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Abstract

School improvement is a continuous process which is crucial to any school aiming to increase
effectiveness of its outcomes. School improvement involves a wide range of intricate processes
and interactions which determine the overall results. Improving, changing or removing some
of these processes is vital to increasing the likelihood of achieving better results. The strategies,
behaviors and decision making of school leaders can influence these processes and the degree

to which they are successful.

This study looks at a single case of a school in Jordan aiming to improve overall school out-
comes. By looking at a single case this study aims to achieve a deeper understanding towards
the hidden elements and processes involved in determining school improvement efforts.
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Introduction

1.1. Overview of the Chapter
This chapter provides a background to the existing problem and identifies the research question
raised to guide this study. The purpose of this study is determined and the importance of such

a study is also highlighted.

1.2. Statement of the problem|

A private school in Jordan has undertaken measures in hope of achieving overall school im-
provement. After eighteen months of initiating a strategic school development plan, there has
been mixed feedback from stakeholders, most notably from parents of the children attending
this school. The majority of parents are reported to have felt only minor levels of improvement,

including a significant number of parents unable to identify any level of improvement.

The school’s leadership team is determined to continuously raise standards, maximize progress
and enhance the overall school experience by consistently achieving significant levels of im-

provement in various school areas.

The school board had identified and prioritized earlier key areas for improvement and has set
targets accordingly, leading to the development of a school improvement plan, aimed at gen-
erating meaningful improvements in school practices and outcomes. Although such measures
have been taken to achieve the desired improvement targets, various stakeholders are not over-
whelmingly convinced that significant levels of improvement are being achieved, conse-

quently, a certain level of criticism remains evident amongst some parents.
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1.3. Purpose and Objectives
The purpose of this research is to investigate and understand the actions, efforts, and attitudes
of senior management towards school improvement strategies and the consequential effects on

organizational behavior and efforts.

In addition, | hope that results of this work may contribute towards existing research in this
field of study.

The objectives are:

To understand the current situation by obtaining feedback from members of school staff on

their beliefs about recent levels of school improvement.

To identify the areas targeted for improvement by senior management as per the produced

school development plan.

To identify if meaningful changes in the school are being generated in accordance with the set

improvement target areas.

To understand from school staff what implementation strategies were used towards achieving

the school development plan targets.

To obtain feedback on the effectiveness of the implementation strategies currently being used

according to the school principal, heads of faculty and teachers.

To identify the factors supporting or hindering improvement efforts.

To highlight any shortcomings of the strategies that have been used by school management

which may have held back school improvement.

To identify new strategies that may improve processes for future improvement plans.



To provide school management with recommendations on (Successful change management)

strategies in hope of achieving more meaningful improvement results in the future.

To provide the school’s senior management with recommendations that may be adopted to

increase the likelihood of yielding better results in future improvement efforts.

1.4. Research Questions

Understanding the problem on hand has led to asking the following research question: How
has senior management’s leadership role during the implementation stage affected the overall
improvement levels? And what can leadership do to increase the likelihood of yielding better

results in future improvement efforts?

Some sub-questions that have been derived from the research questions of this study include:
What did management do to monitor effective implementation or to monitor levels of progress
in relations to the targets set? What methods or strategies were being used to assess if progress
was being made to reach the desired targets? Are the implementation strategies developed and

used effective enough to reach or achieve the desired goals?

1.5. Rationale behind the Study

Conducting qualitative research could be very beneficial to the subject of interest of this study.
Using a scientific approach to investigate the existing processes in the current context will

provide a deeper understanding towards any existing problems that may be hindering progress.

This study may as well be important in the educational field: looking at a single case will enable
investigation of micro-level data which is sometimes overlooked or untapped in the bigger,
multiple case study research. Many schools around the world which might be facing similar
functional or operational (micro-management) problems may be able to adopt the recommen-

dations of this study to improve their outcomes.



1.6. Structure of the Dissertation

This study is divided into five main chapters. Chapter one is the Introduction which describes
the background to the problem under study both theoretically and contextually. The purpose of
conducting this study is disclosed and the key objectives are identified. This section also puts
forward the research questions and sub-questions. The chapter ends with exhibiting the rele-

vance of this study to the context and to the field as a whole.

Chapter Two is the Literature Review. This chapter reviews several similar previous studies,
identifying key theories, models, and frameworks related to this study. This section will define

and map out key concepts used in this research.

Chapter Three is the Methodology. This chapter identifies the research approach chosen for
this study, the data collection methods used and the process of piloting the instruments. This
section later determines the methods of data analysis and discusses matters related to ethical

considerations and trustworthiness towards the data collected.

Chapter Four is the Results, Analysis and Discussion. This chapter includes critical analysis,

discussion, and interpretation of the results generated from the data collected.

Chapter Five is the Conclusion. This chapter includes a summary of the study, highlights the
key findings, recommendations, implications, the scope for further study, and ends with a con-

cluding note.



Literature Review

2.1. Overview of the Chapter

This chapter identifies the key concepts and theoretical framework guiding this study. This

section also includes a review of the literature related to this study.

Topic key concepts and terms: School leadership, School improvement, Change management,

Accountability, Quality assurance.

2.2. Review of Related Literature

2.2.1. School Leadership and Accountability

The roots of school leadership are permeated in the soil of community services i.e., serving the
common good. Sergiovanni (1996) argues that schools are unique places that require their own
theories and practices. The importance of leadership skills of the principal cannot be underes-
timated in enabling the environment to make schools a better place of learning for children.

They are the instructional leaders, managers, and motivators for teachers.

Sergiovanni (1996) elaborates that leadership in a school is a pedagogy which can be defined
as an action of a principal or a teacher that provides a sense of orientation, protection, and
direction to a child. In order to ensure students’ development and academic progress, account-
ability plays a vital role. Such judgments follow the sequence of observations, mainly about
the standard of student achievement and the effectiveness of school processes in maximizing
student achievement. The school leader, who is in most cases the principal, is required to un-
dertake necessary measures to assess the effectiveness of the processes in the school for en-

hanced student achievement.

“The School Improvement and Accountability Framework’ (2008) mentions a number of ac-
tions that principals are required to take in order to keep the quality check intact. In collabora-
tion with the staff, they are required to develop a school plan, operational planning and class-
room planning. They are also required to actively participate in school review processes, in-

cluding standards review and external expert reviews.



‘The School Improvement and Accountability Framework’ (2008) mentions the three compo-
nents of school improvement cycle: assess, plan and act. These three components are interac-
tive, one inputs into the other. This is an ongoing cycle of school improvement; and a continu-
ous process of change and modification based on assessing data and evidence inform on stu-

dent's achievement and the effectiveness of school operation.

2.2.2. Theory of Leadership Role in Change Management

School development can be described as “a distinct approach to educational change that aims
to enhance student learning outcomes as well as strengthening the school’s capacity for man-

aging change” (Hopkins 2001, p. 13).

Leadership has a key role to play in inspiring change throughout the organization. It needs to
set the direction for the change and ensure that the change is implemented. It can better be

understood if we comprehend the theories presented by Sergiovanni (1996).

Sergiovanni (1996) highlights three theories with important lessons that can teach staff mem-

bers and provide understanding to help make decisions about leadership for schools.

“We as educators need to make schools friendly and rich so the image of leadership, organiza-
tion and behavior fit with the learning development of the school”. “Theory for the schoolhouse
should provide decisions about school organization and functioning, curriculum, and classroom

life that reflect constructivist teaching and learning principles”.

First theory: The Pyramid Theory is a hierarchical system with the head manager at the top
while managers with delegated powers are below, with the people being managed at the bot-
tom. Rules and regulations are at the top. These provide protocols and guidelines for planning,
controlling, organizing, and directing. When this theory is applied to schools the work of prin-
cipals and teachers become simplified and standardized, and likewise the outcomes of the

school.

Second theory: Railroad Theory controls the work of people who do different jobs. This theory
handles different responsibilities and instead of relying on direct supervision and hierarchical

authority, time is spent anticipating questions and problems that will likely arise. This provides
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tracks that people must follow to get from one goal or outcome to another. Once the tracks
have been laid out, people are taught how to follow tracks and a monitoring system is put in
place so that everyone follows to reach the desired goals. When this theory is applied in the
schools, specific objectives are identified and aligned to a curriculum. These objectives are
connected to a specific method of teaching. Teachers are supervised and evaluated and students

are likewise assessed to ensure that curriculum and teaching are being enforced and followed.

Third theory: High-Performance Theory allows workers to make their own decisions individ-
ually or in shared decision making groups. Effective leadership will connect workers together.
This theory expects teachers to provide similar results. Teachers and principals are given free-
dom to organize their schools and teach the way they want to enable learning. This theory
collects date on how well workers are doing. It allows teachers and principals to improve the

quality of their own performance.

2.2.3. Change Management

Oakland & Tanner (2007) states that successful change focuses on both strategic and opera-
tional issues. The link between the strategic objectives and operational improvement is through
the core processes that need to be understood, measured and improved. If the links are broken
then the change is largely ineffective. Effective planning for designing an initiative considers

how coherence between different aspects of the school life can be achieved.



Constructs of change management: Identifying the triggers for change, readiness for
change and implementing change.

“The educational environment is increasingly being characterized by rapid change and com-
plexity” (Fullan 2007; Stoll 2010, cited in Boyd 2012, p. 5). To be effective in this environment,
initiatives need to consider how to design and plan for change in ways that use the strengths of
the system (Boyd 2012, p. 5).

The concept of systems-thinking, as endorsed by researchers and educators alike, adds to the
way how schools are perceived and consequently how the new approaches for improvement
are planned. Below is the model of organizational change framework illustrated by Oakland &
Tanner (2007, p.16).

Leadership
& Direction

y/

Newd for Readiness
Change for
Change

\

Planning

NS

PROCESSES
N

\

Organisation  RRTUTEIUEINIE  genaviours

& Resources

Change

N Systems
& Controls

l Commented [SAD2]: Will you print this page in color?
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Figure 1. Model of organizational change framework
(Diagram adapted from Oakland & Tanner 2007, p.16).

Oakland & Tanner (2007) elucidates that oftentimes educators are trapped in bringing about

changes in the lower circle without engaging the strategic alignment offered by the upper circle.



It is important to break into the upper circle and start with the drivers of change. They empha-
size the importance to understand what the key drivers for change are, inside or outside the
organization, in order that the need for change may be understood and articulated to reflect the

stakeholders’ desire for change.

Educators and researchers in education are suggesting that for a whole school change, systems-
thinking concepts might help practitioners in the way they think schools and how they plan
new approaches for school improvement and development. Considering that the educational
environment is totally contextual and complex, therefore, for effective and sustainable change
implementation, initiatives need to consider how to plan for change in ways that use the
strengths of the system (Fullan 2007; Stoll 2010, cited in Boyd, p. 5).

Preparing for change: System - thinking

This section explores the preparation process for implementing an initiative that includes plan-

ning, designing and leading change process.

The change process in any educational system is complex and complicated. With consideration
to whole school change, (Thomson 2010, cited in Boyd 2012, p. 5) suggested that there are a
number of important aspects to consider when thinking about change in schools. This chapter

will use systems-thinking concepts to consider some of these aspects, namely:

a) Understanding the ‘centrality of the process’ used to manage change.
b) Understanding that both the change process and school systems are multilayered.

¢) Thinking about schools as networked organizations with networked leaders.

a) Centrality of the change process

Research in recent years has emphasized the centrality of processes in an initiative. The pro-
cesses are as important as the content of change itself. (Louis 2010, cited in Boyd 2012, p. 6)
states that the “centrality of process” has emerged as an important concept in its own right and
that it involves a careful consideration of the process as well as the product. However important

the processes are to the program, it is equally important to find balance between the factors that

9



do not appear to go together. It is equally important to design a project considering top-down
and bottom-up processes of leadership and implementation. Designing programs, therefore,
requires a thorough knowledge of contextual and cultural settings; it needs also to be flexible
for local adaptability (Fullan 2007, cited in Boyd 2012, p. 6). A number of studies that charted
schools’ experiences of this process found that schools were more successful in managing
change if they explicitly planned how to manage the change process. (Boyd 2012, p. 6).

b) Change process as a multilayered activity

(Thomson 2010, cited in Boyd, p. 6) presents two key aspects to consider when planning and
designing a change process. The first is that change in a “multilayered activity” is impacted by
a range of inter-related variables. The other aspect is that schools themselves are “multilayered
systems”. Therefore, to be effective, a change process needs to consider all these inter-related
variables and subsequently it needs to plan to engage in and work to align the different levels
of the school system. Fullan (2007) emphasizes on the flexibility of the plan and its relevance

to the context.

Implementing change involves a need to plan for alignments within the school. For a sustaina-
ble change, the whole system has to change. This requires taking into consideration the wider
policy environment and challenges the school is facing that may influence the ways the initia-

tive is promoted or hindered.

A complex combination of individual, social and organizational characteristics contributes to
the elements that interact to influence the pace and nature of the implementation process in the
wider system (Fullan 2007; Supovitz & Weinbaum 2008, cited in Boyd, p. 7).

In Figure 2, Fullan (2007) identified key variables concerned with the external system around
the school, the local system within school and characteristics of the expected change, along
with examples of each variable. He elucidates that if “more of these variables are aligned in the

direction of the change, the more likely change is.”

10



Characteristics of change
[1 Need (Does the initiative address priority needs?)
[ Clarity (Are the goals and processes clear to all?)

[1  Complexity (What is the extent and difficulty of the ex-
pected changes?)

[J  Quality/practicality (Is the initiative supported by
high quality teaching resources and professional learn-
ing opportunities?)

Implementation

[Commented [SAD3]: Diagram seem to be outside margin J

External factors Local (school) characteristics
/' Government (Are government agen- [1 Principal (Does the principal actively
das and reform efforts aligned with support the initiative? Does he attend
the initiative?) professional learning sessions? Does
he enable leadership roles to be dis-

[J Other agencies (Are the roles and ex-

i ?
pectations of support agencies clear, tributed?)
e.g., regional sports trusts and com- " Teacher (Do teachers have opportu-
munity sport groups?) nities to take on leadership roles and

build meaning through taking part in
professional learning communities?)

[ School board and community (Do
the board of trustees and parent com-
munity support the initiative? Are
their roles clear?)

Figure 2. The interactive factors which influence implementation
(Diagram adapted from Fullan 2007, p. 87)

This figure emphasizes the importance of the roles of the variables and their interactional mech-
anism in the planning and management process. If these all are aligned in the direction of

change, then change will be effective and sustainable.
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The multilayered characteristics of school life influence one another when working together.
Each school’s local context makes it unique and consequently makes change a contextually
complex and subtle process. Fullan (2007) mentions that these systems interact with each other,
they can learn, change and adapt. For leadership, it is important to exercise systems-thinking
for effective change. Systems-thinking in schools helps align those multilayered variables sys-
tematically so that they function effectively when working independently or interconnectedly

by influencing one another to promote effective change.

Whole school change can mean different things also, depending on the extent to which the
initiative is attempting to bring about change. Is it introducing a new dimension to the school,
is the change required for only one or two school departments, or is the whole school change

requires involving all members of staff.

Schools as a system imply careful consideration in planning strategies to work within and
across the different layers of school life. Not all of the layers are tangible and direct to act on.
Some of the more tangible ones that can be taken into account when planning and designing

the implementation initiative are listed below:

[ School-wide policies

Leadership roles

Continuous professional development programs for teachers

O O

Curriculum and assessment policies and practices

Scheming
[1 The timetable

The above aspects of school life have a huge influence on the change process that can hinder
or promote the progress of change implementation. The less visible aspect that can equally
impact the change process is school culture. School culture implies the perceptions of all staff
about how the school operates (Tableman 2004).

It is complicated to define school culture; every school is unique in its context, and the initiative
can be supported or impeded by the prevailing culture of each school. The culture of leadership
in the school, the teaching-learning process in the classroom and the support system for stu-

dents’ affairs are less tangible aspects of the wider school system. Beliefs, values and the norms

12



of the staff in the school are less visible but create a culture of the school that has a huge

influence on the change process.

Before attempting change, it is important to consider the interconnection between the different
layers of school life, and to appreciate that change to any part of the system can impact the
other parts. If these layers are not aligned or fail to give out similar messages, then change will

become difficult to implement.

To understand school systems-based models and to visualize how the different layers of the

system interact and are interconnected to plan for effective change, the below framework lcan

be used:

[1 Parents involvement

[l Connections and affili-
[J Curriculum planning

[ Assessment practices
[1 Pedagogy

ations with other
schools and educa-
tional groups

[J  Classroom practices Commumty [ Local and national
[l Continuous profes- links and agencies
sional development o] rtnerships 7] Community groups

AN

Curriculum, School

teaching &
learning

Organisation
and ethos

[ School Leadership practices

1 School Culture and ethos

[J System-wide policies and structure

Figure 3. Health Promoting Schools Framework (Diagram adapted from Fruit in Schools: A ‘How to’
guide (Ministry of Health, 2006, p.9, cited in Boyd 2012, P.10)

13
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These are the three key factors and inter-related aspects of school systems to consider in any
plan for change. The well-known two bureaucracy models in school settings, i.e., top-down
and bottom-up approaches in implementing change, have not been reported in the literature to
produce the desired result. The top-down bureaucratic model emphasizes the authority of ex-
pertise and the schools are expected to adopt the set initiatives and targets. In the bottom-up
bureaucratic model requires schools to improve solely from within. In the end, both have not
necessarily been successful; the first was due to its rigidity and the lack of ownership that
doesn’t allow room for modification at local levels, whereas the second was due to the frag-

mentation and lack of accountability from the external connections.

This is kind of “too tight/too loose” dichotomy, for which Fullan (2007) suggests to find a
balance between them, which can be achieved by creating “continuous improvement culture”.
Balance requires the schools to establish more structured professional development systems in

order to promote networking across the system. (Nusche et al. 2012, cited in Boyd, p. 12).

The networking process will create a culture of continuous improvement. Better knowledge
mobilization systems are needed in school settings, which will enable educators to find, share
and use research in their practice, which will support best practice to become common practice
(Levin 2010).

These networks can become knowledge spreading networks for innovation and sustainable
change process (Bentley 2010; Fullan 2007). They create space for development for discussion
and collaborative processes. Research based ideas can be learned in this space, tested for the
contextual appropriateness and shared with added wisdom for collaborative learning and dis-
cussion. Accordingly, schools can respond to the needs of different students and communities

in a flexible way and can shape the reform based on their contextual need.

These networks are effective if they are open and have minimal restrictions to users, if they
enable all users quick access to new materials and thirdly, if they empower staff and help them
become active contributors. Schools can focus on raising capacity across the system by learning
from people within their own setting as well as from people in other schools through collabo-
ration (Fullan 2007).

14



Principals need to provide space for staff to work together and create networking cultures with
other schools in a sustained manner. Leadership needs to identify the strategic pathways for
introducing the networking process. Louis (2010) points out that not all ideas will take hold
and spread; some may reach a dead end. These are the uncertainties of the change process and

the leader needs to be prepared to handle the unexpected results.

¢) Schools as networked organizations with distributed leadership

Effective leadership is crucial to designing and implementing change. School leaders empha-
size system thinking and play their important role in the creation of learning organizations.
Senge (2000) and Fullan (2007) point out that school leaders can build a school’s capacity to
self-improve and turn the school into a learning organization through developing leaders by

harnessing the expertise of its own community.

A substantial body of literature on the topic of leadership styles in change processes suggests
that a mix of distributed, collaborative and pedagogical leadership styles promotes change pro-
cess, and the change is more likely to become successful when a range of leaders share and act
on the same vision. Distributed leadership roles allow staff to manage different aspects of
school life and also provide them space to create strong networking with their peers. They start
seeing process change as an ongoing and evolving process rather than a one-off experience.
They make effort to align other school practices with the initiative to create coherence in the
system (Hipkins & Boyd 2011). In this way, they develop approaches within their own school

and once they do it they start building on the skills and expertise of the wider network.

2.2.4. Implementing change

Awareness about the importance of school context has grown substantially in the last few dec-
ades and it has become recognized that the school context and its culture can impede or support

the change. This discussion leads us to another very important concern, i.e., when is a school

“ready” for change? Will the school’s culture and context support change?
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In order to assess the status of which schools are more likely to be ready for change and which
might need additional help to move from one level to the next, Stoll and Fink (1996) catego-
rized schools into five types of different capacity for change and need of support: moving
schools, cruising schools, strolling schools, struggling schools, and sinking schools.

Moving schools are the effective schools, with a shared vision and clear goals. They are capable
of embracing an initiative and can manage change themselves. Cruising schools are effective
to some extent; they usually serve high socio-economic communities; their influential culture
can inhibit change. Strolling schools are moving at a very slow pace, too slow to cope with
change, and consequently, inhibit it. Struggling schools are ineffective schools; they invest
their resources to improve, and as a result, achieve improvement, but not necessarily the skills.
They need some professional support to benefit from and to build their capacity for sustainable
change. Sinking schools are totally ineffective, their staff’s perception about the operational
aspects of the school is negative; they lose faith and are unable to change. This type of school

needs significant support to change.
2.2.5. Leading Change (Kotter’s 8 step change model):
“Leading Change” is a book written in 1996 by John Kotter which focuses on leadership’s role

in transforming organizations. Kotter introduces an 8-step change model as a golden rule to

help managers with transformational change.
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Figure 4: 8 steps for leading change. (Kotter 1996).
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The 8 steps may be summarized as follows (Kotter 1996):

1) Create a sense of urgency: “Help others see the need for change through a bold, aspirational

opportunity statement that communicates the importance of acting immediately.”

2) Build a guiding coalition: “A volunteer army needs a coalition of effective people — born of

its own ranks — to guide it, coordinate it, and communicate its activities.”

3) Form a strategic mission and initiatives: “Clarify how the future will be different from the

past and how you can make that future a reality through initiatives linked directly to the vision.”

4) Enlist a volunteer army: “Large-scale change can only occur when massive numbers of peo-
ple rally around a common opportunity. They must be brought-in and urged to drive change —

moving in the same direction.”

5) Enable action by removing barriers: “Removing barriers such as inefficient processes and

hierarchies provides the freedom necessary to work across silos and generate real impact.”

6) Generate short-term wins: “Wins are the molecules of results. They must be recognized,
collected and communicated — early and often — to track progress and energize volunteers to

persist.”

7) Sustain acceleration: “Press harder after the first successes. Your increasing credibility can
improve systems, structures and policies. Be relentless with initiating change after change until

the vision is a reality.”

8) Institute change: “Articulate the connections between the new behaviors and organizational

success, making sure they continue until they become strong enough to replace old habits.”

Although these steps have been developed as an aid to managers mainly in organizations and
in the field of running businesses, these methods may also be useful when adopted in an edu-
cational setting, as there are many existing similarities in the operational processes embedded

within a school environment and that of other businesses.
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To be able to maximize favorable opportunities, the important thing to consider is leadership
from more than one executive. Furthermore, it is not only about the necessary processes in-

volved such as project management, reviews of budget, and plan accountability. It is also about

Kotter’s 8-step model comprises eight overlapping steps. The first three focus on creating a
“Climate for change”, the next on “Engaging and establishing an organization”, and the last,
“Implementing and sustaining change” (Kotter & Cohen 2002).

Increase Build the Get the right Communicate Empower Creale short- Don'tletup Make it stick
urgency guiding team vision buy-in action term wins

Figure 5: Kotter’s 8-step change model. (Kotter & Cohen 2002).

We gathered from experience itself that successful change can happen when there is commit-
ment, a sense of urgency, stakeholder involvement, openness, clear perception, effective means

of communication, solid leadership, and the ability to carry out a plan (Kotter & Cohen 2002).

One reason why a number of the strategies or measures used are ineffective in achieving the

goal is that institutions may be lacking in the eagerness to participate in the proposed plan or
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that they are simply wasting energy opposing the process of change-management (Kotter &
Cohen 2002).

2.2.6. Creating strategies for change:

(Leslie 2000) raises many interesting ideas for developing effective strategies for successful
change. (Leslie 2000) points out that the difference between those schools that are successful
in implementing whole school change and those who aren’t lies in that those who are successful
use a combination of effective change strategies. (Leslie 2000) lists six strategies for change
that “nearly guarantee success”: 1) Developing an atmosphere and context conducive to
change. 2) Developing and communicating a shared vision. 3) Planning and providing re-
sources. 4) Investing in professional development. 5) Monitoring and checking progress (spe-
cifically related to the set school development plan targets). 6) Continuing to give assistance.
A facilitative leader can use the mentioned strategies to bring about school change.

2.3. Situating the current study

This study continues investigating the ideas and concepts raised and contemplated in the re-
viewed literature section of this research. It is perfectly situated to further evaluate the reviewed
theories as the school under investigation is aiming at achieving whole school improvement
while currently experiencing elements of change. In order to examine the leadership role in
bringing about effective school change, the data collected will be evaluated according to the
leadership theories presented in the literature review section of this study. The methodology of
data collection will be discussed in the next chapter.
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Methodology

3.1. Overview of the Chapter

This chapter presents the methodology used to conduct this study. The details of the research
approach, research design, data collection methods and data analysis methods that have been

adopted to answer the research questions raised in this study are identified below.

3.2. Research Approach

“The approach adopted and the methods of data collection selected will depend on the nature
of the inquiry and the type of information required” (Bell & Waters 2014, p.8). | chose a qual-
itative approach for this study for a number of significant reasons:

First, understanding people:

In a wider perspective, qualitative research is essential when researchers aim to explore behav-
iors, perspectives, and the experiences of people (Holloway & Wheeler 2002). Patton and
Cochran (2002) identify qualitative research as an approach that can be used to understand

people’s belief system, perceptions, encounters, and attitudes.

The purpose of this study was to investigate and understand the actions, efforts and attitudes of
senior management towards school improvement strategies and the consequential effects on

organizational behavior and efforts.

In this study, | explored the perceptions of various stakeholders by aiming to gain a better
understanding of their “feelings or thought processes” (Strauss & Corbin 1998, p. 11) in rela-

tion to the school improvement efforts already in place.

Mack et al. (2005, p.1) point out that a key strength of qualitative research is “its ability to
provide complex textual descriptions of how people experience a given research issue.” In the
case of this research paper, my aim was to gain a deep understanding of the staff’s reactions to

recent school improvement efforts.
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The foundation of qualitative research remains in its interpretation of social reality, helping
obtain a strong understanding of the lived experiences (Holloway & Wheeler 2002). Different
people have different experiences, views, perceptions and attitudes on being part of a certain
phenomenon. A qualitative research approach is most suitable for this study because it gener-
ates a deeper understanding of the “lived experiences” of the participants, (in this case school
staff members), having their own perceptions towards leadership efforts on school improve-
ment strategies and how they believe these efforts have contributed to the context as a whole

and to themselves as a single unit.

Jones (2002) outlines that the fundamentals of qualitative methodologies lie in developing a
deep understanding towards both a particular phenomenon and individuals’ developed con-

structs or ‘constructed meaning’ resulting from lived experiences.

To enhance chances of successful school improvement, it is crucial to achieve or develop a
collective effort and to maximize effective contribution of all stakeholders. Therefore, under-
standing perceptions, roles and efforts of every single unit is vital, as is each element in this
study. “As a social organism the school shows an organismic interdependence of its parts; it is

not possible to affect a part of it without affecting the whole” (Waller 1932, p.6).

Qualitative research is useful in the study of human behavior which is crucial to any organiza-
tion, especially since the use of “reflectivity” will lead to reliable results when using this
method (Boodhoo & Purmessur, 2009).

Second, understanding the process:

As Patton and Cochran (2002) put it, qualitative research aims to answer questions about the
‘what', ‘how” or ‘why’ of a phenomenon, enabling a researcher to observe a process in depth
and to understand intricate details of processes. In this study, the following questions were
asked: How has senior management’s leadership role during the implementation stage affected
overall improvement levels? What can leadership do to increase the likelihood of yielding bet-
ter results in future improvement initiatives? Aiming to answer the “how” and “what” will help
achieve a better understating of the processes involved in the improvement strategies currently
being adopted.
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Third, understating a phenomenon in its natural setting:

More specifically, the qualitative research approach is most useful when it aims to study phe-
nomena in “their natural settings” (Denzin & Lincoln 2000, p. 3). This research focuses on
understanding how leadership roles in the natural setting of a school, within the school campus,

has affected staff attitudes, efforts, and beliefs in its natural operational context.

Schools are considered as complex phenomena much as organizations and communities.
“Schools are complex, dynamic systems that influence students’ academic, affective, social,
and behavioral learning” (Crick et al. 2013; Gu & Johansson 2013, cited in Bascia 2014, p. 4).

Schools are made up of very complex social interactions. Dougherty (2002, p.849) defines the
purpose of qualitative research as to, “Delineate some of the essential qualities of complex
social phenomena” such as those that lie in the concepts of organizational theory. These con-
cepts are structured by “intricate webs of causes, effects, processes, and dynamics” which could
be dismantled and characterized by the use of a qualitative research approach, so that we can
understand and appreciate “What the phenomenon is really like in practice, how it works, and
how it is affected by other patterns in the organization.” Studying a complex phenomenon in

its natural, uninterrupted context is best practice for research and for accurate findings.

To achieve a deeper understanding towards the fundamental aspects of the school in question
in this study, qualitative methods of research are used to “identify a few central themes that
explain why and how a particular phenomenon operates as it does in a particular context,”
(Dougherty 2002, p.849) will help untangle any complicated social phenomena existing within

the context, helping to clarify and understand vital processes in detail.

Waller (1932, p.6) describes schools as a “unity of interacting personalities”, and that in a
school personalities meet and are brought together through an “organic relation”. Understand-
ing a variety of personalities and their interactions in a natural setting will be most beneficial
to a researcher, as it will generate a real feel to the context without interrupting the natural

processes, and thus yielding better chance of more realistic and accurate research results.
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Fourth, understanding change:

Holloway & Wheeler (2010, p. 3) assert that qualitative research can be also “useful in the
exploration of change or conflict.” This study’s focus is on exploring the effects of change
brought about by initiatives and strategies aiming to achieve overall school improvement. So
many hidden elements affect processes of change, this research hopes to gain a clearer under-

standing of these elements which are related to this particular context of study.

3.2.1. Philosophical Foundations

The choice of research method reflects a particular epistemological stance and not just the
“mere application of a specific data-gathering technique” (Perren & Ram 2004, p. 85). This
study is based on a constructivist research paradigm. Constructivists hold fast to the “relativist
position that assumes multiple, apprehensible and equally valid realities” (Schwandt 1994,
cited in Ponterotto 2005, p.129). |, as the researcher, aim to understand the individual realities
of each subject involved in this study. This will enable me to surface any hidden meaning held
by any single individual who is part of the context, gaining deeper levels of understating to-
wards personal perceptions of the school staff, which will enable me to more likely achieve the
purpose of this study. “The life of the whole is in all its parts, yet the whole could not exist

without any of its parts” (Waller 1932, p. 6).

3.2.2. Research Design

This study adopted a qualitative case study research design. In this section, | highlight the
background of case study research, identify the importance of case study methodology, explore
case study research design and examine the case study research process. | also review some

criticisms and misconceptions about case study research.

There exists a vast number of well-known case study researchers. However, in this study, | rely
predominantly on case study theories developed by case study methodologist Yin (2009).

The choice of research method is determined by several factors, “including the type of research
question, the control an investigator has over actual behavioral events, and the focus on con-

temporary as opposed to historical phenomena” (Yin 2009, p. 2).
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3.2.3. Case Study

Yin (1984, p.23) defines the case study research method as “an empirical inquiry that investi-
gates a contemporary phenomenon within its real-life context; when the boundaries between
phenomenon and context are not clearly evident; and in which multiple sources of evidence are
used.” Stake in 1995 (cited in Creswell 2003, p. 15) describes case study methodology as a
strategy of inquiry in which the “researcher explores in depth a program, event, activity, pro-
cess or one or more individuals.” Gall et al. (1996, p. 545) explained case study design as “the
in-depth study of instances of a phenomenon in its natural context and from the perspective of

the participants involved in the phenomenon”.

In this current study, | focused on assessing a contemporary phenomenon, with no control over
the actual real life events that are taking place. As such, the phenomenon investigated is the
“school improvement implementation” process. The process of “implementing improvement
strategies” in a real-life context of a school, where the sources of evidence are (the participants

involved in this phenomenon), who are the various members of school staff.

Yin (2009) states that the case study method is the ideal method to use when attempting to
answer how and why questions. Yin (2009) also adds that case studies allow for confirmatory

(deductive) as well as explanatory (inductive) findings.

Yin (1984) identifies three most notable categories of a case study: exploratory, descriptive and
explanatory. This study takes the exploratory route of research. “Exploratory case studies set
to explore any phenomenon in the data which serves as a point of interest to the researcher,”
(Yin 1984, cited in Zainal 2007, p. 3). The phenomenon being explored in this study serves as
a point of interest to myself, the researcher of this case, mainly due to the fact that a) | was
previously employed in the school being examined in this study and b) My personal interest in
the fields of educational leadership, management and improvement. I, the researcher, also be-
lieve that the questions asked in this study are very likely to open up future research of the

phenomenon to be explored.
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Yin (1984) adds that in case study research, prior fieldwork may also be carried out before
research questions are formulated. This initial work will help plan out the study and set the
initial direction the study will take.

Prior to developing the research questions of this study, a small procedure of data collection
was carried out in the form of a parent survey, to identify if any truth existed on the assumptions
held (dissatisfaction from various stakeholders on levels of school improvement) when the idea

of carrying out this research was being contemplated.

Stake (1995) distinguishes case studies into three types: intrinsic, instrumental and collective.
He defines intrinsic case studies as only aiming to “acquire better understanding” of the partic-
ular case of interest, or “examining a case for its own sake” to help try to “solve problems of

an individual case”. Such a study focuses on only one particular case of interest.

Research design can be seen as the link between the research questions and the research con-
clusions using the chosen data collection and data analysis methods to create this link (Yin
2009).

An effective case study research design should compile the following five components (Yin,
2009): (1) research questions, (2) propositions or purpose of study, (3) unit analysis, (4) logic

that links data to propositions, and (5) criteria for interpreting findings.

The first component of case study research design is “research questions”. Case study research
is best used when aiming to answer the “how” and “why” type of questions. These questions
should be formulated after closely examining previous related research, and keeping in mind
how these questions may develop to contribute to future research in the field. The questions of

this study are as stated in chapter one of this research.

Defining the purpose of the study is the second component of case study research design. The
purpose of this research is to investigate and understand the actions, efforts, and attitudes of
senior management towards school improvement strategies and the consequential effects on

organizational behavior and efforts.
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Unit of analysis is the third component of case study research design. Yin (2009) defines the
unit of analysis as the key areas of focus that are needed to be analyzed in a case study. The
unit of analysis may be anything from an individual or an event to a process or an organization
(Yin 2009). In this case study, | am analyzing a process. The unit of analysis is (the school

improvement processes).

In addition, Baskarada (2013, p.6) sees that, “in the case of an event or a process, defining the

time boundaries is imperative.”

Linking and connecting data to propositions is the fourth component of case study research
design. After the data collection phase and once data is analyzed, themes and patterns may start
to emerge and the researcher may be able to start linking the data with the theoretical propor-
tions of the study. The emerged connections may be seen as possible answers to the questions

raised in the case study.

The fifth and final component of case study design is the criteria for interpreting findings. Ac-
cording to Yin (2009), the researcher codes the data before creating themes. After developing
a theme, meaningful conclusions are generated and can be presented as recommendations for

future research and better practice.

Although the use of the case study method holds a vast range of advantages, especially in gen-
erating detailed data on the behavior of the real-life phenomenon, attention must be given to

some of the criticisms certain researchers have identified when adopting this method.

3.2.4. Critics of Case Study

One of the main criticisms of case study research is the small sampling involved, i.e, studying
a small number of cases would not justify a basis to establish reliability or generality of the
findings (Zainal 2007). The question commonly raised is “How can you generalize from a

single case?” (Yin 1984, p. 21).

A worry about case study research is that the case under study may not represent “a wider social

setting”, therefore, the result cannot be generalized (Creswell 2007). Another criticism is that
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some feel that case study findings may become bias due to the intensive exposure when stud-
ying a particular case (Zainal 2007). Although some researchers identify case study research
only as an explanatory tool, many others continue to believe it is the most successful method

if carefully planned to study real life phenomenon (Zainal 2007).

A main concern of case study research method is “lack of rigor” (Yin 1994, p. 9) and this may
lead researchers to have a biased interpretation of the data, resulting in inaccurate findings and
conclusions. Yin (1984) raises another concern that the case study research method is often
seen as a very tedious process that is very time-consuming and difficult to conduct, having
generated a large number of documentation of the data that was collected from a number of
sources over a period of time. Therefore, it is crucial to manage, organize, and plan key aspects

such as timeframe or data collection methods to avoid pitfalls.

According to Benbasat, Goldstein, and Mead (1987, p.372) answering the following questions
can help determine if the case study method is suitable for the research situation:

1. Can the phenomenon of interest be studied outside its natural setting?

Naturally descriptive studies in education cannot be studied outside their natural settings. Stud-
ying the phenomenon outside its natural setting will disrupt the natural occurring operations
and processes which may result in biased results.

2. Must the study focus on contemporary events?

To focus on contemporary events in order to achieve an accurate understanding of the actual
current situation and problems on hand will make the study better positioned to produce more
beneficial conclusions and recommendations.

3. Is control or manipulation of subjects or events necessary [or possible]?

In this study, it is not possible to control or manipulate (senior management/staff) and the

events that are naturally occurring. To ensure this, | conducted this research as an outsider

without physically entering the context during the time period of conducting the study.
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4. Does the phenomenon of interest enjoy an established theoretical base?

The theoretical knowledge concerning the area of interests of this phenomenon of this study is
relatively limited, since throughout my time reviewing the literature to substantiate theoretical
basis to this study, | found a very limited number of articles that are specifically related to this

area of interest.

Therefore, it can be concluded that the case study method was a suitable method for my study.
In addition, a case study research method is relevant to my research since in education it is vital
to have qualitative competence to use research as a basis to recommend actions to managers,

policy informers and owners (Merriam 2009).

3.3. Data Collection

This section identifies the methods of data collection adopted for this research. It also identifies
the key components involved in compiling this study such as the population included in this
research, the site where this research was carried out and the instrumentation used to collect
the data.

3.3.1. Data Collection Method(s)

Creswell (2005) highlights that in qualitative research methods, the researcher must be an ac-
tive participant in the study. In this study, my participation as researcher was vital in data col-

lection and data analysis.

“The concept of methods refers in general to the appropriate use of techniques of data collection
and analysis” (Prasad 2005, p. 8). The qualitative research methods used in this study included

document data analysis, questionnaires and interviews.

Cavaye (1996) highlights that one of the strengths of case study research is its flexibility and
adaptability when using multiple sources of data collection to investigate a problem. Using
qualitative research methods means that the data collected will predominantly be in the form
of words and not numbers. Interviews, group discussions and observations are some of the most

common data collection methods employed in qualitative research (Patton & Cochran 2002).
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Yin (2009) identifies six main sources for collecting data in case study research: interviews,
documentation, direct observation, participant-observation, archival records, and physical arti-
facts. Each of these methods could be used for various sources of evidence. However, it is vital
to be familiar with the data collection procedures when using any of the mentioned methods.
It is also crucial to address design changes such as internal validity, external validity, construct

validity, and reliability.

Using multiple sources of evidence, maintaining a chain of evidence and creating a case study
database, are the three key principles to follow in case study research in order to maximize
benefits from data collection. Green, Camilli, and Elmore (2006) echoing Yin (2009), stated
that a carefully conducted case study benefits from having multiple sources of evidence, to

ensure that the study is as robust as possible.

“Triangulation is the rationale for using multiple sources of evidence” (Yin 2009, p.114). An
advantage of using multiple sources of evidence is that the researcher will be able to address a
wider range of issues or be able to produce convergent lines of inquiry (Yin 2009), as well as
to allow significant insights to emerge (Myers 1997). Yin (2009) and Stake (2000) concur that

triangulation is crucial to performing a case study reliably.

Patton (2002, cited in Yin 2009, p.116) describes four types of triangulation: data triangulation,
investigator triangulation, theory triangulation, and methodological triangulation. In this study,

I used the method of data triangulation.

Providing multiple measures of the same phenomenon by using multiple sources of evidence
will help address potential problems of construct validity. Therefore, using the method of data

triangulation will aid in handling issues of construct validity (Yin 2009, p.116).

Creating a case study database will increase the reliability of the whole study. Two collection
methods exist: data or evidentiary base and the report of the investigator. In case study methods,
the researcher’s notes are the most likely component of a database. Every note written by the
researcher in any form from the start of the study should be stored into the database (Yin 2009,
p. 120). While carrying out this study I have kept notes and drafts of what | have written in a
separate folder in order to attach in the appendices section of this document. Yin (2009) adds
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that all the items should be categorized, indexed, and cross-referenced in order to facilitate easy

retrieval.

It is important to keep in mind that when reviewing documents, what is being reviewed might
not always reflect the actual reality of the situation (Yin 2009). Such is the case of outdated
policy documents. To avoid such pitfalls when carrying out this research, | ensured that all the
documents under review were up to date and are in current use by the school under investiga-
tion. Case study documents should be included in the case study protocol, creating an annotated
bibliography of any documents used for the case study will help achieve this (Yin 2009). Main-
taining a chain of evidence should enable the researcher “to trace back the steps” from “con-

clusions back to initial questions or from questions to conclusions”.

Triangulation is the process by which several data sources, theories or researchers are used in
the study of one phenomenon (Flick 2009). In a case study, it is important to converge sources
of data, also known as triangulation, as a means to ensure comprehensive results that reflect

the participants’ understanding as accurately as possible.

It is important to have multiple sources of evidence in order to increase the rigidity of a case
study. It is, therefore, vital to use triangulation, the method of converging various sources of
data, in order to ensure that the results reflect an accurate understanding of the participants
involved in a study (Yin 2009). Collecting data from various sources may result in possible
contradicting or supporting views on certain matters, creating a new meaning to previously

understood areas or existing gaps, which will help build the story of the study.

I selected the questionnaire as a primary data collection vehicle.

3.3.2. Research Site

The site for this study was a private school in Jordan, the identity of which will remain anony-
mous for privacy reasons as requested by the owners of the school. The school was established
in 1982 and is a bilingual school that adopts the British Curriculum. The school holds an en-
rollment of one thousand and two hundred students and caters for students from the age of four
to sixteen. This school is identified as one of the leading educational establishments in Jordan

and strives to consistently provide its students with high quality education.
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The reasons | chose this school for the current study were, a) | have a sentimental connection
with this school since | was a previous employee at the school. My previous connection with
the school encourages me to continue supporting the school by finding new ways (through the
use of scientific methods and research) to help improve the school as a whole. b) Since | had
previous knowledge of the processes that exist in this school, and | remain in the loop about
current issues as an outsider, through receiving casual feedback from ex-colleagues and friends.
As such, the school was ideal for me to investigate. ¢) Accessing the needed data was uncom-

plicated due to my previous connections with this school.

At the time of the study, the total number of students enrolled in the school was one thousand
two hundred and the total number of staff employed by the school was three hundred. The
School is located in the capital city of Jordan, Amman. The school building is subdivided into
three main sections: The Early Years building, the Primary School building and the Secondary

School building.

During my carrying out this research, | understood from the school’s management team that
they were very interested to receive the findings that will be concluded from this study, as it
may be used by them as recommendations for their own future benefit, especially since no
scientific investigation of this sort has been performed previously at this school. During my
research, there were no barriers to accessing data. Gaining access to staff and key members of

the leadership team was simple and straightforward.

3.3.3. Population and Sampling

This research focused only on the primary section of the school as the school development plan
was targeting improving areas concerned only with the primary. Purposeful sampling was the

strategy used to select the participants for this study.

Patton (2002, cited in Palinkas et al., p. 533) describes purposeful sampling as “a technique
widely used in qualitative research for the identification and selection of information-rich cases
for the most effective use of limited resources.” Whereas (Maxwell 2005, p.88), defines this
technique as “a selection strategy in which particular settings, persons or activities are selected

deliberately in order to provide information that can’t be gotten as well from other choices.”
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(Palinkas et al., p. 534) added that this strategy involves “identifying and selecting individuals
or groups of individuals that are especially knowledgeable about or experienced with a phe-

nomenon of interest.”

The purpose of this study determined the sample. Accordingly, the sample included all the
primary school teachers of the school to get a holistic and most realistic view of the current

situation without bias.

Although the selected sample did not represent the whole population of the entire school, it
included all samples directly linked to this research and needed for this study. The total popu-
lation of this study included twenty-eight participants: Twenty primary school teachers, five
primary school heads of faculty, two former members of the school development team (who
are still currently members of the school staff but in other capacities), and the school principal.

All participants are current staff members.

Some key changes in staffing and staff roles were identified and taken into consideration prior

to conducting this study which played a part in the final selection of participants for study.

The considerable number of changes in staffing and staff roles since the previous academic
year had made it difficult for me as a researcher to investigate certain aspects. Therefore, to
gain a deeper understanding of the real situation, I have decided to include previous members
of the school development team in this study, along with the current members of staff in order
to converge the data and identify any contrasting or conflicting results on the matters under

focus.

During the course of my research, the high number of changes in key staff has raised new
concerns for me since, inconsistency in leadership roles will most probably hinder chances of
progress and meaningful school improvement. However, the purpose of this research is not to
understand and investigate staffing decisions and structuring by senior management but to fo-
cus on the management strategies that leadership has implemented during the two-year im-
provement plan phase. Hence, when analyzing my results, I will keep a keen eye on how the
implementation of improvement strategies by senior management had been affected during

such phases of transition or adjusted to adopt the changes in staff.
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It was an uncomplicated decision to include the mentioned participants (primary staff mem-
bers), as the aim of the study was to gain a holistic view of the current real life situation from
different perspectives.

The Arabic subject primary school teachers were not included in this study since their under-
standing of English is weak. The exclusion of these members of staff will not influence results

since they are a very small minority among the primary school teachers.

One key demographic variable related to the sample selected, which may have an influence on
the results, is the staff’s years of employment. Since many of the questions rely on identifying
an improvement in various areas from year to year, some of the feedback collected came from
teachers who were only in their first year at the school. The new teachers were not excluded

from the selected population in order to get a holistic view of the current situation.

One final note on the participants is that the current head of primary refused to take part in this
study for personal reasons. It was later understood that she had just been relieved of her duties
as head of primary due to an internal conflict with senior management. Although this study is
based on investigating matters in the primary section of the school, there should be no worry
that the results will be affected as feedback and comments from a key figure were not available.
Add to that the fact the school development plan had just been submitted as part of a quality
assurance report. Mainly since the full feedback from the head of primary school on the areas
targeted for improvement, as per the school development plan, had just been submitted during

the most recent quality assurance report.

This study included two questionnaires and interviews.

For questionnaire one (Q1), the participants chosen were purposeful. The first questionnaire
(Q1) was designed to collect the feedback from the primary school teachers for the following

reasons:

1) To receive their own personal feedback on the school improvement strategies set by senior
management.
2) To have an understanding of their current levels of knowledge towards the focused areas of

school improvement as per the school development plan.
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For questionnaire two (Q2), the participants chosen were also purposeful. The second ques-
tionnaire (Q2) was designed to collect feedback from the current heads of faculty for the fol-

lowing reasons:

1) To assess their perception of teachers’ ability levels and knowledge towards the target areas
of improvement.

2) To gain an understanding about their conviction on senior management’s school improve-
ment efforts and strategies implemented. (To explore the level of understanding between senior
management and middle management towards improvement strategies).

The administrators selected for interviews were again purposeful.

The first interview was conducted with the school principal to get an overall view on matters
from the school leader (senior management vis-a-vis teachers) and compare these results with

the data collected from the two questionnaires.

Doing so (converging the data) will help me identify any gaps between senior management and

the rest of the school staff (heads and teachers).

The second interview was conducted with a member of the previous year’s academic leadership
team. The reason for this interview was to get feedback on how issues were being dealt with
during the previous leadership team, prior to the staffing changes that took place at the start of

the current academic year, and to try to identify any meaningful links to the present situation.

3.3.4. Instrumentation

Fraenkel & Wallen (2006, p.112) define instrumentation as “the whole process of preparing to
collect data, it involves not only the selection or design of the instruments but also the proce-

dures and the conditions under which the instruments will be administered.”

Instrumentation, in this qualitative case study design, included multiple data collection meth-
ods in the form of phone interviews, questionnaires, and document analysis. The collected data
was then converged (through the method of data triangulation) and analyzed to generate themes

and findings.
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In this study, | used questionnaires as the primary source of data collection. The developed
questionnaires measured a) The teachers’ continuing exposure to knowledge as per the school
development action plan. b) Leadership’s (heads of faculties/principal) perceptions of the

staff’s understating of these set areas of focus (as per the school improvement plan).

3.3.4.1. Interviews:

McNamara (1999, p. 2 of 10) explains that “interviews are particularly useful for getting the
story behind a participant’s experiences.” Merriam (2009, p.88) explains “interviewing is nec-
essary when we cannot observe behavior, feelings, or how people interpret the world around
them.” Interviews are guided conversations that are usually one of the most important sources

of case study evidence (Yin 2009).

“We interview people to find out from them those things we can’t observe” (Patton 1980, p.
196).

Patton and Cochran (2002) describes interviews as resembling everyday conversations, while
to some extent focusing on the researcher’s need for data. One key element of conducting in-
terviews is ensuring validity and reliability or “trustworthiness” of the data to be collected.
Asserting importance towards these elements will add rigor to the study, which is usually the
main concern when it comes to qualitative research as a whole. In addition, this will in turn
provide the researcher with confidence that the findings reflect the questions the research aims

to answer (Patton and Cochran 2002).

“The skills and training of the interviewers are crucial for maximizing validity and reliability.”
The interviewing techniques should aim to be reproducible, systematic, credible and transpar-
ent. Patton and Cochran (2002, p. 12).

There are different types of interviews, from semi-structured to less structured to the very de-
tailed (Patton and Cochran 2002). In my interviews, | used a semi-structured technique. “These
are conducted on the basis of a loose structure made up of open-ended questions defining the
area to be explored.” (Patton & Cochran 2002).
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The reason | chose this method of interviewing was my objective to get the participant’s own
perceptions on the matters of interest, as well as to encourage real and honest points of view
and feedback, whilst remaining on track of the main subject of this study. Successful interview-

ing relies on efficient probing and sequence of questions (Cohen et al. 2000).

“With participant approval, | audio recorded the interviews to ensure accurate transcription”
(Merriam 1998, cited in Dodge 2011, p. 55).

During conducting the interviews, | used a recording device to be able to go back and write
down the key points from the transcript and to avoid missing any key information during the

real-time interview.

Yin (1984) describes using a recording device during an interview as “a matter of personal
interest.” However, it is important to gain permission of the participants to do a recording prior
to the interview. In addition, many methodologists advise against the use of recording devices
during interviews as they may make the interviewee feel uneasy or uncomfortable during the
interview (Yin 2009), especially if sensitive information is to be discoursed during the inter-

view.

Some important issues to consider before and whilst conducting an interview (Patton &
Cochran 2002).

Access. | requested permission from the school’s senior management to interview certain mem-
bers of staff and then coordinated with the leadership team on setting fixed times to conduct
the interviews following acceptance and convincing by each intrigued member of staff. Inter-
views were conducted using Skype video calls.

Ethical issues. In order to ensure the accuracy of feedback received and to avoid bias, | made

sure that the participants of each interview were willingly accepting to carry out the interview.
Bias. | interviewed all staff members involved in the school improvement processes to avoid

or limit opportunities for bias feedback and to collect information from different opposing per-

spectives on similar issues.
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Setting. | conducted the interview in a private and quiet place to avoid any distractions or to
avoid making the participant feel uncomfortable.

Rapport. “All qualitative researchers need to consider how they are perceived by interviewees
and the effects of personal characteristics such as ethnicity, status, gender, and social distance”
(Patton & Cochran 2002, p. 15).

During my interviews, | was non-judgmental and | ensured that the participants trusted that |
was interested in what they had to say and that they will be able to give freely their own per-
sonal feedback on the situation without judging anything they will be saying.

| felt during some interviews some of the participants did not hesitate to share some sensitive

feedback which may have been a good sign that they were comfortable with the interview.

During my interviews, | used open-ended questions to obtain feedback on the participants’
views on school improvement, (See Appendix for interview guide). Open-Ended questions en-
courage participants to respond freely during interviews and are used to avoid leading the par-

ticipant towards certain responses related to a closed style of questioning (Esterberg 2002).
3.3.4.2. Document Analysis

Document analysis, also referred to as content analysis (Miller & Whicker 1999), allows the
researcher to create categories and codes in order to analyze patterns in text and develop themes

to understand underlying ideas (Yang & Miller 2008).

This study also involved analysis of the following documents: School development action plan

and quality assurance visit report.

I requested these documents from the school principal for the purpose of my research and he

was happy to provide them to me.

The analysis of these documents provided an additional source of data for triangulation, along-

side the conducted interviews and data collected from the questionnaires.
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Document review was used to clarify or substantiate participants’ statements (Glaser & Strauss
1967), and to provide a thick description of the case (Esterberg 2002; Merriam 2002).

The aim of content analysis is also to identify patterns from the data to enrich the findings of

the research. This was possible by using the method of coding the data.

3.4. Plotting the Instrument

Due to the need to start data collection immediately in order to capture the actual situation at
the time of initiating this research, it was not possible to carry out a pilot study with the school
chosen. The questions used in the questionnaires and the interviews were sent to my advisor to
be checked prior to adopting the instruments for this research.

3.5 Data Analysis

“Qualitative analysis is a form of intellectual craftsmanship” (Denzin & Lincoln 2000). Simi-
larly, “a qualitative study capitalizes on ordinary ways of making sense” (Stake 1995).

“There is no single way to accomplish qualitative research since data analysis is a process of
making meaning. It is a creative process, not a mechanical one” (Denzin & Lincoln 2000).

Strauss and Corbin (1994) explain that qualitative research involves the continuous interplay
between data collection and data analysis. | began by analyzing the data collected from the
questionnaires in order to try to identify any emerging patterns. Consequently, | then started to
analyze the data collected from the interviews to try also identify any emerging patterns, in
order to find any links or themes between the sources of data.

The analysis of the data of this study was aimed at identifying any emerging patterns or themes
related to views on strategies that are enhancing or hindering school improvement efforts.
The data analysis from the questionnaires is hoped to tell the story of the experiences of the

primary school teachers towards school improvement strategies.

In this case study research, | followed Creswell’s (2009, pp. 185-189) six steps during the data
analysis process. However, it should be noted that although these steps of analysis are presented
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in linear order, Creswell (2009) identifies that this approach should be used interactively and

not necessarily in the linear order of analysis as presented.

The first step was to organize and prepare the data for analysis, having already collected the
filled-out questionnaires and documents related to the school implementation plan. | also lis-

tened to the audio recordings of the interviews and wrote down the document transcripts.

The second step was to “read through the data”. | read each of the response to the question-
naires to get an overall view on matters from the perspective of the teachers/heads of faculties.

I also read all the related school improvement/policy documents.

The third step was to “begin the detailed analysis with the coding process”. By following Cre-
swell’s data segmenting procedure, | organized the text data by segmenting sentences into cat-

egories. | then labeled each category with the relative key terms.

The fourth step involved using “the coding process to generate a description of the setting or
people as well as categories for the analysis”. By doing so, | was able to generate codes which
led to the development of a few generalized themes or categories. | then analyzed these themes.
The fifth step was for me to determine “how the description of the themes will be represented
in the qualitative narrative”. | did so by translating the emergent themes into narrative passages,
producing logical findings as per the participants’ feedback.

The sixth step was to “interpret the meaning of the data”.

3.6 Ethical Considerations

In this study, there was a high-risk of ethical issues involved. Accordingly, all procedural eth-

ical issues were taken into account.

To avoid any bias, | included all primary school teachers as participants. It was my responsi-
bility as a researcher to ensure against any ethical wrongdoings towards any of the participants
of this study. In that respect, Beauchamp’s and Childress’ (1983) principles of ethical concerns

were considered:
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The first concern was autonomy: to “respect the rights of the individual beneficence”, to respect
the welfare of any research participant. Although I personally feel the context of this study is a
sensitive one since a lot of transitions were occurring within the structure of the staff, some of
the participants felt uneasy or uncomfortable when asked certain questions, apprehensive about
the consequences of having other members of staff with different views on important matters.
As such, | made sure that the questions | asked the participants were not intimidating or gave

reason to raise any anxiety.

The second ethical concern was consent. Every participant in the study should have “freely
consented to participation” (Patton & Cochran 2002, p. 6). | received verbal consent from the

participants in this study.

The third, confidentiality. In this study, | assured the participants that | will protect their iden-
tity. Questionnaire B remained anonymous. At all times, | ensured that the data collected from
the participants remained protected and enclosed in a private folder to avoid any unauthorized
access to the private information. The written transcripts of the interviews were shared with the
participants for verification before being included in the appendices of this research. The find-

ings of this study were shared with the management of the school.

3.7 Trustworthiness / Reliability of the Data

To increase trustworthiness and credibility of this study, | used the method of data triangulation
in order to confirm and add reliability to my findings. I did this by using multiple sources of
data to confirm emerging findings (Merriam 2002; Prasad 2005; Stake 1995; Yin 2009, cited
in Dodge 2011, p.60).

As aresearcher, in order to increase the trustworthiness and reliability of my study, | followed
guidelines and strategies which were recommended by (Merriam 2002) which included; a) Re-
flectivity: This strategy engaged me as the researcher to be continuously self-critical when as-
sessing and reflecting on matters related to biases, assumptions and relationships embedded in
the study (Merriam 2002). b) Maximum variation: to achieve this, | used multiple sources of
data collection methods to confirm findings (Merriam 2002). By adopting this strategy, the
reliability and validity of this research was strengthened (Merriam 2002). ¢) Rich description,
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as defined by (Merriam 2002), “providing enough description to contextualize the study such
that readers will be able to determine the extent to which their situation matches the research
context” (Merriam 2002, p 31).
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Results, Analysis and Discussion

4.1. Overview of the Chapter

This Chapter presents the results of each method used for data collection. The data obtained

from each source is discussed and analyzed.

4.2. Analysis of Data

4.2.1. Results of Parent Survey (pre-research)

The parent satisfaction survey was for the academic year 2016 - 2017. The questions were
based on a survey conducted in previous research that uses methodology to assess overall
school quality. The survey was sent out to all parents - a total number of approximately 700
parents, of which 350 parents attempted to answer the survey. However only 215 parents made
it to the end and were able to answer all questions. Although the results may not be a 100%
accurate reflection of the current situation since we were not able to obtain feedback from the
majority of the parents, we still got a general understanding of the current feelings / be-

liefs amongst a good portion of parents. Date of survey:

The complete results of this survey could be found in the appendices section of this document.

However, the main concerns that resulted from the Parent Survey are as follows:
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academic year, have you felt

any level of school improve-

the previous academic year
(2015/2016)?

Q.N Question:
0
Q41. | If your child has been attending

this school for more than one

ment in any school area since

No Im-
prove-
ment

22.79%

Minor
Im-
prove-

ment

57.21%

Major
Im-
prove-

ment

20.00%

Remarks:

80% of parents felt minor to no
school improvement in the past two
years (since the start of implementing
the improvement plan), with 22.79%
suggestion of no improvement.
Therefore, the majority of parents
have not witnessed any significant
school improvement within the given

period of time.

According to targets set, a significant
level of improvement should have
been achieved after two years of
adopting the school development
plan. As this survey was conducted a
year and a half after implementing the
school development plan, parents be-
lieve that it will be unlikely the
school will achieve the desired school

improvement targets.

Table 1: Parent satisfaction survey Q.41 result
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Commented [SAD7]: Discuss the results you present in
each of the tables or figures

Q.No | Question: Excellent | Good Fair Poor No Remarks:
opinion
Q32. | How would | 29.15% 49.80% | 16.60% | 4.05% | 0.40% | Approximately 20% of parents
Zﬁiuldrgte your rate the quality of the school as
school over- Fair or below, while approxi-
?
all mately 50% rate the school as a
Good school. A total of 70% of
parents that took this survey rate
the school overall as a Good
school and below. | believe that
a bigger portion of parents
should have rated the school as
an excellent school.
Table 2: Parent satisfaction survey Q.32 result
Q.No Question: Yes No | Not Sure Remarks:
Q33. | If you could choose any school in | 72.06% | 8.50% | 19.43% | Approximately 70% of parents

the city for your child, would this

school be one of your top three

choices?

believe that the school is one of
the top three school choices in
the city. | believe the number of
parents that believe so should

have been higher.

Table 3: Parent satisfaction survey Q.33 result
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Conclusion: The data collected from this survey backs up claims and perceptions from parents
about the lack of overall school improvement since the initiation of the 2015 / 2016 plan, which
I have casually received from various stakeholders prior to carrying out this study.

4.2.2. Results of Questionnaire 1 (Q1)

The first questionnaire in this study (Q1) was used to assess the primary teacher’s current level
of competency and ability towards some of the key areas which were targeted in the school
development action plan. (And to identify any improvements since implementation of the ac-
tion plan at the start of the 2015/2016 academic year). A table representing the full summary
of results from (Q1) can be found in the appendices section of this document. The key findings

from the results are summarized as follows:

In general, the results illustrate the fact that many of the teachers lack an understanding or the
ability to adopt many of the fundamental aspects in areas targeted for improvement. Many
inconsistencies in feedback are evident. Additionally, teachers’ levels of competency in key
areas seem to vary widely. To conclude, the results of this questionnaire also portrayed some

emerging themes.
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Theme:

Comments:

Some of the most memorable
quotes which highlight a lack of
professional development in-
cluded:

Theme 1: Lack of pro-
fessional development.

This theme has emerged as dominant from
the results, which is lack of professional de-
velopment. Almost in all areas targeted for
improvement, most teachers have com-
plained about lack of training.

Most teachers believe that there is a lack of
adequate training towards the adopted
school policies, marking and feedback pol-
icy, peer assessment and health and safety
policies. All the policies targeted were to be
successfully adopted as per the school im-
provement action plan.

A number of teachers wanted training in
setting individual targets for improvement,
on methods of differentiation, peer assess-
ment, questioning techniques and lesson
planning.

“We need more workshops cov-
ering lesson planning”.

“We need workshops that show
real examples and not spending
hours listening to workshops
without any real example”

When asked, Have you been giv-
ing adequate training on ques-
tioning techniques? “We got a
document that explains question-
ing technique” and “we did a
workshop about it the other day
but, “I am still not clear about the
assessment policy”.

“We have not had formal effec-
tive training on the agreed assess-
ment policy”.

“We need to be trained on how to
use the introduced assessment
method Cat 4”.

I attended one session of AFL
training”

“I would be more comfortable in
implementing the adopted mark-
ing and feedback policy, see
some good models and examples
of feedback”

Theme 2: Lack of recog-
nition from senior man-
agement:

Almost all teachers feel a lack of recogni-
tion. Only a few feel recognized for their
efforts by senior management.

“It does not always seem that
senior management is truly aware
of what improvements occur
within my lessons.”

“A lot of credit goes to other peo-
ple”

One teacher also mentioned that
she feels that management
doesn't realize the time and effort
teachers are putting into their
work.
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Theme 3: Problems in
school systems.

When asked the question, Is there
an increase in the amount of AFL
One teacher answered: “No, we
are forced to use certain text-
books and cover most of them.
So | am not satisfied with the
freedom I'm given to give learn-
ers formative AFL assessments,
and to be able to use them to
guide my teaching.”

Some teachers pointed out that
there is no pupils tracking system
embedded into the school system,
however, they believe its im-
portant to have.

Some teachers don't see an over-
all improvement on the level of
order and discipline.

One teacher pointed out: “We
never carry out peer observa-
tions”.

Some teachers feel that other
teachers are not fulfilling the su-
pervision duties as required, this
seems to be a big problem ac-
cording to some teachers.

Theme 4: Unfamiliarity
with school policies:

One teacher stated that on school
policies :“Staff and management
need to work together to imple-
ment them”.

Another teacher noted: “I don’t
believe that staff are aware of
school policies™.

“These are not our codes?” As
per the marking and feedback
policy adopted.

Theme 5: Lack of
teacher involvement in
school improvement
strategies:

No involvement in formulating
draft policies. / No input given
towards the development of the
action plan. Almost all teachers
agree to this point.

One teacher stated that: “Teach-
ers did not contribute to the con-
tent of the action plan™.
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Theme 6: Lack of com-
munication:

Theme 7: Lack of sup-
port:

Table 4: Key findings from questionnaire 1 (Q1).

There seems to be some minimal
improvement on levels of com-
munication however this area is
still lacking and needs to be
vastly strengthened.

One teacher said: “I am appreci-
ated but for sure not heard”

Another mentioned that: “Com-
munication has improved with
management

And another stated: “This year
I'm happy, thank God!”

Some teachers felt that they did
not receive enough support from
senior management in aid of
achieving improvement targets
whilst others did. This is evident
from the teacher’s feedback from
this questionnaire.

The key findings highlighted

some of the current issues faced
by this school’s leadership team.
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4.2.3. Results of Questionnaire 2

The second questionnaire in this study (Q2) was used to assess the views of the primary school
heads of faculty on teacher competency levels towards various areas targeted for improvement
as per the school development plan, and also to gain an understanding on their views towards

recent levels of school improvement and the school improvement strategies being used.

Complete results from the questionnaire (Q2) can be found in the appendices section of this
document. The key findings from the results are summarized in the table below.

A total of five heads of faculty participated in this questionnaire:

Question Result

Are most teachers using SMP
lesson planning format?

All heads of faculty indicated that most teachers are using SMP
lesson planning format.

Has there been improvement in
the use of SMP as compared to
the previous academic year?

All heads of faculty agreed that there has been improvement with
the use of SMP compared to the previous year. “Improvement is
observed due to monthly / weekly lesson observations [formal
ones, peer coaching, the online regular training.] “Improvement
observed monthly in starter and middle. Plenary needs work in
terms of the task / questions included. Also, time management for

some teachers is important so that the plenary takes place.”

Has adequate training been com-
pleted on planning format?

All heads of faculty agree that adequate training has been com-
pleted on planning format. “All teachers have been given the same
lesson plan sheet to use for their lesson planning.” “The general
structure has been shared with faculty members. However, more
in depth and subject based training is advised for better and speci-

fied outcomes.”

Are teachers providing good
quality lesson plans?

All heads of faculty agree that most teachers are consistently
providing good quality lesson plans within the required lesson

structure.

Do teachers get a chance to
share with others good / success-
ful lesson ideas regularly?

Most heads of faculty agree that teachers get a chance to share
with others good / successful lesson ideas regularly. However, one

head of faculty disagrees with this. “This happens informally
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Are staff planning collectively in

year groups (not by subject)?

among teachers only.” Another head mentioned, “Yes, but not

regularly.”

Out of the five heads of faculty that have participated in this ques-
tionnaire, three heads agreed to this point and two disagreed. As
one head mentioned, “Subjects / year meeting only.” Another

mentioned, “By subject only.”

Are improving teachers being
recognized and rewarded by sen-

ior management?

Three heads agreed and two disagreed.

Has there been an increased or
reduced dependency on IWB
since the previous academic year
2015-2016?

Since the previous academic
year, have student activities in
the classroom been less or more
dependent on workbooks and

worksheets?

Are most teachers effectively us-
ing AFL (Assessment For Learn-

ing) in most lessons?

Is there an increase in the assess-
ment tools for learning this year
as compared to the previous

year?

Are most teachers able to suc-
cessfully employ a child centered

approach in classrooms?

Is differentiation evident in most
lesson plans produced by teach-

ers?

Four heads mentioned an increase in dependency and one men-

tioned a reduced dependency.

Three heads confirmed less dependency and two indicated more.
“Student activities have been less dependent on workbooks and

worksheets,” indicated one head of faculty.

All heads agreed on this point.

Four heads agreed while one disagreed saying, “In the second
term last year, teachers were given tools such as smiley faces,
traffic lights, mini whiteboards to use for AFL. We were told that

more would be available this year but this was not the case.”

Three agreed and two disagreed. “There is great improvement but
some individual teachers have yet to let go of the didactic /

teacher talk approach.”

Four heads agreed and one head disagreed to this. “An extra ob-
servation sheet is always prepared for students with higher abili-
ties who finish their work earlier than other students. Students

with lower abilities are usually given an easier activity sheet.”
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Have teachers developed the
competency for planning for dif-
ferentiation better than the previ-

ous academic year?

Since the previous academic
year, have teacher increased the
use of questioning techniques in

lessons?

Two agreed and three disagreed. “Not all teachers are aware of
the proper differentiation approaches.” “Teachers should be
trained or given workshops in order to get ideas on how they can

better plan for differentiation in the classroom.”

All heads indicated an increase. “Teachers have been trained to

use the questioning techniques.”

Are most teachers effectively us-
ing questioning techniques in
lesson to stimulate discussion
and thinking skills?

All heads agreed to this point.

Are most teachers regularly us-
ing open-ended questions in their

lessons?

Four heads agreed and one disagreed.

Do teachers use open-ended
questions in their lessons more

than they did last year?

Four agreed and one disagreed.

Has adequate training of ques-
tioning techniques been given to
all staff?

Do most teachers generate and
stimulate student discussion in

lessons?

Three heads agreed and two heads disagreed. One head men-

tioned, “We started implementing it recently.”

Four heads agreed. One disagreed saying, “Improved but not all
the teachers have the confidence to do this. Plus, teachers are un-
der time pressure a lot.”

Has an assessment policy been agreed and implemented by school

senior management? Four agreed and one disagreed.

Have the staff implemented the
agreed assessment policy in the

school?

Four heads agreed and one disagreed.

Are most teachers aware of the

agreed assessment policy?

Four agreed, one disagreed.
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Have you provided teachers with
adequate training for the imple-
mentation of the assessment pol-

icy?

Two disagreed and three agreed. “All teachers are trained well be-
fore using the system.” “Training needed.” “Yes, all teachers were

given adequate training.”

Are teachers competent enough
in using deduced assessment

standards for benchmarking?

Has the implemented assessment
policy introduced resulted in
standardized and consistent test-
ing methods across all class-

rooms?

Three heads disagreed and two heads agreed. One head men-
tioned, “Students took Cat 4. Results were shared but teachers
were not informed how to interpret the results so they are useless

at the moment.” “Not enough training is being provided.”

One head agreed and four disagreed.

Is the pupil tracking system in
place successfully being used to

monitor student progress?

Four agreed and one disagreed.

Are all staff aware of this sys-

tem?

Three agreed and two disagreed.

Are teachers clear about the
needs to set students’ individual

targets for improvement?

Do teachers encourage students
to learn by using investigative

learning methods?

Four teachers disagreed and one agreed. “Teachers need more
training on this.” “Targets based on the British International Cur-
riculum were introduced without teachers being trained.” “Due to
the fact that this system has been abolished in the UK, teachers
did not see the point in implementing it.”

Three agreed and two disagreed.

Are most teachers capable of
providing investigative work dur-

ing lessons?

Two agreed and three disagreed.

Are teachers aware of the agreed

marking and feedback policy?

All agreed. “This is new. It has been distributed to teachers but
not yet implemented.” “Yes, within the faculty.” “Subject by sub-

ject only.” “We are still working on it.”

Are teachers trained for imple-
menting the agreed feedback pol-

icy?

Three disagreed and two agreed.
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Are most teachers introducing All heads indicated yes.
the use of pairs and group works

in lesson plans?

Do the teachers engage the stu- | All agreed. “Room for improvement.”

dents in collaborative learning?

Since the previous academic All agreed. “Great improvement.”
year, has there been an increase
in student group work during les-

sons?

Have teachers been given ade- All heads disagreed.

quate training in peer assess-

ment?

Are peer observations taking Two agreed and three disagreed. “Not implemented.”

place?

Are staff sharing thoughts on Two agreed and three disagreed. “No, it is not implemented due to
professional development the full schedules that are difficult to synchronize.”

through peer observations?

Are teachers using learning ob- | All heads indicated yes.
jectives (Walt and Wilf) in each

lesson?

Are teachers fulfilling supervi- All heads indicated yes.

sion duties as required?

Has adequate training been con- | Three agreed and two disagreed. “No training has taken place in
ducted to enforce classroom this area.” “No in-service training sessions were given regarding
management techniques to main- | classroom management.” “Mainly all sessions are about AFLs
tain a healthy working atmos- plus marking policies.”

phere while allowing for more

child-directed activities?

Do you see improvement in the Three agreed and two disagreed.
level of order in the corridors
and stairwells since the previous

academic year?




Is orderly behavior the norm in
the corridors around the school

between lessons?

Four agreed and one disagreed.

Have staff consistently imple-
mented a rewards and sanctions
policy to encourage good behav-

ior?

All agreed.

Are students strictly adhering to

the uniform policy?

Four agreed and one disagreed. “Just recently.” “Most students,
vast improvement.” “I could estimate a compliance level of 95

percent approximately.”

Are teachers fulfilling supervi- All agreed.
sion duties as required?
Has this policy been implemented | All agreed.
by senior management?
Is there significant evidence of All agreed.

people work in this place around

the school?

Are all staff aware and familiar
with the content of the agreed
school policies?

Three agreed. Two disagreed.

Are teachers capable of allowing
the students to talk during the
lessons while remaining in con-
trol of the quality of the discus-
sion and being able to take full
control and full attention of the

classroom back at any time?

Were the draft policies discussed
with staff for input and consulta-

tion before implementation?

Four agreed. One disagreed. “Not all the time. It depends on the

teacher and the subject.”

All disagreed.

Are all staff aware and familiar
with the content of the agreed

school policies?

All indicated yes.
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Has documented risk assessment | One agreed and four disagreed. “With the exception of fire drills.”
been carried out? “A document risk assessment will be carried out at the beginning

of next year.”

Are most teachers making efforts | Four indicated yes. One indicated “Not sure.” Another indicated,
to often allow natural lightinto | “Yes, it’s much better than last year.” “All classrooms in the pri-

the classrooms? mary school have blinds.”

Table 5: Key findings from questionnaire 2 (Q2).

Conclusion: Feedback from the heads of faculty highlights major inconsistencies towards many
of the key areas in focus. The inconsistent feedback identifies a lack of clarity and understand-
ing towards the views, beliefs and abilities of the teachers. The differentiation in feedback
amongst various heads of faculty also highlights inconsistency between the departments of
different subjects.

The feedback from (Q2) also indicates a lack of understanding from the heads of faculty to-
wards key elements of the development plan. This is identified as a problem stemming from
the leadership of higher management.

4.2.4. Results of Interviews

4.2.4.1. Interview with School Principal

The complete transcript of the interview may be found in the appendices section of this docu-

ment.

Conclusion of interview: The participant mentioned that it was a total mess to start with espe-
cially during the transition phase. There was no actual structure put in place. Not to mention
the many things for improvement such as physical structure, lines of communication, shar-
ing/clarity of information, pay structure for the teachers and reward system. Furthermore, the
need for the allocation of budgets designated for school improvement has been pointed out
repeatedly as one can only do so much with the available resources. It was also noted that there

were no major staff role changes as recommended by the principal to promote continuity of
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leadership and progress that have been made thus far. Development is happening but there is

still so much room for change and improvement.

4.2.4.2. Interview with participant 1 of the previous school improvement leadership team

The complete transcript of the interview may be found in the appendices section of this docu-

ment.

Conclusion of interview: The participant believes that last year’s academic team was successful
in implementing the strategies for change. That is why he was very disappointed when it was
dismantled with the appointment of a school principal and consequent change in school struc-
ture. As with the other interviews, the lack of proper communication amongst each other is
mentioned as one of the problems encountered. However, it was acknowledged at a certain
point that the levels of communication were good. Moreover, it was also stated that some staff
are leaving as they don’t feel that the school is investing in them in terms of professional de-

velopment.

4.2.4.3. Interview with participant 2 of previous school improvement leadership team

The complete transcript of the interview may be found in the appendices section of this docu-

ment.

Conclusion of interview: In this interview, the participant believed that the strategies used were
somewhat successful and that change has started to occur albeit rather slowly. At the beginning,
they encountered some resistance as the changes were considered abrupt, unwanted, and even
overwhelming to some people. In addition, they also experienced difficulties in trying to
achieve their set goals as evidenced by no proper communication (between the academic and
management teams), lack of monitoring and/ or guidance from the senior management, and
switching of staff roles. Lastly, it was also emphasized that there were not enough resources

for staff training / professional development
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4.2.5. Results of Document Analysis

4.2.5.1. School Improvement Action Plan

The complete action plan document (and accompanying “checkpoints" documents) may be

found in the appendices section of this document. The following is a summary of the key areas

that have been targeted for improvement:

Area targets for improvement:

Key Terms from the (success criteria) section of the action plan:

QOT (Quality of teaching):

Lesson Structure. Use of (S.M.P.)
Reduced Dependency on IWB (Interactive White Board)

Common Use of (AFL) Assessment for Learning (more child cen-
tered approach in delivery of lessons)

(Questioning techniques) Regular use of open-ended questioning
Assessment policy implemented and accurately adopted by all staff.

Pupil tracking system

QOL (Quality of leaning):

Marking and feedback

PAB (Pupil Attitudes and Behavior)

Student Behavior (Better order in stairwells and corridors)

Learning environment (LE):

Policies (P):

Policies in place and all staff aware and familiar wit the content.

Assessment
Health and Safety
Child Protection
Admissions
Display

Table 6: Key areas of School development plan
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4.2.5.2 Quality Assurance Visit Report (Feb 2017 QAV):

Below is a summary of the key findings from this report:

The quality assurance report which was produced in Feb 2017, was based on the school inspec-
tion that took place between 19th and 21st February 2017, by an outside inspection body who
helped develop the School Development plan prior to the 2015/16 academic year.

According to the external inspection body; “The purpose of the QAV is to provide a rigorous
external review of the quality of work of the school”. “Improvements since the last QAV will

be assessed together with suggestions for further improvement”.

“Whilst a QAV visit is not intended to replace a formal inspection, there are many common

elements”.

The information below is taken from the results of the 2017 QAV report.

58



Reported progress
since the last QAV
(One year ago):

The last Quality Assurance Visit took place in May 2016. Since that report,
the areas for suggested development have been addressed.

The school has set in motion processes to address the recommendations
from the last QAV, particularly with regard to:

Standardized CAT 4 testing. The resultant data has significantly enhanced
the staff’s understanding of the potential of the students. There is a commit-
ment by the school to develop systems to integrate fully the evidence pre-
sented by the CAT 4 tests. This will better inform tracking and planning in
the classroom.

Child Protection and Safeguarding policies have been reviewed and
strengthened. A robust Code of Conduct for students has been introduced.
A child protection report will be made at each meeting of the Board; this
replicates the best practice in UK schools. The Principal has assumed re-
sponsibility for child protection and he is in the process of introducing the
relevant committee structure. All new teachers to the school are given com-
prehensive training on child protection. Information on safeguarding is
prominently displayed throughout the school.

A staff appraisal system based on approved UK standards has been agreed
and a program of staff appraisal implemented. Whilst the system is still in
its infancy, its success is already apparent, particularly with regard to lesson
observations. The new system allows data to be produced and subsequently
evaluated. Through this process, the leadership of the school can more ac-
curately assess progress made by teachers. It is also proving to be an effec-
tive system to introduce the best practices to new teachers of the school.

It was evident that students’ time management has improved. This was
highlighted in previous QAVs as a significant concern. A more rigorous
emphasis by teachers on the structure of lessons has provided more disci-
pline for the students in the class and as a result arrival and departure is bet-
ter. There is still room for improvement here.

The learning environment has improved significantly.

The Principal has put in place initiatives to improve the pastoral care in the
school.
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Key strengths:

There is strong evidence that the training delivered during the year has been

incorporated into best practice in the classroom. The training has covered
topics such as:

Developing an Anti-Bullying Policy
Leadership training for senior leaders
Effective strategy and development planning
Planning for Excellence

Effective differentiation in the classroom
Managing Pupil Behavior

Key Stage 2 Assessment and Leveling

Key Stage 1 Assessment and Leveling
Passive to Active Learners

What Makes an Outstanding Lesson
Climate for Learning (Enabling Environments)
The Early Years Foundation Stage
Standards in English (Reading)

Child Protection

Assessment Overview

Developing a School Appraisal Policy

Assessment for Learning
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Recommendations:

The quality of
leadership and
management:

The leadership is committed to introducing a culture of continual school
improvement and as such many strategies and programs highlighted below
have already been initiated:

Whilst stronger educational methodology is evident in classrooms there is a
lack of challenge for many of the pupils.

There is an inconsistency of approach between and within departments.

As a matter of priority, attention must be directed towards a more robust
marking and feedback program across the school.

Job descriptions should be introduced for senior and middle managers. This
will give them a clear understanding of their responsibilities and help the
leadership of the school set a culture of accountability and it will allow
them to understand the CPD requirements of the staff.

There is a need for more teaching assistants in the junior school.

The recently introduced standardized baseline assessments for the majority
of students (CAT 4) is a substantial improvement that has already provided
more sophisticated information that has informed planning; however, fur-
ther work is needed in this area, particularly with regard to tracking and dif-
ferentiation in the classroom, something which needs improvement. This
was a recommendation from the previous QAV.

It should be a matter of priority to include the senior students in the base-
line assessment.

There is a need to improve the EAL and the SEN provision by considering
in-class support and introducing a comprehensive inclusion policy.

The curriculum is narrow, particularly in the options available to KS3 and
KS5 students.

There is also a need in the fullness of time to introduce a more comprehen-
sive Personal Social Health Citizenship Education (PSHCE) element to the
curriculum.

Members of the Board should visit the school on a regular basis where pos-
sible.

Whilst the Principal is relatively new to his post he has already developed a
good understanding of the needs of the school, students and the staff.

He has produced a development plan, which incorporates to good effect the
recommendations from the previous QAV.

The Principal is effective in communication. He prioritizes six categories:

vision and purpose; governance and leadership; the use of data; resources

and support systems; stakeholder communication and a culture of continu-
ous improvement.

He plans his time effectively and his priorities are clear. He has a strong un-
derstanding of what resources are required to improve the school.
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Conclusion of re-
port:

The school has made sustainable progress since the last QAV; this in the
main is due to the leadership shown by the Principal and the training pro-
vided. The students and staff have a deep loyalty to the school as have the
alumni. The parents interviewed were pleased with the performance of their
children; they felt the school communicated well with them and that they
were engaged in their child’s educational journey.

The parents of pupils in the Primary and Early Years departments ex-
pressed their satisfaction with the teaching and learning with many particu-
larly impressed with their child's progress in English since joining the
school. They feel comfortable approaching the school with concerns and
that these are dealt with in a timely and professional manner.

The school has begun to address the recommendations from the last QAV
and it is evident that the learning process has improved for all students. The
school leadership is committed to continuing this progress; they were re-
sponsive to the initial findings and recommendations of this QAV team and
this is to be commended. The challenge for the school going forward is to
continue to embed the current progress as well as introducing initiatives to
address the above recommendations. One of the noted strengths of the
school is that there is a willingness among the staff to embrace the sugges-
tions and recommendations.

The most pressing area that needs particular attention is to develop con-
sistency of differentiation, marking, teaching and challenge across and
within the faculties. In addition, the CAT4 evidence clearly highlights the
need for a more detailed and comprehensive EAL department. The curricu-
lum needs broadening if the school is to prepare students for the more chal-
lenging world that lies ahead of them. A commitment to resource allocation
will be essential to the development of the school.

Table 7: Summary of QAV Report

Conclusion: The feedback from the last QAV report highlights that targets of the school devel-

opment action plan have not been met in a two-year time period. Analyzing and assessing the

data will point out some of the reasons behind this. The report indicates that significant levels

of improvement had been achieved in some areas whilst progress in other key areas remains

lacking. (Only some of this feedback goes in line with the feedback obtained from the school

staff).
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Conclusion
5.1. Summary of the Study
In summary, this study highlighted the fact that when deeply examining various areas of a
school, many hidden and failed processes and problematic interactions which may be hindering
progress become evident, as in the case of this school. School leaders play a vital role in insur-
ing appropriate and realistic strategies are put in place to create opportunities for continuous

progress within a school’s culture.

5.2. Key Findings

Data Source Developed Themes:

1) Questionnaire 1 (Q1) (Teachers Feedback) a) Lack of professional development

b) Lack of recognition

c) Problems in systems and processes
d) Unfamiliarity with school policies

e) Lack of involvement

f) Lack of communication

g) Lack of support

2) Questionnaire 2 (Q2) (Heads Feedback) a) Inconsistency in views on levels of teacher
competency in key areas.

b) Inconsistency between processes in differ-
ent departments

¢) Lack of collective involvement in school
improvement plans

d) Lack of staff understanding of adopted de-
velopment plan

e) Lack of communication

f) Lack of shared vision by staff

3) Interview 1 (School Principal feedback) a) Lack of planning

b) Lack of school readiness for change
¢) Unclear school systems and policies
d) Unclear lines of communication

4) Interview 2 (Former Leadership member 1) a) Projected a sense of disappointment and
demotivation, mainly due to the constant
changes in staffing roles which is affecting
overall progress.

b) Lack of investment in staff professional
development

¢) Lack of communication
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5) Interview 3 (Former Leadership member 2) a) Change is occurring but very slow im-
provement.

b) Some resistance to change exists

c) Lack of school readiness

d) No proper levels of communication be-
tween the academic teams and manage-
ment teams

e) Lack of monitoring and/or guidance by
senior management

f) Too many changes in staff roles (incon-
sistency)

g) No enough resources for staff training /
professional development

6) QAV Report (From outside inspection body) |a) School has made significant progress.

b) Key areas still require major strengthen-
ing.

¢) A commitment of resource allocation will
be essential to the development of the
school.

Table 8: Summary of key findings

Interpretation of converged data and discussion:

To conclude, the final themes obtained from the various areas evaluated which included former
members of the leadership team, primary school teachers, primary school heads of faculty and
a report form an outside quality assurance inspection body, identify similarities but mostly

inconsistencies. This proves a lack of proper leadership in the school.

To answer the question of this study: How has senior management’s leadership role during the
implementation stage affected the overall improvement levels? And what can leadership do to

increase the likelihood of yielding better results in future improvement efforts?

Based on the developed themes from the data collected in this study, senior management’s
leadership role has hindered the potential to maximize overall school improvement. Some pos-
itive changes seem to be slowly occurring in this school; however, a lack of fixed systems and
a shared vision highlight a bigger existing problem. The second part of the question is answered

in the recommendations section of this document.
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Some sub-questions that have been derived from the research question of this study include:
What did management do to monitor effective implementation or to monitor levels of progress
in relations to the targets it has set? What methods or strategies were being used to assess if

progress was being made to reach the desired targets?

Some classroom observations were taking place more regulatory in the previous academic year,
however, not as much in the 2016 / 2017 academic year. This may be due to a failed observation
and reporting system, which may have diminished the importance of this procedure in the eyes
of management and therefore, has become less frequently implemented over time. A rigid ob-
servation and reporting system should be adopted and continuously implemented in order to
more accurately track any levels of progress or improvement, or to identify any obstacles slow-
ing down progress. It is important that a school’s management team be familiar with any
changes occurring in order to address existing issues hindering opportunities of school im-

provement or finding new strategies which may help maximize progressive change.

Avre the implementation strategies developed and used effective enough to reach or achieve the

desired goals?

No. The school’s management did not depend on any implementation strategies to achieve the
desired goals. Although the image of the school from the outside may portray a positive and
progressive climate, the healthy and successful inner operations and processes of a school are

what is of importance in order to maximize progress and overall quality of school outcome.

In the case of this study, the feedback collected represents a lack of leadership when the concern
is pointed mainly towards school strategies. Although measures of creating a development plan
were taken, a lack of leadership and unsuccessful implementation process were the reasons
behind failure in achieving the desired goals. This study showed that creating a school im-

provement development plan alone is not enough to achieve the desired goals.

The actions, efforts and attitudes of senior management in this study had not met the expecta-

tions and standards needed to lead the school towards successful change, and hence improve-

65



ment in the overall outcome. This lack of successful leadership had created some kind of ad-
verse perceptions by school parents and some members of staff, which can only be seen as
negatively affecting overall school outcome on the long run.

5.3. Recommendations

It is vital to create a school culture with an embedded habit of constancy and efficiency in
operations, systems and processes, which as this study shows, is lacking in this school’s culture.
The desire to improve in itself is not enough to achieve success. Some of the theories high-
lighted in the literature review section of this study may be adopted to improve chances of
successful change. Getting staff members to understand these theories and the importance of

strategies to be adopted is key.

Examples of strategies that may be used by management to improve overall outcomes are: Staff
involvement in improvement processes, a focus on both strategic and operational issues, en-
suring readiness for change, utilizing systems-thinking theory, adopting and ensuring con-
sistent implantation of school policies by all stakeholders, utilizing a distributed leadership
strategy, clarifying and delegating leadership roles amongst various staff members, creating
continuity in staff roles and key positions, providing continuous professional development,
creating a school culture conducive to change, developing a shared vision, adopting an effective

monitoring and reporting framework, providing continued support and assistance,

5.4. Implications

Besides the fact that this study highlighted the importance of leadership roles in successful
change programs and school improvement, it also points out a greater need for more research
towards focused strategy development and implementation related to change initiatives
particular to an educational context, since most of the literature related to this area of study is

focused on more general business settings.

5.5 Limitations of the Current Study

This study showed how a lack of clear and effective leadership may result in varying views and

outcome and an overall lack of direction. In addition, the development plan that was produced
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only focused on the primary school section and not on the school as whole. This limited the
researcher to investigate the school as a whole and to get a more holistic view on outcomes.
The changes in staffing from the previous academic year also created some limitations in the
sense that a lack of continuity in key roles may have affected the accuracy of some of the data
collected. And finally, a lack of understanding of strategies by members of staff in general

made it difficult to get direct and accurate answers to some of the questions raised.

5.6. Scope for Further Study

This study only begins to highlight how leadership’s use of effective strategies for progressive
change may increase likelihood of achieving desired outcomes. Future research will test how
adopting some of the recommended theories and specific strategies may affect the outcomes of

this context, adding towards existing theories in this area of study.

5.7. Concluding Note

The current study was conducted to investigate the processes and changes occurring in a school
aiming to achieve overall school improvement. It found that a lack of efficient strategic plan-
ning by the school’s management team will eventually lead to failed outcomes, as in the case
of the school in this study. Some strategies and processes which may be adopted by a leadership
team have been identified as useful tools which could be used to increase the likelihood of
successful change and in turn school outcomes. A lot more research into the links and rela-
tionships between strategy implementation and school development is appearing as this field
is constantly evolving, and this study may serve as a stepping stone towards the development

of new ideas relating to increasing efficiency of strategic processes in educational settings.
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Appendices

Appendix A: Parent school satisfaction survey (Interview Questions)

PARENT SATISFACTION SURVEY

Q1 My child / children's age(s) are:

Answered: 348  Skipped: 2
3 Years old
4 Years old
5 Years old
6 Yoars old
7 Years old
8 Years old
9 Years old
10 Years old
11 Years old
12 Years old
13 Years old
14 Years old
15 Years old
16 Years old

17 Years old

18 Years old

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
3 Years old SA7%
4Years old AL39%

5 Years old 4201
6 Years old 1523%
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PARENT SATISFACTION SURVEY

Q2 What is your relationship to your child /

children?

Answered: 330 Skipped: 20

Mother

Father

Grandparent

Other Guardian

0% 10% 20% 30% 40%

50% 60% 70% 80%

90%

100%

Answer Choices Responses
Mother 89.70% 296
Father 12.42% 41
Grandparent 0.30% 1
Other Guardian 0.30% 1
Total Respondents: 330

3/46
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PARENT SATISFACTION SURVEY

Q3 The principal and teachers at my child’s
school seem to work well together.

Answered: 200 Skipped: 60

Strongly
Disagree
e -
o geimen -
S _
iy -
0% 10% 20% 30% 40% 50% 60% 70% 80%
Answer Choices Responses
Strongly Disagree 3.70%
Disagree 11.38%
No Opinion 14.83%
Agree 53.45%
Strongly Agree 16.55%
Total

4/46

90% 100%

33

43

155

48

290

76



PARENT SATISFACTION SURVEY

Q4 My child’s teachers are up-to-date about
things that are happening in the subjects
they teach.

Answered: 200 Skipped: 60

Strongly
Disagree

-
No Opinion -
-

¥ 10% 20% 30% 40% 50% 80% 70% 8% W% 100%

Answer Choices Responses
Strongly Disagree 2.41%
Disagree 7.8%%

No Opinion 14.48%

. 57.93%

Strongly Agree 17.24%
Total
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Answer Choices

Strongly Disagree

Disagree

No Opinion

Agree

Total

Strongly Agree

Q5 My child’s teachers are able to make

Strongly
Disagree

Disagree

No Opinion

Agree

Strongly Agree

PARENT SATISFACTION SURVEY

learning exciting and fun.

Answered: 200 Skipped: 60

0%

10%

20%

30%

40%

6/46

50%

60% 70%

Responses

4.14%

1.72%
13.10%
51.72%

19.31%

80%

90% 100%

34

38

150

56

290

78



PARENT SATISFACTION SURVEY

Q6 The principal in my child’s school
encourages teachers to try new ways of
teaching and seems open to new ideas.

Answered: 200 Skipped: 60

Strongly
Disagree

S .

No Opinion

R -
0% 10% 2

b ¥ 30%

e _

40% 50% 80% 0% 8% 0% 100%

Answer Choices Responses
Strongly Disagree 483%
Dissgree 7.24%

No Opirion 32.07%

o 4379%

Stongly Agree 12.07%
Total

7146
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PARENT SATISFACTION SURVEY

Q7 My child’s teachers are committed to
teaching my child.

Answered: 200  Skipped: 60

Strongly
Disagree

Disagree .
B ‘

e _

No Opinion

Strongly Agree

0% 10% 20% 30% 40% 50% 60% 70% 80% 80% 100%

Answer Choices Responses
Strongly Disagree 2.76% L
Disagree 8:21% 18
No Opinion 10.69% 31
ey 54.14% 157
Strongly Agree 26.21% 76
Total 290
8/46
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PARENT SATISFACTION SURVEY

Q8 My child’s school is an orderly place.

Answered: 283  Skipped: 67

Strongly
Disagree

Disagree

swonnon |
horee _

Strongly Agree

0% 10% 20% 30% 40% 50% 60% 70% 80% 80% 100%

Answer Choices

Responses.
Strongly Disagree 4.24% 12
Disagree 8.13% 23
No Opinion 1.31% 32
Agree 60.07% 170
Strongly Agree 16.25% 46
Total 283

9/46
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PARENT SATISFACTION SURVEY

Q9 My child’s school is a safe place to
learn.

Answered: 283 Skipped: 67

Strongly
Disagree

Disagree

No Opinion

ffj

Agree

Strongly Agree

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices

Responses
Strongly Disagree 2.47% 74
Disagree 1.06% 3
No Opinion 3.18% 9
Agree 61.84% 175
Strongly Agree 31.45% 89

Total 283

10/ 46
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PARENT SATISFACTION SURVEY

@10 Students in my child’s school are
friendly towards my child.

Answered: 283  Skipped: 67

Strongly
Disagree

Disagree -
No Opinion -
Strongly Agree -

0% 10% 20% 30% 40% 50% 60% 70%

Answer Choices Responses
Strongly Disagree 3.53%
Disagree 10.60%

No Opinion 13.07%

Agree 57.24%

Strongly Agree 15.55%
Total

11/46

80% 90% 100%

30
37
162
44

283

83



Answer Choices
Strongly Disagree
Disagree
No Opinion
Agree

Strongly Agree

Total

PARENT SATISFACTION SURVEY

Q11 The school administrators at my child’s
school take prompt action when problems
occur.

Strongly
Disagree

Disagree

No Opinion

Agree

Strongly Agree

Answered: 283  Skipped: 67

0%

10%

20%

30%

40%

12/46

50%

60% 70%

Responses

3.80%

14.49%
15.19%
51.24%

15.19%

80%

90%

100%

4

43

145

43

283

84



Q12 My child’s school building and grounds

Strongly
Disagree

Disagree

No Opinion

Agree

Strongly Agree

Answer Choices
Strongly Disagree
Disagree
No Opinion
Agree

Strongly Agree

Total

PARENT SATISFACTION SURVEY

are neat and well maintained.

Answered: 283 Skipped: 67

0%

10%

20%

30% 40%

13/46

50%

60% 70%

Responses

3.89%
8.83%
8.48%
62.19%

16.61%

80%

90%

100%

25
24
176
47

283

85



PARENT SATISFACTION SURVEY

Q13 My child’s school does a good job of
teaching my child basic skills such as
reading, writing, mathematics and science.

Answered: 272 Skipped: 78

Strongly
Disagree

No Opinion

horee _

Strongly Agree

0% 10% 20% 30% 40% 50% 60% 70% 80% 80% 100%

Answer Choices Responses
Strongly Disagree 2.94% 8
Disagree 5.88% 16
No Opinion 6.99% 19
Agree 57.35% 156
Strongly Agree 26.84% 73
Total 272
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Answer Choices
Strongly Disagree
Disagree
No Opinion
Agree

Strongly Agree

Total

Q14 My child’s school does a good job

PARENT SATISFACTION SURVEY

teaching my child thinking and reasoning
skills.

Strongly
Disagree

Disagree

No Opinion

Agree

Strongly Agree

Answered: 272 Skipped: 78

]
]
]

0%

10%

20%

30%

40%

15/46

50%

60% 70%

Responses

5.51%

16.18%
14.711%
48.90%

14.71%

80%

90%

100%

44

40

133

40

272

87



PARENT SATISFACTION SURVEY
@15 My child is challenged in his/her

studies at this school.

Answered: 272 Skipped: 78

Strongly
Disagree

Disagree
Ne Opinion
Agree

Strongly Agree

0% 10% 20% 30% 40% 50% 60% 70%

Answer Choices Responses
Strongly Disagree 3.31%
Disagree 15.81%

No Opinion 22.06%
Agree 47.79%
Strongly Agree 11.03%
Total
16 /46

80%

80% 100%
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PARENT SATISFACTION SURVEY
Q16 My child receives extra help at this
school when it is needed.

Answered: 272 Skipped: 78

Strongly
Disagree

Disagree
Ne Opinion
Agree

Strongly Agree

0% 10% 20% 30% 40% 50% 60% 70%

Answer Choices. Responses
Strongly Disagree 6.62%
Disagree 19.12%

No Opinion 21.69%
Agree 43.38%
Strongly Agree 9.19%

Total

17 /46

80%

80%

100%

118

25

272

89



PARENT SATISFACTION SURVEY

Q17 Meaningful homework is assigned to
my child on a regular basis.

Answered: 272 Skipped: 78

Strongly
Disagree

Disagree

No Opinion

Agree

Strongly Agree

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
Strongly Disagree 2.94% 8
Disagree 13.24% 36
No Opinion 9.19% 25
Agree 62.50% 170
Strongly Agree 12.13% 33
Total 272

181746

90



PARENT SATISFACTION SURVEY

Q18 The books, materials and equipment at
my child’s school are adequate.

Answered: 272 Skipped: 78

Strongly
Disagree

Disagree .
No Opinion -
Strongly Agree -

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses.
Strongly Disagree 2.94% 8
Disagree 6.99% 19
No Opinion 13.60% 37
Agree 63.24% 172
Strongly Agree 13.24% 36

Total 272

19/46
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Answer Choices
Strongly Disagree
Disagree
No Opinion
Agree

Strongly Agree

Total

PARENT SATISFACTION SURVEY

Q19 My child’s school uses many different
ways to determine my child’s performance.

Strongly
b

N -
. -
e _

— .
0% 10%

20%

Answered: 272  Skipped: 78

30%

20/46

50%

60% 70% 80% 80% 100%

Responses
5.51%

19.49%
19.49%
48.53%

6.99%

92



PARENT SATISFACTION SURVEY
020 The guidance counsellors at my child’s
school are very helpful to my child.

Answered: 272 Skipped: 78

Strongly
Disagree

— .
Strongly Agree -

0% 10% 20% 30% 40% 50% 60% 70% 80%

Answer Choices Responses

Strongly Disagree 5.88%
Disagree 10.29%
No Opinion 31.99%
Agree 42.65%
Strongly Agree 9.19%

Total

211746

90% 100%

28

87

116

25

272

93



Answer Choices
Strongly Disagree
Disagree
No Opinion
Agree

Strongly Agree

Total

PARENT SATISFACTION SURVEY

Q21 My child’s school is training my child
to use modern technology {e.g., computers

Strongly
Disagree

Disagree .

==
No Opinion ‘ }
p——

Roree _

S -

0%

10%

20%

30%

40%

22146

Answered: 272 Skipped: 78

50%

and video equipment).

60% 70% 80% 90% 100%

Responses

4.78%
7.35%
11.76%
59.19%

16.91%

161

46

272
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PARENT SATISFACTION SURVEY

022 My child’s school teaches my child
how to get along with other students.

Answered: 27¢  Skipped: 80

Strongly
Disagree

Disagree

No Opinion

Agree

Strongly Agree

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
Strongly Disagree 4.44% 12
Disagree 12.96% 35
No Opinion 20.00% 54
Agree 54.07% 146
Strongly Agree 8.52% 22
Total 270
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Q23 My child’s school teaches my child
about people of different cultures.

Answered: 270 Skipped: 80

Strongly
Disagree
o -
o opinin -
L _
Strongly Agree .
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Answer Choices Responses
Strongly Disagree 4.81% 13
Disagree 13:33% 38
No Opinion 28.15% 76
Rree 45.93% 124
Strongly Agree 7.78% 21
Total 270

24 146



PARENT SATISFACTION SURVEY

Q24 My child’s special interests and talents

are developed at this school.

Answered: 270 Skipped: 80

Strongly
Disagree
i -
o erinion -
L _
— .
0% 10% 20% 30% 40% 50% 60% 70%
Answer Choices Responses
Strongly Disagree 1.141%
Disagree 19.26%
No Opinion A%
e M.11%
Strongly Agree 7.4%
Total

25746
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80%

100%

111

20

270
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PARENT SATISFACTION SURVEY

Q25 My child’s school encourages my child
to participate in community activities.

Answered: 27¢  Skipped: 80

Strongly
Disagree

Disagree -
No Opinion -
Strongly Agree -

0% 10% 20% 30% 40% 50% 60% 70% 80%

Answer Choices Responses
Strongly Disagree 7.04%
Disagree 14.07%

No Opinion 22.58%

Agree 46.30%

Strongly Agree 10.00%
Total

26 /46

90% 100%

38
61
125
27

270
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PARENT SATISFACTION SURVEY

026 My child’s school emphasises drug
awareness and prevention education.

Answered: 270 Skipped: 80

Strongly
Disagree

Disagree

o opimen _

Agree

Strongly Agree .

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
Strongly Disagree 6.30% 17
Disagree 12.96% 35
No Opinion NA1% 111
Agree 31.85% 86
Strongly Agree 7.78% 21
Total 270

27146
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PARENT SATISFACTION SURVEY

Q27 | feel welcome to visit my child’s

school.

Answered: 269  Skipped: 81

Strongly
Disagree

Disagree

No Opinion

Agree

Strongly Agree

0% 10% 20% 30%

Answer Choices
Strongly Disagree
Disagree
No Opinion
Agree
Strongly Agree

Total

40%

28 /46

60% 70%

Responses

4.46%
10.41%
9.20%
53.53%

22.30%

28

25

60

269

100
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Total

Strongly Disagree
Disagree

No Opinion
Agree

Strongly Agree

PARENT SATISFACTION SURVEY

Q28 It is easy from me to get appointments
to meet with the staff at my child’s school.

Strongly
Disagree

Disagree

No Opinion

0%

10%

20%

Answered: 269 Skipped: 81

30%

40%

29 /46

- _
I -

50%

60% 70%

Responses

8.55%

10.41%
13.01%
52.42%

15.61%

80%

90%

100%

23

28

35

141

42

269
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Answer Choices.
Strongly Disagree
Disagree
No Opinion
Agree

Strongly Agree
Total

PARENT SATISFACTION SURVEY

Q29 1 am regularly invited to participate in
activities at my child’s school.

. -

Answorod: 260  Skipped: 81

G _

Seprg -
0% 10% 20%

30%

40%

30/46

50%

60% 0% 80% 90% 100%

8.55%

13.75%
15.81%
49.81%

12.27%

102



Answer Choices

Total

Strongly Disagree

Disagree
No Opinion
Agree

Strongly Agree

Q30 | feel welcome to offer my opinion

PARENT SATISFACTION SURVEY

about programs and activities at my child’s
school.

Strongly
Disagree

Disagree
No Opinion

Agree

— .

0%

10%

20%

Answered: 268 Skipped: 81

30%

40%

31746

50%

60% 70%

Responses

10.04%
10.78%
29.37%
42.38%

7.43%

80%

90% 100%

27

28

79

114

20

269
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PARENT SATISFACTION SURVEY

@31 My child’s school seem willing to
accept my opinions and advice.

Answered: 268 Skipped: 81

Strongly
Disagree

— -
Strongly Agree l

0% 10% 20% 30% 40% 50% 60% 70% 80% 80% 100%

Answer Choices Responses
Strongly Disagree 10.04% o7
Disagree 11.90% 2
No Opinion 28.62% 77
Agree 43.87% 118
Strongly Agree 5.58% 15
Total 269
32/46
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PARENT SATISFACTION SURVEY

Q32 How would you rate your child’'s school

Excellent

Good

Poor

No Opinion

overall?

Answered: 247 Skipped: 103

20% 30% 40% 50% 60%

70% 80% 90% 100%

0% 10%
Answer Choices Responses
Excellent ‘ 29.15% 72
o ‘ 49.80% 123
Eair ‘ 16.60% 41
o ‘ 4.05% 10
No Opinion ‘ 0.40% 1
Total 247
33/46
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PARENT SATISFACTION SURVEY

Q33 If you could choose any school in the
city for your child, would this school be one
of your top three choices?

Answered: 247 Skipped: 103

No
Not Sure
0% 10% 20% 30% 40% 50% 60% 70% 80% 80% 100%
Answer Choices Responses
Yes 72.06% 178
No 8.50% 21
Not Sure 19.43% 48
Total 247

34746
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PARENT SATISFACTION SURVEY

Q34 How long has your child attended this
school?

Answered: 247 Skipped: 103

Less than one
year

One to three
years

four or more
years

0% 10% 20% 30% 40% 50% 60% 70% 80% 80% 100%

Answer Choices. Responses.
Less than one year 21.05% 52
One to three years 28.74% 71
four or more years 50.20% 124

247

Total

35/46
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PARENT SATISFACTION SURVEY

Q35 What grades does your child usually
get at this school?

Answered: 247 Skipped: 103

A's and B's

B'sand C's

C's and D's

D'sand F's

t_il

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
As and B 70.04% 173
S 22.67% 56
CeandD's 6.07% 15
D's and F's 1.21% 3
Total 247
36 /46
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Answer Choices

Tawjihi

PARENT SATISFACTION SURVEY

136 Type of high school diploma /
certificate obtained? (If applicable):

Answered: 222 Skipped: 128

Tawjihi

British
Curriculum...

IB Diploma
AP American
High School...

Other (please
specify)

0% 10% 20% 30%

British Curriculum (GCSE / IGCSE / A-level)

1B Diploma

AP American High School Diploma

Other (please specify)

Total

Other (please specify)

40%

80% 100%

Responses

38.74%
42.7%%
6.76%
2.25%

9.46%

Date
1/6/2017 6:56 AM

None 12/25/2016 6:47 PM
Elementary 12/19/2016 9:46 AM
Damascus university 12/18/2016 6:28 PM

SAT

Studied in Russia

European baccalaureate (EB)
American

Iragi High School Diploma
BA

Master

BA

No comment

My son is pre 2

Bachelor dgree

37/46

12/18/2016 4:31 AM

12/17/2016 4:58 PM

12/17/2016 2:12 PM

12/17/2016 2:02 PM

12/16/2016 7:36 PM

12/16/2016 7:32 PM

12/16/2016 7:25 PM

12/16/2016 6:10 PM

12/16/2016 5:53 PM

12/16/2016 5:52 PM

12/16/2016 5:45 PM

86

95

21

222

109
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PARENT SATISFACTION SURVEY

Q37 What is your highest level of

education?

Answered: 247  Skipped: 103

Did not
graduate fro...

High school l

College
course,...

College
graduate...
Graduate or
professional...

0% 10% 20% 30% 40% 50%

Answer Choices
Did not graduate from high school
High school
College course, technical school, or associate degree
College graduate (4-your degree)

Graduate or professional degree

Total

39/46

60%

70%

80%

90% 100%

Responses

2.02%
5.26%
7.29%
45.34%

40.08%

111



Answer Choices

Jordan

PARENT SATISFACTION SURVEY

Q38 In which country have you attended

University? (If applicable)

Answered: 241 Skipped: 109

Jordan

Other (please
specify)

0% 10% 20% 30% 40%

Other (please specify)

Total

18
19
20
21
22

Other (please specify)
Pakistan

Irag

Irag

None

Sri Lanka and UK Professional Body
USA

Syria and jordan

Irag

UK

USA

Uzbekistan

Italy

u.s

Canada and Panama
My

irag

France

UK

London

Irag

Baghdad

England

40/46

50%

60%

70%

Responses

69.29%

30.71%

80%

90% 100%

Date

11212017 7:57 AM
1/7/2017 3:26 PM
12/30/2016 2:55 AM
12/25/2016 6:47 PM
12/20/2016 3:35 PM
12/19/2016 9:46 AM
12/18/2016 6:28 PM
12/18/2016 1:48 PM
12/17/2016 11:12 PM
12/17/2016 7:24 PM
12/17/2016 4:58 PM
12/17/2016 2:12 PM
12/17/2016 2:02 PM
12/17/2016 7:55 AM
12/17/2016 4:32 AM
12/17/2016 3:43 AM
12/17/2016 2:45 AM
12/17/2016 2:14 AM
12/17/2016 2:02 AM
12/16/2016 11:43 PM
12/16/2016 8:43 PM

12/16/2016 8:12 PM
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167

74
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UK

Irag

London
Yemen

Kuwait

Egypt

Spain

Syria

Serbia

Syria

Irag

Australia

UK

Kuwait
Bangladesh
None

America in Washington states
London
Australia
Prince Aliah college
Usa

United States of America
Australia, USA
IRAQ

France and gh
American university
palestine
Australia

Syria

Canada
Turkey

1

Irag

Irag

England
England
Online

Irag

US/UK
palestine

Irag

Irag

Palestine

Jordan, USA, UK

41/46

12/16/2016 8:06 PM
12/16/2016 7:36 PM
12/16/2016 6:35 PM
12/16/2016 6:34 PM
12/16/2016 5:54 PM
12/16/2016 5:47 PM
12/16/2016 5:33 PM
12/16/2016 5:38 PM
12/16/2016 5:29 PM
12/16/2016 5:24 PM
12/16/2016 5:23 PM
12/16/2016 5:17 PM
12/15/2016 7:23 PM
12/15/2016 12:17 AM
12/14/2016 10:51 PM
12/14/2016 8:43 PM
12/14/2016 7:23 PM
12/14/2016 3:23 PM
12/14/2016 12:34 PM
12/14/2016 10:39 AM
12/14/2016 10:23 AM
12/14/2016 9:42 AM
12/14/2016 7:48 AM
12/14/2016 5:23 AM
12/14/2016 2:53 AM
12/14/2016 2:03 AM
12/14/2016 1:54 AM
12/14/2016 1:45 AM
12/14/2016 1:41 AM
12/14/2016 1:37 AM
12/14/2016 1:06 AM
12/14/2016 1:00 AM
12/14/2016 12:54 AM
12/14/2016 12:43 AM
12/14/2016 12:38 AM
12/14/2016 12:35 AM
12/14/2016 12:35 AM
12/14/2016 12:35 AM
12/14/2016 12:33 AM
12/14/2016 12:27 AM
12/14/2016 12:25 AM
12/14/2016 12:21 AM
12/14/2016 12:10 AM

12/14/2016 12:08 AM
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67
68
69
70
7
72
73

74

PARENT SATISFACTION SURVEY

London

Gemany

Palestine

London

Architecture Engineering
Turkey

Both inn Jordan and England

Kuwait

42146

12/14/2016 12:08 AM
12/14/2016 12:08 AM
12/14/2016 12:08 AM
12/14/2016 12:08 AM
12/14/2016 12:08 AM
12/14/2016 12:08 AM
12/14/2016 12:04 AM

12/14/2016 12:03 AM
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PARENT SATISFACTION SURVEY

Q39 What is your first spoken language?

Answered: 247 Skipped: 103

Arabic

English

Other (please
specify)

0% 10% 20% 30% 40% 50% 60% 70% 80% 80% 100%
Answer Choices Responses
o 85.83% 212
Engish 8.50% 21
Other (please specify) 5.67% 14
Total 247
# Other (please specify) Date
1 Urdu 112/2017 7:57 AM
2 1/6/2017 6:56 AM
3 Sinhalese (Sri Lankan Mother langugae) 12/20/2016 3:35 PM
4 Portugeese 12/17/2016 11:12 PM
5 Russian 12/17/2016 4:58 PM
6 Spanish 12/17/2016 7:55 AM
7 Thank 12/16/2016 5:54 PM
8 Serbian 12/16/2016 5:23 PM
9 Portuguese ,Arabic ,English 12/16/2016 1:47 PM
10 Bengali 12/14/2016 10:51 PM
11 French 12/14/2016 2:53 AM
12 Portugués 12/14/2016 1:44 AM
13 Russian,Arabic English 12/14/2016 12:08 AM
14 Turkish 12/14/2016 12:08 AM

43 /46
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PARENT SATISFACTION SURVEY

Q40 Is your child / Any of your children part
of the Challengers group (SND)?

Answered: 243 Skipped: 107
h _
4 _

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
Yes 11.93% 29
No 88.07% 214
Total 243
44146
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PARENT SATISFACTION SURVEY

Q41 If your child has been attending this
school for more than one academic year,
have you felt any level of school
improvement in any school area since the
previous academic year {2015/2016)7?

Answered: 215  Skipped: 135

No Improvement

Minor
Improvements
R—
Major
Improvements
0% 10% 20% 30% 40% 50% 60% 70% 80% 80% 100%
Answer Choices Responses
No Improvement 22.78% 48
Minor Improvements. 57.21% 123
Major Improvements. 20.00% 43
Total 215
# Major Improvements Date
L Rewards and Sanctions 1/12/2017 10:38 PM
2 Perfect improvement 12/31/2016 1:26 PM
3 Good improvement 12/30/2016 2:55 AM
4 2016/2017 12/30/2016 2:33 AM
5 Very happy with improvement 12/29/2016 1:57 PM
6 I am sad to say that this year was the worst | did not expect that we are that bad compired to other schools | am 12/27/2016 5:14 PM
not sure | will continue next year and ps . Bring desks to classes some kids need to sit on the flore
7 2015 12/26/2016 6:47 PM
8 Reading and writing in English 12/19/2016 9:46 AM
g9 we feel many improvements but still is needed in stopping bullying by students. 12/18/2016 9:44 PM
10 Hashem altaher 12/18/2016 12:27 AM
11 Language skills. Personality. Time management. 12/17/2016 11:12 PM
12 I hope if my chidren school could prevent the F grade and to make the arabic subjects more easier and understood 12/17/2016 7:26 PM

to our children

13 Not sure 12/17/2016 2:02 PM

14 Does not apply 12/17/2016 2:14 AM

15. He's always been the same but improved academically 12/17/2016 1:54 AM

16 english readings,mathmatics 12/16/2016 6:37 PM
45 /46
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20
21
22
283,
24

25

26
27
28
29
30
31
32
33
24
35
36
a7
38
39
40
41
42
43

PARENT SATISFACTION SURVEY

Great improvement

Just his teacher made a lot of improvements but the school in general concentrate not on education but on
procedures it's very complicated specially in the KG as it has to be not connected for the rules as the whole school.

More attention to testing.

Holidays

Good

Thank u Rnes

Improving in french

A lot of sudden unplanned changes distract our routine

Major improvements in education and way of teaching.But still missing working on aspects that raises the child's
personality and self-confidence .They still need to pay more attention for activities during school day.They still need
to use some aspects of technology while doing their homework.They need to focus on projects that are to be done
by children .

Cleanliness, organization.

Overall improvement

More needs to be done. It's still a lot of learning by heart
My boy is so happy..Good luck

Nothing

In all aspects due to the amazing teachers she has
Started reading very well

Thanks

The same

Following up with parents at all occasions

B gate aat

Major improvements

The joint venture with Repton school

Less than one year

academic improvement

My child is in kg1 but | am hoping that the school will meet my expectations ! So far so good and | am happy
More organized

KG department

46 /46

12/16/2016 5:54 PM

12/16/2016 5:54 PM

12/16/2016 5:29 PM
12/16/2016 5:24 PM
12/16/2016 5:23 PM
12/15/2016 12:26 PM
12/15/2016 12:17 AM
12/14/2016 11:35 PM

12/14/2016 7:10 PM

12/14/2016 9:42 AM

12/14/2016 3:32 AM

12/14/2016 2:53 AM

12/14/2016 1:57 AM

12/14/2016 1:47 AM

12/14/2016 12:48 AM
12/14/2016 12:35 AM
12/14/2016 12:33 AM
12/14/2016 12:26 AM
12/14/2016 12:22 AM
12/14/2016 12:22 AM
12/14/2016 12:21 AM
12/14/2016 12:14 AM
12/14/2016 12:10 AM
12/14/2016 12:08 AM
12/14/2016 12:07 AM
12/14/2016 12:06 AM
12/14/2016 12:04 AM
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Appendix B: Data Collection Tool 1 (Interview Questions)

1) Who are the current members of the improvement / leadership team?

2) Do you feel that you have received enough support from the management team to aid achieving im-
provement targets?

3) Where you happy with the levels of communication in relation to reporting progress, obstacles or
expressing opinions related to the improvement targets?

4) Did you feel that senior management had provided adequate teacher training / professional devel-
opment in relation to the targeted improvement areas?

5) To what extent to you feel that the targets of the action plan have been successfully achieved up to
date?

6) Since there were changes in the members of the leadership team between the 2015-2016 and 2016-
2017 academic Year, Do you feel there was a clear and smooth transition / handover of information
and documentation in order to effectively continue any progress that has already been made and to
continue the work?
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Appendix C: Interview Transcript

Zeid: ... fill out the document Hadil gave yesterday?

Participant: Hadil didn’t give me one yesterday. Which one is it? | filled out on Thursday the [un-
clear 00:14] teacher’s document. Is it the head of faculty one?
Zeid: Oh, yes, because you’re not head of faculty this term, right?

Participant: Yes.
Zeid: Anyway. Basically, last term you were part of the school development team.
Participant: Yes.

Zeid: | can see your involvement on the action plans. You were also Head of English for primary, is
that correct?

Participant: Yes.
Zeid: This term, what are you mostly involved in?

Participant: This term I’m teaching, full room teaching.
Zeid: Full room teaching, okay. My main questions to you are going to be based on your experiences
as part of the improvement team last year.

Participant: Yes.

Zeid: If you have any general feedback as well that might be useful. Basically, I'm doing this for my
thesis. Whatever information you feel you could provide, | will then be using this as data that I will
analyze and hopefully achieve the goals that I’m trying to achieve.

Participant: Hopefully.
Zeid: First, is it okay with you to go ahead with this?
Participant: Yes, sure.

Zeid: Tl just start off with some questions. If you feel you don’t have any answer you can tell me to
move on to the next question. Feel free to answer any way you like. The first questions | would like to
ask are related to the strategies and more of the implementation side of things after the school devel-
opment plan was already produced, since you were one of the key people in the development team.
Now, I'm talking about the 2015-2016 academic year. Did you feel, at that time, that senior manage-
ment implemented an effective strategy to achieve set targets?

Participant: | think definitely within the primary school. Our development plan was completely fo-
cused on the primary school itself.
Zeid: Yes.

Participant: Our strategy that we took was to meet on a weekly basis, Mr. Bruce and Ms. Ibtihal. We
would our own targets for that week. We had a weekly meeting with the teachers focusing on one area
of development. We were very careful not to [unclear 3:40 overload?] the teachers because we noticed
that---

Zeid: Sorry, the line is just---
Participant: The change is very overwhelming for the people.

Zeid: Sorry---
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Participant: We just---

Zeid: Yes.

Participant: One step at a time.

Zeid: Yes. So, you’re doing it gradually so you don’t overwhelm the teachers.

Participant: Yes. We noticed that if too much information--- We actually made the decision not to
release the whole development plan to teachers. We’ll just show the part of it so they will get an idea
of what it was. Too much at once would have been too much people--- There was a negative reaction
when it was too much given at once.

Zeid: Yes.
Participant: We just set weekly meeting with the teachers and a weekly meeting amongst ourselves.
Zeid: Do you think that was a good enough strategy to follow up with the teachers?

Participant: | do because it meant that we were discussing things on a weekly basis and coming back
to what had been discussed the week before. Giving people the week to put things into practice and
then reviewing how it was working. Also, it’d also give teachers a chance to ask questions. [unclear
0:04:45.8] do was very new to everybody. We needed to repeat things a lot and really focus on things
[unclear 0:04:51.5] that was very new. It took a lot. Some people [unclear 0:04:53.7] to understand
exactly what it was.

Zeid: Okay. Since it was very new to people, you had to take things slowly and repeat yourself quite
often. Was there any plan or method used to assess if progress was being made to reach the targets?

Participant: Yes. There were lesson observations. Mr. Bruce because he had--- | had teaching load as
well last year so Dr. Bruce did a lot of the observations.
Zeid: Yes.

Participant: | just stuck to English and Bruce was doing every subject, even had to sit in Arabic
classes. The idea was to really give individual teachers individual tips on what they needed and devel-
opment with them one on one. Teachers will be met afterwards and discussion of the lesson. What
was observed the positives? What needs to be worked on? On a one to one basis then. | think with the
teachers--- Nobody is a trained teacher. We also had a high number of staff last year who were very
new to teaching. Everyone in the first year and a few more who are with minimal like two or three
years experience. The one on one really helped them the most. Actually, they [unclear 0:06:21.2 pro-
gressed?] the most.

Zeid: Sorry?

Participant: | would say that the newer teachers showed a bigger improvement in certain areas than
teachers who were very set in their ways and have been doing things a certain way for a long time.

Zeid: Yes. Did the school improvement strategy have an evaluation component that allowed to judge
for the progress?

Participant: Yes.
Zeid: Sorry?

Participant: Through lesson observations. Then, within the team, of the three of us, we would meet
weekly to assess our performance.

Zeid: Okay. You had set two lesson observations a week? What was it?
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Participant: No, it was more than that. It was happening on a daily basis. | mean | would go to Eng-
lish classes. Bruce, in particular, was going to every subject. It was on a daily basis. It wasn’t weekly.

Zeid: Okay. So, the evaluation component of the plan was daily observations and then you would
meet on a weekly basis to assess the results of the observations.

Participant: Yes, and it was made clear to teachers that these were not formal lesson observations.
Zeid: Okay.

Participant: That it was all for development and you’re not being assessed. It wasn’t tied with your
contract or anything. It was to identify areas for development individually in the observations.

Zeid: Do you feel, currently, that there is a school improvement cycle embedded in school practice?

Participant: | would say that it is not as--- | mean I’'m not working in the management at all this year
SO...

Zeid: No, no. You, as a teacher, how do you feel?

Participant: Yes, | do feel that there’s work going on to improve the quality of teaching, quality of
learning, the same areas. But not maybe with a set structure like last year.

Zeid: Yes.

Participant: | don’t know exactly the [unclear 0:08:26.2] but we’re definitely working on the same
areas like assessment for learning, working on marking and feedback. We have this session---

Zeid: Okay. Basically, you feel that there is some type of improvement cycle embedded but you’re
not sure how rigorous it is.

Participant: Yes. | don’t see it laid out on [unclear 0:08:46.5] last year.
Zeid: Sorry?

Participant: | mean | don’t see it laid out as [unclear 0:08:52.4] on a piece of paper that we did last
year with the documents or anything.
Zeid: Yes.

Participant: | do feel that there are efforts to improve most certainly. Yes. The same areas. [unclear
0:09:02.8] last year.

Zeid: The line sometimes it cuts up. Do you know who are the members of the development team this
year? Or there’s no clarification?

Participant: | don’t know.
Zeid: Okay.

Participant: | don’t know if there’s a set development plan as we had last year, like | said, a docu-
ment with areas and tar---

Zeid: Okay.

Participant: Or is it a different strategy with Mr. Carlo, | don’t know.
Zeid: Okay.

Participant: | know there’s an AFL team that they meet weekly.

Zeid: Yes.
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Participant: The leadership team.
Zeid: Yes.

Participant: |imagine they have their own...

Zeid: Okay.

Participant: It’s-- Yes.

Zeid: Okay.

Participant: Probably, also, based [unclear 0:09:43.3]
Zeid: Sorry?

Participant: Probably also, they would base a lot of what they’re doing, | think, upon the the external
school inspection body visit again.

Zeid: Basically, since the first QAV which was 2015-2016, the external school inspection body didn’t
produce a new development plan. The agreement was for them to produce one every two years. Now,
after this one that just passed, they produced a new one.

Participant: Okay.

Zeid: Yes. Anyway, about the senior management’s role in general, when it comes to leading change
or implementation stage of strategy, how did you feel the interaction and leadership of senior manage-
ment is involved? Is there any involvement? Is there no involvement?

Participant: Yes, no. | mean with our head of primary most definitely. | mean we have weekly meet-
ings with head of primary. It is through Ms. Maria that, you know, any information is coming to the
teachers in primary. We’ve had some sessions. It was actually good with last year [unclear 0:10:57.0]

Zeid: Yes.

Participant: | think that showed to teachers we had a session on marking and feedback. Not because
it was with the head of secondary, it shows that everybody is working together in the same page.
Whereas, last year, most definitely, it felt like every department was very separate.

Zeid: Okay.

Participant: We’ve had meetings as well. Mr. Carlo has met periodically with the primary staff. So,
we’ve had certain meetings to do with safeguarding and things like that this year.

Zeid: Okay. I’m trying to get your perspective more as a person who was part of the development
team last year, not as a teacher this year. At that time, was there any involvement... Okay, | know it
was you, Bruce, Nabeel and Ibtihal as part of the development team. What are other members were
you interacting with? Or was there any other involvement with other members of senior management?

Participant: No, it was mainly myself, Bruce, and Ibtihal. Nabeel, | think probably met with us once
at the beginning. Then, we just followed through ourselves with the plan. Nobody followed up with us
after that.

Zeid: Yes, this is my point.

Participant: Yes.
Zeid: As a team, you know, usually there’s communication with the school board.

Participant: Yes. In terms of the development plan last year, nobody followed up really. | do think
that the structure of the management this year is better put in place so that there would be that follow-
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up if they were doing something like this. Last year, it was really just the three of us in primary, im-
plementing it and following-up amongst ourselves.

Zeid: Okay.

Participant: Honestly, at the end of the year, nobody even came and said, “Well, where are you on
the plan?”
Zeid: Yes. This is basically what | need the information---

Participant: 1’1l be honest with you nobody therefore handed the plan over to Ms. Maria this year in
primary.

Zeid: Yes.

Participant: If I'm the management, | was the one who [unclear 0:13:30.0] we have this plan. | gave
her the documents. But it didn’t come from the management. It didn’t come from up.

Zeid: Yes, | understand. Basically, let’s say if you were another person and you were leaving the
school, you might have just decided not to give her the documents. It was like a personal decision.

Participant: Yes, exactly. Nobody gave it to her from management. If | wasn’t here, she still proba-
bly wouldn’t have it.

Zeid: Okay. What else did | want to ask you... At the time, you were doing observations, did you
have reporting process in place to effectively communicate accountability with senior management?

Participant: No, it was all within the department.

Zeid: Okay. Do you feel, in general, the targets that were set last year for improvement reflected the
most crucial areas needed for improvement?

Participant: Sorry? It just broke up there.
Zeid: Do you feel the targets that have been set reflect the most crucial needed improvement areas?

Participant: Definitely.
Zeid: Yes.

Participant: Definitely. It’s very basic. It’s qualitative, quality of learning, pupil have to behave in a
learning environment. | mean it’s very basic.

Zeid: Yes.
Participant: But it probably was something that wasn’t being considered really in those terms before.
Zeid: Okay.

Participant: If [unclear 0:15:20.7] in terms of teachers to see that okay we have to improve in these
four areas.

Zeid: Yes. Some questions more about the senior management role. Maybe we could think about it as
last year and then we can answer as this year, just to separate the thinking because you were in a dif-
ferent role. Do you feel that senior management developed an atmosphere conducive to change? I'm
talking about the school atmosphere as a whole. Last year, when you were part of the development
team, did you feel that the staff and the atmosphere as a whole was ready to make big efforts for
change?

Shevon: I’d say some people were.

Zeid: Some, yes?
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Participant: Some people. | think that--- I’11 try to be blunt, like people who have been here a very
long time, probably struggled with seeing the need for change because they don’t know another way. |
mean what people were doing, yes, it’s good. They don’t know another way.

Zeid: Yes.

Participant: Therefore, they don’t see the need to change and to develop and know how much im-
provement can take place.
Zeid: Do you feel any changes this year? Or you’re not quite sure because your role is more teaching?

Participant: In terms of the whole management?
Zeid: Yes, like the whole atmosphere. Do you feel any changes around you?

Participant: Yes, in terms of the teachers, | see that there are more accepting of the fact that we need
to change. | know honestly, teachers are working very hard and very willing to put things into place. It
was maybe a shock last year when the first report came back. You know how people are here, they
can take things personally saying, “Well, I'm doing this. We’re doing this.”

Zeid: Yes.

Participant: | think definitely there’s more realization that we do need to improve to meet these inter-
national standards. | think the management definitely are all on the one page with that.

Zeid: Do you feel most staff have a shared vision towards targets that everybody wants to move to-
wards?

Participant: | think so, yes. I think, definitely in the primary. | would say probably due to the fact
that the head of primary this year has really worked hard to unify the staff as one team [unclear
0:17:50.9] in bringing everything in one page. Everybody’s very very willing, more so this year to
make the changes. Last year, | think a lot of it came as a shock. | remember we had just a very short
session with Mark Atkins before he left.

Zeid: Yes.

Participant: It was taken very negatively because he was somewhat critical. We were pretty shocked
that he was negative last year.

Zeid: Yes.

Participant: Whereas, they’re more realistic. It has kind of sunk in the fact that there is this need for
development.
Zeid: For improvement, yes.

Participant: Yes.

Zeid: | asked you about assistance from the... Okay, what about the provision of resources and the
professional development? Do you feel there is enough professional development going on?

Participant: | would say not enough. From the fact that the teachers, nobody’s a qualified teacher.
Zeid: Sorry.

Participant: | would say not enough. Simply, based on the fact that there’s not a qualified teacher in
the primary. Nobody has a degree in teaching.
Zeid: Yes.

Participant: Myself included.
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Zeid: Yes. Is senior management monitoring and checking progress related to the targets? You men-
tioned to me they were not checking where you got to, in terms of that time?

Participant: No. We would just meet ourselves on a weekly basis. We kept a file. On a weekly basis,
we went through all of the targets. [unclear 0:19:33.5]

Zeid: Basically, from senior management there was not enough follow-up?
Participant: No.

Zeid: No, okay. Was there enough staff involvement in achieving the goals through the strategies in
place?

Participant: Yes, it was all done as a body of teachers. Everything was done with all of the teachers
together in a meeting. Then, everybody would have to put that into practice. Whatever it was. Using
the WALT and WILF, for example. It took time for some people to understand what it is exactly.
Then, some people would start immediately and others took more time to really put in practice and to
realize that this is expected of you.

Zeid: Okay.

Participant: It’s not just we’re going to say it this week and then we won’t follow-up. You have to do
it every single lesson.

Zeid: Okay.

Participant: But if people [unclear 0:20:31.5]. This year, | would say almost 100 percent compliance
with things like that.

Zeid: Yes. Last year, as part of the development team, did you feel you received enough support from
the management team to aid achieving the targets?

Participant: Like | said, the management team just handed to us. The management team, within the
primary, yes. We were very supportive of each other.

Zeid: Okay.

Participant: Outside of that, there were probably conflicts between people ---

Zeid: Yes. Basically, this means the levels of communication weren’t strong. Just the three of you---
Participant: Yes.

Zeid: Basically, running the show.

Participant: Yes. | think, honestly, it was affected as well by learning or roles and switching people’s
roles around all of a sudden.

Zeid: Yes.

Participant: Sometimes, Nabeel was expected to involved with Dr. Bulos. Then he wasn’t really.
[unclear 0:21:32.5] plan and then | would be told to focus only on English.

Zeid: Yes.

Participant: So, when there’s too much moving of roles around, it definitely makes it harder to
achieve more, you know.

Zeid: Yes. As part of the development team, did you put any suggestions of role changing?
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Participant: No, the role changing didn’t come from us.

Zeid: Yes. You mentioned that you feel there’s maybe a more need of teacher training professional
development.

Participant: Yes.
Zeid: Okay.

Participant: Yes. Honestly, people [unclear 0:22:12.8] really hard. Really, the teachers are very hard-
working here. They are conscientious. They want to do their best but to know really what’s expected
to maybe see more models and practices. Like, in terms of the marking and feedback, this is some-
thing new to all of us. I think it’s easier maybe for me to put into practice because I’ve lived outside.
I’ve seen it in practice. | can put it into practice easily. Other teachers want to see real model exam-
ples. Then, they’1l be able to implement it. Or is the theory sometimes, it’s not just enough.

Zeid: Yes.

Participant: You know, if you were being trained as a teacher in the UK, you do all your theory, you
do teaching practices as observed in a lot of it. We just have to put something into practice. | think the
best way for it is to just to show real life examples of things. Then, people will take that aboard and
use it in their lessons.

Zeid: The stuff that you were working on last year, do you feel any of the targets are visible this year?
Participant: Yes, definitely. It’s really the same areas that we’re working on.

Zeid: Yes. | mean, do you feel they’ve been achieved? Or, there’s a lot of work to be done? What
level of improvement do you think is being seen?

Participant: | think, in terms of quality of teaching and learning, we’ve made very good strides.
Zeid: Yes.

Participant: There’s probably more to be done.

Zeid: Okay.

Participant: Learning environment has improved greatly, if you walk around the school, you’ll see a
whole lot more displays, better quality displays, things like that.

Zeid: Yes.

Participant: The blinds have made a difference in the classrooms. Pupils’ attitudes and behavior, |
think it’s the biggest area that’s not been achieved.

Zeid: Yes.
Participant: Definitely, in the primary, we don’t have a proper pastoral system.
Zeid: Yes.

Participant: Things like corridor behavior, stuff like that. There’s not a great improvement. It’s very
hard to change habits.

Zeid: All right. The last question is, you told me the handover phase, you didn’t feel it was a smooth
transition between last year and this year?

Participant: No. At the end of the year, | was not on the development plan, right?
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Zeid: Yes.

Participant: | had been told [unclear 0:24:37.4] to focus on teaching. | mean that Ms. Ibtihal handed
a lot of stuff over to the new head of primary. She didn’t give her the development plan. Again, no-
body [unclear 0:24:53.6] followed-up on that, honestly.

Zeid: There was no leadership towards the handover phase.

Participant: No. There was no structure. We didn’t have a school principal last year to ensure that
that had happened.

Zeid: Yes, but at the beginning of this year, there was a principal. Also, the principal was new so
that’s why were gaps in communication.

Participant: Yes. I think so. | don’t know if Mr. Carlo had been given this development plan or just
assumed that Maria had it. | don’t know who had access to it. | know that when | mentioned it to Ma-
ria, she was surprised. She didn’t know about it. She was delighted. This gave her a focus as well.

Zeid: Yes, but there was no meeting, briefing, or communication between the old team and the new
people who are responsible?

Participant: There was. | know Ibtihal was given that responsibility to meet with Maria and hando-
ver. [unclear 0:25:48.7]

Zeid: Yes, it was just one on one, | mean. Okay, sorry?

Participant: | know Ms. Ibtihal met with Ms. Maria. | don’t know exactly what they went through
but she didn’t give her the development plan.

Zeid: Yes. Is there anything else you would like to add?

Participant: No, | really feel that there’s development in the school. | do think that [unclear
0:26:17.0] the fact that people don’t realize how much development needs to happen to a certain ex-
tent in order to really meet international standards.

Zeid: Yes. This is the thing, yes---

Participant: It’s change. Very slow. Change is slow.

Zeid: 1t’s happening but it’s slow, yes.

Participant: Yes. | don’t think that it’s realistic to think that it’s all going to happen at once.
Zeid: Yes.

Participant: It’s something that will take several years, | think.

Zeid: Yes. The thing is because I’'m trying to look at details of the things affecting achieving these
targets. It’s very tricky for me also because last year there was one team and this year is changing peo-
ple---

Participant: Yes.
Zeid: It would have been easier if | was asking you questions and you were in the same...
Participant: Yes.

Zeid: But...
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Participant: Definitely, | think overall goals are the same, whether it’s from this plan or not. We’re
working on the same areas.

Zeid: Yes. | saw that. | also saw from the recent school evaluation that there’s still similar targets that
were set in 2015 that are still also there. I’'m just trying to assess from management side of things
what improvements could be done to try to accelerate or improve the chances of reaching the goals.

Participant: Yes. | think training is one.
Zeid: More training, yes?

Participant: Yes. | think maybe seeing models, even if it’d be watching videos. Looking at, literally,
copies of how teachers give marking and feedback---

Zeid: Yes.
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Appendix D: Data Collection Tool 2 (Questionnaire 1) (Q1)

Question

Yes

No

Please share the reasons based on your perceptions:

la

In your opinion, are
you effectively using
(S,M,P) planning
formats in lesson
planning?

1b

Do you feel you
have been given ade-
quate training on the
use of the S,M,P
structure?

1c

2a

Do you realise that
your planning skills
have been improved
in the last year, par-
ticularly in the use
of S,M,P?

Are you totally de-
pending on the use
of IWB in classroom
teaching?

What are the causes of the improvement? If you think you have improved

your lesson planning skills.

In your opinion, what is the cause?

In your opinion do
you think that you
are more successful
in engaging students
in the learning pro-
cess as compared to
the findings of last
year?

How do you think it would be evident for an external observer?

Do you feel you
have been given ade-
quate training in
AFL?

If yes, How frequent do you use assessment for learning in the class-
room?

Is there an increase
in the amount of
formative assess-
ment for learning
(AFL) this year as
compared to the last
year’s findings?

Do you think Assessment for learning helps in accelerating learning pro-

cess?
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Do you see yourself
employing a “child-
centered” approach
more than you did in
the previous aca-
demic year?

Did it help you in lesson planning?

Did you develop the
competency of plan-
ning for “differentia-
tion” better than the

last year?

Have you been
trained to use a ver-
ity of questioning
technique?

Do you use ques-
tioning techniques in
lessons to stimulate
discussions and
thinking skills?

How do you think it affects teaching learning process?

Please explain your understanding of open ended questioning?

How do you see the impact of your questioning techniques on students’
learning?

Do you use open-
ended questions in
your lessons more
frequently than you
did last year?

Have you been
trained how to effec-
tively set learning
objectives?

Do you see open-ended questions stimulate critical thinking and give way
to the meaningful discussions in lessons?

If so, What is WALT? What is WILF?

Have you been
taught how to use
steps to success?

Do you feel your im-
provement efforts
are being recognised
and rewarded by
senior management?

If so, What are steps to success?

Are you provided
with an adequate
training for the im-
plementation of the
agreed “assessment”
policy?

Why do you think it is important to implement the agreed assessment pol-
icies?
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In your opinion, are
you competent
enough in using the
introduced assess-
ments standards for
benchmarking?

How does benchmarking guides the course of teaching and learning pro-
cesses?

Is a pupil tracking
system in place and
successfully being
used to monitor stu-
dent progress?

Have you been
trained in inputting
data and using the
data to inform plan-
ning?

How does students’ progress tracking helps in improving teaching learn-
ing process?

How often do use this system?

Are you clear about
the needs to set stu-
dents individual tar-
gets for improve-
ment?

Why is it important for a teacher to set students’ individual targets for im-
provement? Do you think you need training for it?

Do teachers encour-
age students to learn
by using investigat-
ing learning meth-
ods?

Do investigative learning method help students learn independently? How
is it evident in the classroom?

In your classroom,
do students get a
chance to discuss
their ideas and opin-
ion based on the
topic?

Are standard mark-
ing and feedback
policies shared with
the teachers?

How is it evident in the classroom? How do you see yourself managing
the class when all the pupils want to share their opinion at the same time
and you are still guiding the classroom towards learning outcomes?

Do you think it is important to share with you the marking and feedback
policies?

Are you trained for
implementing the
agreed marking and
feedback policies?

Do you observe any benefit of using a standard marking and feedback
policy on teaching and learning process in the school?
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Are you familiar
with the school’s
agreed marking and
feedback policy doc-
ument?

Do you engage stu-
dents in collabora-
tive learning?

Have you been given
adequate training in
peer assessment?

If so, Please fill in the making codes as per the Marking and feedback
Policy:

l:
WIS :
G:
PS:
LO:
LOWT :

Do you think it is important to have group work and pair work for stu-
dents to be able to discuss and consolidate their learning?

Do you think that you need to create collaborative learning culture in the
school for their professional development?

Avre you fully capa-
ble and confident of
carrying out peer ob-
servations?

How often do you perform peer observations?

Do you see any im-
provement in the
level of order in cor-
ridor and stairwells
as compared to the
previous academic
year?

Do you think it is important to keep order in the corridor and stairwells?
Why?

Are students adher-
ing to the uniform
policy?

Are teachers ful-
filling supervision
duties as required?

Do you think students’ complying with the school uniform policy has an
impact in their learning process?

Are you familiar with the supervision guidelines?

Avre you familiar
with the adopted
health and Safety
policy?

In the health and Safety Policy, under the (Accounting for personal) sec-
tion, What is the propose of the red and green cards and how are they spe-
cifically used?

Are you using a re-
wards and sanctions
policy to encourage
good behavior?

Are their enough
display boards in
classrooms and cor-
ridors?

Since the previous academic year are their more display boards installed
into classrooms?
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Are you aware and
familiar with the dis-
play policy agreed
on by senior man-
agement?

Has a display policy
been agreed on and
implemented by sen-
ior management?

Is there significant
evidence of pupil
work on displays
around the school?

Do you think that all
staff aware and fa-
miliar with the con-
tent of the agreed
school policies?

Avre the agreed
school policies pub-
lished on the school
website and made
available to all par-
ents?

What may the Class information board be used for? Give one example as
per the display Policy:

Do you think teachers need training for the successful display policy im-
plementation?

Do you observe any positive change due to the implementation of display
policy on students learning?

Why do you think, it is important for management to discuss the drafted
policies with staff?

Why is it important to communicate the policies to the parents and the
community as whole?

Did you have a
chance to give input
information on draft
polices? (Before fi-
nal policy formula-
tion and implanta-
tion?

Were draft policies discussed with members of staff for consultation and
input?

Avre you familiar
with the Action Plan
Document produced
and implemented at
the start of the 2015
/2016 Academic
year?

IF yes, were you able to share your opinions and communicate your
points of view during the development of the action plan?

If so, to what extent
would you say you
are familiar with the
targeted areas for
improvement/action
plan document?
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Did you feel that
you have received
enough support from
the senior manage-
ment team to aid
achieving improve-
ment targets as per
the 2015/ 2016 im-
plemented school
development plan?

Where you happy with the levels of communication with minor manage-
ment during the implementation phases?

Did you feel that
senior management
had provided ade-
quate teacher train-
ing / professional
development ses-
sions in relation to
the targeted im-
provement areas?
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Appendix E:

Sample Questionnaire 1 (Q1)

Siease share the reasons based on your perce|

We had  exleusive N—cu,;unﬁ ) Qaot
Yar T ]Od.f’nu,\.LDJ‘ , on Huas  osea
from  befn QL‘O)D-\ e w-sliood .

~ IJe owr ™R wred Xo wee o
wwfﬂﬁvtc Hiad  fellows
/Q—'MW\ A dine |

T We kauve shose starder ideon
ond  pecenied  daas  oob Gees
FY‘O %

IV sz)b.r\ for shardexg

Do you feel you
have been given
adequate training
on the use of the
S,M,P structure?

(above)
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Do you realise that
your pignning skills
®=2we been improved
= the lastyear,
particularly in the
use of 5,M,P?

What are the causes of the improvement? If you think you have improved your
lesson planning skills.

Requastnent Yo Gollow Hus formad

\/hnona)\ by Dopson f\am 4-&»\‘11&11
- T ok ; U
iy fQMWUﬁ shalls

heuse |Mfmu~ed amud‘%_f sayu.o(m

Ay were haw p!owwu.tﬁ fon T cid

oM (ke ?64)' bul F mals ke mone
offedive  AEochusy o Lewrning

Are you totally
depending on the
use of IWB in
classroom teaching?

In your opinion, what is the cause?

T bluve ot & s very uahd
b ok o] e lason  slioutd
ncdaste e lulldnen, NOM
cependadly | eufiun oo or

v pavs o Frowps -
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5 In your Opinion do | Hcv‘v 0 you think it would be evident for an external observer?
You think that you

are more successfy|
in engaging students

in the learning . M% e—J CL“M'DSM d’:ja.«,%"av‘

Process as
Compared to the

findings of last year > * Studen oles cuss AN S e
PR o §roups leshre skfm'f)
(s opposed h oug R
wcwvb aﬂy«o{)

Do you fee| you
have been given
adequate training in
AFL?
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Is there an increase

Do you think Assessment for learning helps in accelerating learning process?

employing a “child-
centered” approach
more than you did
in the previous
academic year?

in the amount of

formative

assessment for

learning (AFL) this i

year as compared to gl R 7 \\— A4S ks § Nd‘ME anre

the last year's .

findings? awase n’& the ob Je chves and
cawes e ho Nb{igd» (S

Hewr ocun ooy i./S .
Do you see yourself Did it help you in lesson planning?

\’es- Whaeu ﬁ’\““"\“:“ﬁ ) T
LMsune these & a4 baws ow

"\d"’-f“w worly
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How do you think it affects teaching learning process?

9 Did you develop the
competency of
planning for
“differentiation” N i
better than the last I M 1 ‘A'Q’Q'A hD MP o rR
year? . S
w iy osea . L widars baud (he
ooy bk bael the Lowow-bhaw ko
pur ?YOPRA-Q:) whe  prach e
=
10 Have you been Please explain your understanding of open ended questioning?
trained to use a
verity of
questioning X
technique? Quanhons Thal require shdenk o

ke /reflect [ amaligre [ prectict |

provide  a wason |

(NeF  « 5;\6& WW\)
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1

Do you use
questioning
techniques in
lessons to stimulate
discussions and
thinking skills?

How do you see the impact of your ionit on students’ learning?

W kave wiere  dasareud
Msawngion Haon  Lask et

© We ofden RS Y open cucled
qmwm M Ouy ?QLWM

Do you use open-
ended questions in
your lessons more
frequently than you
did last year?

Do you see open-ended questions stimulate critical thinking and give way to the
meaningful discussions in lessons?

Ves -
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taught how to use
steps to success?

13 Have you been 1f so, What is WALT? What is WILF?

trained how to

effect.ively set . )

i WALT (We A leasing To)

~Tus (s our o\aJ‘a chve
v
WILF (Whot T Loo‘-dvb S—;(>
“This s Mhe  Succets coitesia /uokmf
oﬁéech'vz .

14 Have you been 1f so, What are steps to success?
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[15

Do you feel your
improvement
efforts are being
recognised and
rewarded by
senior
management?

i te,v./\ vwb worll & NLDKM*S_”I
oamd Q,‘)Pwu‘aw Ej "y Yeiiod 01
c’u‘fc\fth)f cand 00(-1-‘1-&-3'\&«4 o
feack  the sawe %Ms as | do

16

Are you provided
with an adequate
training for the
implementation of
the agreed
“assessment”
policy?

Why do you think it is important to implement the agreed assessment policies?

We \awe  disawsted & bub et Lo
formad | elfeing  treining

LY § wmpedanl b ;MA,PUMAM & eo
ot asssswmenk weklodn ore
wniform  acuess coth Year and

ST assesswentt can dud Srould wleem
er -\-Lad«\m:s Y YWor 6 &ﬂ\ﬁ'\“,yﬁ% el

(=3
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17 In your opinion, are How does benchmarking guides the course of teaching and learning processes?
you competent
enough in using the
introduced O d
wae ‘
assessments I windechand  the pripose
standards for
benchmarking? "{' CATG  axesswients .
I howe woh \é,d beem \waumed ow
how ko “’&U(JM«{ ke yeoulhs | (o)
T ol be able o wne thow 4o .
ES &FW& “*:j *L&EWVS - A
will e etlor worvued  abouk wiy-
{ | b
&N(im\r aion\.\h% aach ,(ggd,;)
18 Is a pupil tracking How does students’ progress tracking helps in improving teaching learning process?

system in place and
successfully being
used to monitor
student progress?

TF cam %/LUJ& ‘L%W o
IMW P«)oLw« ooy

(O
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19

Have you been
trained in
inputting data and
using the data to
inform planning?

How often do use this system?

20

Are you clear about
the needs to set
students individual
targets for
improvement?

Why is it important for a teacher to set students’ individual targets for
improvement? Do you think you need training for it?

L R a1 U
Whan W comen 5 ktm/\a.:m.j Q‘.a—w_
shucledds  often den'l Jatews M‘i‘v\ua_
need ko do fe weprove. . Targek halp
Haem focs on wliut dued wechienes
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21

Do teachers
encourage students
to learn by using
investigating
learning methods?

Do investigative learning method help students learn independently? How is it
evident in the classroom?

Yo - Stadends are efflen
waderestomate d w tkew abililic,
o Aiam muuhadw_d,a,

In your classroom,
do students get a
chance to discuss
their ideas and
opinion based on
the topic?

How is it evident in the classroom? How do you see yourself managing the class
when all the pupils want to share their opinion at the same time and you are still
guiding the classroom towards learning outcomes?

W Kaie W\\ﬁ d]y dum dracmsaien

© Polew o wde a Condunck .

.O\va el am RdaaS Yo @swed o
+ Bxe rc\ls'\vs Yoy hond A

« Commans? v T see QoU ““@“’““’\‘3’ ’Mm‘a
e Koad qde\% —“umd«cj:u~“
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feedback policies?

23 Are standard Do you think it is important to share with you the marking and feedback policies?
marking and
feedback policies
shared with the
teachers? %
-\.é T\NV) Woan  asea Wag G
; ? k= Wa{) o fhe pn Mo«n
‘ >
|
: T U wow fo west teochons |
24 Are you trained for Do you observe any benefit of using a standard marking and feedback policy on
implementing the teaching and learning process in the school?
agreed marking and

We  howe recued brduning bub T

ol fodl o enpidenh (f T see
Souwg

doed | modld exawples
'—eu_clquuk . {k

- Ib s M&%‘dd R prowele
MB:\QI\ C\/(h{(_,
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25 Are you familiar 1f so, Please fill in the making codes as per the Marking and feedback Policy:
with the school’s
agreed marking L:
and feedback W/s:
policy document? G:
PS:
LO:
LOWT:
¥
N (A
Tusne are wetr cur mJJ,
26 Do you engage Do you think it is important to have group work and pair work for students to be
students in able to discuss and consolidate their learning?
collaborative
learning?

Yos - I glo kﬂ{x Swﬁd o
promeling spoken  Guglish .

ey can Lam o wiuch frows
/L9-'J\ Q’HMM‘:
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27 Have you been given
adegquats raining in
peer assessment?

Do you think that you need to create collaborative learning culture in the school for
their professional development?

28 Are you fully
capable and
confident of
carrying out peer
observations?

How often do you perform peer observations?
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Do you see any

improvement inthe |

level of order in
corridor and
stairwells as
compared to the
pravious academic
year?

Do you think it is important to keep order in the corridor and stairwells? Why?

Ves. 1o hesp Tucents col iy

Are students
adhering to the
uniform policy?

Do you think students’ complying with the school uniform policy has an impact in
their learning process?

Yes .
T wkforme Wous & PV\SMan.Q Look .
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31 Are teachers Are you familiar with the supervision guidelines?
fulfilling supervision |

duties as required? |
Yes -
vils T»wwy\ Somz mbes  are wiene adlive
Haon otthers .
32 Are you familiar In the RNES health and Safety Policy, under the (Accounting for personal)
with the adopted section, What is the propose of the red and green cards and how are they
RNES health and specifically used?
Safety policy?
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I ask Greps 4 dovsenr &
wane.  Hoar o |

T awoerd st b 2adh leaunm |
e w(vw\\‘vﬁ feaw i Mﬂ rmf";\j
group e GoLLouu;uﬁ OLOUIﬁ' TW
perfonnd  swuall duhien
e boeud.

Sh»'i%-«h work.  be fo e prepared
route thedsr W ke ¢

[ suwek os ereting

Are their enough
display boards in
classrooms and
corridors?

Since the previous academic year are their more display boards installed into
classrooms?

Jewer boords bu bk more oUS‘)laﬁ'
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Are you aware

What may the Class information board be used for? Give one example as per
the display Policy:

B\;?\wa sz(bwup\ou:j worle Hiak
Woo waek e M‘Y\MMM}? .

36

Has a display policy
been agreed on and
implemented by
senior
management?

Do you think teachers need training for the successful display policy
implementation?

we ool S@OLL Mpﬂ 5

Thawe © Gin lemWMM*‘ -
o\o\)ad\'M ot PS“*"?‘i and thare
VS owese d}.sfloud/ el hccokion ak
6°°d worh
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37 Is there significant Do you observe any positive change due to the implementation of display policy on
evidence of pupll students learning?
work on displays
aroend the school?
\/23 o Shudenks feel proud o
Ter wod « A—l&‘)l&ua( d emb'u,do. A\Jﬂ
w e o dov
38 Do you think that all Why do you think, it is important for management to discuss the drafted policies
staff aware and with staff?
familiar with the
content of the
agreed school
policies? AL teacllors wiuat ke  awae o@

whot e ekﬁneduk of —thew .
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39

Why is it important‘to‘;:ommunicate the policies to the parents and the community
as whole?
AL pocken axe worbuvb Fovsards
e oue 306«.‘1 . bErcdlonk
Commiinsca Lo and Mch*‘au_a(uﬁ

5 essemh al

40

Did you have a
chance to give
input information
on draft polices?
(Before final policy
formulation and
implantation?

Were draft policies di d with bers of staff for Itation and
input?

T ol soune u\"@\.d‘ dua o s
adminisvaluie  wor lagk Yror
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41 IF yes, Were you able to share your opinions and communicate your points of
view during the development of the action plan?
T Leoved S5 uude fom His
Academic year? > dg MM_)(-
Teaches dd  wob  Conkrbute to Tha
coclasd o{ the adiown lev\ =
42 If so, to what
extent would you
say you are
familiar with the
targeted areas for
improvement/acti
on plan
document?
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43

2015/ 2016
implemented
school
development
plan?

Were you happy with the levels of ication with minor
during the implementation phases?

CM\AMM&(JJJ:CO‘V\ OWN Ao u)\/\)c\.L o

M \wu(b\w

Did you feel that
senior
management had
provided adequate
teacher training /
professional
development
sessions in relation
to the targeted
improvement
areas?

Loak \)&UH’ , \ PN*SW\“, “Wd‘
uui.:kiv\od‘) ONAL_ (-‘ouJ/NLDL on ouesn s»(.

\mt)voku,vck
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Appendix F: Action Plan

Area for Target | Actiontobetaken  Resp. Challenges Success Criteria  Completio
Development | { n
Quality of Teachers to adeptlles Embed lesson structure BG | Didactic approach engrained. |Observations find. June 2016 | M B
utdacdc app (starter, middle, plenary). 'S Tchrs resistant to change. S,M,P evident in most @1
Reduce dependency in IWB | | Time management in lessons | lessons. Tchr talk | @.2
must be improved reduced to 30% in |
\ mast il
Quality of mams must va vlry their | Teachers should be BG | Teachers are dependenton | Observations show June 2016 | T WB
Teacl use of resources to directed away from IWB s IWB. Teachers should be reduced Q.Y
increase pupil it this should remaina |1 enc to on IWB. Less |
ment & activity | tool), Pupil activities OWn resources. worksheets are issued |
ild not be wholly based experiment with different and more independent
around workbooks and ways of delivering a lesson | work seen in exercise
‘1 heets books or in
Quality of Tenhm mm Teachers must be trained | BG This is dependent on move Observations reveal June 2016 | AFL
demo | to take time in each lasnon s away from whole class, AFL common place D L heron e
u, competent | to carry out AFL. This must. | | didactic teaching towards a mmtng na namore
uu of assessment for | become habitual. Tmmu more child-centred
learning | #n this must be given. approach, Increased oeumy ov lessons.
dm-mmlmm must be buflt
son plans,
| June 2016 fionion deckagul
Quality of 'mcnmnuur.ea | Teachers taught tomove | BG | This is dependent on Observations reveal a | June 2016 | G 7
| Teacl ‘Wider ln.q away from :bnsed H to teacher expecuum ov greater predominance ©
questioning In lessons to | questioning to 1 was and also a move away | of open-ended
st llllm dh:unlcn and ~ questions require crmcil from a predominantly mmm leading to
thinking skills thlridng skills. didactic approach ion. |
2  hese s
Quality of An assessment policy Assessment policy to B8G Currently there is no Assessment Policy June 2016 % 5
Te should be [ 2 |3 policy and agreed and Pupil drmesting
to allow | 1 assessment will | implemented.
against international to be agreed and be new to the primary Standardised. |
standards implemented. department assessments taking
and pupil results
ing tracked.
Quality of Pupils must be ; Tehrs should plan lessons to | BG Achange of the culture of Obumtﬁms reveal June 2016
encouraged to zIVe upils opportunities to | S teaching is fundamental to | much more pupil
QOL 1 investigate; there wglcs and I school improvement. oot
hould be a move away fnr‘muht.e their own ideas Planning will need to be investigation in
“spoon-feeding’ pupils  and opinions. Tchrs must a to allow for a more | lessons. Planning
facts. plan more investigative pupil centred lesson shows a marked
rk, ‘ Increase l'r:je i %
| opportunities for pupl
[ len::mmg
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Quality of | Marking and feedback  Marking and feedback 186 [ Requires a more pupil Scrutin of work shows | June 2016 | Mo Wiy b Redbs
Learning | indicates what has been | policy must be agreed and | S centred approach with a better quality of
QoL2 learned, suggestions for | #.I:lled (see Policies) | teachers recogmsﬂ the marking (not just Ucks |
improvement are made infng must be given. different levels and abilities | and cros: |
and targets are set for in their classes. More time Marking si hows |
individual pupils to will need to be taken over | recognition of targets |
move them on. | marking. met and instruction on
| | to move forward.
Quality of Pupils must be given | Lesson planning should | BG Current trend lov dldactic Observations showa | June 2016
Learning opportunities to share | allow for pairs and group | S approach will need to be higher proportion of |
QOL3 their learning through | work in order that pupils || | modified. Tchrs are very set | group and |
| greater use of pairs and | can discuss and consol | in their ways. If we want the |independent work. |
| group work. They must | their learning. Pupils | | children to speak good More pupil talk than |
also be given regular should regularly be given English they must be given teacher talk. |
chances to work | time to work ' plenty of opportunity to talk.
Pupil Attitudes = Teachers must feel Once pupil talk fs BG Tchrs are currently Observations show June 2016
and Behaviour | confident in letting happening In classrooms, | S fi 'let go' of the | pupil talk in every
PAB 1 groq:, class and pairs teachers must have skills to | class for fear of los(ng lesson and tchrs able
iscussion happen but bring the class back to become | and capable of
must have skills to bring | order. Tchrs trained in conﬂden( in allmv thls to controlling the quality
their full attention back | various methods. happen and secure in the of discussion and re- |
to the teacher when | knowledge that they can take | taking control when |
| instructions are control of the class easily at | they need to.
required. | | any time.
fr———— — {godent Behovten
Pupil Attitudes | Corridor behaviour Teachers should take a BG Tehrs currently rely on Observations show June 2016 w
and Behaviour | should be improved. corporate approach to s pastoral monitor and do much better order in ‘
PAB 2 Teachers should take a = maintaining discipline I see col of behaviour in | corridors and
corporate approach to | outside the classroom. This corridors as a part of their stairwells |
maintaining discipline | is not just the work of the responsibility. They must |
‘outside the classroom. | pastoral monitor. Chnd learn that orderly behaviour
should be given rules for in corridors encourages good |
behaviour expectations in behaviour in classrooms. |
corridors. No running, |
shouting, single file on |
‘ stairs etc. |
Pupil Attitudes ' Once the Repton | Teachers should take a BG | This is a significant change in |Pupils look very smart. | June 2016 | Unfore
and Behaviour | uniform is brought in, corporate approach to s the school and expectations | All pupils are wearing
PAB 3 strict compliance must  making sure that uniform ‘ I that the puplls are smart the uniform as per
be applied. | policy is properly and | wear their uniform with pride | policy. P:ﬂdkulel
\ ﬂrmly applied | must come from all the staff. | pride in their uniform
Natural light in Duwn cunalns are caus!ng BG Tchrs are in the habit of Classrooms are June 2016
Environment  classrooms must be a keeping curtains drawn. This | brighter, lighter and |
T increased ' | learning envlmnmsm causes my and suﬂfy more welcoming
Replacement of curtains classrooms. They must be
with blinds should be encouraged to only close
conside | curtains when essential to
| use whiteboard,
| Learning Improve quality of More display boards should |BG | Tchrs relfant on informational | A Display Policy is | June 2016 | DI 49"«0 pet @
| Environment | display be fitted in the classrooms | S display to fill spaces. implemented and staff
LE2 and corridors. A Display Wnrks ts and workbooks | raining given. Display |
| | policy should be do not make for great display | thraughout school
| implemented (ﬁfﬂlk'ﬂ ma!erhl 50 pupil tasks must | i
. below). Tchrs should | lend themselves more to |
recel’ve training in puting | display
\ ogether oot dipays and | ‘
| be clear about
expectations re quality and |
| style.
Learning More children’s work | Classroom and corridor BG Current teaching styles do Greater evidence of June 2016
Environment | should be displayed displays should be 75% S not allow for the production | pupil work in school
LE3 around school celghfn!bnbl (children’s I uf good display materfal. displays
work) fchrs must move away from
womsheots and workbooks
| | toward more independent
| work
t 4 “{An poleres ¢
| Policles | The lolkmlng must be Pclices need to be { BG reeing a policy can be Policies in place and | June 2016
| P4 1 agree: discussed and wnmn S difficult and time consuming. | all staff aware and
Implzmemed Once agreed, tr: | Suggest Repton policies are | familfar with the
1)Assessment should be g!ven to !ho staff used as a template and then | content
2)Health and Safety and then followed modified.
3)Child Protection make sure polkles are
| 4)Admissions being followed,
Jebabi | 5)Display
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Appendix G: Side Notes
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