while
quantitative data comprised a survey to examine the predetermined factors systemically and
quantify the study’s aspects (Johnson & Onwuegbuzie, 2004; Wisdom et al., 2012). Surveys
are efficient methods of collecting data from a sizable population, therefore allowing for
statistical analysis of a range of phenomena, including attitudes and practices (Johnson et. al
2007; Elsawah et al. 2008). Moreover, the inclusion of open-ended questions can enhance the
versatility of the mixed methods approach, therefore promoting nuances of qualitative analysis
and aiding in comprehensive strategies for gathering data (Adams, 2015; Hendren et al.,
2018).

The mixed method approach facilitates a complete examination of the topic through
thorough investigation and considers the complexities of the instructional practices of teachers
(Miller & Lambert, 2014). Even though there are many challenges with the interpretation of
open-ended responses, there are many advantages concerning data richness and depth, which
can aid in understanding a complex research topic (Vitale, Armenakis, & Feild, 2008;

O'Cathain & Thomas, 2004; Reja et al., 2003).

3.3 Population and Participants

The research was based on single case study and focused on single charter school
teachers in the state of Abu Dhabi, who specialize in Cycle 1 and Cycle 2 education. A survey
was distributed to approximately a hundred teachers who taught different subjects and

different levels, there was a response of fifty-five teachers to the survey in return. The survey
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aimed to gather quantitative data on multiple aspects relevant to the impact of charter schools
on teacher instruction. Concurrently, a subgroup of ten teachers received an open-ended
questionnaire, intending to provide a qualitative perspective to the study. There was a response
of five teachers, which allowed a deeper understanding and exploration of individual
experiences and opinions. Demographic data such as age, gender, and educational attainment
were gathered, to offer insights into likely trends or variations based on the demographic

variables related to the selected teacher population.

3.4 Sampling Method

The conducted survey utilized random sampling in a small sample context, as it aimed to
enhance the credibility of the research, by ensuring unbiased and representative outcomes,
which aim to include the validity and reliability of the findings (Kratochwill & Levin 2010).
the random sampling technique aims to accomplish the objective by ensuring generalizability,
yielding more meaningful and measurable outcomes, and improving the statistical conclusion
validity (Onghena, 2005).

Purposeful sample approaches were applied when using the open-ended questionnaire,
where the subjects were chosen according to specific parameters or attributes that are pertinent
to the research. The use of purposive sampling is used widely in qualitative research as it aids
in identifying and selecting cases rich in information relevant to a particular phenomenon
(Palinkas et al., 2013). The approach aims to ensure that the collected data from participants is
relevant to the objective of the research, thus improving the study’s rigor and reliability of data
collected and findings (Campbell et al., 2020). When used in conjunction with open-ended
questionnaires, the techniques allow for deep exploration of the subject’s experiences and

beliefs, which can yield abundant and rich information that can aid in identifying unforeseen
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issues and offer a more thorough comprehension of the study (Ajmi, 2015). The selected
subjects had varied years of expertise and qualifications to ensure the inclusivity of different
views of teachers. In addition, select participants were teachers who taught different subjects

at various grade levels to enhance the generalizability of the information collected.

3.5 Instruments

The instruments used in the study were approved by the British University of Dubai's
Ethics Committee, and the charter school where the research was conducted, which comprised
of an open-ended questionnaire and a survey. After the approval, the instruments were
distributed to all of the charter school's existing teachers. The main objective was to gain a
better understanding of the teaching environment within charter school settings, with an
emphasis on instructional methods, autonomy, and the impact of policies established by
charter schools on teaching practices.

There were four primary sections to the qualitative instrument delivered via an open-
ended questionnaire (Appendix A). The first section explains the study’s purpose, rationale,
and the significance of participants' contributions, while emphasizing the confidentiality and
the voluntary nature of the study (Kaufman et al., 2009). The second section requested the
consent of the participants. The third section gathered the demographic information of the
participants. This was vital for contextualizing the findings within the perspective of the
broader charter school labor market. Additionally, it facilitated the comparison of the teachers'
characteristics and experiences between charter schools and other types of schools (Ni, 2017;

Stuit & Smith, 2012). The fourth and final section comprised ten open-ended questions that

aimed to extract in-depth information about how charter schools can impact teachers’
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instructional practices and management support of such institutions (Franco, 2023; Hsieh &
Shannon, 2005).

Concurrently, the quantitative instrument which included a survey replicated the open-
ended questionnaire in gathering consent and demographic data (Appendix B). Using scales
and measures that were adapted from previous research, it further investigated topics such as
teacher job satisfaction, instructional practices, autonomy, working conditions, workload, and
the role of Educational Management Organizations (Cox et al., 2017; Francisco and Celon,
2020; Pearson and Hall, 1993; Ni, 2012; Young et al., 2008; Furgeson et al., 2012). This
approach aimed to quantify the explored qualitative themes, by providing a comprehensive
examination of the teaching environment within charter school settings from the teachers'
perspective.

The dual method approach facilitated a detailed examination of the dynamic of teaching
practices within charter school settings, by providing an insight into the perception of teachers
towards job satisfaction, autonomy, and the influence of management organization on
teachers’ educational practices. The combination of quantitative and qualitative data aims to
address the complexities and challenges faced by teachers in an evolving educational mode, to

give educators a richer understanding of the charter schools landscape in the UAE.

3.6 Pilot Study

Before distributing the links for the open-ended questionnaires and survey, a pilot study
was carried out. This small-scale preliminary investigation is prepared before the more
extensive main study. It is created to assess the research methodologies, data collection
practices, and data analysis strategies (Julious 2016). In addition, the pilot study can boost the

confidence and competence of researchers by giving valuable experience as well as
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preparation for the potential difficulties that may be encountered during the study (Wray et. al,
2017). Moreover, the researcher can make adjustments and update to the primary study
without wasting limited time and resources (Doody & Doody, 2015). The pilot study was sent
to five individuals who responded to both the open-ended questionnaire and survey and
emailed the researcher with their comments to ensure that the research tools were
unambiguous. There were a few modifications in both of the research tools, based on the input

from respondents to pilot studies, before it was sent to the main group of participants.

3.7 Validity and Reliability of the Instrument

The reliability of the survey will be assessed upon the collection and analysis of the data
while utilizing Cronbach Alpha coefficients. As for validity, based on the fact that the majority
of survey instrument questions were adapted from previously validated instruments, this will
help to enhance the validation of the survey (Cox et.al, 2017; Francisco & Celon, 2020;
Furgeson et.al, 2012; Ni, 2012; Pearson & Hall, 1993; Young et. al, 2008). Additionally,
Interviews with a suitable sample of five teachers were conducted to evaluate the cognitive
validity of and ensure that all questions were understood and responded to as the researcher
intended. Cognitive validity is the degree to which a measure correctly evaluates the cognitive
constructs that is designed to measure (Field, 2013). All the present teachers who took part in
the main study also took part in the cognitive interviews. They were asked to review,
complete, and give feedback regarding the instruments and tools to ensure that are aligned
with the concepts relevant to the cognitive process, therefore the study’s overall quality and
reliability are improved, which guarantees that the collected data appropriately represent the

relevant cognitive phenomena (Goldwater & Schalk, 2016).
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3.8 Data Collection Procedures

The first main step in the data collection process was acquiring the necessary clearances
from the Ethics Committee at the British University of Dubai and from the Charter school
where the research was carried out. The researcher utilized the use of online Google Forms to
gather the findings for both the survey and the open-ended questionnaire. Google Form can be
used as a useful data collection tool as it provides an effective, economical, and flexible
method to gather data for mixed research. It can serve as a valuable instrument for obtaining
rich quantitative and qualitative data, which can facilitate efficient data collection, and enable
the simplification of the data analysis procedure (Mirazna & Hikmah, 2019; Priatmoko et. al,
2021). Following the formal approval that was granted by the charter school, the researcher
distributed the survey to all teachers within the charter school (a total of 100 teachers) and
open-ended questionnaires (a total of 10 teachers) via the institution’s electronic mail. The
copies were sent using a blind carbon copy to ensure that the information sent by participants

was confidential and anonymous.

3.9 Data Analysis

Maintaining the quality of research necessitates making sure that data gathered from
open-ended and online questionnaires is accurate. Following the collection of responses, a
comprehensive review was carried out to find and fix any mistakes, discrepancies, or duplicate
entries. In particular, focus was placed on finding missing data, identifying outliers, and
looking at each variable's range of values. The goal of this thorough evaluation was to improve
the data's dependability. Furthermore, every data gathered from open-ended questions was
thoroughly examined to gain insightful information. The purpose of this thorough validation

procedure was to ensure that the data was reliable and accurate before moving forward with
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additional analysis and interpretation. Subsequently, the data were coded in a code book and
given a number for each variable. Since data analysis, is a vital component of the quantitative
approach to the research, the investigator consulted with a data analyst expert to review,
assess, and inquire about the need to make any adjustments necessary to ensure an appropriate

and accurate interpretation of the data to confirm the precision of the findings.

3.10 Ethics

Ethical considerations were crucial in the conducted research, which started with gaining
approval from the British University of Dubai Ethics Committee to ensure that the study
adhered to the ethical guidelines, as well as protecting the welfare and rights of participants
(Sperling, 2020). Informed consent was an essential component of the study which ensured the
voluntary engagement of participants and gave them clear information regarding the purpose
of the study, utilized methods, potential risks, and benefits of the research (Dunlop et al.,
2011). Consent forms were created in a transparent and easy way to use, as well as been
written in both Arabic and English language to avoid any misinterpretation (Muzanyi et al.,
2020).

The guidelines were adhered to by ensuring the confidentiality and anonymity of
participants were strictly maintained to protect their identities (Kaiser's 2009). This was done
by creating a secure internet connection that is only accessible by the researcher while using a
blind carbon copy when distributing the instrument tools. To ensure better privacy and
exclusive use of data for the purpose of the research, the study instruments were designed to
gather data without the need for personal information.

As emphasized by Haven et al. (2022), the integrity of the research was upheld by

maintaining the impartiality, transparency, and autonomy of each participant. To ensure
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improvement in the research integrity and confidence, transparent reporting of data and
methods were prioritized to enable accurate evaluation and replication of the findings. The
questions were designed in a manner to elicit unbiased information and prevent any excessive
pressure to reduce bias and ensure objectivity in reporting and questioning (Vandongen &
Sikorski, 2021).

In addition, the participants had the freedom to participate in filling their responses at the
most convenient time for them and were informed that the questionnaire or survey would take
around 20 minutes to complete. Furthermore, they were informed that they had the right to
withdraw from the study with no repercussions, honoring their liberty, and minimizing any
potential adverse effects. The bilingual distribution of the surveys and open-ended
questionnaires acknowledged the cultural sensitivities and individual differences, thus

emphasizing the ethical commitment of the study (Weinstein et al., 2022).

3.11 Conclusion of the Methodology Chapter

The methodology chapter provides a concise and comprehensive summary of the
utilized research techniques, emphasizing the importance of collecting and interpreting data.
The Use of a mixed method approach explores the research methodology highlighting its
exploratory cross-section nonexperimental nature to provide a thorough understanding of the
impact of charter schools on teacher autonomy, instructional practices, and job satisfaction in
the UAE. In addition, the chapter discusses the sampling technique, including purposive
sampling for open-ended questionnaires and random sampling for surveys, with an emphasis
on Abu Dhabi charter school teachers. Pilot research aimed to ensure the success of methods
applied, and it carefully describes the instruments utilized. Through the use of measurements

such as cognitive interviews and previously validated questionnaires, the chapter also
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emphasizes the importance of both reliability and validity. Furthermore, efficient data
collection is discussed and was assured via the use of online Google forms. Moreover, there
was a huge emphasis on ethical considerations such as informed consent, permission from the

Ethics Committee, privacy protection, and research integrity.
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Chapter 4: Analysis

4.1 Introduction

This chapter explores the professional environment in charter schools through an in-
depth examination of data driven by mixed methodology, with a specific focus on the
perspective of teachers in the United Arab Emirates. Through quantitative methods, the study
will utilize descriptive and inferential statistics to examine teacher autonomy, demographics,
job satisfaction, instructional practices, and the overall impact of charter schools on teaching
methodologies. Thematic analysis will provide a qualitative view of the complex way that
educators view their profession, working conditions, autonomy, the role of management
organization, and the overall effect of charter schools on teacher instructional practices. With
this dual approach, the study aims to provide a better understanding of the complexities
involved in the operation of charter schools and how they affect teacher autonomy and

instructional practices.

4.2 Thematic Qualitative Analysis

The thematic analysis will delve into the complex environment within charter schools by
focusing on the multifaced perceptions of teachers across the following interconnected
themes: Teacher’s job satisfaction, teacher’s autonomy relevant to instructional practices,
teacher’s working conditions and workload, the management organization role within chart
school, and the impact of charter schools on teacher’s instructions. The views and perspectives
of educators were summarized pseudonymously with labels E1 to E5 to protect their privacy
while offering a thorough examination of the challenges and opportunities experienced within

charter school settings.
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4.2.1 Teacher’s Job Satisfaction

In response to Question 7 through an examination of teachers’ views about job
satisfaction in charter schools (Appendix A) an overview of a complex environment has been
constructed with positive and negative aspects contributing to the dynamics that influence
teacher satisfaction.

Approximately 60% of the participants, reflected by E1, E2, and E5, expressed that they
had positive job satisfaction in their respective charter school. E1 has stated, "Personally, |
find satisfaction in the autonomy and innovative atmosphere of the charter school setting,"”
which highlights the relationship between increased autonomy and job satisfaction. E2
emphasizes the benefits of innovative teaching instructions, the flexibility of the curriculum,
and playing an active role in decision-making, which can contribute to a vibrant and
stimulating job setting. E5 acknowledged that teachers enjoy the freedom to make decisions,
attempt new things, and be involved in curriculum design, which can lead to professional
fulfillment.

Conversely, around 40 % of participants, including E3 and E4, voiced some concerns
regarding job satisfaction and support within charter schools. E3 expresses dissatisfaction with
low support and slow response time, stating, “Low level of support that is also slow.
Satisfaction is also low. Stakeholders need to listen more to what is needed and act promptly
upon it." E4 reflects on issues with autonomy constraints, such as accountability measures and
mandated curricula which may impact job satisfaction.

All the participants recognized the complexity of job satisfaction within charter schools,
despite different points of perspectives. As educators tread carefully on the thin line between
autonomy support, there is a common ground that emerges. E1 points out, “The level of

autonomy in instructional practices within charter schools can vary.” Similarly, E4, recognizes
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the dual nature of autonomy, noting that while “teachers may have greater freedom to
creatively design and adapt curricula," there are challenges related to mandated curricula.
4.2.2 Teacher’s Autonomy

In response to Question 2, teachers’ attitudes on autonomy within charter settings,
reflect the diverse range of precipitation and viewpoints of teachers (Appendix A). When
discussing the level of autonomy all participants acknowledge the degree of variability within
their charter school. The level of commonality is captured by E1 stating,” This consensus lays
the foundation for understanding the intricate interplay of autonomy and instructional
practices.”

E1, E2, and E5 who represent 60% of participants express positive responses regarding
enhanced autonomy within their charter school. E1 stated, "Teachers might have the freedom
to experiment with innovative approaches tailored to their student's needs," highlighting the
abilities of teachers to try new things. Other positive dimensions were backed by E2,
supporting the increased level of autonomy, such as encouragement for creative teaching
methods, active involvement in the decision-making process, and curricular flexibility. E5
further supports the positive stance, by noting that teachers in charter schools have greater
autonomy, taking part in the decision-making process, experimenting with new instructional
approaches, and designing novel curricula.

On the other hand, around 40% of participants represented by E3 and E4, discussed the
subtle challenges that arise from restricted autonomy in certain situations. E3 highlighted the
moderate level of autonomy and a positive impact on instruction methodologies applied by
teachers, an example included the ability of science teachers to use keywords in Arabic
language to cater to students’ literacy level, which is an opportunity not available in private

schools. E4 discussed the constraints that were tied up to mandated curricula and
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accountability measures stating, “Some charter schools may have prescribed curricula or
instructional models that limit the flexibility of teachers."
4.2.3 Teacher’s Working Conditions and Workload

Reflecting in responses to Question 3, perspectives from teachers E1 to E5, provided a
detailed analysis of the working conditions in the context of charter schools, particularly
focusing on the impact of workload (Appendix A). Two participants, E2 and E5 shared
positive sentiments counting for 40% of the subject's responses. E2 noted that despite the
prevalent interruption, teachers were able to foster good teaching practices, E5 recognized the
importance of the school’s emphasis on allowing teachers to focus on their work.
Nevertheless, E5 also noted many regular interruptions, which can impact their overall
practice; "In my charter school, there's an emphasis on allowing teachers to focus on teaching,
but interruptions frequently disrupt the instructional process.” Furthermore, E5 has noted that
despite the positive aspects of working at charter schools, the workload is exceptionally high,
collaborative planning is challenging, and the working environment can be very stressful.

Conversely, 60% of the respondents were critical of the workload and working
conditions in their charter school. E1, E3, and E4 expressed their concerns over regular
disruptive interruptions which could lead to compromise in their instructions. According to
E1, the heavy workload would have resulted in major disruptions such as unforeseen meetings
and administrative duties. E3 emphasized the various interruptions, which created a
challenging environment for teaching; "Teachers in my charter school are theoretically
allowed to focus on teaching, but various interruptions disrupt the instructional process."
Similar views were shared by E4, which emphasized that ongoing disruptions may lead to

impaired instructions and result in burdensome workloads.
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4.2.4 Management Organization Role

Regarding Question 5 which focuses on the role of management organizations within
charter schools (Appendix A), E1 highlighted the importance of creating a favorable
environment that can impact instructional practices by influencing the educational
philosophies, curricula, and resource allocation. E2 backed up the optimistic views by
mentioning that strong management and leadership can enable educators to implement
innovative practices.

On the other hand, E3 expressed concerns regarding leadership roles, saying, “There are
a lot of leadership positions, but the majority are meaningless. We lack the necessary
experience to lead the institution forward with a well-defined goal and action plan." E4
acknowledged the impact of leadership on the accessibility of valuable resources and the
availability of tools for innovative practices.

ES5 provided a balanced viewpoint, recognizing the critical importance of leadership and
management in setting up appropriate development of instructional practices. There was a
common agreement among participants that leadership plays an important role in establishing
a vision, offering guidance, and creating a supportive environment, which highlights the
significance of strong leadership in ensuring successful implementation.

In reference to Question 4 which is related to the investigation of the effect of charter
school settings on teacher professional development, support structures, and feedback
mechanisms (Appendix A), teachers highlighted the various factors that influence their
professional growth, which indicates the diversity among participants. For example, E1 shares
the perspective of 60% of participants, who believe that charter school systems have a positive
impact on educators, E1 mentioned that the two key factors contributing to job satisfaction

were autonomy and tailored professional development opportunities. E1 stated, "Teachers in
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charter schools may find themselves adequately supported if there is a robust professional
development framework, regular feedback mechanisms, and a collaborative culture that
encourages experimentation with new instructional methods." E2 expressed positive
sentiments as well, which emphasizes the importance of providing customized professional
development, support systems with high degrees of flexibility, and a culture of continuous
improvement which can result in effective charter schools. A favorable opinion indicating the
need for an effective support environment that can lead to continuous development was
shared, reflecting the importance of ongoing training and support.

In Contrast, E3 and E4 represent approximately 40% of participants' views, who
expressed major concerns. For example, E3 highlights the low level of support, stating "They
conduct PDs multiple times per year, but they are hardly worth it. When they conduct
observations, we never get feedback on what went well and what needs improving."
Furthermore, E4 recognized the variability in support across charter schools, pointing out
difficulties in allocating resources and the lack of effective and centralized professional
development initiatives.

4.2.5 Impact of Charter Schools on Teacher’s Instruction

In examining the impact of charter schools on teacher instruction which was addressed
in Question 1 (Appendix A), a thematic analysis shows a range of opinions held by
participants. E1, and E2 represented around 60 % of teachers who expressed positive views
regarding the impact of charter schools on instructional practices. E1 and E2 echoed that, there
IS a strong emphasis on teacher autonomy and professional growth within their charter school,
by offering opportunities for individualized professional development and feedback which is

aligned with the school’s mission. It was also noted, that providing flexible support systems
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can foster a culture of continuous improvement and a high degree of professional
accountability.

On the other hand, approximately 40 % of participants represented by E3 and E4, shared
challenges and concerns concerning the impact of charter schools on teachers’ instructional
practices. For instance, E3 expressed dissatisfaction with the level of support provided by the
leadership group, while E4 acknowledged that there was variability in support within the
charter school, highlighting the obstacles which include financial limitations and resource
inequalities that can impede the implementation of innovative teaching strategies. E5,
reflected a more balanced view, by noting that charter schools can impact the teachers'
professional development positively by offering continual learning opportunities, support
structures, and effective feedback mechanisms. Furthermore, E5 expressed that the extent of
support for implementing innovative instructional practices varies based on the charter school
policies and resources.

In reflection on Question 8 which is related to the impact of charter schools on
instruction practices after the transition from a different institution (Appendix A), E1, and E2
provided positive views regarding the changes. E1, highlighted positive factors, such as
providing a supportive and encouraging atmosphere to boost the teacher’s morale, improving
the caliber of instruction, fostering innovation, and enhancing personalized attention to
students. E2 detailed specific changes such as improved autonomy, alignment with the
school’s mission, experiential learning, flexible scheduling, and the integration of the
community.

On the flip side, E3 and E4 emphasized the challenges associated with such transitions.
E3 pointed out the challenges of introducing the American curriculum due to low literacy

levels for students who are nonnative English speakers and the lower abilities of many
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students to keep up with the pace of instruction, understand complex academic language, and
excel in subjects that heavily rely on language skills like English literature or history. E4
pointed out that the transition from a different type of institutions such as traditional public
school to a charter school would result in difficulties related to changes in curriculum design
and adapting specialized programs. E5 summarized the diverse experiences, by noting that the
transition can lead to notable changes in educational techniques, with increased autonomy and
innovation opportunities. The unique attributes of the charter schools and teachers’

adaptability were highlighted as key factors that can positively impact instructional evolution.

4.3 Quantitative Data Analysis & Findings

The data analysis included a description and inferential statistics by utilizing IBM SPSS
Statistics 27.0 and AMOS 24.0 software. Confirmatory Factor Analysis (CFA), Structural
Equation Modeling (SEM), and Path analysis were introduced to measure the validity and
reliability of the survey and test the research question, along with descriptive analysis to

provide a summary of the demographics of the participants.

4.4 Sample Demographics

As shown by Table 1, there was a total of 55 teachers who participated in the survey,
mainly male (67.3%), and under 45 years of age (67.3%). The majority of teachers were from
Egypt (27.3%), South Africa (16.4%), and Jordan (12.7%). From the teaching level
perspective, 63.6 % of teachers taught Cycle 2 (Grades 6-8), while 49.1% of teachers taught
Cycle 3 (Grades 9-12). The majority of teachers (81.8%) were subject specialist teachers, with
a large portion holding a bachelor’s degree (54.5%) or a master’s degree (20.0%). In terms of

experience, 14.5% of teachers had 1-3 years of experience, 27.3% having taught for 4-6 years,
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and 58.2% having taught for more than 6 years. English language teachers represented the
largest portion of the sample (20.0%), followed by Science teachers (16.4%), Mathematics
(14.5%), and Arabic language teachers (14.5%).

Table 1

Descriptive Summary of Demographic Profile for Participating Teachers (N=55)

Demographics n % Demographics n 44
Gender Age
Female 18 317% 18-24 1 1.8%
Male 37 67.3% 25-34 16 29.1%
35-44 20 36.4%
45-54 14 255%
55-64 4 1.3%
6%
19%
6%
T
1%

15-24 1534 3544 4554 5564

Nationality Grade Level
Egvpt 15 27.3% Crwcle 2 (Grades 6-8) 15 63.6%
Jordan 7 12.7% Cyele 3 (Grades 9-12) 27 49.1%
Palestine 4 7.3%
South Africa g 16.4% Cyele? (Crades 6.5) 6496
Syria 5 9.1%
Tunizia 2 3.6% Cycle 3 (Gradez 9-12) 499
UAE 3 5.5%
UK 2 3.6%
Other ] 14.5% Teaching Position
Subject Specialist Teacher 45 81.8%
27% Special Education Teacher 3 9.1%
Head of Department 3 0.1%
Special o Head of
Education _ Department

Teacher
90—




Table 1 (continued)

Descriptive Summary of Demographic Profile for Participating Teachers (N=55)

Demographics n L] Demographics n kL]
Highest Degree Subject
Diploma of Education (Dip. Ed) 11 200% Mathematics 3 14.5%
Bachelor of Artz (B.A), Bachelor 30 34.5% Science a 16.4%
of Science (B.5c.), Bachelor of
Education (B Ed.)
Master of Arts (MLA ), Masterof 11 20.0% English Language 11 200%
Education (MM.Ed.), MMaster of
Science (M.Sc.)
Doctor of Philosophy in Education 3 3.3% Arabic langnage 3 14.5%
(Ph.D.), Doctor of Education
(EdD.)
504 Islamic Studies 2 36%
Social Studies 1 1.8%
Physzical Education 2 36%
Arts (Music, Drama) 6 10.9%
0% 20% Technology & Computer 4 13%
Science
.
Dip.Ed B.A,BSc, MA, PLD., ,
BEd  MFd, E4D. Mathematics
ML Se.
Science 16%
Teaching Experience Engleh L anguage 20%
1-3 years g8 145%
Arabic langnage
4.6 years 15 273%
7-9 years 22 400% Islamic Studies
10+ years 10 182%
Social Studies
404
Phyzical Education
27% Aris (Music, Drams)
18% Technalogy &
1504 Computer Science
Other

|

1-3years 4-Gyears T-9yearzs 10+ years

51
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4.5 Survey Validity and Reliability

4.5.1 Survey Compilation

Before running statistical analysis on survey data, the validity, and reliability of the
survey were assessed as the survey was created using different scales to measure the research
variables. A description of the survey sections and their sources are listed in Table 2. The
research adapted the majority of sections from an appropriate scale, with some changes to
match the UAE teachers’ context.
Table 2

Survey Sections Summary

No. of
Section Label items Source
1. demo Demographic Information - -
2. T3S Teacher Job Satisfaction 6
3. TIP Teacher Instructional 10 Francisco & Celon (2020)
Practices
4. TA Teacher Autonomy 5 Pearson and Hall’s (1993) Teacher Autonomy
Scale
5. TWC Teacher Working Conditions 18 Ni, Yongmei (2012) & SASS Teacher
Questionnaire (National Center for Education
Statistics)
6. TWL Teacher Workload 4 McQueen (2023) TDOE Educator Survey
7. EMO Management Organization 9 (Furgeson et al., 2012)
Role (EMO)
8. Attimpo Attributes of Effective 7
Charter Schools - Importance
9. Attlmpact Attributes of Effective 7
Charter Schools — Impact
10. Csli Impact of Charter Schools on 7

Teacher’s Instruction

4.5.2 Assessing Validity and Reliability in Survey Instruments.

Prior to running the Confirmatory Factor Analysis (CFA), the data were tested for
missing values while using the Missing Value Analysis (MVVA) procedure in SPSS software
and identified missing cases across four variables. These were verified as Completely at

Random (MCAR) by Little's MCAR test (Little, 1988), which resulted in allowing Estimation
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Maximization (EM) imputation to fill in the gaps. The resulting imputed dataset then was used
for CFA in AMOS software to guarantee a strong analytical foundation.

4.5.2.1 Model Psychometric Evaluation. Confirmatory Factor Analysis (CFA), was
introduced to measure the variable constructs' reliability and validity, recognizing that each
construct measures a distinctive phenomenon. As indicated by Table 3, various measurement
models were developed for each of the nine constructs of the present study and then subjected

to Maximume-Likelihood (ML) estimation, with the measurement models are illustrated in
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Figure 1. The assessment for each construct starts with an examination of three
elements: unidimensionality, validity, and reliability. In addition, model fitness is evaluated to
reflect how fit the model is to the data at hand.

Unidimensionality was affirmed by excluding a few redundant items, which included
those with factor loading less than 0.5 (Avcilar & Varinli, 2013; Aimran & Sabri, 2013). As a
result, there were adjustments made in measurement models: Two items were removed from
the Teacher Autonomy, one from Teacher Working Conditions and Teacher Control in the
Classroom, three from the Management Organization Role, and two from the Importance of
Attributes of Effective Charter Schools. CFA was rerun and final measures were reported as
shown in Table 18 (Appendix C).

The metrics of Cronbach's a and Composite Reliability (CR) were utilized to validate
the construct's reliability. As demonstrated in Table 3, All the various constructs established
scores higher than the minimum required score of 0.70 for Cronbach's a and 0.60 for CR.
These demonstrate that the reliability of constructs has been achieved as per Cronbach (1947).

Construct Validity was validated by achieving convergent validity, which is verified by
using average variance extracted (AVE) that surpassed 0.5. Even though the Teacher
Autonomy's AVE was marginally below this benchmark, it was still accepted as it was close
to 0.5 and met other validation requirements, which were in line with norms of the

standardized factor loadings and AVE values exceeding 0.5 as shown in Table 3.
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Table 3

Model Fit, Validity, and Reliability Statistics for the nine Measurement Models

Model y2ldf GFlI AGFI CFl NFI RMSEA  LNo. a CR AVE
Cutoff <3 >.95 >.85 >.90 >.90 <.08
TJS .542 973 .936 1.000  1.000 .000 6 926 932 .700
TIP 1.278 .875 .785 975 .898 .072 10 911 924 556
TA* - 1.000 - 1.000 1.000 - 3 722 320 486
TWC 1.263 792 .709 .953 817 .070 18 929  .887  .664
PLAS 1.402 .946 .838 .990 .967 .086 5 920 916 .687
SCC - 1.000 - 1.000 1.000 - 3 .848 857  .667
TISP 1.580 .950 .850 .796 .939 104 5 .826  .854 547
TCC 1.373 .962 .859 .987 .956 .083 5 842  .829 505
TWL* - 1.000 - 1.000 - - 4 .898 .882  .658
EMO .986 .950 .884 1.000 939 .000 6 .843 .860 514
Attlmpo 1.374 981 .858 993 976 .083 5 823 .822 484
Attlmpact 1.322 914 .828 .985 941 .077 7 917 924 642
Csl 1.380 917 .821 .984 .945 .084 7 907 .865 .604

Notes. TJS: Teacher Job Satisfaction, TIP: Teacher Instructional Practices, TA: Teacher
Autonomy, TWC: Teacher Working Conditions, PLAS: Principal Leadership and
Administrative Support, SCC: Sense of Community and Collegiality, TISP: Teacher Influence
in School Policy, TCC: Teacher Control in Classroom, TWL: Teacher Workload, EMO:
Management Organization Role, Attimpo: Attributes of Effective Charter Schools —
Importance, Attlmpact: Attributes of Effective Charter Schools — Impact, CSI: Impact of
Charter Schools on Teacher’s Instruction

*, Saturated model, perfectly fit.
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Figure 1

CFA Measurement Models for the Survey Constructs
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4.5.2.2 Model Fitness. In Table 3, the fitness indices of all latent constructs are

indicated. All constructs have a ¥?/df value of less than 3.0, therefore the Parsimonious fit had
been achieved (Kline, 1998). The constructs TJS and EMO had NFI, CFl, AGFI, GFI, and
RMSEA values indicating satisfactory levels. TIP, TWC, Attimpo, Attimpact, and CSI had at
least one index suggesting marginal fit and therefore need improvement. The limitation can be
attributed to the size of the sample, as model fit indices are positively correlated with the size
of the sample, and therefore can lead to potential inaccuracies in smaller sets of data (Civelek,
2018). It can be concluded that the models were reasonably fit, with a potential improvement

through augmentation of sample size.

4.6 Descriptive Analysis

Descriptive statistics are presented in this section to summarize and show teachers’
responses and perceptions about the nine variables of the study. Tables of counts, means,
standard deviations, and relative percentages are presented with bar charts of percentages of
teachers. Relative percentage is calculated as the mean score divided by 5, which is the
maximum of the five-point Likert scale used to measure the degree of agreement for each
indicator.

4.6.1 Teacher Job Satisfaction

There were six indicators used to measure Teacher job satisfaction that are shown in
Table 4, which indicates a general satisfaction level of 70.5%, implying that the majority of
teachers are satisfied with their current roles within charter schools. Notably, the level of
satisfaction with provided resources and support for instructional strategies provided by
charter schools was the highest with an R% = 77.0%. On the other hand, while still positive,

optimism over the future of charter schools in the UAE registered the lowest satisfaction level
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with an R% of 65.8%. The satisfaction with charter schools' overall effectiveness was reported
at 74.4%, and the level of support for instructional methods from EMOs was reported at
71.0%. Teachers expressed a satisfaction rate of 68.8% with their current jobs and satisfaction
of 67.0% with collaborative decision-making processes within their charter schools.

Table 4

Descriptive Summary of Teacher Job Satisfaction

TJS 50 D N A SA M S5td.D R%
12.1 am satisfied with my current job as a teacher in 3 11 6 29 6 344 1.102 688
the charter school.

13.1 am satisfied with the collaborative decision- 1 13 12 24 5 335 1.004 670

making processes within my charter school.

14. I feel supported by the management organizationin 0 14 3 32 6 355 997 710
implementing instructional methods.

15.1 am optimistic about the future of charter schools 5 11 10 21 8 329 1212 658
in the UAE.

16. 1 am satisfied with the overall effectiveness of the 1 9 5 28 11 372 1.036 744
charter school in which I work.

171 am satisfied with the level of support and 0 7 3 36 9 385 848 770

resources provided by my charter school for
implementing affective instructional strategies.

Total 3.53 897 705

Notes. SD: Strongly disagree, D: Disagree, N: Neutral, A: Agree, SA: Strongly agree, M:

Mean, Std.D: Standard deviation, R%: relative percentage (mean/5)
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Figure 2
Bar Chart of Teacher Job Satisfaction
Teacher Job Satisfaction
B Strongly disagree W Disagree Neutral ®Agree B Strongly agree

12.1 am satisfied with my current job as a teacher in the

0 0,
charter school. . e

13.1 am satisfied with the collaborative decision-making
processes within my charter school.

24%

14. I feel supported by the management organization in
. L .- N 25% <
implementing instructional methods.

15.1 am optimistic about the future of charter schools in

the UAE.

9% | 20%

16.1 am satisfied with the overall effectiveness of the
charter school in which I work.

17% R

17.1 am satisfied with the level of support and resources
provided by my charter school for implementing effective SELITS
instructional strategies.

4.6.2 Teacher Instructional Practices

An analysis of teachers' instructional practices while using a five-point frequencies scale
along with ten indicators as shown in Table 5 reveals a high overall engagement rate of an
R% of 79.6%, which indicates that practices are used ‘often’. At top practice with R% =
90.2%, which involves content selection that is aligned with curriculum standards, suggesting
‘always' utilization. Following closely was evaluating learning outcomes through varied means
with an R% = 86.6%, and how to create cooperative learning experiences for their students,
when teachers design their lessons with an R% = 85.4% falling between ‘often’ and ‘always’.
Conversely, pre-test/diagnostic tests and implementing a teaching strategy that stimulates
higher-order thinking skills were the least frequent practices with rates of 65.8% and 69.4%,

respectively, which fall between ‘occasionally’ and ‘often.’
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Descriptive Summary of Teacher Instructional Practices
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TIP 3 4 5 M 5D R%

18. When I design my lesson, I consciously select content 15 34 451 690 902

that needs the district’s curriculum competencies, and/or

performance standards.

19. When I design my lesson, I consciously consider how to 4 29 21 427 679 B854

create cooperative learning experiences for my students.

20. During each lesson, I consciously implement a teaching 21 18 8 347 920 694

strategy that stimulates higher-order thinking skills.

21. During each lesson, I create social interaction among 6 29 20 425 645 850

students that enhances learning by requiring students to

work as a team with both mdividual and group

responsibilities.

22. During each lesson, I consciously implement two or 11 29 9 373 912 746

more learning activities.

23. During each lesson, I consciously implement a learning 10 11 24 382 1307 764

activity that requires students to read or write in my content

area.

241 conduct pre-test/diagnostic test. 13 19 9 329 1257 658

25. I keep and update class record. 10 24 17 398 892 796

26. I use Written work, Performance tasks, and Quarterly 5 17 26 413 1037 826

Assessment adequately in evaluation of outcomes.

27. I evaluate learning outcomes through varied means. 6 19 28 433 818 866
Total 3.98 701 79.6

Notes. Descriptive Summary of Teacher Instructional Practices. Note: 1=Never, 2=Rarely,

3=0ccasionally/Sometimes, 4=0ften, 5=Always, M: Mean, SD: Standard deviation, R%:

relative percentage (mean/5).
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Bar Chart of Teacher Instructional Practices
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Teacher Instructional Practices
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18. When I design my lesson, I consciously select content

that needs the district’s curriculum competencies, and/or
performance standards.

19. When I design my lesson, I consciously consider how
to create cooperative leamning experiences for my students.

20. During each lesson, I consciously implement a
teaching strategy that stimulates higher-order thinking
skills.

21. During each lesson, I create social interaction among
students that enhances learning by requiring students to
work as a team with both individual and group
responsibilities.

22. During each lesson, I consciously implement two or
more learning activities.

23. During each lesson, I consciously implement a
learning activity that requires students to read or write in
my content area.

24. 1 conduct pre-test/diagnostic test.

25.1 keep and update class record.

26. I use Written work, Performance tasks, and Quarterly
Assessment adequately in evaluation of outcomes.

27.1 evaluate learning outcomes through varied means.

4.6.3 Teacher Autonomy

Rarely ™ Occasionally/Sometimes

EQOften ®WAlways

15%

7% 11%

13% 13%

7%

13%

40

The summary presented in Table 6, reveals that teachers have a high level of autonomy

over their instructional activities, with an R% = 84.7% that falls between ‘more or less true’
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and ‘definitely true.” Mainly, the level of autonomy is exemplified by teachers’ ability to
select their own strategies and methods, which is demonstrated by an agreement rate of 90.5%,
with 61.8% of teachers expressing that it is ‘definitely true’. Moreover, the majority of
teachers showed an agreement rate of 87.8% over having considerable control over the choice
of student-learning activities, with 52.7% of teachers stating that it is ‘definitely true.’
However, there was 20% of the respondents disclosed that the evaluation and assessment
activities used in their class were selected by others, with 76% of respondents agreeing that
this is 'more or less true'.

Table 6

Descriptive Summary of Teacher Autonomy

TA DF MLF MLT DT M SD R%
28. The selection of student-learning activities in my 0 1 25 29 351 540 878
class 1s under my control.

31. The evaluation and assessment activities used in my 0 11 31 13 304 666 76.0
class are selected by people other than myself *

32_1 select the teaching methods and strategies I use 0 0 21 34 362 490 905

with my students.
Total 3.39 457 84.7

*. Item reversely coded.
Notes. DF: Definitely False, MLF: More or less False, MLT: More or less True, DT: Definitely

True, M: Mean, SD: Standard deviation, R%: relative percentage (mean/4)
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Figure 4

Bar Chart of Teacher Autonomy

Teacher Autonomy

B Definitely false ~ ®More or less false ~ ®More or less true W Definitely true

28. The selection of student-learning activities in my class
is under my control.

31. The evaluation and assessment activities used in my
class are selected by people other than myself.

32.1 select the teaching methods and strategies I use with
my students.

4.6.4 Teacher Working Conditions

The teacher working conditions were evaluated using four dimensions: Principal
Leadership and Administrative Support, Sense of Community and Collegiality, Teacher
Influence in School Policy, and Teacher Control in the Classroom.

4.6.4.1 Principal Leadership and Administrative Support. Five indicators of PLAS
were measured on a five-point Likert scale as summarized in Table 7. The findings indicated
strong overall support with a rate of 75%, demonstrating the value of administrative support
and principal leadership within their charter school. Notably, the highest support was observed
in aiding teachers with special needs students with an R% = 79.2%. In contrast, the indicator
receiving the least support was recognizing staff members' achievements with an R% of

65.0%.
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Descriptive Summary of Principal Leadership and Administrative Support
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PLAS SD D N A SA M 5tdD R%
33. The school administration’s behaviour toward the staffis 0 10 6 18 21 391 1.110 782
supportive and encouraging.

34 My principal and leadership team enforce school rules 0o 9 9 21 16 380 1043 760
for student conduct and backs me up when I need it.

35. The principal and leadership team let the staff members 0 4 9 31 10 387 802 774
know what 1s expected of them_

36. In this school, staff members are recognized for a job 1 11 19 18 4 325 939 650
well done.

37.1 am given the support I need to teach students with 0 5 7 28 15 396 881 792
special needs.

Total 3.75  .837 75.0

Notes. SD: Strongly disagree, D: Disagree, N: Neutral, A: Agree, SA: Strongly agree, M: Mean,

Std.D: Standard deviation, R%: relative percentage (mean/5).

Figure 5

Bar Chart of Principal Leadership and Administrative Support

Principal Leadership and Administrative Support

B Strongly disagree W Disagree Neutral ®Agree B Strongly agree
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members know what is expected of them. K 17%
36. In this school. staff members are recognized for a job P 6%
well done.

37.1 am given the support I need to teach students with

0
special needs. LL N 13%

4.6.4.2 Sense of Community and Collegiality. Table 8 indicates that teachers have a

relatively high sense of community and collegiality with an R% of 80.8%. With agreement

rates of 88%, teachers show that they have similar beliefs and values they share with

colleagues regarding the central mission of the school. In addition, indicators show a great
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deal of cooperative effort among the staff members at 86.2%. Nonetheless, the consistency of
enforcing student behavior rules across the school is less robust, with a score of 68.4%,
indicating that refinement is needed for improvement in unified disciplinary procedures.
Table 8

Descriptive Summary of Sense of Community and Collegiality

sCC SD D N A SA M Std.D R%
38. Most of my colleagues share my beliefs and values about 0 4 0 21 30 440 830 88.0
what the central mission of the school should be.

39_ There is a great deal of cooperative effort among the staff 0 4 1 24 26 431 836 862
members.

40. Rules for student behavior are consistently enforced by 1 11 11 28 4 342 95 684
teachers in this school, even for students who are not in their

classes.

Total 4.04 767 80.8

Notes. SD: Strongly disagree, D: Disagree, N: Neutral, A: Agree, SA: Strongly agree, M: Mean,
Std.D: Standard deviation, R%: relative percentage (mean/5).

Figure 6

Bar Chart of Sense of Community and Collegiality

Sense of Community and Collegiality

m Strongly disagree ™ Disagree Neutral ®Agree B Strongly agree

38. Most of my colleagues share my beliefs and values
about what the central mission of the school should be.

39. There is a great deal of cooperative effort among the @
staff members.
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their classes.

4.6.4.3 Teacher Influence in School Policy. The overall teacher-school influence over
policies is relatively limited with an R% of 50.9%, indicating it falls between ‘minor’ and

‘moderate’ as shown in Table 9. The highest area teachers influenced was determining the
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content of in-service professional development programs with an R% of 60.0%, which
indicated almost ‘moderate influence. ‘Conversely, the least influence the teacher had was
evaluating other teachers with an R% of 43.3%.

Table 9

Descriptive Summary of Teacher Influence in School Policy

TISP NI DMil Mol GDI M SD R%
41. Setting discipline policy 17 31 7 1] 182 641 455
42 Determining the content of in-service professional 10 18 22 5 240 894 600
development programs

43. Evaluating teachers 22 27 5 1 1.73 706 433
44 Setting performance standards for students at this school 12 27 13 3 213 B18 5313
45_ Establishing curriculum 20 14 16 5 211 1012 528
Total 2.04 .634 509

Notes. NI: No influence, Mil: Minor influence, Mol: Moderate influence, GDI: A great deal of
influence, M: Mean, SD: Standard deviation, R%: relative percentage (mean/4).
Figure 7

Bar Chart of Teacher Influence in School Policy

Teacher Influence in School Policy

ENoinfluence  ®Minor influence  ®Moderate influence B A great deal of influence

42. Determining the content of in-service professional
development programs

43. Evaluating teachers

44, Setting performance standards for students at this
school

45. Establishing curriculum

4.6.4.4 Teacher Control in Classroom. The Descriptive summary as shown in Table
10, indicates that teacher’s high degree of control over their classroom with an R% of 69.0%.

Teachers have the highest influence in determining the amount of homework to be assigned
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with an R% = 80.5%, indicating almost a ‘great deal of influence.” On the other hand, with an

R% of 59.0% and a classification of ‘moderate influence,’ teachers feel they have the least

influence in selecting content, topics, and skills to be taught.
Table 10

Descriptive Summary of Teacher Control in Classroom

TCC NI DMl Mol GDI M SD  R%
46. Selecting teaching techniques 2 15 22 16 295 848 738
47_ Evaluating and grading students 3 14 29 9 280 779 700
48_ Selecting content, topics, and skills to be taught 11 19 19 6 236 930 590
49_Determining the amount of homework to be assigned 0 3 33 17 322 599 805
50. Disciplining students 6 21 24 4 247 790 618
Total 276  .623  69.0

Notes. NI: No influence, Mil: Minor influence, Mol: Moderate influence, GDI: A great deal of

influence, M: Mean, SD: Standard deviation, R%: relative percentage (mean/4).
Figure 8

Bar Chart of Teacher Control in Classroom

Teacher Control in Classroom
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4.6.5 Teacher Workload

Teachers’ perceptions about the workload in their charter schools were relatively

subdued, with many viewing the workload as manageable but still challenging as shown in




Table 11, with an R% = 48.9%. The most significant challenges highlighted by teachers

included insufficient time for individual planning time (R% = 39.6%), and reduced
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opportunities for collaborative planning time (R% = 46.6%). In addition, a reasonable degree

of autonomy is reported where teachers are allowed to focus on teaching students with

minimal interruptions (R% = 51.2%). Furthermore, at a comparatively higher R% of 58.2%,

teachers felt they had opportunities to lead professional development for their peers.

Table 11

Descriptive Summary of Teacher Workload

TWL SD D A SA M sStdD R%
52. Teachers in my school are allowed to focus on teaching 11 22 18 1 256 1198 512
students with minimal interruptions.

53. My individual planning time is sufficient. 21 25 72 198 1114 396
54 My collaborative planning time 1s sufficient. 17 22 13 3 233 1292 466
55. Teachers have opportunities to lead professional 12 14 17 8 291 1431 582
development for their peers.

Total 245 1.106 48.9

Notes. SD: Strongly disagree, D: Disagree, N: Neutral, A: Agree, SA: Strongly agree, M: Mean,

Std.D: Standard deviation, R%: relative percentage (mean/5)
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Figure 9
Bar Chart of Teacher Workload
Teacher Workload
B Strongly disagree M Disagree Neufral ®Agree M Strongly agree
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teaching students with minimal interruptions.
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devel opment for their peers.

4.6.6 Management Organization Role (EMO)

The perceptions of teachers of the role of management organization (EMO) indicated a
63.1% approval rate as shown in Table 12. The implementation of behavior code with student
rewards accomplished the highest level with an R% = 91.0% according to the analysis of the
six EMO-related indicators. Moreover, there is a significant agreement that the EMO of the
district provides support in selecting some books/instructional materials (R% = 79.6%). The
least acknowledged role of EMO was preparing Baseline tests frequently for teachers (R% =

32.6%), and receiving feedback from observers (R% = 46.6%).
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Table 12

Descriptive Summary of Management Organization Role

EMO SD D N A SA M Std.D R%
56. EMO of the district provides support selecting some 0o 6 5 28 16 398 913 796
books/ instructional materials.

57. School has zero tolerance policy for potentially 5 16 11 17 5 302 1173 604
dangerous behaviours.

58. School has behavior code with student rewards. 0 0 2 21 32 455 571 910
59. EMO prepare Baseline tests frequently for teachers. 23 26 2 1 0 1.63 658 326
60 Teacher are allowed to meet frequently to analysestudent 3 15 5 25 6 330 1.160 660
test score data.

62. Teachers frequently receive feedback from observers. 13 25 3 11 2 233 1166 466
Total 316 .736 63.1

Notes. SD: Strongly disagree, D: Disagree, N: Neutral, A: Agree, SA: Strongly agree, M: Mean,
Std.D: Standard deviation, R%: relative percentage (mean/5).
Figure 10
Bar Chart of Management Organization Role
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4.6.7 Importance of Attributes of Effective Charter Schools

As shown in Table 13, teachers place high importance on the attributes of effective
charter schools with a relevance rating of 90.9%. The most valued key attributes included
school leadership (R% = 95.6%), coaching and teacher feedback (R% = 93.4%), and academic
curriculum (R% = 91.0%).

Table 13

Descriptive Summary of Attributes of Effective Charter Schools - Importance

Importance NI LI MI I VI M 5D R%
65.1. Academic curriculum 0O 0 0 25 30 455 503 910
65.2. Focus on academic achievement 0 0 6 23 26 436 677 8§72
65.3. School leadership 0 0 0 12 43 478 417 956
65.6. Teacher collaboration 0 1 4 24 26 436 704 8§72
65.7. Coaching and teacher feedback 0 0 3 12 40 467 579 934
Total 4.55 448 909

Notes. NI: Not important, LI: A little important, MI: Moderately important, I: Important, VI:
Very important, M: Mean, SD: Standard deviation, R%: relative percentage (mean/5).
Figure 11
Bar Chart of Attributes of Effective Charter Schools - Importance
Attributes of Effective Charter Schools - Importance
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The overall impact score of the characteristics of effective charter schools indicates a

moderate to high impact on teachers with an R% = 64.7% as shown in Table 14. The most

impactful attributes included school leadership (R% = 78.6%), teacher collaboration (R% =

77.0%), and academic curriculum (R% = 70.6%). Conversely, the least impactful attributes

included stringent behavioral policies (R% = 59.6%), and longer school days (R% = 54.6%).

Table 14

Descriptive Summary of Attributes of Effective Charter Schools - Impact

Importance NI LI MI I VI M sSD R%
66.1. Academic curriculum 0 6 16 31 2 353 742 70.6
66.2. Focus on academic achievement 0 g 17 28 2 344 788 688
66.3. School leadership 1 5 8 24 17 393 997 786
66.4. Longer school days 2 19 26 8 0 273 757 546
66.5. Stringent behavioural policies 7 10 17 19 2 298 1097 596
66.6. Teacher collaboration 1 4 8 31 11 385 891 770
66.7. Coaching and teacher feedback 15 20 15 4 1 220 989 440
Total 3.24 738 647

Notes. NI: Not impactful, LI: A little impactful, MI: Moderately impactful, I: Impactful, VI:

Very impactful, M: Mean, SD: Standard deviation, R%: relative percentage (mean/5).
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Figure 12
Bar Chart of Attributes of Effective Charter Schools - Impact

Attributes of Effective Charter Schools - Impact
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66.7. Coaching and teacher feedback 27% 36% 27%

4.6.9 Impact of Charter Schools on Teacher’s Instruction

Using seven indicators, Table 15 evaluates the impact of charter schools on teachers'
instructions showing moderate to high overall impact (R% = 63.8%). Notably, the most
significant impact included the utilization of data-driven decision-making to drive
instructional practices (R% = 87.0%), the enhanced collaboration of teachers in instructional
planning (R% = 76.4%), and the improved adaptation of teaching methods to the diverse
learners' needs (R% = 76.0%). On the other hand, low effects were noticed concerning work-
related stress due to the adverse effects of high demands on teachers' instruction (R% =

38.6%), and the contribution of receiving feedback toward professional growth (R% = 41.4%).
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Table 15

Descriptive Summary of Impact of Charter Schools on Teacher’s Instruction

CsI SD D N A SA M Std.D R%

67. My charter school policies positively impact my ability 3 7 6 21 18 380 1193 760
to tailor instructional methods to meet student's diverse

learning needs.

68. My charter school emphasis on student outcomes 3 6 10 21 15 371 1149 742
enhances my creativity in my approach to lesson planning,

mstruction, and curriculum design.

69 My charter school positively impacts my collaborationmn 1 5 12 22 15 382 1002 764
instructional planning.

70. Autonomy granted in my charter school positively 7 16 17 14 0 270 1.002 340
influence my instructional methods.
71. Work-related stress, including high job demands and 27 18 0 7 3 193 1230 386

requirements negatively impact my instructional practices

within my charter school *

72. My charter school effectively utilize data-driven decision 0 1 5 20 25 435 744 870
making to drive instructional practices.

73. The feedback received contributes to my professional 19 22 5 9 0 207 1052 414
growth as a teacher in vour charter school.
Total 3.19 837 638

*. Item reversely coded.
Notes. SD: Strongly disagree, D: Disagree, N: Neutral, A: Agree, SA: Strongly agree, M: Mean,

Std.D: Standard deviation, R%: relative percentage (mean/5).
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Bar Chart of Impact of Charter Schools on Teacher’s Instruction

Impact of Charter Schools on Teacher’s Instruction
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68. My charter school emphasis on student outcomes
enhances my creativity in my approach to lesson planning,
instruction, and curriculum design.

69. My charter school positively impacts my collaboration
in instructional planning.
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influence my instructional methods.

71. Work-related stress, including high job demands and
requirements negatively impact my instructional practices
within my charter school.

72. My charter school effectively utilize data-driven
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growth as a teacher in your charter school.

4.7 Analysis and Finding

4.7.1 Answering Research Questions

Neutral

W Agree

B Strongly agree
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30%
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The main aim of this study is to gain a comprehensive understanding of the effects of

charter schools which are operated by private entities, on the professional autonomy as well as

instructional practices of UAE educators. The study aims to comprehend the dynamic

relationship between teacher’s perceived autonomy, their satisfaction at work, and the

influence of management organization on teachers' instructional practices. The research

questions included:



76

1. How does the introduction and growth of charter schools, particularly those managed
by private management organizations, impact the autonomy and instructional practices
of teachers in the United Arab Emirates?

2. What is the relationship between teachers' perceptions of autonomy and job
satisfaction within charter schools, and how does the presence of management
organizations influence this relationship?

3. To what extent does the introduction of charter schools in the UAE contribute to a shift
in teachers' instructional practices?

The study employed Path Analysis to address the research questions, which is a
methodological approach that inspects the structural relationships between composite
variables. According to ResearchWithFawad (2021), Path Analysis facilitates the exploration
of the direct and indirect impact of various variables which helps to offer an insight into the
underlying dynamics of the given data. The Composite Variables are defined as the mean
scores of the observed variables that have undergone both validation and conformation as
dependent constructs. The employed analytical technique is vital in understanding the intricate
interaction between the various elements, such as teacher autonomy, job satisfaction, and the
impact of management organization on teachers' instructional practices.

4.7.2 Path Analysis and Findings

Path Analysis is a robust statistical technique that mainly explores the direct and indirect
effects between variables. The research employed such a technique to examine the structural
relationship among composite variables in educational settings with a notable beta coefficient
(B =0.418, p = 0.005). As indicated by Table 16 the analysis demonstrated that Principal
Leadership and Administrative Support (PLAS) had a significant impact on Teachers' Job

Satisfaction (TJS), which suggests a positive correlation where enhanced support responses to



increase job satisfaction among teachers. Additionally, the Importance of Effective Charter
School Attitudes (Attimpact) (B = 0.581, p < 0.001) and the Sense of Community and
Collegiality (SCC) (B = 0.515, p < 0.001) had positive effects on teachers' instructional
practices (TIP), which highlight the significance of supportive working environment and
atmosphere where collaboration is emphasized in order to promote effective instructional
practices. It is important to note that Teacher Autonomy (TA), did not statistically show a
significant direct impact on TJS or TIP, with p-values exceeding the 0.05 threshold for
statistical significance. This demonstrates that although autonomy is highly valued, it is not

likely to have a direct impact on the examined result in this case.
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Table 16

Path Estimates of Path Structural Model to Answer Research Questions
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Path Estimate (B) SE P Impact
TA > TJS .016 135 .819 None
PLAS 2> TJS 418 159 .003* Positive
SCC > TJs .095 .092 229 None
TISP = TJS -.105 150 320 None
TCC 2> TJS 155 141 114 None
EMO > TJS .on 189 944 None
AttImpo = TJS -.077 119 190 None
AttTmpact > TJS 268 2213 126 None
ICS = TJS 135 215 499 None
TA = TIP -212 177 .065 None
PLAS > TIP 477 209 .055 None
SCC > TIP 515 121 <.001%* Positive
TISP > TIP 154 .196 383 None
TCC = TIP -.054 185 743 None
EMO > TIP .014 248 958 None
AttImpo > TIP 581 156 <.001%* Positive
AttImpact > TIP -419 280 152 None

*, Significant at .05.
**_Significant at .01.

With a variance value of 84.4% in TJS and 56.1% in TIP, which is explained by the

analytical models that account for a substantial portion of the variance, it is clear the

parameters included in the model had great explanatory powers and that the model excellently

fit the data. As shown in Figure 14, The model's fit indices—which show that it is well-

tailored to the observed data—were 0.728 for y*/df, 0.981 for GFI, 0.846 for AGFI, 1.000 for

CFI, 0.991 for NFI, and 0.000 for RMSEA as shown in Table 16, which enhanced the validity

of the model.



79

Figure 14

Path Analysis Structural Model

Table 17

Model Fit Statistics for Path Models

Model yraf GF1 AGFI CFI NFI RMSEA
Cutoff =3 =95 =85 =90 =90 <08
Model 1 728 981 846 1.000 991 {000
Model 2 995 982 911 1.000 977 {000

The Path model as shown in Figure 15 investigated the moderating role of Educational
Management Organizations (EMO) on the relationship between Teacher Autonomy (TA) and
Teachers' Job Satisfaction (TJS). The findings showed negligible moderating impact (B = -

0.01, p = 0.935), which indicates that the relationship between TA-TJS has not changed
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significantly due to EMO’s strategies. Although TJS is independently impacted by EMO and
TA (coefficients of 0.81 and 0.07) respectively, the anticipated interaction effect was found to
be minimal. These findings suggest that the EMO’s management practices have a direct but no
moderating impact on teacher job satisfaction.

Figure 15

EMO Moderation Path Model

52

| Moderation i—

Overall, the findings of the study advance our understanding of the dynamics that exist
within the educational environment by highlighting the importance of roles such as
administrative support roles, autonomy, and perception of the effectiveness of charter schools

toward teacher satisfaction and instructional practices.

4.8 Conclusion of Data Analysis and Results Chapter

The chapter’s findings have shed light on the multifaceted experiences that were shared
by teachers working in a UAE charter school, which revealed the landscape characterized by
variation concerning job satisfaction, perceived autonomy, working conditions, and the overall
impact of management organizations within charter school settings. While a significant
number of teachers reported gratitude for their jobs and the autonomy provided by charter

schools, there were some concerns regarding workload, support, and the constraints that were
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imposed by certain management practices, which drew attention to areas in need of
improvement. The quantitative analysis confirms these themes, which demonstrate the
complex interaction existing between teacher autonomy, work satisfaction, management
organization, and the effectiveness of instructional practices. This chapter emphasizes the need
for a balance in charter schools' management approach, that supports teacher creativity and
autonomy while providing them with the appropriate tools and resources they need to establish
a positive learning environment. Through the study's comprehensive analysis, educators can
gain invaluable insight into the dynamics of charter schools and their impact on educational

practices in the United Arab Emirate.
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Chapter 5: Discussion

5.1 Introduction

The study aimed to explore the complex relationship that is present between the charter
schools' operational framework, the autonomy of teachers, job satisfaction, and the role that
management organizations play within the educational settings of the United Arab Emirates.
Based on the theories of Distributed Leadership Theory (DLT) and Theory of Planned
Behavior (TPB), the research aims to analyze how the elements collectively had an impact on
the instructional practices of educators in charter schools (Ajzen, 201; Mayrowetz, 2008).

By using a mixed methods approach, the study combined both qualitative and
quantitative data to contextualize findings within the broader discourse of educational reforms,
drawing on comprehensive reviews that were drawn from the existing literature (Berends,
2015; Cheng et al., 2017; Dallavis & Berends, 2022; Ni, 2017; Roch & Sai, 2017; Scott &
DiMartino, 2010). The goal of the methodological synergy was to provide a comprehensive
overview of understanding the potentials and challenges of the transformative charter school

model in the UAE.

5.2 Interpretation of the Findings

5.2.1 Teacher’s Job Satisfaction in Charter Schools

The study navigated through the complex experiences of educators by examining the
interaction between qualitative and quantitative data on teacher job satisfaction within charter
schools. According to quantitative data, with a job satisfaction level of 70.5%, there is a clear
indication of positive attitudes regarding getting instructional support which peaks at 77%.

Concurrently, qualitative data indicates that educators emphasize the importance of autonomy
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and innovative setting of charter schools, which is aligned with DLT and TPB, suggesting that
both autonomy and supportive leadership are vital for job satisfaction (Smith et al., 2016;
Hendren et al., 2018).

The data reflect a range of satisfaction, with optimism for charter schools' future at
65.0%, which highlights the challenges of striking a balance between autonomy and
accountability (Johnson et al., 2007; Wisdom et al., 2012). The study underscores the need for
charter schools to provide a balance between offering autonomy and providing sufficient
support and accountability, by creating an environment that enhances teacher satisfaction and
professional development. The investigation elucidates the complex dynamics that exist within
charter schools, by implying that supportive strategies to improve teacher autonomy and
satisfaction are essential to the implementation of successful charter school reforms.

5.2.2 Teacher’s Autonomy in Charter Schools

The study examined how teacher autonomy can affect instructional practices in charter
schools by combining quantitative and qualitative data for a comprehensive perspective.
Quantitative analysis has shown that the majority of teachers enjoy high levels of autonomy,
particularly concerning the selection of instructional strategies and managing activities in the
classroom, with rates of autonomy at 84.7%, and control over the selection of classroom
activities at 90.5%. In conjunction, qualitative analysis shows that 60% of participants
underscore the benefits of having autonomy in charter schools, which highlights its advantages
of fostering an innovative teaching environment and flexible curricula.

Despite these benefits, the findings also identify that autonomy has its limitations, in
particular concerning assessment and evaluation, with 20% of educators feeling that they are
constrained by accountability and external decisions. The balance between teacher autonomy

and constraints is consistent with existing literature, which acknowledges the benefit of having
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autonomy in improving student achievements while recognizing the drawbacks of external
accountability (Ni, 2012; Roch & Sai, 2017). Research suggests that, even though charter
school success depends on its operational and policy contexts, autonomy is still essential to
enhance the improvement of teacher satisfaction and pedagogical innovation through the
theoretical lenses of DLT and TPB (Ni, 2012; Roch & Sai, 2017).

The study highlights the necessity of having an education environment that aims to
nurture teacher autonomy and support the adoption of innovative instructional strategies that
meet the diverse needs of students while maintaining the demands for accountability and
standardization. This sophisticated approach, drawn by DLT and TPB, highlights the complex
relationships between autonomy, instructional quality, and the reality of management
operations of charter schools, advocating for policies that can create a balance between teacher
accountability and autonomy to optimize educational effectiveness.

5.2.3 Teacher’s Working Conditions and Workload in Charter Schools

The study provides a comprehensive view of the working conditions and workload of
teachers in the UAE charter schools through the triangulation of quantitative and qualitative
findings in specific areas of focus such as principal leadership and administrative support,
sense of community and collegiality, teacher influence in school policy, and teacher control in
the classroom. This multifaceted analysis highlights the significant impact these elements can
have on the quality of instructions and the welfare of teachers.

Quantitative analysis indicates that the workload is perceived as significant by teachers
in charter schools at 48.9%, which is consistent with the qualitative observation, which
highlights the stress and challenges with their roles and obligations. In relevance to existing

research, there is emphasis that workload is a key factor in teacher satisfaction and efficacy of
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instructional practices, this dual-mode evidence points to the critical role of working
conditions in shaping educational outcomes (Roch & Sai, 2017).

Additional examination of the elements of working conditions suggests that principal
leadership and administrative support are essential. As revealed by the findings of Scott &
DiMartino (2010), strong leadership is pivotal for establishing a creative and positive learning
environment, which resonates with the observation in the study that 75% of teachers have
expressed elevated support from the leadership team, which can lead to higher job satisfaction
and yield a better quality in instructional practices. Another important element that emerges is
the sense of collegiality and community that schools foster. The data findings from the
quantitative analysis, indicate that encouraging school culture, where 80.8% of teachers
indicated a sense of community and collegiality, which can improve the well-being of teachers
as well as their instructional methodologies. This conclusion is supported by Berends (2015),
who noted the value of collegial relationships and support in an educational environment.

Moreover, the study highlighted the importance of teacher influence on school policy
and teacher control in the classroom, with findings from the study showing that 50.9% of
teachers felt they had an influence over school policies. Educators value autonomy in
influencing policies and having control over their learning environments, with these attributes
being closely associated with elevated job satisfaction and effective instructional practices.
This is aligned with the views of Cheng et al. (2017), who highlighted the advantages of
teacher autonomy for motivating teachers and fostering educational innovation.

Overall, the study’s findings are supported by the literature, which illustrates that
workload and working conditions have a big impact on the teacher’s welfare and the quality of
instruction. Integrating effective management practices can reduce workload stress, and

improve the well-being and instructional strategies of educators, therefore it is vital to
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prioritize supportive leadership, foster a sense of community, grant teachers their input over
policies, and allow them to control their classroom environment.
5.2.4 Management Organization Role in Charter Schools

Upon examining the roles of Educational Management Organizations (EMOs) in charter
schools, the study integrated qualitative and quantitative data to identify the impact of EMOs
on educational philosophies, curriculum, and the distribution of resources. The results revealed
that 63.1% of teachers had approval ratings for EMOs while highlighting the need for
improvement in baseline test preparation and feedback mechanisms. There was high praise
given to the charter school for applying behavior codes and resource management with an R%
of 91%. The analysis emphasizes the crucial influence that EMOs have on educational
outcomes and teacher satisfaction as aligned with previous research (Roch & Sai, 2017; Ni,
2012). EMOs play a critical role which is beyond administrative support to significantly
shape the instructional landscape and grant autonomy to educators. Furthermore, they are also
vital in the provision of effective educational standards, and the provision of adequate
resources.

The finding of the study highlights the intricate relationship between EMOs and charter
school success. While EMOs are essential for improving the curriculum design and providing
a supportive culture, the challenge lies in maintaining a balance between granting autonomy
and guaranteeing administrative direction. This research contributes to the discourse on
educational reform by supporting strategies that enable EMOs to the empowerment of teachers
through comprehensive support and resources, hence raising the standard of instructional
practices and charter school experience. The study combines DTL and TPB to demonstrate
how well-structured management in charter schools can foster autonomy and instructional

innovation, which can lead to improved student outcomes. Therefore, it emphasizes the
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necessity to balance accountability and autonomy to promote teacher and student success with
the charter school settings.
5.2.5 Impact of Charter Schools on Teacher’s Instructions

A comprehensive analysis concerning the impact of charter schools on teacher
instruction has been implemented by combining the quantitative and qualitative findings.
According to quantitative analysis, with an R% of 90.9%, there is a significant number of
teachers stated that charter schools have a beneficial impact on their instructional practices by
creating an environment that supports innovative teaching methods. However, the narrative
from qualitative data, for some teachers, including educators designated as E1, and E2 shed
light on the complex way charter schools support the teacher's professional development, and
autonomy regarding making instructional decisions.

The Distributed Leadership Theory (DLT) and the Theory of Planned Behavior (TPB),
postulate that both autonomy and structured support are vital for education innovation and
teacher job satisfaction, which is supported by the data presented quantitatively and
qualitatively, and backed by the literature review (Smith et al., 2016; Hendren et al., 2018).
The existing literature points out the significance of empowering teachers in charter school
settings; This is reflected by the quantitative findings which indicate that there are improved
instructional practices among the existing charter school teachers, which complement the
qualitative feedback concerning the value of teacher empowerment and creating a supportive
school climate (Johnson et al., 2007; Wisdom et al., 2012).

Furthermore, the result of this study contributes to the ongoing conversation about
educational reforms, in particular relevance to charter school settings, suggesting that charter
schools have a unique opportunity to advance teaching methods. However, as noted in past

research, this potential is vitally dependent on the operational dynamics and support structures
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that exist within these institutions (Roch & Sai, 2017; Ni, 2012). By integrating qualitative and
quantitative insights, the study highlights the importance of charter schools in implementing
policies that balance teacher autonomy, accountability, and support to create an atmosphere

that fosters innovative teaching and professional growth.

5.3 Theoretical Implications

The study’s examination of charter schools in the UAE has significant theoretical
implications for the theories of Distributed Leadership Theory (DLT) and Theory of Planned
Behavior (TPB), by providing views on the intricate interplay between management
organizations, teacher autonomy, job satisfaction, and instructional practices. The research
emphasizes the role of distributed leadership in promoting job satisfaction and autonomy as
advocated by DLT (Printy & Marks, 2003). In addition, it extends TPB by showing how
attitudes toward autonomy can influence behavioral intentions, which in turn can lead to
higher job satisfaction and improved instructional practices (Peterson & Ritter, 2023). This
dual approach not only resonates with the existing literature but also encourages a closer look
at the contextual elements found in charter schools that impact teachers’ behaviors and
attitudes (Spillane, 2006; Ajzen, 1991).

The study challenges and extends upon TPB by providing detailed knowledge of how
management practices and working conditions that exist in charter schools can affect teachers,
by demonstrating the substantial effects of these contextual factors on behavioral intentions
(Nada et al., 2022). Moreover, the study emphasizes the DLT empirical basis, which
highlighter the direct effect of distributed leadership on the quality of instruction and the well-
being of teachers (Rutherford, 2006). However, the study identifies the challenges in ensuring

a balance between autonomy and accountability, which suggests there is a need to recommend
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a more refined and detailed approach concerning applying DLT and TPB in charter school
settings.

By combining these findings, the study contributes to the theoretical discourse, by
blistering and improving the DLT and TPB framework to accurately capture the dynamics
within charter schools. These highlight the need for policies that support the empowerment of
teachers and improvement in the quality of instruction, which will enrich the dialogue about

educational reforms and the unique charter schools' roles.

5.4 Practical Implications

Based on the triangulated results from the study, improving working conditions, job
satisfaction, and teacher autonomy requires a comprehensive approach. To cultivate an
environment that is supportive of the autonomy of teachers, it is important to provide teachers
the flexibility to design and execute their instructional strategies to cater to the varied needs of
their learners, thereby increasing the teachers’ job satisfaction and their instructional
effectiveness (Ni, 2017; Roch & Sai, 2017). Therefore, providing opportunities for ongoing
effective professional development, and giving feedback regarding their practices is crucial for
the enhancement of their instructional capabilities and satisfaction as educators, as well as
enabling them to adapt to the continuously evolving demands of education (Lake et al., 2010;
Weixler et al., 2018).

In addition, it is vital to point out the importance of leadership role in fostering a positive
school climate. Therefore, policies should promote trust and collaboration among teachers and
administrators, to improve job satisfaction and create a pleasant work atmosphere (Boyd et al.,

2011; Gross, 2011). Moreover, encouraging a collegial culture within the staff can contribute



to a better work environment, which is essential for the improvement of the professional
growth of teachers, as well as advancing their instructional outcomes (Torres, 2016a).
Furthermore, it is crucial to tackle issues such as workload and establish a nurturing

work atmosphere to prevent burnout and reduce teacher stress, which is essential for
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preserving an elevated level of job satisfaction and retaining exceptional educators within the

charter school sector (Dallavis & Berends, 2022; Roch & Sai, 2017). Lastly, implementing
such strategies requires a unified effort from the stakeholders who are involved in the
operations of charter schools, aiming to create an educational environment that promotes

teacher autonomy, elevates satisfaction, and encourages optimal working conditions.

5.5 Recommendations for Future Research

The conducted investigation into the dynamics of charter schools in the UAE has created

many opportunities for new research. Although the study has shed insights into teachers'
autonomy, job satisfaction, and instructional practices, further research is needed on the
complex and evolving nature of charter schools. In particular, longitudinal research may
provide insight into how charter schools affect academic performance and university
admission for students in the long term (Brownell et al., 2015). In addition, these types of
studies can be instrumental in identifying trends that are persistent as well as emerging
challenges, which can improve educators' comprehension of the flexibility and efficiency of
charter schools.

Furthermore, a richer comparative analysis between charter schools and traditional
schools could help researchers highlight the advantages and drawbacks of charter school
models, which in turn can provide educators and policymakers with valuable insights

(Melnikova et al., 2017). Additionally, the inclusion of perspectives of stakeholders like
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students, parents, and administrator staff can provide of thorough understanding of the overall
charter school experience (Boyd et al., 2011; Cheng et al., 2017). Moreover, examining how
EMOs affect the autonomy of teachers and educational philosophies can identify the ways
these organizations can impact their learning objectives (Ni & Rorrer, 2012; Roch & Sai,
2017).

Lastly, it is vital to comprehend the interaction that exists between the cultural values of
the UAE and charter school operations. which in turn can ensure the identification of best
practices that are relevant for culturally responsive education, thereby enriching the
educational landscape locally. Future studies that can address such topics can help the
advancement of our understanding of the complex role that charter schools play in the
ecosystem of education, which can help guide policies and practices in creative and innovative

ways.

5.6 Limitations of the Study

The research has provided a comprehensive analysis of the dynamics that exist within
charter schools in the UAE, highlighting important elements such as job satisfaction, teacher
autonomy, and instructional practices. However, it is important to recognize certain limitations
that could affect how the results are interpreted. The reliance of teachers on self-reported data
is a noteworthy concern, which has the potential to introduce bias, as these conditions may not
precisely reflect the actual conditions and the satisfaction levels (Lopes & Oliveira, 2020).
Moreover, the specific geographical and cultural background of the study on charter schools
within the UAE may restrict the generalizability of its findings compared to other schools in
different regions with a distinct educational system and cultural contexts (Anacleto et al.,

2017).
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In addition, even though the integration of mixed methods methodology for the study is
thorough, it still has its limitations when it comes to accurately capturing the complexity of
experiences for the participants. For example, although qualitative data is rich in information,
it might only partially represent the wider populations of teachers in charter schools (Trahan,
2011), while quantitative data may overlook some subtle aspects of teachers' experiences
(Scott, 2013). Moreover, using a cross-sectional design for the study only provides a temporal
perspective, therefore the research may leave out how management practice, teacher
autonomy, and job satisfaction may change over time (Wang & Cheng, 2020).

Lastly, the limited sample size of the study is a notable limitation, which further
constrains the generalizability of the study as well as the reliability of its conclusions
(Athayde, 2012). Research in the future should include longitudinal designs for the wider
range of charter schools to track their changes over time and employ triangulation techniques

to reduce biases such as self-reporting (Brownell et al., 2015).

5.7 Conclusion

The current investigation conducted on charter schools in the UAE has yielded
important new insights into the complexities of teacher autonomy, job satisfaction, and
instructional practices. By using a mixed methods approach, the study has effectively
triangulated the data to provide a comprehensive understanding of the impact of charter
schools on teacher instruction, while emphasizing the importance of having supportive
management in creating a conducive learning environment.

The study’s main findings highlight the positive relationship that exists between teacher
autonomy and job satisfaction, by revealing that educators in charter schools with a higher

level of autonomy reported greater satisfaction with their roles. Moreover, autonomous
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teachers are empowered, when it comes to the development of curriculums, and being
involved in making decisions regarding instructional practices, which can promote the feeling
of professional agency and dedication to innovative educational practices. However, the study
also highlights the required delicate balance between granting autonomy while maintaining
accountability, to maximize the effectiveness of teachers and student outcomes.

In addition, the research highlights the crucial roles of working conditions and workload
that are manageable in improving the caliber of instruction and well-being of teachers.
Moreover, it is vital to have effective professional development programs, to bridge between
autonomy and effectiveness of instructional practices, which necessitate a supportive
management that promotes continuous learning. These types of programs are vital for
improving the teacher's abilities as well bring teacher practices in line with meeting the
changing demands of education and the creative culture of charter schools.

Another significant theme that emerged was the influence of management organizations
on the instructional and operational philosophies of charter schools. According to the findings
of the study, management organizations in charter schools have a significant impact on the
educational climate, affecting everything from the selection of curriculums to the autonomy of
teachers, and resource distributions. This emphasizes the importance of management
organizations to function with a clear understanding of their pivotal role in supporting the
needs of teachers and advocating reforms within charter schools.

In conclusion, the study contributes to the current conversation on educational
reform, especially as it relates to charter schools in the UAE. By emphasizing, the relationship
between teacher autonomy, job satisfaction, and instructional practices, as well as the critical
function of supportive management, it provides valuable insight for practitioners, educational

leaders, and policymakers. Charter schools need to evolve in ways that support teachers going
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forward, by creating environments that encourage professional growth, innovation, and
student achievement. This study lays the foundations for future investigation into the intricate
dynamics of charter schools, placing a continuous emphasis on policies and practices that best

meet the needs of educators and students in these distinctive educational settings.
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Appendix A

Appendices

Open-Ended Questionnaire Instrument

Open-Ended Questionnaire:

The Impact of Introducing Charter
Schools on Teachers' Instruction in the
UAE Education Sector- Case Study in A
Charter School In Abu Dhabi

Oear Educators,

1 am currently pursuing o Master of Education in Leadershin, Management, and Folicy 3t The British
University in Dubsi. As pant of iy scademic journey. | am conducting s comprebensive study for my
dissertation tRksd The Impact of Inbroducing Charter Schools on Teachers' Instruction in the LAE
Education Sector A Case Study in 8 Charter Schoad In Abu Dhabi

Below is & concise oversiew of my reseanch:
h andi

T Isnchacape of education has wilressed sgnificant irscsformalions cver The past Thoee decedens.
with the emergence and proliferation of charter schools globally. Oginatng in the United States in
1592, charer schoals, knoawm Tor their in deci g aned i v aprproches,
have become a wilal componen af the sducationsl system. The growth of chartes schools is not
limhed 2o the Unked States, as couniries like Canada, New Zealand, Sweden, and England have alsc
adopted similar models o enbance sducstionsl possibiities. in the United Arsh Ermirates (LAE) the
pursult of Ina of the 2021 wisicn, aiming o establish a

bamed oy With a system divided betwesn public and private
sectors. mecent inilist ves heve introduced charer sechools to diversily sducstional afferngs. This
shift is part of broader educational reforms uncertaken by the LUAE, emphasizing Zist-century skills
integration Lo comgete glabelly.

Statemant of the Problem:

Amids these transfommations, the mie of teachers in charter schocls becomes phaotal. While chares
achaols are desigred 1o empowern teschers and provide greater aulonomy, empiricsl ds suggests
et the sctusl implernertation varses. The discrepancy between theory and peactics saitas questions
about the Impact of charer schools on teachers o ok t: L and
instructionsl practices. Aessarch indicates that duwwlhcﬂublitrn-anled ‘o charies schools,
same may replcate tadiional instructional methods, posentially diminishing the expected

of increased thee i ol l
(MOE) i charter schools i ancther layer of " inly influencing
and working
The Rationale of the Study.

wanile ramercss studies have cxplored the Impact of charter schocls on student outcomes, thene is a
significant gap in wnderstanding how chamer achaoks affect irachers’ insrustionsl practices. The
UAE, sxperiencing mxporsntial growth in charmer schoolks, provides & unique contest for this study.
nvestigating she Impact of charter schools on teachers’ practices s crucial for comprehending the
success of educstional reforms and shaping ftue policy decisions Furthermaore, the study sims 1o
address the scarcity of research in this anea in the UAE and conaribute waluable insights 1o the global
dincourse on chamer schoals,

Significance of the Study:

The significance o this study kies In bridging the gap between theorstical emphasis on teachers’
Autoncmy snd the practical challenges faced by sducstans in charter schools. By delving imta
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* Indcartes required question

Section 1: Consent Form, 5wl o3 1 o2

1. 1- Do you Bgree ko in an apen-ended 8 o7 *
il i 3 e i e
MATK oy 0 oval.

 venes
ime

Section 2: Demographic Information, L2 s =l lod ;28

teachers’ experiences, autonomy, snd working sondilions, The shudy aime 1o coniribute valustis
Insights 1o the Amited Sberature cn charter schoels In the UAS. Understanding the Impact an
teachers’ practicns is sssenlisl b polcymakers, educaion, and reseanchers 1o svaluste e
effoctveness of educational referms and enhance the UAE's educational systerm.

Furpsse of the Study:

T primary obyective of this research is 1o gain & comprehensive understanding of how the
introduction amd grewth of charter sehools, particularly those managed by private organizations,
impact teachers’ professonal “wnd instructional practices: in the UAE. Bepund ndividusl
perspeciives, e study algns wih e broader debate on the overall impact of charier schools on
shadenis’ performance,

am kg you to answer the Open-Ended questicnnaire for my dissertation on the curem Google
T that | hawe sent you wia email Rest assured that the responses shared by particicants in this
survey will be handied with the wimas! i and will e presereed -l
stages of the study. Your nwolvement Is entirely voluntary, and you have the option 1o withdras ot
any poeinl. By completing this guestianain, you grant consent 1o parisks in this survey for
educational research parposes exclusively. Your actve partiipation is greatly vaksed:

Schelar Mame: Samer Dubous

Scholar emal: 21000648 @shedent buld ac.ae
Supersisor Mame: Professor Christopher HIll
Supervisor email chiistopher hiliDbuid no ae
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2. 2 Arayou s current teacher at a charter schocl? , *
Tl 451120 s gin  h sn  m

Mark cruly ame oval.
0 s

My

3. 5 Whatis your pende? *
Tduin e

Mark only one cval.

() paie
() Female-,21

4, 4 Whnatis your aga?
tde als

Mark crly ane cval.

5. & Whatis your natianality? *
Velligeaip 4 v
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& In which Emirate do you currently teach? , * 5.
T g iy 8 3]
Mark only one oval.

(70 Abu Db

) Dubse

(0 Sharjahsi

() Raes AlMPaimahsid o
() Fujairahes st

(0 Mt

D umm AGuwain. sl o

7- Wit grad lavel da you cuTantly taach T *
Tl domy oty gl o el g phen L

Mark only one oval.
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() Cyche 2{ Grades BB, (86 —ipisd] 45 48
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B What is the highes! degres you hald? *
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Mark only one oval.
() Diighores nf Education (Dip, B %l s Dip. Ed)

() Bachelor of Arts (B A}, Bachelor of Sckence (8.5¢ |, Bachelor of Education (B Ed).,ss. 45
wlall [BLAY ok o b (B 5] R0 s (B E)

() Miaster of Arts (MLA), Master of Education (M.Ed}, Master of Stionce MBSkl b el
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(" Doctor of Prilasoaty in Edusation (Ph.D.), Docsor of Edunation (B0 L 4@ 4t a2
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() Others,u s

1- How does the introduction of charter schools in your institution influence the overall *
instructional practices compared to your prior practice in private or traditional public
school? can you provide specific examples or instances wheara you've observed positive

or negative changes in teachers’ instructional methods as a result of charter schools?
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2- How do you perceive the level of autonomy in your instrsctional practices within your  *
charter school sattings, and can you provide specific instances whare you felt your
autonomy was snhancad or rastricted compared to your previous expariences in a
different educational sefting?
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3- Reflecting on your experience in the charter school, could you kindly share your *
perspeciives on the working conditions, particularly concerning the workload?
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& What is your teaching pasision? *
Tt 30 lpeniin b e

Mark caly one oval.

() Chmmam Teachen i o

() Subject Specialis TEOCREriid b et i
) Special Education Teacheriuts G e e

() EEL Teaches; 185400 5, 0000 400 e

10 What Subject do you leach? *
Tt 5 0 0

Mark aniy one aval.
) mathematica sk it
) Scienoe e
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I Physical Education, sl 8 1 2
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) Technodogy and Compuner SOENCE, & smell ok ;e J 2500

11- How many yaars of Maching axpariance do you have? =
T il b e gk 2
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[ Jiessthan 1 year, i = 0
-3 peara 1 e
(__Jasyears, 462400
7 pears, T8 e

110+ years, 10+

Section 3: Opan anded Questionnaire , o s Jas!

4= To what estent does the charter school system in your instittion influencs teachers”
professional devalapmant, support struchures, and fhe provision of feedback and

coaching, and how does this impact your perception of being adequalely supporied in
mglamanting innosalive instructional methods wishin the charler school framework®
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B~ How da you parcaie the role of managament organ@ation including kadsmhip within *
your charier school in shaping instructional practices?
Tl s ol S gl ] i ke i ] B b L g L gD 5 g i

6 From your perspactive &3 8 1eachar, whal BIFiDULes do you bellave ane onucial Tora *
charter school o be etlective in enhancing teacher instruction? Please provide your
insights And obesrvations I any have applked 10 your schaol,
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¥- How da you parceive the level of suppart and satistaction within your charter schoal  *

compared 1o your axperiances in privabe or iraditianal public schools?
Tyl ] e SN o ol it i 53 i Ryl 2 b o s el e g s 5 5

8- How have your instructional practices evoled snos joining your charter schoal, -
particutaty givan e schoals prior status és & raditions] public schosl?
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Tl e

- To whal extent ane leachers. in decisi ing p within *
Wour chanar schacl Sengs, and how &0 you pa e B2 impact on the syarall
affectivensss of teaching and learning? Please share your insights and expenances.
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18- From your perspectve, whal recommendations would you prowide far enhancing the  *
irfiegraticn of charter schools inka tha broader UAE educsiion landscape, considaring

their impact an teachers' instruction?
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Appendix B

Survey Instrument

Survey: The Impact of Introducing
Charter Schools on Teachers' Instruction

in the UAE Education Sector- Case Study
in A Charter School In Abu Dhabi

Dear Educabors,

Tam curmenily pursuirg o Master of Education in Lesdarship, Mansgemenl, and Policy a1
Tha: Erftish Unisersity in Dubal. &s part of my acedernic jourmey, | am conducting a
comprehensie study for my dissertation titted “The impact of invtresiscing Charter
Sichecly on Teachers' b fan i the LLAE Education Sector- A Casn Study in a Charier
‘Schead In Abu Dhab™

Bakow s & concise overvies ol my resesrch

R b Back | ardl

The landscape of educstion hag w d il tramt oaver the past thres
decades, with the emegence and proliferation of charter schools globally, D gnating in
the Unked Saates in 1992, charter schools, known for their snonomy in decision-makng
wrd inncual e spprasches, Fave become a wilal component of ke educalional syelem,
The: groswh of cinarter schaols (s mot limbed to the Unised States, as countries like Canada,
Hew Tealand, Smuden, srd Englacd haee sleo adopted srmilar models 16 enbarce
sducaiional possibilities. In the Unied Amab Emirates [UAE], the pursut of educatisnal
excelkence is & comerstone of the 2021 wision, aiming %o establish a knowledgebased
wconamy, With & balenced sducalions sy etem divided between public and privete sechan,
recant inkatives hawe infroduced charer schools to drers ity educational offerings. This
shilt s part of breader adusational refarrs underiaken by the UAE, empfaaizing Tiat-
nnlury skile integration 1o compete ghabaly,

Staterment of the Preblem:

Suride] Thess translpmstions, Be ele of 1eechers n charler ohools Becomes pivital,
‘While charier schools ane designed to empower eachers and provide grsater aubonommy,
wmpincal daly suggests Tl The aclual implemertation varss, The dEcrepancy belwesn
theory and practice ralses questions abouwt the impact of charier schools on teachers’

o 1 job s and Instructional practices Research indicates
That deapite The Mesbilty o d 1o charer b, game miy repli trasditicnal
insinsction al metheeds, potentially dminishing the expected advansages of ncreased
ooy, Additicrally, the invalverrsnl of managenme) arganieslians [MOa) in charier
schooks infroduces anciher layer of complesity, potentially influencing sdscators’
satistaciion and working condiions.

The Rationale of the Study

While remerous studies have exploned the Impact of charter schools on student
anfoormes, there is a signifcant gap in understanding Row chaer schools alfect leachers'
insinactional practices. The UAE, experien cing exponential growth in charter schools,
prowides o undquie conbesd for this shedy. Invest igating the impact of charter schools on
teschen’ practices s cracial for comprefending The success al educational refams and
shaping future policy decisions. Furthermore, the study aims 1o address the scancity of
sesraich in this area n the UAE and contribule valsable ingghis o the global decsrss an
chaner schools.
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Significance aof the Staedy:

The significance of this study les in bridging the gan betwseen theoretical emphasis on
eachers w and the | chall faced by educators in charter schools, By
delving imto teachers’ experiences, aulcnomy, and werking condilions, The sludy aime o
conirituse valuabke insights %o the limred IRermtune on charer schools in the LAE.
Undenstanding the mpsct on leschens’ praclices & ssental lor policpmaken, edusators,
and researchers io evaliate the effectveness of educational reforms and enhance the
UAE's educational system.

Purpose of the Study:

The primary objective of this research is to gain a comp derstamding of how
the intreduction and growth af charter schoals, particslarly those managed by private
organizations, impact teachers’ professional autemssvy and instructional practices In the
UAE. Beyond individual perspecties, the study allgns with the broader debate on the
arenmnll impact of chamer schools on studenta’ parfarmance

I am irveiting you to fill cut the following online survey as part of my disseriation. Rest

] il e resp shared by partici i thig surssy vl be handied with the
wmast confidentialty, and anonymity will be preseried shenughou al stages of the study.
Yo nvabserment g entirely voluntany, and you heve e option 10 withdree al sy paeg
The estimated time to fintsh this sunsy s approdimatey 15 By completing this
SUPFE, FOU Qram Consent to partake in this sureey for educational ressarch purposes
wnclusiasly, Your pctise participation is grestly valud;

Sohalar Marme: Sarser Dabous

Schadar emal: 2100084 Tsudent buid 2. ae
Hupervisor Mame Pralesaar Cheistapher Hll
Superviscr emall: chiisioptr hiliEEeid ac 3

el el
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1. Do you agree o participate in the survey® *
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Survey: The Impact of Introducing
Charter Schools on Teachers' Instruction
in the UAE Education Sector- Case Study
in A Charter School In Abu Dhabi

samer.dabous@needucation.com Switch aceount &

B3 Motshared

* Indicates required question
Section 1: Demographic Information - 38 & syl < sl

2. Are you a current teacher at a charter school? *
2. Fliann s i g e ey il Ja

() Yes- i
O ho-y

3. What is your gender? *
3. Tl g La

O Male- s
O Female - 4o

Survey: The Impact of Introducing
Charter Schools on Teachers' Instruction
in the UAE Education Sector- Case Study
in A Charter School In Abu Dhabi

samer. dabous@needucation.com Switeh accaunt o

B2 Mot shared

* Indicales reguired question

Section 3: Teacher Job Satisfaction - el Ak La 0



To what extent do you agrea or disagree with each of the following statements? *

301l il o i 35 i 1 g1

T2 1 am
satisfied with
rriy current |ob
a8 & teacher in
the charter
schaal. - 4l
iy ol
o el Ll
il s 03,

13,1 am
satisfied with
the
collaborative
detisian-
rniaking
procEssas
within my

charter schaal.

- gl
JAl g e
Ui it
iﬁi..dl\r;_ﬁ.._

14, | feel
supported by
the
Managerment
organization in
Irnplementing
Instructional
rethads. - e
il o 2y
ks A% )
gl gl

15. 1 am
aptimistic
abiout the
future af
charter
sthaals In the
UAE. - (i 1
ot Al Lt
i fual Al
Baniall 3yl

16. 1 am

Strangly
disagres -
ol Y
il da

Disegree -
S

Meutral -
s

Agres -

K

Strongly | don't
agree- S8 know-¥
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O @]
O o
O O
O O
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satisfied with
the overall
effectiveness
of the charter
schaal in

mowi 0 0O O O O O
s ull LS

el ) sl

4

17.1am
satisfied with
the level of
support and
FEEAUMCES
provided by ry
charter schoal
far
Implementing
effective
Instructional O 0O O [@)] O O
strategles, - U
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Survey: The Impact of Introducing
Charter Schools on Teachers' Instruction
in the UAE Education Sector- Case Study
in A Charter School In Abu Dhabi

samer dabousdEne sdueaton csm Switch acoount &
[ Mot shared

* Indizates required quesicn

Saction 4: Te iar Instructional Praciicag - el deay — fonn



Flease indicate how often you perform the following instruotional practices within *
your chaner gchoab
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26. | use Wrisien
ek,
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tasiks, and
Quartady
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adegaately in
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Survey: The Impact of Introducing
Charter Schools on Teachers' Instruction
in the UAE Education Sector- Case Study
in A Charter School In Abu Dhabi

samer dabous@needucation eom Switch aceaunt &

Ea Mot shared

* Indicates reqguired question

Section 5: Teacher Autonomy - shad d 001
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Please indicate how true is the following stalements regarding the autonomy you *
have in your ingtructional practices within your charter school

Wik Agufarh oot s g T2 T L e R i R e N5 L
Al e

More or less Mhore or less
folse - 30 J = fnee- M J 2
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Survey: The Impact of Introducing
Charter Schools on Teachers' Instruction
in the UAE Education Sector- Case Study
in A Charter School In Abu Dhabi

samer.dabous@nceducation.com Switch account o

Pﬁ Mot shared

* Indicates reguired question

Section 6: Teacher Working Conditions - s Jae iy B

1. Principal leadership and administrative support - ) seal s s I il

To what extert do you agree or disagree with each of the followirg statements? *
TAD b e B e S ) 8 e ]

Strongly Strangly
digsgres - Dmsgres - Nealral-  Agree - e -
rar AT Ll Erd b
e e
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Appendix C

Factor Loadings for Survey Constructs and Items

Table 18

Factor Loadings for Survey Constructs and Items

Factor
Construct Item Loading
Teacher Job Satisfaction
12. 1 am satisfied with my current job as a teacher in the charter school. .886
13. I am satisfied with the collaborative decision-making processes within my charter school. .654
14. | feel supported by the management organization in implementing instructional methods. .909
15. I am optimistic about the future of charter schools in the UAE. .950
16. I am satisfied with the overall effectiveness of the charter school in which I work. .903
17. I am satisfied with the level of support and resources provided by my charter school for .666
implementing effective instructional strategies.
Teacher Instructional Practices
18. When I design my lesson, I consciously select content that needs the district’s curriculum 738
competencies, and/or performance standards.
19. When | design my lesson, | consciously consider how to create cooperative learning .667
experiences for my students.
20. During each lesson, | consciously implement a teaching strategy that stimulates higher-order 724
thinking skills.
21. During each lesson, I create social interaction among students that enhances learning by .508
requiring students to work as a team with both individual and group responsibilities.
22. During each lesson, | consciously implement two or more learning activities. .633
23. During each lesson, | consciously implement a learning activity that requires students to .542
read or write in my content area.
24. 1 conduct pre-test/diagnostic tests. .889
25. | keep and update class records. .892
26. | use Written work, Performance tasks, and Quarterly Assessments adequately in the .861
evaluation of outcomes.
27. | evaluate learning outcomes through varied means. .873
Teacher Autonomy
28. The selection of student-learning activities in my class is under my control. 752
29. My teaching primarily follows approaches that are specified by the school. Deleted
30. In my class, | have little control over how classroom space is used. Deleted
31. The evaluation and assessment activities used in my class are selected by people other than -.616
myself.*
32. | select the teaching methods and strategies | use with my students. 716
Teacher Working Conditions
Principal Leadership and Administrative Support 124
33. The school administration’s behavior toward the staff is supportive and encouraging. .928
34. My principal and leadership team enforce school rules for student conduct and backs me .896
up when I need it.
35. The principal and leadership team let the staff members know what is expected of them. .690
36. In this school, staff members are recognized for a job well done. .807
37. 1 am given the support I need to teach students with special needs. .801

Sense of Community and Collegiality 751
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Factor
Construct Item Loading
38. Most of my colleagues share my beliefs and values about what the central mission of the .850
school should be.
39. There is a great deal of cooperative effort among the staff members. .837
40. Rules for student behavior are consistently enforced by teachers in this school, even for .761
students who are not in their classes.

Teacher Influence in School Policy .882
41. Setting discipline policy .886
42. Determining the content of in-service professional development programs .768
43. Evaluating teachers 790
44, Setting performance standards for students at this school .703
45, Establishing curriculum 490

Teacher Control in Classroom .888
46. Selecting teaching techniques 755
47. Evaluating and grading students .850
48. Selecting content, topics, and skills to be taught 414
49. Determining the amount of homework to be assigned .662
50. Disciplining students 789
51. Selecting textbooks and other instructional materials Deleted

Teacher Workload

52. Teachers in my school are allowed to focus on teaching students with minimal interruptions. .636

53. My individual planning time is sufficient. .790

54. My collaborative planning time is sufficient. 1.000

55. Teachers have opportunities to lead professional development for their peers. 134

Management Organization Role (EMO)

56. EMO of the district provides support in selecting some books/ instructional materials. .861

57. The school has a zero-tolerance policy for potentially dangerous behaviors. .852

58. The school has a behavior code with student rewards. Jq47

59. EMO prepares Baseline tests frequently for teachers. 472

60. Teachers are allowed to meet frequently to analyze student test score data. .657

61. Teachers are frequently observed by coaches/principals/administrators. Deleted

62. Teachers frequently receive feedback from observers. .637

63. Student test scores in relation to teacher training, experience, and job security are important Deleted
when determining teacher compensation.
64. Administrator’s assessments in relation to teacher training, experience, and job security are Deleted
important when determining teacher compensation.

Attributes of Effective Charter Schools - Importance

65.1. Academic curriculum .831
65.2. Focus on academic achievement 717
65.3. School leadership .667
65.4. Longer school days Deleted
65.5. Stringent behavioral policies Deleted
65.6. Teacher collaboration .617
65.7. Coaching and teacher feedback .624
Attributes of Effective Charter Schools — Impact
66.1. Academic curriculum 927
66.2. Focus on academic achievement .940
66.3. School leadership .829
66.4. Longer school days .651
66.5. Stringent behavioral policies 919
66.6. Teacher collaboration .627
66.7. Coaching and teacher feedback .634
Impact of Charter Schools on Teacher’s Instruction
67. My charter school policies positively impact my ability to tailor instructional methods to 971

meet student's diverse learning needs.
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Factor

Construct Item Loading

68. My charter school's emphasis on student outcomes enhances my creativity in my approach .954

to lesson planning, instruction, and curriculum design.

69. My charter school positively impacts my collaboration in instructional planning. .827

70. The autonomy granted in my charter school positively influences my instructional methods. 731

71. Work-related stress, including high job demands and requirements, negatively impact my -.566

instructional practices within my charter school.*

72. My charter school effectively utilizes data-driven decision-making to drive instructional .637

practices.

73. The feedback received contributes to my professional growth as a teacher in your charter .657

school.

a. Standardized Regression Weights
*, Item reversely coded.



