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Abstract

Inclusive education is a growing priority on an international and Dubai level. Central to inclusive
education is the provision of necessary supports to students with Special Educational Needs or
Disabilities (SEND) to ensure they access quality education and reach their fullest potential. In
Dubai, shadow teachers’ provisions arise as a common response required by schools to match the
obligation to include students with SEND in mainstream schools and provide them with the
necessary supports. And within Dubai context, parents are the ones held responsible to employ a
shadow teacher for their children.

The purpose of this qualitative phenomenological study is to explore and understand the
experiences of parents of children with SEND with regards to shadow teachers’ provision
through conducting in-depth semi-structured interviews with 7 parents. Themes emerging from
this study will unfold what the parents are experiencing throughout their journey, the success
factors and challenges that emerge and their recommendations to improve the practice of shadow
teachers’ provision. The findings from this study which reflect the voice of parents would have
implications on a policy and practice level in the area of inclusive education in general and

shadow teachers’ provision in particular.
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1. Introduction

1.1. Research problem

Inclusive education means that all children, irrespective of their educational needs, learn together
with the provision of the needed support (O’Connor, 2006). Central to this definition is the
recognition that the problem does not reside in the child but rather in the learning environment
which exemplify a shift from a medical model of disability to a social and right-based model
(UNCRP D2006). Hence, to make inclusive education a reality, there ought to be a systemic and
continuous transformation of the education system to remove barriers to learning and ensure all
students have access to quality education and have their needs met. This transformation entails
policy development and enforcement, allocation of funds, training, and the appropriate school
workforce (UNESCO 2009).

Inclusive Education is occupying a growing priority on the global and local agendas. In fact, the
United Arab Emirates (UAE) signature and ratification in 2010 of the United Nations Convention
on the Rights of persons with disabilities (UNCRPD, 2006) has an obligation to report the
Government’s tangible actions towards the implementation of this legally binding convention
including reporting on the article (24) pertaining to inclusive education. More recently, and on a
local Dubai level., the law (2) for the year (2014) concerning the “Protection of Rights of Persons
with Disabilities in the Emirate of Dubai” affirmed the right of individuals with disabilities to
access inclusive education on an equal basis as others and puts penalties for any form of

discrimination. Furthermore, the Dubai Disability Strategy 2020 translated this law into strategies



and directives pertaining to five main pillars: inclusive health, inclusive education, inclusive
employment, universal design and social protection.

With this solid legal framework, Dubai is witnessing a shift in the education of students with
Special Educational Needs or Disability (SEND) where schools have an obligation to include
them. And in this context, shadow teachers’ provision arises as a response from the community to
accommodate the needs of students with SEND in the mainstream schools.

The literature reports debates on the subject of paraeducators (shadow teachers in the context of
Dubai) (Marks et al. 1999) and although numerous studies explored the paraeducators support
(Abbott, McConkey & Dobbins 2011, Blatchford et al. 2009, Webster et al. 2010, Butt 2016)
very few addressed it from the perspectives of parents (French & Chopra 1999; Chopra & French
2004). Paucity in the literature on shadow teachers is even more noticeable in the UAE where
only one unpublished Master thesis by Hassanieh (2016) addressed paraeducators qualification
and training. However, a statement in the School Inspection Supplement (KHDA 2017) directing
private schools in Dubai to withhold the use of the term of “shadow teacher” as a professional
category in schools and to shift to the use of the term “learning support assistants” (LSAs) and
emphasizing the primary responsibility of the teacher in the teaching of all students where LSAs
should work collaboratively with teachers to support the inclusion of students with SEND,
indicate an awareness from the education authority that “shadow teacher provisions” is a
phenomenon that ought to be considered and addressed.

The literature documents the central and conclusive role of parents in advocating the inclusion

agenda of their children and the related inclusive practices and provisions (Engelbrecht et al.



2005) namely paraeducators’ support seen by parents as a key factor to the success of inclusion
of their children (French & Chopra, 1999; Giangreco et al., 1999). Furthermore, Bennett, Lee &
Lueke (1998) argue that parents have a different perspective on inclusion compared to the
perspectives of professionals. In fact, they suggest that parents are able to view the bigger picture
of inclusion that goes beyond the boundaries of the classroom and the school as they envisage
the future of their children, which would shed the light on vital issues.

In the context of Dubai and with the direct involvement of parents in shadow teachers provision
given that they are the ones who employ shadow teachers, it is central to explore and understand
their journey and their perspectives.

Consequently, this study seeks to fill the gap in the literature and raise outcomes that will inform

the inclusion of children with disabilities on a policy and practice level.

1.2 Purpose statement and scope of the study
The purpose of this study is to explore and understand the experiences and perspectives of
parents’ of children with SEND on shadow teachers’ provisions in the context of the supports
provided to their children with SEND included in Dubai mainstreams schools. At this stage in
the research, the parents’ experiences of shadow teachers’ provisions will be defined as parents’
description of their journey, the success factors and challenges that arise from this journey and

the recommendations they would have to enhance shadow teachers provision.



The study will use a qualitative approach employing phenomenological research design as it
seeks to understand a shared experience by a group of parents with regards to the phenomena of

shadow teachers’ provision (Creswell 2014).

1.3. Research questions

To explore parents’ experiences and perspectives, the study aims at addressing the following
questions:
The central question:

- What is the experience of parents with students with Special Educational Needs or

Disabilities (SEND) with shadow teachers’ provision in Dubai mainstream schools?

The associated sub-questions
- How do parents with students with Special Educational Needs or Disabilities (SEND)
describe their experience with shadow teachers’ provision in Dubai mainstream
schools?
- What success factors emerge for these experiences that parents perceive as enablers to
successful shadow teachers provision?

- What challenges emerge from these experiences?

- What recommendations to improve shadow teachers’ provision arise from parents’

experiences?



1.4. Definition of key terms
This section ensures the audience and the users of this dissertation infer to the same meaning

when referring to a specific term within this document.

1.4.1. Mainstream school

Mainstream school refers to the regular school in the general education system (public and
private) that is accessible to all students (Butt 2016) as opposed to special education or special
needs schools that are segregate settings enrolling students presenting specific disabilities or

needs.

1.4.2. Students with Special Educational Needs and Disabilities (referred to henceforth
as SEND)

Based on the definition outlined in the “United Arab Emirates Inspection Framework 2015-
2016” (Ministry of Education 2015), students with SEND refers to the students presenting
“educational needs that are different from those of the majority of students which arise from the
impact of a disability or recognized disorder”, and who would necessitate further support to
access and participate in the curriculum and demonstrate advancement in the school in the school
system. The same document elaborates on the most common categories falling under SEND
including social-emotional and behavioral needs, health-related disability, sensory impairments

including visual and hearing impairment, physical disability, general and specific learning



disabilities, speech and language disorders, disorders pertaining to social communication and

interaction such as Autism Spectrum Disorders and Asperger’s Syndrome.

1.4.3. SEN provisions

SEN provisions refer to the range of support and arrangements made by schools to meet the
educational needs of students identified with SEND to help the student learns and progress
towards the anticipated gains. SEN provisions encompass support provided by professionals and
specialists in the area of SEND, individualized planning and instruction, and curriculum

adaptations or modification (Ministry of Education, 2015).

1.4.4. Community service provider

In the context of Dubai and this dissertation, the term “community service provider” covers the
range of agencies, centers, clinic in the public and private sectors that provide a range of services
for students with SEND and their families including and not limited to: diagnostic assessment
and evaluation, intervention/habilitation/rehabilitation in the area of speech and language
therapy, occupational therapy, physical therapy, behavioral therapy and special education,

counseling, consultations, trainings....

1.4.5. Shadow teacher

The term “Shadow teacher” will be defined at this stage in the context of its use in Dubai, UAE.
It describes the job of a person assigned to support the inclusion of students with SEND in the

mainstreams schools.



Section (2.2) in the literature review is allocated to elaborate on this concept.

1.5. Structure of the dissertation
This dissertation will start with an introduction giving background information for the research
problem and outlining its significance, identifying the research questions, indicating the purpose
of the study and its scope and stating the definitions of relevant keys terms. The second section is
the literature review that will document the significance of the research problem, and guide and
inform the research questions through locating relevant literature. The third section will elaborate
on the research methodology. The fourth section will resent the findings from the study. Then the
fifth section will discuss and interpret these findings in relation to the literature. Lastly, the
conclusion will provide a recapitulation of the study, indicate the limitations, the implications

and suggest avenues for future research.

2. Literature Review

2.1. Introduction

This study is exploratory; hence, there is no postulated theoretical framework or a hypothesis
to be tested. In fact, the literature is reviewed to document the significance of the research
problem, to guide and inform the research questions and to provide a reference to evaluate

corroboration or incongruity with the potential findings from this study (Creswell 2014).



Before proceeding, it is important to make a note about the term “shadow teacher”. The
exercise of locating and researching studies and literature using the term “shadow teacher”
generated limited resources (refer to an unpublished thesis by Shu Hui NG 2015) since there
are different and diverse terminologies utilized across countries and educations systems to
address this concept and to describe the work of a paraprofessional that supports students
with SEND in mainstreams schools; for example, the term “educational assistant” is used in
Canada (Hoyano, Woodyard & Diane Koch 2012), the terms “paraprofessional”,

99 ¢ b 1Y

“paraeducator”, “teacher aide” , “Learning Support Assistant (LSA)”, “educational
technician”, “instructional assistant” are used in the United States (Department of Education,
No Child left behind), the terms “teacher assistant (TA)”, Learning Support Assistants
(LSA)” but also “teacher aides, paraprofessionals and special support officers” are used
across different territories in Australia (Butt 2016) , and the terms “Education Assistant” ,
“classroom assistant” , “Teaching Assistant (TA)” and ”Learning Support Assistant (LSA)”
are terms used in the UK with “teaching assistant” representing the chosen umbrella term
employed in the UK (DfES 2002, DfE 2010), “support teachers” in Italy (Devecchi et al.
2012).

The different terminologies found in literature would reflect potential differences in the roles
and responsibilities carried out by this category of personnel but also how this category of
workforce is perceived by respective communities or educations systems, echoing Alborz et

al. (2009) on the issues pertaining to the definition and concept of the staff supporting

students with SEND in mainstream schools.



In the literature review, the term “paraeducator” will be used for uniformity to describe the
job of a person assigned to provide support to students with SEND in the mainstream
schools.

The literature review will have three main pillars. The first pillar will explore the concept of
“paraeducator” in terms of role and utilization, characteristics, training, preparedness and
supervision, hiring and retention. Then, the second pillar will address the perspectives of
parents of children with SEND towards paraeducators’ provisions. And the last section will
review key research-based recommendations and considerations to effective paraeducators

provision.

2.2. Paraeducators

2.2.1. Role and utilization of paraeducators:

With the international drive towards inclusive education and the obligation to educate students
with SEND in mainstream school along their typically developing peers with the appropriate
support aligning with a right-based perspective to disability (UNCRPD 2006), data suggest a rise
of the numbers of students with SEND enrolled in mainstream schools with reported statistics of
50% of all students with SEND are enrolled in the mainstream schools in the UK (Department
of education 2011), 89.1% in Australia (ABS 2013) and 95% in the United states (National
Center for Education Statistics 2011). To accommodate the provisions needed by students with

SEND, education systems relied on paraeducators to support these students which led to a



growing number of paraeducators in schools across countries (Abbott, McConkey & Dobbins
2011, Butt 2016, Devecchi et al. 2012, Blatchford et al. 2009, Webster et al. 2010). In fact, in
Australia, Butt (2016) reports that the number of paraeducators has doubled between the year
2000 and 2011 reaching a number of 80,4000 with an expected ongoing increase (DEEWR
2012). Data from the UK affirms that the number of paraeducators has tripled and constitute a
quarter of the school personnel (Blatchford et al. 2010, Webster 2010). Correspondingly, in the
United States, the number of paraeducators have remarkably increased since 2007 and has
quadrupled by 2014 (Bureau of Labor Statistics 2014). Based on these figures, it is noticeable
how the reliance on paraeducators to support students with SEND is a growing tendency. This
increase has been also attributed to the pressure from parents on the education system to provide
the appropriate supports to their children and to the general education teachers’ request to be
supported (Giangreco & Edelman 1997) as they affirm facing difficulty in meeting the needs of
students with SEND (Abbott, McConkey & Dobbins 2011),

Despite a reported ambiguity on the role occupied by paraeducators especially with regards to
differentiating between their role and the teachers’ role, their role in teaching and their role with
students with SEND (Webster et al. 2011), a number of authors addressed this aspect.

The role of paraeducators is theoretically reported in the literature as the provision of support to
the teacher, the students, the curriculum and the school (DfES 2002).

Giangreco (2009) advanced that the instruction coming from paraeducator should supplement the
teacher’s instruction and not replace it, positioning the teacher as the sole responsible person to

decide on the pedagogical aspects. Furthermore, Devecchi et al. (2012) argue that, theoretically,
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general education teachers should oversee the work of the paraeducators when they engage with
students with SEND.

Nevertheless, when it comes to the practice, Webster et al. (2011) affirm that paraeducators
spend the majority of their time teaching and supporting directly students with SEND or students
that did not achieve the anticipated progress. It was also noticeable that teachers provided less
support to these students; moreover, the more complex and severe the needs of students, the less
contact was provided by the main teacher with these students and the more support provided by
paraeducators. Devecchi et al. (2012) concur by stating that paraeducators are left alone to work
with students with SEND.

It is evident that a gap exists between what paraeducators are supposed to do and what they are
doing practically. The findings from the literature position paraeducators as the primary
educators for students with SEND and as the dominant response to the inclusion agenda.

In line with paraeducators’ applied role with students with SEND, Giangreco (2010) questions
how the least qualified and under-trained workforce are assigned to work and teach students who
present complex needs while qualified and certified teachers focus on students with typical and
advanced educational attainments level concurring with the idea of “double standard” advanced
Giangreco (2003).

As for the quality of the instruction received by students with SEND, Webster at al. (2011) report
lack of systematic and longitudinal research that is representative of the range of students with
SEND in mainstreams school in order to demonstrate the impact of paraecducators on students’

outcomes. Nevertheless, Webster et al. (2011) report the findings of a comprehensive study
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conducted in the UK titled the Deployment and Impact of Support Staff (DISS) by Blatchford et
al. (2009) that aimed at mapping all support staff including paraeducators and their impact on the
students’ outcomes. While the findings demonstrated that paraeducators had an overall positive
contribution on alleviating teacher’s load and on managing children’s behaviour and fostering
their emotional development, academic contribution was minimal. (Blatchford et al. 2009b).
Moreover, studies by Webster & Blatchford (2013, 2014) concluded that quality of instruction
was lesser for students with SEND paralleled to their peers who have typical educational
attainment.

This solicits questions on how appropriate it is to have the paraeducators lead the provision of
support to students with SEND and calls to having the teacher lead the delivery of high-quality

instruction to address the complex needs of students with SEND (Webster 2014).

2.2.2. Characteristics

Butt (2016) points out that paraeducators are “unqualified” staff assigned to support students
with SEND. And this is the case in the majority of the education systems worldwide except in
Italy where paraeducators referred to as “support teachers” present postgraduate qualification in
the field of SEND, psychology, psychiatry and pedagogy following their primary teacher training
(Devecchi et al. 2012).

When looking at what schools look for to employ paraeducators, Butt (2016) affirms that
schools’ principals do not consider the qualifications of the paraeducators as an important factor.

They would rather employ a person that is willing to join immediately and it reported that the

12



candidate would have completed year 10 only. Another study by Devecchi & Rouse (2010) re-
emphasizes that employment of paraeducators is not contingent on their training and
qualification; however, this study advances other factors such as the candidate’s capacity and
previous experience in working with children.

From the paraeducators’ perspectives, Cockroft & Atkinson (2015) concluded that paraeducators
considered previous experience gained through volunteering, being a mother and having some
personality traits such as being flexible, patient, considerate caring, and having a genuine

willingness and interest to work with children contributed to a more effective practice.

2.2.3. Training, preparedness and supervision

Because of the diverse and complex range of needs associated with students with SEND
(sensory, behavioral, academic...), the roles and responsibilities of paraeducators have changed
and expanded and consequently, their training needs as well. However, data suggest that
paraeducators lack adequate training and supervision that are necessary for them to fulfill their
responsibilities (Giangreco, Broer & Edelman 2001). The same findings were validated by Butt
(2016) who concur that paraecducators don’t have access to joint planning with the teacher,
preparation time, supervision, feedback and guidance and are not involved in attending relevant

meetings concerning the students with SEND that they work with.

2.2.4. Hiring and the retention of paraeducators:

13



In Australia, paraeducators are employed based on the schools’ needs where the government
provides additional funding to schools to recruit paraeducators to support students with SEND
and teachers and the allocation of funds depending on the school needs with this regards (Butt
2016).

It is reported that schools find difficulties hiring and retaining para-educators because of the low
wage, limited professional development opportunities, limited professional path progression,
lack of respect and recognition of the position, inadequately defined job description and assigned
duties that are somewhat risky and beyond their capabilities or realistic expectations. All these

reasons led to a high turnover of para-educators.

2.3. Parents’ perspectives
Studying parents’ perspectives towards inclusive education is an area that is remarkably under-
researched (De Boer, Pijl, & Minnaert 2010), And this observation is even more evident when it
comes to exploring parental perspectives on paraeducators’ support in the context of the
inclusion of students with SEND in mainstreams schools.
Giangreco, Suter & Doyle (2010) reported, in a paper where they reviewed research in the
literature between the year 2000 and 2007, a substantial increase of the research on
paraeducators in inclusive schools signaling the relevance of this issue in the field of inclusive
education. A number of studies investigated the school’s personnel perspectives on the
paraeducators’ support, including perspectives from teachers, special education teachers, school

administrators and principals (for example Abbott, McConkey & Dobbins 2011, Blatchford et al.
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2009, Webster et al. 2010, Butt 2016); other studies explored the paraeducators’ views (for
example Breton 2010, Cockroft & Atkinson 2015, Lacey 2001, Patterson 2006). Few others
investigated the perspectives of students with SEND (Tews & Lupart 2008; Broer, Doyle &
Giangreco 2005). Notwithstanding, there is a paucity in the literature exploring the perspectives
of parents on paraeducators’ support (French & Chopra 1999; Chopra & French 2004).

Despite a scarcity in the literature exploring the perspectives of parents with regards to
paraeducators support, this section will elaborate on the relevant findings that were located in the
literature involving parents.

There is evidence that the quality of paraeducators’ provision is enhanced when there is
collaboration and team work involving three players: paraeducator, teacher and parents
(Devecchi et al. 2012). Consequently, parents are part of the team. While it is suggested that the
majority of paraeducators felt valued and respected by parents which motivate them do their job
effectively (Chopra et al. 2004), they also signaled that it is a significant challenge to work with
parents when they accuse them of not exerting enough work and hold them responsible of their
children’s poor progress (Devecchi at al 2012).

French & Chopra (1999) conducted an exploratory study on the paraecducators’ role and
employment conditions from the perspectives of mothers of children with SEND receiving
paraeducators’ support in the context of their inclusion in mainstream schools. In this study,
they concluded that parents perceive paraeducators as assuming four main roles; the first role
which is the most relevant to parents is identified as “connector” where parents acknowledged

that paraeducators were the main link between them and the school since paraeducators
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communicated to them detailed and daily information about how their children are doing in
school and were easily accessible, which was not the experience of parents with the teacher; This
finding is reported as well in Bennett et al. (1997), Marks et al. (1999) and Chopra & French
(2004).

Parents also stressed the importance of the role paraeducators assume in facilitating peer
interaction and connecting their children with their classmates. In the context of this role, all
parents raised concerns about the paracducators’ close proximity to the child’s which leads to
unwarranted dependency on the paraeducator which hinders the child’s interaction with peers but
also minimize the involvement and the responsibility the teacher should be assuming in teaching
their children.

The second role is “team member” where parents perceive the paraeducator as a team member
with equal contribution as others; nevertheless, parents had real concern on the lack of
communication and joint planning with the paraeducator and highlighted how the paraeducator is
not involved as such; which lead them to question to what extent the paraeducator is respected
and recognized as a team member in the school.

The third role is “instructor” where parents were cognizant that the paraeducator was the person
who delivers instruction and modify the curriculum to make it accessible for their children.
While some parents were assured of the pedagogical role assumed by the paraeducator, others
were concerned about the quality with the lack of supervision from the teacher and the lack of

joint planning and requested ownership and supervision from a qualified teacher.
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And the fourth role is “provider of physical care”; in this role where children’s safety and dignity
as at stake, parents had serious concern about the skills paraeducators have in this area and
uniformly requested separating this role.

The same study concluded on three main administrative problems that concerned parents.
Parents were frustrated about the lack of training received by paraeducators mainly in the area of
behavior management which reflects on their work with the children. Also, parents were
discontent about the low wage received by paraeducators which was the main cause of the
turnover that parents were so anxious about.

This study affirmed the close relationship between parents and paraeducators as well as the
parents’ acknowledgement of the contribution of paraeducators in the area of social interaction
and teaching; parents were all in agreement about the personal qualities that are common to
paraeducators represented in their love to what they are doing.

However, parents identified administrative problems that had negative repercussion on the
paraeducators’ practice and employment.

As for the relevant literature and research done in the UAE context, no studies have addressed as
of yet the parents’ perspectives on paraeducators support. However, a number of studies
addressed parents’ attitudes towards inclusion. Gaad (2004b) reported that parents had
apprehensions that their children might be subject to bullying. Alborno & Gaad (2014) indicated
that parents had concerns whether the appropriate support will be delivered to their children and

whether the general education teachers had the necessary skills to deal with their children.
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2.4, Recommendations for effective practice
This section will summarize research-based key recommendations to enhance the quality of
paraeducators’ provision and ensure effective practice.

- Role differentiation and capacity-building:

Studies converge on a key recommendation that teachers should be the primary educator for the
child orchestrating the teaching process with all involved members to ensure delivery of high-
quality education and in the case where the paraeducators are working with students with SEND,
teachers should monitor them closely (Webster et al. 2011; Blatchford et al. 2009). the
interaction. The same authors expand on this recommendation by indicating that the requirement
of empowering teachers and building their capacity in the area of supervisory, management and
coaching skills.

- Paraeducator model of support:

A noteworthy finding by Giangreco, Broer & Edelman (2001) convey that the teacher’s
involvement with a student with SEND decreased whenever the paraeducator is assigned
individually to the student while teacher’s engagement increased with the assignment of the
paraeducator to the whole classroom. Hence, the recommended model of paraeducators’ support
is a classroom-based model where the paraeducator is assigned to a class or a group of children
and is not “glued” to a particular child. Similarly, this model would allow more opportunities for
the teacher to supervise and train paraeducators. Additionally, this model promotes children’s

independence and avoid overreliance and dependency (Lacey 2011).
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Butt (2016) advances another model for paraeducators’ utilization that he refers to as “Teacher
Assistant As Facilitator” (TAAF) Model. In line with this model, the existing practice of
assigning paraeducators to work individually with students with SEND while the teacher delivers
instruction to typically-attaining students is reversed. In this model, teachers are responsible of
the teaching and learning process for all children but exert a focused effort with students with
SEND while the paraeducator facilitates implementation of the instruction that was planned by
the teacher to the children who can perform the work in a relatively independent manner. In this

model, the qualified teacher is support the children who needs the most support.

- Teamwork and multidisciplinary support

Devecchi at al. (2012) recommends a team approach between teachers, paraeducators and
parents as well as support provided by a multidisciplinary team of specialists to enhance the

quality of the provisions.

- Paraeducators qualification and professional development

Breton (2010) concurs with the literature’s findings on the poor qualification, training and
professional development opportunities offered to paraeducators and recommends putting in
place a “competency-based qualification standards” for paraeducators. This should go hand in

hand with offering the necessary training as well as supervision.
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Furthermore, adopting a “nationally recognized and accredited training programme” for

paraeducators has been recommended by UK DfEE (1999).

3. Research Methodology

3.1. Introduction
The purpose of this study was to explore the experiences of parents of children with SEND with
shadow teachers’ provision. This chapter describes the research framework and methodology
selected to fulfill this purpose.
This study employs a qualitative research approach framed within the constructivist and to some
extent transformative worldview. It uses phenomenology as a research design.
The first section identifies the characteristics of the qualitative research design in general and the
phenomenological research design in particular highlighting the rationale behind the selection of
this design. The second section outlines the data collection procedures by exploring semi-
structured interviews as a research method employed in this study. The third section addresses
data analysis and interpretation by highlighting Moutakas’ (1994) approach used to analyze the
data in this study. Then the fourth section discusses validity and reliability. And the last section

concludes with the ethical considerations anticipated throughout the research process.

3.2. Qualitative research design

Creswell (2007) affirms that qualitative research represents a reliable and authentic approach to

explore social and human science where the intent of the researcher is to acquire and construct an
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understanding about the research problem from listening to individuals and apprehending what
they have to say about this problem.

Shadow teachers’ provision is a growing trend in the area of inclusive education in Dubai with a
unique and multifaceted context and scope of practice where parents are directly involved in this
process. Additionally, and as elaborated in the literature review section, shadow teachers’
provision and more specifically the experiences of parents with shadow teachers’ provision in
the mainstream schools in Dubai have not been studied nor addressed yet in the literature which
warrant the need of exploring, investigating and understanding this phenomenon by listening to
the different perspectives of the involved individuals.

Hence, qualitative research would best address the research problem in this study and the related
research questions reiterating Creswell’s statements (2009, p. 39) “we conduct qualitative
research because a problem or an issue needs to be explored” and continues by stating “we also
conduct qualitative research because we need a complex, detailed understanding of the issue”.
Moreover, Creswell (2007) addresses an operational definition of qualitative research
emphasizing more the research process and procedure in which the researcher starts by framing
the research within a set of philosophical assumptions, and a set of beliefs or worldview(s) with a
central intent to study the research problem based on the participants’ perspectives. Creswell
continues the definition by outlining the main characteristics of qualitative research: the evolving
nature of the research design that he refers to it as “emergent design”, the data collection process
in the natural setting with direct interaction with participants, the inductive approach used in data

analysis , and the write-up of the final report based on participants’ voices and perspectives,
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researcher’s reflexivity, the holistic and complex account and interpretation of the research
problem by including different sources of data and perspectives and identifying the multiple
factors that come into play in the research problem. Creswell concludes his description for
qualitative research by stating the end-goal of the research lying in supplementing the literature
or providing a call for action.

As for the research design in this study, | have employed phenomenology and more specifically
transcendental phenomenology advanced by Moustakas (1997).

As a rationale for the selection of phenomenology, | refer to Kvale (1996, p. 52) defining
phenomenology as “understanding social phenomena from the actors’ own perspectives,
describing the world as experienced by the subjects, and with the assumption that the important
reality is what people perceive it to be” and | specifically rely on Moustakas (1997) stance
elucidating that phenomenology allows a description of “what” the individuals experienced
about a phenomenon and “how” they experienced it which yield to generating the “essence” of
their experience.

In this study, shadow teachers’ provision is identified as the phenomenon that I seek to explore
from the experiences of parents, namely “what” parents experienced and “how” they experienced
it which will result in developing an overall complex portrayal of the “essence” of the
individuals’ shared experience of this phenomenon. It would be central to comprehend the
common experiences of parents of children with SEND with regards to shadow teachers’
provision to address the different facets of this phenomenon and potentially inform related

practices and policies.
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With the focus on reflecting the “experienced meanings” of the individuals and elucidating the
“essence of their experiences” of a social phenomenon, it is expected that phenomenology as a
research design achieves what this study intends to capture which is the parents’ perspectives of
shadow teachers’ provisions through their real- life experience in the context of their journey
with their children in inclusion in education. As suggested by Kvale (1996), phenomenology
makes the “invisible visible”.

Phenomenological research stems from psychology and philosophy (Creswell, 2007) in which
the transcendental perspective is based on Moustakas’ model (1994) and the hermeneutical
approach is based on van Manen’s model (1990).

In the study, I will opt to follow Moustakas’ transcendental phenomenology as it allows a
systematic approach to data analysis and interpretation; despite the noticeable difficulty of
separating the researcher’s interpretations. However, my role as a researcher will be explicitly
addressed in the next section.

As | opted for the transcendental phenomenology, | recognize the philosophical underpinnings of
phenomenological research, that is the congregation between the objective reality and the
individual conscious experiences towards the phenomenon with an endeavor as researchers to
“bracket out” to the maximum extent possible their own views and experiences (Creswell 2007);
also | attempted to mirror the specific design and approach to research across the different

aspects of the research ( purpose statement — research questions...).
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The proposed research is framed within the social constructivism and transformative worldviews.
In fact, Creswell (2007) notes that researchers may use multiple paradigms that are congruent.
The social constructivism is characterized by the reliance to the maximum extent possible on the
views of participants regarding a specific topic or situation. Then the researcher produces an
interpretation of the findings reported from participants, and this interpretation is shaped by the
researcher’s own experience and background; and this is why qualitative research is an
interpretive by nature. The constructivist worldview is noticeable in phenomenology in which
individuals provide description of their experience (Moustakas, 1994).

Another worldview that framed the research is the transformative paradigm, in which a call for
change in practice is advocated aligning. In fact, Denzin & Lincoln (2005) state that qualitative
research yield to a social impact and a social transformation.

The sections below will elaborate how the key characteristics of qualitative research in general

and transcendental phenomenology in particular shaped this study’s design.

3.3. Role of the researcher
In qualitative research where the researcher is involved in direct interaction with participants and
positioned as such as the main data collection tool and where the research is interpretative by
nature (Creswell 2014), this brings into play a number of ethical and personal considerations

pertaining to the researcher role that impact the research process.
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Despite my selection of the transcendental phenomenology as a research design over Van Man
hermeneutical approach, | am aware and as stated by Moutakas (1997), “bracketing out” is a
position that is rarely flawlessly attained.

Before proceeding with the analysis and interpretation of the data from the experiences of the
participants, | would like to reflect and explicitly ascertain, as a researcher, my biases, my
beliefs, my background and work experiences and how these elements may shape the
interpretations in this study.

My background and work experiences in the area of disability and more specifically in a
government authority advocating the rights of people with disabilities and their inclusion across
the different aspects of life (education, employment, social life...) and ensuring they access their
rights and services on an equal basis as others, provided me with several opportunities to liaise
and interact with parents of children with SEND and listen to their views, struggles and
experiences including their journey with the inclusion of their children in education. | have had
the chance to participate in numerous focus groups as well one-on-one interactions with different
stakeholders (parents, service providers, teachers, shadow teachers ....) which led to establishing
insights and assumptions with regards to the research problem. This may theoretically shape the
interpretations by demonstrating preferences for certain specific themes or conclusions and
persistently examining evidences to support them.

On the other hand, my personal and professional background facilitated the task of accessing
participants through the personal connections | have with the “gatekeepers”. Nevertheless, and to

avoid interference of powers disparities, | was explicit that this study is not part of work
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requirements; it is for educational purpose as part of the completion of a thesis required for my
Master’s degree. And this was supported by a university letter shared with the gatekeepers (refer
to Appendix 1) to get their permission. | also made sure in the selection of participants that | had

no direct connection with them to ensure that data collection is not compromised.

3.4. Data collection procedures:
This phase of the research process intends to gather information to answer the research questions
under study.
In line with the phenomenological research design, interview is reported as the main research
method utilized in phenomenology (Creswell 2007). Data was collected from participants
through conducting one-on-one semi-structured interviews. As stated by Bryman (2004, p. 321),
semi-structured interview allows “an element of structure without compromising the
participants’ freedom to elaborate on topics of interest to him/her”.
Multiple interrelated steps were considered in the data collection phase.
The first step involved gaining access and establishing rapport with the participants. And this
step was facilitated through “gatekeepers” that I had connection with given my work context. As
mentioned in the previous section and adhering to ethical considerations, the purpose of the
study was clearly explained to gatekeepers and was not linked in any way to my work to ensure
mitigation of any issue related to power imbalances.
In accordance with the principle that phenomenological inquiry is best conducted by studying

individuals who have had the experience being examined and explored and are keen and capable
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to describe it (Polkinghorne, 1989), the second step aimed at recruiting participants based on a
purposeful sampling strategy. Creswell (2007, 2014) refers to purposeful sampling as an activity
of intentionally selecting individuals that will best guide and enlighten the researcher about the
research problem in the study and enable the researcher to gain the understanding of the central
phenomenon and answer accordingly the research questions. In this context, | have employed a
criterion sampling whereby the sample includes individuals who have all experienced the
phenomenon; hence, participants were (a) parents of children with SEND included in a
mainstream school in Dubai, (b) had children who received shadow teachers’ services or
provisions c) had all experienced interacting and dealing for at least 1 academic year with one or
several shadow teachers supporting their children in a mainstream school in Dubai. While these
criteria warranted a shared experience among all participants and is consistent with the approach
of phenomenological research design, the diverse context existing in Dubai in terms of inclusive
schools’ practices including shadow teachers’ deployment scenarios and population
demographics, the sample included participants from different nationalities, having children with
different ages and types of disability included in private or public schools, and with different
condition of recruitment of shadow teachers. While this might pose a potential difficulty in
generating common themes, it can also enhance producing a complex anticipated description of
the phenomenon taking into consideration the unique Dubai context. Participants were recruited
from multiple sites as [ have approached different “gatekeepers” who runs or oversee programs

or school settings involving children with SEND with shadow teachers’ provision.

27



As for the sample size and as advanced by Creswell (2014) and Polkinghorne (1989), the sample
size for phenomenology study can range between 5 to 25 participants.

| have aimed at a sample size of 7 participants (mothers of 9 children with SEND from the age of
5 till 14 receiving shadow teachers provision as part of the educational provisions received in
their inclusion in mainstream schools in Dubai); no fathers participated in the interviews.
Participants were given the freedom to select the date, timing and place of the interview that suit
them best, to maximize willingness to participate and ensure participant is comfortable with the
interview’s logistics.

Before proceeding with the interviewing process, | was well informed of and anticipated
potential challenges associated with the qualitative interviewing process specifically the issue of
phrasing interview questions that are directional to some extent and prompt specific responses
from participants as suggested by Suoninen & Jokinen (2005), and the issue of unbalanced
power distribution between the interviewer and the interviewee outlined by Kvale (2006).

When available, and upon parents’ approval, documents related to parents’ experience with
shadow teachers provision such as compiled CVs, contracts with centers, schools or shadow
teachers were collected as an additional form of data for document analysis validation strategy.
Furthermore, and for the purpose of data validation and triangulation, one focus group interview
was conducted involving providers who have accompanied parents throughout their experience
with shadow teachers’ provision. With this method. I saved time for data collection but mostly |
gained insightful information due to the group interaction needed to yield such information

(Creswell 2007).
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Among the limitations of this research method that might arise and that were anticipated is that
participants’ s responses might be biased by the physical presence of the researcher and direct
interaction or that participants might not feel comfortable addressing details with the researcher
who is a complete stranger or less articulate and shy to provide rich information; all of these
factors would lead to inadequate and poor data. However, it is expected with the ethical
measures taken for confidentiality and anonymity and the logistical arrangements guided by the
interviewee’s wish, that these factors will be mitigated; Moreover, the spontaneous flow of the
semi-structured interviews and the flexible and open-ended style of interview questions will
contribute to establishing a rapport with the participating and creating a relaxed atmosphere
encouraging the participants to express and voice out their views freely and be an active player in
the interview.

Refer to Appendix 2 for a summary table outlining the participants’ profile and interviews’

details.

3.5. Data recording procedures
An interview guide (refer to Appendix 3) was developed to ensure consistency in the
interviewing process and support data collection. It includes the following components as
highlighted in Creswell (2014) and Kvale (1996):
- A heading section including necessary information about the interview (date —

duration — interview language — interview site- interviewee...)
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An introductory section aiming at building rapport with the participant, explaining the
purpose of the study and gaining the participant’s informed consent on his/her
participation in the study and granting his/her signature on the informed consent form
(refer to Appendix 4)

an ice-breaking question seeking background information about the participant and
his/her child,

5 open-ended interview questions allowing a spontaneous flow of the conversation
and emerging from the research questions but with more focus. The first two
questions (What is your experience with shadow teachers’ provision? How do you
describe your experience with the shadow teachers’ provision across the different
stages you have been through?) are broad questions allowing to steer data collection
towards developing a textural description (the “what”) and a structural description
(the “how”) of the participants’ experiences with shadow teachers’ provision
(Creswell 2007). And the remaining questions attempt to gain more information about
these experiences.

Probes and follow-up questions: whenever participants were not articulate and did not
elaborate on their experiences, the interview protocol included instructions in the
form of probes and follow-up questions rephrasing in a more specific way the
targeted question.

A final statement to thank the participant and acknowledge his/her participation

A log to note down any document collected from participant for analysis.
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- Space between questions to record responses and field notes.

Questions were constantly shaped throughout the process of data collection seeking a deeper
understanding of the research problem which highlights the emergent design of qualitative
research (Creswell 2014).

Interviews were audiotaped after participants’ approval and then transcribed to prepare for the
analysis of the raw data (refer to Appendix 5).

During interviews, my main focus was on gaining understanding of the participants experiences;
handwritten notes were limited to prominent statements and quotes from participants and
tracking historical journey.

Interview guide was piloted to improve the questions and test the interviewing procedures.

3.6. Data analysis and interpretation

The potential outcome of this study is reaching a multifaceted understanding of the experiences
of parents with SEND of the shadow teachers’ provision including a description of this
experience and the context in which it happened.

Taking into consideration the general data analysis strategies and guidelines employed in
qualitative research (Creswell 2007, 2014) and based on the particular characteristics and the
structured approach inherent to phenomenological research data analysis presented by

Moustakas (1994), the following steps were followed for data analysis in this study.
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The first step consists of a description of my personal experience of the phenomenon
as a researcher through a process called “epoche” or “bracketing” aiming at
suspending all my predetermined and defined experience about the phenomenon and
concentrating to the maximum extent possible on the description of the participants’
experiences. In fact, one of the main issues of data analysis in transcendental
phenomenology is this process of “bracketing” or “epoche” referred to by Moustakas
(1994) as setting aside and holding off all interpretations and conclusions from the
researcher’s perspectives and focusing on the participants’ experiences which is
challenging to be achieved flawlessly.

Verbatim transcription of the audio-recordings and typing of all the field notes to
ensure data is prepared and organized for analysis (Appendix) — I listened to the
interview just after its completion and very frequently before the next interview
happened. This allowed me to use probes that with the following interviews that |
have not included in the original interview protocol; which mirror the emerging
design of this qualitative study.

Reviewing and reading through the transcripts several times to obtain a general sense
of the interviews as a whole before dissecting them. Concurrently, noting down

thoughts in the margins for each interview helped producing initial themes.

Underlining “significant statements” or key quotes from participants that provide
description on how the participants are experiencing shadow teachers’ provision; this

stage is referred to as “Horizonalization of the data” by Moustakas (1994) reflecting
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the equal weight of each statement. The product at this stage is a list that compiles
relevant statements. At this stage, there is a need to “winnow” the data which is a
process of focusing on meaningful data and disregarding other parts in preparation for
the aggregation of data into a number of themes (Guest, MacQueen, & Namey, 2012).
Categorizing the significant statements into larger clusters of information to generate
themes referred to as “meaning units” (Moustakas 1994) addressing the individual
experiences and the context of these experiences. Creswell (2007) refers to this
process in qualitative research as “categorization or “coding” and defines it as the
reduction of the data by assembling it into significant portions and attributing a name
or a label for these portions. Creswell continues by outlining that the number of
themes in qualitative research can range between 5 to 7 themes. As for the type of
codes, this stage will employ emerging codes stemming from participants’ accounts
as opposed to pre-determined codes which aligns with the participants’ experiences’
driven approach to data analysis and interpretation. Furthermore, the actual exact
words of the participants called “in vivo” codes will be utilized when applicable,
Writing a description of “what” the participants experienced with shadow teachers’
provision, referred to as “textural description”. This description is supported by literal
quotes from participants. Creswell affirms the need to incorporate lengthy accounts
and quotes by participants to provide the evidence that validate the reported findings

and to portray different perspectives (Creswell 2009).
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- Writing a description of “how” the experience occurred including the context, the
setting, the factors that influenced the participants’ experiences, referred to as
“structural description” (Moustakas 1994).

- As a final stage, writing a complex description of the central meaning of the
experience shared by all participants referred to as “the essence” of the phenomenon

(Moustakas 1994).

It is clear that data analysis and interpretation in this study which aims at making sense of the
information will progress on two levels blending the general approach to qualitative data
analysis and the specific strategy within the phenomenological study; it will adopt an inductive
approach working on the data from the specific details entailed in the raw data to more general
categories (Creswell 2014) with different level of analysis and abstraction and with constant

interconnection between data collection, data analysis and findings write-up (Creswell 2007).

3.7. Strategies for validation of the findings
Creswell & Miller (2000) refer to validity as one of the assets of qualitative research that consists
at verifying whether the findings are accurate and credible from the perspective of the
participant, the researcher and the reader and recommends employing multiple strategies to
achieve this.
Apart from adhering and embedding the core characteristics of the qualitative approach to
research namely the emergent design, the demonstration of multiple experiences, and the central

focus on the participants’ views and from employing a recognized research design “the
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phenomenological research design”, and in order to ensure that the study’s findings resonate
with the participants’ views and reflect accurately their perspectives, and to warrant rigor in data
analysis and interpretation, | have engaged throughout the research process in the following
validation strategies explicitly outlined in Creswell (2014).

Data Triangulation: as part of the interview process, | have requested if participants would share
with me any relevant document pertaining to their experiences with shadow teachers’ provision
such as shadow teachers’ CVs, contracts signed with shadow teachers or schools or agencies,
reports from schools etc... and | have employed document analysis as one triangulation strategy
(Refer to Appendix 6 for the log of documents and Appendix 7 for samples of documents).
Lastly, I have conducted as a final step in the data collection 1 individual interview and 1 focus
group involving representatives of parents’ association and providers who have directly
interacted with parents and accompanied them in their journey with shadow teachers’ provision.
The strategies mentioned would allow logical confirmation of the themes based on the
convergence of different sources of data which will support the validity of the research (refer to
Appendix 8 for the service providers’ interview guide, Appendix 9 for the service providers
informed consent form, and Appendix 10 for the service providers interviews transcriptions).
Member checking: as part of the interview protocol, I have asked if participants would be willing
to provide comments on the major findings from the interview after analysis and interpretation
are completed from my side though a follow-up phone interview. And based on their approval,

contacts have been made and validation of the findings completed.
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Use of dense and elaborated description supported by quotes from participants to report the
findings

Continuous self-reflection on the bias I bring to the study and how my background and
experience might affect the interpretations of data. This has been outlined in the sub-section
“role of the researcher” but also a separate paragraph at the beginning of the Findings section.
Presenting of contradictory information: when applicable, | portrayed information that were
incongruous with the general theme. Themes were consistently supported by evidences in the
form of literal statements and quotes from participants.

Peer debriefing: to enhance further the validity of the findings, | have requested the input of a
peer adding another perspective to the analysis and interpretation.

As for demonstrating the reliability of this study to ensure a consistent research approach, and as
suggested by Gibbs (2007), | have examined and scrutinized the interview transcripts to make
sure there are no errors in the transcription. Additionally, a constant comparison and back-and-
forth check between the data and the emerging codes to confirm alignment and consistency in
the definition of codes supported the research reliability.

Lastly, Gibbs (2007) addresses generalization in qualitative research affirming that the
qualitative research does not aim at generalizing findings. Rather, the significance of qualitative
research remains in the unique descriptions and themes emerging from specific participants and
experiences. With this, this study aims at shedding the light on the uniqueness of the experiences

of parents with shadow teachers’ provision.
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3.8. Ethical considerations
As mentioned by Creswell (2014), qualitative research encompasses a range of ethical issues
irrespective of the adopted research approach and most authors highlight the prominence of these
ethical considerations. Particularly, Kvale (2007) considers interviewing which is the research
method employed in this study as a “moral” investigation emphasizing furthermore the
importance of addressing ethical considerations across the different stages of the research
process. Throughout the process of research, | was conscious of the related ethical considerations
with a focus on the responsibility to protect the rights of participants and | have anticipated and
addressed the following ethical considerations, aligning with the guidelines and standards set by
the American Psychological Association (2010) and Mertens & Ginsberg (2009).
Prior to beginning the study, and as a student at the British University in Dubai, | considered the
codes of ethics adopted by the university for conducting research and I received the university’s
necessary approvals on the research proposal and subsequent research steps.
In the sampling and participants’ recruitment process, I reached out to “gatekeepers” and gained
their approval on recruiting families through them based on a letter issue by the university
disclosing the purpose of the research. Once approval was granted by the gatekeepers, parents
were contacted initially by the gatekeepers for initial approval for participation. And accordingly,
| contacted the participants to explaining further the purpose of the study and their participation
level to get their verbal approval. Additionally, participants were given the freedom to select

date, timings and location of the interview that best suit their preferences to prevent any vested
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interest and power imbalances in the selection of the interview site but also to prevent any
discomfort for the participants. While there were no immediate benefits for the participants in
this study and this was explicitly noted in the consent form, the research problem that was being
investigated is a key concern for the participants and therefore, this enhanced their willingness to
be part and active participant in the research. When beginning the study, | have developed an
informed consent form for the participation in the research based on the guidelines by Sarantakos
(2005). My priority was to obtain their informed consent based on a proper knowledge of the
study purpose making sure participants are at no risk by participating in this study without
pressuring them to sign the form.

During data collection, interviews’ visits occurred at places and timings convenient to parents
and chosen by them; an anticipated communication about the extent of disruption and duration

| adhered to the questions as per the interview protocol avoiding any leading questions,
respecting the cultural context and unique experience of each parent, refraining sharing any
personal opinions or experiences to adhere to the requirement of “bracketing” which is vital to
constructing the meaning from participants in phenomenology (Moustakas 1994). Moreover,
reiterating the purpose of the study and how the data will be used prevented deceiving the
participants. an acknowledgment of the valuable contribution of participants and genuinely
thanking them for participating and convey how you will be sharing the findings from the study
ensured that participants do not feel exploited.

During data analysis, privacy and anonymity of the participants were respected. an objective

approach to report and describe their experiences in full, regardless of my inclination as a
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researcher and irrespective of the emergence of contradictory perspectives not aligning
necessarily with the general theme.

Findings were reported based on an objective and systematic interpretation without any
falsification. This has been supported by validation strategies mentioned earlier. Use objective
and clear language and adhering to the three guidelines of unbiased language by APA (2010)
pertaining to the use of specific language, sensitive to labels, and acknowledgment of
participants in the study. Also. Referencing and citing other works.

As per the university’s guidelines, and in adherence to the educational purpose of conducting this
research which the completion of a Master’s degree in Education, special and inclusive
education, copies of the dissertation will be available in the library as hard copy and soft copy
database.

As for the data storage, interviews’ recordings and data transcripts will be kept and stored for 5

years (APA, 2010).

4. Findings

Following the analysis of the interviews’ transcriptions, this section will elaborate on the themes
and related sub-themes generated as major findings from this study and that would describe what
parents experienced with regards to shadow teachers provision and how they experience this
phenomenon.

The term “shadow teacher” will be used throughout the findings section as this is the term

commonly used by participants and by most families in Dubai context.
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Following themes’ identification, and descriptions, this section will conclude with a multifaceted
description of the experience of the parents by establishing connections between the different
themes, which is the ultimate product of phenomenology and subsequently, answering the
research questions.

Before proceeding with the findings from participants, and as part of “bracketing out” which is
central to transcendental phenomenology (Moustakas 1997), I will start with unfolding my

perspective and interpretation of shadow teachers’ provision.

4.1. Researcher perspective
As a professional working in the area of disability with a focus on the inclusion of persons with
disabilities from a right-based perspective and with an understanding of the disability from a
social model lens, I believe that systems, policies, programs should be transformed and barriers
should be removed to ensure the access, the participation and the inclusion of persons with
disabilities. Comparatively in the context of shadow teachers’ provision and its implication on
the inclusive education agenda, | see that readiness of the education system on a policy,
programs, workforce, and capacity-building is one of the main barriers. These deficiencies have
led to adopting interim solutions and “quick fix” responses such as the phenomena of “shadow
teachers” with its unique context and implementation in Dubai given the immature sector of
“special educational needs provisions”, the business-driven trend in this sector and the lack of
regulations, standards of practice, accountability and monitoring mechanisms. And within this

context, parents and children are the most vulnerable and seem to be paying the price.
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4.2. Findings from participants

The table below is a visual representation of the themes and sub-themes that emerged from the
data analysis based on the participants’ significant statements outlined in the interviews

transcriptions.

Central themes and subthemes:

Themes Subthemes

Shadow is a necessity

Parents’ perceived roles and responsibilities | Understanding of the role

of shadow teachers

Multiple hiring scenarios and related

administrative issues

Uncertainty on the appropriateness
Parents’ journey with the employment of
of the choice of shadow teacher: ““is
shadow teachers
it the right choice”

Affordability and financial burden

Retention and turnover




Shadow characteristics that matters

to parents

Shadow teachers’ impact

Value, respect and acknowledgment

Contribution to the inclusion

Role of “protector”

Role of “medium” between the

school and the parents

Overreliance and dependency

Culture and language

Recommendations emerging from parents’

experiences

Regulatory framework of the

profession of shadow teacher

Shadow teachers’ training

Government funding

Schools’ responsibilities
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4.2.1. Theme 1: Parents’ perceived roles and responsibilities of shadow teachers

This theme sheds the light on how the parents were introduced to the idea of employing a
shadow teacher for their child and how they understood and experienced her role from the stage
of pre-recruitment to the stage of providing the support in school.

4.2.1.1. Shadow teacher is a necessity

When parents talked about the reasons that drove them to get a shadow teacher, they uniformly
expressed that the assignment of a shadow teacher to their child was a requirement by schools
and that their child’s admission to school was contingent on meeting this requirement.

P1: “it was the school policy™

P2: “the school insisted to get a shadow or they will put the triplets out of school ”

P3: “we need a shadow or else he can’t be accepted even in FS1”

P4: “of course they asked for a shadow, the first year I couldn’t find one and I told them to try
her first and that not all kids are alike; the school said that my child cannot be in a mainstream
school; she should be in a school for disabled... and that the teacher cannot allocate time for her
only; you have to get a shadow”

P6: “First the nursery’s principal said that my child needs to repeat the same class for a second
year so | went crazy; then she said 7 can only put him in the following class if you get a shadow”
P7: “the school said someone needs to come to help us... they called her a support worker not a
shadow”

Some parents experienced a rejection from the school even when they offered recruiting a
shadow teacher:

P5: “we offered them to pay for a shadow teacher or even to accept their shadow if they had one
or we will find one by ourselves. They just replied sorry to inform you that your child is
immediately rejected ”. P4 continues by stating: “zhere was nothing to do, we tried everything.
They just didn’t want her; they didn’t want to meet her or see her. I was too new to Dubai to
know that I could fight it. [ was overwhelmed”. The child was at home for a year before going to
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another school again: “they asked us to hire somebody who could take care of her because they
had a lots of kids and she couldn’t use her hands anymore”

With three of the parents, another reason that led them to this decision is the professional
recommendation from the community service provider that was delivering therapy services to
their children.

P3: “the center where he is taking therapy told us he cannot go to school without someone
helping him how to communicate with the kids, to give him instructions and tell him what, when
and how to do it.”

Furthermore, some parents were explicit about their awareness and belief that their child would
need help in the form of shadow to be able to go to school.

P1: “there are some children of determination that do not need a shadow but I know my child’s
abilities”

PS: “both things: a child like my child cannot go to school without a shadow. She cannot do
anything by herself. She cannot stand up, eat, go to the toilet alone. She needs help. She needs

somebody who can be her hands, her feet sometimes and her voice. It is also a requirement from
the school that a child with disability is welcomed but need to have an assistant.”

A parent voiced out that she employed a shadow seeking the feeling of “normalization” as she
perceives that employing a shadow would allow this.

P2: “one reason is my eagerness to feel that my kids are normal”
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4.2.1.2. Understanding of the role

There was a variability among parents on their initial standpoint towards employing a shadow
teacher and their understanding of the expected role that shadow teacher should carry out with
their children.

P2: “at first, the idea of shadow was not clear for us. What does it mean? Does it mean a nanny
from home? Shall I send the nanny? But it won’t be enough as I have three kids.”

P2 continues: “so I got the nanny trained to be a shadow and got her into school but the child
sees her at home washing his hands, showering him, feeding him and then he sees her in school
like she is all the time following him and he doesn’t have any boundaries and the kids’ behaviors
deteriorated; also they told me that I'm doing something wrong asking too much from her
beyond her capacity; whenever she is outside she’s doing fine but then she comes back home and
she has house chores. After all she is a human and | was wrong at that time.”

P7: “I refused at the beginning employing a shadow because | thought that any child even a
child with no special needs who would receive a big assistance such as the help that shadow
provides in the sense she will be his shadow (the literal meaning of the word shadow), doing the
tasks for him, would rely and depend on her. This is why | refused at the beginning as | was not
aware of her role. I will not get someone who instead of making him progress and be
independent would hold him back. I got him into school because | want to include him and
support him to live independently in the society. | thought that if I put someone, my son will be
dependent on that someone his whole life. But then the school clarified to me that this will not be
the case and that the shadow will not be “glued” to him and she will only step in when he needs
it”

It is noticeable how the parents’ understanding of the expected role of the shadow teacher was
shaped progressively and has evolved throughout their journey sometimes with the support and
guidance of the school and some other time after they learnt their lesson by trials and errors.
Another aspect pertaining to the understanding of shadow teacher’s role is the parents’

understanding of the differentiated roles between the shadow teacher and the teacher.
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Some parents were very aware about this aspect.

P1: “(the child’s name) takes the instruction from the teacher and the shadow steps in whenever
she sees that (the child’s name) did not understand; there are signs; she would look up or play

2

with her eyeglasses ... but the contact is direct with the teacher.

A parent reported she went and talked directly to the teacher to set these boundaries clearly and

explicitly where P7 reports what she said to the teacher:

P7: “my child is your responsibility. The shadow, from my side, is just there
“theoretically/apparently”. I want my child to depend on you. I don’t want you to depend on the
shadow teacher. You can consider her an assistant for you in class for all the children not only
my child. Don’t let her be “glued” to him”

The same parent voices out that she sees the main role of the shadow to address behavioral

problems and the academic aspect is not her responsibility

Nevertheless, the parents reported that the practice depended on the teachers’ skills.

P1: “although they accept special needs but the teacher did know how to deal with her.”

P2: “still there is no direct instruction from the main teacher.”

And some other parents explain the role transfer to the shadow teacher is due to the teacher

workload and class size.
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P6: “this year, the teacher is not supportive. She is not very much involved. She saw there is a
shadow so she is relying on her. She said she had 30 kids in class and she has 18 kids who need
some kind of support and she can’t give my child what he needs. we felt in the IEP meeting that
the teacher can’t put much. Maybe year 1 is difficult as the children are moving from the
foundation stage to the primary. She has a lot to handle and I do agree that doesn’t have the time
to care for my child”

While “teacher - shadow teacher” role differentiation might be theoretically clear and established
in the understanding of the majority of parents, putting it into practice is reported to be difficult
due to the lack of teachers’ knowledge and confidence and in engaging in that role, which
questions again to what extent the teacher is empowered to take on the role of the primary
educator for all children including children with SEND. Also, parents’ statements and
experiences reflect their worries on two levels: the transfer of the teaching responsibility from
the teacher to the shadow and the overreliance and dependency of the child on the shadow’s

support.

A parent shared how her experience with the teachers was difficult and how it reflected on the

role of the shadow.

P4: “I'm the kind of person who overlook and let pass things because I did not want them (the
teachers) to get annoyed from me or my child. There are some teachers who get annoyed from
these cases and I don’t know why. But I understand them. So I told the teachers that it is not
necessary for them to do anything with my child. The shadow deals with her. The teacher would
focus on all the remaining students and the shadow on (child’s name).”
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Another aspect emerged from a parent’s experience where the mother employs the shadows
beyond school hours to provide support in the home for school-related homework as well as self-
help and caregiving tasks, and attend therapy sessions. This scenario shed the light on the

stretched role of the shadow to go beyond the support provided in the mainstream school.

P2: “they (the 3 shadow teachers) are with them in school and in the afternoon till 6 p.m. where
they attend therapy session with them and when they (the triplets) don’t have sessions, the
shadows go back home with them and do some homework with them”

4.2.2. Theme 2: Parents’ journey with the employment of shadow teachers

This theme addresses the process of employment the parents go through to recruit a shadow
teacher and is very unique to Dubai context.

4.2.2.1. Multiple hiring scenarios and related administrative issues
Findings showed that parents encountered different routes to recruit shadow teachers. The
sample of participants selected is not representative of all possible hiring scenarios.
The first scenario that emerged from the experiences of six parents is a direct recruitment of the
shadow teacher by parents under a contractual agreement of a “nanny/housemaid” where the
shadow’s residency visa/status is under the sponsorship of the parents. In this scenario, both
parties signed the contract that is typically issued for a nanny by the General Directorate of
Residency& Foreigners affairs.
While this scenario is less costly, parents voiced out a number of contractual and administrative
issues such as deciding on the pay, the working hours in school and for some after school, the

leaves during the school holidays and summer break, the sick leaves, the compensations and
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allowances...all these aspects are not taken into consideration under the signed contractual
agreement of a nanny.

P5: “It is actually complicated. | wanted to employ her as a shadow teacher. It turned out that we
cannot. By Dubai law only schools can do that or special needs center. And the school cannot
employ her as a shadow because she is not a teacher. So we just employed her as a nanny and
we pay her more...

You have to find an agreement with the person. The school closes for 3 weeks for winter break
this year. What to do? It is almost a full month. In my case we decided that we are going to make
her help (child’s name) at home and she has one week off for Christmas and one other week off
for spring break. It is our agreement because we have a 10-month contract.”

One parent raised another concern pertaining to the liability she is holding when she is recruiting
a shadow teacher under the contract of a nanny with the fact that the shadow does not stay in her
sponsor’s house. In this case and if she is caught by the police for any potential violation, a
penalty of 50,000 AED can be issued against the sponsor. The mother managed to recruit the
shadows under other job categories “vocational teacher/private teacher” or “nurse” (refer to

Appendix 7).

P2: “I said how can I protect myself? I went and I told them she is not a housemaid; here are her
qualifications. This is paper that she is requested from the center and the school and she does
not stay at my place so they said they will give the visa of private teacher.... I fought to get the
other one a “nurse” visa”

With the gaps in the contractual terms associated with this hiring scenario, one parent had to
develop a written agreement with the shadow outlining job description, reporting and
communication requirements, termination terms, salary, working hours, leaves, working sites...
(refer to Appendix 7) indicating in this case a relationship of an employer and an employee;

while others had only a verbal agreement.
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Another challenge experienced by parents in this first hiring scenario is where to find the
candidates for the job of shadow and how to make sure that this candidate is qualified for the job.
Findings showed that parents tried out every possible avenue to find a shadow teacher: personal
network, mothers “WhatsApp” groups, Facebook pages for mothers in general and for shadow
teachers in particular, online websites with shadow teachers’ job advertisements, putting
advertisement in the newspaper, labour supply agencies, by word of mouth, schools database,
community service providers database.

P7: “and at this point the ordeal started. The suffering of looking for shadow. /¢ is like a “sea”.
You put an advertisement and you pay for it. You receive hundreds of CVs. Once a lady who was
interested in the job contacted me and asked me what is Down Syndrome? So | told her why you
are calling for a shadow job for a child with Down Syndrome if you don’t know what Down
Syndrome is. Another lady asked me what is wrong with my child? And some requested
unrealistic salaries. Tons of frustrations. To find a shadow is the biggest challenge ”

And sometimes parents found a shadow by pure chance like this mother:

P3: “the shadow used to work in my child’s school with another boy. So I gave her my number
and | told her to contact me if she finds a shadow for my son. 2 months later, she called me and
told me I don’t have a job because the family I am working with are not good, they are not
paying me. If you accept me I will come to work with you.” And when | asked mum what was the
background of the shadow, she said: “she only worked as a nanny before shadowing that first

2

boy.

While the situation with P3 might reflect a relatively smooth and easy experience in finding a

shadow, a common concern to all parents is whether they made the right selection of the shadow.
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For them it is the unknown and it is a risk they are taking. This sub-theme was remarkably

articulated by all the parents and will be discussed in the subsequent paragraph.

As for the second scenario, two parents experienced the recruitment of the shadow teacher
through a community service provider that they contracted to offer the service of shadowing.
While one parent was extremely satisfied from the performance of the shadow teacher namely
being part of an integrated and comprehensive plan designed for the child by the service provider
and supported by training and supervision, the cost was a real problem as well as the
transparency in the contracting process. Nevertheless, parent felt helpless and had no other

choice but to keep paying given the poor quality of this service in the market.

P6: “I'm paying 15000 AED per month but I don’t know how this amount is split between
shadow fees, supervision and everything else. It was only a verbal quotation, she (the center
director) never asked me to sign anything. And if I remind her of this thing (written quotation
with fees breakdown), she seems as if she did not hear what I'm asking for. Maybe it is easier for
them this way.”

One parent who tried both scenarios had to end her contract with a community service provider
contracted by her for the shadow teacher provision because she felt that they were exploiting her

financially.

P7: “when we reached the point where my child needed only partial shadowing time, we agreed
with school to have the same shadow work with two children in school. But the center still
requested us to pay the same amount of 6000 AED for each family. So I said it is not fair. I'm
sorry”
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4.2.2.2. Uncertainty on the appropriateness of the choice of shadow teacher: “is it

the right choice”

Irrespective of the hiring scenarios, the majority of parents had concerns about the suitability of
the choice of shadow they made.

P1l: “anyone can write a CV. We are taking a risk. But what to do? I have no better option. We
don’t know the background of the shadow. Maybe she is a criminal. There are plenty of mental
problems. The shadow spends all the day with the child, goes with the child to the bathroom and
we don’t know what could happen. The government should protect our children.”

P2: “the challenge I faced is not having an authority to tell me where is the pool that I can
choose shadow teachers from. It was all personal effort. I'm not sure how accurate these CVs
are. I'm not a CID (Criminal Investigation Department).

P3: “I ask myself did I choose the right person or not?”

These findings raise serious liability and legal issues.

4.2.2.3. Affordability and financial burden

Another common burden for all the parents is the shadow’s pay. Findings showed a significant
variability in the market for shadow teacher’s salaries with no control nor monitoring from any
authority. As per the participants in the study who mentioned what they are paying, the following
figures came out: AED2500, 3000, 5000, 6000 and 15000 per month. Findings also
demonstrated that shadow salary was related to the hiring scenario where the employment of a

shadow through a community service provider or a school seemed to be the costliest.
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P6: “The parents who do not have enough money, do they leave their child? There are already
school expenses. Some centers charge up to 300 000 AED. There is no insurance for the therapy
and for the shadowing services. As an expatriate and if a family don 't have enough income, are
we supposed to pack our things and leave?”

4.2.2.4. Retention and turnover

Parents did not feel safe and always had concerns whether the shadow will leave them.

P2: “I want to have the shadow on my own visa to have more control. If a shadow is on her
husband’s visa, it is less costly but she can quit anytime. I feel I should maintain measures for
the turnover.”

P4: “now I'm thinking about next year. What will happen”

Some parents shared an experience filled with frustration when a shadow leaves with no notice
and they are left with no other options but to restart the process all over again and have their
child during this time out of school, unless school would allow it. Findings from parents showed
that in this case child continuity in school is on a case-by-case basis and depends largely on the
school’s flexibility and even the teacher’s decision.

P1: “I still remember that day, 30" of august. It was Eid holiday and the shadow was supposed
to come back from her leave on this day. On the same day. She sent me an email to inform me
that she is not coming back. Imagine the school is starting in four days. 1 felt  was “torn”.
People were happy because it was Eid and | was depressed. | was crushed.

4.2.2.5. Shadow teacher’s characteristics that matters to parents
A number of parents emphasized the importance of the personal qualities of the shadow and
they considered these characteristics are the main reason for their selection and even for the

successful experience with the shadow. They looked at having a caring person, someone who
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would love their child and their child would love her back, a mother, someone approachable and
they would feel comfortable in dealing with. For these parents, previous experience and
educational qualification were not articulated as the conditions for choosing s shadow.

P1: “I felt relaxed with her. She loves my child and the proof is my child loves her too. She
wanted my child’s best interest. She used to be a secretary/clerical work. I relied on the fact
that she is a mother of five.”

P3: “A kind person who worked with kids before even if she doesn’t have experience in being a
shadow, being a mother. She is a mom of two. | think it is important because she will know what
I'm going through. Take her and teach her your own way and your child’s way. She is an
extrovert person and this is what my child’s need”

P5: “we only had this lady and she is caring. She was not experienced and she is fond of my
daughter. And she was willing to learn. | gave her books. She studied by herself. I was lucky
because this lady was willing to learn with us and she was attentive to my daughter. Yes, caring
for the child, seeing the child behind the disability. I mean not looking at the disability but at the
child and trying to see the potential the child has and trying to work on that ”

With P3 and P5, another shadow’s characteristic seemed to matter to parents which is the

shadow potential and exerted effort to learn for the best interest of the child. Again, in these

scenario, professional and educational background did not count for the parents.

Another aspect was the age. P1 wanted someone who is mature and has a stability in her
family’s life.

P1: “age plays a role. A younger shadow would have some negatives. Like dating. Shadow
teacher has to have a familial stability. She should have a husband and kids because she would
think like a mother and she would feel what I’'m going through as a mum. Of course there are
exceptions. ”
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A parent had minimum selection criteria pertaining to the shadow teacher’s education,
background and experience.

P2: “I was looking for someone who studied at a university or college level, with “a little bit of
background in the field of education, not necessarily special needs field, maybe with some work
she has done in nurseries or schools back in her country”

Some other parents left the selection on the community service provider’s decision given that
they were the expert.

P6: “for the recruitment, (the center director) would know better as she has all the
requirements. I can only judge the shadow after she works with my child”

It is evident the differences in parents’ perspectives with regards to shadow teacher’s
characteristics in the recruitment process and how these differences are related to the hiring
scenario adopted by parents but also to individual preferences. Some parents who hired directly
the shadow teacher were part of or even led the decision-making and had explicit expectations
and requirements for choosing a shadow; other parents worked collaboratively with their
community service provider to be able to validate the choice made and some other thought that
that their input was not relevant at this stage and left the responsibility to the contracted

community service provider.

4.2.3. Theme 3: Shadow teacher’s impact
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This theme reflects the parents’ perspectives on how the shadow teacher contributed to the
inclusion of their children, what roles she has engaged in to support the child’s inclusion and

what are some of drawbacks emerging from their experience with the shadow teacher provision.

4.2.3.1. Value, respect and acknowledgment

The majority of parents valued and acknowledged the shadow teacher’s central role in the
inclusion journey of their child.

P5: “this lady turned out to be an amazing help, an amazing person and a great shadow. We
learned together about “our” child without a piece of paper that qualifies her. We had her she
had us.”

This parent exemplifies how valuable the shadow is for this family.
P3: “thank God she was there honestly or else I don’t know what my son is doing”
Only one parent questioned the value added by the shadow teacher.

P2: “I asked her to define the value of her time spent with my kid. Most of the time is lost during
transportation, school activities, and attending therapy sessions. Wat is your actual time with my
kid? She was not able to answer me. Even in the classroom, they (the shadow teachers) need to
deliver minimum support to my kids so they are asked to support other kids. Thank God my kids
are advanced.

4.2.3.2. Contribution to inclusion
The majority of the parents highlighted the remarkable contribution of the shadow in the areas
of social inclusion, social interaction with peers and communication with peers and teachers,

which was the man are of contribution highlighted by parents.
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P5: “she is definitely my child’s hands and voice. She helped her to play with others like
throwing the ball. And whenever the teacher asks a question to my child, my child can
communicate somehow by making choices with the flashcards she offers her. And most of the
time the answers’ options are right. And because she is so nice with the children, they love her
so they stay close to her and she teachers them how to interact with my child/ she also explains
to them how to deal with my child”

P1l: “the shadow facilitated communication between my child and the other classmates since my
child did not have initially a lot of vocabulary. Also the shadow introduced my child to the other
kids and pushed her to socialize. And in fact, she made friends.”

A parent also acknowledged shadow teachers’ contribution in managing child’s behavior and in

the toilet training.

P7:” she decreased 40% of the behavioral issues and tantrums and also helped in the bathroom
training”

Another parent acknowledged the shadow teacher’s contribution in teaching her child academics.
Furthermore, one mother stated how the shadow gives tips to the teacher who is not involved

with her child because she doesn’t have the skills and she doesn’t know how.

’

P6: “she taught him phonics.’

A parent acknowledged how the shadow advocated her child’s participation in class and with her

peers.

P4: “during teaching time, the shadow tells the teacher to involve the child and give her a turn
on the teaching board and she puts her in the group with the girls and make sure she is always
with them in class and not outside of the class. ”
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The same mother who questioned the value added of the shadow teacher did not see a direct
contribution yet on the inclusion of her triplets.

P2: “I don’t know. For me they are still not getting the direct instruction from the teacher. 1

’

would say they are included when they don’t need a shadow.’

4.2.3.3. Role of child’s protector

A noteworthy finding is that many parents expressed how their children’s safety and emotional
well-being is safeguarded by the presence of the shadow teacher in school. Which raises a
question about the trust the parents have with the general education learning environment to
ensure all children are safe and emotionally well.

P3: “my child might be even abused. There are kids that are abused in year 1. And I think my son
is protected because there is someone after him especially that my child cannot tell you if he is
being abused, because of the shadow nobody can touch him, I feel safe.”

P1: “she used to protect my child from naughty kids. Even I’'m psychologically more relieved
knowing that there is someone with my child protecting her from bullying. One incident can
affect my child’s future”

P7 reports how she got to know from the shadow that the Arabic teacher disregarded her son in
the class and did not treat him as others which impacted his emotional well-being.

P7: “my child was put as a chair in the class and he was devastated. The shadow was my eye
there and she told me.”
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4.2.3.4. Role of “link” between the parents and the school
All parents reported daily exchanges with shadows to check how their child is doing in school.
Some of them used communication via WhatsApp; others communicated at drop off and pick

up timings. Parents value the link the shadow assumes between them and the school.

P3: “the good thing about it I know what is happening in school. I have pictures and videos.”

4.2.3.5. Overreliance and dependency

While most of the parents acknowledged the contribution of the shadow teacher in their
children’s inclusion, the majority were worried about the dependency of their child on the
shadow and worked hard with the school and with the shadow to plan fading out, to set roles
between teacher and shadow teacher. This dimension encompasses elements pertaining to role
definition and differentiation, training, supervision, monitoring and ethical considerations.

P7: “I noticed that my child kept saying no I can’t. I went to school and they told that the shadow
is glued to my child and he is depending on her to do everything for him.”

P2: “she needs to be more trained when to step back. But also, if the child is independent, she
would think I might not need her any longer and she would fear this.”

P2 statement includes another ethical dimension and raise a question about performance

monitoring to ensure shadow are performing for the best of the child and not their best.
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Parents were so happy when the shadow was assigned to the whole classroom and not to their
child only. This practice was rarely reported in the parents’ experience. However, it does reflect
parents’ awareness and eagerness to help their child be independent.

P2: 1 was so happy to hear from one of the teacher that the shadow is not assisting my child
anymore. She is assisting other kids. Teacher, shadow teacher and assistant teacher made kids
rotate on different stations/counters in class. My child was able to generalize and was not
obsessed with the shadow’s presence”

4.2.3.6. Culture, language and gender

All the shadow teachers reported by participants were female. And the majority were from the
Philippines. Only one shadow was from an Arab country. Parents experienced some difficulties
pertaining to culture, language and gender.

A parent highlighted the poor English language skills of the shadow.

P2: “even though she has a nursing certificate, she can form a full correct sentence. I thought
she barely can deliver the message to me, how can my kid get the information from her?”

She also highlighted the gender issue that was brought to her attention by the father of the
triplets.
P2: “he said to me they are boys and their private parts should not be seen by a female. And he

was right”

Another parent mentioned some cultural differences that she had to address directly with the
shadow.

P1: “Don’t allow her to kiss boys as part of socializing. It is ok with girls but not with boys”
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4.2.3.7. Training, supervision and team work

Findings showed discrepancies in the level of training and supervision received by the shadow
and the teamwork functioning between the school, parents and shadow teacher. And there were
three main factors that shaped these variables: the hiring scenario, the involvement of an
additional community service provider to assume this role and the active role and responsiveness
of the school’s learning support unit.

However, parents thought that these elements are key factors for a successful experience and an
effective practice.

P6: “the experience was successful because the shadow is part of a comprehensive program with
proper training and supervision, she is part of the package”

P2: “when therapists used to come to observe in class and at home, they were giving the shadow
the rules and the procedures. Now I'm lacking this with the new provider. I wish I can replicate

(name of the service provider)”

P1; “(the community service provider) told me I need to get a shadow before the beginning of the
academic year so they can train her... the therapist used to give the shdow tips.”

4.2.4. Recommendations emerging from parents’ experience

Based on the journey that parents experienced with shadow teachers provision, they have
advanced recommendations and suggestions to address the deficiencies they have faced

throughout the process and to improve the effectiveness of shadow teachers’ practice. These
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recommendations feed into four main areas: regulatory framework of the profession of shadow

teacher, training, schools’ roles and responsibilities and funding

4.2.4.1. Aregulatory framework for the profession of “shadow teacher”

Parents uniformly called for measures to regulate the profession and the employment of shadow
teachers. These measures include:
- Establishing a government authority to oversee the hiring and the recruitment process
of shadow teachers

P2: “a process similar to the KHDA overseeing private schools and how they recruit teachers
and nurses”

- Identifying providers or entities that are recognized and supervised by a government

authority to serve as providers for qualified and trustworthy “shadow teachers”.

P1: “since the ministry of education is going forward with the inclusive education, they have to
tell us who are the trustworthy and the guaranteed entities to go to, to get shadow teachers.”

P2 suggested to have a portal to go search for certified shadow teachers instead so parents can

subscribe and access this portal instead of going to business-oriented websites.

- Control of the market price for shadow teachers

P1:” the ministry needs to control the prices. The range of prices present significant variability”
P6: “work on the cost because it is a tragedy”

- Setting clear roles and responsibilities
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PLl: “the minority should set the responsibilities and the duties for both parties. So it is fair for
both (meaning shadow and parents)

- Performance monitoring and quality check mechanisms

P1: “very similar to the schools’ inspection done by KHDA. As a parent, I'm not aware how the
shadow is performing. Is she doing a good job? There should be inspection on the shadows so
they commit because they know that there is a body following up and monitoring. At least I
would know who did well and who didn’t, shadow? School? And I take the necessary actions”

- Establishing minimum standards to qualify for the job of shadow teacher

P2: “as a start to get a certification in order to get the label of a shadow”

4.2.4.2. Shadow teacher’s training

The majority of parents emphasized the importance of shadow teachers’ trainings and they
emphasized on the “quality” of the trainings covering the broad range of needs of students with

SEND.

PS: “there should be training in each different syndrome because not all children are the same.
A child with down syndrome has different needs than a child with autism. Here they just get a
diploma after attending one or two weekends of training”

4.2.4.3. Government funding

Some parents recommended that the government should fund all or part of the cost of shadow
teacher.

P3: “we pay a lot of money. At least the expense of a shadow to be taken out of our chest.”
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4.2.4.4. Schools’ responsibilities

The majority of parents recommended schools to take more responsibility towards the provision
of effective support to children with SEND.

A mother highlighted the importance of having teacher assistants in public schools which could
replace the shadow teacher.

P4: “if each classroom has an assistant teacher, this would solve the issue of shadow teacher”

Another option suggested by a parent is to have the shadow teacher as part of the school support
package.

P2: “instead of putting the parents in the hassle of looking for shadow teacher, let the school
provides shadows within the package. If shadows are registered within the school, they will get
training and many advantages.”

The themes and sub-themes identified and described above shed the light on the perspectives of
parents with regards to their experience with shadow teachers’ provision, including the nature of
this experience, the success factors and challenges that emerged and the recommendations that
they advanced. The following description take all the input and generate the “essence” of this
experience.

Parents’ experience with shadow teachers’ provisions is not an easy journey. Although each
experience unfolds its own components, a shared essence lies at the heart of these experiences
which is the parents’ determination to enable their children reach their fullest potential and

access an inclusive education alongside their peers. While providing shadow teacher was their
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ticket to include their children in mainstream schools, it involved challenges that they tried to
overcome. But it also generated a sense of fulfilment and normalization. In a way, shadow
teachers’ provision, for parents, is a double-edged sword.

From one side, parents had to engage in a constant and ongoing troubleshooting of the
deficiencies in the education system that is lagging in providing uniformly the necessary support
to meet the needs of all students. Parents in this journey demonstrated resilience that enabled
them to travel the education system, advocate their children’s right to inclusion and problem-
solve to come up with necessary measures to mitigate the challenges and address the drawbacks
that exist in the education system. This is the onus associated with this experience. Nevertheless,
parents took in this burden to witness the other side of the coin.

The other side of the coin is the unique success story of each and every child that gives
validation to parents that their children are recognized as valuable and capable individuals which

make all their exerted efforts in this journey worth it.

5. Discussion

The primary purpose of this study was to explore and understand the experiences of parents of
children with SEND with shadow teachers’ provision in the mainstream schools in Dubai.
Despite the unique context of paraeducators’ provision in Dubai (mainly in the area of
hiring/employment procedures and related contractual aspects as well as funding scheme), data
disclosed that parents’ experiences and perspectives encompass themes that concur with a

number of key findings from the literature on paraeducators’ support. Nevertheless, particular
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themes emerged that were highly linked to the cultural context but also to the immature sector in
the area of inclusive education in Dubai.

This section aims to elaborate on these aspects.

This study validated that shadow teachers’ provision is “the solution” and the common “quick-
fix response” adopted by the schools to meet the obligation to include children with SEND
especially with the legal framework that exists in support of inclusive education; which concur
with the literature findings (Abbott, McConkey & Dobbins 2011, Butt 2016, Devecchi et al.
2012, Blatchford et al. 2009, Webster et al. 2010). The difference is that, worldwide, it is the
government and the schools’ responsibilities to employ and fund paraeducators. This is not the
case in Dubai where parents are required to assume this responsibility. This shift in responsibility
had serious implications on the parents’ experiences and revealed additional layers of challenges
and burdens that are unique to Dubai context.

Among these challenges, the most prominent one pertains to the employment and hiring process
of shadow teachers and the related contractual and administrative issues as well as the associated
financial burden.

An additional component associated to this shift in responsibility is the constant worry parents
face regarding the suitability and the safety of the choice they made for selecting a particular
shadow teacher. For parents, it is a risk they are taking and they don’t have any reference
authority that could guide them in this process of selection and provides them with warranties for

qualified and trustworthy shadow teachers. One of the interviewed service providers validated
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this finding and commented on it by stating: “it is a gambling game.” Furthermore, parents
sometimes have to accept poor quality

As for parents who opted to employ shadow teacher through a contracted community service
provider (the second hiring scenario), they face exploitation as agencies tend to be business-
driven and parents are intimidated to ask for their rights as they feel they have limited or no other
choices and can’t jeopardize losing the shadow teacher putting again their child at risk of being
out of school. A striking quote from an interviewed service provider describe the situation of the
parents in this scenario: “parents are at gun point”.

The unrecognized and un-regulated status of this profession explains both scenarios echoing a
quote from an interviewed service provider: “this is not a profession that is listed. This is an
“under” the carpet profession.”

Moreover, this study revealed another dimension to the problem of retention and turnover. While
other studies have highlighted the problem of paraeducators’ retention and turnover (Giangreco,
Suter & Doyle 2010), this study revealed again an associated additional burden on the parents on
an emotional level as this means that their child will be out of school again till recruiting another
shadow teacher as well as having to go through the hassle of finding a shadow teacher with no
prior notice and on a financial level with the market’s demand and competitiveness for shadow
teachers.

To end with the implications stemming from the shift in responsibility of employing shadow
teacher, a distinct type of parent-shadow teacher relationship emerged from the study and was

not described in the literature which represents an employer-employee relationship.
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As for the role and utilization of shadow teachers, shadow teachers in Dubai are assuming the
main responsibility of dealing with and teaching students with SEND which corresponds with
the findings from the literature (Webster et al. 2011) and role differentiation between shadow
teacher and general education teacher seems equally problematic. However, there is an additional
feature associated to shadow teacher’s utilization that emerged from this study and was not
described in the literature, which includes, in some instances, the shadow teacher’s assuming
afterschool duties as well duties during school breaks alongside the assigned child with SEND.
These duties can take the form of attending therapy sessions, accompanying the child and the
family in trips and outings, and caregiving hours. This factor increases the role confusion
associated to paraeducators (Butt 2016) and warrants to be addressed in the context of the
recognition and regulation of the profession including defining roles and responsibilities.
Continuing on the role of shadow teachers, this study highlights a new role perceived and highly
valued by parents in Dubai which is the role of the protector. In line with the finding by Gaad
(2004b) reporting parents’ concerns regarding bullying their children in schools, some parents
consider that the presence of shadow teacher ensures that their children are protected and not
bullied. This raises questions on the poor trust parents have in the school system.

This study has also found that most parents value and acknowledge shadow teachers’
contribution in the inclusion of their children and think that the personal qualities of shadow
teachers being caring and kind is considered as a factor contributing to the success of their
experience with shadow teachers, corresponding to the findings by Chopra et al. (2004).

However, some challenges pertaining to culture differences and language skills characterized

68



Dubai context given the background and nationalities of shadow teachers that in most cases
differed from the parents’ background. This perspective has not been mentioned in the literature.
To continue on the success factors, there was also concurrence with the literature about some
other success factors that enabled a successful experience with paraeducators’ provision, namely
teamwork including collaboration and communication involving parent-teacher-paraeducator
(Devecchi et al 2012), as well as training, support and supervision of the paraeducator (Alborz et
al. 2009; Webster et al. 2011).

As for the recommendations advanced by parents, they were all unique to Dubai context given
the uniqueness of the shadow teachers employment scenarios.

This research studied individuals who have all experienced the same phenomenon which is the
shadow teachers’ provision with the aim of understanding the nature of their experience, the
success factors, the challenges and the recommendations associated to their experience. While a
number of findings from this study concurred with the literature, the unique cultural context in
Dubai and the shift of the responsibility of employing shadow teachers to parents generated new
themes pertaining mainly to additional challenges on parents.

The findings from this study shed the light on questions pertaining to the accountability of the

education system as well as the regulatory bodies.
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6. Conclusion

This study is a preliminary inquiry to explore and understand parents’ perspectives on shadow
teachers’ provision and its findings should be considered carefully. The sample consisting of 7
mothers of students with SEND cannot possibly represent all different scenarios and experiences;
To reiterate the purpose of this study and based on the specific research design adopted in this
study (phenomenology), the purpose of this study is not to generalize findings but rather to
reflect the essence of the experience of a particular group of parents with shadow teachers’
provision.

This study has its limitations.

In fact, Creswell (2009) suggests that qualitative research should not be considered as a
replacement for quantitative inquiry. Recommendations for future research incorporating a
quantitative inquiry would allow a systematic analysis of the current situation.

Moreover, field observation of the practice in schools over a period of time as well as
longitudinal case studies would bring significant insights to what is happening in reality.
Furthermore, studying the perspectives of all stakeholders (shadow teachers, service providers,
schools’ workforce, education authorities, students with SEND...) would enable building a more
cohesive and compact description and analysis of the situation. Another avenue for research
would be assessing objectively the outcomes of students with SEND that are receiving shadow
teachers’ provisions’ to assess the effectiveness of shadow teachers’ provision.

Despite these limitations, it is hoped that the findings from this study enhance our understanding

of parents’ experiences and perspectives on shadow teachers’ provision. This study sheds the
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light on a number of ethical issues and on an accountability element that cannot be disregarded.
Hence the transformative lens of this study would call for action on a policy and practice level to

protect children with SEND and their parents.

e Is shadow teachers provision with the current practice or model “the solution” for
supporting children with SEND in mainstream schools? As argued by Giangreco
(1997) and Butt (2016), we should challenge the status quo and think about more
sustainable and efficient options to support the inclusion of children with SEND.

e To what extent the education system is taking the responsibility of meeting the
needs of all students? To what extent general education teachers are involved in
the teaching and learning of students with SEND rather than “hosting” these
children in their classroom? Answering these questions has implications on the
restructuring and the capacity building of the school workforce

e In the meantime, and with the fact that shadow teachers’ practice is happening,
what measures should be taken to regulate the practice (standards of practice —
regulation — monitoring and inspection mechanisms...)

e And lastly how can we alleviate the financial burden on families?

In many ways, | see this research study as opening doors to rethink shadow teachers’ provision

but also inclusion in Dubai.
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| would like to end with a quote from two mothers; one mum questioned at the end of the
interview with her: “Is inclusion really happening in Dubai or is it just an “ink on the paper”
(verbatim translation — meaning only in theory and on paper). Whereas another mum ended her
interview with a more optimistic note “there is a thing I like about this place (Dubai), things
change. When we moved here 5 years ago, almost no children with special needs were in
schools... things are changing very quickly and I have a lot of hope that this will benefit all the

society.”
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Appendix 2: Summary table of participants’ profile and interviews’

details
Participant’s Participant profile including child’s profile Interview details
identifying (duration —
initials setting)

P1 An Emirati mother of a girl with Down Syndrome Interview lasted
aged 7 years and a half currently included in a private | for 52 minutes
mainstream school in Dubai following the British and was
curriculum in Year 1 with the support of a shadow conducted at the
teacher recruited directly by parents. participant’s
Mother experienced dealing with 2 shadow teachers | home
so far both employed by parents as per a contractual
agreement of a “nanny” (by the General Directorate
of Residency and Foreign Affairs — GDRFN) under
the visa sponsorship of the family — 1 shadow teacher
who supported the child for three consecutive years
(Pre KG- KG1 and KG2 in a private mainstream
school following the American curriculum) and then
a second shadow teacher currently with the child for
the academic year 2017-2018.

P2 Emirati mother of triplets diagnosed with Autism Interview lasted
Spectrum Disorder aged 6 years and a half currently | for 1 hour 12
included in a private mainstream school in Dubai in | minutes and was
KG2 with the support of 3 shadow teachers (each conducted at the
assigned to one child) recruited directly by parents. mother’s
Mother experienced dealing with a total of 7 shadow | workplace (in a
teachers so far since her triplets were aged 4 and quiet and private
started attending nurseries. All 7 shadow teachers meeting room)
were employed by the parents as per a contractual
agreement of a “nanny” (first batch of shadow
teachers) or “private teacher” or “nurse” (second
batch) under the visa sponsorship of the family (by
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the General Directorate of Residency and Foreign
Affairs — GDRFN).

Mother tried first using her existing nannies as
shadow teachers — then move to employing allocated
persons for the job of shadow teachers.

P3 An Emirati mother of a boy aged 5 years diagnosed Interview was
with Autism Spectrum Disorder currently included in | conducted at a
Year 1 in a private mainstream school in Dubai public bookshop
following the British curriculum and he is supported | café (reserved
for the second year on a row by a shadow teacher quite area) and
recruited directly by parents. lasted for 28
The current shadow teacher is employed by parents minutes
as per a contractual agreement of a “nanny” (by the
General Directorate of Residency and Foreign
Affairs — GDRFA) under the visa sponsorship of the
family.

The mother experienced dealing first with her
existing nanny that she used to send her with her son
when he attended a mainstream nursery; and then she
employed an allocated person for the job of shadow
teacher who accompanied her son in FS2 and now in
Year 1.

P4 An Emirati mother of a girl with Down Syndrome Interview was
aged 14 years included in Grade 8 in a mainstream conducted at the
public school in Dubai with the support of a shadow | child’s school
teacher recruited directly by parents. where the
The mother experienced dealing with 2 shadow mother is a
teachers- 1 from grade 2 till grade 4 and a second one | volunteer in a
from grade 5 to date. Both were employed by parents | quiet meeting
as per a contractual agreement of a “nanny” (by the room and lasted
General Directorate of Residency and Foreign for 38 minutes
Affairs — GDRFA) under the visa sponsorship of the
family.

PS5 An expatriate mother (originally from Italy) of a girl | Interview was

aged 7 years diagnosed with Rett’s syndrome
included in year 1 in a mainstream private school in

conducted at the
parent’s home
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Dubai with the support of a shadow teacher recruited
by parents.

The same shadow supported the child for two full
years since the age of 5 years when the child started
attending an early learning center/ nursery and now
this is the third year supporting her in primary
school.

The shadow is employed by parents as per a
contractual agreement of a “nanny” (by the General
Directorate of Residency and Foreign Affairs —
GDRFA) under the visa sponsorship of the family.

and lasted 37
minutes

P6 Mother from Lebanon of a boy aged 5 years and a Interview was
half diagnosed with autism and included in a private | conducted at the
mainstream school in Dubai in Year 1 with the parents’ home
support of a shadow teacher who accompanied him and lasted for 30
for three consecutive years and this is the fourth year | minutes.
since he was enrolled in an early learning center and
then FS1 and FS2.

Shadow is employed by a center/community service
provider that offers mainly ABA and shadowing
services. And parents contracted her through the
center as part of the treatment plan of the child
provided by the center.
P7 An expatriate mother (originally from Tunisia) of a Interview was

boy aged 8 years with Down Syndrome included in
year 2 in a private mainstream school in Dubai
following the Canadian curriculum with the support
of a shadow teacher.

Mother experienced dealing with 3 main shadow
teachers as part of the support provided to her son
since he was enrolled in the school in KG1 so this is
the fourth year, with different scenarios of shadow
teachers recruitment (shadow contracted through a
community service provider and then the same
shadow working as a “freelancer” directly employed
by parents under her own visa - shadow recruited by

conducted at a
public bookshop
café (reserved
quite area) and
lasted for 1 hour
34 minutes
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parents directly — shadow ) and while searching for
shadows dealing with 1 for a brief period up to 1
weeks -
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Appendix 3: Parents’ interview protocol

An Exploratory Study on Shadow Teachers’ Provision in mainstream schools
in Dubai: Parents’ Perspectives

Semi-structured Interview Protocol
Parents’ Interview

Section 1: Interview Demographics and Introduction

Interview date:

Interview site:

Interviewer:
Interviewee/participant: relationship to child:
Interview duration: from to duration:

Interview language

Explaining the study purpose:

Thank you for agreeing to take part in this study that aims at exploring and understanding the
parents’ views on shadow teachers’ provision in the mainstream schools in Dubai. This study is
for educational purposes as part of fulfilling the requirements of a Master’s degree in Inclusive
and Special Education.

The interview should take 1 hour to complete.

Ask if the participant agrees on the use of an audio-recorder during the interview to enable
accurate transcription of the interview and hence accurate analysis. And assure the participant
that all answers provided are completely anonymous and confidential. Also, mention to
participant if they would like to have a copy of the transcription of the interview, for their
reference.

Informed consent form:

Explain the content of the form and facilitate signature (if approved by participant)
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Section 2: Interview Questions

1. Can you give me some background about yourself, your child and his/her journey in
general and in school in particular? (ice-breaking question)

Probe: child age, diagnosis, main needs, schooling history and current schooling status,
different provisions offered to the child including shadow teacher provisions (hnumber of
shadows throughout the child schooling experience and how long each shadow stayed with
the child...)

If the participant started to elaborate and talk freely about his/her experience with shadow
teachers provision, allow all the time required

2. What is your experience with shadow teacher’s provision?

Probe: What drove you to get a shadow teacher?

3. How do you describe your experience with the shadow teacher provision across the
different stages you have been through?

Probe: if positive experience, ask why?
if negative experience, ask why?
What factors/situations influenced your experience with shadow teachers provision?
How does the shadow teacher contribute to the inclusive education of your child?
(role of the shadow)

4. In your experience, what are the factors that enabled a successful experience with
shadow teachers’ provisions?

5. In your experience, what are the challenges you have faced with shadow teachers’
provision?

Probes for question 4 and 5: In the case where participant was not articulate and did not
elaborate on specific details, elicit participant’s views on the following aspects:

- the hiring or recruitment process
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- the cost of hiring a shadow teacher

- shadow teacher’s educational background, skills set, experience, age ....

- School collaboration and support

- the extent and the level of training and supervision received by shadow teacher
- other external providers

- Does the gender factor of the shadow pose any challenges?

- What about the language of the child and the language provided by the shadow?

6. Do you have any suggestions and recommendations to improve shadow teachers’
practice in Dubai schools?

7. Do you have any other comments?

Section 3: wrap-up
A thank you note and end the interview.
Explanation of next steps:

- follow-up phone interview to check the accuracy of the findings from the interview
- sharing the major findings after the thesis completion

Section 4: any supportive documents

Log of any documentation provided to be used as document analysis strategy
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Appendix 4: Parents’ informed consent form

Parents’ Consent Form for Participation in a Research Study

An Exploratory Study on Shadow Teachers’ Provision in mainstream schools
in Dubai: Parents’ Perspectives

Introduction

My name is Nancy ElKaraan and I’'m conducing a research study on Shadow Teachers’
Provision in Mainstream Schools in Dubai from the Perspectives of Parents, as a requisite
component of the dissertation that | will be submitting to the British University in Dubai in
Partial Fulfilment of the Requirements of a Master’s Degree of Education in Special and
Inclusive Education at the end of October 2017.

You are invited to participate in this study because you are a parent of a child with special
educational needs or disability who has had or is currently having a shadow teacher working
with his/her child.

Before agreeing to participate in this research study, it is important that you read the information
in this research consent form so you are aware of relevant details about the study and your
participation.

This research consent form provides in a written format an explanation about the study and your
participation if you choose to participate. You are not bound to any legal obligations nor waiving
any legal rights by signing this informed consent form. Your signature means that you have
received the explanation and information needed about this research study, as well as answers to
your questions and that you agree to participate in this study.

You will obtain a copy of this form.

Purpose of the research:

This research study aims at exploring and understanding the parents’ views about shadow
teachers’ provision in mainstream school in Dubai, including a description of their experience
with shadow teacher (s), the potential factors that contribute to a successful provision, the
potential challenges that parents might have faced throughout the process, their views on how
shadow teaching contributes towards their child’s inclusive education and what
recommendations they would like to advance to improve the practice of shadow teachers in
Dubai schools.

As part of this research study, I will be interviewing 8 participants who are parents of students
with special educational needs or disability who had one or several shadow teachers working
with their child in Dubai Mainstream schools.

Participation level and Guarantee that participant can withdraw at any time
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Participation in this study is voluntary. And you can withdraw at any time you choose without
stating the reasons.
If you agree to participate, you will take part in the following activities:

10.

11.

12.
13.

14.

An interview of maximum one-hour duration that will take the format of a conversation
around the following key questions included in an interview guide:

Can you give me some background about yourself, your child and his/her journey in
general and in school in particular?

What drove you to get a shadow teacher?

How do you describe your experience with the shadow teacher provision across the
different stages you have been through?

In your opinion, what are the factors that enabled a successful experience with
shadow teachers’ provisions?
In your experience, what are the challenges faced with shadow teachers’ provision?

In your experience, how does the shadow teacher contribute to the inclusive
education of your child?

Do you have any suggestions and recommendations to improve shadow teachers’
practice in Dubai schools?

If you agree, the interview will be recorded with an audio-recorder so the information
you mention during the interview is accurately captured and analyzed at a later stage.

If you wish, you can have a copy of the transcription of the interview.

Following the data analysis and interpretation, you will be contacted via phone to have
your confirmation on the findings.

If you wish, the major findings and conclusions of the study can be shared with you after
the dissertation completion and necessary university approvals.

Risks of the study

There are no probable risks to participating. However, depending on the experience you have
encountered, you might be uncomfortable when communicating specific details or you might
experience fatigue at any stage of the interview. You have the right to interrupt the interview or
withdraw of the study at any point of time.

Benefits of the study
You will not have direct or immediate benefits from being in this study.

However, we hope that this study will shed the light on the views of parents on shadow teachers

2

provision and would contribute to a call for an improvement of shadow teachers practice.

Confidentiality
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Be assured that all information will be treated with confidentiality and anonymity.

There will be no mentioning of identifying information and pseudonyms will be used in
reporting quotes and findings from the interview.

The interview’s information, transcriptions and the recordings will be stored in a password-
protected laptop. Access to this information will only be done by the researcher and will be
deleted after dissertation completion.

Contacts
In the case where you have any further questions or queries, you may contact:
- Nancy ElKaraan (the researcher), email: nancykaraan@gmail.com or mobile number:
+971 50 568 39 78
- Professor Eman Gaad, Dean, faculty of Education, The British University in Dubai, the
dissertation advisor and supervisor, email: eman.gaad@buid.ac.ae or Tel: +971 4 279
1400 Ext: 436
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Appendix 5: Parents’ interviews’ transcriptions
P1:

Section 1: Interview information

Interview date: 17-10-2017

Interview site: Participant’s home

Interviewer: Nancy / the researcher

Interviewee/participant: P1 Relationship to child: mother
Interview duration: 52 minutes

Interview language: Arabic/English

Section 2: Interview transcription

Ot i Aty 53 dlias (NUISErY NAME) - s(esd s At Ailiaall Cilis ¢ i s &l siu-down 7 J) de jDkie 14dI4
curriculum ¢S ) sa(child’s first school name) J Lelaas Uy ylaiald b sl Lo Uy 0 meia (i lae (pdas
she did fine dses) Ly jis cul s &6 KG 1 and 2 s Pre-Kasie chliab aui o 3Y S oaglall Cadiadl 1 lai
CulS e el JUlaY Cana CoilS LAY e CulS W ia g gl CailS b sl mgiall 8 daast 6 Led g g e
led = 2 JS pull out she was fine L she 5 clelaia) Ulaa (5 s )l iy la 5 0S8 A 53 the lowest
Vgl 50 el e g las )Y 1k uaey they were sorry that we left s s G il s ) sedie il

)5 sm Cpany U Caia W shas jead) G Uy s xeia(child’s current school name) () Ll | Ll 5Dla

z ssk(child name) 13 €l L a5 W AT i year 1 4al e cosllal &5 L () 5 s transition time
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ped daals Juanty g skt a8 g )0 (panm () 5S5 i il el i jee (5 sine Siags Lo 4l agialS | year 2
Jyear 1 (& oa ol 5 sl

ao¥ 43l Loy 8l jaa(child’s first school name)w i) Lo J Casall (& cany € 93l (B GUS (g B pesa Jg2

g g el A paall anle o5 S (4 slsl) special needs 5o () csbiy aa Sl 68 ol Le Ji Jay | 92l Waie (455
«ilS (child’s speech and language therapist from a community service provider ) assessment Jsf
S il 48 ali(speech and language therapist) (BB dayie dagii Clee L (child’s name) . 3252 5

| know she has Jti&(speech and language therapist) (il 15,38 aasic Support team .5 )

1u9 & . policyd) lie saa 5 ool ~Uas 06 Laxey group assessment and she did well s s potential
a8 e | Ul G 50l ) saling Lo angdl (g 53 Jlalal 8 Sy el agiulpns o Sanil) o M (i Laf agll)
G Al b G palill e dlie ) e ¢ siss she will do everything sl Ll 46adle (e 5ol s s i
child’s ) ,eelial s apaie Lgiaelue 5 du jaall W ) gat Lal () 5S35 ay Caall (e adlai &l e (& just in case <asa
S e o O 5S) name)

A&l ouata 3¥ BN (speech and language therapist) Wl €3l Gnie 4 (e (A2 prek (s gabdd) (udd culy
G s B ol e ) 5ol Lkl (name of another of a child with SEN) .cleas La Gy Ly paid ALBIL 5l g
o2 PG Lgaa lee il sis 3 child name g i dblaeal) Lead ) (Silany Wi gla 5 5aa 5 < yia) Ul Dl
aial Lo 5 Leling ) visit visa (e Caa ) 5 al ) 5 a lail) flgaa Bladll jla i Anld flgtuda 9d
O ) el e dd8Y) Lelilee 5 IS 533, L8 5 (Child’s speech and language therapist)
gossiping with other shadows, not paying attentiontesa 43 ciasSlall (s L oS nursery cixJune
Adglal 8 ) gy da s A8y yhay ilaa Dl Lelial iS50 il A yaall 5 oy sall 5 alll sy Lo dgan) sl cany Ul
SY) oIS flexible sla s (A g sl Ga Ul 5 Lesiehs 5 3 omy 55 (o2 OS5 laslS Lo i ) (pont 2lSE

all school days and after school she has to review with (child’s name) for an (i ge OS5 L) lalas
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ok as long as you will Letil8 nap 3ai sl sl Ul 8 sy around 1 o=lss ouiss WS, hour at home
(Child’s speech and (b (el CilS 53 il e 48 ey a3l is5 speech and language therapist
lu S 5 lgs (child’s name) s Jdal) 5 (Child’s name) s dss i3S CulS 5 4 58 Janguage therapist)
Allaall s . bonUses b Lk 52500 o ¥ €l Ul salary oudi L G L ial) Guy YOSy e OIS
e sl kil she met other shadows 4w el caal ) Ll lalas i) Ul € winter, spring, summer breaks
a3 Y13 G OK 3_silase Ul i€ 13) A yaall cdlae YA () Gy alal) g Uil c0Uae 54l b e S S8
ALY ) Jle GOl ) Walee i lales 7 553 s Lixie (child’s name) <asall 8120 9 (e Cuil
.long day se lebu 3 Ga g3l (child’s name) oo s (e Adbaall & Jiay

zoall 8 deludl 8 aa s Y asdll iy as 51 8-30 5 vacation z s b oelal o e cullay il Al JLa g
A S Ul al) (g Boka 8 ) el 130 (iny B () e ool 4 3 B e o i) L emaill Lk
oo sl 2 aglill A jaal) ) al sall dglay YD @ gy el e 48 je A8 5 (uedl) o 52 8-30 emaild) ik o
23¥ (child’s  school name)du 43 g o2 lala ¥ Y I8 | gals Jeasi Wl a sl (child’s name) <L)
(child’s current school name) policy is to have a shadow? (s _ salil)

S OV sy | IS Was il 5 i peaiia Lind A paall o 3 gai a3 Lealid fun 2 ae JY1 g sa) LIS aa
sy ol as G eihand JI s dabudl 8 0 656 staff JS cue gl U5l 4)le 5o glats ovdWa (e 83a 5 ae
she said | have some bad news, the shadow called and resigned ke 3 ki Leli yhai 5 i CwilS muall
b g Lo maall u (Sl i 4500 o4 AT Ll 5000 i b Tkl Y fils Cus b u

better ulas Koy <la wheelchairs paralyzed J ge delai cilS & 54 e Wil a0 qualifications?d)

S8 (child’s name)Jsds s=Sateacher name J < | was crushed g=dlad Lels 5334 e oo asiay offer
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el sypportive <uilss Ji Lewadls (Saa 5 is doing fine (child’s name) s assistant teacher & o=3a
(teacher (sebul soli LLi ki | oV ket 4al ja S5 (another mum’s name) . s3bi s ol 4 aanic

Sa pw Y Sl g iy die Lt s Ul sla JSU (e s @ i3)sUpport team at Jb <ulS name)

Lo Say e ) 5 s Adlimall 3 Jakall @l (<1 elliy (child’s name) Alad dailly € galal) ae ol a3 ekl Cis

5 o e a8l Lo Sl a8l La Ul o o o 50l zling iy a5 08 A yie = 5 0 Wl (S0 caring as G zlisg
Le s & (San o0l 138 a3 5oLl distractions Waie 2 she did well in the school Wil a2 5 .Y J i

Y Ll Dlie clalill dpilly A8 Sy 8 5 Y U1 e shadow loadd) z=a b (child’s name) oS! zlias
.l ae A5 e sOCHaliZINGd) (ea Kissing boys Ledas

§ 5l pa Fladll Jal g2

25¥ dating dade sl 4l Gl jrea Ll aa lgidie A Golaill JIA (e 5 lalae carad dcad) s ad )
el & AT she thinks as @ mother &Y st Jalall e 58 55 ¢y &3z 5 baaie Llile 5 i o 55 5ol
Ayt g aaldH oS Ca i alS Ul o et ol [z 3 ladie danali Lepund 400 8 gie L 5oLl

13),child’s name))J alS & iy Ul LhilE 5 5aL3S (e dhaal Leille (Lt Jalsn 8 Le i e 5 Jin Ay yal
sinap bk <l e 2S5 agla Le g o dla WIS iy 68 (child’s name) die 4gisde o8 ol o A< dlaie
child’s ) ¢ A paall Al 0 (g2 Ll Lo (5 s LBl aal g 2 A o = 5 8 Culla B je (& 28l S8 ki
and it was s s g sl cliab 5 L S8 (school principal) o= name)will stay home for 1 week
. ok

| (AilE 5500 A 5 e Le (IS Sie notice ke Lo Ll Leale 385 ) G 4850 U 2 1) 2 30 Sla s
ol L) e 53,8 S & special needsdl s aie L falide 55 will take care of (child’s name)

G el 5 leihas 4 el (B3 g 5 ((Child’s speech and language therapist) <ulS Slguo OIS (e Auedl

(Child’s speech 325> 50 <ilS 83 ye = 5 53 Wl within summer break she got her training 6 el )l
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80050 (anm Abalill Adaal) Zlail (i s jie $Ag 2l il adl a5 0 | tips Lekaxi and language therapist)
2y o 3 Sl paall Ba &l 53 (g g breakd) e ) 35l S like @ must o585 5 Jall Clalaal cu o ) 5 o

Lo (5 s LB a5 (5L a4 50L&l (3a 53 &5 s (child’s first school) 2 . saball
53Vl e asi Wl Free training for all the shadows from 2h15 till 4 .cisedie i (e salil) daaa aic
b= (child’s current school) sis afief Lo e o) 2eal dal ja @3l aand 5 (child’s name) <o ss
waal Ul g 0 sariy I8 Sa0al) salall Y

oelyandl)

Ao U< JaY) e burden s AlSie ey sl i 5 i JSUie )5 8 (IS Lo Jas el

Child’s name daddy’s little girl, I used to be a teacher and a housewife and now we have only
T, sl aie cluls 23l 2 Y it is not enough 43 skay b (o5 A sall (e #3851 5 580 ONE iINCOME

AV S e 4l las Do 5aud 900 2508 L8 Liay 450 dudall 575000 51 50000 s saall 1) s jadll

lalaa oI5 <l Ui € her English is not fine 4l e dlaad ob gl ) (g gut culS a a5 288N 5 420
22 ad je 2l 5 salaryd! feml oV (8 Ole L s 50 IS jedall (any ) b s de Ll 5 A paall (81 o e

¢ (child’s name) ga saldd) Cradlu (s

her shadow used to , to push her Lasiy s lay (ST delaia) (child’s name) 4 laiay) 4alill (1

qUEUE b Creiile B e 3 Bl Livie (5 5iu) Slad s introduce the other kids and push her to socialize
Lo Aday ey SHIE (child’s name) il ge dle aly & OIS 5 lill Caia 5 a¥ O Coia AT Canall (g 5a s
) U8 aels 535 4 5 (child’s name) ae W s s s e JULYI sl Lgie 5 galall Lo 5l el Jand 7 S

ilia &g gl g8 o wide vocab which caused a lack of communication i (\S )(child’s name

> i) Jie (Child’s name) s JElY) G Jua )
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child’s name)) <iae Lo i saaSll 8 4 jaall o 5l i child’s name)) e 4 585 o o5 g a5 CulS Lali (1
Miss xie Ayl 5 Ul S Aol 3 Ll La of i

agd 4 (child’s name) sl (lie instructionsd) aed sl culss caglle e 4 a4l accent caall Jal

to selulaasas 58l i il s when she is in need Jaxi aSi 5 dsaaill Luleall 8 sacbise 2l 5 iy Ayl
(name of another shadow teacher for 2ts .naughty kids o Lesd <ilS, prevent incidents with boys
Obie "o o5 (5 s S L child’s shadow gliie Juanis 5ald oy 13 Leillu L xie 4aY JB another child)
ddiahe o S child’s name)) g 2 8 (58 Wl dpudil) sl Ul s S gl lie W salews (child’s name)
(e DU Aalaal) | i 5 el S ADELY) (g grady Lehiiae e il aal s Gula (Sae (lSe JS 2 bullying ST

ok (o et il 1Y) Addaadll Y (s Special needs | shiivy agi) (e o Il fei adi s g & ol s g i

2y g Ch gl & (adlA school sessions saad ilS Child’s speech and language therapist)) .Wlee Jalats
As el i o WIS G pay el el i Lphae | Ul 25 JS 85 5 8 Jaai Adal) alds L

Jaxi galall 5 dalaall (e Claglatl) 24l (child’s name) $4alaalls ( child’s name) 428s e A galal) aga g
Aalrall pa pilie Juai Y Ga aad oa i Lt plan caalily (558 allai Lz SigNS (A 5 denld Le Led) s 1)

fllua i

Cilgal) 5als ¢ smms Cns e JAY) (gl Aals dgan (8 05 (g s e sigme i) ala e s ) 35l (g e J

we are taking a risk but e (s} Sl San Ul o (Silany (8aa i) (51 Laale (saaind (Saa A & garadll
Blaine oS8 Ledle () 68 i L | saaats 55| ) cilead) ALlalL, what to do? | have no better option

when you take your share when this Kid is young you make a 2l s sl aulii ;a8 5 susi s ) 5l

die b e 058 0Se backgroundd) e e 4isS e salal) aaly 5eY) 513 | benefit for the country

50558 il shieS 5 phagll Jhe e Uslia oy Le ol obaa alaall 7 g s el 3 Jysha g oy (ol Apusds
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LA axd g JaY) uai e backgroundd) 4l (e ssball cuas I cleall e ()68 58 oK) e o3 Jsl a3Y
leall

e Sy 5 Jleasl) 22835 ) )5l A glita a1 5000 284 2 A 58000 U Cliuld | HlenYU aSam s

il daliae 6 clallal Wy Janallas ¥ cilad 5l iny 5oLl Jle il 5 andll

13} o yai Le g9 50 5 Jiball e 13 sl all aladl AY W) ol ) ga¥113) oy Lo yel 40 5S Ul galiall dalia m 5 e
O3 4 el 2 3 Jie s he doing a good job? saball 13) i daiaall dgall Y ol 5oLl 3 ga 5 dgss #ladll
SIS (i (o iy Ul AL o) i dgn 8 4l i ymy Ll o 3l sy 503N e 48 ) d Lo (il G plad) e 448
5 heis useless <ol (adA sady L g ane Ol gine 4 g2l Juzaty Lo Jan € gal&1 5ifleua) oo cudld Lo da jaal) Ja

,)Ai)]\ &l

Section 3: log of documents provided by participant

N/A
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P2:

Section 1: Interview Demographics

Interview date: 15-10-2017

Interview site: Participant’s office at workplace

Interviewer: Nancy / the researcher

Interviewee/participant: P2 Relationship to children: mother
Interview duration: 1 hour 12 minutes

Interview language: Arabic/English

Section 2: Interview transcription
Background
triplets they came into my second pregnancy s ¥ sl Jlaki 6 of Ui
up to 2 years they were fine

they were not responding we felt N0t ageuhs aeliali Jay (33 yladll (s 8l () 5 68 La S (a2
ool ally U8 Lins o cilla e Q1S5 IS Lo dblae J5Y) (5205 Sasimilar things but same features
Al A3 o Balially Wl shail) 8 il 6 gl LlaaY Allall i speech delay 8 43) ¢ il
Lo Lany 5o Il U4 i term sl 3 nursery (8 salilas gt Ly 55 (a5 4w e S (5 55 nUIrsery
there is something different e 8158 nurseryd & ou) 582 1 Y 5 psychiatrist i Y 5 Llas
they are not behaving well they are being in a corner they are just drinking their milk they

they increased our concern at home. LY sl cedare just interested in one kind of toys
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<y Ul A (e Wy o oilla (a8 530S (b jlay g LS8 5 ) 2 gl luall 5 &y peall IS S ¢ )
(Name of the ) 4 _»==ll <8 swhich is along with our budget so | used to take them S » e

first community service provider to deliver therapy for the triplets

LS Lo s Ledians US ) frustrationd! cu s high 5 1 salad Ga (Jue Ul sed 6 JD&3 sl 38 e Il (sled

sl e Ul i€ Lale o o8 A gl oany ) Jalall 8 Jala Ul ) 5 el Gl ing 953 IS Y i yas

(the name of a particular adse sl e s research | read a lot through websites s suf sl

government agency)

| was just trying my luck everywhere. bas & pa (oo S8 Llaid Jad ally culéd

(Name of the first 2 sessions JI LleS (paas Sial Gl Cuns Ul G234 cuals 5 s Ll
shadow <usi sl sorry nursery ¥ s¥) alki 43 & yal 4,04 community service provider )

shall I send the nanny? one (= shadow (= s i) Lilisaal s <lS L Jsf shadowd) s ssé

nanny from home also will not be enough I have 3.

el (i cull i i they are copying each other (Sas <ié classroomd) (s 8 23DE0 | S Jf

observation the same each J! JSé class aa s JS aaliliad aa slhoad) cilié ¢ 2l (i nurseryd! o8 2z
5 a5 g L Ly 8 _ixy G teacher has the same observation somehow near to each other

nursery not willing to coop let’s move to the next J LlSs Lild 41 SN (1o iy 5 & oy

step so we started looking for a psychiatrist we went to the government root we have
done the hearing test we were at least in the right track.

o 8 5 Aall they live the frustration they want to try everything ot s seal Ul cilela

o) o iy sTial Lo il gl (sla S Llili ol g 8 e o S g ) g 8] Qe dany Ul i )
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daY i 53 5 ABA U oe < e 5 (second community provider) & <l o Ul iay ABA
o 33a 5 | was asked again to bring a shadow «ltia s 3Lall ) shaie 5y Audall 3 (o ga ge ) 535S
we can Awlall o5 pmns 5% L Y 59113 45 (second community provider) (8 cxl sl
Olie S S gl (B ol S el bl 8 e 8l (i aead 5 dudall jeasii afford a shadow
concept they cannot stay all day with the child so | bring someone and they will train J!
her and | can use her somewhere else.

9 sha (s nursery dw b | 58 L

O 5 4 eal o saishifting nurseries oS, 518 LY

on-off nurseries different nurseries | have tried. o 532.5 e

.palza 8352 50 Shadow —uls

(second (A& 8 a3 cd g shadow s> shadow s ol agealls ALIG nurseryd) ey ay

™ sl community service provider)

L cluls one on onegis aadie | sed 6 leS (irst community service provider) s Leisd o Y
G g e sl (38 A Tl (a5 shadow Lie Gl | 538

S las| 1 43S (a8 (second community service provider) s 3 i i g shadowd) 43l
Cotias 4 Ly 5

2shadow ¢l aj¥ i gltd ¢y g

(second community agsle J8 sla 5 4nb saal 5 aghins nUISEryd) la (s agif s Lo axy i aad
e dal e s Sacls owner J) wasll juall as (nursery name) L) O\S service provider
she was working with special needs kids (second community service provider) J: <l

418 aal 5 JS Gplaas Jla otip 1S Lilad feeling J) Waiad () se 4 j2e (& L back in UK
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s pendid G slan O 58 ym a3V B i aall) 5 oa S Al s (B8 US| (anid (8ali Y separate
.how many nannies you will put at the ¢4

.end you have to make them ready

) sl ol L Lelilsd jt was more one on one sessions 16 session with extensive therapylae
why would I fight for school let I make them ready then I shift them to the nursery zla:
< ) 1 5ils ) agd (second community service provider)w: 5 se¥) ale 3 dkala <€ esset up.

we need to include them in this nursery whenever we have put them ina ol cas¥)
nursery we asked for a shadow teacher.

ald 5 galy Jin g il la i (Nursery name) | went to 3 different branches i) Uil s,
please do some effort from your side | will put on a fdus L sla (il (ol 5 Jitns sl g 4l

they offered me a shadow from s aa |5 sl Lad i slad 2xs &2l 3l G shadow teacher
costly oS their side

inasense Jikll xie conflict of interest ¢lSé 4w ol 513y 5 nanny to be trained cus Ul e a sy
of he sees the teacher as a nanny at home washing his hands showering him feeding him.
2 )5 )5 Basx s BIsa 5 oA Sra he doesn’t have that barrierted sy aa A jaall & aan
you arekle ¢ i cn s 3 (the participant name) 1518 a¥ 530 2 55 S jall &l

giving her first of all more than her capacity you are asking her to do different things

for me whenever she is outside dxi W) )5 iz (5 susi 5 Jusk a 3¥ ol w53 Al ) iny
house chores but | was wrong at that time Wwaic L = the home she’s doing fine
meaning sometimes every human being has a capacity.

shadow?4 agas nannyd) b iy
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nursery.« 1S < s Ly jis pai s dis
| started interviewing through (online website for classified ads for jobs) &5
Lelll Jisearch spam  JI Gkl shadow <iidle) € (the online website) o Gslala 1 598 s
30 ¢v’s you have to pay some dollars, 43 financial s ol (online website)
10dollars only for 30 cv’s I said ok
| went to ( Names of two other alternative online website for sl 8 Ji 5 Sl
advertisement of shadow teachers jobs)
shadow teacher. <ll 5y a8 50 13S 48
searching you just go and register yourself as an Jb L < e <1 aay Ul Ul b gais 3 40 J g
employer and you put your criteria and they will start sending you cv’s
280 5ala La g 20 sShadow 4.lSé
saal 5 callal i€ aaxie (4<i0ne of the other part | was still searching was the maids agency
special needs as J! & s« background s Waie i (piis 2 dumala 4l background Wie
assistant 3 (w2 22l 13) o S8 e se Wl A nursery & Axidseducationd) 2 o such
salary 1000 J! \S Wlee iy alnanny J1,2000 aéal of ol s )l 8 gas OIS 5 cmlle o 53555 teacher
J s 1 35 L stask J) ol s st Le calid 2000 J L)) il s dos paall st oy g
reinforcement.
I tried converting the nanny into a shadow it didn’t work out getting someone with a
medical background, nurse assistant teacher working in educational field converting her

to a shadow didn’t work.
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o=i 4 s features did not modify much in her & G slae Loy o €sla dlaa oy (fuad

he was ok without a shadow for last term _swaie sada 5 Ay aed lall 2l gl sla e daleia
JS Led (3laia sl o SO the shadow was faded out from his daily routine last 2 months
speech s s sadll Caail al JlI aa 5a1 (name of the 4™ sibling/ brother) mb leie calll Jiay audsd
delay.

6.5 aa all S ¢ les gl

2aly(second community service provider) 2 cesll s 4 ol (name of the 4™ sibling)
service.

(name of the eldest sibling) almost 8.

I have tried different flavors of shadows and in the meantime | was also securing my
future interviewing many nurseries

it has s 5 b ais J 3Sall s Saal need to make plan b <) sis 6 a3 ¢ sk b Jae )
(name of the e 325 & Csladsimilar features of (second community service provider)
she was forwarding (saele & sl L director of the third community service provider )
(Y Ga ov’sdl 3 agdh 5 5 Le & G cv’s who were applying for positions in her center

candidates | appointed her as a shadow teacher she was having pure inclusion J& (s 83 58
or special need teacher in Philippines and she had a special need kid there she was
following.

Oe il 3 5 Sl (name of one of the triplets S) aee sl sla 53 Y FAEDE 3as) 5 Gl Slie <)
shadows | have tried for him a flavor of nannies converting into a shadow teacher first J!

I brought from Africa sometimes I think I don’t want to bring a philippino gang in my

108



aal gy gaie uilS ey 3L lsé home at the end a nationality to a nationality have that bond
Syl gl Apwin e Ll cund Ldlterm J) pals 4l jull Lald 21008 3as 5 e gy (e Baa) 5 A0S s
kg teacher, she was here in a visit visa and she was looking for a job and she was <uls
introduced to me by one of the other shadow teachers who was working as a part time
with me. | decided whenever | want to hire a teacher | wanted to have her on my visa to
have more kind of control. If a shadow is on her husband’s visa true it is less costly for

5l 4 shadow 53l s Gaall me but again anytime she can quit | felt | am not in a stage

| should maintain the turnover, 4t

I had too many organisation at home 2 nannies 3 shadows and one driver so | was having
small contract with the shadows, putting some closes for them (their time in and time out)
e ) 48le Y iy as again | asked the government | have those 3 special needs kids
what kind of visa I could offer | cannot give them housemaid visa because they are not

35 aell (e 2a NIstaying inside the home they will be using the transport they will go out
why you are travelling outside there is another fine on the elléS ¢ ) 5 5) o 1 0 agSana
parents 50000 dirhams if she was caught outside doing anything.

dalads s aqualificationd) sle <l aasie & jea Ll daljal) Call Gruadlla (o U jae e (oS Culid
&S L Lty (gaie Jasy shadow oS ) A gaie a3 Le (s Al 2 5 58 A jaal) (e gie 4y sllae o
because we are not a school we are not an organization we are g=ls (s x| 3 Silasy | 5llad
a family they are supposed to give us a nanny visa, driver visa, housemaid visa and cook

these visas are allowed for local family.
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daie ) A documentation e gl A S aa Jie dime s A 13) Waasi Nurse, teacher
(second community e Alu ) ¢ shay LailS 5 Jakall Blase d8lay 54 y0a Led) i Cilalg s fAalatla
shadow for the kid. o:abias o) service provider)
nurse so | fighted to get her a nurse visa according to her Wxie backgroundd) aee 32al
| managed to get her a nurse visa just to match cpas 38 55 2 ¥ Ul Y clie qualifications
the qualification with the visa.
So currently you have 3 shadows one under nurse visa and 2 under shadow teacher visa
9 e s sl 8 cpiile 150K a3 saelband all through interviews and then | applied
o O L o i) Wl sy 250l Q) s JiS e 55008505808 05 Adile CailS dia jaall
previous nationalities. O\S lus Ll 3 gaie cpall
shadow in all? =< L & Long journey!
Almost 7.
return J) s Wasli a 3¥ U @l a5 jae) e (e pea s Slvic el 3 ael) CiiSa (e Contract
2554 gedupadl (e updates deat oS L5 caSday in day out, I o Adlad Alales Jaticket

contract.d) 4

Only to analyze the documents can | have a copy of these contracts? yes sure

| sty 5 38 el o liala aalaa |5 jumny (adas A paall (8 6 Ao Lol Sudly (e duajiall (8 aalaa 0
they need to do some homework within < 3S_all ¢ sm b ol (3 o) a5 5 ol 6 deladl
off on Saturday they <uwll as 505 Al aa il Jiag agallal o Ul el Sithe facility in home

don’t work full day only 4 hours even this distribution of hours is in the contract.
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either | pay you extra as a part time or | deduct hours from 3.4 cilelu ¢lic culla 13 <l
coming days.

Salaries ok?

salaries way above ours they go up to 7000. Jie & 3as) 5 IS 3000 adsl Gl

L 58 (567000 dadls il Lga g )

What drove you to get a shadow if we can recap the reasons?

| am not being able to be around them for that long time and as a parent I might not be accepted
3 Lto shadow my kid in school and considering the case of having 3 kids with special needs
which is still not very clear as (o¢iy e W 53 < ad o 3¥shadowd) Al e L&l 5 8 (il anid]
shadow role.

S LBl (B ye Caagll )5Sy calaal Lellan Ul cilela o) in Al (e oo JS alaty o () 3SAll g0 (S U8
they are boys their sensitive parts Jsi o5 e e aga ol sS Ul a3Y (S o L8l 138 Lale ¢ 5
isalaty e ) ) g 6 b e Cpall 1) Jsi | Jliea pall Ll ua aliishould not be seen by a female
Pass that age it will be ok for them to show their parts to anybody, in public places like in
sowe G~ <l ) 4Ll sywimming they directly remove their halves in front of everyone
introduced some kind of barrier like what’s your body we are not to show in front of everybody
some things | am still struggling with even | tell shadows that when you teach them how to
still. g & slae Q| =a shower let them wear underwear

is my eagerness to feel my kids to be normal.is) s (eSS gial glie SE) o L3l
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L il e e ad) Ll o e callay 0 13) iy

shadows ? JI e sai as S cuilS 4 jaal)

Yes and this one too. Actually the fourth point | would say any kid with special needs to
put him in an inclusion set up they will need a shadow. They do not use peer to peer

a student the same age to help support and prompt sl 8 st YL | 53 cpalishadow

him.

As an overall experience how do you describe the experience with shadow teachers?
It is not an easy one and I don’t have anywhere as authority to give you a warranty of 3 months
to return and take for a shadow I don’t have anybody to tell me if it is the right one for my child,
if her qualifications are right or fake | am just interviewing her and getting her on my own
capacity and knowledge. One of the shadows | am really happy with her work and I really want
to get her certified again all are commercial institutes no government authority that tell me we
have a pool to choose from plus
| was in touch with agencies who offer real .58 JBY) cana 5 CalSa 35 el )5S Glal
shadow teachers the expense was way beyond my limit they take percentage of the
| know a couple of 18000 dsiuls 14000 A 53,4000 <Sall (1o 4 o8l dalod cusssalary.
charges in the labor agencies but as a shadow they take a % of her salary plus ticket
saying 20000 15000 ¢ sk ilSala shadows.d! 4alall culaiusplus. .. even the agencies
Sl | 5] () gmady o8 e el 8 Wthe one we will get for you
SO Osdshn pmde p &l LY B s bl laapotential they start playing around this.

shadow teachers, 3~ < swld 3 (online website)d! 8 <lleall (8 o5 13) (pal)
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how true is that fb account? People are looking for jobs through that account. Which
authority is overseeing that? There are many many fake points
is making me more nervous, am | the only one who 3l e sl Clelu (i 3aly (g s dae 5 Ul

05054 il JY) asis thinking this way ?

What are the factors that enabled a successful shadow teacher experience?

sdic gy (San led g Le oa 5 ) sl o 53 Ul (Say Both parents should be there interviewing
Because at the end who will know the right fit for el 13¢) 4351 La Ul g8 gy dpad iS5 Hhas
that would not fit deda 53 pewsaaly L4l Smy child? The parents not an agency
my child. Parents should be more aware should be asking questions.

& 5000 < Ixb U3 The other good thing is starting with a lower salary and increasing it.
or probation period not that | am keeping them sl )l jial 58 (s adle S, ) a1 s
under threats but sometimes it helps to prove herself more.at least for3 months I will look
into your performance then | would fix your ikama. Meaning whatever it take if | need to
change you | will change you.

at least take indirect reviews (is she Wl 4 ) < 5l J ol Walae (ie BIASKing for reviews:
looking after my son ok?) sometimes the school says almost all the time she is on her
mobile so | can add a clause no mobile during working timing. Those kinds of things |
learned throughout experience asking people, teachers, therapists working with my kids.
22N Al e Al o) Ca i e 4 The therapist has a visit once a week to the school

they were so into teaching the (second community service provider ).4The therapists

shadow other centers are lacking that.
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(in the actual third community service provide) , | am lacking that kind of (8 ¥ sl sl
hands on training for shadow so when | tell them give the shadows targets, let her work
with the kid they say no first the child should generalize this theory in the center then he
ABA? The main target isto J) s& s i3 (Seawill generalize it somewhere else.
generalize so go ahead and start

AL ALY 5l Jsllad o sual) 85 e Al ()5 s aSlal £ saal) 35 e 1 sie (e Adaiil) sl

center based I don’t have any issue o shs

G 9h dase g Ay ail) plad (el bl g Jaids ae (S shadow J) <y £ o G O S8 o)
Lcibaaity

they were kind of giving the rules and procedures for <l be ¢ sas palladl W 5 a
shadows how to run these group sessions when they are away what | am lacking in (the
actual third community service provider) is they come home and run the sessions
themselves for me it is a different experience altogether I cannot replicate (the second
community service provider) everywhere. Being a parent who really had a positive
scenario with (the second community service provider) I am planning to have something

as (the second community service provider) as possible.

What are the challenges that you faced in shadow teacher provision?
Not having the entity to tell me where is the pool that I can choose from it was all a

personal effort.
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Another challenge would be not knowing much about her background.
U have cv’s right? I am not sure how accurate these cv’s are.i am not CID to go look for
information.

What do they put in a cv?bachelor or diploma in special needs?
inclusion for special need kid or center so what | do sometimes | go and research p2aic
those centers they are based outside UAE and have no experience in emirates. When | go
back and check the names inno at least they put the name right | should have the feeling
that don’t underestimate anybody and move in the next step she might not be the right fit
CID 24 lgdle i (e iny ¢Lud) amy (e oaialihi o 3Y Ui ClgalS Cilel (55 5 5 Lgaald
Jsiaad) aay iy e Ll =eaperfect nobody is perfect in this world. Wihours
built saxie (5% » 3¥progress update - shadows J ge cpall Lega! s bl AN cbaal) e das
in progress update. | have created the whatsapp group having 3 shadows the father and
the mother together in a whatsapp group so at least one of the shadows when she puts
updates it is a reinforce for the others to put also updates about the kid before they used to
send me all separately bas told her the other one doesn’t know that this one sent me why
Besides it makes my life easier if there is a driver .=z Gawouldn’t I pressure them
coming or late some kind of communication.
Another challenge is when | ask them why it has been long since you last updated me she
this is one of the $4us yuai (4 5 <, ellae§ Uiwould answer | did not have enough credit.

silly answers | get do u wait for me to give you 30 dirham to get credits?
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We have wifi access at home for nannies and teachers and therapists, anybody has access
but you are in a work zone you are here to finish a couple of hours and go so don’t spend
most of your time chatting having leisure time.

a9 agad gl (S0 Uil ) g el i By ()
(the actual third service provider center) no only on Saturdays or home & <lulall aa

Y 5 ST ey 5,080 sxie A1l Ysessions and on Mondays and Thursdays they go early at 4
o
an S agae gty cul) B
homework or reading. ! 8 131 5 axs $3Ssall (B £ gua gall gali sl ca | slaSs

One of the shadows told me time is not allowing us to do so because of the back to back
sessions the full schedule all week so told them use the (the actual third community
shadow u 3} 6 3 (s <8 s Sualservice provider) sessions take the homework with them.
have no sessions to give

they used sk < 5l A<iOne shadow told me the timing is long from 7h30 at school till 6.
to have an hour nap after lunch but now the schedule changed I don’t want to put the

So | asked to .yl S5 ) geany La (palld s 2l o sall A Le Liesessions during the day
define the value of her time spent with my kid most of it is lost during transportation,
school activities, sessions and what is your actual time with my kid. She was not able to
answer me. Even in the classroom they need to deliver minimum support to my kids so

they are asked to support other kids thanks god they are advanced, one of my triplets was

the first one to count till 100 only 3 students did the shadow said you should be happy, I
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| am not putting pressure on their minds. Who 4 aeall 4w agil 33 Ul J) (i e guam happy
told me to have this idea? Only me | decided to reduce one year | fighted and raised the
grade 1 so they accepted the fact that at ag2 5 oS s ghdi e ABC 123 4ls e cpallissue
least one year less effort on me on their mind they will be more mature. Thanks god there
are many factors in favor of a success story for the triplets.

One of the nurses she is finishing in april this year so it would be in the middle of the
school year so she was arguing asking for a vacation during spring break 2 weeks and
will extend 2 more weeks. So | said what will happen to the school? How can | find a
replacement? She answered I didn’t take my leave I said plan it properly go 2 weeks
Christmas and then 2 weeks spring she answered she cannot afford that much and me |
cannot afford having my son without a shadow.

Lo lla IS ine b di) iay el 5 @l 0] cannot satisfy el cil ) SO0 ) saaday aey a8 4l

¢ Slishadow cual Saelu

54 yaa 5algd Laie Dlie Al sl abaic Lyl (b pad ( Gila) O dains (g AlSdia il 43S

ALalS Alas (g gt o e Sl

Trainings? how are you training them?
they are only attending the sessions looking. Looking is different than €Sl (\Sa ¥
somebody giving you hands on even when they have home sessions they don’t interfere
L Ui J g 3S yallor explain to the shadow. She is available because parents can afford her.
shadow it is @ must for them. &sw S el G as e e JELY) (i i sole shadow zliss

How is the relationship of the school with the shadow?
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Now the learning support in the school this year made an initial meeting with the parents
and all LSA. They asked the parents when is the proper time for you to pull out the
shadow in order to train her twice a month because the child needs to be accompanied by
shadow JS G (ndse daulla  Helall my Gl aa ) 5SS l) (a5 580 22 SOMeEbOdY else.
teacher LSA’s kit. This kit has laminated paper according to the need of each child there
is a set of reinforcers in each pocket (collecting stars, what comes now and next, for
transitioning, different shadow stickers). One of my triplets has lots of problems in
transitioning so at least now it has been moved away.

So at least this year there will be a training for the shadows. Yes even last year.

The school has no problem if the shadow was appointed by the parents? No
shadow with the teacher? J) &8s b g i

They have a bond. One of the teachers told me she is no more assisting (one of the
triplets) she is assisting other kids. The made a rotation, desk rotation like the shadow
teacher is here the assistant teacher there the main teacher there and another shadow is
here. So she is not always with (one of the triplet) . How do you see this?

Positive surely because she is generalizing and he is going from counter to counter
without being obsessed with only her.

of the shadow in inclusion? gl A sdi ciss

She needs to be more trained when to step back. If the kid is no more dependent for her |
might not be needed any longer that kind of fear happened with the nurse who is

shadowing (one of the triplets) . He has been without a shadow for the last 2 months in

118



the last term she felt she might not be needed any longer but I never told her | will stop
your salary or will not need you because I don’t know when my child would have that
tantrum or go back and need her support and eventually they have asked a shadow for my
4" child who has been a bit aggressive In the classroom and had behavioral issues |
redirected her instead of getting a 4" shadow that | cannot afford. Can | bring my 4%
child in the prek? They answered no we are full already she told them the 4™ child is not
a special need not an autistic but he is copying and having a behavior because he is not
having the right environment to copy from.no you have to wait until Christmas break last
year and there was almost one term left for school January till april. They told me to meet
with the director. I answered no problem because | feel that my kid should move to this
school as I cannot transport my shadow going back and forth I don’t know when
Mansour would need his shadow at least one is here to support 2. So | was able to shift
my fourth child and she was overseeing him at that time she was not the right fit for him
because the training she got the sequencing how autism works she was trying to
implement the same on omar. We stayed on and off until omar was settled some sessions
were carried out. Training a shadow who is today with my child but later with another kid
3 s Soa aa aalaa il aa (5w el 2Y YISO She must have flexibility like a cameleon.
a8 e (38 5 Laufeedback on other shadows of other Kids e sz som 5 debu 1S agdany

So being active .—uall |y ol pals A s Ll 5 Gudiai la (3 5 & jady Jandis @lias ) Jakal)
being physically fit is another factor.

How do you see the shadow contribution for your kids inclusion?
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o O Ll ol Ala yad agia aladl Ul Lgi sl gy s e S e Ul cilia s e ey gliie T don’t know
direct instruction from the main teacher using the shadow as a (& L Ll G a2 $gale Ciuay
peer but when would | say that my kids are well behaved in school it is when they don’t
need a shadow. Still the expenses | am willing to do this for the rest of my life but | want
for the f4s 50 g dll (3 (e faa g 0 (s il allay afgal g pa sla Jualy Sidla deadline to it
future plan we need to set ourselves in

If the shadow is on sick leave what would you do?

It happened to me a couple of times | ask from the teacher if it is fine they accept.

It happened this year with one of the shadows | wanted to pull her earlier for her to attend
a session with my fourth child so the teacher did not approve because it was still early
only one month and she doesn’t know (one of the triplets) much and she had 9 special
needs kids in a classroom.

So | have been meeting with the shadows once a month for an hour before they leave
asking them about the kids how they are doing the challenges they have which will help
me reorganize the schedule add some extracurricular activities for the kids. they have a
bad language trying to explain for me so I thought she barely can pass the message to me

how can my kid get the information from her.

Do you have any suggestions or recommendation?
Fade out: When u make the kid ready to be in a classroom setup u should not need that
extra body behind him. There should not be a shadow teacher considering the .positive

some went through so much of bad problems through g (sl seas s IS sa pathing
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JaY) sl L o 4l gliadly sehiring a shadow getting one so they put an x on the shadow
within the package don’t add up anything else on families. 85 4w yaall X &5 50 dnana
If they are registered within the school they will get their training and many advantages
and parents will have a secure shadow but one downside to it is the timing it finishes
when the school is over. I don’t believe the shadow can sit only for school hours because
the child will need her beyond these hours. The person replacing that shadow the nanny
or the mother should be able to control the kid.

Without additional fees?

We cannot say this. it is an extra cost on the school they will cover their back from
anywhere adding to their fees but let it be average. Anyway they are using the shadow as
an assistant teacher in the classroom. The shadow more focused on one child than the
assistant teacher so we should not pamper her too much with the salary.

Another recommendation is creating an authority that oversees hiring and recruiting
KHDA now overseeing private schoolsd) —aS  S=process

$lia yaall 5 (s p2all O il 53 S sl imy

who is to see if they fit down syndrome, autism and are up-to-date

other suggestion: train parents not to be a shadow I can be a shadow for somebody else’s
son and she can be a shadow for somebody else.

As a start to have a certification in order to get a label as a person with special need
background not only for autism.at least to know the ABC that basic knowledge to qualify

as a shadow. When | went to Ras Al-Khaimah | was eager to learn about my kids case
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and I wasn’t having much. Dr (Doctor name) he is a doctor overseeing my kids case from
al Jalila he said why don’t you attend the course and see you will feel the difference when
he put me in touch with the ladies I asked when is the most recent course she answered at
Ras AlKhaima in 2 weeks so | was there for it. They made later a focus group and there
we talked much about our frustration from shadows.

And why wouldn’t there be a portal to go search for shadows instead of using online
website and such to give access or subscription it will help the parents to get the pool of
certified shadows.
I don’t know how the emirates are doing but we hear rumours that in Abu Dhabi they

for the price of 5000 at least that support is there for the family ~l=ill 3 ) soffer shadows
they don’t have the hassle to fund it. I would like to see it generalized on all the emirates
why only one emirate. One of the videos that was presented during ta3alouf program

Jsh a8 e Lgusd o8 lie eanll 230 5 el 32a) sshowed shadow teacher from government.
So the government should find a second fit to take over in Jawii 13) Al )5 Slelu 10 sl

the afternoon.

Section 3: log of documents provided by participant
- Shadow teachers’ CVs
- Shadow teacher written agreement with parent
- Shadow teacher contract
- Shadow teacher visa

- Shadow teachers daily roster developed and monitored by the mother
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P3:

Section 1: Interview Demographics

Interview date: 24-10-2017

Interview site: public bookshop (reserved private area)

Interviewer: Nancy / the researcher

Interviewee/participant: P3 Relationship to child: mother
Interview duration: 28 minutes

Interview language: English

Section 2: Interview transcription

Background

First I noticed that (Child’s name) was different maybe less than 18 months. At 14 months |
noticed that he is different that he doesn’t respond to his name that was a trigger for me. So |
started to find out where to go who to talk to until | found that | am supposed to meet a pediatric
psychiatrist at (name of a government hospital) and by the time we got the appointment which
was very late unfortunately because she was the only one, he was 2 years we did the test and it
came to be that he might be autistic but it is early to diagnose because of his age.

We thought we cannot stop we have to act. We started ABA therapy and occupational therapy
when he was 2 years and a half exactly. At the time he used to go to a nursery but there was no
shadow teacher it was his nanny with him and the nanny never had an interest to talk she is an

introvert person, nice person but not into social life.
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In the nursery when | was asking the teachers because | had the doubt that he might have autism
they said well he doesn’t mix with the kids at all, plays with himself. The only one he could talk
to and mix with is the teacher herself no one else.

Then it came to be that he had to go to school when he was 4 year old and it was the time we
thought we need a shadow.

Why? The center where he is taking the therapy in told us he cannot go to school without
someone helping him how to communicate with the kids, give him the instructions and tell him
what, when and how to do it. The question was should we go for an arab or an English. (Child’s
name) only speaks English he has nothing to do with Arabic language at all. Also should we take
him to a government Arabic school or like his brothers to an english school. We know that the
government they are inclusive they include everyone and we know they would be more
encouraged and | know a lot of teachers in gov schools they told me take him we will take care
of him. But the question was again the Arabic language he cannot speak at all the language. At
home you spoke with him in English? Yes. Therapy in English, the house in English
everything. It was a big challenge again so we thought let’s try with his brothers british school.
He was accepted for FS2 directly from the first test. They knew he had a diagnosis of autism?
No

After they accepted him they were surprised that he had ASD we told them we want him in FS1.
They said no academically he is fit at FS2 if you take him to FS1 all kids are younger and | said |
am not sure how he will act there, they said all he needs is a shadow. Then there was also the

school asking we need shadow or else he cant be accepted even in FS1.
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By chance | know a shadow in the school she is Filipino because I have seen her with a child that
| know he is not normal because | am a doctor | can easily recognize him and maybe because |
am a mother of one. But that guy was really severe. | gave her my number and told her if u find a
shadow please let me know. So she called me after 2 months | told her | wanted her for the new
academic year. So she called and said march that was way before the academic year telling me |
don’t have a job because the family I am working with are not good they are not paying me if
you accept me | will come to work for you. Asked her do you have any experience in shadow, |
know that you are working with a child she herself doesn’t know if the child has autism or not.
The family didn’t take him anywhere it is only the school told them that the child cannot work
alone in the school and they brought her to work with him. It is like a nanny not a shadow for
him. What was her background? Nothing she only worked as a nanny before in some families
and she came back to Dubai to find a job and found this family looking for a shadow in the
school time only and after school she goes home. That is what she is looking for. Her visa on
her? No on them supposedly but she came with a visit visa and they were supposed to transfer
the visa to them. There was the problem because she was to be sent away the visa couldn’t be
renewed again she stayed for 6 month on a visit visa. She said if you are going to transfer the
visa | will come. | called the center and told them | have someone who doesn’t have any
experience in being a shadow she is only a nanny but she talks a lot and they said that is what
(Child’s name) needs someone who talks a lot. And then bring her over we will train her.

So we transferred the visa everything as a nanny because they don’t give a shadow and that is a

problem because if we bring anymore nanny to the house we cant we are a small family. As an
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emirati family we are eligible for 2 nannies. But then we brought a paper that say that our child is
a special need so they said ok you can have an extra one. We have 3 nannies under our name
while actually the 3™ one is not a nanny she is a shadow but her contract is a nanny’s
unfortunately. Since april 2016 she started with (Child’s name) in the center, goes every morning
and she learned from the ABA therapist and occupational therapist what to do. She was happy
not paid much by me because she knows in her cv she will write she has been trained by a
therapist how to act as ABA or occupational. At the same time | wanted them to tell me is she
good or not so I wanted an expert people to tell me about it. I don’t want the school to tell me she
is good or not the school will tell me she is nice she is taking good care of him but | want
someone who tell me she knows how to act the right way. They told me she was very quick to
learn and they used even to put one extra hour in the center alone, shadow with (Child’s name)
alone so they see how she is acting with him. That was great for me.

She started with (Child’s name) in September 2016 and this is the second year (Child’s name) in
grade 1 with the same shadow.

how would you describe your experience in general with the shadow?

The good thing about it I know what is happening in the school. Actually a lot of mothers now
they like to know me and they made a group and | am in it as a main person because they want to
know what their kids are doing so she is not taking care of (Child’s name) alone but the whole
class. All the kids in the class love her and because of that (Child’s name) found it easy to make
friends. People wanted to be with (Child’s name), (Child’s name) became very famous because

of (shadow teacher’s name). They are really linked to each other, they love both of them
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together. I know what is going on in the school I get pictures of what (Child’s name) is doing I
get videos which was a very great evidence for me to put (Child’s name) in year 1 when the
school were saying how about make him repeat FS2.it was a very good evidence that (Child’s
name) is the most fit child in the class to go to year 1 and they couldn’t answer these.
Hamdulilah she was there honestly or else I don’t know what my son is doing. This is the main
thing I think for me. How he is progressing and a lot of time | find difficulty now to make
homework with (Child’s name) because I am not good in ABA, she is good in ABA. She doesn’t
come to the house by the way she is only at school. I believe that | have to take care of him in the
house, the therapy in the house has to be different. So when | find difficulty doing homework |
call her and she says don’t worry we will do it. She knows by ABA style how to set and make
him do the homework and go, do it happily no crying even. I don’t have experience in ABA so [
think that is a good thing about her.

what are the elements of success?

First, choosing the right person. But u didn’t know! Yes as | told the therapists she talks a lot
they said ok this is the person you should choose. Extrovert person, (Child’s name) had a nanny
that was introvert she never ever talked to him she never harmed him she loves him and | know
that she has been with him for 4 years very good woman but that is her personality | cannot
change it. | remember even in the therapy they were telling me change the nanny I said I will not
change her just because her personality is introvert it is not fair but I think if it was for a shadow
she has to be extrovert someone who is gona talk to him, sometimes when she talks to me she

gives me a headache so inside me | say please | want a break. That is the person u need for your
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child who can talk talk because autistic who do not have people that talk they will be quiet. A
kind person who worked with kids before even if she doesn’t have experience in being a shadow,
being a mother before. She is mom of 2. | think this is important because she will know what |
am going through. I think don’t take the experience of others, I mean not because she has been a
shadow for someone she will be good for your kid. Each kid in autism is unique, everybody
knows that.

Take her and teach her in your own way and your child own way. The training from the
therapists contributed. I wouldn’t be good at teaching her to be honest and now she is being
trained with the speech therapist so different therapists, being taught in a different way so that is
what | want at the end of the day for my kid. She might stay for my kid for one or 2 more years |
don’t think more than that honestly maybe one more year. Because the school themselves think
that he can be better in the future. Right now what they do with her inFS2 she was with him all
the time, in grade 1 she stays in the class but a bit away and let him work but when he goes out
of the task she brings him in. so things are getting better.

How is she guided in the class? Who tells her that? She knows from the therapist center they
come to the class by the way twice a week to watch what she is doing with the kid and this is
very important that you have someone who is watching you shadow how they are acting like the
school they are good with special needs kids | know that but still they were happy that the center
are coming to teach the teacher and the shadow what to do.

Do they have a learning support unit? Yes they have a special need unit and they do call the

shadow and follow everything. Do you think this helps? Of course, last year it wasn’t helpful
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because it wasn’t good but this year they changed the whole department the new people they are
really good she is herself saying that | am learning from them. | know that some people they
leave the shadow and that’s it and I think this means nanny in the school not shadow. People
need to understand there is a big difference between shadow and nanny. Nanny takes care a little
but she is not going to correct the child but the shadow knows how to correct it, not only correct
because you can correct in the wrong way by saying | will do it for you.

The school didn’t mind that your shadow doesn’t have qualifications? They asked but I told them
she had been trained in the center and they were amazed because a lot of them think that they are
more nannies than shadows. They are so happy with her they are saying she is amazing.
challenges?

The main challenge was me asking myself did I choose the right person or not. Language? She
speaks English and as I said (Child’s name) speaks only English and his school yes it is a british
school but there is an Arabic curriculum and till now nobody is helping (Child’s name) in
Arabic. I don’t have ABA experience, [ am trying my best and the school too they have a special
need teacher in Arabic who teaches him as well but this is a big challenge. The question I ask
myself shouldn’t I choose someone who can speak both languages and trained her but at the time
it was and still very hard to find an Arabic speaking shadow.

No other challenges?

Right now no maybe because it was only 2 years, (Child’s name) is doing great.

how did the shadow contribute to the inclusion of (Child’s name)?
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A lot. She helps him for of all in the class itself academically at the beginning when they had the
carpet time he wouldn’t sit so she would tell him how to sit what time he will move so giving
him all these instructions. So he used to learn how to sit in the carpet it used to me 5 min and
later 15 minutes and now 45 min without moving and this is really extreme. She taught him how
to sit and do the task: u have to finish and then I will take you and u can play one of the games
and in the playground she taught him of to be with his friends, play, learn their names and call
each guy with their name and say thank you excuse me sharing waiting for his turn. All these
things that I think (Child’s name) would not have learned by himself. He might be even abused
there are kids being abused in year 1 and | think my son is protected because there is someone
looking after him especially he cannot tell you if being abused. Because (shadow teacher’s
name) is there nobody can touch him | feel safe.

I am in a group of these mothers and I can hear them talking about their kids being harassed by
older kids. I am reading what they are saying and smiling because (Child’s name) is fine because
they are all kids, 5 years. In year 1 they are independent but badly treated in the school. I don’t
want my kid to be independent now he has his whole life to be independent but not now now he
will learn how to be and | am happy that she is teaching him how to be.

suggestions

If we have like institute where they can bring for us well trained shadow teacher not a name of
shadow but someone who has a certificate like in the usa who will be a shadow ? someone who
studied ABA in the college as a student needing money they practice their ABA on the kids. If

we can have this I think everybody can be happy. It is a win win situation. This is what I told
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(shadow teacher name) I said I will not pay you much because I don’t have much money, some
parents pay 10000 a month I don’t have this money so you will learn and I will benefit out of
your learning as well. So if we can have something like that and the government maybe play a
big role in this. What do u think the government role is?

They should provide us with the shadow I don’t think that we should pay for shadow and as I
said before finding a shadow, we need an institute teaching these people a simple ABA
occupational speech therapy and then give them to us I don’t think that costs much it is better
than having a child who will never learn and that will cost the government god knows how much
when they will going to be a useless adolescent or youth.

Institute for training and providing the pool? Both. Like the center that (Child’s name) is going
to now [ know that people there are expert because the government wouldn’t hire anyone. These
people we can use them to train some people to be a shadow. Give them certificate for that and
of course it would be great if the government at the end of the day pay us for a shadow. | mean u
can’t imagine we are paying for a shadow for speech therapist, I am lucky because | got the ABA
for free from the government but most of the people | know are paying money for ABA. A lot of
money at least the expense of shadow to be taken out of our chest. U can tell us ok u want
shadow ok don’t go to private schools we will provide it for you in the government school,
happy. And then it is my choice. It has to be regulated. Some of the people they come to the
school and do nothing but watch the kid not to be harassed this is not her job.

Any other recommendation? Maybe more campaigns about autism and shadow teachers this

might encourage even people who only finished high school who doesn’t have a job yeah let me
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go and do a course of 1 or 2 month and then I will walk out as a shadow teacher or a mother who
is a housewife who doesn’t want to work for a long time but I can do this for a few hours when
my kids are in the school, I can be a shadow teacher in my kid’s school. I think these things that
we can work in as a community people don’t know what we are talking about a lot of people |

talk to they ask me what is a shadow. So it is a good job for people who don’t want a hard job.

Section 3: log of documents provided by participant

N/A
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P4:

Section 1: Interview information

Interview date: 26-10-2017

Interview site: child’s school where the participant (mother) is a volunteer
Interviewer: Nancy / the researcher

Interviewee/participant: P4 Relationship to child: mother
Interview duration: 38 minutes

Interview language: Arabic

Section 2: Interview transcription
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Section 3: log of documents provided by participant: N/A

P5:

Section 1: Interview information

Interview date: 15-10-2017

Interview site: participant’s home

Interviewer: Nancy / the researcher

Interviewee/participant: P5 Relationship to child: mother

Interview duration: 37 minutes
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Interview language: English

Section 2: Interview transcription

Background:

(child’s name) is going to be 7, next week she has Rett’s syndrome that is genetic but not
hereditary disease it is rare but not the most rare 1 every 10000 or 15000 all over the world.
When we moved here in Dubai, (child’s name) was 1 year old and 4 month and she looked
absolutely fine, normal we had no doubt that something was wrong we thought she was a healthy
normal child. After few weeks | started to realize that something was wrong of course she
stopped speaking, playing and learning new things I could see the difference with other kids of
the same age. Here in this community it is a very family friendly environment full of children
and a lot of them are in the same age. We went to the park everyday and | used to see kids of her
own age and suddenly she lost interest in toys in pets in other kids so she was a bit strange. We
couldn’t have answers in Dubai they kept on saying that | was too anxious | went back to Italy in
June and on August 3" we had (child’s name)’s diagnosis so she was 21 months at the time.

She was enrolled in the local nursery, (nursery name) because we arrived in February and we
immediately enrolled her everything was fine so she was supposed to start in September when
we had the diagnosis after 10 days after the big shock we sent them an email explaining what the
problem was and saying for what she had she was pretty good because she could use her hands,
walk she could still do a lot of things and offering them to pay for a shadow teacher saying that

we are ready even to accept their shadow if they had or we will find one by ourselves. They just
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replied “sorry to inform you that your child is immediately rejected” and there was nothing to do
we tried everything they just didn’t want her they even didn’t want to meet or see her so it was
completely excluded | was too new in Dubai to know that | could fight it so | was overwhelmed.
so (child’s name) was at home with me for 1 year, after that a new nursery opened up it was
(second nursery name) at that time and they welcomed (child’s name) without a shadow at the
time because still she was self-sufficient. After one year the old staff moved to another nursery
(third nursery name) and we decided to follow her teacher but there for one year she had no
shadow teacher because it was a new nursery not a lot of kids so they can deal with the staff they
had that was one of her assistants she was basically her shadow without being officially a
shadow but the year after they asked us to hire somebody who could take care of her because
they had lot of kids and she couldn’t use her hands anymore she had some problems so she
needed a shadow and they proposed to us one of their previous girls, nursery assistant who knew
(child’s name) from the previous nursery and we agreed a Filipino lady very nice not trained as a
shadow at the time but she was nice and (child’s name) was 4 so fine. we had her she had us.
This lady turned out to be an amazing help, person a great shadow. We learned together about
our child without a piece of paper that qualifies her. She is following (child’s name) this year in
the primary school so she spent 2 full years with her and this is the 3.
We fought hard because we wanted (child’s name) in a normal school despite not being able to
control her body she can’t talk or use her hands therefore cannot write but her brain in input is

fine. scientists proved that Rett’s brain in input is fine. Even if you look at her you might not
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guess it from the beginning but we really wanted her in a normal environment for a lot of

reasons:
we think that children needs to stay with children we are Italian and in Italy there is a
school where there is a full scholastic inclusion. We don’t have special needs school
since the late 60’s. so it is normal for us the kids go to school with a proper shadow
teacher. The term shadow exists in Italy? Yes saying helping teacher which is not
teacher assistant. It is a teacher that helps that particular child
we have a great hope in the research we hope that by the end of the primary school
(child’s name) might be much better than now. Scientists reversed Rett’s syndrome in
mice and now they will start their first clinical trial in humans in about 3 years so maybe
(child’s name) will not be in the clinical trials I don’t know but maybe in 5 or 6 years
there will be something available to make her be better. I don’t think that her disease will
completely reverse like nothing happened of course but scientists expect some words to

come back the use of the hands the seizures will stop the breathing difficulties will stop.

she loves going to school, being with children, being involved in activities of course she can’t
play like the others but she can learn at least like the others.

After asking some schools in the neighborhood and after receiving so many NO (child’s name) is
now enrolled in the British.... School in grade 1 with her shadow. At the beginning when we told

them we have this lady and then they said yes she can come but then they saw she had no
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diploma as a teacher they had been hesitant but then they met her | said at least let her try and the
class teacher said you are right she is amazing so we were lucky.

What drove to get a shadow? Because it was a school requirement or you chose?

Both things, a child like my child cannot got to school without a shadow she cannot do anything
by herself she cannot stand up, eat, go to the toilet alone she needs help she needs somebody who
can be her hands, her feet sometimes her voice.it is also a requirement from the school that a
child with disability they are welcomed but need to have an assistant.

Is there a therapy team helping (child’s name) or just you and her figuring things out?

At the moment it is most me and her. With the therapy we hire but the school is very new it just
opened this September one month ago they are starting things I guess that there will be
something next year but still it is me and her. | just had a meeting today with her teacher and her
assistant and a PA teacher who is also trained for special needs children and we together drew a
first program for (child’s name). They asked me what I think the goals would be. Like an IEP
yes.

The shadow was with you? yes of course

The goal for us is that (child’s name) can be able to read because she has an eye gaze computer
and of course if she would learn how to write using the eyes that would be much more easy for
everybody.

So (child’s name) has therapies outside of the school? She had many and at the moment she
has few because unfortunately what | have seen in Dubai there are much offers that the quality is

sometimes poor not in general speaking but in my case. (child’s name) is not autistic even
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though in some features she looks autistic and therapists are mainly trained for autistic children
and they keep on proposing me ABA and ABA could be fine if adjusted to her need keeping in
mind the difference between Rett’s girls and autistic boys and the main difference is in short and
simple | know ABA is much more than that but autistic boys are in their own world because they
are not interested in our world so u have to keep them interested in us but Rett’s girls are in their
world because they can’t they would like to but they cant. So u cannot say to my child cuddle me
and | will give you a biscuit because she would like it very much but she cannot and maybe she
will slap you if she tries and she would like to take that biscuit but she cannot. So you have to
teach her body how to make appropriate tasks and help her in taking the biscuit so we had so
many therapists and they expected her like “you do it! You have to do it! Come on! You have
your biscuit here”, she was frustrated screaming like crazy because she couldn’t so I said ok
enough. Every summer I get a training a little bit from therapists in Italy specialized in Rett’s
syndrome and they teach me how to help her of course | am not a therapist and of course | would
like much to have a therapist but I also realized we live far from where the main therapists are
they are mainly on Al Wasl road and Healthcare city with the traffic it takes 45 min driving to
have 45 min session then 45 min driving back it is too stressful for her and me and my little one
that has to stay alone all the time.

Last year we decided to keep it a bit easier, | take her to walk much more that is also a good
therapy for her on the beach on the park to cuddle our friend’s dog that is also good and calming
she has a friend a little girl who likes her very much so this is also something that will empower

her self-confidence and as a therapy we are keeping just hydrotherapy because it is at the pool
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just opposite so there is a swimming teacher also trained as a hydro therapist and he is coming
twice a week. | think we will be back to horse riding u know things like this. She will have some
or once a week we will go to an osteopath or chiro practitioner for her back because she has
scoliosis but once a week we don’t want to push her too much now.

How do u describe your overall experience with the shadow teacher?

| was very extremely lucky that there was this lady found by the nursery, personally known by
the manager of the nursery and she is amazing I can see in (child’s name)’s class there is 2 more
children with special needs (one girl with down syndrome, one hyperactive boy) and I can see
how difficult it is to find a proper teacher for them. Not difficult but extremely expensive
because if u hire a shadow who studied to become a shadow she has expectations in terms of
salary and the school is not helping so the dreams of parents with special needs children would
be that the school could at least either participate a little bit or lower a bit their fees so then u can
manage because if you have to spend 6000 per month on a shadow on top of the school fees it is
really expensive not everyone can afford it.

What are the factors that enabled that successful experience?

We only had this lady her name is (shadow teacher name) and she is caring she was not
experienced and she is fond of my daughter and she was willing to learn I gave her books she
studied by herself. My mom is a teacher specialized in autism she worked for 25 years as a
teacher in a center for autistic grownups 14 years and above so she had children from 20 to 35
years old and she has a lot of experience and after (child’s name) was diagnosed she studied a lot

and her colleagues helped her and us. There is one music therapist who is specialized by chance
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for rett syndrome so we had lot of help and we trained Theresa and the good thing is that she was
willing to learn new things. Sometimes | find therapist, that doctor therapist she said oh | know |
have studied I know and then they didn’t want to listen and they really didn’t know. The music
therapist in dubai, the one that was recommended as the best music therapist in town they said
(child’s name) is not talking I answered as I explained to you she stopped talking... ok so she
was talking first! So this doesn’t mean that she cannot talk but she doesn’t want to talk and it
happens with children who have a wrong relationship with parents especially with the mother. So
| just wanted to slap her and run away. This was a therapist and not a shadow teacher this is what
happens. | spoke with a shadow teacher that | was probably willing to hire or ask her for some
advices so she was like ok now you have to do this and this. So | answer please | am talking
about a child who cannot talk! Ok so she will write. She cannot use her hands I told you! Ok
yeah yeah so we will teach her how to write. She was one who knew so | was lucky because this
lady was willing to learn with us and she was attentive to my daughter. Yes caring for the child
seeing the child behind the disability | mean not looking at the disability but at the child and
trying to really see the potential the child has and trying to work on that.

challenges in shadow provision

now at the moment I am helping a family of a classmate of (child’s name) to find a shadow
teacher for themselves The challenge is first to find the qualified person. Their child has down
syndrome so very mild disability comparing to mine so a trained person with matching times
because they found so many who said yes in my country | was a teacher I will do it but I cannot

start 8 because | have to drive my child to school and will be there at 8h30 and then if my child is
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sick | cannot come. This is a job not a charity of course if your child has an emergency you are
the mother but if your child has the flu you find a way like everybody else your commitment is
with my child at the moment it is a job and not as if you are working in an office but to cater for
somebody that will love you so there is also the emotional part.

If the shadow has a sick leave does the school help? At the moment they don’t. last year at the
nursery I could send the nanny I don’t know about the school it didn’t happen, (child’s name)
was sick not the shadow still very new.

Do you have a contract with the shadow? Yes and | think the school will provide a sort of card
something labor card. The contract done by you? Yes like if we employed her. Is it like
getting the labor supply?

It is actually complicated | wanted to employ her as a shadow teacher it turned out that we
cannot by dubai law we cannot employ her as a shadow teacher because only school can do that
or special needs center and school cannot employ her as a shadow because she is not a teacher so
we just employed her as a nanny and we pay her more. Schools don’t hire the shadow teacher
directly as far as | know maybe some of them | think maybe (a particular school name) does it
and a couple of others or you go through a center the school or yourself make a contract with the
center and they provide you a shadow. This option is even more expensive because you have to
pay the center and the shadow.

This mom was telling me that they had something like 10000 dirhams per month or 8000. That’s

crazy of course the teacher needs to be paid but for somebody that needs to send the child at
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school unless they are super rich they cannot afford it. So what we did we had to employ her as a
nanny.

Another challenge might be if you hire a shadow and you want to pay her for the day she goes at
school but then the school closes for 3 weeks. The kid is not going to school but she wants to be
paid because she has a contract. And summer too you can make a 10-month contract because this
is allowed by law but u have to find an agreement with the person but like for this year there will
be 3 weeks for winter holiday, what to do? it is almost a full month in my case we decided that
we are going to make her help (child’s name) at home. She has one week off for Christmas one
other week off for spring’s break and then she comes at home and supports (child’s name) at
home. It is our agreement because you have a 10 month contract so ppl that have a contract they
also have holidays if you work one full year you have 4 weeks let’s say you have 2 more or less.
She is okay with it? Yes we decided together because she understood our point.

Language wise any challenges? She speaks very good English she is Filipino but not a challenge.
Level of communication like progress update? She is great. She tells me every day whatever
happens. | was so lucky that when her husband lost his job we have come to find him another job
so that they stay.

how do you think the shadow is contributing to the inclusive education of (child’s name)?
She is definitely (child’s name)’s hands and voice she helped her to play with others like
throwing the ball and whenever the teacher asks her a question, (child’s name) can communicate
somehow it takes time but she can make choices so with the flash cards or options she can give

the answers and most of the time they are right so she is definitely her hands and voice. because
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she is so nice with the children, they love her so then they stay close to her and she teaches them
how to interact with (child’s name). This is also very nice because she explains to them how to
deal with her.

recommendations?

First of all, change the law and allow families to hire a shadow with a contract that say that she is
shadow because it will make everything easier for schools and families and cheaper because if
you have to go through agency, they are called special needs centers but they are agencies they
find a person sometimes they train her and sometimes not because she is already trained so
people have to go through them because of this bug in hiring process.

Work with schools about fees because | know in Dubai nothing is for free but either government
gives money for families with special needs to contribute to the salary or to school maybe if the
government would be interested with the inclusion they could help schools in reducing fees to
special needs children because if it is only up to schools then they are not interested because they
don’t take your special needs child they can have another child who will pay full.

Somebody has to help | would say, | hope from the government that there would be a sort of
regulation that in each class they have to admit at least one child with special needs.

Maybe there should be a training in each different syndrome let’s say because not every child is
the same and a child with down syndrome has different needs than an autistic or a hyperactive
child so maybe more courses to train these people but serious one not in these special needs
centers that give you a diploma after a weekend just to show the school that you have a diploma.

| am very upset with this healthcare system where everything is for money and everything is
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possible if you pay and even being a shadow is possible you just go to an assessment in one
center at healthcare city they just give you a diploma after one or 2 weekends. A friend of mine
did it they said ok you volunteer for some hours we will approve you.

In general teachers should be more considerate in the society, all teachers and shadow. They
should be in a higher step of the pyramid because they are the ones who are building the future
society they need to be considered more and somebody should pay more attention of them and in
school it should be a bit less about making money and more about being attentive. There is a
thing I like about this place, there is a lot that needs to be improved but if you find the right
people they will listen things will change when we moved here 5 and a half years ago almost no
children with special needs were in schools | can see plenty now | wrote letters and went to the
ministry of the education in the beginning | was begging them but now they are ok it | normal
she can come to school. Things are changing very quickly and | have a lot of hope that this will

benefit all the society.

Section 3: log of documents provided by participant

N/A
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P6:

Section 1: Interview information

Interview date: 25-10-2017

Interview site: participant’s home

Interviewer: Nancy / the researcher

Interviewee/participant: P6 Relationship to child: mother
Interview duration: 30 minutes

Interview language: Arabic and English

Section 2: Interview transcription

Background

e e S 4 Il . early learning centre s L (nursery name) ds <slS FST 5 oS Ll J8 caily ol
S Y laae s Kiddy planet-Jds see cilS sals Jsi shadow teacher name = e 1 (5 5alxi | phonics

¢ (shadow teacher name) i (il

one to one & o sSs oldie o3 35 for social 4alas Y (community service provider) (e OS clkll
(child’s J silSde cws nursery & oS cla J8 4y ¢ gra Jaids @il A therapist 2 .intervention
he has to go back to <@ ¢l 16 L Jashadowing o following class -« sha Jié W 8 name)

cis e s¥shadowing siss e clia 5 ae 53lS ae u sha S o) G Goaay Cuia Ul e sthe same class.
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social i) 5 w Sse Ja53 & (community service provider o« recommendation <ulS 13 sala ¥
shadow teacher name) <l ooy § s ety 5 Lglaansy 53 Chaly 4us e (A i) sl 3 Gl 2Y M1 saskills

skills. »¢ s academics e 32a 51 pull out see Jiiis

ol ale il 8 (nas e J JE Llaa 2 e s o4 sl 8 S54 € recruitment shadow e wiss

Sie aabe (e linig S el €38 sal) aa i (S2a Ladle gal&Y | (shadow teacher name) Cus) sy (gl 8
shadow teacher ) af allialy S8 & s 83 58 JS5 o bl ac el p A Spllla gdle | OIS BE) 2 o
shadow gi-recruitment J: community service provider program director name)) 281 o« Y $name)
community service provider ) o= child’s name)) g lelid oS 52L&l o gy oaes Ul e ST GG ety &
el 5-5 (i 59 M (child’s name) $4 aS recruitment. < s Cllasall 2ie ( program director name

-year 1.d:

¢ shadowgs i i g S8 Cas

<)y L i JA) Slas (- shadow teacher name) o Wasl-skills 5 academics « S JEPE
i Junl Jak Jaxi g 880 e 3T G i Ji Jand oo S &0 she was trained more. ol s s

tips.ce Ll 4u 2y
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S 4padll S LY o

I think she had a good feeling plus there was a supervision from (the community service provider

program director) plus the program.

How do you communicate?

daily reports and I see her when I drop (child’s name) in the morning.

information. LS (amy s e gl e o

Daily report by hand? No on WhatsApp

So directly from (shadow teacher’s name) to you not through the center?

Actually she sends it on the discussion group.

o B e i ) Al Ul 02 il gl 3w S e (o

different schools provide shadow teachers it is not that | looked for cheaper but it was the
experience plus the global and the integrated program (shadow teacher name) is a big part of it

but still it is a package.

Challenges?
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)55 La G 5 3LED (pally el 5 siosall iy 85 e o e S8 (s 13) A oy a4 Lgaa (e
Zobin 058 lay gl 5 gl gy (8 La 13) 1 slatidy e 153550 ) S G ym Le agle supervision DS (B Y 5 e
to give el cadiil Ll e Jais aY) o 3Y (i gleS adde Jaisi galill detailed € e sl zeal 5 e

5 5Ll Al auiili pe B8 Caymi e 15000 ad ac Ul ekl ae 0 5S3 Wl support to the shadow teacher
aS O b s e i Sl slany supervision 4sbw aS & a5 | supervision and everything elsed!
direct twice a = Indirect supervision? ./ s_wasy g g 43 dad (e )l (ol ae a0 IS Ledae gy

.month | think

ihe Lo Jsl (e ,ibandll e e a las e €% b AL BN 15000 2385 a8 5] 4) @ giSa b A L
quotation actually it was a verbal (community service provider program director name )

she never did, she never asked me to Sign Cuiix (e denie oS iasi Ua <ulla quotation on the phone
maybe it is easier for i Ciew L A< Jual sl 1l gnything and if 1 do remind her of this thing

them I don’t know to leave things loose.

community service provider program director ) & il Wl jLa 3la Is it a registered center?
(centre <) registered and they have an office | 5_ba 3l under the process <i\S <uilS L name)

. 2:30) 8 e lu oY delu i (0 gal& name)
fasaliy juay 9 (shadow teacher name)<te 13)

Lo zuall dua sl 5l yals (shadow teacher name) sl last year we had an amazing teacher luckily
come (child’s name) do this do that and gives him !l very supportive 4w jiall CulS Glia g ) oS3

instructions she was very warm and welcoming.
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by the time the 31330 Js& & 50 laa b ssaall Jua sl e Ul (shadow teacher name)—ass Stie
management contact me it would be 10. Later they told her you have to tell the mom from the

minute you know you will be away.

So when she is absent I send an email to the teacher asking if I come to pick up (child’s name)

she would say no don’t do that he is fine.

She is not a5 e 33k ) (s 93 e L) A leiuad s This year the teacher is not that supportive
Clld s e AT [EP JI g laialy a5 30 8 a4l 5 Lle dSie 4 paldd s0ld & 43 dalivery much involved
She is from .2l JS (gaie 13) ok 53 b child’s name)) el 8 L support o cially al g 18 lxie 8 43)

wales last year she was irish

support s (community service provider program director name) s & Who was in the IEP?

a=i S¢kas SEN coordinator and LSA oxie teacher LSA

pull out sessions and sometimes I think they cover when a shadow teacher is absent $Jeais s
because there was a mother friend who had the shadow teacher provided by the school and who

took 4 days off so they covered for her .different people covered

In the meeting also was the inclusion head assistant.

Who did the IEP?
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Both I think, mainly (community service provider program director) and the LSA. Do you have

a copy if the IEP? I have the part that (community service provider program director name) sent

can’t put dabeall 43l g laia Yl s Ui SCiagdl o8 Jginn Ga , LAY Aalaall g3 g [EPJY L sSda Gia
She .cnie Lo oda jue G 3lS sxie b (child’s name) ¢ support in language, concentrationc

has a lot to handle and I do agree that she doesn’t have time to care to (child’s name).

Supportive. S L, el (i | shay Cas gl o jriudy

il e Y g cule W sSo far (shadow teacher name) is coming on time

YOU (B8 Lo tan i Lo Al 3ailise 1S cilS daleal) dpalall A iy S Sadlow | gandiy A ) gall g dalnal) 528
are so lucky to have her as a teacher ad she is the best maybe she has positive points in the

academic part plus we just discovered that she is pregnant and will be leaving in the beginning of

2ob al 5 geae Jany Le LS - ) G slls o jle A e culd 0 5S5 aad 1) Wl & e march,

maybe she s Gl U € salall e J<i5 Ly child’s name))d oS Lk instruction (Aasis dalaall Wl
shadow ) e Slaplai 2l ae 34 as & 5¥doesn’t know how to handle a case like (child’s name)

. things are maybe getting better a little bit now i child’s name)) <=3 ac 5 teacher name)

Contribution of the shadow in the success?
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(shadow teacher name) was trying to go back a little and let dsxlal 2w A1 year 1J) Jsb Gala Laxy
Coally i S A Jla sl o ledsb sy Ca e Le s (child’s name) respond to the teacher directly

oally i Ll

Recommendations?

AV 0 Ol sse 5 ) slridy Lo Jd 5oLl oy 535 ) slery 0 5Y

Training is the first part later comes the experience.

@ oic 3 gane aliy L fa3) ¢l i Jany sl e L o 0K L b (el i 5Lule UY Work on the cost
al gl 3Y Jx 4l 300000 | sallass centres (& <am fdany sl extra sxie L ) school expenses already

to support his child? s s ¢y <

if families cannot pay for this are we supposed to pack o Gebss insurance b L (awails 5 dasia Ui

our things and leave? Even if you are a resident and not a native you have the right to a support.

quality and even the service providers are not that trainedd Lé e g S) e S L8 0

not well trained and Sl L (e Guy 568l 4000 (o5 ans U8 AES x5 S jdall (pa gald 3L LA daic
no experience. Their job is to control the child as much as possible within the class but not to

teach or train him.

They were ok for you to get a shadow teacher on your own? Yes
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that provides b e | s ) 8 15 50 Cplacy L 28I a5y bl ) € 5 o )5 San o3 s G iy s il (B

(g il e 558 Gu d ualle 5K Le Kaie Ul s 5 support with less cost

(shadow teacher name) is doing a good job and as I don’t have many options

55 S alle ey ilee ST S (g jlas oy 4d) ol S je Gl 5 i Cas e A ) 5 25 S i L
as good as (shadow teacher Lol b cles Jads ) Uls 55 = 5558 5 Ji o A4S JBY L) L €]

name) but more costly because they are more business oriented.

What is (shadow teacher name) background? She is a graduate she has an RBT.

Section 3: log of documents provided by participant

N/A
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P7:

Section 1: Interview information

Interview date: 18-10-2017

Interview site: bookshop café (reserved area)

Interviewer: Nancy / the researcher

Interviewee/participant: P7 Relationship to child: mother
Interview duration: 1 hour 34 minutes

Interview language: Arabic and English

Section 2: Interview transcription

ZEU
L Jl g 90l 4y a3 Lail school name (S ciuay | i 8 o jas () 5l 4 3Blie (ilssal (4 child’s name

behaviour &4l | sha¥ du ol (e Cpe sanl 22 Alie Jae W J Y1 & 9ol ] salla e o o3 5 A )2l KG

S e e Wlin sl ol lua 4w J 51 support worker not shadow W sl seluy as s 43) | sallaissues
Lol Uy g a8 Wilead) A jadll 3 ) special staff J) paal 4 Lisa 4 jadl ) S3H L
3. 38l € galalt o duajaall el 6000 aS . Jland) & A smaall CulS Gy gl Jhanidygaia B OIS L JsY)
e lia glia a3 (e 7000 ) silla J5Y) 3 aalee cONtractd! S sall pe leblad Ul Co ey Lo § gal&l oy oS 35S yal)
Y oLl Azl i€ ) e 4 et S Al gl e Ay 5SS S 5oLl Wl giny 6000 oS 51 M8 aalee g i jadll
special s sl dale diay 28 Jha () 5S5 salED o sebar (b G 88 Baeliae A5l wa ()5S 53 2 (51 48] (S8

Lo (A (b ) Cans S 13g8 (ad i) 13 e ading 5 JulSh Al juay = 5 slad slasy s 834 50 13) needs or No
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padd e adiny juay 515l e nindependent xar s4ala e da 53 nay s cua ) L) 53 Gl Aaald S
Cuban U3 53} S8 acinall 8 Gy 5o Jpemy 5 e ey Jlay (lie Lead | sl Oliie A jaal) | silan Ui iny
Ay sl ol Ul &y le b s (sl glae | S Lad A jadl) Gy saclin aa 53 5 jee Jsha dhmi 2 Y
L@.:\..\Ab:\M}GAJ\ 5 S8 aligie kS A aall g 3;;;&&3;‘:3\5951_« Loy L.qdj = school name LUAA‘;AJ;MQ
e ¥ Ll G JAiz ) (8 oo S (8 gl aaing 540848 5Le () sST ) le ( 5) (s pmd Jilu 1) S5 850 59100
Ol e 153580 7 ) gl agd A yadll A I special staffd) s sacbual) gandu joall 4 g gese B Al ) 0 K5 - 5 (A
special staff, parents, shadow and class teacher. : .l 4 team worke! Js¥) & Jadd) Ly | oLl
Llee 5 gl gy iny e 58 a5y IS ket Le saul iy | get & daily written report from the shadow.
.special staffdl i reportd) uds olpas 5 Llkid (S 5 5 e tantrum dee child’s name S de Ll o33
second term & . skl Ca sy teamd) 138 JS xe meeting dasiy e IS US Cany JY1 Ao 5 Jadll (S8
43Y special need S slas A aly 8 (IS 45Y (pal gl el Ll 5l shadow helping time —ias L 43 Liis
CulS A paall AEA (g sp Caale glla o adine 5S4 Gl ) g 3acliue zling 5 il G sxie child’s name
it is not fair | am Lsa Ua) 6000 2835 loai dlay cpal o) 5l g a5 pmead iy 5 g2 Le JS el G (S
a5 JS 4500 ) 52835 ) 5 ypeaty cpal o) Jai 1o 13) Ay 55 Jal 5 lia) Leanliti 60001 gl J8Y) e a4 sorry
hsALE) Ll 5 Aaall U (8 LS8 Le Je 30 S (g L g Lie (e (g (1S L) oSHal 5000 5 il 2S04 13
5 S all o LISH galall pe Ll Lo Lind 43 Wlilee ) e UadY) (e ciilS sla $hackground of the shadow oS
olae Jaidiy Ll (3la 2al5 )88 o 5 iSSUeS Ao (8 4d] (omndy ) shailly (pamy G Bkl CilS 5 A iy 5 Sady oa
eV (Sabae Lo S pall ey Jandalls laaded (i) e Le Bled (e yelal) 223 homee coachingd culle oy (sla )
Ol V58 m aa (e U e s paall I 5 L sa g Linh (e A el | shes interview $aliie Ll slaad JLa i Leas
IS W staff s J Y1 el special staff 2 oS kgl because for kgl kg2 oS law . need JI

Lo gl b Lo A paall | gl (52 child’s name Wasy Liaa ;) dldac i oS contractd) Lk 3 jeds oS Term 2
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special staffd) e cuSa Ul cin ) G 50 e (g oliing S el e (ia shiiie 4df paliod Y 908 Al 1 5358
Jslesti oS0y 5 WISl i ol Lie Ja pSaie 53 13) Ulae jlia clia @lid Gy 5als & (3 pas child’s name 43) Ll
ang G 38 e plsall g 11 delulle 5 503 ) ga% u shadowing < sl il dalay sa 5 canall Jao Sl 1l
Jara recessd) o Lads Y recessd) Jid 53505 ) sty Ul 5l recess i 5 11 le clS | ol ye (e el 3 Gy

5 oo (sl Jamay sl i sy iy 58 (eSall 5 recessAl Al yall (e Jiil) child’s name 485 Y tantrum
W (e JE 43) by ASE B cuhe (aldl a5V Ul perfect |stas sod IS aap @b Al saie pald Le Ll
3l i e (o il odie (Bhaill Lud (1S 58 5 G jaall ) sagd |38 Lo T Jil i e Caala La Ul Lol oLl
tantrum Jdesy s e s jan b

LAl il ) sl (e Basd sl Lilia lde b ) 52 55 0808 ) 5l (pamy i 511 (pams 11k 15280 (o Lilia (03
i ol a5 Al Cana Ul cE emailsdl 5 rdlse Jual site US culle g U clld S jall 3 sy Ll S ) gas
sl amy ) O il Culle ) S G contract o S ) peddadi je 6 A jadle o) jile Sl el
et gm b Usdia il 3 Loale )i L mls ga ) i) Ja5 i ja s yaally 3280y 58 oy 2 43 oSy
half a0 o Wl Lidd Lellay Jaisi < jla 5 Gulil) | slatu agdY 438 JaSi Lo Lo s S all S 5 o8 Gaomy
£ el 3 ) Aol alent Cunlle slaa ga i (Gp3a3 s time shadow with (child’s name) at school
olae JaS3 Gai 512 (A (A5 (a5 ol 5 12 Aelull sl maall Slal &g child’s name O\ (e <l 43l UL
iy il Al 5 L gl 58 L Jani ladie Lgle Slal Visa? | Ules S0US (e g coNtract J st o) sl AY
Uie Laled o) Caegh center clae 53 il il Lgd) i W U Leas [earning centerd) sass Ll jead i )
e plaia) Ulee 80 A1 el Al Liald G g 4 ) (g 4000 Labaria US, she is 0K 8_sall (Sa 3as g Sa
kgl and Cstie e 4 OIS mali jll 4 gla Al Jead o3 o L&) 5 daalal) G il A e g dad Ayl

Omeald @l yuad 1K 3 jaeas # 5 4) illé special needs J) A puwe ) 5 dad) pu K 5 ek 7 L, kg2

LAl (s A olae il N s Uy 13) o cpann Yol il 138 e Jaids oliie salall A Jf o il o)
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Jax freezone du e S el lavie jlia 43 JaST i Le (o olae il i I8 8 s I 5V & o) el i)
e Jalai s Bla (center name) 4es) S el Gulaall (o agas g )i Gelaady sal8l) Cala iy o8 & jla 5 e
half time _ssi Sl 5 full time shadowing JsYb o) &S oa SG edll Jadally o jed anad S all
5 S i L ale Lo i Ui Le Ll ) Al Ayl ) il Wl JaSs (S 4la (Y1 4ad) (g5 shadowing
s dalailly o 28 (8 b o3 Pl o AT S Gl e g e G jlial Lellad S e Cilae g Conans A )l
Al e dale Lo ) s s 8

) pdall 8 A Gy i S pall e gald (Sohaef 3 Ul o) B o e laad) a5 S gefed g lilae
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Section 3: log of documents provided by participant

Contract signed with the community service provider for the shadowing services
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Appendix 6: Log of documents

Type

Vocational teacher contract

Written contract between the parent and the shadow teacher
Shadow teachers CVs

Shadow teacher schedules

Contract with community service provider for shadowing services

AP WIN(FP|*H
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Appendix 7: Samples of documents

CONTRACT OF AGREEMENT

Entered into between:

1. Commencement

This contract will begin on 15 July 2016 and continue until terminated as set out in dause 4.

2. Place of work

* My son (5 years old) Nursery or Selected School for academic year 2016-2017,
*  Dubai Early Child Development Center (Therapy Sessions),
*  Swimming Institute, [ Home.

3. Job description

loh Title: Private Teacher (Child Shadow) Duties
and Responsibilities [are to]:
*  To assist the child in everyday activities within the center, field trips, therapy sessions, events,
home and wherever the child is during the day time.
*  Work with class teacher to ensure the safety and wellbeing of the child at all times within the
rules and regulations of the nursery or school.
*  Work with teacher to assist the child on learning and development.
*  Reportto center and parents the child’s daily activities, progress or concerns.
*  Share overall progress report of the child.
*  Create daily activity task list for home activities, and ensure evolvement of all kids.
*  Assist all the boys with their siblings and their shadow teachers to plan the activities, when
needed during the home time.

4. Termination of employment

*  Either party can terminate this agreement with 2 months written notice.

*  Employee should pay all the visa expense if agreement is terminated before the completion of
visa timeline.
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4. Termination of employment

*  Either party can terminate this agreement with 2 months written notice.

*  Employee should pay zll the visa expense if agreement is terminated before the completion of
wisa timeline.

*  Employee is not allowed to do any part time work, and in case of any government penalties was
detected in Immigration System, the same will be paid by employee.

* Any dis-adherence of working hours will lead to salary detection.

*  Mobile or any mode of secial device is prohibited during the working hours.

CONTRACT OF AGREEMENT
]

5. Salary

The employee’s salary will be paid in cash on last working day of every month, amount agreed
AED 2,500 per month, accordingly acknowledgment of salary received to be signed.

Dwring school holidays or any absenteeism the salary will be paid proportion vice.

As agreed, the salary amount includes the accommeedation and food expenses, as well as
transportation where the employee is welling to stay outside the employer premises.

6. Days/Hours of work

*  Total working hours for 3 week is 48 hours.
*  Total working hours are 10hr which includes 1hr break. For days from Saturday to Thursday.
*  Friday is non-working day.

7. Annual Leave

The employes is entitled to 30 days paid leave after every 24 months of continuous service. Such leave
is to be taken at times convenient to the employer.

8. General
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7. Annual Leave

The employee is entitied to 30 days paid leave after every 24 months of continuous service. Such leave
is to be taken at times convenient to the employer.

8. General

Any changes te this agreement will only be valid if they are in writing and have been agreed and
signed by both parties.

THUS DONE AND SIGMED AT ..o ear e s camscrer s e DN e

EMPLOYER EMPLOYEE
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Appendix 8: Service providers’ interview protocol

An Exploratory Study on Shadow Teachers’ Provision in mainstream schools
in Dubai: Parents’ Perspectives

Semi-structured Interview Protocol
Service providers

Section 1: Interview Demographics and Introduction

Interview date:

Interview site:

Interviewer:
Interviewee/participant: relationship to child:
Interview duration: from to duration:

Interview language

Explaining the study purpose:

Thank you for agreeing to take part in this study that aims at exploring and understanding the
parents’ views on shadow teachers’ provision in the mainstream schools in Dubai. This study is
for educational purposes as part of fulfilling the requirements of a Master’s degree in Inclusive
and Special Education.

The interview should take 1 hour to complete.

Ask if the participant agrees on the use of an audio-recorder during the interview to enable
accurate transcription of the interview and hence accurate analysis. And assure the participant
that all answers provided are completely anonymous and confidential. Also, mention to
participant if they would like to have a copy of the transcription of the interview, for their
reference.

Informed consent form:
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Explain the content of the form and facilitate signature (if approved by participant)

Section 2: Interview Questions

15.

16.

17.

18.
19.

20.

21.

Can you give me some information about your professional background and the scope
of your work with parents of children with SEND?

Based on your experience with parents, what is the experience of parents of children
with SEND with shadow teachers’ provision and how do you describe it across the
different stages they go through?

What are the factors that enabled a successful experience of parents with shadow
teachers’ provisions?

What are the challenges faced by parents with shadow teachers’ provision?

How do parents perceive the role and the contribution of the shadow teacher in the
inclusive education of children with SEND?

What are the suggestions and recommendations advanced by parents to improve
shadow teachers’ practice in Dubai schools?

Do you have any other comments?

Section 3: wrap-up

A thank you note and end the interview.

Explanation of next steps:

follow-up phone interview to check the accuracy of the findings from the interview
sharing the major findings after the thesis completion

Section 4: any supportive documents

Log of any documentation provided to be used as document analysis strategy
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Appendix 9: Service providers’ informed consent form

Service providers Consent Form for Participation in a Research
Study
Service Providers’ Interview

An Exploratory Study on Shadow Teachers’ Provision in mainstream schools
in Dubai: Parents’ Perspectives

Introduction

My name is Nancy ElKaraan and I’'m conducing a research study on Shadow Teachers’
Provision in Mainstream Schools in Dubai from the Perspectives of Parents, as a requisite
component of the dissertation that I will be submitting to the British University in Dubai in
Partial Fulfilment of the Requirements of a Master’s Degree of Education in Special and
Inclusive Education at the end of October 2017.

You are invited to participate in this study because you are a service provider that has direct
interaction with and accompanied parents of children with special educational needs or disability
in their experience with shadow teachers’ provision.

Before agreeing to participate in this research study, it is important that you read the information
in this research consent form so you are aware of relevant details about the study and your
participation.

This research consent form provides in a written format an explanation about the study and your
participation if you choose to participate. You are not bound to any legal obligations nor waiving
any legal rights by signing this informed consent form. Your signature means that you have
received the explanation and information needed about this research study, as well as answers to
your questions and that you agree to participate in this study.

You will obtain a copy of this form.

Purpose of the research:

This research study aims at exploring and understanding the parents’ views about shadow
teachers’ provision in mainstream school in Dubai, including a description of their experience
with shadow teacher (s), the potential factors that contribute to a successful provision, the
potential challenges that parents might have faced throughout the process, their views on how
shadow teaching contributes towards their child’s inclusive education and what
recommendations they would like to advance to improve the practice of shadow teachers in
Dubai schools.

As part of this research study, I will be interviewing, primarily, participants who are parents of
students with special educational needs or disability who had one or several shadow teachers
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working with their child in Dubai Mainstream schools and at the second stage providers who had
direct interaction with parents and accompanied them throughout their experience with shadow
teachers.

Participation level and Guarantee that participant can withdraw at any time
Participation in this study is voluntary. And you can withdraw at any time you choose without
stating the reasons.

If you agree to participate, you will take part in the following activities:

- A one-on-one or focus group interview of maximum one-hour duration that will take the
format of a conversation around the following key questions included in an interview
guide:

22.  Can you give me some information about your professional background and the scope

of your work with parents of children with SEND?

23. Based on your experience with parents, what is the experience of parents of children
with SEND with shadow teachers’ provision and how do you describe it across the
different stages they go through?

24.  What are the factors that enabled a successful experience of parents with shadow
teachers’ provisions?

25.  What are the challenges faced by parents with shadow teachers’ provision?

26.  How do parents perceive the role of the shadow teacher in the inclusive education of
children with SEND?

27.  What are the suggestions and recommendations advanced by parents to improve
shadow teachers’ practice in Dubai schools?

- If you agree, the interview will be recorded with an audio-recorder so the information
you mention during the interview is accurately captured and analyzed at a later stage.

- If you wish, you can have a copy of the transcription of the interview.

- Following the data analysis and interpretation, you will be contacted via phone to have
your confirmation on the findings.

- If you wish, the major findings and conclusions of the study can be shared with you after
the dissertation completion and necessary university approvals.

Risks of the study

There are no probable risks to participating. However, depending on the experience you have
encountered, you might be uncomfortable when communicating specific details or you might
experience fatigue at any stage of the interview. You have the right to interrupt the interview or
withdraw of the study at any point of time.
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Benefits of the study

You will not have direct or immediate benefits from being in this study.

However, we hope that this study will shed the light on the views of parents on shadow teachers’
provision and would contribute to a call for an improvement of shadow teachers practice.

Confidentiality

Be assured that all information will be treated with confidentiality and anonymity.

There will be no mentioning of identifying information and pseudonyms will be used in
reporting quotes and findings from the interview.

The interview’s information, transcriptions and the recordings will be stored in a password-
protected laptop. Access to this information will only be done by the researcher and will be
deleted after dissertation completion.

Contacts
In the case where you have any further questions or queries, you may contact:
- Nancy ElKaraan (the researcher), email: nancykaraan@gmail.com or mobile number:
+971 50 568 39 78
- Professor Eman Gaad, Dean, faculty of Education, The British University in Dubai, the
dissertation advisor and supervisor, email: eman.gaad@buid.ac.ae or Tel: +971 4 279
1400 Ext: 436
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Appendix 10: Service providers’ interviews’ transcriptions

Focus group

1. Background
AV Con s daal) e dan h s ok e e 5a (8 Aali 4 i diladi(name of service provider)
5 Sl e ) il ¢ g el B B3 a5 13) 50LEN 5 modelling (58 s JUlY) aa | slalaiy S
Jiball ae Jaisin (os gl saclisall | JIal) dalaa aiales i dia 5 dacde Jilall 353 g0 e (s 1)l el
L8 cpin 9 ¢ experience Ja sk G (538 i ol laal iuls daedf Ul () agn 0 ¢ 5
(name of service provider) U speech therapistd e Sal 7 therapy background not the
other function that | have .We do individual or group therapy sessions, the set up changes
depending on the needs. Within my scope | do a whole follow up because sometimes the
speech therapist is the only person they go to. From that if there are any other referrals or
needs it will be within my scope &5 g Jad ders ae (550 Lo iy ol SlaDla (o,
Whenever there is a need for a shadow teacher for the children I work with | try to help
them find the best set up. My experience in more into the deaf and hard of hearing, hon el
set up is different because the need of a shadow would be different than in other children

with different special needs.

2. Based on your experience, what is the parent’s experience with shadow teachers?
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w=k: their own perspective of the teacher st s (uss Ja¥) g g samgall lus = slaiy (us pusa UH:S
because at the end of the i sase (B B (add 50 OS5 Sy paddl) s | paly ) 53l el
day they are trusting their kid to them. We don’t provide shadow teacher but we help parents
«w"throughout the process and you can see the parents during the interviewing saying

it to my child Wises Lo (a3 5kls

In such cases where parents did not choose a knowledgeable shadow but felt she was fit, we
had a more successful outcome because parents and shadow build up a relationship together
more than considering her as an employed for “my son”.

S eVl Qlel gl 5 I J U bty ey 5 (358 Gl Ja Y vie clad gl | 5l Al 1Ly

U mean by expectations the achievements of the shadow? .aiill (e ST jha ) 5 pall ¥

A s (Bia el aay oaie quthorityd) (& pY) 5 dddaall (8 gl oa 5aL8 g Ul Slia g

D5l P L 1) g sl el 8 oLl 5 (aasa s Lind 5 elia Ly La lind ) seall 4 daledl) 5 authorityd)

Bl S Tlia s S a5 (pie ()5 JAY) lacal iny a8 1o 5 jaemy clia Col L) US (e p sina 5 eaial

Sl Leila (e Lin) ¥ " A il ol Ly 4d) oSl Lewla Ula gald oS (™ 505 Lgd) (gmgdi Jslaia L
S 53 08l juay JSUie puaiiil s0lE G ) 48] A0 5 Aagha 5 in 5al3) ppa aladl) o Al 5 psall
Adalrall ae Jalai Lo Jay il )l adadsi e gaiiby (& ) addll ae dala Jiadi juaiy oY) Y1 (o i llie
not provided by the family. Family pays a company which 2Ll ¢ o5 Ll s sl Sl &)
provides the shadow who is not on the parent’s sponsorship. | see this to be a better scenario.
From the family’s perspective they are better because they can be sure the shadow will not
8345 5 ymaly cu i) ey sl run away or find another job after she got her training.

SA % A A e s oS b ops 8 shadowing is not for her she wants something else.
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e Juadl la 5 minimum experience on how to be a shadow e 5 job description J) s 44 e
1aY) e Jeu) o Andl s yiST cilad il 12 5 JaY) e dila g (585 L)

Sladall e 550 Gl oo LS caregiver ol sall cilebu sl Jilal e iy J8 6658 e lai a1 Gale

.she can leave anytime L) 888 Juas (u (paline Slad agia 3 5 € Jaa Y e Jaiiy

S: I think knowing the role depends intimately on who is explaining that role so that
everyone respects its boundaries. Having constant monitoring is a must. We all agree on the
fact that shadow eventually becomes a nanny. In my point of view, the educational

background is not a criterion in making the shadow respect her role. It is more the teamwork
and how much people are having discussions. Again we should consider the policy of the
el e Jaidy e 2 Ul ) Gl Gadl Slalea e Jadll Qi 5 (5 Jlan )Y 53lil) s ae Ul da school:

set up of the school controls this confusion.d) g s 4w jae sb cava (S G0

fora cilis ;S0 oaie 23l ) se¥) el gedll (il e g (e | 50l ae Jalatii ae Gl y Ll Le L g Siy 1)
0555 Jla S Lgia Y] Lo daliadla Sy commercial W stexy (uls 8 AT 5 <léy (uaey good purpose
ol ) el G danal

How is the experience of parents?

Il e 3l el 8 S 13 iy A5 je 2 alle Linal Lidas 43S ol 5y (il e Jsf Gy
) . their child becomes labelled Ja¥) Jaie ¢ .my child doesn’t need anyone s % Al
el i e S 7 5 s il e (s s FOllow Up Glaniy ae (558 40 € sl Gl (il i gy
DSl i s ) Ll A el iy e Le A paally

When the parents are approached to get informed that their kid needs a shadow what is their

reaction?
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typical, normalizedd) (2l 5S4l ) sali ju dus jaa = 5 4 8 odie aSal 5 43) (Jlak Ll Ui :Resistance
normalisation JI s .coan: Jie Gladl sl 5ls ol dailly | 50l5 4ne 05Ss 52 Y of LI gL 2a S

G man 5 Gy WIS 5 Caall QL S jall Ll adlS s odie ) des ol (058 5 a5 25) (o $9 swasally
best practice?d! s $il S e Abind | 5 jpeanfiniey Al e salill 5 Y 5l po dddadll g jumi 7
1208152V 888 e an jie Jany 58 dalaall Pla 5o pxi 53 Shackground b sf e fleladria (2 Y Lusia
SO 5l SUPErVision o b s da) dalaalle dpalaill Logal)

diagnosis or « Y il (S L (e Aua i (ldasiy | sl Lails newly enrolled kids parentsd! cx e J sl

2y ) alall aadia 8 arie g A ) aa (Guie OK Jsiiad A jaall Jad (o alad 32 ) o585 oS A et L not

o) 8 Ula g3l Y & gaim sall 150ty ) 53y e (s il Jaf L& Cannot deal with it emotionally:
Godlle Gl s padd Jadl ey je e

(o AalS ) Y ) s M1 process I 1 salal) 5 5 i iy 4d g JaY) G 43) (o U

What is the parent’s experience in providing a shadow?

Ot e Asleatie Gie G laa Bl Who to pick? Where to go? How to pay for? Il allai; da Ly Sé
(g s alind L (3550 Al Y 5l Aagia 13) Cipmy S T Uiy

to put adds to make their own recruitment and to define their criteria Ja¥) geais €1 suan G5 O
(to have a related major) and then we start shortlisting. This is my personal experience maybe
in other places they do it in a different way. | always encourage parents to do more than | do
in the beginning. If I know some more people than I think they might be suitable I would

suggest them and ask parents to shortlist and then interviews.
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it is time < (e interviewd) dess a5 i 15 )b e sl il 58168 ya L Ja Y il 5
consuming but it is better because they get more convinced with the person chosen more, we
save the hassle of changing a shadow teacher later on.

130 585 JaY1 babysitting Jess s Lis potential 1xie g sa sally dileg (s 43 Slie i () oS, Lt U
435 A ALIIL G Jasll 3 )5 ) s Glie AT Sie slasy ¢ g Ul jille (3ilia € 508 1 285 AU Y 5alls )|
AdSsE

OSimasi 7 i g acall JS Llan 7 5 ALlS A gy 5 L iny . shamy e (g sially i Ll Lin 2Ly
1 G e e LDy Se wa (a, process J) IS s (59 IS Ja (uaal Sall slasd (Sl Uaai 5 cildall (40
bl 318 J sine Y ady dafi e 0 S A 5 Y gaiay o3 Le plitl) Allae Jia 5 S o e 3 oS LeadY Ji
sometimes | do the contract | write template and tell them to add what they need. ¢a82 3L

5 ST il gLl ¢ g se agiaclual @llia saa 5 3 juay s KHDAJ e sa 50 dal1 oY ol Ul

i U8 Lo 53 Jaii I Bas 5 O 5S0 (Jmy Aa 0 Jed B e (e 53U 5 SCENAMNIOS e (o8 Ol i Sl YL
5 .Lre & lia Aaie (e Lgd) (A Calaga S Jie el 3 ag daia L it Allalle dalae lS Lo W jeny )
(o 5 Y s=da recruitmentd) daless | shlais 53 &5 Le i S8 Leliali ja | 53S JaY)

Aaia )3a¥) G580 D e 5 o mndas ao oy KU I8 wda) ) 5 cial ey (el Y L ol
nanny b o gals Jal) cu i Jlead 5 53l (A 35 L S professional hat or nanny <lawialy
nanny\shadow i caalls 5 Cully gae 285 JaY) Lida 055 2 3 (a1l

ulle e an 55 le o Slia S e (e JaYT L samy auaiy Ul Y of 1l

Shadow recruited, what is the parent’s experience:

There are different scenarios:
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Parents who are not into shadowing in the beginning you would see them calling -
constantly during sessions to ask how she is doing. How is she at school? Teb call the
teacher or school. So they don’t talk to her directly? Not in the start. These parents
consider her as an extra person imposed just as mnay other things like extra fees

Parents who really want the shadow to bond with their child so they get her earlier than -
the school timing meaning during summer break to get to know her and ensure the
bonding. Maybe start toilet training with her in summer and they want her to love the

parents and for her to be happy.

S: at first there is a testing period and just like R said at first they communicate through the
centre that is doing the follow up.

ey O3 Aol Jaad Gl 43) )5 sl G [oaddlle ae dalay C2S G pr Le (4S5l cialia ) (0585 (S
W g2 o ) resistanced) man o5 Aai A L 13 5 Au sl 5 S el G dlall i s g pmean iSRS (e
. within the factors provided G_8 Jaxy )38 (i add Ja 1Y) Ao AU

What are the success factors?

Diagnosis of the child and knowing if the help is only temporary. For example, | have a hard of
hearing child so in her case she wouldn’t even need a shadow but in her case she needed a
temporary one. In case she evolved on the language skills she will not need her anymore, so
knowing that it is not a long term state gives positive vibes. Also it depends on how much the

school is investing in the presence of a shadow or only asked for it to deal with the kid.

.Lg_"\u\‘)JQA‘)ESiBFL}M\AJJJ‘.—\&@Q&SJJ@\Scus
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sl ol ALl Jal se cpudd i lein alS el ey paie Wl | would see it as a building of factors W)
Jid Jal 5o

Culiall paddl) jlaal)-

clear contract-

Lo 3 gldimas i 48y (y2ic 2glS Customized for the child $zab 2l 5 i Training from the center —
so we need a hands on g sxa salls o a3 ) 5S5 Jlae (8 Le SENSOTY iSSUES e 2 55 a5 Ula) 13] o jas
training. Like trying to train a rigid shadow (like a nurse who doesn’t want to be trained).
Good school, supportive teacher, matching personality between teacher and shadow-

Role of the shadow in inclusion?

socialdl Jews it Ll b s ey oSV il (e Y 5 sl JaY)

5 533l Bacliuay Sa 53 2 3Y diane OUECOMES ACAEMIC (& ALl Ciaasiis (A (i STl 50 80 13): L
$amia (ol 5l Camaa a5l 93 jaal) € 5aLA (i Ca gl as yie Sy La 13)

Gy o lin Gy (e € salla el i salsl) oty Jall e Lo s Aadnall ) g JaY) g Lain YU mans Dl
It is common sense for the parents .Ja3U authority J) ) 4l

Do you think the teacher abuses? Yes but not intentionally depending how ready they are how
the school trained and prepared them as an inclusion team.

Al s would interfere when needed sabl) 43) Ladia gl (e 13) Slad Jant Lo Lal ula ac dalaally Jinod
Is it that .5 38 ie Ul quthorityd) 5 (558 oald ¥V cusdie Al gl 2l 5 dalea U3 Gy JaSia il o slas

common that shadow is playing the teacher role?
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13). set up of the sChool (e iy 431 5S4 o Loy aa s g Ale Y1 (8 5 jpeal ae i€

Cua e 83 e monitoringd! sl ac aS (i )le coordinators and the learning supportd!

ad Jsiy g cuin Ul Jas g4y 5) 0 A gla e 4 shaae il 830 classroom observation

it is very common. Parents notice? Akid they notice especially if the shadow is not coming :,
from school. If the shadow is employed by the school, the mom will notice when the student
doesn’t run for his teacher. It iS common because the teacher is not qualified as a start and the
shadow is more qualified than her in this aspect. We do support the teachers but some of them
already have an experience with shadows with no support.

SUPPOIt Olesiy ae sl JN 8 Ml

depending on the outcomes of the aulall sua ey i gllaai Lo Ao pon Jha a5 zeaal) s opmla
comparison between what the experience of the parents is and the feedback of the therapists and
support team is.

. damaged! Liia () s Gy JSLEe g8 Jumy Aalall il L) g o cay )y Jand 3S) S L oSy f

What are the parent’s recommendations?

The change of perspective of a shadow as a start:

Jie across all teachers <as s o sSy s3lill 550 a ¥ Gald Jasia3Y o daleall D & 55 a3 ie JalS Ul iny
recognized job with a clear job salill ¢ 55 43) oy JaY) el | L3l Gl Yages g dabeall a5 45w IS 5 5Y
description?

Cpagasall il e e QHDA oie (158 L (il G it s pure trainings <) las = A major Ue L iny
bl bl

Back to parents what do they need?
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sxic Aly JS 4] |5 el an 53 W) ALe L Le iy dianadile aa gilly Co ety 3 3ala 5ol il bz sl o)
zohalla 55 las pin ae Ul my profile and the difficulties he has are consequent to this profile
sl Als e ) i ae oY1 0 S interviewsdl re sl ) G i o il Goja gas il
AHE agdy AL A sdie 5K 5 an Tlaally Jeld ad) Cag e 5 Bsise 02x G JAY) iny salidll (e ST (48 e
.g00d criteria s 53 (i Lide (5 DHA e iy sl sl

they can trust laa o Claleall sas 5 e 5% 52l database &8 Le sy s Shal galall galing Lo (o SOLS 5
3sa s S | siaiy JaS 4l it is an indicator for the rest 4w Jsh Ji 8 Jla 13 5 53K gainyac JaY)
math skillsdl e Jaidi ae & GleSa ool dile eoth Lo Sy )23 & ey M to be recognized <l )
Ll Baly ) &) 5l ) 2 seme el (s Jshae Ul il supportd) las asis 4 jaall (e Gt | il da1 gleS

|slaxy ac L |earning support 6 Gie Lae Jaidi ae 4 )30 A |earning support department laie 4 ).l
supervisors on celdle S jall (e lis 5 223 And they are asking for shadows from the parents? .
Jsie Ui nOVeMbere U ya IEPJ) IS8 o ) 585 e (3led 22y 6 Glaie DUl 5 paall ¢ gua gall o asd, Ui them
L8 ga B2 g ) gmay o 3Y JaY) sl st G sladl A A jadle dale gian g oaie Sl * department s
agi el 5 puille sadina 5 52lE & Al paay S aSTAla e ik

Because of that I always include the shadow teachers in my meetings and specifically ask for
their opinion because she is the direct one to one with the kid.

involved, taking notes, processing what is happening with the child, ,de)s 2 G Gun o0
investing.

Lo Jal) Baly ) Sl i ot 58S e () Cpain Cpns s interview Jl S sexin ,5S it is a gambling game:
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g Unady La (9 o 538l Jan ay Sl el jia] ae ool s8lla S Jie clia Jass ) Al as i, 923l B g 0 gl
O gl pmn o AlSEe 8 L | glaidy S e towersd) IS ) gdille a5 grealle | 5laid) Gy (ISl 43S
4w 2l g special educator taay caally Ul 5l dsaas implementation desd) L 43Y 5ol La ey T
special « sl s Jai 13 JalS Ul group s s, group cluas (sam el 43 Juadl salall 34 5 dauluY)
5 Wl 50 (5 s ada (S G budget to invest e du el (G s e ) sil A el IS educators

538 G Jimy OO AT G 3l Jale Jha

what are the Jabas ¢ aie gedl juasia be JS € galill (e Al Sliin) g cllé 5358 aldle Gula oSar Ja¥la 4
JUS plaliy 5 I3 laly salall € vocational ) el 2 sl pelaia) s e Jaidi ae Sl crst, future plans?
o I su¥1 1 5 here parents can afford some cannot and their kid stays in a center &slall Al Cava
CP odic Gy | sty oY 5 i Cally iy Le Jumdl S s group therapy Jexs Al cansiy 5l gl jig poli Lo sy
So schools ask for shadow regardless of the needs? . s2Lall (i jéis 4 jaall

Yes this kid came with a diagnosis they directly give the 2 options (employed by school or by

parents).

sie A 5 parniodic 40 G Y 1 5ol S diliaalle 7 5 m orie 3 1) Al il G gals 4l galle 5 80 A gl b
snannyd! s a5 suas regression Jesy Al suas g4 5 Y 14 i s shae spina bifida | think

Jalae | oS3 il ) Sy Le Joy

What are the parents concerns regarding the shadow?
-alan Ul

A gl pant oy L 2y Ja5

5 L
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JalS il i iy £ guin galle 3 ylasse &l (uladll sexual abuse they don’t share but u can feel it :4x3-

ol <=y Ul ¢ former employers of the shadow g |58 Jal (4 (A sSaa pae) Jaie Cals ga (5 Jin sl

regulated eolaally Bla puza ) (S35 (i Bas

For example, the toilet training happens with the nanny being with the shadow as a trusted
person especially if the shadow is newly employed.

-create limitation for the kid who becomes dependent because of her presence

Emotional dependency -

when is the fading going to happen? Is the shadow working in a way to prevent this fading so -
she stays in her job?

Did u experience the opposite? Parents feeling that the shadow presence is tranquillity?

who is making sure Ui g las L) ) diedas | salall cua) L aay 5T 4ali e her body language o ol 2
el e Ui graal) Cagdi Ul g 3 a0 ity Jasi Al ) (e ol s2she s taking at least 1 or 2%.

S S8 oA ) a5 5Ll 5 dxe 5n 50 et el (e ST s g sal8D) YIS 3 L
oS Impact .S 5 1 i) Ualla L g s yaalle & 555 i) By S L) 0 atusal) ol (30 1S Ly

ey oY) ) Al oL paaly il Jal ) paity e JaY) 8 Lgla salilla to0 much e & s oY) i

Jie Lin) strategy ¢ i 53l juaiy lead over the whole teamd) salill juat € g2UAl fade Jens (J elais

At aad ol cafil e sl 3 V) salil) | shans e uSall ol 3 AT 5 Tl e 8 43) 15880 s JAY) G Ledle (a8 5a

She is always under the spot from everywhere. .3 ¥} L & 43) | s (S Y

extremedied oo Lo A jaally e salal) 3 K4l dally

sty Al & jba inspection | stesy ae sk Allall gHDA & saall Jaa g Faiat o€ Jila Sle g gaa gall

IUis @ o g sumsall o3 e aall Adsns o5 €iandin (il Jedlly o (505 Jnad a5 2L i Ll gl S
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dilemma too many shadows, sometimes it is not healthy things have to be standardized and have
trainings.

A lot of damages happening .ahii a ¥ 2SI Gu zeakaie 53 93 5 (0 G jga 58 L

Cpaiiia (e a5 (5 baal) gliie 5 g )lé 4 aal) 43) Ja¥) 5 S8 Jui Let’s have a third party like QHDA

, 3l Cpsedl da i sy f fading desis o s 53l8 ae s R i ad) 8 8 s QHDA 750 3

Adalull (e 48 ) 5 aa 4 yaalle o authority after all Gie Liss 45y saiiiy Lo 5 o siia ) 22

o 53LE i g giee el Ciliaity 15000 sl as caldl e SED AalS Ciliaii u A . feesd) aal i a5y

sl 30 el SV € s axa 328 5 5. 10000 o gllee s A paall el 8000 @iy 51y

mean Lo calie 5 5 oaliaes Lo 13 Jal1 dl o Jsha e s

Service provider 1

1. Background:
| am a board certified assistant behavior analyst and |1 own a company called applied
behavior institute in Dubai. We provide training and services to families and educators. |
have been working with families of children with special needs in UAE since 18 years. |
have come across a variety of children. Specifically, the journey of parents who have
been employing shadow teachers, | can say that in the last 7 years | have been closely

associated with some families who have been through this journey.
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2. What is the experience of parents when it comes to shadow teachers? I mainly work with
children in the autism spectrum and some other developmental disabilities like down
syndrome. So the moment that the parents would get a diagnosis they come to us for
services and as we do early intervention we begin our services before the child goes to
school. The service would be at home or in our setting and at that point a shadow teacher
is not in the picture. And then the child starts to gain some skills and then school happens
sometimes it is nursery and sometimes it is going to big school. When that happens,
usually school interview stage inform parents that they would only accept the student if
they bring a shadow teacher. Most parents that | know are ok with the knowledge, and
accept that condition. But then the journey begins of looking for the right person. That is
their first barrier, they find it very hard to look for the shadow from the parent’s
perspective. In my perspective, I still haven’t figured out what the schools want when
they ask for a shadow. Because it is very conflicting: they say they want this person to be
able to do everything like they want them to be able to do OT, speech, ABA, to teach the
child with the modifications and accommaodations, report to teacher and to principals and
parents and therapists. [ don’t understand how a shadow teacher who’s educational and
experience requirements are very little but what is expected of them is so big. I find it
very hard to support parents in finding that person at the salary that they are expected to
pay. From the parent perspective is where and how to look, who to trust, what is going to
be their qualification, what is their need, do they work full hours or part time, work

afternoons, report to us or to the teacher, how do we make a contract? This is not a
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profession that is listed anywhere this is an under the carpet profession: no job
description, aren’t any conditions.

Second challenge is what to pay them? What will be their contract and obligations?
Salary timing sick leaves, reporting. This is all happening before they find a person.
Third challenge is the interviews: how do they conduct an interview? Are they
conducting it for a caregiver or a teacher or a therapist because this role involves
everything and how. We have had up to 15 ppl for an interview of one position because it
is so hard to find the right person and how to let everything match together. There isn’t
any tool out there that help me or a parent find the right person it is all subjective (how
you feel and think about that person) and again the needs change depending on the child
and the family so for each time we are reinventing the wheel.

The 4™ challenge: schools are now requiring registrations with ADEC or kKHDA approval
so what we did actually once employed a shadow so that then the parents can be able to
employ her. | was not trying to make money out of that but it was the only way the school
would accept her on board only if she came from a company who has KHDA approval.
So the school where | work would not accept a housewife who is willing to work for 5
hours, she has to be on a label card that she comes from a company and not on her
husband’s visa. That adds cost, reduces the pool and makes it harder for parents. That is
an administrative issue but coming out a lot. | understand that is for the safety of the child
but if you look at the salary that you are paying a shadow teacher, if that teacher has a

master’s or a bachelor in education why would she be a shadow teacher. The
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requirements and what we are offering is not matching up and there is a gap here. Some
parents who had an excellent shadow during the nursery had to let her go the moment the
child entered school because they said she has to be either on the parent’s visa or on a
company’s visa. She was an educated person and she didn’t want to go on a housemaid
visa, there is no category for a shadow teacher visa.

Where do parents find a shadow?

-Especially in September and October we are showered by phonecalls of ppl thinking we
provide shadow teachers we don’t but we maintain a database of ppl who have taken
training from us and we just forward the database we don’t keep track of who’s gone
where.

-Second way is facebook pages, a lot of active pages now with shadow networks.

-Some providing companies and over there you have an additional fee and they don’t do
visa but only connect the parents to the shadow. Maybe for the fee that you pay you can
change the shadow once during the year.

-Lots of listing on job board.

-Word of mouth

The shadow is on board, what are the challenges?
-The parents don’t know what to do with this person. With the cultural habits that we
have in this country, parents are either used to having a nanny or housemaid and expect

from the shadow teacher whatever they expect from a nanny (to help their child) or
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consider her as any other teacher a respectable being(educate their child and fix
everything). 2 ends there.

Parents need a lot of guidance in understanding the role of a shadow and tools to be able
to supervise and team play with that role. The successful stories | have seen have been
with parents who have been team players with the shadow. They have shared and didn’t
consider the shadow as somebody | am paying to fix my child but someone who will
support and teach my child more and they trust that person’s judgement. That brings out
much better results.

-there is always a kind of push and pull with the school and the parents. Whose side is the
shadow teacher on? Because the shadow has been paid by the parents but is seen every
day at school has to report to school authorities and parents as well. So mainly it is
difficult for the parents and the shadow herself.

-Logistical challenges like transportations. Sometimes it costs more than what they pay a
shadow! Holidays: is she contracted during holidays or not? Some parents want her to
attend therapy which is a great idea but then that is extra hours. That comes back to that
contracting piece. Parent education especially in the matter of Hiring a shadow is very
important.

- reporting: what would be the reporting strategy? Would she carry notes, would she have
data?

- They have the child at school, are paying the school and shadow fees. The child has a

behavioral issue and the shadow doesn’t have the answers. What to do? And then it come
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back to the shadow needing support (training, supervision, consultation, who does she go
to when a problem arises, what does she follow?) what is the parents experience in this?
From my experience because the team is with us she comes to us. We have created a
whatsapp group for every team including the shadow and even sometimes the teacher. So
the shadow posts what issue she is dealing with and we start suggesting things to do. If it
goes beyond we then suggest a consultation visit from us to school and we always
encourage parents to contact with their shadow at least one hour a week to attend our
sessions in the afternoons so that she is learning from us. She needs someone to go to.
Some schools have good support systems. When it is not the case, it is a mess. Just last
week, this parent is not our client but contacted me and was really upset: we got
everything done but nothing is happening. Shadow had no training, teacher has no idea
what to do and she is literally a shadow to the child holding his hand pulling him here and
there, hand over hand, prompting him to do the work so he is not really accessing any
education. What they need is training for the shadow and supervision. So if you are
sending your child to school with that person and cannot do anything without that person,
so would the child be accessing meaningful education? If he’s not accessing more than 30
or 40% of what he is supposed to in class, you are just sending him there for yourself:
you see him going on and off the bus you are happy he is in school and 7 years later we
have nothing. That is what you need to figure is this what we really need to do. This
brings us back to admission: is every child really ready for school? Just buy providing a

shadow that insures safety in school and come in and out? Is that our goal?

196



What are the expectations of parents?

A parent wants to see their child go to normal school and they are happy if he is just
around normal children. They expect that he will learn from that and that is not
happening because they are not ready for school. It is not just about academics or
following what the other ones do. These kids might be missing out on that and | am not
saying they should not be in a mainstream setting but it is not about a shadow teacher
only.

The shadow teacher has no access to the IEP and the curriculum the lesson plans. She has
to figure things out from the top of her head just when the teacher introduces the activity,
prepare and modify worksheets. Even superman couldn’t do that all day everyday coz u
have to just invent stuff on the go. A huge support from school is required: we are
fighting to have all the planning 2 weeks in advance and we are not getting that.

-1 don’t accept the physical intervention that the shadow does all the time. Too much
physical proximity, it bothers me [ haven’t heard a parent complain about that because
they don’t see it they never get to observe the shadow in action and that is a big gap:
mom knows the child at home, shadow knows the child at school and there is no common
ground where they both see the child together.

-Communication: some shadows are very proactive and communicate daily, some others
they tell me ok I know I am contracted from this time to this time and will not answer
emails or look at your phone calls or text messages after this time. Parents don’t like it

but they don’t have a choice. Because the schools made the condition of having the
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shadow with the kid and even if the shadow is sick the child is not allowed at school. It is

heartbreaking: | have been to observe and made my notes and given them to parents and

suggested to change this this this. And then they asked me to go soft on the shadow

please don’t tell her we don’t want to upset her. There are also the other hand: excellent

shadow teachers who are so keen to help. It is also a draw of luck.

Relationship between teacher and shadow in the school: we include that a lot in our
training on how to play the team approach how to be part of the team because we
keep in mind that the child needs to benefit in all this. It is all about that child and if
you and me have those problems that would not benefit the child. | have seen too
much stress between teacher and shadow and it is mainly because the shadow thinks
she knows the child best and the teacher thinks she knows her class best. Another
challenge that parents have to bare because they want to keep everyone happy and
keep paying money for it ( lol nakouteh).

Coming back next year: whether it is good to bring back the same shadow or not. And
if yes how to maintain that because transition happening so often, ppl leave.

Training: how where who and who will pay, parents end up paying also in a year time
shadow would be having trainings at the cost of parents and then she will jump jobs
with someone else. | know parents who finally found a good shadow after long search
but now she is hospitalized for 2 weeks and the child is just settled in and in 2 weeks’
time he is going to be back to zero again with no other support. Some schools are

starting to provide their own shadow teachers. The parents have no say they just get
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the shadow there is no matching personalities, no figuring out what will work for
what. The parents do not know for which side this shadow is on and their training is
unknown by the parents. They feel very intimidated to ask but | always tell them it is
your right to know you are paying for this and it is your child she is handling, ask for
qualifications. They say if the school employed them then how can we ask. They

don’t know what their rights are.

Success ?

The shadow teacher has been able to support the child into difficult times especially in
transitions like the annual concert where the child is completely lost with all the practicing. And
then the final piece that comes together with the support of the shadow teacher is something that
parents might have cried over it is such a joy.

Every day, using some strategies that would work for them and the shadow teacher reporting that
successful tool. Especially when the shadow teacher is supported by a team we get a lot of
shadow stories feedback (reading an example). Getting a successful note at school when the
mom is at home or after school is very rewarding. Lots of sharing going on pictures, videos,
tools.

We have had success with the toilet training at school with the shadow teacher.

Extracurricular activities where the child has difficulty transitioning (swimming, music, PE) has
been a success also.

Using PECS or any alternative communication devices. Having the shadow has been very useful

in teaching the child how to use it.
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Playing with peers: a good shadow would be able to initiate that play. She would be able to find
that one child who is able and more mature to introduce the child and once he is interested they
pair those children together and start to be part of that game. They even tell the parents that she is
friendly with such and such child and they contact that child’s mom for playdates. If the shadow
was not there we would never know that.

She can tell the team and parents about the child’s struggles and then we can do some additional

teaching with that.

Shadow’s contribution to the child’s inclusion

Every parent | know feel they are very dependent from their shadow teacher and truly believe the
child’s inclusion would not happen if there was no shadow. There is a small percentage of
parents think that the school is only asking for a shadow to get out of their responsibilities. |
don’t know if that is true at all because most children we have worked with have needed a
shadow.

Recommendations

-A clear job description, criteria and salary scale of the shadow. So they need to know what are
we looking for? How much is it going to cost us?

-Based on all that criteria, how do we find one: opportunities

-Personally I think it needs recognition as a profession. There is so many I don’t know if it is a
good option having a shadow I haven’t researched it. It seems that it works right now from the

status of the school here; the system that exists here it seems it is the solution that works. So if
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that going to be like this for a few more years there must be a professional recognition for that.
Some kind of criteria, having licensing, a way or at least a standardized procedure. Right now the
only requirement is a police clearance, All the other requirements | mentioned above are put in
by schools.

-Verification of their training and ongoing training because it needs to be updated.

-parents need to be trained to understand their role and expectations which need to be realistic for
them to know that this person is not a magician.

-ongoing support from professionals to this little team (mom and shadow and teacher)

-parents are also going to need a support group where they can talk share and help each other.
The school needs to be involved with this one, they need to take more on their ship. Right know
they say yes u can come if there is a shadow and once she is there it becomes her responsibility.
With all the effort that the parents are making if that attitude doesn’t change it doesn’t go
anywhere. Some teachers would take the shadow as an additional member of the class that she
has equal responsibility for everyone not only this child and that is where the child flourishes
other places are like you and child stay in this corner yes they say “if he is going to cry take your
child out of here” so what if the shadow wasn’t here what are you going to do. Other kids cry

and u take care of them why not take care of this one.
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