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Abstract 

The dissertation explores the impact of charter schools on teaching practices in Abu Dhabi, of 

the United Arab Emirates, by utilizing a mixed-method investigation that aims to offer insights 

into the autonomy of teachers and their instruction strategies. The study involved 55 teachers 

through quantitative surveys, and 5 teachers through qualitative interviews, to close the gap in 

existing literature concerning charter schools in the United Arab Emirates. It was concluded 

through quantitative research that teachers in charter schools have a high level of autonomy at 

847%, who express their satisfaction concerning their capacity to select instructional strategies 

and manage classroom activities.  Through qualitative analysis, teachers praised the innovative 

environment that was created by the management organization but voiced their concerns over 

workload. The findings highlight the significance of striking a balance between suitable 

support systems and autonomy to improve instructional quality and teacher job satisfaction. 

This study contributes to the discourse on educational reforms by highlighting the necessity 

for policies that support teacher autonomy and growth within the charter school framework.  

Keywords: charter schools, teacher autonomy, job satisfaction, instructional practices.  

  



 

 

 

 خلاصة 

تستكشف الرسالة تأثير المدارس الشراكات التعلمية على ممارسات التدريس في أبو ظبي، من الإمارات العربية المتحدة، من 

خلال استخدام التحقيق بطريقة مختلطة يهدف إلى تقديم رؤى حول استقلالية المعلمين واستراتيجيات تعليمهم. شملت  

معلمين من خلال مقابلات نوعية، لسد الفجوة في الأدبيات القائمة   5و معلمًا من خلال استبيانات كمية، 55الدراسة 

بخصوص المدارس الشراكات التعلمية في الإمارات العربية المتحدة. توصلت الأبحاث الكمية إلى أن المعلمين في المدارس  

اهم بشأن قدرتهم على اختيار  ٪، حيث يعبرون عن رض84.7الشراكات التعلمية يتمتعون بمستوى عالٍ من الاستقلالية بنسبة 

استراتيجيات التعليم وإدارة الأنشطة الصفية. من خلال التحليل النوعي، أشاد المعلمون بالبيئة المبتكرة التي أنشأتها منظمة 

ولكنهم عبروا عن مخاوفهم بشأن حجم العمل. تسلط النتائج الضوء على أهمية إيجاد توازن بين أنظمة الدعم   ،الإدارة

المناسبة والاستقلالية لتحسين جودة التعليم ورضا العمل لدى المعلمين. تسهم هذه الدراسة في الحوار حول الإصلاحات 

الشراكات  سإطار المدارت تدعم استقلالية المعلم ونموه ضمن التعليمية من خلال تسليط الضوء على ضرورة وجود سياسا

 التعلمية.

 كلمات مفتاحية: المدارس المستقلة، استقلالية المعلم، رضا الوظيفي، الممارسات التعليمية 
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Chapter 1: Introduction 

1.1 Research Background 

 Charter schools have been an essential part of the educational terrain for more than 

three decades since the establishment of the first charter school in Minnesota state of the 

United States in 1992. These publicly authorized institutions are supported by the states and 

government to deliver tuition-free education similar to traditional public schools (Dallavis & 

Berends, 2022). However, compared to traditional public schools, they have more autonomy 

such as curriculum choices, staffing, innovation, and instruction. In order to promote school 

creativity and autonomy, charter schools are managed by stakeholders such as teachers, 

parents, community organizations, or private agencies (Berends, 2015). In exchange for their 

wide range of flexibility, charter schools are required to accomplish specific student 

achievement targets as required by independent governing officials (Cheng et al., 2017).  

Despite the existence of the charter schools’ sector for less than three decades, it has 

been experiencing phenomenal growth in the last twenty years, which is attributed to 

leadership focus on reforms that offer a wide range of opportunities for families and children 

with low incomes, students of color, and students with low academic achievements (Berends, 

2015). In the United States, the number of public charter schools rose roughly from 5,300 to 

7800 between the academic year 2010-2011 and 2021-2022. In comparison, the number of 

traditional public schools’ number decreased to 91,400 from 93,500. As a result, the 

proportion of charter schools was elevated to 8 percent in the academic year 2021-2022 

compared to 5 percent in 2010-2011.  

The number of students who enrolled in public charter schools more than doubled to 3.7 

million from 1.8 million from autumn 2010 to autumn 2021. Meanwhile, during the same 
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period, the number of pupils registered at traditional public schools fell by 2 million, from 

47.4 million to 45.4 million as a result, the proportion of students of all traditional public 

students who registered with public charter schools rose from 4 to 7 percent between autumn 

2010 and autumn 2021 (NCES, 2023).   

Charter schools are not exclusive to the United States. For example, there are multiple 

examples of charter school models in other countries such as Canada, New Zealand, Sweden, 

and England. These countries have a comparable system in place intending to enhance 

educational possibilities and are referred to as “independent schools” or “free schools”. 

Charter school laws and policies are intended to facilitate the establishment of new 

educational institutions that function independently of the rules that apply to traditional public 

schools. For example, Sweden established school reforms in 1994 which allowed the 

allocation of government funds to schools that could operate privately and, resulted in a series 

of “independent schools” that were managed privately and developed over the next several 

years with a high degree of operational autonomy similar to charter schools which are found in 

the United States (Cheng et al., 2017).  

The United Arab Emirates (UAE) implemented educational reform efforts as part of its 

2021 vision to be ranked among the world’s top nations by establishing an economy based on 

diverse knowledge. In its 2021 vision, the UAE strongly focused on overhauling the 

educational system and teaching methodologies to create a first-rate educational system (UAE 

Cabinet, 2010).  

In the UAE, the educational structural system is almost evenly divided between the 

private and public sectors, with 639 public schools and 580 private schools in 2024 

(International Trade Administration, 2023). In the public schools, nationals of the United Arab 

Emirates are entitled to free education along with citizens of the Gulf Cooperation Council 
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(GCC). Furthermore, high-achieving expatriate students are also entitled to free education in 

public schools, while private schools can be attended by both UAE citizens and non-national 

students for a specific fee (UAE Government, 2022). The Ministry of Education (MOE) is 

responsible for all matters about education, including education institutions and colleges. 

Moreover, the MOE oversees public schools using identical curricula under the umbrella of a 

unified single system. On the other hand, the MOE does not actively oversee private schools 

and or their curricula (except for Islamic studies, Arabic language, and social studies), yet it 

establishes criteria and guidelines that all educational institutions should adhere to (UAE 

Government, 2022). In addition, the MOE instructions and policies are adhered to by the local 

education authorities, such as Dubai’s Knowledge and Human Development Authority 

(KHDA), and Abu Dhabi’s Department of Knowledge (ADEK), where they ensure they 

oversee and supervise the evaluation of private and public schools in various emirates via 

regular inspections (Alhosani, 2022).  

Private schools in the UAE provide a range of various curriculum schemes such as 

British, American, and Indian, along with the MOE system to cater to the educational needs of 

UAE citizens and expatriate society. ADEK’s Commitment to diversifying the Abu Dhabi 

public education sector was reinforced by the introduction of a third model through the 

induction of the first charter school in the academic year of 2018-2019. The number of 

enrolled students was 1,925 students, this was followed by another 12 charter schools in the 

academic year of 2019-2020, where 13,708 registered students enrolled in charter institutions. 

The charter schools in Abu Dhabi are managed by private education organizations and offer an 

American-based curriculum, free for UAE citizens and GCC pupils who reside in Abu Dhabi 

(ADEK, 2022). The first students to register under the new systems were cycle one student 

from kindergarten through to grade 5, followed by enrollment scheduled for subsequent 
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classes at the middle and high school levels. In the academic year 2021-2022, there were 31 

charter schools serving the emirates of Abu Dhabi, with as many as 42,186 registered students 

(ADEK, 2022).  In 2022, the MOE initiated an equivalent project intending to adopt the Abu 

Dhabi Charter Schools Model, where they started with ten schools across six emirates 

intending to increase the number of schools to twenty-eight schools in three years (The 

National, 2022).  

1.2 Statement of the Problem  

Teachers play a pivotal part in the movement of charter schools, where expanding 

teachers’ professional possibilities and embracing new roles for them is central to the theory of 

action that underlies charter schools (Ni, 2017). The early proponents of charter schools 

viewed teachers as experts who should be empowered to provide creative instruction and 

collaboratively contribute to vital decisions relevant to the school structure and organization 

(Kolderie, 2007). Upon close examination of the legislation for charter schools, it has been 

revealed that the majority of the legislation's wording emphasizes the role of teacher 

engagement and involvement as a core element of their principals (Ni, 2017).  

Charter schools are granted more latitude in meeting performance standards in 

comparison to traditional public schools, however, they are held responsible for meeting 

specific standards under their contract with public entities, such as government or local 

authorities. As a result of being given freedom from the numerous regulations set by districts 

and governments, charter schools can create a working environment that can be appealing to 

many teachers (Roch & Sai, 2017).  

According to Malloy and Wohlstetter (2003), teachers and administrators in the charter 

school sector appear to have more autonomy when it comes to selecting the curriculum, 
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employing staff, and putting instructional practices into practice. In addition, teachers may 

favor working in charter schools, because they are more likely to find peers who share similar 

teaching and learning philosophies that align with the mission or vision of charter schools. 

Furthermore, “Finnigan (2007) indicates that frameworks within the charter schools’ 

institutions, which equally focus on accountability, catalyze the development of advanced 

innovative concepts and methodologies”. 

However, these theories are not always backed by empirical data currently available on 

charter school teachers. According to research, charter schools do not always encourage 

professional autonomy, even if they are exempt from numerous government and state rules. 

As reviewed by Berends et. al (2012), numerous charter schools tend to mimic traditional 

schools' instructional methods and curricular standards of traditional schools rather than being 

innovative in their approach.  

Many Charter schools may have to shoulder the burdensome situation of managing their 

operations with little assistance, therefore an increasing number of charter schools are utilizing 

the use of management organizations (MOs). Their main function is to manage multiple 

charter schools while granting them access to proven capacity to cope with many of the 

responsibilities of initiation and maintenance of institution (Scott & DiMartino, 2010).  

However, the strategies used by several MOs may lead to different degrees of educators' 

satisfaction and working conditions compared to stand-alone charter schools due to scale-

based approaches. According to research, these types of organizations focus on efficiency-

focused approaches, which may prioritize the use of a single unified curriculum and 

instructional approach across their schools, and therefore most likely restrict the autonomy of 

their teachers and administrators (Scott & DiMartino, 2010). In addition, although teachers at 

charter schools may feel they have more control over school policies, they have a higher load 
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of work in comparison to teachers at traditional public schools (Ni, 2012). Lastly, when 

compared to their counterpart in traditional public schools, charter school teachers are more 

likely to leave the profession or transfer to another type of school due to the greater percentage 

of inexperienced and uncertified teachers as well as the low rate of union membership (Stuit & 

Smith, 2012). 

1.3 The Rationale of the Study 

There have been robust investigations on charter schools in the last fifteen years with the 

progression of experimental and quasi-experimental approaches using longitudinal data 

relevant to student achievements from both the districts and states in the United States 

(Abdulkadiroğlu et al., 2011; Angrist et al., 2013; Betts & Tang, 2011; CREDO, 2013; Dobbie 

& Fryer, 2011; Furgeson et al., 2012). As stated by Bereneds (2015), several recent studies 

evaluating charter schools have focused mainly on how these types of schools affect outcomes 

for students' achievements, rather than the impact of charter schools on practices by teachers 

and administrators. Additionally, numerous evaluations of charter schools on students' 

achievements have not been consistent, with the majority of the results being favorable, and 

the remainder of the findings being negative or inconclusive. For instance, reliable research by 

Betts and Tang (2018) revealed there are propitious effects on mathematic achievements in 

elementary and middle school, but not in high school. When it comes to reading, they 

discovered that middle school students at charter schools surpass those in public schools, 

however, there are no significant effects on either high or elementary schools.  

As stated by Sass et al. (2016), many students have produced favorable outcomes 

regarding completing high school and college, as well as labor market earnings when they 

attended charter schools. For example, their findings have concluded that students who 
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attended charter high school resulted in an average increase of ($2,300) in yearly earnings up 

to twelve years after middle school, which is equivalent to twenty-five years of age.    

According to several studies (Dallavis & Berends, 2022; Berends, 2015; Cheng et al., 

2017), the heterogeneous effect of diverse charter schools which is caused by the 

implementation of various managements and operators leads to inconsistent findings in 

different studies. 

Furthermore, while much available current research provides insightful views into the 

relationship between charter schools and outcomes, they do not identify the potential 

mechanisms that account for such impacts. Therefore, it is vital to advocate for analyzing the 

circumstances around the effectiveness of charter schools to comprehend the heterogeneous 

effects (Berends, 2015). In addition, when seeking to determine the significance of a particular 

organization such as a charter school on teachers’ instructional approaches, there is limited 

research in that field especially within the United Arab Emirates.   

1.4 The Significance of the Study 

The United Arab Emirates has implemented various reforms to enhance the caliber and 

efficacy of its educational systems since its inception in 1971. In the past, the educational 

authorities tended to copy curriculum reforms from the United States, United Kingdom, 

Australia, and other countries which resulted in an unstable curriculum reform process (Kippel 

& Ridge, 2019). The advent of charter schools in the last five years implies a substantial shift 

in educational policies and practices. Therefore, policymakers, educators, and researchers are 

required to understand how charter schools affect teachers' instruction to assess the success of 

such educational reforms and make a decision on how to proceed in the future. This study 

offers insights into teachers’ experiences and suggests recommendations for possible 
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enhancement of the UAE educational system by investigating the impact of charter schools on 

teacher’s practice. 

The significance of the study lies in closing the gap between the empirical evidence and 

theoretical underpinning relevant to the impact of charter schools on teachers' practice. Even 

though the theory substantiates a strong emphasis on the autonomy and empowerment of 

teachers, the actual data paints a more complicated and nuanced picture. Research indicates 

charter schools frequently replicate traditional instructional methods, which diminishes the 

expected advantage of increased autonomy (Berends et al., 2012). Therefore, it is worthwhile 

to investigate to give an insight into teachers' autonomy and working conditions, as well as the 

impact of charter school organizations on teacher practice within the context of the United 

Arab Emirates. Moreover, although there is an exponential growth of charter schools within 

the nation there is almost non-existent research in the United Arab Emirates, which could be 

attributed to the fact that charter schools just recently have been introduced in the country.  

This research will aim to tackle the knowledge gap on the impact of charter schools in UAE 

and contribute to its effects on teachers' instructions. 

1.5 Purpose of the Study 

The research aims to provide a comprehensive understanding of the impact that the 

establishment and expansion of charter schools especially those operated by private 

management organizations have had on the autonomy, and work satisfaction of educators in 

Abu Dhabi of the United Arab Emirates. In addition, the study aims to investigate how 

educators feel about changes in instructions within a charter school setting.  Looking beyond 

the perspective of individual teachers, the research aligns with a broader debate on the overall 

impact of charter schools on students' performance.  Most of the current research conducted on 
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charter schools focuses primarily on the academic performance of students, with mixed and 

inconclusive results.  

1.6 The Research Questions 

The research aims to answer the following questions: 

1. How does the introduction and growth of charter schools, particularly those managed 

by private management organizations, impact the autonomy and instructional practices 

of teachers in the United Arab Emirates? 

2. What is the relationship between teachers' perceptions of autonomy and job 

satisfaction within charter schools, and how does the presence of management 

organizations influence this relationship? 

3. To what extent does the introduction of charter schools in the UAE contribute to a shift 

in teachers' instructional practices?   
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Chapter 2: Literature Review  

2.1 Introduction of the Literature Review Chapter  

The literature review examines the various effects of charter schools in the US and UAE 

while focusing on the autonomy of educators, collaborative learning, and the impact of 

leadership within these institutions through the Theory of Planned Behavior (TPB) and 

Distributed Leadership Theory (DLT) (Ajzen, 2011; Mayrowetz, 2008). Furthermore, the 

analysis will look closely at the job satisfaction of teachers, their working conditions, and the 

multiple implications for instructional practices. it is vital to note the limited research on 

charter schools in the UAE, therefore the literature review focused on studies in the US to 

enrich our understanding and improve our knowledge of their operations and instructional 

dynamics. 

2.2 Theoretical Framework  

The study will draw from the Theory of Planned Behavior (TPB) and Distributed 

Leadership Theory (DLT) to comprehend teachers' decisions, and the leadership impact on 

instructional practices within charter schools, by focusing on autonomy, collaborative 

learning, and structures of organizations (Peterson & Ritter, 2023; Mayrowetz, 2008).  

2.2.1 Theory of Planned Behavior   

The influence of charter schools on teacher’s instruction can be better understood by 

using the Theory of Planned Behavior (TPB) as part of the theoretical framework. The TPB is 

a widely recognized theory relevant to psychology and has been utilized to understand and 

anticipate human actions (Ajzen, 2011). TPB offers a useful lens for understanding and 

forecasting the actions of individuals, which includes teachers’ instructional methods, as well 
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as the implementation of curriculums and student agreements within the environment of 

charter schools. In the context of education, the theory is a determinate factor in self-regulated 

learning, and therefore an indication that planning plays a vital role in the learning process 

(Mann & Willans, 2020).  

According to Peterson & Ritter (2023), the TPB asserts that behavioral intentions are 

subjected to the influence of subjective norms, attitudes, and perceived behavioral control. 

Research has shown the linearity of the education system can impact the pedagogical 

proficiency of teachers, which includes their planning, implementation, and evaluation skills 

(Nada et al., 2022). This indicates the influence of TPB on intention, attitude, and perceived 

behavioral control which will be able to shape and direct teachers’ practice, and therefore 

reflected through designing lessons and delivery of instructions.  

Henceforth, the integration of TPB into the theoretical framework will aid in building 

more focused interventions to improve teachers' practices, and students' achievements, and 

offer valuable information on the elements impacting teachers’ instructional behaviors in 

charter schools.  

2.2.2 Distributed Leadership Theory 

Within the theoretical framework emphasizing the importance of charter schools on 

teachers’ instructional practices, distributed leadership plays an important role. The theory 

challenges the hierarchical structures of leadership by stressing the importance of a collective 

approach within an organization (Spillane, 2004). Distributed leadership theory is relevant to 

the settings of charter schools, as the decision-making and instructional leadership are 

frequently distributed among various stakeholders, including administrators and teachers 

(Modeste et al., 2018). 
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According to research, various schools were continuously failing to achieve the most 

basic requirements due to a clear lack of distribution of leadership responsibilities to their 

teachers (Rutherford, 2006). As concluded by Printy and Marks (2003), strong instructional 

leadership which is an essential element of distributed leadership, is critical for supporting 

teachers’ commitment, as well as their instructional practices. Moreover, the correlation 

between instructional leadership and teacher job satisfaction has been emphasized, suggesting 

that there is a significant influence of distributed leadership on teachers’ overall well-being 

and professional experience working in educational institutions.  

It is important to note the relationship between instructional leadership and teacher 

instruction is channeled via having a supportive school culture and teachers' collaborative 

environment (Modeste et al., 2018). These findings highlight how interconnected distributed 

leadership can have an impact on different facets of educational settings (Yan et al., 2020).  

Therefore, incorporating distributed leadership into the theoretical framework provides 

an extensive understanding of the dynamics of instructional leadership within charter school 

contexts, which in turn highlights the group decision-making process and its influence on the 

professional experience and instructional practices of teachers.   

2.3 Education Reforms and Introduction of Charter Schools   

2.3.1 Education Reforms and Introduction of Charter Schools in the United States 

In the US, the racial achievement gap within the public education sector has been of 

major concern. The standardized assessment has revealed that Hispanic and Black students 

underperform in comparison to their White peers in both reading and math, as well as having 

higher dropout rates. These disparities led to many educational reforms throughout the past 

century (Hemphill et al., 2011). Numerous impacted students lived in urban areas with high 
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levels of ethnic and racial segregation, which resulted in increased difficulties in academic 

attainment (Epple et al., 2016). Despite the various reforms aimed at improving urban 

education, there is little evidence to support improvement in teacher qualities, student 

attendance, and academic performance (Golann, 2015). 

With a great focus on market-based reforms that include performance incentives, 

evaluation of educators, high stakes assessments, as well as the reorganization or closure of 

schools that are not performing well, the NO Child Left Behind Act of 2001 created a 

framework of both competition and accountability. Nevertheless, significant achievement gaps 

still exist across socioeconomic and racial groups (Mehta, 2013; Golann, 2015). The rapid rise 

of charter schools over the last thirty years indicates the shift towards providing alternatives 

that are designed to address such inequalities, particularly for students of color, 

underachievers, and those coming from low socioeconomic upbringings (Berends, 2015). 

President Obama’s endorsement to charter schools, as part of the Race to the Top campaign, is 

a clear indication of the federal push for an innovative educational model that aims to improve 

opportunities and outcomes for underprivileged students (Education Week, 2013). 

2.3.2 Education Reforms and Introduction of Charter Schools in the UAE  

Upon reflection on the economic and social development of the nation, The United Arab 

Emirates has integrated various educational reforms since its inception in 1971 to raise the 

standards and efficiency of its educational system (Kippels & Ridge, 2019). ADEK was 

established in 2005 to oversee the education section in Abu Dhabi, as a result of reforms 

which were stated by the Ministry of Education in the early 1990s (Matsumoto, 2019). For 

better enhancement of the pedagogical outcome and instructional practices, ADEK 

incorporated the Public-Private partnership (PPP) in 2006, by integrating the Australian 

Curriculum to boost English proficiency among their educators (Dickson, 2012). 
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In 2010, ADEK launched the New School Model (NSM), which aimed to elevate 

academic achievement by promoting a bilingual education system, thus employing thousands 

of Native English-speaking educators to teach core subjects (Badri & Al Khaili, 2014). In line 

with the international reform movements that emphasize standardization, accountability, and 

competitiveness, ADEK and the Ministry of Education embraced the contributions of Western 

nations (Matsumoto, 2019). The introduction of UAE Vision 2021, aimed to ensure that the 

UAE is positioned among nations by having, innovative education that focuses on top-notch 

systems and preparing students with twenty-first-century skills to compete globally (UAE 

Cabinet, 2010).  

However, despite these initiatives, UAE schools especially public schools have been 

lagging international assessments like MAPs, PISA, and TIMMS, with the academic gaps 

more noticeable among Emirati nationals. There has been an urgent need for improvement in 

educational development as highlighted in the “Abu Dhabi Education Reform: The Road to 

2030" report by ADEK, which reveals that around 95% of recent graduates of Emirati 

nationalities required remedial courses to be able to apply for universities (ADEC, 2012). The 

Emirati School Model (ESM) was introduced in 2017 by MOE, as well as the publicly funded 

charter schools in 2018 by ADEK, which reflects the continuous efforts in order to revitalize 

the education sectors thereby developing a skilled labor workforce that can compete 

internationally and contribute to the knowledge economy of the future (Hijazi & Shaqlaih, 

2023; Zawaya, 2022). 
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2.4 Charter Schools  

2.4.1 What is a Charter School? 

Charter schools are government-funded public schools; however, they have a different 

organizational setup from traditional public schools; Instead, these types of schools are 

charter-operated by community organizations, guardians, educative professionals, or private 

entities to promote both creativity and anatomy.  In return for this independence and 

flexibility, charter schools are subject to national accountability benchmarks, like the No Child 

Left Behind Act of 2001 “NCLB”, which mandates testing in specific grades and setting up 

academic performance goals (Berends, 2015).  

Although there are variations that exist across different states in the US regarding charter 

regulations, there are two essential features that are consistent about charter schools: First, 

charter schools are not permitted to collect tuition fees from students, and second, in the event 

of oversubscription, admission requirements cannot be imposed. Therefore, schools must 

conduct a lottery, to choose pupils at random for those open seats (Epple et. al, 2016). Another 

significant aspect of charter schools in the US is that they are recognized as the school of 

choice, which is distinguished from the regular public schools where students are assigned to 

educational institutions based on residence. In charter schools, students can choose to enroll 

regardless of their place of residence (Cheng et al., 2017).  

As Buchanan and Fox (2003) have stated, charter schools possess a high degree of 

flexibility and autonomy which allows them to frequently offer a wide range of educational 

philosophies and organizational designs. For example, many charter schools in the United 

States incorporate elements of a particular culture, teaching students about traditions, 

languages, and world perspectives, these establishments are known as ethnocentric charter 
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schools. Other charter schools may adhere to certain education models such as the Montessori 

or Waldorf learning systems or focus on a specific area related to subject teaching such as 

STEAM domains or performing arts (Cheng et al., 2017).  

2.4.2 Types of Charter Schools  

In the United States, charter schools can operate alone (free standing) or can be part of 

Charter management organizations (CMO), or Education Management Organizations (EMO). 

There are clear distinctions between CMOs and EMOs. CMOs are characterized as being a 

nonprofit organization that functions similarly to districts without boundaries, where they 

manage several charter schools and establish new ones, some examples of their organizations 

include; Knowledge is Power Program (KIPP) which is the biggest charter school network, 

Aspire, Green Dot School schools, and YES Prep. EMOs closely resemble CMOs, but they 

vary in that they operate as for-profit entities,  some examples of their organizations include, 

Edison Learning, National Heritage Academies, Academia, and Imagine Schools (Berends, 

2015). 

Free-standing charter schools account for two-thirds of independent and affiliated 

schools. It is important to note that the rise of franchised charter schools such as CMOs and 

EMOs has been noticeable. However, CMOs have shown the most significant increase, as they 

have been the most effective in obtaining philanthropic assistance. Between 2007-2008 and 

2010-2011, the proportion of freestanding charter schools fell from 78% to 68%, while the 

proportion of CMOs increased from 12% to 20%, and the proportion of EMOs rose from 10% 

to 12%.  Another feature of the school environment is that a sizable portion of charter schools 

around 90% are brand-new establishments, rather than transitioned from traditional public 

schools to charter school status (Epple et. al, 2016).  
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The charter school initiatives have their detractors, for example, Ravitch and Stoehr 

(2017) have stated that enhancing students' performances has not been fulfilled by charter 

schools, because many vary in quality, with some being outstanding, some atrocious, and most 

falling in between. In addition, there is an express concern concerning privatization of chart 

schools and its negative impact on the public education system, particularly in the urban areas. 

While several thorough examinations of charter schools demonstrate the beneficial effects of 

charter schools, other studies have yielded varied effects, showing that there less evidence to 

support the expansion of charter schools via government programs and policies; This often 

inconsistent finding is explained due to the heterogeneous effects of charter schools, where 

different types and operators of charter schools have specific standards of organizational 

settings and instructional practices to facilitate students’ academic progress (Betts & Tang, 

2016; CREDO, 2013).  

In The United Arab Emirates, there has been a rapid growth of charter schools within the 

country: As of the academic year of 2023 to 2024, there are 38 charter schools in the UAE, 

which have 50,413 registered students, and it is operated by four different EMOs, including 

Aldar, Taaleem, Bloom and New Century Education. The UAE charter schools stated that they 

utilize American-based curricula and creative teaching approaches that aim to nurture future 

global thinkers and leaders by recognizing students’ unique skills. Their mission is to raise the 

educational standards, improve students' achievements, and enhance the efficiency in 

delivering high-quality educational services, by collaborating with outstanding private school 

operators, who they hold accountable for the student's academic performance (CSAD, 2023).  
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2.5 Attributes of Effective Charter Schools   

Several randomized lottery investigations examined the school attributes that are 

associated with specific traits, which concluded a favorable effect on the academic 

performance of students (Epple et. al, 2016). In this context, clusters of urban charter schools 

have challenged the expectations in the last two decades. The No Excuses Schools model has 

gained attention to potential remedies for narrowing the achievement gap. Although there is no 

official roster for such schools, the term “NO Excuses” has been adopted by some 

exceptionally well-performing charter school networks in urban areas such as (KIPP, Yes 

Prep, Aspire charter schools, Achievement First, and Uncommon School). Due to flexibility 

and autonomy, not all school charter networks like KIPP may adopt the “No Excuses” model. 

However, several characteristics set those schools apart, such as extended school days, explicit 

focus on students' achievements through frequent student assessment, evaluation of data to 

guide instructions, rigid disciplinary framework, and a process for coaching and supporting 

teachers’ development (Cheng et al., 2017).   

Multiple charter school studies have administered extended hours per day for learning to 

facilitate increased educational sessions, lead to favorable outcomes for students' 

performances. For example, Tuttle and colleagues (2010) established that KIPP networks that 

utilize longer hours for learning have produced favorable results compared to regular public 

schools. Moreover, the scholars identified that some KIPP schools have produced better 

academic results even though they had shorter days compared to other KIPP schools that had 

longer days, thus, the researchers concluded that longer days are the only contributing factors 

that lead to better academic performance, but rather how that time is utilized. Additionally, the 

study highlighted the improvement of success for students was higher in KIPP schools that 
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dedicated more time to teaching practices than those that time away from essential teaching 

methods. The majority of other investigations related to lottery methodologies indicate a 

positive association with prolonged school days (Angrist et al., 2013; Furgeson et al., 2012; 

Hoxby et. al, 2009). 

Another important attribute of effective charter schools is the comprehensive emphasis 

on school academic success which is linked to positive results for students in reading and 

math. To evaluate school performance goals, many lottery-driven investigations counted on 

principals' evaluations. The studies revealed that principals in charter schools who placed huge 

emphasis on surpassing the academic criteria set by the state and maintained an unwavering 

focus on academic objectives had a positive impact on students' achievements (Furgeson et al., 

2012).   

In research conducted by Berends et al. (2010) that utilized propensity-based 

equivalence results to align between students from regular public schools and charter schools, 

the scholars identified a favorable correlation between students' academic performance and 

collective educators' surveys regarding school achievement focus. The metric for gauging the 

focus on achievement levels included a scale driven by inquisitions posed to educators, 

inquiring whether they anticipated that each student would fulfill their task, if they kept 

students motivated by encouraging them to persist when facing difficult tasks, and irrespective 

of the challenges, they established high expectancies for academic performance. 

Research findings have illustrated that charter schools that have high expectations for 

student conduct and regularly reinforce the behavioral rules and guidelines have produced 

favorable outcomes on student accomplishments, even though this trait is assessed in different 

research investigations. The spectrum of behavioral policies can differ significantly in various 

charter schools as described by Hoxby et. al, (2009), this could range from anticipation to 
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respectful behavior from both educators and students, with minor behavioral misconducts 

disciplined consistently.  In addition, Furgeson et al., (2012) described in their study, that there 

is an absolute intolerance for hazardous conduct by NO Excuses Schools that is required to be 

agreed upon by guardians and students. Lastly, Golann (2015), outlined that No Excuses 

schools adopted an uncompromising stance on behavior regulation, where the schools enforce 

a set of guidelines for rules and expectations with minimal tolerance for any deviation, 

therefore students are held accountable for their behavior by ensuring consistent consequences 

for any type of infraction regardless of their nature.  

On the other hand, there has been some controversy surrounding the behavior 

regulations applied by these schools in the field of education. As stated by Horn and Wilburn 

(2013, p. 223); Applying such a rigorous stance on behavior, to ensure that students adhere to 

instruction will result in students thinking poorly. Furthermore, Golann (2015) elaborated that 

such behavioral systems undermine students' self-confidence, identities, and ability to make a 

decision, therefore inadvertently reinforcing class-based skills and behavior, which leads to 

shaping students into worker learners rather than lifelong learners.  

Another attribute of an effective charter school, which has a favorable effect on 

achievements for students, is offering guidance, support, and feedback for teachers. As 

concluded by Dobbie and Fryer (2013), charter schools that demonstrate the most significant 

achievements are those that deliver extensive guidance, and feedback regarding their methods 

of instruction (See also Furgeson et al., 2012).  

Moreover, the use of data-driven decision-making is another feature of highly successful 

charter schools, where educators use student records to inform them about their teaching 

methods. During their study in New York, Hoxby and colleagues (2009) concluded that 

students achieve higher academic records at the end of the year assessments when relying on 
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baseline evaluations during the academic year. Likewise, a study implemented in Boston 

determined a beneficial correlation between the effects of charter schools on state exams and 

conducting extra tests throughout the academic year (Angrist et al., 2013).  

While much of the literature provides insights into factors that correlate with positive 

academic influence in various charter schools, as well as some of the instruction methods and 

organizational structure that contribute to their success, there is still a need for more research 

to comprehend how these specific attributes are integrated into a coherent instructional and 

organizational framework of these institutions (Epple et. al, 2016).  

2.6 Impact of Contextual Factors in Charter Schools on Teachers' Satisfaction 

It is important to look at elements such as organizational demography or the nature of 

educators' relationship between individuals and school settings, and its overall impact on 

teachers' satisfaction (Shen et al., 2012). Studies suggest that charter schools have a distinct 

appearance from traditional public schools; For example, in charter schools K-8 education, is 

less expensive than in secondary schools, therefore many charter schools opt to manage 

elementary schools.  

In addition, according to data from the National Center for Education Center, there are 

lower average number of students in charter schools averaging 361, compared to Traditional 

Public Schools averaging 510 (Roch & Sai, 2017). Studies suggest that teachers seem to be 

happier working in elementary schools coupled with limited-size schools. In addition, reports 

identify that the more compact the size of the school is, the better the connections between 

organizational educators, therefore creating a more gratifying job environment (Shen et al., 

2012). 
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Moreover, charter schools are more likely to be found in large urban regions with a 52% 

probability in the US, compared to 25% of traditional public schools (Roch & Sai, 2017). 

Teachers typically document lower levels of career gratification when they are employed in 

smaller settlements. Furthermore, it is important to note that charter schools regularly employ 

deliberate enrollment practices to influence the composition of their students. For instance, 

charter schools may selectively enroll students from particular social and racial upbringings. 

Certain charter schools cater to students from low socio-economic status, and some others 

serve a high percentage of wealthy and white students. Besides, a considerable number of 

charter schools do not accept students of determination or provide a restricted range of 

services to them (Ni, 2017).  

Commonly, educators feel less content when they work in schools with higher 

prerequisites, such as with a higher proportion of minority students, higher levels of ethnic 

mismatch, and higher levels of misbehavior reports (Shen et al., 2012). Surveys indicate a high 

number of charter schools cater to students with socioeconomic disadvantage (34%), 

compared to traditional public schools (20%). In addition, an even higher number of charter 

schools (64%) cater to students of racial and ethnic communities compared to traditional 

public schools (48%) (Roch & Sai 2017). 

According to earlier research, students from families with low socioeconomic status are 

more likely to engage in negative behaviors, such as ongoing disruptions, and unlawful 

misconduct. Additionally, students of ethnic minorities and low socioeconomic status may 

display trends of disengagement from educational institutions, ranging from high levels of 

nonattendance, truancy, and sometimes withdrawal from education, therefore teachers may 

experience a lower level of job satisfaction as a result of these reasons (Wong et al., 2015). 
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2.7 Characteristics of Teachers Working in Charter Schools 

Teachers in charter schools may have different characteristics from those who attend 

traditional public schools, as they can select which charter schools to join according to beliefs 

and values that may match their views and interests, as well as those of their coworkers who 

convey similar teaching objectives and methodologies (DeArmond et al., 2012). However, due 

to the diversity of charter schools in the US, this means they are not all mission-specific and 

could target more market or revenue-oriented avenues. 

Study’s findings indicate that charter school educators are more junior than traditional 

public schools; 34% are under thirty, in contrast to 20% of their peers in traditional public 

schools. Moreover, a notable 37% of charter school educators have less than three years of 

experience, compared to 16% of their peers in traditional public schools.  

Furthermore, within charter schools, EMOs and CMOs’ teachers are much more likely 

to be younger than in stand-alone charter schools (Stuit & Smith, 2012). This is supported by 

Cannata and Peñaloza (2012), who stated that educators teaching in independent charter 

schools have an average of 7.4 years of teaching history as opposed to 5.6 of educators who 

teach in Management Organizations. Academics propose that EMOs are inclined to hire less 

experienced teachers to minimize individual costs (Roch & Sai, 2017). Another study 

conducted by Torres (2016a) concluded that charter institutions operated by CMOs invest in 

junior educators, who have the energy and capacity to work for extended periods of hours and 

therefore can meet the stringent challenges of those institutions. While some studies imply that 

teachers have are older and more experienced are less likely to be happy to be working in 

charter schools, some others have found no effect (Roch & Sai, 2017; Renzulli et. al, 2011). 
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Alternatively, studies have indicated that charter institutions seem to draw educators 

who graduated from elite universities (12%) compared to those who attend traditional public 

schools (8%). However, charter school educators typically possess fewer advanced-level 

credentials compared to their counterparts in traditional public schools (Cannata & Peñaloza, 

2012). Conversely, researchers have discovered that there are not many discernible variations 

in the contentment levels reported by instructors withhold different academic credentials 

(Roch & Sai, 2017; Renzulli et. al, 2011). 

It is important to note that many decisions on the promotion and termination of teachers 

in charter schools are not constrained by external regulations and guidelines, therefore 

managements in charter schools feel less inclined to grant long-term appointments to their 

faculty.  For example, Master (2014) has evaluated that administrators' assessments of 

educators' effectiveness in charter schools frequently lead to a significantly greater percentage 

of termination compared to their peers in traditional public schools.  Teachers may feel 

doubtful and anxious due to the greater latitude in termination; therefore, teachers are less 

likely to remain in the schools because of the weaker job rights compared to traditional public 

school teachers (Weixler et. al, 2018). Moreover, educators in charter schools have lower 

unionization rates compared to their counterparts in traditional public schools, which can have 

an impact on teachers' commitment to remaining in the schools, and therefore more likely to 

move to transition to another unionized institution (Ni, 2012).  Also, charter schools find it 

difficult to recruit and maintain educators who prefer long-term opportunities and higher 

salaries. For instance, charter institutions may employ educators through non-traditional 

entities such as Teach for America, to target educators who recently graduated, without 

advanced specialization in education for 2 years stint (Chadwick & Kowal, 2011).  As 

uncovered by Stuit and Smith (2012), charter schools employ a higher percentage of novice 
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educators, resulting in elevated staff attrition rates. For example. Approximately 67% of 

educators remain in their career after 2 years in the profession. Moreover, less than 25% of 

Teach for America teachers remain in their original schools for a period exceeding 3 years.  

2.8 Working Conditions and Teachers' Satisfaction 

Charter schools are distinguished from other educational institutions due to their 

operational flexibility, where they strive to give teachers independence and inclusive 

environments. Teachers who are attracted to seeking opportunities to innovate their practice 

are usually drawn to this type of institution. According to research, work satisfaction and 

improvement of teaching practices are positively correlated with autonomy within such 

an educational context (Renzulli et al., 2011). As noted by Ni (2012), charter schools generally 

enjoy more autonomy in comparison to traditional public schools since they are given more 

latitude by authorizing agencies. 

However, there is a varied degree of autonomy that teachers experience within charter 

schools. For example, efficiency-driven models are utilized by management organizations 

such as Education Managment Organisations (EMOs), which may restrict the teacher's 

abilities to make decisions and therefore may reduce their autonomy (Roch & Sai, 2017). On 

the other hand, Charter Management Organizations (CMOs), may provide a mixed experience 

by balancing the pursuit of organizational goals with teacher autonomy, albeit with varying 

levels of success. KIPP is a franchise model that offers a great deal of autonomy at the school 

level, supported by charitable fundings that alleviate pressure related to efficiency (Scott & 

DiMartino, 2010). 

Despite the opportunities for autonomy, many teachers in charter schools report a high 

level of stress and workload, which adversely impacts their job satisfaction and their teaching 
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practices (Roch & Sai, 2017). For example, some charter schools like CMOs, have high work 

ethic standards, which can result in teachers working in their respective schools for up to sixty 

to eight hours per week, which can exacerbate stress and cause burnout and turnover (Lake et 

al., 2010; Torres, 2016a). Furthermore, compensation in charter schools may lag when 

compared to traditional public schools, with teachers in EMO schools often earning less than 

their counterparts in free-standing charter institutions (Ni, 2012). 

However, it is well noted that charter schools can provide conductive settings that are 

supportive of collaborative teamwork bringing staff members together behind common 

missions and objectives, particularly when it comes to supporting students from low-income 

families (Ni, 2017). In addition, the significance of leadership particularly in fostering a 

cooperative and supportive working atmosphere cannot over overstated. Principals in charter 

schools are often viewed as visionary leaders who foster trust and collegiality among their 

staff by actively including teachers in the goal-setting and decision-making process within 

their institutions (Boyd et al., 2011; Gross, 2011; Torres, 2016b). 

Another crucial area, where charter schools have the potential to succeed is professional 

development. Compared to traditional public schools, charter schools with a high degree of 

autonomy and a vibrant instructional structure promote significant professional growth and 

offer more advanced opportunities for training (Ni, 2017; Roch & Sai, 2017). The emphasis on 

professional development, especially in CMOs, attempts to offset the high turnover rates 

among their staff, though effectiveness varies in different institutions (Lake et al., 2010; 

Weixler et al., 2018). 
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2.9 Impact of Charter Schools on Teacher’s Instruction 

After analyzing the literature mentioned above, it is important to summarize the findings 

of factors that contribute to the impact of teacher instruction in Charter schools. In comparison 

to traditional public schools, charter schools frequently grant instructors autonomy in making 

important decisions, including the development of curriculum, instructional methods, 

personalized instructional strategies, and assessment methods (DeArmond et al., 2012). One 

notable attribute of charter schools is the teachers’ congruence with the mission and education 

goals of the school. Teachers regularly choose to work in certain charter schools that accord 

with their ideals. Their dedication to achieving the school’s objective is strengthened by this 

alignment, which has s substantial impact on instructional techniques (Cannata, 2007). 

However, as concluded by Rochi and Sai (2017), certain charter school organizations. such 

EMOs have applied unified missions and curriculum and efficiency-focused instructional 

strategies which may limit the teachers' autonomy and not align with educator's visions.   

Looking at program coherence, charter schools can cultivate programs that have superior 

coherence in comparison to traditional public schools.  as stated by Cohen et al., (2014), this 

involves appropriate alignment of the curriculum that is taught in the classroom with external 

assessment and standards, ensuring that the content is delivered consistently and that the 

materials are sequenced across different grade levels.   

In addition, several charter schools implement revolutionary strategies in organization 

and instruction, such as innovative staffing procedures, workplace infrastructure, educational 

support services, and governance models, which can result in leading-edge instructional and 

organizational strategies (Preston et al., 2012). With their distinct blend of flexibility and 

accountability, charter schools have a higher degree of freedom to achieve the performance 
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requirements while still being accountable for meeting these standards (Berends, 2015). In 

order to experiment and adopt new ideas in the classroom, teachers are encouraged to explore 

novel techniques by using their autonomy and accountability in a balanced setting (Rochi & 

Sai, 2017). However, not all charter schools may meet the expectations for innovation 

compared to traditional public schools due to the heterogeneity effect, where charter schools 

are operated by different private organizations with each having different values and agendas 

(Dallavis & Berends, 2022; Berends, 2015; Cheng et al., 2017).  

Attributes of teachers are relevant to teachers' practice; For example, when compared to 

counterparts in traditional public schools, charter school educators are often younger, have less 

experience, and are less likely to have master’s degrees. In addition, charter schools have 

fewer teacher certification restrictions (Oberfield, 2017). This could have an impact on the 

teaching strategies and instructional practices applied by educators in these schools. In 

addition, charter schools have a significant turnover of teachers and principals, which can 

impact the overall pedagogy and instructional continuity of these institutions (Lake et al., 

2010). 

In addition, numerous effective charter schools maintain high behavioral expectations 

for both students and teachers which can have a positive impact on educators’ instructions; For 

example, certain types of schools apply the “No Excuse” philosophy. This model fosters a 

culture of strict behavioral expectations and high academic standards, as a result, educators 

working in these types of environments might modify their pedagogical approaches and 

classroom management techniques to adapt to the school guidelines (Cheng et al., 2017). other 

effective charter schools frequently incorporate a similar set of strategies linked to stringent 

discipline, high academic expectations, data-driven instruction, longer days, and frequent 

feedback to educators. These types of schools provide a strong academic culture, with an 
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increased focus on academics, and advancements in teaching strategies of educators (Angrist 

et al., 2013; Furgeson et al., 2012). 

Another important factor that can impact teacher instruction is the type of working 

environment; For instance, many charter school teachers report a better supportive 

environment for their students, a heightened sense of responsibility among staff members, and 

increased student engagement compared to traditional public schools (Torres, 2016a). This 

positive aspect is emphasized by many charters schools’ mission statement, which places 

significant focus on cooperation and collegiality while supporting independent learning and 

preparing students from disadvantaged socioeconomic backgrounds for post-secondary 

education (Ni, 2017). In addition, leadership support plays a critical role in improving 

teachers' instructions, as forward-thinking principals aim to enhance teachers' satisfaction and 

promote a collaborative working environment (Boyd et al., 2011; Gross, 2011). 

Conversely, educators at charter schools encounter many challenges; For example, due 

to long working hours, and high expectations by management, there is an increased chance of 

educator attrition. In addition, many teachers report having fewer professional development 

training opportunities, working with colleagues less frequently, and having unfair evaluations 

compared to traditional public schools (Weixler, Harris & Barrett 2018). Moreover, charter 

schools tend to frequently serve a differentiated student population, including disadvantaged 

students who are more difficult to instruct. This distinct demographic feature can have a 

negative impact on the methods and strategies that can be applied by instructors in charter 

schools, adding to the overall complexity and dynamics of the learning environment (Dallavis 

& Berends, 2022). The combination of these unfavorable features and difficulties like 

increased workload, stress, and job insecurity, can affect teachers' methods and general 

satisfaction in charter schools (Roch & Sai, 2017). Nevertheless, efforts are being to address 
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some issues like professional development programs, particularly by many CMOs, via 

providing advanced professional development courses (Lake et al., 2010).  

2.10 Conclusion of Literature Review Chapter 

In conclusion, upon close examination of the education reforms in the US and UAE 

which addresses the disparities in academic achievement, and therefore the motivation for the 

establishment of charter schools. A deeper understanding of the complex dynamics within 

charter schools is made viable by the detailed examination of charter school types, structures 

of the organizations, and their effect on student outcomes, which is relevant for later sections 

(Berends, 2015; Hijazi & Shaqlaih, 2023; CSAD, 2023). In addition, the literature provides 

important insights into how charter schools can impact students' achievements, highlighting 

the positive correlation but cautioning against making conclusions due to regional limitations 

and contradictory findings (Booker et al., 2011; Furgeson et al., 2012; Dobbie & Fryer, 2020). 

Attributes of effective charter schools, like the “NO Excuse” model, with longer school 

days, and emphasis on academic success, stand out as critical elements impacting student 

accomplishments (Cheng et al., 2017; Tuttle et al., 2010). Moreover, the analysis of 

organizational characteristics, working conditions, and contextual factors emphasizes the 

diversity within these institutions. The body of research indicates the complexities of 

educational landscape and highlights the importance of factors such as professional 

development, teacher cohesion, and support from leaders in shaping the working environment 

which has an overall impact on the satisfaction and instructions of educators (Boyd et al., 

2011; Ni, 2017). 

At present, there is a significant gap in the literature regarding the impact of charter 

schools in the UAE, with no available research in this field within the region. This lack of 
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presence offers a significant opportunity to add to the scholarly conversation on education 

reform and the potential effects of charter schools within the educational context of the United 

Arab Emirates.  
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Chapter 3: Methodology 

3.1 Introduction  

When conducting research, the methodology part is vital since it makes it easier to 

collect and analyze data that are needed to tackle the research question. By providing a 

comprehensive explanation of the methods utilized to gather, examine, and decipher the data, 

which can demonstrate the extent to which the study findings are valid and reliable.  The 

current chapter gives insight into research methodology which is crucial for guaranteeing the 

study’s transparency and reproducibility.  Its main purpose is to present the reader with in-

depth information that can aid them in understanding the design of the research, data sampling 

strategies, and methodology used to analyze the data. Additionally, the chapter discusses the 

statistical techniques deployed to analyze the data and drive the conclusions based on their 

findings. Lastly, the chapter concludes with the ethical considerations, which include 

confidentiality matters and informed consent from participants. 

3.2 Research Design 

The study utilized an exploratory cross-sectional design for the research, integrating 

qualitative and quantitative approaches to improve the validity and reliability of the study. As 

stated by Johnson and Onwuegbuzie (2004), this type of research makes the data easier to 

triangulate, by enhancing the reliability and validity which can provide a comprehensive 

understanding of the topic. The research can address complex phenomena with great precision 

and depth by utilizing the strength of combined techniques (Smith et al., 2016). In addition, 

mixed methods are beneficial when it comes to an emerging area of research, by generating 
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strong empirical data from various resources (Hendren et al., 2018), and are considered 

invaluable by offering a view in a multidimensional manner (Guetterman et al., 2017) 

 The qualitative data were collected via an open-ended questionnaire to examine the 

participants’ perspectives and experiences, which aimed to enrich the depth of the study, while 

quantitative data comprised a survey to examine the predetermined factors systemically and 

quantify the study’s aspects (Johnson & Onwuegbuzie, 2004; Wisdom et al., 2012). Surveys 

are efficient methods of collecting data from a sizable population, therefore allowing for 

statistical analysis of a range of phenomena, including attitudes and practices (Johnson et. al 

2007; Elsawah et al. 2008). Moreover, the inclusion of open-ended questions can enhance the 

versatility of the mixed methods approach, therefore promoting nuances of qualitative analysis 

and aiding in comprehensive strategies for gathering data (Adams, 2015; Hendren et al., 

2018).  

The mixed method approach facilitates a complete examination of the topic through 

thorough investigation and considers the complexities of the instructional practices of teachers 

(Miller & Lambert, 2014). Even though there are many challenges with the interpretation of 

open-ended responses, there are many advantages concerning data richness and depth, which 

can aid in understanding a complex research topic (Vitale, Armenakis, & Feild, 2008; 

O'Cathain & Thomas, 2004; Reja et al., 2003). 

3.3 Population and Participants 

The research was based on single case study and focused on single charter school 

teachers in the state of Abu Dhabi, who specialize in Cycle 1 and Cycle 2 education. A survey 

was distributed to approximately a hundred teachers who taught different subjects and 

different levels, there was a response of fifty-five teachers to the survey in return. The survey 
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aimed to gather quantitative data on multiple aspects relevant to the impact of charter schools 

on teacher instruction.  Concurrently, a subgroup of ten teachers received an open-ended 

questionnaire, intending to provide a qualitative perspective to the study. There was a response 

of five teachers, which allowed a deeper understanding and exploration of individual 

experiences and opinions. Demographic data such as age, gender, and educational attainment 

were gathered, to offer insights into likely trends or variations based on the demographic 

variables related to the selected teacher population.  

3.4 Sampling Method 

The conducted survey utilized random sampling in a small sample context, as it aimed to 

enhance the credibility of the research, by ensuring unbiased and representative outcomes, 

which aim to include the validity and reliability of the findings (Kratochwill & Levin 2010).  

the random sampling technique aims to accomplish the objective by ensuring generalizability, 

yielding more meaningful and measurable outcomes, and improving the statistical conclusion 

validity (Onghena, 2005).  

Purposeful sample approaches were applied when using the open-ended questionnaire, 

where the subjects were chosen according to specific parameters or attributes that are pertinent 

to the research. The use of purposive sampling is used widely in qualitative research as it aids 

in identifying and selecting cases rich in information relevant to a particular phenomenon 

(Palinkas et al., 2013). The approach aims to ensure that the collected data from participants is 

relevant to the objective of the research, thus improving the study’s rigor and reliability of data 

collected and findings (Campbell et al., 2020). When used in conjunction with open-ended 

questionnaires, the techniques allow for deep exploration of the subject’s experiences and 

beliefs, which can yield abundant and rich information that can aid in identifying unforeseen 
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issues and offer a more thorough comprehension of the study (Ajmi, 2015). The selected 

subjects had varied years of expertise and qualifications to ensure the inclusivity of different 

views of teachers. In addition, select participants were teachers who taught different subjects 

at various grade levels to enhance the generalizability of the information collected.  

3.5 Instruments 

The instruments used in the study were approved by the British University of Dubai's 

Ethics Committee, and the charter school where the research was conducted, which comprised 

of an open-ended questionnaire and a survey. After the approval, the instruments were 

distributed to all of the charter school's existing teachers. The main objective was to gain a 

better understanding of the teaching environment within charter school settings, with an 

emphasis on instructional methods, autonomy, and the impact of policies established by 

charter schools on teaching practices. 

There were four primary sections to the qualitative instrument delivered via an open-

ended questionnaire (Appendix A). The first section explains the study’s purpose, rationale, 

and the significance of participants' contributions, while emphasizing the confidentiality and 

the voluntary nature of the study (Kaufman et al., 2009). The second section requested the 

consent of the participants. The third section gathered the demographic information of the 

participants. This was vital for contextualizing the findings within the perspective of the 

broader charter school labor market. Additionally, it facilitated the comparison of the teachers' 

characteristics and experiences between charter schools and other types of schools (Ni, 2017; 

Stuit & Smith, 2012). The fourth and final section comprised ten open-ended questions that 

aimed to extract in-depth information about how charter schools can impact teachers’ 
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instructional practices and management support of such institutions (Franco, 2023; Hsieh & 

Shannon, 2005). 

Concurrently, the quantitative instrument which included a survey replicated the open-

ended questionnaire in gathering consent and demographic data (Appendix B). Using scales 

and measures that were adapted from previous research, it further investigated topics such as 

teacher job satisfaction, instructional practices, autonomy, working conditions, workload, and 

the role of Educational Management Organizations (Cox et al., 2017; Francisco and Celon, 

2020; Pearson and Hall, 1993; Ni, 2012; Young et al., 2008; Furgeson et al., 2012). This 

approach aimed to quantify the explored qualitative themes, by providing a comprehensive 

examination of the teaching environment within charter school settings from the teachers' 

perspective.  

The dual method approach facilitated a detailed examination of the dynamic of teaching 

practices within charter school settings, by providing an insight into the perception of teachers 

towards job satisfaction, autonomy, and the influence of management organization on 

teachers’ educational practices. The combination of quantitative and qualitative data aims to 

address the complexities and challenges faced by teachers in an evolving educational mode, to 

give educators a richer understanding of the charter schools landscape in the UAE.   

3.6 Pilot Study 

Before distributing the links for the open-ended questionnaires and survey, a pilot study 

was carried out.  This small-scale preliminary investigation is prepared before the more 

extensive main study. It is created to assess the research methodologies, data collection 

practices, and data analysis strategies (Julious 2016). In addition, the pilot study can boost the 

confidence and competence of researchers by giving valuable experience as well as 
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preparation for the potential difficulties that may be encountered during the study (Wray et. al, 

2017). Moreover, the researcher can make adjustments and update to the primary study 

without wasting limited time and resources (Doody & Doody, 2015). The pilot study was sent 

to five individuals who responded to both the open-ended questionnaire and survey and 

emailed the researcher with their comments to ensure that the research tools were 

unambiguous. There were a few modifications in both of the research tools, based on the input 

from respondents to pilot studies, before it was sent to the main group of participants. 

3.7 Validity and Reliability of the Instrument 

The reliability of the survey will be assessed upon the collection and analysis of the data 

while utilizing Cronbach Alpha coefficients. As for validity, based on the fact that the majority 

of survey instrument questions were adapted from previously validated instruments, this will 

help to enhance the validation of the survey (Cox et.al, 2017; Francisco & Celon, 2020; 

Furgeson et.al, 2012; Ni, 2012; Pearson & Hall, 1993; Young et. al, 2008).  Additionally, 

Interviews with a suitable sample of five teachers were conducted to evaluate the cognitive 

validity of and ensure that all questions were understood and responded to as the researcher 

intended. Cognitive validity is the degree to which a measure correctly evaluates the cognitive 

constructs that is designed to measure (Field, 2013). All the present teachers who took part in 

the main study also took part in the cognitive interviews. They were asked to review, 

complete, and give feedback regarding the instruments and tools to ensure that are aligned 

with the concepts relevant to the cognitive process, therefore the study’s overall quality and 

reliability are improved, which guarantees that the collected data appropriately represent the 

relevant cognitive phenomena (Goldwater & Schalk, 2016).  
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3.8 Data Collection Procedures 

The first main step in the data collection process was acquiring the necessary clearances 

from the Ethics Committee at the British University of Dubai and from the Charter school 

where the research was carried out. The researcher utilized the use of online Google Forms to 

gather the findings for both the survey and the open-ended questionnaire. Google Form can be 

used as a useful data collection tool as it provides an effective, economical, and flexible 

method to gather data for mixed research. It can serve as a valuable instrument for obtaining 

rich quantitative and qualitative data, which can facilitate efficient data collection, and enable 

the simplification of the data analysis procedure (Mirazna & Hikmah, 2019; Priatmoko et. al, 

2021). Following the formal approval that was granted by the charter school, the researcher 

distributed the survey to all teachers within the charter school (a total of 100 teachers) and 

open-ended questionnaires (a total of 10 teachers) via the institution’s electronic mail. The 

copies were sent using a blind carbon copy to ensure that the information sent by participants 

was confidential and anonymous.   

3.9 Data Analysis  

Maintaining the quality of research necessitates making sure that data gathered from 

open-ended and online questionnaires is accurate. Following the collection of responses, a 

comprehensive review was carried out to find and fix any mistakes, discrepancies, or duplicate 

entries. In particular, focus was placed on finding missing data, identifying outliers, and 

looking at each variable's range of values. The goal of this thorough evaluation was to improve 

the data's dependability. Furthermore, every data gathered from open-ended questions was 

thoroughly examined to gain insightful information. The purpose of this thorough validation 

procedure was to ensure that the data was reliable and accurate before moving forward with 
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additional analysis and interpretation. Subsequently, the data were coded in a code book and 

given a number for each variable. Since data analysis, is a vital component of the quantitative 

approach to the research, the investigator consulted with a data analyst expert to review, 

assess, and inquire about the need to make any adjustments necessary to ensure an appropriate 

and accurate interpretation of the data to confirm the precision of the findings.   

3.10 Ethics  

Ethical considerations were crucial in the conducted research, which started with gaining 

approval from the British University of Dubai Ethics Committee to ensure that the study 

adhered to the ethical guidelines, as well as protecting the welfare and rights of participants 

(Sperling, 2020). Informed consent was an essential component of the study which ensured the 

voluntary engagement of participants and gave them clear information regarding the purpose 

of the study, utilized methods, potential risks, and benefits of the research (Dunlop et al., 

2011). Consent forms were created in a transparent and easy way to use, as well as been 

written in both Arabic and English language to avoid any misinterpretation (Muzanyi et al., 

2020). 

The guidelines were adhered to by ensuring the confidentiality and anonymity of 

participants were strictly maintained to protect their identities (Kaiser's 2009). This was done 

by creating a secure internet connection that is only accessible by the researcher while using a 

blind carbon copy when distributing the instrument tools. To ensure better privacy and 

exclusive use of data for the purpose of the research, the study instruments were designed to 

gather data without the need for personal information.  

As emphasized by Haven et al. (2022), the integrity of the research was upheld by 

maintaining the impartiality, transparency, and autonomy of each participant. To ensure 
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improvement in the research integrity and confidence, transparent reporting of data and 

methods were prioritized to enable accurate evaluation and replication of the findings. The 

questions were designed in a manner to elicit unbiased information and prevent any excessive 

pressure to reduce bias and ensure objectivity in reporting and questioning (Vandongen & 

Sikorski, 2021). 

In addition, the participants had the freedom to participate in filling their responses at the 

most convenient time for them and were informed that the questionnaire or survey would take 

around 20 minutes to complete. Furthermore, they were informed that they had the right to 

withdraw from the study with no repercussions, honoring their liberty, and minimizing any 

potential adverse effects. The bilingual distribution of the surveys and open-ended 

questionnaires acknowledged the cultural sensitivities and individual differences, thus 

emphasizing the ethical commitment of the study (Weinstein et al., 2022). 

3.11 Conclusion of the Methodology Chapter 

The methodology chapter provides a concise and comprehensive summary of the 

utilized research techniques, emphasizing the importance of collecting and interpreting data. 

The Use of a mixed method approach explores the research methodology highlighting its 

exploratory cross-section nonexperimental nature to provide a thorough understanding of the 

impact of charter schools on teacher autonomy, instructional practices, and job satisfaction in 

the UAE. In addition, the chapter discusses the sampling technique, including purposive 

sampling for open-ended questionnaires and random sampling for surveys, with an emphasis 

on Abu Dhabi charter school teachers.  Pilot research aimed to ensure the success of methods 

applied, and it carefully describes the instruments utilized. Through the use of measurements 

such as cognitive interviews and previously validated questionnaires, the chapter also 



41 

 

emphasizes the importance of both reliability and validity. Furthermore, efficient data 

collection is discussed and was assured via the use of online Google forms.  Moreover, there 

was a huge emphasis on ethical considerations such as informed consent, permission from the 

Ethics Committee, privacy protection, and research integrity.  
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Chapter 4: Analysis  

4.1 Introduction 

This chapter explores the professional environment in charter schools through an in-

depth examination of data driven by mixed methodology, with a specific focus on the 

perspective of teachers in the United Arab Emirates. Through quantitative methods, the study 

will utilize descriptive and inferential statistics to examine teacher autonomy, demographics, 

job satisfaction, instructional practices, and the overall impact of charter schools on teaching 

methodologies. Thematic analysis will provide a qualitative view of the complex way that 

educators view their profession, working conditions, autonomy, the role of management 

organization, and the overall effect of charter schools on teacher instructional practices. With 

this dual approach, the study aims to provide a better understanding of the complexities 

involved in the operation of charter schools and how they affect teacher autonomy and 

instructional practices.  

4.2 Thematic Qualitative Analysis 

The thematic analysis will delve into the complex environment within charter schools by 

focusing on the multifaced perceptions of teachers across the following interconnected 

themes:  Teacher’s job satisfaction, teacher’s autonomy relevant to instructional practices, 

teacher’s working conditions and workload, the management organization role within chart 

school, and the impact of charter schools on teacher’s instructions. The views and perspectives 

of educators were summarized pseudonymously with labels E1 to E5 to protect their privacy 

while offering a thorough examination of the challenges and opportunities experienced within 

charter school settings.  
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4.2.1 Teacher’s Job Satisfaction 

In response to Question 7 through an examination of teachers’ views about job 

satisfaction in charter schools (Appendix A) an overview of a complex environment has been 

constructed with positive and negative aspects contributing to the dynamics that influence 

teacher satisfaction.  

Approximately 60% of the participants, reflected by E1, E2, and E5, expressed that they 

had positive job satisfaction in their respective charter school. E1 has stated, "Personally, I 

find satisfaction in the autonomy and innovative atmosphere of the charter school setting," 

which highlights the relationship between increased autonomy and job satisfaction. E2 

emphasizes the benefits of innovative teaching instructions, the flexibility of the curriculum, 

and playing an active role in decision-making, which can contribute to a vibrant and 

stimulating job setting.  E5 acknowledged that teachers enjoy the freedom to make decisions, 

attempt new things, and be involved in curriculum design, which can lead to professional 

fulfillment.  

Conversely, around 40 % of participants, including E3 and E4, voiced some concerns 

regarding job satisfaction and support within charter schools. E3 expresses dissatisfaction with 

low support and slow response time, stating, “Low level of support that is also slow. 

Satisfaction is also low. Stakeholders need to listen more to what is needed and act promptly 

upon it." E4 reflects on issues with autonomy constraints, such as accountability measures and 

mandated curricula which may impact job satisfaction.  

All the participants recognized the complexity of job satisfaction within charter schools, 

despite different points of perspectives. As educators tread carefully on the thin line between 

autonomy support, there is a common ground that emerges. E1 points out, “The level of 

autonomy in instructional practices within charter schools can vary.” Similarly, E4, recognizes 
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the dual nature of autonomy, noting that while "teachers may have greater freedom to 

creatively design and adapt curricula," there are challenges related to mandated curricula.  

4.2.2 Teacher’s Autonomy 

In response to Question 2, teachers’ attitudes on autonomy within charter settings, 

reflect the diverse range of precipitation and viewpoints of teachers (Appendix A). When 

discussing the level of autonomy all participants acknowledge the degree of variability within 

their charter school. The level of commonality is captured by E1 stating,” This consensus lays 

the foundation for understanding the intricate interplay of autonomy and instructional 

practices.” 

E1, E2, and E5 who represent 60% of participants express positive responses regarding 

enhanced autonomy within their charter school. E1 stated, "Teachers might have the freedom 

to experiment with innovative approaches tailored to their student's needs," highlighting the 

abilities of teachers to try new things. Other positive dimensions were backed by E2, 

supporting the increased level of autonomy, such as encouragement for creative teaching 

methods, active involvement in the decision-making process, and curricular flexibility. E5 

further supports the positive stance, by noting that teachers in charter schools have greater 

autonomy, taking part in the decision-making process, experimenting with new instructional 

approaches, and designing novel curricula.  

On the other hand, around 40% of participants represented by E3 and E4, discussed the 

subtle challenges that arise from restricted autonomy in certain situations. E3 highlighted the 

moderate level of autonomy and a positive impact on instruction methodologies applied by 

teachers, an example included the ability of science teachers to use keywords in Arabic 

language to cater to students’ literacy level, which is an opportunity not available in private 

schools. E4 discussed the constraints that were tied up to mandated curricula and 
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accountability measures stating, “Some charter schools may have prescribed curricula or 

instructional models that limit the flexibility of teachers." 

4.2.3 Teacher’s Working Conditions and Workload 

Reflecting in responses to Question 3, perspectives from teachers E1 to E5, provided a 

detailed analysis of the working conditions in the context of charter schools, particularly 

focusing on the impact of workload (Appendix A). Two participants, E2 and E5 shared 

positive sentiments counting for 40% of the subject's responses. E2 noted that despite the 

prevalent interruption, teachers were able to foster good teaching practices, E5 recognized the 

importance of the school’s emphasis on allowing teachers to focus on their work. 

Nevertheless, E5 also noted many regular interruptions, which can impact their overall 

practice; "In my charter school, there's an emphasis on allowing teachers to focus on teaching, 

but interruptions frequently disrupt the instructional process." Furthermore, E5 has noted that 

despite the positive aspects of working at charter schools, the workload is exceptionally high, 

collaborative planning is challenging, and the working environment can be very stressful.  

Conversely, 60% of the respondents were critical of the workload and working 

conditions in their charter school. E1, E3, and E4 expressed their concerns over regular 

disruptive interruptions which could lead to compromise in their instructions. According to 

E1, the heavy workload would have resulted in major disruptions such as unforeseen meetings 

and administrative duties. E3 emphasized the various interruptions, which created a 

challenging environment for teaching; "Teachers in my charter school are theoretically 

allowed to focus on teaching, but various interruptions disrupt the instructional process." 

Similar views were shared by E4, which emphasized that ongoing disruptions may lead to 

impaired instructions and result in burdensome workloads.  
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4.2.4 Management Organization Role 

Regarding Question 5 which focuses on the role of management organizations within 

charter schools (Appendix A), E1 highlighted the importance of creating a favorable 

environment that can impact instructional practices by influencing the educational 

philosophies, curricula, and resource allocation. E2 backed up the optimistic views by 

mentioning that strong management and leadership can enable educators to implement 

innovative practices.  

On the other hand, E3 expressed concerns regarding leadership roles, saying, “There are 

a lot of leadership positions, but the majority are meaningless. We lack the necessary 

experience to lead the institution forward with a well-defined goal and action plan." E4 

acknowledged the impact of leadership on the accessibility of valuable resources and the 

availability of tools for innovative practices.  

E5 provided a balanced viewpoint, recognizing the critical importance of leadership and 

management in setting up appropriate development of instructional practices. There was a 

common agreement among participants that leadership plays an important role in establishing 

a vision, offering guidance, and creating a supportive environment, which highlights the 

significance of strong leadership in ensuring successful implementation.  

In reference to Question 4 which is related to the investigation of the effect of charter 

school settings on teacher professional development, support structures, and feedback 

mechanisms (Appendix A), teachers highlighted the various factors that influence their 

professional growth, which indicates the diversity among participants. For example, E1 shares 

the perspective of 60% of participants, who believe that charter school systems have a positive 

impact on educators, E1 mentioned that the two key factors contributing to job satisfaction 

were autonomy and tailored professional development opportunities. E1 stated, "Teachers in 
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charter schools may find themselves adequately supported if there is a robust professional 

development framework, regular feedback mechanisms, and a collaborative culture that 

encourages experimentation with new instructional methods." E2 expressed positive 

sentiments as well, which emphasizes the importance of providing customized professional 

development, support systems with high degrees of flexibility, and a culture of continuous 

improvement which can result in effective charter schools. A favorable opinion indicating the 

need for an effective support environment that can lead to continuous development was 

shared, reflecting the importance of ongoing training and support.  

In Contrast, E3 and E4 represent approximately 40% of participants' views, who 

expressed major concerns. For example, E3 highlights the low level of support, stating "They 

conduct PDs multiple times per year, but they are hardly worth it. When they conduct 

observations, we never get feedback on what went well and what needs improving." 

Furthermore, E4 recognized the variability in support across charter schools, pointing out 

difficulties in allocating resources and the lack of effective and centralized professional 

development initiatives.  

4.2.5 Impact of Charter Schools on Teacher’s Instruction 

In examining the impact of charter schools on teacher instruction which was addressed 

in Question 1 (Appendix A), a thematic analysis shows a range of opinions held by 

participants. E1, and E2 represented around 60 % of teachers who expressed positive views 

regarding the impact of charter schools on instructional practices. E1 and E2 echoed that, there 

is a strong emphasis on teacher autonomy and professional growth within their charter school, 

by offering opportunities for individualized professional development and feedback which is 

aligned with the school’s mission. It was also noted, that providing flexible support systems 
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can foster a culture of continuous improvement and a high degree of professional 

accountability.  

On the other hand, approximately 40 % of participants represented by E3 and E4, shared 

challenges and concerns concerning the impact of charter schools on teachers’ instructional 

practices. For instance, E3 expressed dissatisfaction with the level of support provided by the 

leadership group, while E4 acknowledged that there was variability in support within the 

charter school, highlighting the obstacles which include financial limitations and resource 

inequalities that can impede the implementation of innovative teaching strategies. E5, 

reflected a more balanced view, by noting that charter schools can impact the teachers' 

professional development positively by offering continual learning opportunities, support 

structures, and effective feedback mechanisms. Furthermore, E5 expressed that the extent of 

support for implementing innovative instructional practices varies based on the charter school 

policies and resources.  

In reflection on Question 8 which is related to the impact of charter schools on 

instruction practices after the transition from a different institution (Appendix A), E1, and E2 

provided positive views regarding the changes. E1, highlighted positive factors, such as 

providing a supportive and encouraging atmosphere to boost the teacher’s morale, improving 

the caliber of instruction, fostering innovation, and enhancing personalized attention to 

students. E2 detailed specific changes such as improved autonomy, alignment with the 

school’s mission, experiential learning, flexible scheduling, and the integration of the 

community.  

On the flip side, E3 and E4 emphasized the challenges associated with such transitions. 

E3 pointed out the challenges of introducing the American curriculum due to low literacy 

levels for students who are nonnative English speakers and the lower abilities of many 
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students to keep up with the pace of instruction, understand complex academic language, and 

excel in subjects that heavily rely on language skills like English literature or history. E4 

pointed out that the transition from a different type of institutions such as traditional public 

school to a charter school would result in difficulties related to changes in curriculum design 

and adapting specialized programs.  E5 summarized the diverse experiences, by noting that the 

transition can lead to notable changes in educational techniques, with increased autonomy and 

innovation opportunities. The unique attributes of the charter schools and teachers’ 

adaptability were highlighted as key factors that can positively impact instructional evolution.  

4.3 Quantitative Data Analysis & Findings 

The data analysis included a description and inferential statistics by utilizing IBM SPSS 

Statistics 27.0 and AMOS 24.0 software. Confirmatory Factor Analysis (CFA), Structural 

Equation Modeling (SEM), and Path analysis were introduced to measure the validity and 

reliability of the survey and test the research question, along with descriptive analysis to 

provide a summary of the demographics of the participants.  

4.4 Sample Demographics 

 As shown by Table 1, there was a total of 55 teachers who participated in the survey, 

mainly male (67.3%), and under 45 years of age (67.3%). The majority of teachers were from 

Egypt (27.3%), South Africa (16.4%), and Jordan (12.7%). From the teaching level 

perspective, 63.6 % of teachers taught Cycle 2 (Grades 6-8), while 49.1% of teachers taught 

Cycle 3 (Grades 9-12). The majority of teachers (81.8%) were subject specialist teachers, with 

a large portion holding a bachelor’s degree (54.5%) or a master’s degree (20.0%). In terms of 

experience, 14.5% of teachers had 1-3 years of experience, 27.3% having taught for 4-6 years, 
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and 58.2% having taught for more than 6 years. English language teachers represented the 

largest portion of the sample (20.0%), followed by Science teachers (16.4%), Mathematics 

(14.5%), and Arabic language teachers (14.5%). 

Table 1  

Descriptive Summary of Demographic Profile for Participating Teachers (N=55) 
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Table 1 (continued)  

Descriptive Summary of Demographic Profile for Participating Teachers (N=55) 
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4.5 Survey Validity and Reliability 

4.5.1 Survey Compilation 

Before running statistical analysis on survey data, the validity, and reliability of the 

survey were assessed as the survey was created using different scales to measure the research 

variables. A description of the survey sections and their sources are listed in Table 2. The 

research adapted the majority of sections from an appropriate scale, with some changes to 

match the UAE teachers’ context.  

Table 2  

Survey Sections Summary 

 

4.5.2 Assessing Validity and Reliability in Survey Instruments. 

Prior to running the Confirmatory Factor Analysis (CFA), the data were tested for 

missing values while using the Missing Value Analysis (MVA) procedure in SPSS software 

and identified missing cases across four variables. These were verified as Completely at 

Random (MCAR) by Little's MCAR test (Little, 1988), which resulted in allowing Estimation 

Section Label 

No. of 

items Source 

1. demo Demographic Information - - 

2. TJS Teacher Job Satisfaction 6  

3. TIP Teacher Instructional 

Practices 

10 Francisco & Celon (2020) 

4. TA Teacher Autonomy 5 Pearson and Hall’s (1993) Teacher Autonomy 

Scale 

5. TWC Teacher Working Conditions 18 Ni, Yongmei (2012) & SASS Teacher 

Questionnaire (National Center for Education 

Statistics) 

6. TWL Teacher Workload 4 McQueen (2023) TDOE Educator Survey 

7. EMO Management Organization 

Role (EMO) 

9 (Furgeson et al., 2012) 

8. AttImpo Attributes of Effective 

Charter Schools - Importance 

7  

9. AttImpact Attributes of Effective 

Charter Schools – Impact 

7  

10. CSI Impact of Charter Schools on 

Teacher’s Instruction 

7  
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Maximization (EM) imputation to fill in the gaps. The resulting imputed dataset then was used 

for CFA in AMOS software to guarantee a strong analytical foundation.  

4.5.2.1 Model Psychometric Evaluation. Confirmatory Factor Analysis (CFA), was 

introduced to measure the variable constructs' reliability and validity, recognizing that each 

construct measures a distinctive phenomenon. As indicated by Table 3, various measurement 

models were developed for each of the nine constructs of the present study and then subjected 

to Maximum-Likelihood (ML) estimation, with the measurement models are illustrated in   
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Figure 1. The assessment for each construct starts with an examination of three 

elements: unidimensionality, validity, and reliability. In addition, model fitness is evaluated to 

reflect how fit the model is to the data at hand. 

Unidimensionality was affirmed by excluding a few redundant items, which included 

those with factor loading less than 0.5 (Avcılar & Varinli, 2013; Aimran & Sabri, 2013). As a 

result, there were adjustments made in measurement models: Two items were removed from 

the Teacher Autonomy, one from Teacher Working Conditions and Teacher Control in the 

Classroom, three from the Management Organization Role, and two from the Importance of 

Attributes of Effective Charter Schools. CFA was rerun and final measures were reported as 

shown in Table 18 (Appendix C). 

The metrics of Cronbach's α and Composite Reliability (CR) were utilized to validate 

the construct's reliability. As demonstrated in Table 3, All the various constructs established 

scores higher than the minimum required score of 0.70 for Cronbach's α and 0.60 for CR. 

These demonstrate that the reliability of constructs has been achieved as per Cronbach (1947). 

Construct Validity was validated by achieving convergent validity, which is verified by 

using average variance extracted (AVE) that surpassed 0.5. Even though the Teacher 

Autonomy's AVE was marginally below this benchmark, it was still accepted as it was close 

to 0.5 and met other validation requirements, which were in line with norms of the 

standardized factor loadings and AVE values exceeding 0.5 as shown in Table 3. 
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Table 3  

Model Fit, Validity, and Reliability Statistics for the nine Measurement Models 

 

Notes. TJS: Teacher Job Satisfaction, TIP: Teacher Instructional Practices, TA: Teacher 

Autonomy, TWC: Teacher Working Conditions, PLAS: Principal Leadership and 

Administrative Support, SCC: Sense of Community and Collegiality, TISP: Teacher Influence 

in School Policy, TCC: Teacher Control in Classroom, TWL: Teacher Workload, EMO: 

Management Organization Role, AttImpo: Attributes of Effective Charter Schools – 

Importance, AttImpact: Attributes of Effective Charter Schools – Impact, CSI: Impact of 

Charter Schools on Teacher’s Instruction 

*. Saturated model, perfectly fit. 

  

Model χ2/df GFI AGFI CFI NFI RMSEA I.No. α CR AVE 

Cutoff 3 ≥.95 ≥.85 ≥.90 ≥.90 <.08     

TJS .542 .973 .936 1.000 1.000 .000 6 .926 .932 .700 

TIP 1.278 .875 .785 .975 .898 .072 10 .911 .924 .556 

TA* - 1.000 - 1.000 1.000 - 3 .722 .320 .486 

TWC 1.263 .792 .709 .953 .817 .070 18 .929 .887 .664 

 PLAS 1.402 .946 .838 .990 .967 .086 5 .920 .916 .687 

 SCC - 1.000 - 1.000 1.000 - 3 .848 .857 .667 

 TISP 1.580 .950 .850 .796 .939 .104 5 .826 .854 .547 

 TCC 1.373 .962 .859 .987 .956 .083 5 .842 .829 .505 

TWL* - 1.000 - 1.000 - - 4 .898 .882 .658 

EMO .986 .950 .884 1.000 .939 .000 6 .843 .860 .514 

AttImpo 1.374 .981 .858 .993 .976 .083 5 .823 .822 .484 

AttImpact 1.322 .914 .828 .985 .941 .077 7 .917 .924 .642 

CSI 1.380 .917 .821 .984 .945 .084 7 .907 .865 .604 
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Figure 1  

CFA Measurement Models for the Survey Constructs 
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4.5.2.2 Model Fitness. In Table 3, the fitness indices of all latent constructs are 

indicated. All constructs have a χ2/df value of less than 3.0, therefore the Parsimonious fit had 

been achieved (Kline, 1998). The constructs TJS and EMO had NFI, CFI, AGFI, GFI, and 

RMSEA values indicating satisfactory levels. TIP, TWC, AttImpo, AttImpact, and CSI had at 

least one index suggesting marginal fit and therefore need improvement. The limitation can be 

attributed to the size of the sample, as model fit indices are positively correlated with the size 

of the sample, and therefore can lead to potential inaccuracies in smaller sets of data (Civelek, 

2018). It can be concluded that the models were reasonably fit, with a potential improvement 

through augmentation of sample size. 

4.6 Descriptive Analysis 

Descriptive statistics are presented in this section to summarize and show teachers’ 

responses and perceptions about the nine variables of the study. Tables of counts, means, 

standard deviations, and relative percentages are presented with bar charts of percentages of 

teachers. Relative percentage is calculated as the mean score divided by 5, which is the 

maximum of the five-point Likert scale used to measure the degree of agreement for each 

indicator. 

4.6.1 Teacher Job Satisfaction 

There were six indicators used to measure Teacher job satisfaction that are shown in 

Table 4, which indicates a general satisfaction level of 70.5%, implying that the majority of 

teachers are satisfied with their current roles within charter schools. Notably, the level of 

satisfaction with provided resources and support for instructional strategies provided by 

charter schools was the highest with an R% = 77.0%. On the other hand, while still positive, 

optimism over the future of charter schools in the UAE registered the lowest satisfaction level 
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with an R% of 65.8%. The satisfaction with charter schools' overall effectiveness was reported 

at 74.4%, and the level of support for instructional methods from EMOs was reported at 

71.0%. Teachers expressed a satisfaction rate of 68.8% with their current jobs and satisfaction 

of 67.0% with collaborative decision-making processes within their charter schools. 

Table 4  

Descriptive Summary of Teacher Job Satisfaction 

 

Notes. SD: Strongly disagree, D: Disagree, N: Neutral, A: Agree, SA: Strongly agree, M: 

Mean, Std.D: Standard deviation, R%: relative percentage (mean/5) 
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Figure 2  

Bar Chart of Teacher Job Satisfaction 

 

4.6.2 Teacher Instructional Practices 

An analysis of teachers' instructional practices while using a five-point frequencies scale 

along with ten indicators as shown in Table 5 reveals a high overall engagement rate of an 

R% of 79.6%, which indicates that practices are used ‘often’. At top practice with R% = 

90.2%, which involves content selection that is aligned with curriculum standards, suggesting 

'always' utilization. Following closely was evaluating learning outcomes through varied means 

with an R% = 86.6%, and how to create cooperative learning experiences for their students, 

when teachers design their lessons with an R% = 85.4% falling between ‘often’ and ‘always’. 

Conversely, pre-test/diagnostic tests and implementing a teaching strategy that stimulates 

higher-order thinking skills were the least frequent practices with rates of 65.8% and 69.4%, 

respectively, which fall between ‘occasionally’ and ‘often.’ 
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Table 5  

Descriptive Summary of Teacher Instructional Practices 

 

Notes. Descriptive Summary of Teacher Instructional Practices. Note: 1=Never, 2=Rarely, 

3=Occasionally/Sometimes, 4=Often, 5=Always, M: Mean, SD: Standard deviation, R%: 

relative percentage (mean/5). 
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Figure 3  

Bar Chart of Teacher Instructional Practices 

 

4.6.3 Teacher Autonomy 

The summary presented in Table 6, reveals that teachers have a high level of autonomy 

over their instructional activities, with an R% = 84.7% that falls between ‘more or less true’ 
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and ‘definitely true.’ Mainly, the level of autonomy is exemplified by teachers’ ability to 

select their own strategies and methods, which is demonstrated by an agreement rate of 90.5%, 

with 61.8% of teachers expressing that it is ‘definitely true’. Moreover, the majority of 

teachers showed an agreement rate of 87.8% over having considerable control over the choice 

of student-learning activities, with 52.7% of teachers stating that it is ‘definitely true.’ 

However, there was 20% of the respondents disclosed that the evaluation and assessment 

activities used in their class were selected by others, with 76% of respondents agreeing that 

this is 'more or less true'. 

Table 6  

Descriptive Summary of Teacher Autonomy 

 

*. Item reversely coded. 

Notes. DF: Definitely False, MLF: More or less False, MLT: More or less True, DT: Definitely 

True, M: Mean, SD: Standard deviation, R%: relative percentage (mean/4) 
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Figure 4  

Bar Chart of Teacher Autonomy 

 

4.6.4 Teacher Working Conditions 

The teacher working conditions were evaluated using four dimensions: Principal 

Leadership and Administrative Support, Sense of Community and Collegiality, Teacher 

Influence in School Policy, and Teacher Control in the Classroom.   

4.6.4.1 Principal Leadership and Administrative Support. Five indicators of PLAS 

were measured on a five-point Likert scale as summarized in Table 7. The findings indicated 

strong overall support with a rate of 75%, demonstrating the value of administrative support 

and principal leadership within their charter school. Notably, the highest support was observed 

in aiding teachers with special needs students with an R% = 79.2%. In contrast, the indicator 

receiving the least support was recognizing staff members' achievements with an R% of 

65.0%. 
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Table 7  

Descriptive Summary of Principal Leadership and Administrative Support 

 

Notes.  SD: Strongly disagree, D: Disagree, N: Neutral, A: Agree, SA: Strongly agree, M: Mean, 

Std.D: Standard deviation, R%: relative percentage (mean/5). 

Figure 5  

Bar Chart of Principal Leadership and Administrative Support 

 

4.6.4.2 Sense of Community and Collegiality. Table 8 indicates that teachers have a 

relatively high sense of community and collegiality with an R% of 80.8%. With agreement 

rates of 88%, teachers show that they have similar beliefs and values they share with 

colleagues regarding the central mission of the school. In addition, indicators show a great 
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deal of cooperative effort among the staff members at 86.2%. Nonetheless, the consistency of 

enforcing student behavior rules across the school is less robust, with a score of 68.4%, 

indicating that refinement is needed for improvement in unified disciplinary procedures.  

Table 8  

Descriptive Summary of Sense of Community and Collegiality 

 

Notes. SD: Strongly disagree, D: Disagree, N: Neutral, A: Agree, SA: Strongly agree, M: Mean, 

Std.D: Standard deviation, R%: relative percentage (mean/5). 

Figure 6  

Bar Chart of Sense of Community and Collegiality 

 

4.6.4.3 Teacher Influence in School Policy. The overall teacher-school influence over 

policies is relatively limited with an R% of 50.9%, indicating it falls between ‘minor’ and 

‘moderate’ as shown in Table 9. The highest area teachers influenced was determining the 
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content of in-service professional development programs with an R% of 60.0%, which 

indicated almost ‘moderate influence. ‘Conversely, the least influence the teacher had was 

evaluating other teachers with an R% of 43.3%. 

Table 9  

Descriptive Summary of Teacher Influence in School Policy 

 

Notes.  NI: No influence, MiI: Minor influence, MoI: Moderate influence, GDI: A great deal of 

influence, M: Mean, SD: Standard deviation, R%: relative percentage (mean/4). 

Figure 7  

Bar Chart of Teacher Influence in School Policy 

 

4.6.4.4 Teacher Control in Classroom. The Descriptive summary as shown in Table 

10, indicates that teacher’s high degree of control over their classroom with an R% of 69.0%. 

Teachers have the highest influence in determining the amount of homework to be assigned 
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with an R% = 80.5%, indicating almost a ‘great deal of influence.’ On the other hand, with an 

R% of 59.0% and a classification of ‘moderate influence,’ teachers feel they have the least 

influence in selecting content, topics, and skills to be taught. 

Table 10  

Descriptive Summary of Teacher Control in Classroom 

 

Notes. NI: No influence, MiI: Minor influence, MoI: Moderate influence, GDI: A great deal of 

influence, M: Mean, SD: Standard deviation, R%: relative percentage (mean/4). 

Figure 8  

Bar Chart of Teacher Control in Classroom 

 

4.6.5 Teacher Workload 

Teachers’ perceptions about the workload in their charter schools were relatively 

subdued, with many viewing the workload as manageable but still challenging as shown in 
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Table 11, with an R% = 48.9%. The most significant challenges highlighted by teachers 

included insufficient time for individual planning time (R% = 39.6%), and reduced 

opportunities for collaborative planning time (R% = 46.6%). In addition, a reasonable degree 

of autonomy is reported where teachers are allowed to focus on teaching students with 

minimal interruptions (R% = 51.2%). Furthermore, at a comparatively higher R% of 58.2%, 

teachers felt they had opportunities to lead professional development for their peers. 

Table 11  

Descriptive Summary of Teacher Workload 

 

Notes. SD: Strongly disagree, D: Disagree, N: Neutral, A: Agree, SA: Strongly agree, M: Mean, 

Std.D: Standard deviation, R%: relative percentage (mean/5) 
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Figure 9  

Bar Chart of Teacher Workload 

 

4.6.6 Management Organization Role (EMO) 

The perceptions of teachers of the role of management organization (EMO) indicated a 

63.1% approval rate as shown in Table 12. The implementation of behavior code with student 

rewards accomplished the highest level with an R% = 91.0% according to the analysis of the 

six EMO-related indicators. Moreover, there is a significant agreement that the EMO of the 

district provides support in selecting some books/instructional materials (R% = 79.6%). The 

least acknowledged role of EMO was preparing Baseline tests frequently for teachers (R% = 

32.6%), and receiving feedback from observers (R% = 46.6%). 
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Table 12  

Descriptive Summary of Management Organization Role 

 

Notes. SD: Strongly disagree, D: Disagree, N: Neutral, A: Agree, SA: Strongly agree, M: Mean, 

Std.D: Standard deviation, R%: relative percentage (mean/5). 

Figure 10  

Bar Chart of Management Organization Role 
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4.6.7 Importance of Attributes of Effective Charter Schools 

 

As shown in Table 13, teachers place high importance on the attributes of effective 

charter schools with a relevance rating of 90.9%. The most valued key attributes included 

school leadership (R% = 95.6%), coaching and teacher feedback (R% = 93.4%), and academic 

curriculum (R% = 91.0%). 

Table 13  

Descriptive Summary of Attributes of Effective Charter Schools - Importance 

 

Notes. NI: Not important, LI: A little important, MI: Moderately important, I: Important, VI: 

Very important, M: Mean, SD: Standard deviation, R%: relative percentage (mean/5). 

Figure 11  

Bar Chart of Attributes of Effective Charter Schools - Importance 
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4.6.8 Impact of Attributes of Effective Charter Schools 

 The overall impact score of the characteristics of effective charter schools indicates a 

moderate to high impact on teachers with an R% = 64.7% as shown in Table 14. The most 

impactful attributes included school leadership (R% = 78.6%), teacher collaboration (R% = 

77.0%), and academic curriculum (R% = 70.6%). Conversely, the least impactful attributes 

included stringent behavioral policies (R% = 59.6%), and longer school days (R% = 54.6%). 

Table 14  

Descriptive Summary of Attributes of Effective Charter Schools - Impact 

 

Notes. NI: Not impactful, LI: A little impactful, MI: Moderately impactful, I: Impactful, VI: 

Very impactful, M: Mean, SD: Standard deviation, R%: relative percentage (mean/5). 
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Figure 12  

Bar Chart of Attributes of Effective Charter Schools - Impact 

 

4.6.9 Impact of Charter Schools on Teacher’s Instruction 

Using seven indicators, Table 15 evaluates the impact of charter schools on teachers' 

instructions showing moderate to high overall impact (R% = 63.8%). Notably, the most 

significant impact included the utilization of data-driven decision-making to drive 

instructional practices (R% = 87.0%), the enhanced collaboration of teachers in instructional 

planning (R% = 76.4%), and the improved adaptation of teaching methods to the diverse 

learners' needs (R% = 76.0%). On the other hand, low effects were noticed concerning work-

related stress due to the adverse effects of high demands on teachers' instruction (R% = 

38.6%), and the contribution of receiving feedback toward professional growth (R% = 41.4%). 
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Table 15  

Descriptive Summary of Impact of Charter Schools on Teacher’s Instruction 

 

*. Item reversely coded. 

Notes. SD: Strongly disagree, D: Disagree, N: Neutral, A: Agree, SA: Strongly agree, M: Mean, 

Std.D: Standard deviation, R%: relative percentage (mean/5). 
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Figure 13  

Bar Chart of Impact of Charter Schools on Teacher’s Instruction 

 

4.7 Analysis and Finding 

4.7.1 Answering Research Questions 

 

The main aim of this study is to gain a comprehensive understanding of the effects of 

charter schools which are operated by private entities, on the professional autonomy as well as 

instructional practices of UAE educators. The study aims to comprehend the dynamic 

relationship between teacher’s perceived autonomy, their satisfaction at work, and the 

influence of management organization on teachers' instructional practices. The research 

questions included:  
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1. How does the introduction and growth of charter schools, particularly those managed 

by private management organizations, impact the autonomy and instructional practices 

of teachers in the United Arab Emirates? 

2. What is the relationship between teachers' perceptions of autonomy and job 

satisfaction within charter schools, and how does the presence of management 

organizations influence this relationship? 

3. To what extent does the introduction of charter schools in the UAE contribute to a shift 

in teachers' instructional practices? 

The study employed Path Analysis to address the research questions, which is a 

methodological approach that inspects the structural relationships between composite 

variables. According to ResearchWithFawad (2021), Path Analysis facilitates the exploration 

of the direct and indirect impact of various variables which helps to offer an insight into the 

underlying dynamics of the given data.  The Composite Variables are defined as the mean 

scores of the observed variables that have undergone both validation and conformation as 

dependent constructs. The employed analytical technique is vital in understanding the intricate 

interaction between the various elements, such as teacher autonomy, job satisfaction, and the 

impact of management organization on teachers' instructional practices.  

4.7.2 Path Analysis and Findings  

Path Analysis is a robust statistical technique that mainly explores the direct and indirect 

effects between variables. The research employed such a technique to examine the structural 

relationship among composite variables in educational settings with a notable beta coefficient 

(B = 0.418, p = 0.005). As indicated by Table 16 the analysis demonstrated that Principal 

Leadership and Administrative Support (PLAS) had a significant impact on Teachers' Job 

Satisfaction (TJS), which suggests a positive correlation where enhanced support responses to 
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increase job satisfaction among teachers. Additionally, the Importance of Effective Charter 

School Attitudes (AttImpact) (B = 0.581, p < 0.001) and the Sense of Community and 

Collegiality (SCC) (B = 0.515, p < 0.001) had positive effects on teachers' instructional 

practices (TIP), which highlight the significance of supportive working environment and 

atmosphere where collaboration is emphasized in order to promote effective instructional 

practices. It is important to note that Teacher Autonomy (TA), did not statistically show a 

significant direct impact on TJS or TIP, with p-values exceeding the 0.05 threshold for 

statistical significance. This demonstrates that although autonomy is highly valued, it is not 

likely to have a direct impact on the examined result in this case.  
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Table 16  

Path Estimates of Path Structural Model to Answer Research Questions 

 

*. Significant at .05. 

**. Significant at .01. 

With a variance value of 84.4% in TJS and 56.1% in TIP, which is explained by the 

analytical models that account for a substantial portion of the variance, it is clear the 

parameters included in the model had great explanatory powers and that the model excellently 

fit the data. As shown in Figure 14, The model's fit indices—which show that it is well-

tailored to the observed data—were 0.728 for χ²/df, 0.981 for GFI, 0.846 for AGFI, 1.000 for 

CFI, 0.991 for NFI, and 0.000 for RMSEA as shown in Table 16, which enhanced the validity 

of the model. 
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Figure 14  

Path Analysis Structural Model 

 

 

Table 17  

Model Fit Statistics for Path Models 

 

The Path model as shown in Figure 15 investigated the moderating role of Educational 

Management Organizations (EMO) on the relationship between Teacher Autonomy (TA) and 

Teachers' Job Satisfaction (TJS). The findings showed negligible moderating impact (B = -

0.01, p = 0.935), which indicates that the relationship between TA-TJS has not changed 
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significantly due to EMO’s strategies. Although TJS is independently impacted by EMO and 

TA (coefficients of 0.81 and 0.07) respectively, the anticipated interaction effect was found to 

be minimal. These findings suggest that the EMO’s management practices have a direct but no 

moderating impact on teacher job satisfaction.  

Figure 15  

EMO Moderation Path Model 

 

Overall, the findings of the study advance our understanding of the dynamics that exist 

within the educational environment by highlighting the importance of roles such as 

administrative support roles, autonomy, and perception of the effectiveness of charter schools 

toward teacher satisfaction and instructional practices. 

4.8 Conclusion of Data Analysis and Results Chapter 

The chapter’s findings have shed light on the multifaceted experiences that were shared 

by teachers working in a UAE charter school, which revealed the landscape characterized by 

variation concerning job satisfaction, perceived autonomy, working conditions, and the overall 

impact of management organizations within charter school settings. While a significant 

number of teachers reported gratitude for their jobs and the autonomy provided by charter 

schools, there were some concerns regarding workload, support, and the constraints that were 
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imposed by certain management practices, which drew attention to areas in need of 

improvement.  The quantitative analysis confirms these themes, which demonstrate the 

complex interaction existing between teacher autonomy, work satisfaction, management 

organization, and the effectiveness of instructional practices. This chapter emphasizes the need 

for a balance in charter schools' management approach, that supports teacher creativity and 

autonomy while providing them with the appropriate tools and resources they need to establish 

a positive learning environment. Through the study's comprehensive analysis, educators can 

gain invaluable insight into the dynamics of charter schools and their impact on educational 

practices in the United Arab Emirate.
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Chapter 5: Discussion 

5.1 Introduction  

The study aimed to explore the complex relationship that is present between the charter 

schools' operational framework, the autonomy of teachers, job satisfaction, and the role that 

management organizations play within the educational settings of the United Arab Emirates. 

Based on the theories of Distributed Leadership Theory (DLT) and Theory of Planned 

Behavior (TPB), the research aims to analyze how the elements collectively had an impact on 

the instructional practices of educators in charter schools (Ajzen, 201; Mayrowetz, 2008).  

By using a mixed methods approach, the study combined both qualitative and 

quantitative data to contextualize findings within the broader discourse of educational reforms, 

drawing on comprehensive reviews that were drawn from the existing literature (Berends, 

2015; Cheng et al., 2017; Dallavis & Berends, 2022; Ni, 2017; Roch & Sai, 2017; Scott & 

DiMartino, 2010). The goal of the methodological synergy was to provide a comprehensive 

overview of understanding the potentials and challenges of the transformative charter school 

model in the UAE.  

5.2 Interpretation of the Findings  

5.2.1 Teacher’s Job Satisfaction in Charter Schools 

The study navigated through the complex experiences of educators by examining the 

interaction between qualitative and quantitative data on teacher job satisfaction within charter 

schools. According to quantitative data, with a job satisfaction level of 70.5%, there is a clear 

indication of positive attitudes regarding getting instructional support which peaks at 77%. 

Concurrently, qualitative data indicates that educators emphasize the importance of autonomy 
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and innovative setting of charter schools, which is aligned with DLT and TPB, suggesting that 

both autonomy and supportive leadership are vital for job satisfaction (Smith et al., 2016; 

Hendren et al., 2018). 

The data reflect a range of satisfaction, with optimism for charter schools' future at 

65.0%, which highlights the challenges of striking a balance between autonomy and 

accountability (Johnson et al., 2007; Wisdom et al., 2012). The study underscores the need for 

charter schools to provide a balance between offering autonomy and providing sufficient 

support and accountability, by creating an environment that enhances teacher satisfaction and 

professional development. The investigation elucidates the complex dynamics that exist within 

charter schools, by implying that supportive strategies to improve teacher autonomy and 

satisfaction are essential to the implementation of successful charter school reforms.  

5.2.2 Teacher’s Autonomy in Charter Schools 

The study examined how teacher autonomy can affect instructional practices in charter 

schools by combining quantitative and qualitative data for a comprehensive perspective. 

Quantitative analysis has shown that the majority of teachers enjoy high levels of autonomy, 

particularly concerning the selection of instructional strategies and managing activities in the 

classroom, with rates of autonomy at 84.7%, and control over the selection of classroom 

activities at 90.5%. In conjunction, qualitative analysis shows that 60% of participants 

underscore the benefits of having autonomy in charter schools, which highlights its advantages 

of fostering an innovative teaching environment and flexible curricula.  

Despite these benefits, the findings also identify that autonomy has its limitations, in 

particular concerning assessment and evaluation, with 20% of educators feeling that they are 

constrained by accountability and external decisions. The balance between teacher autonomy 

and constraints is consistent with existing literature, which acknowledges the benefit of having 
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autonomy in improving student achievements while recognizing the drawbacks of external 

accountability (Ni, 2012; Roch & Sai, 2017). Research suggests that, even though charter 

school success depends on its operational and policy contexts, autonomy is still essential to 

enhance the improvement of teacher satisfaction and pedagogical innovation through the 

theoretical lenses of DLT and TPB (Ni, 2012; Roch & Sai, 2017). 

The study highlights the necessity of having an education environment that aims to 

nurture teacher autonomy and support the adoption of innovative instructional strategies that 

meet the diverse needs of students while maintaining the demands for accountability and 

standardization. This sophisticated approach, drawn by DLT and TPB, highlights the complex 

relationships between autonomy, instructional quality, and the reality of management 

operations of charter schools, advocating for policies that can create a balance between teacher 

accountability and autonomy to optimize educational effectiveness.  

5.2.3 Teacher’s Working Conditions and Workload in Charter Schools 

The study provides a comprehensive view of the working conditions and workload of 

teachers in the UAE charter schools through the triangulation of quantitative and qualitative 

findings in specific areas of focus such as principal leadership and administrative support, 

sense of community and collegiality, teacher influence in school policy, and teacher control in 

the classroom. This multifaceted analysis highlights the significant impact these elements can 

have on the quality of instructions and the welfare of teachers.  

Quantitative analysis indicates that the workload is perceived as significant by teachers 

in charter schools at 48.9%, which is consistent with the qualitative observation, which 

highlights the stress and challenges with their roles and obligations. In relevance to existing 

research, there is emphasis that workload is a key factor in teacher satisfaction and efficacy of 
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instructional practices, this dual-mode evidence points to the critical role of working 

conditions in shaping educational outcomes (Roch & Sai, 2017).  

Additional examination of the elements of working conditions suggests that principal 

leadership and administrative support are essential. As revealed by the findings of Scott & 

DiMartino (2010), strong leadership is pivotal for establishing a creative and positive learning 

environment, which resonates with the observation in the study that 75% of teachers have 

expressed elevated support from the leadership team, which can lead to higher job satisfaction 

and yield a better quality in instructional practices. Another important element that emerges is 

the sense of collegiality and community that schools foster. The data findings from the 

quantitative analysis, indicate that encouraging school culture, where 80.8% of teachers 

indicated a sense of community and collegiality, which can improve the well-being of teachers 

as well as their instructional methodologies. This conclusion is supported by Berends (2015), 

who noted the value of collegial relationships and support in an educational environment.   

Moreover, the study highlighted the importance of teacher influence on school policy 

and teacher control in the classroom, with findings from the study showing that 50.9% of 

teachers felt they had an influence over school policies. Educators value autonomy in 

influencing policies and having control over their learning environments, with these attributes 

being closely associated with elevated job satisfaction and effective instructional practices. 

This is aligned with the views of Cheng et al. (2017), who highlighted the advantages of 

teacher autonomy for motivating teachers and fostering educational innovation.  

Overall, the study’s findings are supported by the literature, which illustrates that 

workload and working conditions have a big impact on the teacher’s welfare and the quality of 

instruction. Integrating effective management practices can reduce workload stress, and 

improve the well-being and instructional strategies of educators, therefore it is vital to 
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prioritize supportive leadership, foster a sense of community, grant teachers their input over 

policies, and allow them to control their classroom environment.  

5.2.4 Management Organization Role in Charter Schools 

Upon examining the roles of Educational Management Organizations (EMOs) in charter 

schools, the study integrated qualitative and quantitative data to identify the impact of EMOs 

on educational philosophies, curriculum, and the distribution of resources. The results revealed 

that 63.1% of teachers had approval ratings for EMOs while highlighting the need for 

improvement in baseline test preparation and feedback mechanisms. There was high praise 

given to the charter school for applying behavior codes and resource management with an R% 

of 91%. The analysis emphasizes the crucial influence that EMOs have on educational 

outcomes and teacher satisfaction as aligned with previous research (Roch & Sai, 2017; Ni, 

2012).  EMOs play a critical role which is beyond administrative support to significantly 

shape the instructional landscape and grant autonomy to educators. Furthermore, they are also 

vital in the provision of effective educational standards, and the provision of adequate 

resources.  

The finding of the study highlights the intricate relationship between EMOs and charter 

school success. While EMOs are essential for improving the curriculum design and providing 

a supportive culture, the challenge lies in maintaining a balance between granting autonomy 

and guaranteeing administrative direction. This research contributes to the discourse on 

educational reform by supporting strategies that enable EMOs to the empowerment of teachers 

through comprehensive support and resources, hence raising the standard of instructional 

practices and charter school experience. The study combines DTL and TPB to demonstrate 

how well-structured management in charter schools can foster autonomy and instructional 

innovation, which can lead to improved student outcomes. Therefore, it emphasizes the 
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necessity to balance accountability and autonomy to promote teacher and student success with 

the charter school settings.  

5.2.5 Impact of Charter Schools on Teacher’s Instructions 

A comprehensive analysis concerning the impact of charter schools on teacher 

instruction has been implemented by combining the quantitative and qualitative findings. 

According to quantitative analysis, with an R% of 90.9%, there is a significant number of 

teachers stated that charter schools have a beneficial impact on their instructional practices by 

creating an environment that supports innovative teaching methods. However, the narrative 

from qualitative data, for some teachers, including educators designated as E1, and E2 shed 

light on the complex way charter schools support the teacher's professional development, and 

autonomy regarding making instructional decisions.  

The Distributed Leadership Theory (DLT) and the Theory of Planned Behavior (TPB), 

postulate that both autonomy and structured support are vital for education innovation and 

teacher job satisfaction, which is supported by the data presented quantitatively and 

qualitatively, and backed by the literature review (Smith et al., 2016; Hendren et al., 2018). 

The existing literature points out the significance of empowering teachers in charter school 

settings; This is reflected by the quantitative findings which indicate that there are improved 

instructional practices among the existing charter school teachers, which complement the 

qualitative feedback concerning the value of teacher empowerment and creating a supportive 

school climate (Johnson et al., 2007; Wisdom et al., 2012).  

Furthermore, the result of this study contributes to the ongoing conversation about 

educational reforms, in particular relevance to charter school settings, suggesting that charter 

schools have a unique opportunity to advance teaching methods. However, as noted in past 

research, this potential is vitally dependent on the operational dynamics and support structures 
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that exist within these institutions (Roch & Sai, 2017; Ni, 2012). By integrating qualitative and 

quantitative insights, the study highlights the importance of charter schools in implementing 

policies that balance teacher autonomy, accountability, and support to create an atmosphere 

that fosters innovative teaching and professional growth.  

5.3 Theoretical Implications 

The study’s examination of charter schools in the UAE has significant theoretical 

implications for the theories of Distributed Leadership Theory (DLT) and Theory of Planned 

Behavior (TPB), by providing views on the intricate interplay between management 

organizations, teacher autonomy, job satisfaction, and instructional practices. The research 

emphasizes the role of distributed leadership in promoting job satisfaction and autonomy as 

advocated by DLT (Printy & Marks, 2003). In addition, it extends TPB by showing how 

attitudes toward autonomy can influence behavioral intentions, which in turn can lead to 

higher job satisfaction and improved instructional practices (Peterson & Ritter, 2023). This 

dual approach not only resonates with the existing literature but also encourages a closer look 

at the contextual elements found in charter schools that impact teachers’ behaviors and 

attitudes (Spillane, 2006; Ajzen, 1991).  

The study challenges and extends upon TPB by providing detailed knowledge of how 

management practices and working conditions that exist in charter schools can affect teachers, 

by demonstrating the substantial effects of these contextual factors on behavioral intentions 

(Nada et al., 2022). Moreover, the study emphasizes the DLT empirical basis, which 

highlighter the direct effect of distributed leadership on the quality of instruction and the well-

being of teachers (Rutherford, 2006). However, the study identifies the challenges in ensuring 

a balance between autonomy and accountability, which suggests there is a need to recommend 
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a more refined and detailed approach concerning applying DLT and TPB in charter school 

settings.  

By combining these findings, the study contributes to the theoretical discourse, by 

blistering and improving the DLT and TPB framework to accurately capture the dynamics 

within charter schools. These highlight the need for policies that support the empowerment of 

teachers and improvement in the quality of instruction, which will enrich the dialogue about 

educational reforms and the unique charter schools' roles.  

5.4 Practical Implications 

Based on the triangulated results from the study, improving working conditions, job 

satisfaction, and teacher autonomy requires a comprehensive approach. To cultivate an 

environment that is supportive of the autonomy of teachers, it is important to provide teachers 

the flexibility to design and execute their instructional strategies to cater to the varied needs of 

their learners, thereby increasing the teachers’ job satisfaction and their instructional 

effectiveness (Ni, 2017; Roch & Sai, 2017). Therefore, providing opportunities for ongoing 

effective professional development, and giving feedback regarding their practices is crucial for 

the enhancement of their instructional capabilities and satisfaction as educators, as well as 

enabling them to adapt to the continuously evolving demands of education (Lake et al., 2010; 

Weixler et al., 2018).  

In addition, it is vital to point out the importance of leadership role in fostering a positive 

school climate. Therefore, policies should promote trust and collaboration among teachers and 

administrators, to improve job satisfaction and create a pleasant work atmosphere (Boyd et al., 

2011; Gross, 2011). Moreover, encouraging a collegial culture within the staff can contribute 
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to a better work environment, which is essential for the improvement of the professional 

growth of teachers, as well as advancing their instructional outcomes (Torres, 2016a).  

Furthermore, it is crucial to tackle issues such as workload and establish a nurturing 

work atmosphere to prevent burnout and reduce teacher stress, which is essential for 

preserving an elevated level of job satisfaction and retaining exceptional educators within the 

charter school sector (Dallavis & Berends, 2022; Roch & Sai, 2017). Lastly, implementing 

such strategies requires a unified effort from the stakeholders who are involved in the 

operations of charter schools, aiming to create an educational environment that promotes 

teacher autonomy, elevates satisfaction, and encourages optimal working conditions.  

5.5 Recommendations for Future Research 

The conducted investigation into the dynamics of charter schools in the UAE has created 

many opportunities for new research. Although the study has shed insights into teachers' 

autonomy, job satisfaction, and instructional practices, further research is needed on the 

complex and evolving nature of charter schools. In particular, longitudinal research may 

provide insight into how charter schools affect academic performance and university 

admission for students in the long term (Brownell et al., 2015). In addition, these types of 

studies can be instrumental in identifying trends that are persistent as well as emerging 

challenges, which can improve educators' comprehension of the flexibility and efficiency of 

charter schools.  

Furthermore, a richer comparative analysis between charter schools and traditional 

schools could help researchers highlight the advantages and drawbacks of charter school 

models, which in turn can provide educators and policymakers with valuable insights 

(Melnikova et al., 2017). Additionally, the inclusion of perspectives of stakeholders like 
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students, parents, and administrator staff can provide of thorough understanding of the overall 

charter school experience (Boyd et al., 2011; Cheng et al., 2017). Moreover, examining how 

EMOs affect the autonomy of teachers and educational philosophies can identify the ways 

these organizations can impact their learning objectives (Ni & Rorrer, 2012; Roch & Sai, 

2017). 

Lastly, it is vital to comprehend the interaction that exists between the cultural values of 

the UAE and charter school operations. which in turn can ensure the identification of best 

practices that are relevant for culturally responsive education, thereby enriching the 

educational landscape locally. Future studies that can address such topics can help the 

advancement of our understanding of the complex role that charter schools play in the 

ecosystem of education, which can help guide policies and practices in creative and innovative 

ways.  

5.6 Limitations of the Study 

The research has provided a comprehensive analysis of the dynamics that exist within 

charter schools in the UAE, highlighting important elements such as job satisfaction, teacher 

autonomy, and instructional practices. However, it is important to recognize certain limitations 

that could affect how the results are interpreted. The reliance of teachers on self-reported data 

is a noteworthy concern, which has the potential to introduce bias, as these conditions may not 

precisely reflect the actual conditions and the satisfaction levels (Lopes & Oliveira, 2020). 

Moreover, the specific geographical and cultural background of the study on charter schools 

within the UAE may restrict the generalizability of its findings compared to other schools in 

different regions with a distinct educational system and cultural contexts (Anacleto et al., 

2017).  
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In addition, even though the integration of mixed methods methodology for the study is 

thorough, it still has its limitations when it comes to accurately capturing the complexity of 

experiences for the participants. For example, although qualitative data is rich in information, 

it might only partially represent the wider populations of teachers in charter schools (Trahan, 

2011), while quantitative data may overlook some subtle aspects of teachers' experiences 

(Scott, 2013). Moreover, using a cross-sectional design for the study only provides a temporal 

perspective, therefore the research may leave out how management practice, teacher 

autonomy, and job satisfaction may change over time (Wang & Cheng, 2020).  

Lastly, the limited sample size of the study is a notable limitation, which further 

constrains the generalizability of the study as well as the reliability of its conclusions 

(Athayde, 2012). Research in the future should include longitudinal designs for the wider 

range of charter schools to track their changes over time and employ triangulation techniques 

to reduce biases such as self-reporting (Brownell et al., 2015).  

5.7 Conclusion  

The current investigation conducted on charter schools in the UAE has yielded 

important new insights into the complexities of teacher autonomy, job satisfaction, and 

instructional practices. By using a mixed methods approach, the study has effectively 

triangulated the data to provide a comprehensive understanding of the impact of charter 

schools on teacher instruction, while emphasizing the importance of having supportive 

management in creating a conducive learning environment.  

The study’s main findings highlight the positive relationship that exists between teacher 

autonomy and job satisfaction, by revealing that educators in charter schools with a higher 

level of autonomy reported greater satisfaction with their roles. Moreover, autonomous 
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teachers are empowered, when it comes to the development of curriculums, and being 

involved in making decisions regarding instructional practices, which can promote the feeling 

of professional agency and dedication to innovative educational practices. However, the study 

also highlights the required delicate balance between granting autonomy while maintaining 

accountability, to maximize the effectiveness of teachers and student outcomes.  

In addition, the research highlights the crucial roles of working conditions and workload 

that are manageable in improving the caliber of instruction and well-being of teachers. 

Moreover, it is vital to have effective professional development programs, to bridge between 

autonomy and effectiveness of instructional practices, which necessitate a supportive 

management that promotes continuous learning. These types of programs are vital for 

improving the teacher's abilities as well bring teacher practices in line with meeting the 

changing demands of education and the creative culture of charter schools.  

Another significant theme that emerged was the influence of management organizations 

on the instructional and operational philosophies of charter schools. According to the findings 

of the study, management organizations in charter schools have a significant impact on the 

educational climate, affecting everything from the selection of curriculums to the autonomy of 

teachers, and resource distributions. This emphasizes the importance of management 

organizations to function with a clear understanding of their pivotal role in supporting the 

needs of teachers and advocating reforms within charter schools.  

      In conclusion, the study contributes to the current conversation on educational 

reform, especially as it relates to charter schools in the UAE. By emphasizing, the relationship 

between teacher autonomy, job satisfaction, and instructional practices, as well as the critical 

function of supportive management, it provides valuable insight for practitioners, educational 

leaders, and policymakers. Charter schools need to evolve in ways that support teachers going 
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forward, by creating environments that encourage professional growth, innovation, and 

student achievement. This study lays the foundations for future investigation into the intricate 

dynamics of charter schools, placing a continuous emphasis on policies and practices that best 

meet the needs of educators and students in these distinctive educational settings.



95 

 

References 

Abdulkadiroğlu, A., Angrist, J. D., Dynarski, S. M., Kane, T. J., & Pathak, P. A. (2011). 

Accountability and flexibility in public schools: Evidence from Boston's charters and 

pilots. The Quarterly Journal of Economics, 126(2), 699-748. 

Abu Dhabi Department of Education and Council. (2012). Abu Dhabi education reform 2030. 

https://docplayer.net/19202074-Abu-dhabi-education-reform-the-road-to-2030.html 

Abu Dhabi Department of Education and Knowledge. (2022). Charter schools. 

https://www.adek.gov.ae/en/Education-System/CharterSchools 

Adams, W. C. (2015). Conducting semi‐structured interviews. Handbook of practical program 

evaluation, 492-505. 

Ahmad, N., & Ahmad, S. (2013). Assessing the unidimensionality, reliability, validity and 

fitness of influential factors of 8th grades student’s Mathematics achievement in 

Malaysia. International Journal of Advanced Research, 1(2), 1-7. 

Ahn, J., Angel, L., Brewer, D. J., Hamilton, L. S., Henig, J. R., Lake, R. J., ... & Zau, A. C. 

(2010). Taking measure of charter schools: Better assessments, better policymaking, 

better schools. R&L Education. 

Ajzen I. (2011). The theory of planned behaviour: Reactions and reflections. Psychology & 

health, 26(9), 1113-1127. 

Al Ajmi, A. A. S. (2015). The effect of written corrective feedback on Omani students’ 

accuracy in the use of English prepositions. Advances in Language and Literary 

Studies, 6(1), 61-71. 

Alhosani, N., 2022. The influence of culture on early childhood education curriculum in the 

UAE. ECNU Review of Education, 5(2), pp.284-298. 

https://docplayer.net/19202074-Abu-dhabi-education-reform-the-road-to-2030.html
https://www.adek.gov.ae/en/Education-System/CharterSchools
https://www.adek.gov.ae/en/Education-System/CharterSchools
https://www.adek.gov.ae/en/Education-System/CharterSchools


96 

 

Anacleto, F. N. D. A., Ferreira, J. D. S., Januário, C. A. S. D. S., & Santos, J. H. D. (2017). 

Continuing education of physical education teachers and self-assessment of the 

teaching domain. Motriz: Revista de Educação Física, 23. 

Angrist, Joshua D., Sarah R. Cohodes, Susan M. Dynarski, Parag A. Pathak, and Christopher 

D. Walters. "Charter Schools and the Road to College Readiness: The Effects on 

College Preparation, Attendance and Choice. Understanding Boston." Boston 

Foundation (2013). 

Asmuri, N. A. B., & Hamzah, M. I. M. (2022, November). The Relationship Between 

Headmaster’s Instructional Leadership Practices and Teacher’s Job Satisfaction. In 2nd 

Padang International Conference on Educational Management and Administration 

2021 (PICEMA 2021) (pp. 135-149). Atlantis Press. 

Athayde, R., 2012. The impact of enterprise education on attitudes to enterprise in young 

people: an evaluation study. Education+ training, 54(8/9), pp.709-726. 

Avcılar, M. Y., & Varinli, İ. (2013). Perakende marka değerinin ölçümü ve yapısal eşitlik 

modeli uygulaması. Detay Yayıncılık. 

Badri, M. and Khaili, M.A., 2014. Migration of P–12 education from its current state to one of 

high quality: The aspirations of Abu Dhabi. Policy Futures in Education, 12(2), 

pp.200-220. 

Barrett, P. (2007). Structural equation modelling: Adjudging model fit. Personality and 

Individual differences, 42(5), 815-824. 

Berends, M., Goldring, E., Stein, M., & Cravens, X. (2010). Instructional conditions in charter 

schools and students’ mathematics achievement gains. American Journal of Education, 

116(3), 303-335 



97 

 

Berends, M. (2015). Sociology and school choice: What we know after two decades of charter 

schools. Annual Review of Sociology, 41, 159-180. 

Betts, J. R., & Tang, Y. E. (2016). A Meta-Analysis of the Literature on the Effect of Charter 

Schools on Student Achievement. Society for Research on Educational Effectiveness. 

Betts, J. R., & Tang, Y. E. (2018). The effects of charter schools on student achievement. In 

School choice at the crossroads (pp. 69-91). Routledge. 

Booker, K., Sass, T. R., Gill, B., & Zimmer, R. (2011). The effects of charter high schools on 

educational attainment. Journal of Labor Economics, 29(2), 377-415 

Booker, K., Gill, B., Sass, T. R., & Zimmer, R. (2014). Charter high schools' effects on long 

term attainment and earnings. Andrew Young School of Policy Studies Research Paper 

Series, (14-05). 

Boyd, D., Grossman, P., Ing, M., Lankford, H., Loeb, S., & Wyckoff, J. (2011). The influence 

of school administrators on teacher retention decisions. American educational research 

journal, 48(2), 303-333. 

Brownell, Marni D., Nathan C. Nickel, Dan Chateau, Patricia J. Martens, Carole Taylor, Leah 

Crockett, Alan Katz, Joykrishna Sarkar, Elaine Burland, and Chun Yan Goh. (2015). 

Long-term benefits of full-day kindergarten: a longitudinal population-based study. 

Early child development and care, 185(2), 291-316. 

Buchanan, N. K., & Fox, R. A. (2003). Case Studies ofEmerging Ethnocentric Charter 

Schools in Hawai'i. Education Policy Analysis Archives, 11, 8-8. 

Campbell, S., Greenwood, M., Prior, S., Shearer, T., Walkem, K., Young, S., ... & Walker, K. 

(2020). Purposive sampling: complex or simple? Research case examples. Journal of 

research in Nursing, 25(8), 652-661. 



98 

 

Cannata, M. (2007). Teacher community in elementary charter schools. Education Policy 

Analysis Archives, 15, 11-11. 

Cannata, M., & Penaloza, R. (2012). Who are charter school teachers? Comparing teacher 

characteristics, job choices, and job preferences. Education Policy Analysis 

Archives/Archivos Analíticos de Políticas Educativas, 20, 1-21. 

Chadwick, C., & Kowal, J. (2011). Preparing for Growth: Human Capital Innovations in 

Charter Public Schools. Center for American Progress. 

Charter Schools Abu Dhabi. (2023). Abu Dhabi - Charter Schools - ADEK. Retrieved 

December 2, 2023, from https://charterschools.abudhabi/ 

Cheng, A., Hitt, C., Kisida, B., & Mills, J. N. (2017). “No excuses” charter schools: A meta-

analysis of the experimental evidence on student achievement. Journal of School 

Choice, 11(2), 209-238. 

Center for Research on Education Outcomes. (CREDO). (2013). National Charter School 

Study. Retrieved December 2, 2023, from https://credo.stanford.edu/wp-

content/uploads/2021/08/ncss_2013_final_draft.pdf 

Civelek, M. E. (2018). Essentials of Structural Equation Modeling. Zea E-Books.  

Cohen, D. K., Peurach, D. J., Glazer, J. L., Gates, K. E., & Goldin, S. (2013). Improvement by 

design: The promise of better schools. University of Chicago Press. 

Cox, S., Parmer, R., Strizek, G., & Thomas, T. (2017). Documentation for the 2011-12 

Schools and Staffing Survey. NCES 2016-817. National Center for Education 

Statistics. 

Cronbach, L. J. (1947). Test “reliability”: Its meaning and determination. Psychometrika, 

12(1), 1-16. 

https://charterschools.abudhabi/
https://charterschools.abudhabi/
https://credo.stanford.edu/wp-content/uploads/2021/08/ncss_2013_final_draft.pdf
https://credo.stanford.edu/wp-content/uploads/2021/08/ncss_2013_final_draft.pdf
https://digitalcommons.unl.edu/zeabook/64


99 

 

Dallavis, Julie W., and Mark Berends. "Charter schools after three decades: Reviewing the 

research on school organizational and instructional conditions." Education Policy 

Analysis Archives 31 (2023). 

DeArmond, M., Gross, B., Bowen, M., Demeritt, A., & Lake, R. (2012). Managing Talent for 

School Coherence: Learning from Charter Management Organizations. Center on 

reinventing public education. 

Dickson, M. (2012). Wide-scale educational reform in Abu Dhabi, United Arab Emirates: 

What do the teacher training students think? Journal of Teacher Education and 

Educators, 1(2), 203-228. 

Dobbie, W., & Fryer Jr, R. G. (2011). Are high-quality schools enough to increase 

achievement among the poor? Evidence from the Harlem Children's Zone. American 

Economic Journal: Applied Economics, 3(3), 158-187. 

Dobbie, W., & Fryer Jr, R. G. (2013). Getting beneath the veil of effective schools: Evidence 

from New York City. American Economic Journal: Applied Economics, 5(4), 28-60. 

Dobbie, W., & Fryer, R. G. (2020). Charter schools and labor market outcomes. Journal of 

Labor Economics, 38(4), 915-957. 

Doody, O., & Doody, C. M. (2015). Conducting a pilot study: Case study of a novice 

researcher. British journal of nursing, 24(21), 1074-1078. 

Dunlop, A. L., Leroy, Z. C., Logue, K. M., Glanz, K., & Dunlop, B. W. (2011). Preconsent 

education about research processes improved African Americans’ willingness to 

participate in clinical research. Journal of clinical epidemiology, 64(8), 872-877. 

Edarabia. (2024). UAE school holidays in 2024 (Full list). Retrieved January 31, 2024, from 

https://www.edarabia.com/school-holidays-

https://www.edarabia.com/school-holidays-uae/#:~:text=UAE%20School%20Holidays%20(2024)&text=The%20United%20Arab%20Emirates%20(UAE,793%2C295%20students%20(private%20schools)
https://www.edarabia.com/school-holidays-uae/#:~:text=UAE%20School%20Holidays%20(2024)&text=The%20United%20Arab%20Emirates%20(UAE,793%2C295%20students%20(private%20schools)
https://www.edarabia.com/school-holidays-uae/#:~:text=UAE%20School%20Holidays%20(2024)&text=The%20United%20Arab%20Emirates%20(UAE,793%2C295%20students%20(private%20schools)


100 

 

uae/#:~:text=UAE%20School%20Holidays%20(2024)&text=The%20United%20Arab

%20Emirates%20(UAE,793%2C295%20students%20(private%20schools). 

El Sawah, S., Abd El Fattah Tharwat, A., & Hassan Rasmy, M. (2008). A quantitative model 

to predict the Egyptian ERP implementation success index. Business process 

management journal, 14(3), 288-306. 

Epple, D., Romano, R., & Zimmer, R. (2016). Charter schools: A survey of research on their 

characteristics and effectiveness. Handbook of the Economics of Education, 5, 139-

208. 

Franco, J. (2023). Beliefs and Practices of Academic Reading and Writing in Researchers in 

Training: a Case Study in Mexico. Cuadernos de Investigación Educativa, 14(1). 

Francisco, C. D. C., & Celon, L. C. (2020). Teachers' Instructional Practices and Its Effects on 

Students' Academic Performance. Online Submission, 6(7), 64-71. 

Furgeson, J., Gill, B., Haimson, J., Killewald, A., McCullough, M., Nichols-Barrer, I., ... & 

Lake, R. (2012). Charter-school management organizations: Diverse strategies and 

diverse student impacts. Mathematica Policy Research, Inc. 

Field, J. (2013). Cognitive validity. Examining listening: Research and practice in assessing 

second language listening, 35, 77-151. 

Finnigan, K. S. (2007). Charter school autonomy: The mismatch between theory and practice. 

Educational Policy, 21(3), 503-526. 

Gleason, P., Clark, M., Tuttle, C. C., & Dwoyer, E. (2010). The Evaluation of Charter School 

Impacts: Final Report. NCEE 2010-4029. National Center for Education Evaluation 

and Regional Assistance. 

Golann, J. W. (2015). The paradox of success at a no-excuses school. Sociology of education, 

88(2), 103-119. 

https://www.edarabia.com/school-holidays-uae/#:~:text=UAE%20School%20Holidays%20(2024)&text=The%20United%20Arab%20Emirates%20(UAE,793%2C295%20students%20(private%20schools)
https://www.edarabia.com/school-holidays-uae/#:~:text=UAE%20School%20Holidays%20(2024)&text=The%20United%20Arab%20Emirates%20(UAE,793%2C295%20students%20(private%20schools)


101 

 

Golann, J. W. (2015). The paradox of success at a no-excuses school. Sociology of education, 

88(2), 103-119. 

Gross, B. (2011). Inside Charter Schools: Unlocking Doors to Student Success. Center on 

Reinventing Public Education. 

Guetterman, T. C., Babchuk, W. A., Howell Smith, M. C., & Stevens, J. (2019). 

Contemporary approaches to mixed methods–grounded theory research: A field-based 

analysis. Journal of Mixed Methods Research, 13(2), 179-195. 

Haven, T., Gopalakrishna, G., Tijdink, J., van der Schot, D., & Bouter, L. (2022). Promoting 

trust in research and researchers: How open science and research integrity are 

intertwined. BMC Research Notes, 15(1), 302. 

Hemphill, F. C., & Vanneman, A. (2011). Achievement Gaps: How Hispanic and White 

Students in Public Schools Perform in Mathematics and Reading on the National 

Assessment of Educational Progress. Statistical Analysis Report. NCES 2011-459. 

National Center for Education Statistics. 

Hendren, K., Luo, Q. E., & Pandey, S. K. (2018). The state of mixed methods research in 

public administration and public policy. Public Administration Review, 78(6), 904-916. 

Hijazi, R., & Shaqlaih, A. (2023). Statistical Thinking at Early Primary School Levels: 

Curriculum Perspectives in UAE Textbooks. Statistics Education Research Journal, 

22(2), 13-13. 

Horn, J., & Wilburn, D. (2013). The mismeasure of education. IAP. 

Hoxby, C. M., Murarka, S., & Kang, J. (2009). How New York City’s charter schools affect 

achievement. Cambridge, MA: New York City Charter Schools Evaluation Project, 1-

85. 



102 

 

Hsieh, H. F., & Shannon, S. E. (2005). Three approaches to qualitative content analysis. 

Qualitative health research, 15(9), 1277-1288. 

International Trade Administration. (2023, March 24). United Arab Emirates Education and 

Training Sector Snapshot. https://www.trade.gov/country-commercial-guides/united-

arab-emirates-education-and-training-sector-snapshot 

Johnson, R. B., & Onwuegbuzie, A. J. (2004). Mixed methods research: A research paradigm 

whose time has come. Educational researcher, 33(7), 14-26. 

Johnson, R. B., Onwuegbuzie, A. J., & Turner, L. A. (2007). Toward a definition of mixed 

methods research. Journal of mixed methods research, 1(2), 112-133. 

Julious, S. A. (2016). Pilot studies in clinical research. Statistical Methods in Medical 

Research, 25(3), 995-996. 

Kaiser, K. (2009). Protecting respondent confidentiality in qualitative research. Qualitative 

health research, 19(11), 1632-1641. 

Kaufman, D. J., Murphy-Bollinger, J., Scott, J., & Hudson, K. L. (2009). Public opinion about 

the importance of privacy in biobank research. The American Journal of Human 

Genetics, 85(5), 643-654. 

Kippels, S., & Ridge, N. (2019). The growth and transformation of K–12 education in the 

UAE. Education in the United Arab Emirates: Innovation and transformation, 37-55. 

Kolderie, T. (2007). Creating the capacity for change: How and why governors and 

legislatures are opening a new-schools sector in public education. Education Week 

Press. 

Kratochwill, T. R., & Levin, J. R. (2014). Enhancing the scientific credibility of single-case 

intervention research: randomization to the rescue. 

https://www.trade.gov/country-commercial-guides/united-arab-emirates-education-and-training-sector-snapshot
https://www.trade.gov/country-commercial-guides/united-arab-emirates-education-and-training-sector-snapshot


103 

 

Lake, R., Dusseault, B., Bowen, M., Demeritt, A., & Hill, P. (2010). The National Study of 

Charter Management Organization (CMO) Effectiveness. Report on Interim Findings. 

Center on Reinventing Public Education. 

Little, R. J. (1988). A test of missing completely at random for multivariate data with missing 

values. Journal of the American statistical Association, 83(404), 1198-1202. 

Liu, Y., Bellibaş, M. Ş., & Gümüş, S. (2021). The effect of instructional leadership and 

distributed leadership on teacher self-efficacy and job satisfaction: Mediating roles of 

supportive school culture and teacher collaboration. Educational Management 

Administration & Leadership, 49(3), 430-453. 

Lopes, J., & Oliveira, C. (2020). Teacher and school determinants of teacher job satisfaction: 

A multilevel analysis. School Effectiveness and School Improvement, 31(4), 641-659. 

Master, B. (2014). Staffing for success: Linking teacher evaluation and school personnel 

management in practice. Educational Evaluation and Policy Analysis, 36(2), 207-227. 

Malloy, C. L., & Wohlstetter, P. (2003). Working conditions in charter schools: What’s the 

appeal for teachers?. Education and urban society, 35(2), 219-241. 

Mann, G., & Willans, J. (2020). " Monkey see, monkey do, that's not going to actually teach 

you": Becoming a self-directed learner in enabling mathematics units. Student Success, 

11(1), 55-65. 

Marks, H. M., & Printy, S. M. (2003). Principal leadership and school performance: An 

integration of transformational and instructional leadership. Educational 

administration quarterly, 39(3), 370-397. 

Matsumoto, A. (2019). Literature review on education reform in the UAE. International 

Journal of Educational Reform, 28(1), 4-23. 



104 

 

Mayrowetz, D. (2008). Making sense of distributed leadership: Exploring the multiple usages 

of the concept in the field. Educational Administration Quarterly, 44(3), 424-435. 

McQueen, K. (2023). Examining Teachers’ Perceptions of School Working Conditions: 

Analysis of Fall 2022 School Operations Survey. 

Mehta, J. (2013). The allure of order: High hopes, dashed expectations, and the troubled quest 

to remake American schooling. Oxford University Press. 

Melnikova, J., Zaščerinska, J., Ahrens, A., Hariharan, R., Clipa, O., Sowinska-Milewska, D., 

& Andreeva, N. (2017, May). A COMPARATIVE STUDY OF 

EDUCATORS’VIEWS ON ADVANTAGES AND DISADVANTAGES OF OPEN 

EDUCATIONAL RESOURCES IN HIGHER EDUCATION. In SOCIETY. 

INTEGRATION. EDUCATION. Proceedings of the International Scientific Conference 

(Vol. 1, pp. 294-304). 

Miller, A. L., & Lambert, A. D. (2014). Open-ended survey questions: item nonresponse 

nightmare or qualitative data dream?. Survey Practice, 7(5). 

Mirazna, M. N., & Hikmah, N. (2019). Students’ perceptions toward grammar in English 

classroom. PROJECT (Professional Journal of English Education), 2(5), 682-686. 

Modeste, M. E., Hornskov, S. B., Bjerg, H., & Kelley, C. J. (2020). School leadership practice 

across international policy contexts: Organizational roles and distributed leadership in 

Denmark and the United States. Educational management administration & 

leadership, 48(2), 324-352. 

Mullis, I., Martin, M., & Loveless, T. (2015). 20 Years of TIMSS. Trends in International 

Mathematics and Science Study. 

Muzanyi, G., Sekitoleko, I., Johnson, J. L., Lunkuse, J., Nalugwa, G., Nassali, J., & Mafigiri, 

D. K. (2020). Level of education and preferred language of informed consent for 



105 

 

clinical research in a multi-lingual community. African health sciences, 20(2), 955-

959. 

Nada, A., Andrizal, A., Anton, A., Idola, D., & Aldiani, I. (2022, August). Teachers’ Lesson 

Plans: A Comparison of Linear Educational Background and Non-Linear Educational 

Background Teachers. In Proceedings of the 6th Batusangkar International 

Conference, BIC 2021, 11-12 October, 2021, Batusangkar-West Sumatra, Indonesia 

National Center for Education Statistics (NCES). (n.d.). Fast facts: Charter schools (30). 

Retrieved November 15, 2023, from https://nces.ed.gov/fastfacts/display.asp?id=30 

Ni, Y. (2012). Teacher working conditions in charter schools and traditional public schools: A 

comparative study. Teachers College Record, 114(3), 1-26. 

Ni, Y. (2017). Teacher working conditions, teacher commitment, and charter schools. 

Teachers College Record, 119(6), 1-38. 

Ni, Y., & Rorrer, A. K. (2012). Twice considered: Charter schools and student achievement in 

Utah. Economics of Education Review, 31(5), 835-849. 

Oberfield, Z. W., & Henig, J. R. (2017). Are charters different?: Public education, teachers, 

and the charter school debate (Vol. 8). Cambridge, MA: Harvard Education Press. 

O'Cathain, A., & Thomas, K. J. (2004). " Any other comments?" Open questions on 

questionnaires–a bane or a bonus to research?. BMC medical research methodology, 

4(1), 1-7. 

Onghena, P. (2005). Single‐case designs. Encyclopedia of statistics in behavioral science. 

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. 

(2015). Purposeful sampling for qualitative data collection and analysis in mixed 

method implementation research. Administration and policy in mental health and 

mental health services research, 42, 533-544. 

https://nces.ed.gov/fastfacts/display.asp?id=30
https://nces.ed.gov/fastfacts/display.asp?id=30


106 

 

Pearson, L.C. and Hall, B.W. (1993) . Initial construct validation of the teaching autonomy 

scale. The Journal of Educational Research, 86(3), pp.172-178. 

Pearson, L. C., & Hall, B. W. (1993). Initial construct validation of the teaching autonomy 

scale. The Journal of Educational Research, 86(3), 172-178. 

Preston, C., Goldring, E., Berends, M., & Cannata, M. (2012). School innovation in district 

context: Comparing traditional public schools and charter schools. Economics of 

Education Review, 31(2), 318-330. 

Priatmoko, S., Diliarosta, S., & Ruliyanti, T. (2021, November). The Using of Google Form 

Application for Assessment of Metabolite Secondary Learning with “Sudarmin Inquiry 

Model” Integrated Ethnoscience and Stem. In 6th International Conference on Science, 

Education and Technology (ISET 2020) (pp. 642-647). Atlantis Press. 

Ravitch, D., & Stoehr, L. A. (2017). The death and life of the great American school system: 

How testing and choice are undermining education. In Early learning (pp. 125-128). 

Routledge. 

Reja, U., Manfreda, K. L., Hlebec, V., & Vehovar, V. (2003). Open-ended vs. close-ended 

questions in web questionnaires. Developments in applied statistics, 19(1), 159-177. 

Renzulli, L. A., Parrott, H. M., & Beattie, I. R. (2011). Racial mismatch and school type: 

Teacher satisfaction and retention in charter and traditional public schools. Sociology 

of Education, 84(1), 23-48. 

ResearchWithFawad. (2021, December 26). Basic/First Structural Model in SPSS AMOS. 

ResearchWithFawad. https://researchwithfawad.com/index.php/lp-courses/ibm-spss-

amos-lecture-series/basic-first-structural-model-in-spss-amos/ 

Roch, C.H. and Sai, N ( 2017). Charter school teacher job satisfaction. Educational Policy, 

vol. 31(7), pp.951-991. 

https://researchwithfawad.com/index.php/lp-courses/ibm-spss-amos-lecture-series/basic-first-structural-model-in-spss-amos/
https://researchwithfawad.com/index.php/lp-courses/ibm-spss-amos-lecture-series/basic-first-structural-model-in-spss-amos/
https://researchwithfawad.com/index.php/lp-courses/ibm-spss-amos-lecture-series/basic-first-structural-model-in-spss-amos/


107 

 

Rutherford, C. (2006). Teacher leadership and organizational structure: The implications of 

restructured leadership in an Edison school. Journal of educational change, 7(1-2), 59-

76. 

Sass, T. R., Zimmer, R. W., Gill, B. P., & Booker, T. K. (2016). Charter high schools’ effects 

on long‐term attainment and earnings. Journal of Policy Analysis and Management, 

35(3), 683-706. 

Scott, J. (2013). Quantitative methods and gender inequalities. In Feminism Counts (pp. 35-

48). Routledge. 

Scott, J., & DiMartino, C. C. (2010). Hybridized, franchised, duplicated, and replicated: 

Charter schools and management organizations. The charter school experiment: 

Expectations, evidence, and implications, 171-196. 

Sehuddin, M. F., Noni, N., & Jabu, B. (2021). The implementation of Padlet to foster EFL 

students’ achievement in writing. EduLine: Journal of Education and Learning 

Innovation, 1(2), 132-140. 

Shen, J., Leslie, J. M., Spybrook, J. K., & Ma, X. (2012). Are principal background and school 

processes related to teacher job satisfaction? A multilevel study using schools and 

staffing survey 2003-04. American Educational Research Journal, 49(2), 200-230. 

Smith, T. M., Cannata, M., & Haynes, K. T. (2016). Reconciling data from different sources: 

Practical realities of using mixed methods to identify effective high school practices. 

Teachers College Record, 118(7), 1-34. 

Sperling, D. (2021). Ethical dilemmas, perceived risk, and motivation among nurses during 

the COVID-19 pandemic. Nursing ethics, 28(1), 9-22. 

Spillane, J. P. (2006). Towards a theory of leadership practice: A distributed perspective. In 

Rethinking schooling (pp. 208-242). Routledge. 



108 

 

Stuit, D., & Smith, T. M. (2009). Teacher turnover in charter schools. 

Stuit, D. A., & Smith, T. M. (2012). Explaining the gap in charter and traditional public school 

teacher turnover rates. Economics of Education Review, 31(2), 268-279. 

The National. (2022, June 6). Top private education groups to run government schools in new 

model. Retrieved November 15, 2023, from 

https://www.thenationalnews.com/uae/2022/06/06/top-private-schools-to-run-

somegovernment-schools-in-new-model/ 

Torres, A. C. (2016a). Is this work sustainable? Teacher turnover and perceptions of workload 

in charter management organizations. Urban Education, 51(8), 891-914. 

Torres, A. C. (2016b). The uncertainty of high expectations: How principals influence 

relational trust and teacher turnover in no excuses charter schools. Journal of School 

Leadership, 26(1), 61-91. 

Trahan, A. (2011). Qualitative research and intersectionality. Critical Criminology, 19, 1-14. 

Tuttle, C. C., Teh, B. R., Nichols-Barrer, I., Gill, B. P., & Gleason, P. (2010). Student 

characteristics and achievement in 22 KIPP middle schools. Mathematica Policy 

Research, Inc. 

United Arab Emirates Cabinet. (2010). UAE Vision 2021. Retrieved November 15, 2023, from 

http://www.vision2021.ae/en 

United Arab Emirates Government. (2022). Admission to the UAE government schools. 

Retrieved November 15, 2023, from https://uae/en/information-and-

services/education/school-education-k12/joining-k-12-education/admission-to-uae-

government-schools 

van Dongen, N., & Sikorski, M. (2021). Objectivity for the research worker. European 

Journal for Philosophy of Science, 11, 1-25. 

https://www.thenationalnews.com/uae/2022/06/06/top-private-schools-to-run-somegovernment-schools-in-new-model/
https://www.thenationalnews.com/uae/2022/06/06/top-private-schools-to-run-somegovernment-schools-in-new-model/
https://www.thenationalnews.com/uae/2022/06/06/top-private-schools-to-run-somegovernment-schools-in-new-model/
https://www.thenationalnews.com/uae/2022/06/06/top-private-schools-to-run-somegovernment-schools-in-new-model/
http://www.vision2021.ae/en
http://www.vision2021.ae/en
http://www.vision2021.ae/en
https://uae/en/information-and-services/education/school-education-k12/joining-k-12-education/admission-to-uae-government-schools
https://uae/en/information-and-services/education/school-education-k12/joining-k-12-education/admission-to-uae-government-schools
https://uae/en/information-and-services/education/school-education-k12/joining-k-12-education/admission-to-uae-government-schools
https://uae/en/information-and-services/education/school-education-k12/joining-k-12-education/admission-to-uae-government-schools


109 

 

Vitale, D. C., Armenakis, A. A., & Feild, H. S. (2008). Integrating qualitative and quantitative 

methods for organizational diagnosis: Possible priming effects?. Journal of Mixed 

Methods Research, 2(1), 87-105. 

Wang, X., & Cheng, Z. (2020). Cross-sectional studies: strengths, weaknesses, and 

recommendations. Chest, 158(1), S65-S71. 

Week, E. (2013). Obama’s second term: What’s ahead for education policy. Bethesda, MD: 

Editorial Projects in Education. 

Weinstein, N., Legate, N., Graham, L., Zheng, Y., Plater, M., Al‐Khouja, M., & Moller, A. C. 

(2023). The role of perceived autonomy‐supportive communication for motivating 

prejudice reduction and avoiding defiant backlash within the police force workplace. 

Journal of Applied Social Psychology, 53(5), 443-454. 

Weixler, L. B., Harris, D. N., & Barrett, N. (2018). Teachers’ perspectives on the learning and 

work environments under the New Orleans school reforms. Educational Researcher, 

47(8), 502-515. 

Wisdom, J. P., Cavaleri, M. A., Onwuegbuzie, A. J., & Green, C. A. (2012). Methodological 

reporting in qualitative, quantitative, and mixed methods health services research 

articles. Health services research, 47(2), 721-745. 

Wohlstetter, P., Smith, J., & Farrell, C. C. (2013). Choices and challenges: Charter school 

performance in perspective. Harvard Education Press. 

Wolf, P. J., Kisida, B., Gutmann, B., Puma, M., Eissa, N., & Rizzo, L. (2013). School 

Vouchers and Student Outcomes: Experimental Evidence from W ashington, DC. 

Journal of Policy Analysis and Management, 32(2), 246-270. 



110 

 

Wong, M. D., Coller, K. M., Dudovitz, R. N., Kennedy, D. P., Buddin, R., Shapiro, M. F., ... 

& Chung, P. J. (2014). Successful schools and risky behaviors among low-income 

adolescents. Pediatrics, 134(2), e389-e396. 

Wray, J., Archibong, U., & Walton, S. (2017). Why undertake a pilot in a qualitative PhD 

study? Lessons learned to promote success. Nurse researcher, 24(3). 

Yi, J. (2009). A measure of knowledge sharing behavior: scale development and validation. 

Knowledge Management Research & Practice, 7(1), 65-81. 

Young, G., Zavelina, L., & Hooper, V. (2008). Assessment of workload using NASA Task 

Load Index in perianesthesia nursing. Journal of PeriAnesthesia Nursing, 23(2), 102-

110. 

Zawya. (2022, July 28). Abu Dhabi: Nine new charter schools to create 12,000 additional 

seats for students. Retrieved November 30, 2023, from 

https://www.zawya.com/en/business/education/abu-dhabi-nine-new-charter-schools-to-

create-12-000-additional-seats-for-students-ghlws3gs 

Zimmer, R., Gill, B., Booker, K., Lavertu, S., & Witte, J. (2012). Examining charter student 

achievement effects across seven states. Economics of Education Review, 31(2), 213-

224. 

https://www.zawya.com/en/business/education/abu-dhabi-nine-new-charter-schools-to-create-12-000-additional-seats-for-students-ghlws3gs
https://www.zawya.com/en/business/education/abu-dhabi-nine-new-charter-schools-to-create-12-000-additional-seats-for-students-ghlws3gs
https://www.zawya.com/en/business/education/abu-dhabi-nine-new-charter-schools-to-create-12-000-additional-seats-for-students-ghlws3gs
https://www.zawya.com/en/business/education/abu-dhabi-nine-new-charter-schools-to-create-12-000-additional-seats-for-students-ghlws3gs


111 

 

Appendices  

Appendix A 

 Open-Ended Questionnaire Instrument 

  
 

 
 



112 

 

 
 

 

 
 

 



113 

 

 
 

 

  



114 

 

Appendix B 

Survey Instrument 

 

 
 



115 

 

 

 

 

 



116 

 

 

 

 

 



117 

 

 
 

 



118 

 

 

 

 
 

 

 

 



119 

 

 

 

 

 

 

  



120 

 

 

 

 

 

 

  



121 

 

 

 

 

 

 

  



122 

 

 

 

 
 

 

  



123 

 

 

 

 

 

  



124 

 

Appendix C 

Factor Loadings for Survey Constructs and Items 

Table 18  

Factor Loadings for Survey Constructs and Items 

Construct Item 

Factor 

Loading 

Teacher Job Satisfaction  

 12. I am satisfied with my current job as a teacher in the charter school. .886 

 13. I am satisfied with the collaborative decision-making processes within my charter school. .654 

 14. I feel supported by the management organization in implementing instructional methods. .909 

 15. I am optimistic about the future of charter schools in the UAE. .950 

 16. I am satisfied with the overall effectiveness of the charter school in which I work. .903 

 17. I am satisfied with the level of support and resources provided by my charter school for 

implementing effective instructional strategies. 

.666 

Teacher Instructional Practices  

 18. When I design my lesson, I consciously select content that needs the district’s curriculum 

competencies, and/or performance standards. 

.738 

 19. When I design my lesson, I consciously consider how to create cooperative learning 

experiences for my students. 

.667 

 20. During each lesson, I consciously implement a teaching strategy that stimulates higher-order 

thinking skills. 

.724 

 21. During each lesson, I create social interaction among students that enhances learning by 

requiring students to work as a team with both individual and group responsibilities. 

.508 

 22. During each lesson, I consciously implement two or more learning activities. .633 

 23. During each lesson, I consciously implement a learning activity that requires students to 

read or write in my content area. 

.542 

 24. I conduct pre-test/diagnostic tests. .889 

 25. I keep and update class records. .892 

 26. I use Written work, Performance tasks, and Quarterly Assessments adequately in the 

evaluation of outcomes. 

.861 

 27. I evaluate learning outcomes through varied means. .873 

Teacher Autonomy  

 28. The selection of student-learning activities in my class is under my control. .752 

 29. My teaching primarily follows approaches that are specified by the school. Deleted 

 30. In my class, I have little control over how classroom space is used. Deleted 

 31. The evaluation and assessment activities used in my class are selected by people other than 

myself.* 

-.616 

 32. I select the teaching methods and strategies I use with my students. .716 

Teacher Working Conditions  

 Principal Leadership and Administrative Support .724 

 33. The school administration’s behavior toward the staff is supportive and encouraging. .928 

 34. My principal and leadership team enforce school rules for student conduct and backs me 

up when I need it. 

.896 

 35. The principal and leadership team let the staff members know what is expected of them. .690 

 36. In this school, staff members are recognized for a job well done. .807 

 37. I am given the support I need to teach students with special needs. .801 

 Sense of Community and Collegiality .751 
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Construct Item 

Factor 

Loading 

 38. Most of my colleagues share my beliefs and values about what the central mission of the 

school should be. 

.850 

 39. There is a great deal of cooperative effort among the staff members. .837 

 40. Rules for student behavior are consistently enforced by teachers in this school, even for 

students who are not in their classes. 

.761 

 Teacher Influence in School Policy .882 

 41. Setting discipline policy .886 

 42. Determining the content of in-service professional development programs .768 

 43. Evaluating teachers .790 

 44. Setting performance standards for students at this school .703 

 45. Establishing curriculum .490 

 Teacher Control in Classroom .888 

 46. Selecting teaching techniques .755 

 47. Evaluating and grading students .850 

 48. Selecting content, topics, and skills to be taught .414 

 49. Determining the amount of homework to be assigned .662 

 50. Disciplining students .789 

 51. Selecting textbooks and other instructional materials Deleted 

Teacher Workload  

 52. Teachers in my school are allowed to focus on teaching students with minimal interruptions. .636 

 53. My individual planning time is sufficient. .790 

 54. My collaborative planning time is sufficient. 1.000 

 55. Teachers have opportunities to lead professional development for their peers. .734 

Management Organization Role (EMO)  

 56. EMO of the district provides support in selecting some books/ instructional materials. .861 

 57. The school has a zero-tolerance policy for potentially dangerous behaviors. .852 

 58. The school has a behavior code with student rewards. .747 

 59. EMO prepares Baseline tests frequently for teachers. .472 

 60. Teachers are allowed to meet frequently to analyze student test score data. .657 

 61. Teachers are frequently observed by coaches/principals/administrators. Deleted 

 62. Teachers frequently receive feedback from observers. .637 

 63. Student test scores in relation to teacher training, experience, and job security are important 

when determining teacher compensation. 

Deleted 

 64. Administrator’s assessments in relation to teacher training, experience, and job security are 

important when determining teacher compensation. 

Deleted 

Attributes of Effective Charter Schools - Importance  

 65.1. Academic curriculum .831 

 65.2. Focus on academic achievement .717 

 65.3. School leadership .667 

 65.4. Longer school days Deleted 

 65.5. Stringent behavioral policies Deleted 

 65.6. Teacher collaboration .617 

 65.7. Coaching and teacher feedback .624 

Attributes of Effective Charter Schools – Impact  

 66.1. Academic curriculum .927 

 66.2. Focus on academic achievement .940 

 66.3. School leadership .829 

 66.4. Longer school days .651 

 66.5. Stringent behavioral policies .919 

 66.6. Teacher collaboration .627 

 66.7. Coaching and teacher feedback .634 

Impact of Charter Schools on Teacher’s Instruction  

 67. My charter school policies positively impact my ability to tailor instructional methods to 

meet student's diverse learning needs. 

.971 
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Construct Item 

Factor 

Loading 

 68. My charter school's emphasis on student outcomes enhances my creativity in my approach 

to lesson planning, instruction, and curriculum design. 

.954 

 69. My charter school positively impacts my collaboration in instructional planning. .827 

 70. The autonomy granted in my charter school positively influences my instructional methods. .731 

 71. Work-related stress, including high job demands and requirements, negatively impact my 

instructional practices within my charter school.* 

-.566 

 72. My charter school effectively utilizes data-driven decision-making to drive instructional 

practices. 

.637 

 73. The feedback received contributes to my professional growth as a teacher in your charter 

school. 

.657 

a. Standardized Regression Weights 

*. Item reversely coded. 

 


