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Abstract

Curriculum reforms are planned to elevate the standard of education to benefit learners and educators.
However, if the innovations and changes are not comprehended and internalized correctly, they often
remain merely written documents to be implemented with incomplete practices. This calls for
effective strategies to mitigate the problems and enhance proficiency in education by exerting
prudential solutions. For this reason, the research area of this study is one of the private schools in
Dubai, facing the same issue of implementing the reformed curriculum. The study aims to identify
the barriers and provide remedies for effective curriculum implementation. While exploring the
concept, the researcher came across literature discussing change models and approaches that facilitate
curriculum reform. And the opinions of other researchers about the role and responsibilities of
different stakeholders to make the process seamless. In order to take benefit from these studies, the
researcher has included an overview of their findings. In relation to the structure of the study, the
identified barriers from literature are divided into three categories: students, teachers, and
management. An online survey was executed with 150 teachers of the same school to gain their
insight on the subject. Besides, 15 heads were interviewed to see the similarities and dissimilarities
in their opinions from teachers. For this reason, the study has adopted the mixed-method framework
to trace the convergence and divergence in the findings. The online survey has helped gather
quantitative data, which was further analyzed by statistical methods. In addition, Qualitative data was
collected through interviews, and thematic analysis was executed to interpret their responses. Finally,

the join display chart format is employed to check the similarity and dissimilarity in their opinions.

The findings inform that both stakeholders share the same philosophy for most of the construct except
a few. It was identified that heads are giving substantial significance to the teachers' curriculum
knowledge and need for professional development. Also, they want higher management to think in
this line. In contrast, teachers have shown inconsistency in their responses for both constructs and
highlighted the issue of workload. To this end, the study suggests higher-level management develop

concrete and meaningful policies to overcome the barriers.
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Chapter 1: Introduction

1.1. Overview of the Chapter

In the first place, the chapter informs about the history of education in the UAE. It talks about how
self-centred traditional practices transformed into formal education by enduring four different
educational development stages. It also informs about the transition from religious values to more
comprehensive knowledge-based education. Then, the researcher highlighted how the UAE
government is persistent in progressing in the UAE schools' curriculum and why there is a need to
renew the old practices of UAE schools and match them with the latest trends of 21%-century skills.
Lastly, the chapter includes the study's rationale, problem statement, research questions,

methodology, and overview of the other 4 chapters.

1.2. History of Education in the United Arab Emirates and need for curriculum reform

The United Arab Emirates was legitimately recognized as one nation in 1971 with the association
of six of seven Emirates. The seventh Emirates, Ras Al Khaimah, entered the association in 1972
(Smith, 2004). The existence of the educational system was evident before the association in an
alternate form of education. The culture emphasized the self-education system on the ground of
religious teaching and absorption of knowledge through interaction with peers and more
knowledgeable individuals. Knowledge was passed from one generation to another by oral and
written context. However, soon apprenticeships were deemed as the best way of transferring
distinct skills. Along with the traces of the traditional education system and beneficial relationship
between teacher and student was getting popularity. Subsequently, traditional paradigms evolved

into formal educational practices in four educational development stages:
1) Mutawa and Katateeb

Mutawa is another title for the mosque's imam, who taught young boys and girls the Quran
and hadiths of Prophet Muhammed (PBUH). He was considered the most honourable
person who imparted the difference between right and wrong path and protected people
from deviating from moral and religious values. The knowledge of reading, writing and

mathematics was delivered in the mosque or at his home. Lecturing and repetition of



2)

3)

4)

concepts were the primary way of teaching. Subsequently, prosperous families would
prefer a Katateeb. Katateeb was a physical learning centre or school where learners were
taught Holy Quran, reading, writing and basic mathematics. In those days, Katateeb bore a

resemblance to today's primary schools with teachers and resources.
Educational Circles

Educational circles were similar to the traditional classrooms where teachers would deliver
the lesson to a group of students following the lecture method. The educational circles were
run by esteemed knowledgeable scholars who possess a deeper understanding of religion,
linguistics, and other related content. Although they taught the same subjects as Mutawa,
their lectures profoundly impacted learners due to intense knowledge. Earlier known as
Julpher, the hub of international trading, Ras Al Khaimah was the home of most educational

circles.
Semi-organized Education

Semi-organized education system existed from 1907 to 1953 and was then eclipsed by the
beginning of the first world war in 1914. Later, by the end of the war, school development
had embarked in many regions of the country. Consequently, the increased significance of
education led to many schools around the Emirates. The quality of schools was deemed by

the knowledge level of the educators, deeply influenced by the teachings of Saudi Arabia.
Modern Education System

Schools under this stage were considered as the founding stone of new generation schools.
The first modern school was established in Sharjah in 1930, followed by Ras Al Khaimah
in 1955 and then Dubai in 1956. These schools were following the Kuwaiti Curriculum

under the supervision of the Kuwaiti government.

1.3. Motivation to the study

The UAE education sector is experiencing a substantial and constant revolution in curricula. The
progress of new artificial intelligence and contemporary technologies challenges our traditional
practices. Hence, the school community entails skills to implement the curriculum with fidelity.

The pursuit of evolving school curricula by the UAE government is based on two factors. First,

2



the advancement of artificial intelligence and contemporary technologies are challenging our
traditional conception of work. Secondly, the boom in globalization demands migration and
therefore increasing diversity, shaping a country's economy. As a result, the scale of revolution in
the world and the need of acquiring 21-century skills by youth to enable critical thinking and
higher-level skills are apparent. Nevertheless, the concepts and modes offered by previous
curricula were found insufficient. Consequently, the education ministry is dispassionate in creating
a curriculum that yields diversities, dichotomies and contradictions in society and is determined to

establish an advanced and internationally competitive curriculum.

Moreover, the curriculum of the UAE schools entails renewal and reform to instil critical thinking,
contemporary skills, values, and principles in the new generation to deal with the known and
unknown future challenges of an ever-evolving environment. Additionally, curriculum
implementation needs to be evaluated to identify best practices and challenges. This can be done
by determining what kind of problem teachers and students face so that school management can

support them in attaining better outcomes.

1.4. Statement of the Research Problem

In one of the private schools of Dubai, curriculum reforms implemented over the years are
adversely affecting the school environment. Educators feel that acquainted strategies are better
than paying lip service to the innovations. The thought advocated that the conception of teachers
and departmental heads about the merits of reform is substantial as they are the ones who brought
construct into existence. The researcher has delineated several factors that inflict successful
curriculum implementation in the coming chapters. In correspondence to this background, the

following aim of the study is formulated.

1.5. Purpose and objectives

The study aims to investigate the challenges faced by departmental heads and educators regarding
curriculum implementation to address the problems and derive strategies for optimum teaching
and learning experience. To attain the aim of the study, the researcher has focused on the following

objectives:

1) To identify the challenges teachers face in implementing the enhanced curriculum.



2) To identify the barriers related to students from the leaders and teachers’ perspectives.
3) To identify the problems related to school management in curriculum implementation.

4) To delineate the best possible measures to optimize teaching and learning experience

1.6. Research Questions
The research will examine:
Main Question

1) What are the barriers to curriculum implementation that hinder optimal teaching and

learning?
In order to obtain the result, the research is supported by the following sub-questions:
1) What are curriculum implementation problems related to students?
2) What are curriculum implementation problems associated with teachers?

3) What are curriculum implementation problems related to school and management?

1.7. Rationale for the study

The study aims to investigate the challenges faced by departmental heads and educators regarding
curriculum implementation to address the problems and derive strategies for optimum teaching
and

learning experience. The researcher believes that exploring the barriers faced by educators and
school

management in implementing the curriculum will assist the school in the following ways:

1. The research will uncover the perspective of the educators and departmental heads on the

problems of curriculum implementation.



The study will reveal the similarities and dissimilarities between educators and departmental
head thinking patterns regarding the same phenomena.

The school stakeholders policymakers will use the findings to restructure their implementation
strategies.

The research will highlight the barriers and postulate strategies that facilitate educational
bodies to overcome the challenges of curriculum execution.

Other schools will use the findings to improve their implementation process.

The study will also provide guidelines for future researchers to use the findings as a solid base

to conduct potential studies in the ever-evolving education system.



Chapter 2- Literature Review

2.0 Overview of the chapter

The relevant literature reviews presented in this chapter are the grassroots to the study. The section
articulated the views of different researchers and educationists on the complexity of curriculum
implementation. In addition, the chapter covers the components like the curriculum model,
curriculum approaches, curriculum development, curriculum implementation and the role of an

educational community.
2.1 Conceptual Framework
2.1.1 Definition of Curriculum

Education is a systematic, thoughtful, and continuous effort to develop and diffuse information,
ideas, skills, and attitudes. There must be a plan to guide that process, and the term 'curriculum'

refers to that plan (Saylor et al.1981)

2.1.2 Significance of Curriculum

The study of the curriculum is dynamic and crucial for the health of the education system and
society. Over the past century, the challenges facing the education system and teachers continue
to escalate. Society has required the school to educate learners for a complex set of social and
knowledge-based economic realities where the demand for high-level skills will substantially
continue to be intensified. It is undeniable that providing a conducive curriculum will yield the
generation of pioneering and skilled citizens. To that end, the curriculum must be conceptualized
holistically where significance is not given only what is to be taught but also how it should be
taught and assessed. Without a comprehensive approach, the curriculum will be understood solely

as a written document or textbook content.

2.1.3 Curriculum Development

Education aims to provide learners with knowledge and skills, and curriculum is a backbone of

education as it acts as a road map to achieve targeted objectives; therefore, appropriate curriculum



design is paramount for delivering knowledge and skills (Bounds 2009). The need to respond to
the growing changes in society and the world entails a positive environment and learner-centred
quality curriculum. Hence, designers should focus on curriculum designing objectives, strategies,
materials, and evaluation techniques and systems. These guiding principles ascribe to the general
education curriculum; however, when it's universally applicable, they must meet the need of all
learners, including those with disabilities (Njogu, 2012). Madhukwini (2016) emphasises that the
curriculum that complies with social, cultural, local conditions and prior knowledge is easier to

deliver and susceptible to acceptance.

Moreover, since value education is about imparting skills and identifying the full potential in one-
self and efficacy to apply those skills for the betterment of self and others, the curriculum
development task becomes more demanding (Dewey, 1918,1966; Miller & Seller, 1985). Students
who are resilient and adapted to many contexts and situations are more likely to develop
competencies for a tempestuous world (Pacheo, 2000). Undoubtedly, the philosophy and practical
application of curriculum development have been in hot discussion and will continue to be debated
in education because there are multiple definitions and explanations of the word curriculum and
its design approaches. Although the terms curriculum and education are defined and understood
variably, they are interconnected and inseparable in implementation. Therefore, developing a
suitable education plan is a bedrock for high-standard programs and amenities. Furthermore,
providing education is about the holistic development of a person; hence the approach to
curriculum management (developing, implementing, and evaluating) aims to inculcate resilience

and perseverance in learners as a whole person (Fish, 2013).

Additionally, the curriculum development process involves passing various stages and revisiting
after a certain period delineated by the education institute. Ornstein and Hunkins (2009) asserted
that "curriculum development covers the process of curriculum planning, implementing, and
evaluating and includes the participant, process and procedures. Therefore, possessing a map as
an exemplary curriculum perhaps underpin curriculum developers to involve a comprehensive and
systemic approach to this challenging and demanding process (O'Neil,2010). Moreover, while
developing a curriculum, authorities must consider: The diverse environment around the institution
that envisioned instructional strategies to be implemented in teaching and learning activities, level
of competency in graduate students and visionary leadership of the educational institute (Egan,
2003).



Also, the curriculum development approaches recommended by Tyler (1960) and Taba (1962)
have a significant impact on guiding the process. Tyler suggested four indispensable components
crafting an effective curriculum: Aims of educational institutes, accessibility of educational
experiences to meet these aims, meaningful organization of these experiences and devices to
evaluate the efficacy of these experiences in order to attain the targets. Although those are
considered traditional and narrowly focused, their components are still applicable in contemporary
models of curriculum development: delineate purpose and objectives, describe activities
associated with goals, sequence and organize experiences and activities, and evaluate the goal
attainment ratio. In addition, the education specialists advise having a holistic plan and learning
objectives encompassing social, political, cultural, and religious values to legitimate learners to

face the era's global dynamics and multidimensional challenges (Krull & Kurm, 1996)

2.1.4 Curriculum Approaches

As discussed above, the curriculum is defined as an array of orderly and series of meaningful
planned learning actions (Mkandawire,2010), a way to provide knowledge to learners in an
authentic framework (Mojkowaski,2000), encompassing learning experience, strategies,
resources, skills, values, behaviour that are purposefully drafted to attain realistic goals with a
specific cohort of students (Cobbold,1999). Therefore, it is paramount to plan a curriculum that
meets the requirement of the 21% century and suits learners impeccably (Muskin 2015). This calls
for curriculum approaches as they play a significant part in curriculum planning, development, and
design. To that end, it is a fundamental element of curriculum implementation and expected

outcomes as curriculum execution is broadly based on how it is planned and

designed. Four curriculum approaches underpin the curriculum spectrum: behavioural approach,
managerial approach, systems approach, and humanistic approach (Bilbao, Corpuz and Dayagbil,
2015). Curriculum developers and practitioners may use one or more approaches while planning,

implementing, and evaluating the curriculum.

2.1.5 Behavioural Approach

The behavioural approach is dominantly based on scientific philosophies involving paradigms,

examples, and step-by-step curriculum formulation. It was developed by Bobbitt and influenced
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by the ideology of Fardick Taylor, who aimed to concentrate on achieving efficacy. Taylor's
approach encapsulated behaviourism (objectives are important) with progressivism (leaners' needs
are highlighted). According to the approach, the curriculum framework is grounded on the
blueprint where goals and objectives are specified. Activities are aligned to be commensurate with
the objective, and outcomes are measured according to goals and objectives set at the beginning
(Bilbao, Corpuz and Dayagbil, 2015). In agreement, (Porter 2018) asserted that in the behavioural
approach, the curriculum design of a course exhibits the learning objectives; planned activities to
attain predecided outcomes and evaluation has been done based on those objectives and standards-
based education. The process commences with setting goals and activities followed by an
assessment to see whether the activities are helping students attain the objectives. Additionally, it
indicated that behaviour change regulates the measurement of the learning activity (Romiszowski,
2016). Therefore, everything learners do must be observable as it shows that they are learning and

advancing to achieve the goal, and whatever activities they do lead them to specified objectives.

(Bobbit, 1924) further emphasized on differentiated nature of the curriculum. He opined that it
should be attributed to academic and vocational to suffice students' needs as per their ability, which
works as a device of social regulation and help in facing the challenges of modern society. On the
other hand, Hilda was the proponent of spiral curriculum and stated in her philosophy that
renovation of curricula is not a one-time effort; instead, it's a long process where the curriculum
must be organized around generalized objectives and allow vital content to be reviewed throughout

the year.

Furthermore, Thorndike took the concept to another level and introduced the theory of
connectionism. He postulated that the responses immediately followed by satisfaction (success
and celebration) will be more likely to happen in future, whereas dissatisfaction (failure) or
discomfort will reduce the magnitude of occurrence. Therefore, planners should ascribe
connectionism as an integral part of curriculum development which later underpins its successful

implementation.

2.1.6 Managerial Approach

The managerial approach is reminiscent of organizational theory in which a school is considered

a social community where teachers, students, curriculum planners and administrators work



together for a homogeneous aim. The process includes the principal, curriculum leader,
instructional leaders, or general manager in curriculum formulation. This approach constitutes
electing, organizing, collaborating, and supervising people involved in curriculum development
and implementation. Proponents of the managerial approach are usually obsessed with curriculum
innovation and facilitating change. The school may accept or resist change, but its instructional
leaders' role is to bring seamless transformation. The leaders set all priorities and policies, establish
the direction of change and innovation, and provide insight into curriculum and instructions
(Bilbao, Corpuz and Dayagbil, 2015). In agreement, Romiszowski (2016) described how
instructional leaders, curriculum leaders, or general managers are responsible for the curriculum
formulation and relevant activities to be executed in the classrooms. The school administrators are
less concerned about the content than the organization and implementation and less interested in
strategies and resources than in enhancing the curriculum. Its whole responsibility lies on the
shoulder of the curriculum and instructional leader who constantly monitor and restructure the
curriculum to achieve the learning objectives. The instructional supervisor designs curriculum
guide as per grade level and subject area in collaboration with students, parents, teachers, and
stakeholders. Their role includes observing and assisting teachers in the curriculum
implementation, encouraging innovation, and developing curriculum and instructional evaluation
standards (Ornstein and Hunskin, 2004).

2.1.7 Systems Approach

The system approach is influenced by system theory. It emphasizes stimulating people and policies
to establish a curriculum into a system. The different parts of an organization are considered one.
The curriculum plan usually requires organizational diagrams, flow charts and committee
structures (Slattery, 2013). Sometimes referred to as curriculum engineering, the approach
includes the process by which engineers such as superintendents, directors, coordinators, and
principals, plan the curriculum, the curriculum's stages (development, design, implementation, and

evaluation) and the curriculum's structure (subjects, courses, unit plans and lesson plans).

Presently, many schools adopt a system approach, widely known as "Total Quality Management"
(TQM), grounded on Ed Deming's 14 points for enhancing the workplace system. Besides, people
associated with curriculum development and implementation realizes that the application of TQM

leads them to profound knowledge that comprises four components: systematic thinking, theory
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of variation, theory of knowledge and knowledge of psychology. Systematic review aids people to
comprehend their interaction with each other and the dynamics of organizational interaction with
subprocesses. The variation theory indicates that a school is a community that displays a
multicultural environment that is embedded with differences. Therefore, they ought to live
homogenously and learn to communicate, cooperate, and respect each other's feelings and thoughts
by reaching a consensus. The theory of knowledge emphasizes the people's wisdom that is needed
for curricular success. Finally, the knowledge of psychology underpins TQM by augmenting the
contribution and learning of learners and educators. Moreover, curriculum experts who value the
system approach treat curriculum broadly and consider curriculum challenges to the whole school

or system, not just specific grades or areas (Schell and Mathieu, 2017).
2.1.8 Humanistic approach

The humanistic approach is evident in the humanistic pedagogical framework wherein a
curriculum solely focused on academics is considered incomplete. It is the responsibility of
curriculum authority to suffice the needs of holistic development of learners, including emotional
and social aspects (Aloni, 2011; Hewitt, 2006; McNeil, 2009)

This approach contradicts the standardized framework that focuses on a uniform approach; one
strategy fits all students and instead of underscore the belief that every child is different and diverse
in their interest and adaption of knowledge (Eisner, 2002). Furthermore, the humanistically
orientated practitioners often allow learners to explore their interests by selecting topics connected
to their real lives (Hewitt, 2006; Huitt, 2009; McNeil, 2009). Such topics often include assignments
that promote creative problem solving, with the intention of multiple solutions to any issue rather
than any single correct answer. Mainly the activities that originated from this approach are featured
at the elementary school level. It includes real-life experience-based content, group assignments,
collaborative play, artistic free expression, role play, field trips, learning and interest corners.
These strategies promote creative problem solving and maximum student participation. In
addition, it stimulates socialization and resilience in students and strong ties with the school and
family (Huitt, 2009; McNeil, 2009). Lastly, in schools that adopt this approach, curriculum leaders
and supervisors tend to allow teachers to contribute to curriculum decisions and believe in

philosophies of professional collegiality.
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2.1.9 Curriculum Implementation

Various scholars have delineated the term curriculum implementation in different ways. The
curriculum implementation is a process of applying curriculum into practice to attain the objective
for which curriculum existed (Garba, 2004). In agreement, Okebukola (2004) defines it as
translating official documents into practice. Succinctly Ivowi (2004) considered it an interpretation
of theory into practice or proposal into action. Moreover, it is a meaningful interaction of the
learners with the planned learning environment. The planned learning environment refers to
instructional material to be used for effective implementation at different stages (Mkpa and
Izuagba, 2009). Also, Yobe (2011) and Aneke (2015) also mentioned implementation is a device
of translating written curriculum into operating curriculum by collaborative efforts of teachers and
the educational community. Additionally, this device is essential to inculcate societal attitude,

skill, and knowledge.

Furthermore, the efficacy of curriculum implementation witnesses vigilant envisage, focuses on
primarily three factors: People, program, and process. Many change makers were failed in their
endeavour because they only focused on program and process and had forgotten people factor
entirely. In order to implement successfully, educators must encourage members to bring some
changes in their attitudes, habits, and view of pursuing things. Although introducing a reformed
program suggests people new means to attain the educational goal, the process is equally
significant. Each institution is unique; therefore, the process must be altered as per the

organization's need (Goodlad 1997)

2.1.10 Curriculum Reform

In education, curriculum reform refers to a materialized plan which informs the existing practices
and the potential ways of improving them. Often curriculum implementation refers to the
accomplishment of officially prepared course content and process documents. And curriculum
innovation or reform is considered a remedy to educational gaps; however, it is not enough for a
quality education system. The crucial part is the availability of qualified implementers to carry out
the change and translate it well in classrooms (Chisholm, 2000; Mkandawire, 2010). For this
reason, it is necessary to bring change in educators’ beliefs before making any change in education
(Department of Education and Science, 2005). This is the indispensable way to reap success in

curriculum implementation. Unfortunately, several well-developed and organized curricula are not
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appropriately implemented because a strategy to execute them in educational institutes does not
exist. In the view of Jon Wiles and Joseph Bondi (2007), above 90 per cent of curricula are not
appropriately implemented because educators lack management skills and information while
executing the reform curriculum. Leslie (1976) suggested that implementation entails reformation
and replacement. It demands changing habits, responding methods, program reinforcement,
flexible learning time, agendas, and existing curricula. The willingness of teachers and others to
adapt curriculum is primarily based on its planning and how developers have been carried out
(Fullan and Hill, 2006). Sarason (1990) suggested that two types of basic information are crucial
to practical implementation.

Firstly, understanding curriculum reform and how this information will fix into real context.
Secondly, understanding the link between the curricula and the social-institutional context
intended to be used. In other words, implementers should understand the relationship’s institutional
geography, culture, tradition, and magnitude. They must be informed about people's perceptions
about themselves and their roles (Fullan 2007). Finally, influential implementers understand that

the change must engage members logically, emotionally, and morally.

Initiation | & |Implementation] = |Continuation] = Outcome

Figure 2.1 : A Simplified overview of the change process ( Fullan and Stiegelbauer,1991)

Fullan and Stiegelbauer (1991) developed a simplified overview of the three phases of the change
process that validates the outcomes (Fig.1). The idea that finally reaches the decision stage comes
under the initiation phase. In the second phase, participants bring change in their beliefs and
understanding to facilitate change, called the implementation phase. In this phase, extra support
for translation, the idea into practice is offered. While the initiation phase is considered a minimal
use of curriculum, the implementation phase focuses on the actual change. Subsequently, in the
continuation phase, the reform is embedded in the organization's practice, and extra support (that

had been provided during implementation) is withdrawn. While implementation is considered the
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early stage of piloting, the continuation phase is regarded as an established stage under standard

conditions.

2.3 Theoretical Framework
2.3.1 Models of managing curriculum change

In today's world, a range of opportunities and choices are envisaged, including the choice of
curricula and implementation. Education providers work with the construct of diversity in
approaches to curricular enhancement, the aim of education, development of wide-ranging
curricula, measures of student engagement, and evaluating their success in such curricula. To that
end, curriculum implementation entails restructuring, replacement and teamwork. In addition,
successful implementation demands shaping the school culture, standards, and behaviour (Elmore,
Grossman, johnson 2009). For people, adopting changed beliefs and attitudes is not easy.
Especially, those engaged in new curricula must understand the complication of new pedagogical
approaches, resources, technology, and the environment. The models of curriculum
implementation foster successful implementation of the above-stated results from meticulous
planning. There are several models introduced by educationists like Tyler, Taba, Oliva; in this
section, we will focus on 1) Overcoming resistance to change, 2) Organizational Development
Model, 3) Concern-Based Adoption Models and 4) System Model.

2.3.2 Overcoming Resistance to Change

The overcome resistance model has been employed in organizations for several years. The
construct believes that the success or failure of any organizational change or reform rests on
leaders' efficacy and ability to facilitate staff to overcome the resistance (Ornstein and
Hunkins,2009). In addition, they must foster a conducive environment by attending to people's
reservations and worries. Also, people must ensure that their thoughts and opinions are considered
and valued (Palmer,1998). Another strategy is to bestow equal power to school administrators and
educators. Co-teachers and assistants must be engaged in the discourse of reform. In this way, all
organization members will consider their decision and be committed to it. The proponent of this

model believes in evolving the individual's attitude before altering the organizational environment.
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And the change must have room for distinctiveness and individual consent. The implementation
process has four phases: Educators and leaders who deal with ORC must value all the four stages

to secure the interest of implementors and avoid disconnection. (Hall and Loucks, 1979)

Phase 1: No relation: This is the initial stage wherein educators feel unconnected to the
decisions. For example, the educator knows the evolved strategies but does not feel related or

affected personally.

Phase 2: Individual relation: At this stage, the educator comprehends how the innovation
will affect their practices. For example, A math teacher understands the use of technology in

lessons and how it will affect the existing teaching methods

Phase 3: Task base relation: Educators realize the actual use of innovation in daily practices.
For example, A math teacher understands the use of technology in daily lessons. What skills,
resources, and time it would take? What is the best strategy to execute it effectively in everyday

tasks?

Phase 4: Result base relation: At this stage, educators assess the impact of innovation on
students learning, co-staff and related community. For example, teachers would want to know

the implications for the personal subject area and evaluate how it can improve outcomes.

2.3.3 Organizational Development Model

Organizational development is a construct that prompts implementation as an enduring and
interactive process. It facilitates the efficacy and productivity of an organization. In addition,
it provides multiple ways by which the team can work together to adopt the innovation and

overcome the barriers of implementation (Schmuck and Miles,1971).
The model focuses on the following areas of educational bodies (organizations):

1. Enhance the rational process and problem-solving skills.

2. Consider the innovation's technical aspect and systematic properties (e.g., class size).
3. Encourage teamwork and collaborative work culture for addressing concerns.
4

. Appreciate curriculum implementation as an ever-evolving and continual process.
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5. Respecting new ideas, programs, methodology, resources, and student engagement tactics.

6. Emphasis on action research.

Allied to this, Barnard (1998) stated that Organizational Development is a modal that appreciates

teamwork and taking care of members needs. According to him, the modal primarily focuses on:

1. Leaders' behaviour and commitment to staff members

2. Trust and positive relation between team members and team members and management.
3. Open and frequent communication between workers and management.
4

Liberty to employ ideas and set goals.
The modal determines:

1. Where is the organization?

2. What is the aim of the organization?

3. What is the best way to achieve the organizational targets?
4

How to evaluate the outcomes of the efforts?

2.3.4 Concern-Based Adoption Model

To some extent, the concern-based model is connected to the organizational development model.
However, the users of the CBA model believe that individuals initiate the modification. Therefore,
it is prudent to change individuals' behaviour to see the change in an organizational environment.
The shift engages many individuals; hence individuals need time to acquire new skills, formulate
new attitudes and take unique shapes. The process becomes more manageable when individuals
believe that they are a responsible part of this change, and it is a crucial aspect of their personal

and professional lives (Marsh and Willis 2009).

Contrary, the concern-based model considers only implementation and not development and
design like the organizational development model. It believes that the prior work of identifying
students' needs and selection of curriculum content is accomplished by educators. Moreover, it
advocates that innovation does not focus on students' needs but also considers teachers' concerns
regarding concepts, resources, methods, technologies, and teaching-learning experience. These
factors must be acknowledged in their various aspects. They are the foundations to serve students

with a rich and fruitful learning experience (Fullan 2006). Further, the model's ideology is traced
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by Fuller's investigation, where he stated that the new teacher progressed into seasoned teachers
in 3 steps, self-concern, teaching-concern, and student-concern. Collin (2007) further elaborated

the concerns into five stages:

Stage 1: Teachers awareness about the innovation

Stage 2: Learning about the innovation without knowing its self impacts.

Stage 3: Amazement post acquiring the skills and understanding to execute the innovation.
Stage 4: Anxiety to manage time and resources to implement the innovation

Stage 5: Concern about students how implementation may affect their learning.

Eventually, all teachers' concerns are addressed, and curriculum implementation is surfaced. In
this model, teachers have the liberty to accommodate and modify the curriculum as per the need
of individual learners. In addition, they are expected to work in teams and enhance the curriculum
to benefit the entire school community.

2.3.5 System Model

The construct of the organizational development model and concern-based adoption model is
grounded on the system model approach. The model underpins the system's role in organizations
to foster collaboration and teamwork. For example, educational bodies function with different
departments, classrooms, and people. Instead of being firm, they must have a flexible approach to
their relationship. Usually, members in schools intersect responsibilities. Also, the higher-level
teams need to collaborate with curricular and lower-level teams for better results; for this reason,
if workers realize their contribution to innovation and respect, support and trust each other, they
are likely to have a more positive approach towards the goals.

Additionally, the system model emphasizes central-driven administration, which is generally not
happening as most schools lack a central control system, particularly classroom practices.
Consequently, it resulted in the imparity of reformed curriculum implementation (Ornstein and
Hunkins,2009). Therefore, the system model uncovers the strength of support and coordination in

all departments involved. It is nearly impossible for any education department to conduct
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successful implementation without the support of principals and senior management teams and for
principals and senior management teams without teachers/educators implementing reformed

curriculum into classrooms.

2.4 Review of Related Literature
Role of the Educational Community
2.4.1 Role of Students in Curriculum Implementation

Over several decades the unsettled topic of curriculum designing and its participants has always
been an arguable topic amongst researchers. Assuming that the curriculum is something that is
planned and implemented for the growth of students, their absence in the process is debatable.
(Klein, 1990). However, students’ role in curriculum designing is comparatively a contemporary
idea in the curriculum domain. There are traces in the history of student involvement in decision-
making; however, the concept has strengthened its root in the recent decade, and students’ opinions
started getting attention in school planning (Rudduck & Fielding, 2006). Researchers have started
interested in this area and linked student engagement and academic improvement. They realized
that student engagement increases when their thoughts are addressed, and their voices are heard.
As the concept progressed (Thompson,2009) opined, learners become docile and passive recipients
of adult knowledge in the mass education environment. In agreement, Levin (2000) emphasized
that the ultimate goal of education is student learning and, therefore, to improve the outcome of

schooling, the formulation of the curriculum must include students from the planning stage.

However, different educationist and philosophers have presented their views on students'
contribution to curriculum planning. Few thought that students have the right to say in the process
because they are the recipient of the information, whereas others have downplayed students' roles
with the feeling that they may take an interest in specific topics to please their teachers and
disregard other essential subjects. For example, Kilpatrick and Rugg, who are widely known for
their child and activity centred work for curriculum outlining, asserted that it is prudent to engage
learners in planning themes, lessons, school projects as they are the ones who get benefited.
However, (Dewey 1934) thought that teachers' responsibility is to design and execute curriculum

and be more aware than learners of what they need and are interested in learning.
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On the other hand, Tyler did not speak much about students’ contribution in his book Basic
principles of curriculum and instruction, but his associate Tuba had detailed thoughts on the same.
She claimed that curriculum is a plan of learning, and therefore students' knowledge and
contribution shape the curriculum design. As education progresses, the curriculum must advance
post obtaining information about learners liking, thoughts, feelings, and skills. Additionally, Doll
opined that students could be involved informally in the classroom and school activities planning

since they provide vital clues about events to be held.

Furthermore, not involving learners is another factor that espouses student involvement. When
students understand process and structure, they are more connected to goals and interested in
achieving them instead of becoming a barrier to their learning (Rudduck & Flutter, 2000). Also, it
is difficult for teachers to determine what struggle students may have with the instructional
strategies applied. Their progress will suffer if Students are not empowered to communicate their
perception and facilitate instructional modification (Konings, 2010). Researches prove that
students emotionally value the fact that teachers respect their views, which develops a strong
relationship between teacher and student (Thompson 2009)

2.4.2 Role of Teachers in Curriculum Implementation

Teachers play a significant role in curriculum implementation besides their other functions, for
example, learner supervision, discipline, respecting cultural diversity (Mc Donnell,1999), building
mutual bonds with parents (Lundin, 2000), establishing a conducive atmosphere for learners, and
facilitating to augment development and learning in the classroom (NAYEC,1997). Curriculum
innovation is not enough to provide high-quality education; there is a need for good implementers
to bring it to life. And teachers are the primary agent who converts all theoretical information into

real classroom settings.

Previous studies illuminated that teachers' perceptions of teaching and learning substantially
impact curriculum execution. If teachers' prevailing belief does not align with the curriculum
philosophy, it may affect curriculum implementation adversely (Cronin-Jones, 2006), whereas
once teachers have an alliance with the curriculum innovation, it turns into effective

implementation (Kern, Kruse and Roehring, 2007).
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Additionally, besides accepting the new curriculum ideology, teachers' understanding of curricula
and knowledge of the professional area are crucial elements of program delivery but may hinder
in case of inadequacy. In other words, if teachers lack comprehension of the theoretical framework
in length, it's nearly impossible to do justice with its execution (Park 2008).

Furthermore, it is learned that teachers' traits impact curriculum accomplishment. Several studies
indicate that teachers who are stimulated, open for change and keen to adopt new strategies are
likely to be better curriculum implementors than non-motivated or unflexible individuals (Butera,

Czaja, Daniels, Goodman, Hanson, Lieberal and Plamer, 2009)

Also, teachers play a vital role in transferring written curriculum into the practical curriculum
(Locher,2015). In Olivia's (1992) view, teachers are the founding member of curriculum
development. Align with the view of Doll, he suggested the bottom-up approach to curriculum. As
per the approach, the teachers' part is developing, implementing, and evaluating the curriculum.
For this purpose, they work in groups, initiate and review proposals, probe investigation, gather
data, establish contact with associated people like co-teachers parents, write and create curriculum
materials, obtain responses from students and gauge curricula. Thus, teachers must be released
from their classroom duties to prepare a final curriculum outline and gather resources (Rugg,1930).
Karner and Krull suggested that teachers need a sense of belonging to perform their duties with
fidelity. For this reason, the construct of ownership emerged. Ownership can be seen as a mental
state of feeling like an owner of the innovation where teachers feel that the curriculum is theirs
(Karner and Krull, 2016), and they are free to accommodate and make changes in curriculum

implementation (Penuel, 2014).

In contrast, James (1986) opined that teachers have limited curriculum planning roles. Although
many researchers have considered them curriculum leaders, the primary responsibility lies on the
shoulder of supervisors and administrators. Other curriculum-related works like budget planning,
interaction and approval from stakeholders, school boards are part of supervisors' and
administrators' job profiles to underspin curriculum planning. However, skilled teachers can also

be part of the planning.

In order to equip teachers with the knowledge and skills to implement the reformed curriculum,
the role of teachers' professional development is vital (Desimone, 2002). Countries like Finland,
Australia, Canada, Singapore has well-rounded policies that support teachers' professionalism.
These countries invest in teachers' development from the initial stage and extend to lifelong

20



development. Kennedy (2005) had developed a continuous professional development model for
teachers. It benefits educational organizations in two ways. Firstly, it prepares teachers to face the
challenges of curriculum reform, and secondly, it equips teachers to participate in designing
policies and practices (Little 1993).

Model Purpose
The training model
The award-bearing model Transmission Increasing
The deficit model capacity for
The cascade model professional
The standard-based model autonomy
The coaching/mentoring model Transitional
The community of practice model v

The action research model

_ Transf !
The transformative mode RSO

Figure- 2.2 Kennehy’s spectrum of continuous professional development

In Kennedy's spectrum of continuous professional development, transmission models underpin the
first purpose that prepares teachers for the implementing challenges of a reformed curriculum. In
contrast, transformative models support the second purpose, enabling teachers to become rational
and well-informed critics of reforms and in between the Transitional models that can serve either

purpose.

2.4.3 Role of management in curriculum implementation

Curriculum management constitutes several bureaucratic processes in keeping account of the
updated, accurate content of the curriculum in implementation. Cardno (2003) outlines
management as a cornerstone in school business and key to successful teaching and learning.
Stakeholders are the curriculum managers, and their responsibility is to facilitate implementation

and accomplish curriculum targets and goals. Valero and Skovsmose (2002) opined that
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curriculum is not merely following a set of instructions or superseding old by new practices, but it
is a way of modifying the curriculum that complements teaching and learning. It is understood that
without the consent and acceptance of all stakeholders, it is impossible to bring any systematic or
long-term change. Due to this reason, it is pivotal for all stakeholders to be acquainted with all
curriculum dimensions, instructional strategies, and tactics to facilitate instructional and

curriculum leadership.

Further, the headmaster and management team are caretakers of the school curriculum. In order to
underpin reform, teachers and teaching practices need to be aware of subject contents the way it
has been taught in their schools. Hence, the effectiveness and success of reform are based on the
headmaster and school management (Schaffazick 1989). Curriculum leaders should stimulate
teaching practitioners and learners to adopt the reform for an easy transition. They must possess
quality knowledge of the agreed curriculum to analyze, modify and implement it meaningfully
(Bush 1995; Dimba 2015). As per (Wahyudin 2010), management must execute a formative and
summative evaluation of their educators and provide them with professional development training

wherever it is needed.

Besides, the role of the management is to provide a conducive environment that espouses open-
door policy and a straightforward approach to the administration to address curriculum problems.
This practice will open doors for teachers and learners to raise their issues and get resolved
healthily. Furthermore, positive implementation entails curriculum leaders or principals to discuss
with the implementors, which later can be used as a yardstick to design a paradigm to facilitate

school success.
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2.5 Summary

The reviewed literature informs about the findings of previous studies, agreement and
disagreement of different researchers and educationalists on various aspects of curriculum reform
and its implementation process. On the one hand, where several studies indicate that the
implementation integrity is dependent on the top-down perspective, others debated that it has been
shifted to a bottom-up approach that underscores the autonomy and discretion of implementers
(i.e., teachers). Hence, the opinion of other researchers will help the study explore the construct in
the study area. Also, it is noted that not many studies have identified the contribution of learners
in curriculum reform and its implementation. Hence this study will investigate the idea and apply
the findings to overcome the school implementation barriers. Furthermore, the investigation will
integrate the philosophy of other educationists to inform the findings and mitigate the gaps in the
system.
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Chapter 3 — Methodology

3.0 Overview of the Chapter

The chapter covers the attributes and coherence of the methodology used in this study. The data
collection tools like survey forms and interviews are discussed in detail as they are the primary
sources of information. Further, data analysis strategy and ethical issues associated with the study

are also included in this section.

3.1. Introduction

According to Polit and Beck (2004), methodology refers to acquiring, systematizing, and analyzing
data. Specifically, the research execution is impossible without methodology as it provides a
complete structure of the study, sampling, techniques employed to collect and process data analysis
(Bowling,2002). Researchers must be acquainted with the primary objective of undertaking a
specific inquiry, and the method selected for the project is appropriate to the task (Willing,2013).
Additionally, it should be commensurate to their skill set and has more strength and fewer
weaknesses (Tashakkori & Teddlie, 2010; Buchanan & Bryman, 2009; Wilkinson & Birmingham,
2003). Finally, each instrument must work in alliance with others so that the obtained data must

be related to the study and applied systematically (Jonker & Pennink, 2010).

3.2. Research Approach
3.2.1 Mixed-Method Research (MM)

'A MM research design is a procedure for collecting, analyzing and mixing both quantitative and

qualitative methods in a single study or a series of studies to understand research.” (Creswell &

Plano Clark,2018)

MM research entails collecting and examining data, combining the findings, and drawing results
using quantitative and qualitative approaches (Tashakkori & Creswell (2007). The approach
provides an opportunity to outweigh the innate method weaknesses on inherent method strengths
and balances foreseeable method biases’ (Green, 2007). Moreover, the MM research design
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collects, analyses, and mixes quantitative and qualitative methods in a single study or a series of
studies to understand a research problem, converging information obtained from two distinct
instruments and employing a design that may include philosophical assumption and theoretical
framework (Creswell & Plano Clark,2018). Thus, the MM inquiry is the integration of qualitative
and quantitative approaches offers a complete and comprehensive understanding of a research
problem than qualitative or quantitative could alone. For example, qualitative data is an open-
ended interview questionnaire without anticipated responses, and quantitative data indicates close-
ended responses designed on survey questionnaires and psychological instruments.

Relatively, all methods have biases and weaknesses, but integration of qualitative and quantitative
data diminishes the imperfections of each form of data (Creswell & Plano 2011). The primary
intent is that combining both types of data will infuse better understanding and insight of research

problem and question than either method by itself.

Most importantly, in the mixed-method study, the aim of combining qualitative and quantitative
data should be explicit about specifying how the analytic process is linked to each other and how
results will be integrated (Cathain,2008; Teddlie 2003). Tashakkori (2007) emphasized that the
traits of the best MM studies include integration of quantitative and qualitative findings at some

point in the research, be it at the data collection, analysis, or interpretation stage.

In short, MM research is an approach that constitutes gathering both quantitative and qualitative
data, converging information obtained from two distinct instruments and employing a design that
may include philosophical assumption and theoretical framework.

3.2.2 Convergent Design Method

The converging design is arguably the most well-known and widely applied variation of MM
research. The convergent mixed design allows researchers to simultaneously collect qualitative
and quantitative data to compare the results, contract them, and triangulate them (Morse, 1991).
Additionally, data is collected concurrently, and both data are treated equally. For example,
interview data (open-ended questions) are as important as the scores obtained on an instrument
(survey). Due to this reason, it is also called convergent parallel design (Creswell 2015). The
Convergent design aims to collect qualitative and quantitative data concurrently, integrate the data,

compare the results, and determine if the two databases yield similar or dissimilar results (Plano,
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2011). In convergent parallel mixed-method, the investigators integrate qualitative and
quantitative data to acquire in-depth knowledge of the study issue and interpret the overall result
(Cresswell,2014). Later agreement and disagreement are addressed, and further investigation is
conducted based on the findings (Greene, Benjamin, Goodyear 2001).

Besides, the coverage of the method is comprehensive as it allows to combine the advantages of
each form of data; quantitative data offers generalizability, whereas qualitative data critically
extends information about individual opinions (Tashakkori & Teddlie, 1998, 2010). The selection
of MM design is based on the aspects of the data collection. They are intent, timing, and emphasis.
The intention was to compare the two databases, validate one with another, and obtain more

authentic insight into the problem (Creswell, 2014).

3.2.3 Triangulation

Cohen et al. (2005, p.12) called MM methodological triangulation and termed it a technique often
used in social science to learn the complexity of human behaviour from more than one perspective.
Also, Zohrabi (2013) agreed that the triangulation technique augments data validity by gathering
it from different methods, such as close-ended and open-ended questionnaires and observations.
The triangulation technique emerged by the pioneering work of (Campbell and Fiske,1959), who
employed more than one quantitative method to measure data. (Deniz 1978) introduced four types
of triangulations. They are data triangulation, investigator triangulation, theory triangulation and
methodological triangulation. Methodological triangulation refers to implementing qualitative and
quantitative data to study the same situation within the same study. In this research process, two
databases have been obtained independently (qualitative and quantitative), analyzed the
components separately, and then interpreted and compared results collectively (Creswell & Pablo-
Clark,2011).

3.3 Data Collections Plan
3.3.1 Description of the Study Area

The study was conducted in one of the private schools in the UAE. The school was established 20
years ago. It serves students aged from 4 years (KS1) to 17 years (grade 12) in the region. Until
two years ago, the school followed traditional teaching and learning methods. However, due to the

revolution in the education sector of UAE, the school has attempted to adopt the new technologies
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and enhanced teaching and learning style to gel with the trend and optimize students learning

experience.
3.3.2 Sampling

Sample selection is based on the population size, its similarity, cost of survey media and the degree
of fidelity needed (Salant & Dillman, 1994). The research is carried out in a private school in
Dubai, UAE and the population is randomly selected. The sample size is substantially large enough
to suffice the yield of desired precision. The total sample size is not fixed; it is usually impossible
to know the exact population (Salant and Dillman, 1994); however, the estimated sample size of
the study is nearly 165, out of which almost 150 are teachers and the remaining 15 are heads of

the department.

Teddlie and Tashakkori (2009) provided an insight of convergent mixed method sampling where
both probability and non-probability samples are selected, happening parallelly but unaware of
each other (data collected from one sample do not influence another). Therefore, the researcher
had shared the survey questionnaire with the teachers, who agreed to participate. The semi-
structured interview is conducted with phase leaders on a critical case basis, i.e., with key decision-

makers and knowledgeable people in the curriculum department of the school.

3.4 Research Instrument

As it is mentioned above, the study has embraced the MM approach. Therefore, both surveys and
interviews were employed to address research questions and obtain a deep understanding.

3.4.1 Survey

A survey is a data collection tool used to collect research data. Survey design is a stage in
quantitative research. The researcher administers a questionnaire to a small group of people
(sample) to identify numeric descriptions of a large population's trends in thoughts, opinions, and
actions (Creswell, 2012). They also elicit the information of attitude, which is otherwise difficult
to measure by observational experiment (Mclntyre,1999). It is further described by (Salant &
Dillman 1994) that a survey can be used to identify needs, estimate demand, and assess results.
Surveys encompass the types and numbers of variables that can be studied. They entail minimal
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time to create and execute and are relatively easy for generalizing (Bell, 1999). Moreover, they
don't require researchers' presence and are convenient for analyzing the obtained data (Cohen et
al., 2004). They are also suitable to gather demographic data that inform the sample's composition
(Mclintyre,1999).

Furthermore, (Flower 1995) advocated the significance of the quality of questions. At an initial
stage, a good question yields responses that are reliable and valid measures of the phenomenon
that the researcher wants to highlight. Hence the questionnaire of this study is free from alternative
interpretations, incomplete sentences, and ambiguous thoughts. Further, based on the sample size,
a survey questionnaire may comprise open-ended/unstructured or close-ended/structured
questions. However, in this study, the sample size is ranged around 150 participants. Thus, it
seemed reasonable to opt for close-ended/structured questions as (Cohen et al. 2004) suggested
that for the larger size of the sample, a more structured, closed and numerical questionnaire is well
suited because they produce a frequency of amenable responses that are complaint to statistical

treatment and analysis.

In contrast, for a small size sample, the less structured, more open, and word-based questionnaires
are workable. The questions employed in the survey questionnaire are aimed to measure ideas,
analyses, or proposals of responses. This type of question encouraged the participant to compare
their own opinion to the ideas elicited in the question statement. Also, the language used in framing

the question is straightforward unambiguous, and only one view is presented at a time.
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Figure 3.1 presents the construct breakout of teachers survey
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Figure-3.1 Construt breakdown for teachers’ questionnaire

The teachers' questionnaire has 22 questions divided into four sections. The figure shows the

construct division into different categories (student, teachers, management, and others).
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3.4.2 Interview

The survey questions do not allow the respondent to express their exact feeling about the question
asked because if the rating scale does not replicate their desired answer, they would generally end
up with random responses. This action would cost the validity and reliability of the data. Therefore,
to avoid such distractions, the interview's significance is undeniable. The interview is a widely
known method employed in qualitative research where discourse occurs between interviewer and
interviewee. The discussion aims to enable interviewers and interviewees to discuss their
interpretation of the worldview and manifest how they perceive the situation from their perspective
(Cohen, 2011). Therefore, the primary focus of the interview in this study is to derive a profound
understanding of participants about the implementation process prevailing in the school
environment. The researcher opted for the semi-structured interview as she works with participants
for a substantial tenure and is aware of their knowledge and, therefore, capable to draft questions
that yield the information required (Lincoln and Guba, 1985). An interview is a powerful tool for
the researcher as it liberates the investigator not only to encourage the interviewee to reply but also
to share their views on complex and profound issues. The researcher has informed the participant
about the purpose of the interview to avoid risking biasing responses (Tuckman 1972). The
interview was conducted one to one to eliminate the influence of other members by censoring,
interrupting, and preventing information from being conveyed (Miltiades,2008). In addition, being
knowledgeable of the subject is not the attribute of a seasoned researcher. He/she should be an

expert in interaction and communication (Kvale 1996).

Hence the researcher attempted to establish a secure and conducive environment so that
participants could feel comfortable and talk freely. Regarding linguistic factors, the researcher
translated the academic language into easygoing and colloquial language for participants to reap
rich and authentic descriptions (Patton, 1980). The sequence of questions was also considered by
asking easier questions first, for example, 'what' questions preceded by How and Why questions
(Patton,1980). Cresswell (2014) recommended that it is better to take handwritten notes instead of
only audiotaping to prevent the loss of information due to the failure of recording equipment.

Hence data was recorded accordingly.
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Figure 3.2 presents the construct breakout of teachers survey
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Figure 3.2 Breakdown of interview questions

The interview questionnaire for departmental heads is comprised of 10 questions. The figure shows

the division of questions as per three categories (Student, teacher, and management)
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3.5 Data Analysis

3.5.1. Quantitative Data Analysis

Data was collected through google survey form and analyzed on MS Excel on Linkert scale-4, i.e.,

strongly agree, agree, disagree, and strongly disagree. In addition, the study has also used the

frequencies and percentages generated by google form to interpret the data.

3.5.2. Qualitative Data Analysis

The qualitative data collected from departmental and subject heads through interviews was

analyzed by a widely-known qualitative research method called thematic analysis. Thematic

analysis is the process of categorizing themes present in qualitative data. There are many ways of

doing thematic analysis; however, the study has adopted the framework suggested by (Barun &

Clark, 2006). This is undoubtedly the most effective approach because of its clear and user-friendly

framework. Below is the six-phase thematic analysis framework presented by Barun and Clark

Step 1: Become familiar with the data

Step 2: Generate initial codes

Step 3: Search for themes

Step 4: Review themes
Step 5: Define themes

Step 6: Write-up

Figure- 3.3 six-phase thematic analysis framework presented by Barun and Clark
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3.5.3. Models of Qualitative Data Analysis
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Figure-3.4 Thematic analysis of questions related to students

Above figure 3.4 shows how responses of Q1, Q2, Q6, and Q7 were broken into codes and then

refined into themes and sub-themes.
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Figure-3.5 Thematic analysis of questions related to teachers

Above figure 3.5 shows how responses of Q4, Q5, and Q9 were broken into codes and then refined
into themes and sub-themes.
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Figure- 3.6 Thematic analysis of questions related to management and others

Above figure 3.6 shows how responses of Q3, Q8, and Q10 were broken into codes and then
refined into themes and sub-themes.



3.5.4 MM Data Analysis
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Figure-3.7 Diagram of the applied convergent parallel design Creswell & Plano Clark,
2015

As mentioned above, the study is mixed-method research and applied the convergent parallel
mixed method framework. As per the procedures, the quantitative and qualitative data are
parallelly collected, and a connection is established between both data, and subsequently, with the

help of visual join analysis, data is inferred. (Creswell,2014).

3.6. Reliability and Validity

Reliability and validity are the two main legitimate components of the research data. Reliability
refers to scores obtained by the research instrument that is stable and consistent. At the same time,
validity signifies that the distinct scores received from the participants are logical and meaningful
to the research and aids to draw a reasonable conclusion from the sample of the study generalizing
to the large population (Cresswell,2005). Further, as mentioned (LR 3.2.4), methodological
triangulation is adopted to augment the validity of responses as it disregards researchers' prejudice
and analyses the qualitative and quantitative findings separately, followed by interpretation and

comparison of results collectively.
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3.6.1. Reliability and Validity of Survey Data

In an online survey, the researchers' absence precludes the data from being biased and make it
more valid. Therefore, the study has implemented a written online survey as it requires minimal
resources like people, cost and time and proved best to elicit classified information. (Isaac &
Michael, 1997) prompted the weaknesses of written surveys like non-response error (intentionally
or inadvertently skipped), filled by unintended respondents (Isaac & Micheal, 1997), affecting the
validity and reliability of the responses obtained and their analysis. Therefore, the researcher has
precluded the written survey's flaws by engaging a similar sector sample on a random basis as was
suggested by (Cohen 2011) that if non-response is received from a homogenous and sub-sector

group, it deters the effects on the validity of the responses.

3.6.2. Authenticity and Trustworthiness of Interview

The researcher engaged the most relevant and reliable teachers and heads in order to collect factual
data. Kneett (2006) and Flower (2009) suggested that the survey rate increases if the participants
are interested and directly related to the subject. Additionally, the survey is enveloped with the
researcher's name, aim and policy of participants anonymity and confidentiality of responses
(Fogleman,2002).

Besides, to determine the reliability of the research, a detailed discussion was held with
interviewees to inform the study problem. A questionnaire was prepared, encompassing all
dimensions of the study. In the first place, the researcher abandoned her preconception about the
research subject to not influence the study outcome. Subsequently, she had meticulously followed
the protocols while evaluating the authenticity of obtained findings. The process included constant
reviews of the results and comparing records with the transcript obtained from the interview
discussion. In addition, the researcher rigorously verified if the data gained from the participants
and the case study objective are progressing to the same conclusion. After each interview session,
the researcher provided the participant with the interview transcript to cross-check the recorded
data. This practice led to a common interpretation of the data shared by the participant.
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3.7. Ethical Consideration

The study adhered to the ethical requirement of the research from the outset of the study. He was
honest while asking questions to the informants and did not try to influence their responses. As
mentioned in the consent form, the responses were kept confidential and used only for research
purposes. The researcher aims to conduct a concurrent survey of collecting quantitative
responses from 150 teachers and qualitative responses from 15 departmental and subject heads.
The 4 Likert scale questionnaire was designed for teachers, and semi-structured interviews
questionnaire for departmental heads to gain a more in-depth understanding of the approach and
thinking of the school's upper management.

All participants were provided with an informed consent form to participate before undertaking
the survey to which they agreed. The consent form described the purpose of this study and the
potential benefits of the responses submitted by the participants, as their responses will be used
to improve implementation strategy and innovations. The consent form was sent to the heads
privately by email for qualitative data collection, and the interview time was arranged after they

agreed.

The Google survey form link was created and shared electronically with the participants. There is
no question in the survey questionnaire indicating participants' details, affecting their anonymity.
The interviews were held depending on the comfortability of the participants. The researcher
used pseudonyms to maintain the participant's anonymity and data confidentiality during

information analysis and discussion.

The quantitative data collected from the participants (teachers) by Google survey form was
preserved exclusively by the researcher for analysis, and the information gathered from the
interviews is made anonymous to inhibit participation identification and used for depth learning.
Although information saving on a cloud-based system is convenient, data security is a risk.
Therefore, the collected data was saved in password-protected files in a flash drive accessible
only to the researcher. The information generated by the study was acknowledged accordingly, as

promised.
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Chapter 4 - Data Analysis
4.0 Overview of the Chapter

The chapter focuses on the results obtained from the qualitative and quantitative research
instruments, i.e. surveys and interviews. In this chapter, the results were analyzed and interpreted
to find the answers to the research questions. Google forms were employed to collect data from
teachers and analyzed on MS Excel. In addition, semi-structured interview data was collected by

departmental and subject heads and analyzed by thematic analysis.

4.1 Quantitative Findings
4.1.1 Survey questionnaire Analysis

The survey sample size was 150 filled by the same school teachers. The questionnaire has six
sections, including a general introduction, demographic information, concerns related to students,
teachers, management, and others. The findings from the questionnaire are presented in tabular
format with mean and standard deviation as well as bar and pie chart to facilitate visual

understanding.

Demographic information (Questionnaire Appendix 2)

Section 2 Q1

"
Y Y
General Information [Please tick one box for each guestion) cu"nl n[ pammnh

- Feme il
o || e i

Table 4.2- Gender

Table 4.1- Gender
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The demographic information of participants helps to derive the interpretation that out of 150
respondents, a total of 68% were female, whereas the remaining 32% were male. The proportion

shows that the opinion of female teachers influences the survey largely.

Q2
Age
8 reponees AgeRange  EdCount of participants &
[ ] &‘1 25 Less than 25 1
b 25-35 £l
3640 4
@ 50 or above lm-d-ﬁ 49
4550 8
50 or above

Table 4.4 - Age

Table 4.3- Age

The pie chart analysis shows that two age ranges, 35-40 and 40-45, competed for significant
contribution in the survey. The first highest age group is 40-45, that is, a total of 49 teachers
(32.7%) and the second-highest is 32%, which is made up of 48 teachers. Along with the highest,
the third major age group is 25-35, a total of 30 teachers who have participated. Out of the
remaining three age ranges, two share the same number of participants, i.e.,8 and the final one is
less than 25, which is a total of 7 teachers who provided their insight on the subject. With the age
factor, it can be assumed that most of them have already established their educational philosophy,

which informs their teaching and learning practices.
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I T F

Table- 4.5 Education level

The pie chart shows that 58% that is the total of 87 teachers are masters, 36%, i.e. 54 are bachelor,
4.7%, i.e. 7 are doctorate, and the remaining 1.3%, i.e. 2, are high diploma holders. This analysis
helped understand their construct of various domains of the education system and comprehension

levels, which is imperative to survey outcomes.

Q4

Musnbier of yaars working in the current organization

2
4

Table- 4.6 Number of working years

The chart shows that 38.7%, i.e. 58 teachers, have been working in the same setting for 6-10 years.
The second-highest ratio, 22.7%, includes 34 teachers, with the same setting from the last 2 -5
years. Subsequently, 21.3% i.e.32 teachers have 10 -15 years of experience in the same
organization and finally, the rest two categories, less than two years and 15 and above, shares the
same ratio of 8.7%, that is 13 teachers, respectively. This analysis elicited the teachers' fidelity and

perspective of school practices.
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Section 3
RQ1l
Finding for Research question 1: What are the curriculum implementation problems related to

students?

Mean (M) and Standard Deviation (SD) values are calculated for the responses from this section.
The 4-Likert scale (strongly agree, agree, disagree, and strongly agree) shows the number of
responses in the tabular format followed by M and SD values.

The purpose of section 3 from Q1 to Q4 was to analyze teachers view on the curriculum
implementation barriers related to learners' behaviours where Q1 and Q2 talk about learners culture
and prior knowledge, and Q3 and Q4 explore results of insufficient opportunity and disinterest in

attending school daily.

For Q1 and Q2 responses revealed M values of 1.67 and 1.69, with SD 0.93 and 0.98. and for Q3
and Q4, the M value was 1.72 and 1.69 with SD 0.96 and 0.96, respectively.

Section 3 Sample Response Rate | Mean Standard Deviation
Ql 150 100% 1.67 0.93
Q2 150 100% 1.69 0.98
Q3 150 100% 1.72 0.96
Q4 150 100% 1.69 0.96
Table- 4.7 Quantitative response related to students

Section 3" M and SD show teachers agreement for the presented clusters. Teachers substantiate
the opportunity to develop thinking skills more than others among the four constructs. Perhaps this
is the case because this construct acts as an impetus for others. The pedagogical design that initiates
thinking skills and connects to students' culture, interest, and experience is an example of culturally
responsive teaching. For instance, project-based learning, problem-based learning,g and design for
challenges are the few methodologies that stimulate students to post queries, investigate and
resolve the challenges that matter to them, and contribute to meaningful engagement, boosting
daily attendance and holistic development.
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Section 4
RQ2

Section 4 leads to the teachers' opinions on implementation barriers. The M value of Q1 and Q2
were 1.67 and 1.61 and SD 0.99 and 0.95, respectively. Whereas the M score of Q3 and Q4 stood
at 1.69 and 1.70 with SD 1.0 and 1.01. On the other hand, the M value of Q5, Q6 and Q7 were
calculated at 1.79, 1.69 and 1.60, whereas the SD scores were at 0.98, 0.97 and 0.97, respectively.

Section 4 Sample Response Rate | Mean Standard Deviation
Ql 150 100% 1.67 0.99

Q2 150 100% 1.61 0.95

Q3 150 100% 1.69 l

Q4 150 100% 1.70

Q5 150 100% 1.79 0.98

Q6 150 100% 1.69 0.97

Q/ 150 100% 1.60 0.97

Table- 4.2 Quantitative response related to teachers

Teachers' consensus made the traditional teaching and learning the most crucial barrier of the
cluster with the M of 1.79 and SD at 0.98. Researchers have found there are many reasons teachers
are reluctant to implement the curriculum as prescribed, which is one of them. Mandukwini (2016)
connoted that teachers insufficient information about the innovation and implementation,
heedlessness to learn new skills, and complex document structure leads to adherence towards old
practices. Moreover, seasoned teachers perceive that traditional methods they have been using for
a long time to acquire successful results are more conducive than new approaches. Consequently,
it is vital to make them understand the aim of the innovation and how it can facilitate the possession

of contemporary skills.

Teachers collaboration received the second-highest preference with low SD in the cluster. This
shows that teachers would love to collaborate with peers as they know other teachers might have
been confronted with the same problem and not judge them if seeking help. They can share their

experiences and efforts to solve their problem. In addition, the working opportunity for a new
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teacher with experienced teachers would boost their confidence and prevent gaps in curriculum

implementation.

After collaboration, they signify their contribution to the curriculum development process.
Teachers must be engaged from the primary stage of curriculum development till execution. This
gives them a sense of ownership(as discussed in LR section 2.4.3.2) to embrace change more and
put extra effort into implementation (Cobbold, 2017). Having first-hand experience, teachers can

foresee what can go wrong in classrooms and make accommodations to revise implementation.

Subsequently, teachers have highlighted the increased workload, which hampers their efficacy to
effective curriculum implementation. Sometimes a reform challenges the existing policies and
practices and perhaps appear as a barrier in curriculum implementation. Nevertheless, it also adds
to teachers' workload and pressurizes teachers to invest in one policy at the expense of others
(Porter 1998). Therefore, school administration should facilitate teachers to focus on
implementation by solving other issues.

On the other hand, the professional development indicator has scored the second-highest M but
the first highest SD in this cluster. This shows the inconsistency of responses for the construct.
While implementing the curriculum, teachers identify potential challenges, consider the school's
social and political framework, access the curriculum's adaptability, execute pedagogical
knowledge, and develop professionally to support learners and facilitate learning (McLachlan,
2018). The better her insight, the more effective implementation will become (McLanchlan, 2018).
Besides, teachers continuous professional development programs imbibe them with the skills and
knowledge to enact a reformed curriculum. However, as discussed above, the heavy workload
probably hampers teachers' motivation and wish to participate in a professional development

programme and learn the easy tactics of practical implementation.

Also, the construct incapability of comprehending the curriculum stood at the second-highest SD
of the cluster. This shows the inconsistency of responses for the construct. A teacher must have a
substantial understanding of the curriculum to interpret and translate it to their students. While
underlining the role of teachers in the curriculum (Fullan, 2015) asserted that they are the key
managers of curriculum reform. In the absence of their appropriate knowledge and skill, reform
can not be surfaced. And their resistance to adopting a modified curriculum would hamper swift
implementation. Their ability to understand their learners through daily interaction validate their

feedback in curriculum development and modification.
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Section 5

RQ3

Section 5 questions aimed to determine the intensity of suggested factors related to management

in curriculum implementation. In this section, the results of Q1, Q2, Q3 and Q4 revealed the M
value at 1.77, 1.60, 1.73, 1.63 and SD value at 0.98, 0.88, 0.97, 0.91. On the other hand, the data
obtained from Q5, Q6, Q7 and Q8 indicates the M value at 1.64, 1.65, 1.73 and 1.76, and SD
scores at 0.92, 0.93, 0.93, 0.94, respectively.

Section 5 Sample Response Rate | Mean Standard Deviation
Ql 150 100% 1.77 0.98
Q2 150 100% 1.60 0.88
Q3 150 100% 1.73 0.97
Q4 150 100% 1.63 0.91
Q5 150 100% 1.64 0.92
Q6 150 100% 1.65 0.93
Q7 150 100% 1.73 0.93
Qs 150 100% 1.76 0.94

Table- 4.9 Quantitative response related to management

Teachers responses show that the difference in the written and implemented curriculum is the most

significant factor in curriculum implementation of this cluster. Successful implementation is

similar in prescribed and applied classroom curricula (Pak, 2020). However, there is usually a

difference between what is planned and what is implemented in classrooms. When a curriculum is

designed, the specialist writes about the different concepts and delivery approaches but has no

control over its interpretation by the implementer. Therefore the written document can be

implemented discretely by various teachers and implementers. As a result, curriculum goals are

not fully achieved, or only certain concepts of the planned curricula would be delivered to the

learners. In addition, there are many other factors, such as school culture and physical environment,
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inexperienced teachers, and learners' discrete backgrounds, which hinders curriculum

implementation as planned.

High teacher turnover is the second-highest indicator teachers prefer, with the M at 1.76 and a low
SD of 0.94. Researches also prove that high teacher turnover rates in schools negatively impact
best practices and delay student achievement goals (Kisa and Correnti, 2015). Hence, it shows the
participants strongly believe that teachers replacement or scarcity of teachers have a significant
effect on curriculum implementation. It deteriorates students’ learning behaviour and quality
resources essential for successful implementation. In addition, it resulted in the placement of
inexperienced and less effective teachers, resulting in financial loss in hiring and training teachers.
Schools can reduce teacher turnover rates by maintaining good mentor relationships and providing

professional development opportunities and coaching support.

Teachers have gauged the indicator ‘communication structure’ as a critical issue, with the third-
highest M at 1.73 and low SD at 0.93. Bordia (2003) suggested that giving authentic information
on time would lead to transparency and adaptable behaviour to the change process. Perhaps
teachers are unsure about their new responsibilities and expectations, and students might be
sceptical about adopting a new curriculum and pedagogy of learning. Therefore, effective

communication is paramount to underpin the reform and achieve its goals and objectives.

With the cluster's fourth-highest M and low SD, the result proves that the availability of resources
is the most vital impediment of curriculum implementation associated with the barriers of other
factors. Explicitly, the availability of resources informs teachers about the sustainability and
significance of innovation (Viennet and Pont, 2017). Moreover, if resources are not arranged for
long tenure and kept for temporary usage, teachers would most likely perceive reform as a

temporary event and lose interest in renewing contents and practices.

Time limitations and unrealistic are other barriers rated nearly close by teachers. They find it
challenging to teach a range of concepts in a limited period. The notion that validates teachers
attribute based on curriculum completion hampers the holistic development of learners like high-
order thinking, problem-solving, rational interpretation and connected learning (Vasconcelos,
2015). Therefore, curriculum designers should develop a realistic approach instead of an overly

optimistic perspective.
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Finally, ‘the knowledge of high-level management’ received the lowest SD, which shows highest
consistency in teachers responses. Well-developed documents result from designers awareness and
prudence, offer clear insight into the reformed curriculum, make evolution easier and allow
educators to concentrate on learners progress instead of focusing on uncertainty that perhaps
appear due to the reform (Oates, 2014). Almost all teachers think that the knowledge of their
leaders about curriculum is a significant factor that may positively or negatively affect classroom
implementation (LR 2.4.3).

Section 6

The results of section 6 determine the other factors that may contribute to the implementation
barriers in teachers' lens. The data of Q1 Q2, and Q3 concluded the M value at 1.45, 1.48 and 1.78,
whereas the SD scores at 0.86, 0.87 and 1.01. The other results obtained from Q4 and QS5 produced
the M at 1.62 and 1.66 with SD at 0.9 and 0.9, respectively.

Section 6 Sample Response Rate | Mean Standard Deviation
Q1 150 100% 1.78 1.01

Q2 150 100% 1.62 0.9

Q3 150 100% 1.66 0.9

Table-4.10 Quantitative response related to other factors

The results present a mixed view on the construct of virtual learning. The clusters' highest Mea at
1.78 shows that teachers favour the use of technology; however, at the same time, the highest SD
shows the inconsistency in the responses. This might be because teachers are insufficiently skilful
at using the ICT in their practices despite being willing to use the technology. The same concern
is raised by (Trucano,2016), who stated that the significance of technology surfaced on majorly
two factors; 1) ICT structure that supports equal access among students and 2) teachers prudence

to use ICT resources.

Teachers have shown high consent with consistent responses for child-centred curriculum surfaced

on the ideology of skill development and hands-on activities. This might be because a child-centred

47




curriculum promotes independent imagining and articulating instead of spoon-feeding
methodologies. Furthermore, hands-on activities stimulate the healthy development of high order
thinking skills and retention ability. In addition, a child-centred curriculum endorses group
activities, collaboration and a play way method to develop self-control and healthy relation with

others. As a result, learners enjoy their learning and constantly advance to achieve the objectives.

4.2 Qualitative Findings
4.2.1 Thematic Analysis

For qualitative data collection, interviews were conducted with departmental and subject heads.
The data obtained was transcripted and analyzed thematically. The following discussion presents
the findings from the data collected in order to answer the research questions. The sequence of
interview questions is attached in (Appendix 4); however, research questions categorize them in
the finding section. All of the responses from the interview participants were meticulously read

coded and then categorized into themes and sub-themes.

Codes Sub-themes Themes

From Interview Q 1,2,6 and 7

better learning experience *Students' voice and choice
Holistic development
student involvement

student collaboration and
independent work

student teacher bonding

intrinsically motivated

instruction and assessment

ongoing assessments *Students' friendly assessment

conducive environment well-being
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child-centred and skill-based

thinking and problem-solving
skills

Skill-based is a more engaging
exam based creates pressure

Play way method

*Research-based curriculum
(Skill-based)

Table 4.11- Code and themes generated from Interview Q 1,2,6 and 7

Codes
From Interview Q 4,5 and 9

Sub-themes

Themes

understand students' needs
curriculum understanding
ownership of the reform
responsibility, risks, and
sacrifice

build meaningful
relationships

open communication
exchange of best practices
boost confidence

improve the work
environment

training for virtual teaching
and learning

New skill adaption
Updated with latest trends
Continuous learning

teacher shortages
inequitable distribution
teachers struggle to adapt to
and implement the
curriculum

high turnover hampers the
learning process.

Teacher involvement in
curriculum development

*Teacher collaboration

*Significance of professional
development

*Appraisal and motivation

Teachers' Well-being
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Table 4.12- Code and themes generated from Interview Q 4, Q5 and Q9

Codes
From Interview Q 3,8 and 10

Sub-themes

Themes

flexibility and self—control
visualize and understand
concepts

compete with the existing
trend

deep knowledge of academic
standards

good infrastructure

quality resources

policies and finance

Open effective
communication platform
360-degree interaction
convincing teachers to
implement a reformed
curriculum

balance in work distribution
explicit instruction

Curricular related resources
Learners' friendly resources
Resource bank on time

comparing attainment and
progress

observing and evaluating a
teacher's lesson

tracking student’s
achievements and gaps in
learning

*Technology integration

*School structure and
readiness

*Communication strategy

*Work allotment

*Quality and availability of
resources

*Teachers' fidelity

Management
Responsibilities
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teachers' insufficient
knowledge
non-supportive attitude

Table 4.13- Code and themes generated from Interview Q 3, Q8 and Q10

The data obtained from the qualitative interview was carefully read, analyzed and findings are
presented in the following section. The interview questions were divided into themes to answer
the research questions. As reflected in table:4.11 4.12 and 4.13, the identified themes are
discussed below. Each is supported by direct quotes gathered from interviews and the relevant
literature. Besides, the responses featured in the section are selected on a random basis. The
researcher has tried to cover all the views expressed by the participant, and other common view
responses are added in Appendix 6.

Interview: Q1, Q2, Q6 and Q7 and related to RQ 1
Theme: Curriculum and Students Well-being

Student Involvement

All participants agreed to the idea of student involvement in planning. They think that students
will take responsibility for their learning if they choose what and how to learn. A few stated that:

“Learners participation in planning activities. age-appropriate activities and learners freedom to choose the activities”

“Incorporate student voice and choice. Differentiation Use active learning strategies such as brainstorming, collaboration,

journaling ete. Student-led teaching Connecting |earning to the real world. Create a constructivist learning environment

“Sharing clear objectives. effective planning and involvement of learners in deriving delivery tactics.”

One participant has highlighted one of the reasons for encouraging student involvement in

planning. He stated that:
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'Dur learners are from different backgrounds, so their involvement would be beneficial to understand their preference based on their

culture and prior knowledge.”

As discussed in (LR.2.3), Madhukwini (2016) supports the idea. He suggested that the
curriculum complying with social, cultural, local conditions and prior knowledge is more likely
to be accepted. This might be because learners can relate things with their surroundings and daily

events.

One participant heightened the consequences of not allowing students in planning activities.

He said:
“Not only does the child affect you trying to teach a lesson and maintain contral, but they also disrupt the productivity of the class

as a whole. Children who display challenging behaviour don't usually do so ‘just because they want to'. All behaviour is a form of

communication.”

According to the participant, students show challenging behaviour because of their disinterest
in learning. Therefore, involving them in planning activities could be a remedy to improve

their behaviour.

Participants also emphasised students’ well-being. When student choice and voice are heard,
they feel motivated and encouraged to come to school daily. It is also elicited that students
should be treated equally, and focus must be given to those less able who are struggling due to
some deficiencies. The construct is aligned with Njogu,2012 who advocated the need of all

learners, including those with disabilities (LR 2.3)

“Learners are at the centre of curriculum implementation. Their behaviour impacts the implementation of the curriculum. Thus,
student wellbeing should be at the heart of teaching and learning. Efforts should be made to ensure students are intrinsically
motivated to learn by incorporating student voice and choice in learning. Additionally. teachers must hold high expectations of all
learners and challenge them as per their ability. Teaching should be differentiated to ensure all students learn. The teachers should
employ various technigues such as pace. content, resources, scaffolding, etc. Positive reinforcement must be used to boost

student motivation and morale further. The focus should be in praising effort and not intelligence.”
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Most leaders think that students are the centre point of the education system, and implementation
will be effective when they are contented. Further, they believe that students' involvement in daily
planning is the best way to secure their participation. They would take responsibility for their
learning only when they feel connected. The thought is supported by Konings (2010) (discussed
LR 2.8), who stated that implementation would suffer if learners were not provided with the
opportunity to convey their perception and inform instructional strategy. Therefore, if the goal is

to improve curriculum implementation, the student should be engaged in daily lesson production.

Research/skill-based Learning

The school is going through significant reform. During the interview, participants have said
that the school is trying to integrate skill-based learning in the system but still following the
evaluation principles of exam-based learning. As it is elicited from the responses below,
exam-based learning is creating pressure on students and teachers, due to which they are not
able to execute all the activities planned as a result of reform, and students are under pressure
to perform better despite the change.

"A curriculum that focuses on skill-based development prepares our young learners to face the real world confidently and
effectively. Having 2 continuous skill-based approach. rather than only an exam-based approach. automatically aligns every child's
knowledge. A child's performance on an examination day is not an accurate way of evaluating the effectiveness of your curriculum”

A skill-based curriculum is more conducive to implementation as learning is not all about passing examinations but a holistic
educational experience that imparts desired knowledge. values. attitudes and practical skills. It places the ownership of [earning in
the hands of students and helps them restrict the big gap of understanding."

"Skill-based. hands-on learning is certainly a more effective teaching technigue as compared to the exam-oriented curriculum.
Hands-on learning is a form of education in which children learn by daing: thereby. it engages students actively. Exam-oriented |
curriculum usually leads to the traditional way of a method that is lecturing. Instead of listening to a lecture. students engage with
the subject matter to solve a problem or create something. Thus. it leads to increased retention, it hones students' higher order
thinking skills and enjoys more while learning. On the other hand. a knowledge based curriculum is a more traditional approach to
teaching and learning. Students are passive learners listening to lectures, with almost no technology integration. Since the focus is
more on high academic achievement in exams and not on developing 2Ist-century skills. students don't enjoy this form of learning
and concept clarity is also not deep”

"| believe skill-based is more conducive because the exam-oriented curriculum is simply transferring basic information .that time.
students will [earn and soon forget the concepts.”

Most of the participants have emphasised skill-based learning as it fosters learners' critical
thinking, problem-solving, and high-order thinking skills. Spriner (2017) also supported the
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thought and stated that research-based education promotes analyzing, synthesizing, evaluating,
and fostering students knowledge application.

“| think in a way both are important but skill based is preferred widely. Students learn and change their attitude based on what and
how they have perceived it. Skill-based is useful to retain the information and exam based is meaningful to assess the learners
level of understanding”

"Skill based curriculum is more conducive but everyone do not understand the importance. Parents have |earnt through traditional
method s they feel the same is good for their children also. They do not want to pay extra money which school charges for
resources for skill based learning”

In my opinion, both should be part of the curriculum. Skill-based skills enhance the practical aspect and exam-based tests to
determine whether the concept is clear.

«Skill based curriculum is a more engaging way to learn. It can lead to increased retention. It can offer practice in problem-solving
and critical thinking. Whereas the exam-oriented education mode provides a fair environment and equal opportunity for students
from different families with distinct backgrounds. evaluating the education results among various areas (e.g. rural and urban
areas) | feasible.

A few participants think that both are equally important for the holistic development of children.
However, they also shared that their parent community do not understand the value of a skill-
based curriculum, which affects the effective implementation of reform. As per (Luca 1994), the
examination system may be a lever or an obstacle for curriculum implementation. It depends upon
the stakeholders how efficiently they perceive and pursue it. Moreover, schools have to influence
curriculum reforms positively. It entails several conditions that have to be met. Such as 1) Teachers
must be motivated and not unreasonably overburdened. 2) Confirming the uptake of new subject
content within an existing curriculum structure. 3) Ensuring assimilation of new teaching
methodologies 4)Acknowledging particular skill or knowledge by elevating the status of the
previously non-examined subject, perhaps non-academic. 4) Providing constructive feedback on
individual and group learners' attainment and raising standards. 5) The bodies responsible for
curriculum and examination are linear and could not hinder innovation. If these conditions are met,

then an exam-oriented curriculum would benefit implementation.
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Student Assessment

During the interview, all participants favoured having learners friendly assessment strategy. They
think that if students are demoralised and not interested in learning, it adversely affects the

curriculum implementation. As one participant stated that

“Curriculum implementation revolves around learners. When the students lack interest or have low morale. there is a detrimental
effect on their overall learning. Frequent absenteeism and lack of interest will disrupt their learning, leading to poor performance
and understanding of concepts. This very often might impede the curriculum implementation as teachers will have to ensure all her

learners are at par and will have to keep moditying her lessons. thereby leading to frequent changes in her transaction.”

“I think a well-designed assessment and evaluation strategy that enables students to score better will motivate them to adopt the new

curriculum.”

To ensure that the learner is participating. | can plan initial and ongoing assessments that will help to identify their strengths and

weaknesses in order to plan individualized plans to further help in supporting their learning process

Fullan (2011) reinforced the idea of skill-based learning and asserted that reform would be more
susceptible to implement and adopt if the subject content is creatively presented to the learners
with the intention of better learning and high scores. Also, Bennie and Newstead, 1999) advocated
that the standard of the curriculum must be aligned with society's expectations of society.
Therefore, a skill-based curriculum that includes the need of all types of learners and a well-

designed assessment strategy will make reform implementation more susceptible.

Interview question: Q4, Q5 and Q9 related to RQ2

Theme: Teachers Well-being

Teacher Involvement in Curriculum Development
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“Teachers are central to any curriculum development effort. Better teachers support better learning because they are most

knowledgeable about the practice of teaching and are responsible for introducing the curriculum in the classroom”

“Curriculum is content, but when contextualized, it comes alive for students. The role of teachers in the curriculum process is to
help students develop an engaged relationship with the content. Active learning will increase the focus and retention of the
curriculum. resulting in an exciting [earning environment. Teachers build lessons that include simulations. experiments. case studies

and activities to deliver curriculum.”

“Teachers reflect on a day-to-day basis. Their reflections help them in planning and making recommendations. Thus. invelving

teachers in the initial stage will bring better suggestions for curriculum development.”

"Teachers' contribution is paramount in curriculum implementation. Their willingness to translate reformed curriculum is essential. It

promotes the sense of responsibility, risks and sacrifice for self-made change”

All participants have echoed the significance of teacher involvement in curriculum development.
From the above responses, it is apparent that teacher involvement in curriculum planning is
considered a key success factor in the school. As per (Karner and Krull, 2016), the feeling of
ownership shapes their attitude towards the change. It provides a sense of satisfaction and
stimulates teachers to spend time and effort to fulfil the cause of the innovation. On the other hand,
several studies confronted that teachers are unlikely to perform better if they are not confident

about their ability and would leave the task they perceived beyond their ability. (Conner,1993).

“Teachers are the key players. Without them. whatever you plan. implementation will never be in good shape. However, | think they

must be provided with proper training before their invalvement.”

“Teachers are the ones who implement the curriculum's content in classrooms and assess student learning. So. their involvement in
curriculum development is important to understand the needs of students at a particular level and align the content in the curriculum

as per the inputs of teachers. In order to get effective suggestions. | believe that teachers must be trained in this area.”

However, the above responses show that a few believe that teachers possess more expertise at a
functional level and might prove ineffective in curriculum planning. They highlighted the need for
professional development for teachers to develop and implement reform curricula prudently.
James, 1986 supported the thought (LR2.8.2) and asserted that for teachers, the extent of
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ownership is restricted to their knowledge level, i.e. understanding of students behaviour, ability,
interests, and need of relevant resources that can make reform impressive. On the other hand, Park
(2008) suggested that if the teacher lacks in understanding the curriculum from its inception, it
may affect implementation. Therefore, participants' idea of professional development would be a

* Teacher collaboration has been a common element of middle grades initiatives for years, typically one or more of these three

organizational models: common planning time. professional learning communities. and critical friend's groups.”

“When teachers wark in teams, it allows them to build meaningful relationships with their colleagues and it gives them the sense of
being a part of something bigger. This sense of belonging can positively affect school culture. directly affecting student learning.

Increased time and efficiency.”

“Working in partnership is a healthy process. But more importantly, there should be open communication and understanding between

them. Only then the collaboration will be effective in planning for curriculum implementations.”

In the process of curriculum implementation, when teachers come together to share information. resources, ideas. and expertise,
learning becomes more accessible and effective for students. In addition. when they communicate and share ideas. they also share
an enlarged repertoire of instructional strategies that encourage creative instruction. This will in turn help in better student

achievement.
remedy to overcome the barrier.

The above responses show a high ratio of an agreement to the construct. Teachers know their
students better than others involved in the curriculum process. The idea concurs with Doll
(1992) findings ( LR 2.8.2). She stated that teachers are the founding members of curriculum
development, and their role comprises developing, implementing, and evaluating the
curriculum. Hence they collaborate and work in groups. Also, while the state often dictates the
skills covered by the curriculum, a teacher can provide insight into the types of materials,
activities and specific skills that need to be included. It is apparent from the responses that they

all think the efficacy of the teacher is multiplied manifold when they collaborate. Further, the

"Collaboration among teachers for positive outcomes in curriculum implementation is a must. When teachers work together, they
form meaningful professional and personal relationships. Teachers often draw support from each other and can delegate tasks that
allow each teacher to feel effective. Teachers can share what worked well for them. leading to the exchange of best practices.

Collaboration between teachers contributes to school improvement and student succefs”
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above response highlighted the importance of a healthy working culture that enables teachers

to learn from each other experiences.

Significance of Professional Development

"I believe that skill-based curriculums are good. but we need the training to implement them properly. And also. good quality

resources are needed so that teacher will put their time and energy in effective implementation rather arranging for resources”

“Teachers are pillars for implementation. so their involvement in curriculum development is vital. But most of them have confined

knowledge however, by providing professional development sessions. their efficacy can be improved”
“Management must provide our teachers with professional development courses to increase their efficacy.”

“CPD sessions and professional development of the existing and new teachers can be highly effective to ensure optimal curriculum

delivery”

All the participants have underlined the need for professional development for their teachers (LR
2.4.2). During the interview, they indicated that the teaching knowledge is inappropriate to transfer
the reform into classrooms. Studies of several countries show that their schools have well-
developed policies that underpin the teaching profession as an influential and successful career
(Darling, Hammond,2017). Additionally, in his study, Batra (2005) stated that most teachers are
not skilful as per the new curriculum framework (2005) directives. NCF philosophy underpins the
ideology of connecting with life outside the textbook and signifies skill-based learning over rote
memorization. Therefore schools must redesign their policies to enable teachers with sufficient

skills to implement curricula for improved outcomes.

Appraisal and Motivation

“Research shows again and again that teachers are the single most important factor in student achievement. Teachers need
encouragement. appraisal through mentor relationships. professional development opportunities. and coaching support. These
resources allow educators to continue with the school for a long time and develop the skills required to teach students from diverse

backgrounds.”
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Yes. it has a profound impact on curriculum implementation. However. implementation cannot be successful unless learners and teachers

both are happy. Management must have concrete policies that facilitate teachers’ well-being.

Teachers' high turnover hampers students’ learning process. and when students are not happy and satisfied. implementation can never
be successful. The only potent remedy that | could think of is teachers well-being which can be catered to by recognising their work and

constant motivation.

Teacher turnover affects the implementation negatively. It is the responsibility of lzaders and managers to keep teachers motivated by

appraisals and provide them with CPDs to cater for their well-being.

During the interview, participants indicated that the school management is going through a tough
time as they find it difficult to retain teachers due to the changes in imparting pedagogies. The
above responses show that teachers are resigning due to the lack of training and motivation to
implement the reform curriculum. In this context, Stoll (2006) suggested that leaders are critical
agents in communicating and encouraging teachers (LR 2.1.6) to connect to their job and enact a
reformed curriculum. Therefore, management must identify the origin of the problem and develop

a culture that stimulates teachers’ well-being.

Interview question: Q3, Q8, Q10 related to RQ3

Theme: Management responsibilities
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Technology Integration

“Technology integration enhances the teaching learning process. [t makes learning deep. engaging. more meaningful and fun for
students. It also promotes collaboration among students and hones their digital literacy. a skill essential for students’ careers. It is

an indispensable part of teaching in the 2lst century”

“Unlike befare. nowadays, learners do not want to use merely textbooks to gain knowledge. Therefore. they are more attracted to virtual

learning: our teachers should be skilful at integrating virtual elements in their lesson plans.”

ur o '

with the curriculum it can lead to high order thinking, analysis and problem solving which further deepens the learning of students.”

“Since the world has entered a digital age. Integration of technology has become eminent in education. It provides scope for
differentiation. allows learners to learn at their own pace and serves as a wonderful platform for assessing and reviewing their

' n
learning

All the participants have listed the significance of technology integration in their teaching and
learning practices. Most of them think that the use of technology mitigates the problem of acquiring
the cognitive and non-cognitive skills of learners. However, few have also shown concern about
teachers' knowledge of using technology in classrooms. A similar kind of concern was exhibited
by Trucani (2016), who stated that the significance of technology surfaced on majorly two factors;
1) ICT structure that supports equal access among students and 2) teachers prudence to use ICT

resources.

School Structure and Readiness

“For an organization to succeed in planning the. management support is essential. The better the support in providing
infrastructure, resources, professional training. etc.. the more effective and beneficial to the organization, teachers. and

students.”

“The school management plays a crucial role in effective curriculum implementation. It ensures the provision of a coherent.
flexible. broad and balanced curriculum that is in line with the aims of education. Review school plans and budgets to see if they
align with the overall education goals and school policies and make appropriate adjustments when necessary. Above all will

promote education for the school's students and lead the school to strive for excellence and continuous improvement.”

“The participation of management is crucial to the curriculum implementation because they are the once who make policies.

arrange for finance. resource etc.”
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From the responses provided by the participants, it can be elicited that in their view, support
structure and school readiness are an integral part of the process of reform implementation.
Participants have shared their views on the role of higher management to facilitate curriculum
implementation. They primarily discussed school structure and readiness and substantiated the
curriculum document and resources. The curriculum should be transparent and flexible for
teachers. A pilot study must be executed to check the feasibility of the implementation. They
asserted that no effective implementation could occur without management's concrete support. The
idea concurs with Lumadi (2014) view that some schools prepare teachers and textbooks and

inform families; however, it can’t be implemented successfully unless the school is fully ready.

Communication Strategy
“High-level management support is an underlying and vital factor to govern an effective and applicable curriculum that can deliver
a holistic [earning objective”

“School relies on management to provide them with proper instruction on time about change. By having open communication with

the implementors. management can reduce the uncertainty aids curriculum implementation.”

“High-level management plays a crucial role in delivering information to operational staff. Leaders can create a conducive environment

for teachers and other staff members by adopting open door policy and timely communication.”.

Higher management must understand the value of providing information on time. By doing so they can allow other workers to plan

things accordingly.

“People are the most important aid along with a process and policy. Open effective communication platform and 360-degree

interaction is a tool to ensure it"

“Leaders should create transparent and open communication so check the fidelity of teachers.”

During the interview, various constructs were discussed, out of which participants have given
extra weightage to the communication structure of school. For example, they indicated that
higher management has a habit of not providing information on time. Participants substantiate

the clear communication channel between the levels of management and staff. Also, Reinmann-
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Rothmeier ( 1999) suggested that system reform usually aims to change the decisions; hence,
implementers must be informed about all the phases of reform to achieve new goals.
Additionally, respondents believe that educators can perform better and be more organised if the
information is given on time. As cited in previous responses, teachers need to be a part of

decision making; therefore, the issue must be discussed before making a final decision.

Quality and Availability of Resources

“| prefer skill-based curriculum which school is trying to implement but with limited resources. We need proper training and enough

resources for proper implementation”

“High level management plays an important role. They can provide feedback about the class. Resources required can be issued by

their approval. Positive environment in the schoal”

"High level of management support may benefit effective curriculum implementation by choosing the right materials by having deep
knowledge of academic standards, the instructional shifts, and research about instruction, as well as a clear understanding of how

different sets of materials will or won't meet the unique needs of students in a particular district.”

"Management has a crucial role to play in curriculum implementation. Management is respansible for policymaking. arranging finance.
providing relevant good resources. manitoring. evaluating learners’ achievements, and distributing teachers™ wark. Without all

successful implementation is not possible.”

All participants have highlighted the role of higher management in curriculum implementation.
Along with other factors, the quality and availability of resources are incredibly potent. During
the discussion, they talked about the knowledge level of management to implement the reform.
Also, researches prove that people perceive reform based on the intensity of management to
implement it. If management does not provide resources on time, perhaps it will be considered
a temporary change, and teachers will not take it seriously. Unfortunately, it will affect the
quality of curriculum implementation. Learners need a good education, and it’s the responsibility
of schools to provide it. Relevant and quality resources, knowledgeable and trained teachers, and
a robust financial structure are potent for reform execution. Therefore, measures must be put in

place if the target is to achieve the educational goal.
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Work Allotment

The high-level management team is responsible for maintaining transparency in their system by maintaining balance in work distribution

and clear instruction that facilitates curriculum implementation.

The participant has linked the problem of teacher turnover with improper work allotment. He
stated that:

“Orienting and training of teachers takes time and effort, and if there is a high teacher turnover. it proves that curriculum is not
being effectively implemented as teachers are still under training and observation, whereas if your teacher turnover is less. it shows
the wellbeing of a teacher in a school and consistent development of curriculum will take place. Management must work on teacher

retention by proper work allotment and policies for teacher well-being.”

"It also shows that teachers are unhappy. With unhappy staff management can not expect good results.”

The above responses show that improper work allotment may be one of the reasons for high
teacher turnover in the school. In addition, participants think that teacher turnover substantially
impacts student achievement, affecting curriculum implementation. Also, teachers need
motivation and appraisal for their work. It will facilitate teachers well-being and result in long term
retention. Stoll (2006) opined that leaders are critical agents in communicating and encouraging
teachers to connect to their job and enact a reformed curriculum. Few heads shared that when
teachers are not unwilling and discouraged to adopt the innovation, they tend to resign from the
school. In that case, it’s the responsibility of high management to identify the reason for not

embracing the new tactics of reformed curricula and support teachers to adapt to the new situation.

As discussed in (LR 2.8.3), Doll (1992) opined that teachers are responsible from early-stage
curriculum development until its implementation and evaluation. Therefore, teachers must be
released from their classroom duties to prepare and gather resources. It is also cited earlier that
teachers are less interested in enrolling on professional development courses because of the

heavy workload. Hence management should work in line to facilitate teachers.
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Teachers’ Fidelity

“By recruiting qualified. skilled teachers and further enhance their efficacy by providing professional development sessions

management can support curriculum implementation.”

“Her educational background and study [evel can anticipate teacher fidelity. Usually. fewer professional teachers are lacking in planning

and implementation. Management should organize professional development courses for such teachers.”

“Teacher's insufficient knowledge and non-supportive attitude effects curriculum change. Continuous observation, weekly meetings and

professional development support can help to face such challenges”

The above responses indicate the importance of teacher education while recruiting. The
selection criteria of teachers entail the vision of curriculum reform so that teachers can easily

accept the reform and have competent knowledge to implement in classrooms (OECD 2019)

“By routinely observing and evaluating a teacher's lesson transaction to identify areas of need and weakness and to create an
individual plan for that teacher to improve in those areas. By providing constructive feedback to the teacher and review her [essons
periodically to see progress. Provide buddy support for new and struggling teachers. Arrange for meaningful professional
development workshaps. Supply adequate resources for the teachers to effectively transact. Be approachable and establish ongoing

and open communication. Allow teachers to put forward their views and opinion.”

“Curricular fidelity of teacher is directly linked to the success ratio of learners. Therefore, teachers’ fidelity can be checked by

keeping track of students’ achievements and learning gaps.”

“Before monitoring fidelity. | would prefer to listen to their problems and try to solve them. In this way they get encouraged and
motivated to implement curriculum honestly. Then with help of observations and one to one discussion on their challenges and

achievements their fidelity can be traced.”

The above response elevates the importance of clear and constant communication to
understand teachers' problems (if reform is not implemented correctly). Teachers are a
constant factor in the education system and thus have a key role in reform implementation. If

they are not willing to adapt to the change, nothing will happen. Indeed, every change will have
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some new elements which are unknown to the teacher and entails extra time and training to

implement it.

Additionally, teachers’ decree to implement the innovation in the classroom as proposed or follow

their own beliefs is crucial as it has consequences associated with students learning (Firestone,

2010). Participants have suggested many ways to keep account of teachers' fidelity. One of the

ways to monitor teachers fidelity is to check the alignment of teaching practices with the reformed

evaluation and assessment guidelines. Curriculum reform aims to change what learners should

learn and how educators should deliver it. The process entails the review and upgrading of agencies

in accordance with the updated evaluation and assessment guidelines to bring holistic reform to

the curriculum.

4.3 MM Join Visual Analysis (Table 4.14)
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be effective. | think we
should engage students
while planning lesson
plans to take
responsibility for their
learning.

* | think a well-designed
assessment and
evaluation strategy that
enables students to score
better will motivate them
to adapt to the new
curriculum.

effective
curriculum
implementation.

Q2 What
are the
barriers
related to
Teachers?

Construct Mean | Standard
Deviation

Teacher 1.67 0.99

contribution

Motivationand | 1.61 0.95

self-confidence

Incapability of | 1.69 1.0

comprehending

the curriculum

Professional 1.70 1.01

Development

Traditional 1.79 0.98

teaching

methods

Collaboration 1.69 0.97

among

teachers

Increased 1.60 0.97

workload

High teacher 1.76 0.94

turnover

Interview Q4, 5
and 9

Teachers’ well-
being

*Teacher
involvement in
curriculum
development

*Teacher
collaboration

*Significance of
professional
development

*Appraisal and
motivation

* Curriculum is content,
but it comes alive for
students when
contextualised. The role
of teachers in the
curriculum process is to
help students develop
an engaged relationship
with the content. Active
learning will increase
the focus and retention
of the curriculum,
resulting in an exciting
learning environment.

* When teachers work
in teams, it allows them
to build meaningful
relationships with their
colleagues, and it gives
them the sense of being
a part of something
bigger. This sense of
belonging can
positively affect school
culture, which of course
can directly affect
student learning—
increased time and
efficiency.

* Teacher's insufficient
knowledge and non-
supportive attitude
effects curriculum
change.

* Teacher turnover
affects the

The responses
from teachers
and heads
converged for
most of the
constructs
except a few.
The survey
results indicate
a high
inconsistency in
teachers'
comprehension
of the
curriculum and
professional
development
constructs. In
contrast,
interviewees
have mentioned
the significance
of teacher’s
knowledge and
qualification
and the need for
professional
development. It
is interpreted
that this
divergence may
lead to the
delay of
effective
curriculum
implementation.
Therefore,
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implementation
negatively. Therefore, it
is the responsibility of
leaders and managers to
keep teachers motivated
by appraisals and
provide them with CPDs
to cater for their well-
being.

* For effective
curriculum
implementation, school
support and highly
trained teachers are the
essential elements.

*Qrienting and training
of teachers take time and
effort, and if there is a
high teacher turnover, it
proves that curriculum
is not being effectively
implemented as teachers
are still under training
and observation,
whereas if your teacher
turnover is less, it shows
the wellbeing of a
teacher in a school and
consistent development
of curriculum will take
place. Management
must work on teacher
retention by proper work
allotment and policies
for teacher well-being.”

teachers should
understand the
importance of
curriculum
knowledge and
professional
development,
and the school
must provide
them with
opportunities to
balance the
performance.

Q3 What
are the
barriers
related to
Teachers?

Construct Mean | Standard
Deviation

Difference in 1.77 0.98

written and

implemented

curriculum

Knowledge of | 1.60 | 0.88

management

Quality 1.73 ]0.97

textbook and

Curriculum

resources

Lack of 1.63 0.91

realistic

approach

Lack of time 1.64 0.92

Interview Q3, 8
and 10

Management
responsibilities

*Technology
integration

*School structure
and readiness

*Communication
strategy

*Work allotment

* Use of technology in
curriculum
implementation can
improve various skills
in children. If
technology is integrated
in an effective way with
the curriculum, it can
lead to high order
thinking, analysis and
problem solving, which
further deepens
students' learning.

* Technology has
provided learners with a
vast horizon of

Data collected
from
guantitative and
qualitative
sources are
converging.
Specifically,
teachers have
shown
collective
agreement with
less deviation
for the
knowledge of
management to
work on the
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Availability of | 1.65 | 0.93
resources

School 1.73 0.93
communication

structure

Virtual 1.78 1.01

environment

*Quality and
availability of
resources

*Teachers fidelity

knowledge; therefore,
technology integration is
a must. However, our
teachers must be trained
enough to guide students
to use technology
meaningfully.

implementation
process. At the
same time
during
interview while
talking on
various
contructs
interview
participants
have also
reinforced the
responsibilities
of the managers
for seamless
execution. As a
result, both
teachers and
heads share the
same opinion
regarding the
barriers related
to management.
It is interpreted
that both groups
feel
management
should work on
their strategies
and
simultaneously
enhance their
knowledge
towards the
gaps mentioned
in the study to
facilitate
performance.
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Chapter 5 - Conclusion

5.0 Overview of the Chapter

This chapter presents a detailed discussion on qualitative and quantitative findings from survey

and interview tools. Further, it informs about the study's implication, limitation, and conclusion.
5.1 Summary

Findings from this study offer quantifiable evidence and a broader perspective on eliminating
barriers and incorporating best practices for effective implementation. It suggests that all three
factors, student, teachers, and management, are equally crucial for the success of the execution.
Firstly, to have a high student achievement ratio, management should work on their policy to
engage learners effectively. Secondly, teachers and management must involve in meaningful
training to overcome barriers. Finally, management must work on equal work distribution of
teachers to regulate the high teacher turnover ratio and provide information to other stakeholders

and involve them in the decision-making process.

5.2 Key Findings

The research findings help rule out the problems and integrate improved strategies to enhance
curriculum implementation. The results are derived from the discussion with departmental heads
and the insight obtained from the teachers' survey questionnaire. Both think that students are the
centre point of the education system, and implementation will be effective when they are
contented. Further, they believe that students' involvement in daily planning is the best way to
secure their participation. They would take responsibility for their learning only when they feel
connected. The thought is supported by Konings (2010) (discussed in 2.4.3.1), who stated that
implementation would suffer if learners were not provided with the opportunity to convey their
perception and inform instructional strategy. Therefore, if the goal is to improve curriculum
implementation, the student should be engaged in daily lesson production. Additionally, student
assessment helps track each student's learning progress graph. Therefore the evaluation and

assessment framework should be conducive to learners needs and must follow a holistic approach.

69



Teachers and departmental heads have also substantiated research-based education to secure
learners' interest. The study advocates for research-based learning that follows a constructivist
approach that supports learning built upon prior knowledge, empower students’ understanding,
engages in social interaction and real-life experiences. In brief, it improves students’ learning
quality. Also, the study reveals the view of teacher involvement in curriculum development
(construct aligns with the study of teachers ownership discussed in the literature section).
Participants identify teachers cooperation and collaboration with their peers as the prime element
of their professionalism, which is interconnected to their self-efficacy. Self-efficacy is a perceived
ideology that informs individuals ability to accept challenges and do better in adverse situations.
In this context, if teachers are confident about reformed pedagogy, they are likely to be optimists
with reduced anxiety and uncertainty. On the other hand, several studies confronted that teachers
are unlikely to perform better if they are not confident about their ability and would leave the task
they perceived beyond their ability. (Conner,1993). Thereby lower efficacy may lead to
unprecedented experience in curriculum implementation. The study also found that teachers’ early
involvement in the curriculum building process is essential because they develop their
understanding of the curriculum based on their existing beliefs and practices. Researches show
that teachers would include and preclude what they think is suitable for learners (Marshall and
Kelso, 2015). At the same time, individuals whose beliefs are linear with reform tend to create a
conducive environment to curriculum reform (Roehrig and Kruse 2005). In the school, all teachers
are experienced and understand their learners well. Therefore, teachers and other agencies can
successfully understand the need and enact the new curriculum by embracing the new information
combined with existing ones. But few have raised concerns about their knowledge of distinct
dimensions of curriculum and underscore the need for training. However, management must
understand that change would positively impact self-initiated and develop resistance when

imposed.

The findings also signify that communication and collaboration teachers share their success and
failure reasons. Moreover, it gives the insight to work towards the right direction and solve
problems of curriculum implementation. To this end, leaders can establish a culture where teachers
can collaborate in curriculum development work and provide them training to overcome reform

challenges.
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The finding also reveals the need for professional development not only for teachers but also for
lead members. Most of the problems identified by the study can be resolved if the professional
development policy falls in place, as interviewees had linked several concerns related to
curriculum implementation to the lack of professional training. For example, 100% of participants
have shown their consensus for technology integration. However, a few have shown concern about
the teachers' efficacy in implementing technology. In their view, integration does not suffice the
purpose, but teachers need to learn how to use technology for a modified pedagogical approach

and students learning experience.

The study also underscored that the communication strategy is a significant component of effective
curriculum implementation. Teachers and departmental heads both think that this is something
where their management has to work upon. Many leaders complain that management irrational
behaviour of concealing information leads to uncertainty in roles and responsibilities of teachers
and anxiety in students about their new ways of learning. As per their view, the transparency and
timely information prevent pressure on implementors and motivate them to progress for new goals,
whereas insufficient and ambiguous information yields confusion, inconsistency and untargeted
results( Allen, 2007).

The findings indicate that curriculum reform would be more productive if teachers knew their
work area. Delineating the core responsibilities for involved educators facilitate curriculum
implementation (Viennet and Pont, 2017). Therefore it's leaders’ responsibility to gauge educators'
ability during reform and allocate work accordingly. The distribution of work must be

appropriately communicated to understand what is expected from them.

The study data revealed that teachers' distinct academic backgrounds and deficiencies in
curriculum planning impact implementation grossly. In addition, their insufficient knowledge of
subjects and content affect fidelity. Therefore, in order to overcome the problems and maintain
consistency, teachers should collaborate and cooperate among themselves, and school

management should generate opportunities for their professional development.
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5.3 Implication

In recent years teachers' roles have evolved entirely, and they need intrinsic motivation to elevate
their professional knowledge, competence, self-confidence and interest in their profession.
Furthermore, if teacher motivation is high, they apply the curriculum more effectively. Therefore
leaders should create an encouraging environment and constantly focus on their appraisal to
prevent high teacher turnover.

The involvement of stakeholder’s agencies is highly suggestible in this context. Therefore, schools
must include stakeholders in the vision of a reformed curriculum and develop goals linear to their

interests.

Teachers' workload has become a critical impediment to ineffective curriculum implementation.
Therefore, schools should consider restructuring their policies and practice like reducing class
sizes, restructuring working time, hiring more qualified staff and associates to provide rich

teaching experience with less unnecessary workload.

Researches suggest that schools should review their policy of hiring teaching professionals. They
emphasize teachers' initial qualifications and look into teachers' non-cognitive skills to impart
socio-emotional and transversal skills. A well-balanced combination of cognitive and non-
cognitive skilled teachers could be more likely to adapt to the challenges of the new curriculum

and implement it successfully.

Transparency and open-door policy in communication are crucial to success in all disciplines.
Therefore, providing quality and timely information policy must be in place to stimulate a positive

attitude towards implementing a reformed curriculum.

In addition, schools should consider professional development as a continuous process and start
investing in teachers’ selection and extending to different stages of the teaching profession in order

to enhance teachers' efficacy to new curriculum implementation.

5.4 Limitation

The study has some limitations related to participants and research design. Firstly, the study has
included teachers and departmental heads; however, students' and higher management sensitivities

would have added value to the results. Secondly, other than survey and interview, observation of
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classroom implementation would increase the validity of data; but, due to ethical issues,
permission was not granted. Finally, the involvement of more than one school would have
produced profound insight into the subject; however, due to corona protocols, other schools were
not approached.

5.5 Scope for Further Study

The study suggests that future studies must include students and management contributions to
understand the subject from different perspectives. In addition, future researchers are advised to

involve more schools that are either already involved or at the planning stage of reform.

5.6 Conclusion

The UAE education system has acknowledged curriculum reform as crucial for schools to acquire
21%-century skills and compete in a rapidly evolving world. But unfortunately, not many studies
have been carried out to identify the problems and provide solutions to curriculum implementation.
Therefore, this study intended to identify barriers to curriculum implementation in one of the
schools of Dubai and provide implications for other schools for optimal teaching and learning

experience. The following research questions guided the study.
Main Question:

Q1 What are the barriers of curriculum implementation that hinder optimal teaching and

learning?
Sub Questions:
1) What are curriculum implementation problems related to students?
2) What are curriculum implementation problems associated with teachers?

3) What are curriculum implementation problems related to school and management?
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In addition, the research design applied the MM approach and used 4 Likert scale survey
questionnaires and semi-structured interviews to address the research questions. There were 150
participants for quantitative and 15 for qualitative in the study. The qualitative and quantitative
data revealed that teachers and heads are on common grounds on most of the construct; however,
a few gaps create barriers to effective curriculum implementation. The study identified that lack
of professional development training is the most crucial barrier in the system. Teachers and other

stakeholders need to undergo intense professional training to execute the reform successfully.

Furthermore, the result shows positive responses from the stakeholders regarding student
involvement in planning. Therefore, decision-makers must develop a policy to facilitate the
construct. In addition, as suggested by all participants, management should work on their
communication structure, professional development and teachers workload to streamline the

Process.
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APPENDICES

Appendix 1

Survey Consent Form

Name of the researcher: Azizha Haque

Title of the research: Effective implementation of curriculum for optimum teaching and learning
experience.

Aim: The study aims to 1dentify the challenges assoctated with curniculum implementation and derive
strategies to improve practices.

Eationale: The UAE education sector i3 experiencing a substantizl and constant revolution in curricula,
With an increasing emphasis on youth development and emplovability in the middle east, the United
Arab Emirates has made significant efforts to re-imagine and reform itz education sector. Education
authorities have implemented many reforms to shift education from rote memorization to skilled-based
learning that prepares students to thrive in the 21 century. Therefore, to adopt the trend, schools have to
refine their curriculom and integrate conducive practices. With this aim, the researcher is trying to
tdentify the problems related to the curriculum execution and provide solutions to augment teaching and
learning practices.

Mote: This form i3 intended to take vour consent a3 a survey participant and understand and analyze
vour perception of effective corriculum implementation.

I understand that my participation iz voluntary and that [ am free to withdraw at any time without giving
atty reason and without there being any negative consequences. I:I

I understand that my responzes will be kept strictly confidential. |:|
I agree that mv responses will be used for the researcher’s Master's Thesis Research purpose. |:|

I agree to tale part in the above research study. I:I

- Name of Participant Signature of Participant
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Appendix 2

Online Survey Form for Teachers

L]

-e

Curriculum implementation problem related -
to students

Description (optional)

The culture of learners has a profound impact on curriculum implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree

Students’ different level of prior knowledge inhibits effective implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree
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Students’ lack of opportunity to improve higher-order thinking skills prevents effective curriculum
implementation. (1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree

Students’ lack of interest in attending school daily inhibits effective implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4=Strongly Disagree)

Strongly Agree Strongly Disagree
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Curriculum implementation problem related -
to teachers

Description (optional)

Lack of teachers’ contribution in the curriculum development prevents effective implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree

Lack of teachers’ motivation and self-confidence impact curriculum implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree
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Teachers’ incapability of comprehending the curriculum impacts on curriculum implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree

Lack of teachers’ professional development affects curriculum implementation
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree

Execution of traditional teaching methods affects curriculum implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree
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Lack of collaboration among teachers affects effective curriculum implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree

Teachers increased workload affects curriculum implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree
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>
.

Curriculum implementation problem related <
to management

Description (optional)

There is always a difference in written and implemented curriculum.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree

Knowledge of management influences the implementation of effective curriculum. (1=Strongly
Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree
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Lack of realistic approach of curriculum developers affects curriculum implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree

Lack of time affects curriculum implementation. (1=Strongly Agree, 2=Agree, 3=Disagree, 4=
Strongly Disagree)

Strongly Agree Strongly Disagree

Availability and quality of resources affects curriculum implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)
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School communication structure impacts curriculum implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree

High teacher turnover impacts the quality of curriculum implementation.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree
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Curriculum implementation problem related
to other factors

Description (optional)

Curriculum should be child-centred to be implemented successfully.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree

Virtual learning environment enables curriculum to be implemented more effectively.
(1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)

Strongly Agree Strongly Disagree

The curriculum encompasses hand-on activities, and skill-development are more susceptible to
implement. (1=Strongly Agree, 2=Agree, 3=Disagree, 4= Strongly Disagree)
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Appendix 3

Appendix 4

Questionnaire for Qualitative Research

Questionnaire for departmental and subjects’ heads:

Q1. What do you know about curriculum implementation?

Q2. What is your opinion about skill-based {hands-on) and exam-oriented (only knowledge) curricula?
Which one is more conducive to implement and why?

Q3. What is your perception of technology integration to enhance curriculum implementation?

Q4. What do you think about the teachers’ contribution to curriculum development and why?

Q5. What do you think about teachers’ collaboration for productive results in curriculum implementation?

Q6. What strategy would you implement to improve learners’ participation in curriculum adoption?

Q7. How do you think learners’ behaviour (absenteeism, low maorale) affects curriculum implementation?

Q8. How do you think high-level management support may benefit effective curriculum implementation?

Q3. Do you think high teacher turnover affects curriculum implementation? Why or why not?

Q10. As a head of the department, how do you monitor the curricular fidelity of teachers?
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Appendix 4

|:| T
Interview Consent Form

Name of the researcher: Azizha Haque

Title of the research: Effective implementation of curriculum for optimum teaching and learning
eXperience.

Aim: The study aims to identify the challenges associated with curniculum implementation and derive
strategies to improve practices.

Rationale: The UAE education sector 1s experiencing a substantizl and constant revolution in curricula.
With an increasing emphasis on youth development and emplovability in the middle east, the United
Arab Emirates has made significant efforts to re-imagine and reform its education sector. Education
authorities have implemented many reforms to shift education from rote memonzation to skilled-based
learning that prepares students to thrive in the 21 century. Therefore, to adopt the trend, schools have to
refine their curriculum and mntegrate conducive practices. With this 2im, the researcher iz trying to
identifiy the problems related to the curniculum execution and provide solutions to augment teaching and
learning practices.

Note: This form is intended to take your consent as a survey participant and understand and analyze
your perception of effective curriculum implementation.

I understand that my participation 13 voluntary and that [ am free to withdraw at any time without giving
any reason and without there being any negative consequences. |:|

I understand that my responses will be kept strictly confidential. |:|
I agree that my responzes will be used for the researcher’s Master’s Thesis Research purpose. |:|

I agree to take part in the above research study. I:l

- Name of Participant Signature of Participant
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Appendix 5

Transcription of Qualitative responses

Responses of interview Q1

Participants

Responses

1

Curriculum implementation iz the execution of text into a classroom in a form of
activities. It will be effective when it 13 executed the way it iz planned.

Curriculum implentation will be effective when certain criterias like learners
backzround, social culture and needs are taken care of while developing curriculum plan.

The implementation will be effective when it iz understood and delivered as per planned.

FEN U]

Currivlum must be planned az per the requirement and needs of learners then only 1t will
have good impact on its implementation.

Effective curriculum implementation refers to how teacher deliver instruction and
azzessment throush use of specified resources provided in the curriculum.

Curriculum implementation will be effective only when it iz child- centered and skill
based. Nowdays leaners are superactive and do not like traditional learning styles.

Curriculum must be plan as the need of 219 century requirement to be effective.

Curriculum design plays a major role in its effective implementation. While designing
school support, capacity and teachers’ knowledgze must be taken care of.

L

For effective curriculum implementation school support and higly trained teachers are
the eszential element.

Curriculum will be effective when it is delivered as it is written by following and
completing all the zoals and objectives.

11

While designing a curriculum, designer must take care of school efficacy to support the
document then only it can be implemented successfully.

12

The degree of curriculum implementation decides the failure and success of any
educational organization. It depends on the educator how they translate the written
docoment into real classroom setting Successful curriculum implementation can be

valuate with the outcomes of students. When learners achieved the intended objectives
and showing posttive attitude to life it means curriculom is implemented very well.

15

Curriculum document must have scope to make adjustments if any problem arrives. In
this way, implementation will be easier and effective.

14

The way with which a curriculum iz transacted to the children in classrooms. In other
words, the ability of teachers to enable pupils to understand key concepts, present
information clearly and promote appropriate discussion; check pupils’ understanding
effectively, identify and correct mizsunderstandings, and ensure that pupils embed lkey
concepts in their long-term memory and apply them fluently. Also involves assezsment
during and after the lesson to check the understanding of learners and usage of
aszeszment data.

15

Curriculum implementation process involves helping the learner acquire knowladge or
experience. Successful implementation takes place when curriculum iz designed as per
need of learner to acquires the intended experiences, knowledge, skills, ideas and

attitudes that are aimed at enabling the same learner to function effectively in a society.
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Responses of interview Q2

Participaniz

Q2 Flezmonzas

1

Ekill bazed helps child to improve their thinking and solving =kills

2

Zkill bazed corricuhom is 2 more engaging way to leam. It can lead to increzsad retention. It can offer
practice in problem-solving and criticzl thinking. Whereas the exam-oriented education mode provides a
fair enviromment and egual agpormuity for students from different familisg with distinet backsroands,
avahiating the edocation results among varlous areas (e.g. raral and wban srezs) is feasible A skill-bazed
curriculum iz maore conducive to implementation as leaming iz not 2ll about passing examinations but a
holistic educationa] experisnce that imparts desired kmowledze, values, aniudes and practical skills. It
places the ownarship of leaming in the hand: of stodents and helps them restrict the big zap of
understanding.

[FH]

In moy opinion, both should be part of the cumricubon, Skll-hased skills enhance the practiczl sspect and
emam-hazed tests to determine whether the concept iz clear.

Ekill-based or hands-on activity is 2 more engaging way to leam. It can l=ad to increazed retention and
offer practice in problam solving and critical thinking whereas exam based creates pressure that prevents
the sdminiziration of all curicubom activities. As a result, teachers are busy in delivering the content and
not getting enough tirme to execute all sctivities plarmed

A cwricoham that focnses on skill-based development prepares our young lsamears to face the real warld
confidently and effectively. Having & continaous skill-based approach, rather than only an exam-bazad
approach, automatically zlizms every child's kmowledze. A child's parfonmance on an examination day is
nat an accurate way of evalusting the efactivensss of your aoriculon.

In moy opinion hands on sctivities engages children in more effective way and it improves their
comrmmicetion, critical thinking and creativity. They zlzo stay interested and fornsed in their leaming.
Exam oriented cwrricohim is easier to implament bt less effective and demands for more resources.

Working with yvoung leamers, I believe that children should be tzught through hands on sctivities a3
whan they explors and experimeant they lagmn with interast But in the exzm-oriented corriculum we are
not getting enough tirme to cater to mdividoal nesds 22 we ory to complete our gyllzbas before the
exarmimation date.

Skill-based owriculum is more conducive to implement provided means ars available as the activities
plannead in itzelf will tend to the needs of learners in understanding and zpplication of the concept. In
other words, learning by doing will retain in their minds more comprehansively,

Skill-baszed hands-on leammmeg is certainly 3 mars effective teaching technique = comparad to exam-
oriented ourriculum Hands-pn leaming is 2 form of edocation in which children learn by doing, thereby
it engazes studants actively. Examn-oriented cwricnhun usually leads to traditional way of methods that is
lecturing. Instead of listening to a lechure, students enzage with the subject matter to solve 2 problem or
create something. Thus, it leads to increzzed retention, it hones snadents' hizher order thinking =kdllz and
smdents anjoy more while learning. On the other hand kmowledes based aurriculum is 3 ore traditional
approach to teaching and learning. Students are passive lemers as they listen to lectures, with zlmost no
technolozy mtegration Since the foons is more on high scademic achisvement in exams and nat on
developinz 21st century skills, stodents don't enjoy this form of learming and concept clarity is al=o not
deep.

10

I beliave sholl-hesed is more conducive bacauss the exam-oriented curriculum is simply transferring basic
information .that time, students will laarn and soon forget the concepis.

11

I think =kl bazed currionhun ave the bast for learnars. Bkill based ars mors conducive becauss leamers
are imterested and it's easy to obtzin good results whersas exam-orisnted curriculwm iz supsrficial and
does not suppart to develop to think critically.

I think in 3 way both ars important bt skl based iz preferved widaly. Students leam and change their
attitade hased on what and how they have perceived it. Skill-bazed is uzeful to retain the informstion and
exam based is meaninefil to assess the leamers level of undarstanding,

I belizve that skill bazed corricuhoms are g00d bt we need training to mp]en:tentthmpmpah Angd
also good quality resources are neaded so that teacher will put their time and energy in affective
implernantation rather srranging for resources.

I prefer skill-bazed curriculom which school i3 frying to implament bt with limited resources. We need
proper training and enoush resources for proper implasmentation,

Ekall bazed corricuhom is more condacive but everyone do not imderstand the imporiance. Parents have
leamt through raditiona] method so they feel the same iz good for their children alzo. They do not want
1o pay extra money Which schaal charges for resources for si5ll bazad leaming.
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Responses of interview Q3

Participant

a3 Rezponses

1

Good approach for skill-based growth.

2

Technology allows teachers to customize learning and create varying levels of scaffolded
support rather than to deliver a one-size-fits-all approach to instruction merely.

3

Technology has become the vital part of any sector. So, it's imperative that technology has to
be part of curriculum. Management should make arrangements to train their teaching staff
to use this blessing effectively.

As per my observation main reasons for taking an online class by the students were
*flexibility” and "self-control” within the leaming environment, Students need learning
experiences to be relevant and meaningful. For this to occur, activities need to include the
use of technology to acquire, demonstrate, apply, and communicate information.

Technology is the new era and enhancing and updating tech skills in children is necessary.
However, teachers must be skillful in integrating technology in their planning.

Use of technology in curriculurn implementation can improve various skills in children, If
technology is integrated in an effective way with the curriculum it can lead to high order
thinking, analysis and problem solving which further deepens the |earning of students.

lts the 21st century & teachers need to integrate their concepts to enhance curriculum.
Technology plays an important role in & Child's life and making use of this under adult
supervision will benefit the child's leamning process

Since the world has entered a digital age, Integration of technology has become eminent in
the field of education. It provides scope for differentiation, allows learners to learn at their
own pace and serves as a wonderful platform for assessment and review of their leaming.

Technology integration enhances the teaching learning process. It makes learning deep,
engaging, more meaningful and fun for students. It also promotes collaboration among
students and hones their digital literacy, a skill essential for students’ careers. It is an
indispensable part of teaching in the 21st century.

10

In present time technology is must to enhance leaming experiences. | would prefer to
integrate technology in all lessons some or the other way. But my teachers are not so expert
in technology handling therefore | think higher management should conduct professional
development sessions with IT department of our schoal.

11

| think that's the best strategy in today's era.

12

| am a great proponent of technology integration. Technology help leamers to visualize and
understand concepts in a better way.

13

Unlike before, nowadays, leamers do not want to use merely textbooks to gain kmowledge.
They are mare ztiracted towards virfual leammg therefors; our teachers should be slallfnl at
mnteerating virtual elements m their lesson plans.

14

Technology has superseded the key role m many professions. Technology mtegration is
nevitahle if we want our leamers to compete with the existing trend.

15

Technology has provided leamers with a vast honzon of knowledgs; therefore, technology
mfegrztion 13 2 must. However, our teachers must be framed enough to guide students to use
technolozy meanmzfully.
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Responses of interview Q4

Parficipant:

o4 Fesponzes

1

Teachers are pillars for mplementation, so their mvolvement m curmiculum development is vital.
But most of themn have confined kmowledzs however, by providing profeszional development
sezsions, their efficacy can be mprovad.

Teachers are cantral to any cumiculum devalopmant affort. Batter teachars support better learnimg
because they are most kmowledzeable about the practice of teaching and ars responsible for
miroducms the comonlum m the clas=zroom

Educators are the mind belind any curmenlum as they are the ones who mplement the cumenbom.
Chur =chool has efficient teachars, but [ think they need to be more groomed m all aspects of the
curncnlun. hanazement st pr-:-nde our teachers with profaszional davelopment courzas to
incraazs their efficacy.

Curniculum is content, but when contextualized, it comes alive for students. The role of teachers m
the curmcnlum procezs 1= to help stedents dEt'elu]:- an engaged relationzhip with the confent. Active
learming will mereaza the focus and retention of the curmeulon, resulting m an sxcihing learmmsz
environment. Teachers bnld leszsons that meluds spmuvlztions, experiments. caze studiez and
activities to daliver curmcuham.

Teacher 1z the cne who works closely wath her students. She can make her finzl evaluation bazad on
the learmning cutcome, accommedation needed and a resvaluation. A team mesting fo discuss and
compare the results with other teachers wnll help in enhancing or medifying the cumcohom.

Teachers are the one who implemeant the content of the curmiculum in classrooms and asseszaz
student leaming. 2o, their mmvolvament in cwrmicnhen developnent 15 mmportant to understand the
needs of students at a particular level and align the content n cwrricuhom as par the mputs of
teachers. In order to get effective sugzestions, [ balisve that teachers mmst be framed in thiz area

Teachers reflect on a day-to-dav basiz. Their reflections help them in plamming and making
recommendations. Thus, mvolving teachars m the mutial stage will bning better suggestions for
curnienlwn development.

The teachers have remained and will conhime to play a ma]-:-r rols m comenlom development.
Being at the ground lavel, they literally experisnce the scenarios pozed by 2 certain cuwrricuhom and
therafore, have a better understanding of cuwrmiculum implementation. This kmowledge of teachers
will kelp in cumculum development, enhancement and medification.

Teachers moust be actrvaly engazed in currieulmn development. With their knowladee, experiances
and competencies, teachars are central to any curnenhom development effort. Teachers can
contribute by collaboratively and effactively workmg with curmiculum development heads/teams to
arrange and compose texthooks, digrftal resources, and other resources. Teacher mvolvement m the
process of cumeonhum development 1= puportant to align content of curncubom wath shudents neads
in the classroom.

Teacher are the zole of mplemantation. Without their support curricubom reform canmeot bring into
pracfice. Therefora, their coninbution 15 paramonnt.

Teachers are the kev players. Without them whatsver vou plan, mplementation will never be 1n
eood shape. However, | think thev must be provided with proper traming before their mmvolverment.

Teachers are the pillar of comcnlom development procsess as they are the once who bring thoughi=
o emstence. Their contribution at the early staee 15 the kev of surcaz=finl implamentation.

Teachers” contribution is significant for the successful implementation. They should take
owmership of the reform that leads to responzibility and self-satisfaction.

Teachers™ contribution is paramount in curriculum implementation. Their willingness to
translate reformed curriculum is eszential. It promotes the senze of responzibility, risks and
sacrifice for self-made change.

Teachers are an intsgral part of the implementation. Their contribution to curmiculum
development makes them authoritative for the change. As a resnlt they are motivated o put
their best to obizin better cutcomes.
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Responses of interview Q5

Participant

Q5 Fesponsas

1

Collaborative mind always has successful story

2

Teachers know their students better than others involved in the curriculum process. While
the state often dictates the skills covered by the curriculum, a teacher can provide insight
into the types of materials, activities and specific skills that need to be included.so Teacher
collaboration has been a common element of middle grades initiatives for years, typically
one or more of these three organizational models: commen planning time, professional
learning communities, and critical friend’s groups.

Since every teacher have their own individual experience. So, it's always better to collaborate
and design the process of curriculum implementation.

When teachers work in teams, it allows them to build meaningful relationships with their
colleagues and it gives them the sense of being a part of something bigger. This sense of
belonging can positively affect school culture, which of course can directly affect student

learning. Increased time and efficiency.

Teachers have to collaborate with each other to align their evaluation and come to a
conclusion on the effectiveness of their cumriculum, furthermore make the required
modifications and enhance their cumiculum and look into effective implementation.

Teachers' collaboration facilitates them to share their experiences, ideas and expertise
which can support in effective implementation of curriculum.

Working in partnership is a healthy process. But more importantly there should be open
communication and understanding between them. Only then the collaboration will be
effective in planning for curriculum implementations.

In the process of curriculum implementation, when teachers come together to share
information, resources, ideas, and expertise, learning becomes more accessible and effective
for students. When they communicate and share ideas, they also share an enlarged
repertoire of instructional strategies that encourage creative instruction. This will in turn help
in better student achievement.

Collaboration among teachers for positive outcomes in curriculum implementation is a must.
When teachers work together, they form important professional and personal relationships.
Teachers often draw support from each another and can delegate tasks that allow each
teacher to feel effective. Teachers can share what worked well for them and this leads to
exchange of best practices. Collaboration between teachers contributes to school
improvement and student success.

10

That the best strategy to employ. They can learn from each other's experiences and perform
better.

11

Teachers' collaboration is must to get better results. When teachers are sharing and learning
they are doing better.

12

Collaboration provides teachers with better thinking, self-motivation, ownership and sense of
shared responsibility. Teachers waorking is a group are likely to be happier and successful in
their goals.

13

Collaboration facilitates teachers to share their accomplishments and challenges that can be
uzefl for other team members.

14

Collaboration among team members boost confidence and mmprove the work environment
rezulting in effective change implementation.

15

Collaboration helps teachers to share their 1deas and expeniments with peer teachers and
motivate them to perform better. This practice has positive effect on chanze implement.
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Responses of interview Q6

Participants

Q6 Responszs

1

Building good student teacher relationship, planmng mteresting lesson, Students
centered leaming, hands on activities, encouragement, rewards for good work,
questiomng, group activities, discuszions, collaboration etc will improve leamers
participation.

Leamers participation m planning activities, age appropriate activities and leamers
freedom to chooze the activities.

Laa

Aszess students” prior Imowledze and customize lesson plans. Provide ample
opportumties for student collaboration and mdependent work. Give student a choice in
how they leam the concept tanght. (Differentiation throush resources)

-

Incorporate student voice and choice. Differentiation Use active leammg strategies such
as bramnstorming, collaboration, joumaling etc. Student-led teachmg Connecting

leaming to the real world. Create a constructivist learming environment

L]

Use of technology, celebration of success, collaboration, open discuzsion forum,
students contribution m curmiculum plamung and designing upto certain level and peer
learming.

Lo 0

Hands on activities, play way leaming methods, field fps, extended classroom
approach.

iore slall based activities Independent tasks Postfive emviromment

To enzure that the leamer 15 participatng, [ can plan mitial and ongoing aszessments
that will help to 1dentify therr strensths and weakmeszes m order to plan mdividualized
plans to further help m supporting their leaming process.

Play way method will work for all the ages

Use of technology, group actmaties, collaboration, hands on expenence.

Shanng clear objectives, effective planning and mvolvement of leamers in denving
delivery tactics. Will be wav to go 1deas. when buying 15 their with leamers we can can
find new and mteresting ways to implement and plan. leamme leszons.

Aszess student's prior kmowledee and tailor vour leszons to bmld on what students
already lmow. Allow for student collaboration. Use the jizsaw stratezy. Give stodents a

task durme vour lessons. Give student a choice m how they leam.

Owur leamers are from different backeround so ther mvolvement would be beneficial to
imderstand their preferesnce bazed on their culfure and

Use of technology, celebration of success, collaboration, open discuzsion forum,
students contribution m curmiculum plammng and designing upto certain level and peer
learming

[ think well-desimned asseszment and evalustion stratesy that enzhles students to score
better will motivate them to adopt to the new cumculum
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Responses of interview Q7

Farticipants

azv Responsss

1

Progresaion will not be evident.

2

Absenteeism is the cause of pile up the backlog in terms of learning and objective
achievement, and low micrale is one of the etiributes incurred due to that. Both are hinderars
in the delivery of the curriculum. The gap created by absentesism ceuses urgency and a

lack of leerning. IN result bring down up low morale.

Low morale and absentesism have & negative effect on curriculum implemeantation.

Mot only does the child affect you trying to teach a lesson and maintain control, but they
also dismupt the productivity of the class es & wheole. Children who display challenging
behavior don't usually do 5o just because they want to'. &l behavior iz & form of
communication.

Wellbeing of the students matters the most. Work towards it, have a greet student teacher
bonding. Student readiness matters only then curriculum can be implemented.

Unconducive teaching and learning environment led io low morale and absenteeism
negatively affect students learning and curriculum implementation.

When planning the curriculum all factors are considered. Hence the behavior will certainly
impact but shouldn't affect &t large. K is temporary and with proper guidance can be sorted
out.

Curriculum implementation revalves around learmmers. When the students lack interest or
have a low morale, there is a detrimental effect on their overall leaming. Frequent
abzentesism and lack of interest will lead to & disruption in their leeaming, leading to & poor
performance end understanding of concepts. This very often might impede the curriculum
implementation as teachers will have to ensure all her leamers are at par and will have to
keep modifying her lessons, thereby leading to frequent changes in her trensaction.

Leamers are at the center of cumiculum implementation. Their behavior mpacis the
implementation of the cumiculum. Thus, student wellbeing should be at the heart of
teaching and leaming. Efforts should be made to ensure students are intrinsically motivated
to learn by incorporating student woice and choice in leaming. Additionally, teachers must
hold high expectations of &all leemers and challenge them as per their ability. Teaching
should be differentisted to ensure all students learn. A host of differentistion techniques
such s pace, content, resources, scaffolding etc., should be employed by the teachers.
Positive reinforcement must be uzed to further boost student motivation eand morale. Foous
should be in praising effort and not intelligence.

It has a great impact on implementation. These resulis show that wherne the concept iz
deliverad properly or not. Their sbzentesism will affect this data.

11

Yes, it does affects. Along with the concepts comprehension student’s wellbeing is
paramount. It leads 1o self-zatisfection and better cuicomes.

12

It iz necessary to provide children with conducive envirenment to l2am. In its absence,

children feel disregarded and msignificant to their cohort. This feeling impacts their maral
and sccial values. ultimately it reflacts a negative impact on curriculum implementation.

Studant abzence has negatrie impact on cumcenlum It will affzct the progrezzion data of the
whole clazs.

Smee students are the center of teaching and learmmg, their absence will jeopardiza the
whole svstem.

Leamer:’ zbzentaaizm and low merale wall prevant students from makmsz zood ralations
with teachers and fnends. Eventually, it will affect cumculwn mnplementation nesatrvaly.
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Responses of interview Q8

= -

Participant

08 Responzss

1

By recruiting qualified skilled teachers and further enhance their efficacy by providing
profession development seasions management can support curriculum implementation.

2

High-level management support is an underlying a vital factor to govern an effective and
applicable curriculum which can deliver a holistic objective of leaming. it works as a
waterfall if you have a depth of support including high availability of resources and
directions. Learning stream will be a consistent and commendable flow. That will bring a
conzistency, cohesiveness and do check all the boxes in applying due diligence of
implementing high achieving learning objectives.

High level management plays an important role. They can provide feedback abowt the class.
Resources required can be issued by their approval. Positive environment in the school.

High level of management support may benefit effective curriculum implementation by
choosing the right materials by having deep knowledge of academic standards, the
imatructional ghifte, and research abowt instruction, as well as a clear underatanding of how
different sets of materials will or won't meet the unique needs of students in a particular
district.

They will ensure good infrastructure and provide guality resources.

o

FProviding CPDs for teachers, providing resources and conductive environment

For an organization to succeed in planning the management support is essential. The better
the support in providing infrastructure, resources, professional trainings ete. the outcome
would be effective and beneficial to the organization, teachers and students.

The school management plays a crucial role in effective curriculum implementation. It
enzures provision of a coherent, flexible, broad and balanced curriculum that is in line with
the aims of education. Review's school plans and budgsts to see if they are in line with the
overall education goals and school policies, and makes appropriate adjustment when
necessary. Above all will promote education for the students of the school and leading the
school to strive for excellence and continuous improvement.

CFD sessions and profeasional development of the exiating and new teachera can be highly
effective to enaure optimal curriculum delivery. Additionally, they can procure equipment
and materials needed for effective learning. They can plan for the improvement of achool

facilities and support teachers at every step.

i

The participation of management is crucial to the curriculum implementation because they
are the once who make policies, arrange for finance, resource efc.

11

Management has a crucial role to play in curriculum implementation. Management is
responsible for policy making, arranging finance, providing relevant good guality resourced,
monitoring, evaluating learmers’ achievements and distribution of teachers work. Without all
succesaful implementation is not possible.

12

School relies on management to provide them with proper instruction about change. By
having open communication with the implementors, management can reduce the
umcertainty aids curriculum implementation.

Therefore, without management support and guidance succesaful implementation is not
posaible.

13

High- level management plays a crucial role. Leaders can create conducive enviromment for
teachers and stdents to adopt reformed curiculum.

15

School leaders play a key role mitiating, communicating and convincing teachers to
implement reformed curriculum by providing them with conducive environment.

15

The high-level management team is responsible for maintaining transparency]in their
system by mamtaiming balance mn work distribution and clesr mstruction that facilitates
curiculum implementation.
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Responses of interview Q9

Participants

] Fesponses

1

Yes, 1t leaves a negative impact on students and parents, resulting in meffective
Implementation.

)

The failure to retain teachers has a generally negative impact on students and schools.
Problems with teacher turnover contnbute significantly to teacher shortages and result
i the mequitable distribution of adequate and qualified teachers across schools. thus,

effecting in the curriculum implementation.

Yes, 1t does not show positive affect on curmiculum implementation. If the teachers are
leaving it not only costs financially but also effect the student educationzl aspact.

Research shows again and again that teachers are the single most important factor
student achievement. Teachers need support through mentor relationships, professional
development opportunities, and coaching support. These resources allow educators to
continue with the school for a long time and develop the skills required to teach students
from diverse backgrounds.

LN

Yes, 1t does. Orienting and traming of teachers takes time and effort and if there 1z a
high teacher turnover it proves that curmiculum is not being effectively implemented as
teachers are still under tramming and observation, whereas if vour teacher turnover 13 less
1t shows the wellbeing of a teacher m a school and consistent development of
curriculum will take place.

L= 1Y

Yes, high level of teacher’s tumover affect curmecolum implementation. New teachers
strugele to adapt to and implement curriculum.

Yes, the school invests in fraining teachers as an ongoing process, their turnover will
mmpact financially and in curriculum mmplementation. To train new staff 15 time taking
gnd sometimes may not be beneficial.

Teacher tumover has a negative mpact on curriculum implementation. High tumover
undermines students’ achievements. This 1s because the curmiculum implementation
suffers 2 zethack due to the continuous change in teachers and children find in difficult
to adjust to the teaching style of different teachers.

Yes, 1t defimtely affects curriculum implementation. Each organization has its own
curated curriculum and resources. If a new teacher joms, she has to be given ngorous
training in best practices in teaching to meet the expectations of the crgamzation. Thus,
teacher turn over affects curriculum mplementation.

Yes, 1t does. It also shows that teachers are unhappy. With unhappy staff management
cannot expect Zood results.

Yes, 1t does. Young learners are usually connected to their teachers and then leam
better. Teacher replacement might affect thewr ability to leam.

Teacher tumover does affect the curmiculum implementation but particularly 1t depends
on the aze group of the leamers. Usually, voung learners are affected the most.

Teacher turnover effects the implementation negatively. It a responsibility of leaders and
management to keep teachers motivated by appraisals and provide them with CPDs to
cater their well-being.

Tes, 1t has a profound mmpact on cumcolum mplementation. Implementation cannot be
successful unless leamers and teachers hoth are happy.

[
(=]

ITeachers™ high tumover hampers the leaming process of students and when students are
not happy and satizfied. implementation can never be successfl.
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Responses of interview Q10

L1

Participant

] Responzes

1

Teachers' fidelity can be traced by monitoring new teaching approaches and student
assessment framework.

2

People are the most important aid along with a process and policy. Open effective
communication platform and 360-degree interaction is a tool to ensure it. Delivery of
effective Curriculum and accountability of teachers is in line with integrity with laid process
and applications tools. Keeping transparency with all custodians will ensure each one
committed and uphold ownership.

Firstly, by the feedback shared by teachers. Secondly by peer observation and high-level
abservation Then the outcome or score obtained by skill-based test taken for the children.

Attend subject area meetings. Provide informal written feedback to teachers about program.
Visit classrooms daily to view programs. Review adopted curriculum guides. Use budget to
ensure necessary materials are available. Review copies of interdisciplinary units and "spot
check” lesson plans. Attend in-services on programs.

Teacher observations, buddy programs, mock drills, internal inspections, comparing
attainment and progress

Freguent observations, check list, peer feedback, are helpful to monitor curricular fidelity of
teachers.

Obs=erving, providing constructive feedback, ensuring open communication, designing a well-
planned curriculum & conducting training.

By routinely observing and evaluating a teacher's lesson transaction to identify areas of need
and weakness and to create an individual plan for that teacher to improve in those areas. By
providing constructive feedback to the teacher and review her lessons periodically to see
progress. Provide buddy support for new and struggling teachers. Arrange for meaningful
professional development workshops. Supply adequate resources for the teachers to
effectively transact. Be approachable and establish ongoing and open communication. Allow
teachers to put forward their views and opinion.

Regular department meestings, lesson observations, peer observations, pre and post
conference meetings, fostering collaboration among team members to facilitate exchange of
best practices. Ensuring wellbeing of the team.

i

| would like to hold meeting as and when needed to understand their perspective and
observe them constantly

11

Before monitoring fidelity, | would prefer to listen to their problems and try to solve them. In
this way they get encouraged and maotivated to implement curriculum honestly. Then with
help of observations and one to one discussion on their challenges and achievements their
fidelity can be traced.

12

Curricular fidelity of teacher is directly linked to the success ratio of learners. Therefore,
teachers' fidelity can be checked by keeping track of student's achievements and gap in
leaming.

iz

Teacher fidelity can be anticipated bry her educational background and stady level. Usnally,
fewrer professional teachers are lacking in planning and implementation Management should
orzanize professional development courses for such teachers.

14

Teacher’s insufficient kenowledze and non-supportive attitude effects curriculum change.
Continuous obhzervation, weekly mestings: and professional development support can help to
face such challenges.

15

ILeaders should create transparent and open communication so check the fidelity of teachers.
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Appendix &

lamned as the
to be

[

Farticipants Codes Themsas
Responsas
1 Curnicolum executed the way it 1= Curnicolum and Student
implemantafion 1z the planned. well-bemmg
execution of text 1mto 2
classroom 1 2 form of
activities. It wall be
effective when 1t 1=
2 Curnicolum mmplentation | leamers background,
will ke effective when social culfure and needs
are taken care of
developmg curnculum
plan.
3 The mplementation wall | Deliver as per the plan
be effactive
4 planned as per the
requirament and nesds of
learners
learmers than only 1t wall
have zood mpact on its
mmplemantafion.
5 Effective curmiculum how teacher deliver
mstruction and asseszment
through use of specified
rezouress provided m the
curriculum.
= Curmcnluny chuld- centered and skill
implemantation will be bazad.
effective onlv
. Mowdays leaners
ars superaciive and do not
Like fraditionzl lsarming
stvles.
7 The curmmenlum mmst ba 21" cenfury requirement
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effective. I thimk we
should engage students
while plannmg lezzon
plans so that they can taka
rezponzibility for ther
learming.

mmplementation decidas
the failore and sucecessz of
any educational
orgamizzafion. It depends
on the educator howr they
tramslate the written
document into real
classroom

setfing. Succassfiol

curriculunm

When leamers achisved
the mtended objectivasz
and showmmg positrve

E Cuarriculum deszign plays a | schocl support structure
mzajor rele 1n itz effective | and teachers knmowladze
mmplementation. Whila

o For effactive curmculum school support and lughr
mmplementation trained tzachers

are the eszential
elerment.

10 Curmicoluny wall be Following and completing
effective when 1t 15 all the zoals and
deliverad as 1t 1= wrnitten objectrres.

'b.'..
11 While dezigning a school afficacy to support
curriculum, dest rmust | the docorment
then only it can
be mmplementad
succezsfully.
1z The degree of curriculum | can be evaluate with the

outcomes of stundents
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athtuda to ife it means
curriculum 1s
mmplamanted very weall

Cumecuhmm document

have scope to maks

rmmet 2EUETRIRL
if any
problem armves. In this
way, mmplementation wnll
be aasiar and effective.
The way with wihach a curmiculum 1s transacted to

words, the abahity of
teachers to enable pumls
to underztand kev
concepts, present
mformation clearly and
promote appropriate
discusmion; check pupls’
understandmg effactively,
wdentify and cormrect
misundsrstandmgzs, and
ensure that pupils embead
kev concepts mn therr long-
term mamory and apply
them fluenthy. Also
mvolves asseszment
durms and after the lazson
to check the

understanding of learners
and uzaze of zszsszment

data.

the chaldren m classrooms

Cumecuhum
mplementation process
mvolves halping the
leamer acquire kmowledge
or expenance. Succezsful
mplementation takes

lace

to acquires the
mtended experiences,
kmowladge, killz idazs
and attrtudes that are
aimed at enabling the
same leamer to function
effactively m 2 society.

when curmnculum 13
designed az per need of

leamer




az. What 1= your opmion about zlall-hazed hands-on activity) and exam- onented (only Imowladge)
cumenlum? Which one 1= more conendive to muplement and wine?

Farticipants Codes Themes
REIpOnsEs

1 Skill besed helps child to improve their thinking Churmncuhon and shodent
their thinking and solving =skills and solving wallbelns

skills -

2 Skill besed curriculum is a more increased
engaging wey to leam. It can leed to | retention
inzreasad retention. It can offer
practice in problem-sclhing end problem-solving
critical thinking. Whereas the exam- | and critical
oriented education mode provides a | thinking
fair envircnment and equal
cpportunity for students from fair envircnment
different families with distinet
backgrounds, evalusting the equal
education results among various opportunity
areas {2.9. rural and urkan areas) is
feesible & skill-based curriculum is feasible in
maore conducive to implemeanteticn evaluating the
as learning s not ell about pessing | aducation
examinations I:-ut:a hzlistic _ e
educational experience that imparts
desired kl_'u:-'.-'.rIE:!ge. values, attitudes e it i
and practical skills. It places the implement
cwnership of leaming in the hends
of students and helps them resirct
thie big gap of understanding.

3 In my opinicn, both should be part of | both should be
the cumiculum. Skill-based skills part of the
enhance the practical aspect and carriculum
exam-based tests to determing
whether the concept is clear.

4 Skil-based or hends-on activity iz a | Skill-besed iz a
more engaging way te leam. 1t can more engaging
lead to increased retention and offer | way to learn
practice in problem sclving and
critical

As & result,
teechers are busy in delivering the
content and not getting encagh time
to executes all activities plannad.

5 A curriculum thet focuzes on skill- skill-based
bazed development prepares our
yvoung learners fo face the real world
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confidently and effectively. Heving &
continucus skill-based approach,
rether than cnly an exam-based
approach, automatically aligns every
child’s knowledge. A child's
performance on an examination day
is not an accurate way of evaluating
the effectivenazs of your curriculum.

prepare 1o face
the real world
confidently

In my opinicn hands on activities
engages children in more effective
way and it improves their
communication, critical thipking and
crestivity. They also stay interested
and focused in their lesrnin
- but less effective asd-

demands for more resources.

‘Working with young learnars, |
believe thet children should be
teught through hands cn activities
as when they sxplore and
experiment they learn with

as we hurry to complete our
syllabuz before the examination
date.

Skill-besed curriculum is more
conducive to implement provided
meens are aveilable as the activities
planned pdselfwill tend 1o the
needs of leamera in understanding
and application of the concept. In
other words, learning by doing will
retain in their minds more
comprehensively.

Skill based
curriculum is
more conducive

Skill-based, hends-on learning is
certainly & more effactive teaching
technique as compared to exam-
arignted curriculum. Hands-on
learning is a form of education in
which children leam by doing,
thereby it engages students actively]

Insteed of listening
to a leciure, studenis engege with
the subject matter to solve a
probklem or create something. Thus,
it leads to increased retention|il
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heand, knoslsdge besed curriculum is
a ore traditional approach 1o
teaching and l=arning. Students are
passive learners as they listen to
lectures, with almost no technology
integration. Since the focus is more
on high academic achievement in
exams and not on developing 215t
century skills, students don't enjoy
thiz form of learning and concept
clarity is also not deep.

Skill-based
hones students’
higher-arder
thinking skills
and students

2 joy more
wihile leaming

10

| beligva skill-based is mora
conducive becausea

timie, students will l=arn and soon
forget the concepts.

11

| think skill based curmiculum are the
kst for learners. Ekill based are
maore conducive because learners
are imterested and it's easy 1o obiain
pod resulis whereas

| think in a way both are important
bt skill based is preferred widealy.
Students learn and change their
attitude based on what and how thay
hewve perceived it. Skillbased is
useful to retain the informetion and
exam baszed is meaningful 1o assess
the Earmars level of understanding.

13

| Beligve
And alse

gocd quality resources are needead
s that teacher will put their time
and energy in effective
implementation rather ammanging for
TesOUrces.

¥l

| prefer skillbased curriculum which
school is trying to implement but
with limited resources.

=
=
=
B
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Skill besed curriculum is more
conducive but everyone da not
understand the importanca.

They do
not want to pay extre money which
school charges for resources for
gkill basad leaming.

Q3. What 1z vour percephon of technology mntegration to enhance curmcuhum mtesration”

Fzzponzas

| Good approach for sl |

besed growth.

—

Code

Therme

iGood approach

hiznazement

teachers to

merely.

rether than to deliver a
one-size-fits-
approgch to instruction

Technology allows 2

all

Custonuze learmmng

be part of

should make

effectivaly.

Technaol has become | 3
the ﬂnf any
sacicr So it's imperative
thet technology has to
curriculum. Management

amangements to

use this blessing

to

vital part
train their teaching
staff

relevant and

within the
learning envircnment,
Students need learning
experiences o be

meaningful. For this fo
occur, activities need to
include the use of

As per my chservation 4
mein reascns fior taking
an cnline class by the
studeniz were

flezibility” and “self-
control
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L1

technology to acquire,
demonstrate, apply, and
CoOMmMmumiceta
information.

Technology is the new
ere and enhancing and

updating tech SKHENR

EEEHREIEEY in their

plannings.

Mapazzary zkll

teachers must ba
skillful in integrating
technology

LUse of technology in
curriculum

implementatiocn can
h in

children. If technology is
integreted in an
effective way with the
curriculum it can leed to
high crder thinking,
anelysis and problem
aolving which further
deepens the learning of
studenis.

improve various skills

It= the 27st century &
teachers need 1o
integrete their concepts
to enhance curriculum.
Technology plays an
impariant role ina
Child's life and making
uss of this under adult
SURErision

==l

benefit laamng
process

Since the world has
entered & digital age,
Integration of
technclogy has become
eminent in the figld of
education. it provides
scope for
differentiaticn, allows
leamers to [EEMISUINEE

and serves as
a wonderful platform fior
assesament and raview
of their learning.

learn &t their own pace




Technol integration
S

mekes learning desp,
efgaging, mons
meaningful and fun for
students. i also
promotes collaboration
among students and
hones their digital
literacy, a skill essential
for students’ careers. it
is an indizspensable part
of teeching in the 2151
cEntury.

enhances the teaching
learming

In present tima
technology is must to
enhance learning
experiences. | would
prefer i integrate
techniclogy in all lessons
some of the other

weay Byt my teachers are
not 50 expert in
technology handling
therefore | think higher

m anaiem ent should

wirt IT depariment of cur
school.

10

conduct professional
development sessions

| think that's the BEE
in today's era.

11

best strategy

| ami a great proponent
of technology
integration. Technology
help leamers o

visualize and
understand concepis in
a better way.

Unliks before,
nowadays, learmers de
not want to use meraly
textbooks to gam
kmowledze. They are
more atiracted towards

virtual learming
our
at

orm—ce———

13

teachers should be
skalfal
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elements in their lesson

plans.

Technology has
superzadad the key rale
1n many professions.
Technology integration
1z mavitzble if we want
our leamers to

14

compets with the
exizhing trend

Technology has
provided leamars with a
vast honizon of
kmowledge; therafora,
technology miegration
1z a must. However, cur

to uze
tachnology

meamin=fully.

e
L4

vast horizon of
kmowledse

teachers st he
tramed sncugh to guds
students

0d W hat do vou think zhout the taachers’ contrbution to cumicuhom development and why7

Fzzponzes Participant Code Themes
Teachers are pillars for | 1 confined knowledge Teacher Well-bamgz
implementation, so their
involvermant in
curriculum development professional
is wital. But most of development
therm have

howewver, by

rowidin
sessions,

their efficacy can be
improved.
Teachers are central o | 2 Knowledgeable and
anmy curriculum acountable for
development effort. teaching the curmiculum
Better teachers support in the classroom
better leaming because
they sre most
knowledgeable ot
the practice of teachin
Educators are the mind | 3 Menagement must

behind any curriculum
as they are the ones

provide our teachers
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who implement the
curriculum. Qur schocol
has efficient teachers,
bwt | think they need to
ke more groomed in all
aspects of the
caurriculum.

COUrses io
increass their efficacy.

with professional
development

Curriculum is content,
but when
contextualized, it
comes alive for
studenis. The role of
ieachers in the
curmculum process is o

learning will increase
the focus and retention
of the curriculum,
resulting in an

Teachers build lessons
thet include
simulations,
experiments, case
studies and activities to
delver curriculum.

exciting learning
envircnment

Teacher iz the one who
works closely with her
students. She can make
her final evaluation
beszed on the learning
outcome,
accommodation needed
and a reevaluation. [

LM

A team meeting to
discuzs and compare
the results with other
teechers will halp in
enhancing or modifying
the cumiculum.

Teachers are the one
wiho implement the
content of the
curriculum in
clessrooms and
asseszes siudent

understand the needs
of studenis
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learming. 5o their
involvement in
curriculum development
s important to
understand the needs
of students at a
perticular level and
align the content in
curriculum as per the
inputs of taachars In
order to get effective

suggestions, | belisve
that
in this areza.

teachers must be
trained

Teachears reflect on a
dey-to-day basis. Their
reflections help them in
planning and making
recommendations.
Thus,

will

bring better
suggestions for
curriculum
development.

involving teachers in
the initial stage

The teachers have
remained and will
continue to play 8 major
role in curriculum
development. Being at
the ground lewel, they
literally experience the
scenarics posed by a

knowledge of teachers
will help in curriculum
development,
sabancamant and
modification.

a better understanding
of the curriculum

Teachers musi be
actively engaged in
carriculum
development. With their
knowledge, experiences
and compaiencies,

teechers are central to
any curriculum
development affort

Teachers can
contribute by

b e |
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curriculum development
hesds/fteams to arrange
and composs
textbocks, digital
resounces, and othar
resources. Teacher
involvement in the
process of currculum
development is
impartant o align
content of curriculum
with students needs in
the classroom.

collaboratively and
effectively working

Teacher are the soleof | 10 contribution is
implementation. paramount
Withowt their support
curriculum reform
cannot bring into

ractice. Tharsfors (SR
Teachers are the key 11 Traming should ke
players. Without them provided
whet ever you plan
e
never be in good shape.
Teachers are the pillar 12 Their contrikution at the
of curriculum early stage is the key of
development process successiul
as they are the once implementation.
wiho bring thoughts into
existence.
Teachars conmbution iz | 13
significant for the ownership of the
succeszzful refomm

self-zatizfaction
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14

promotes
responsibility, daks and
sacrifica

Teachers zre an miegral
part of the
1mmplementation. Thair
contribetion to
currienlors
development makaz
thers authortztive for
the chanze As 3 rasult
they ars motrated to
= e

hetter outcones.

—
LA

put their best

Qi3 hat do vou think zbout teachers collzboration for productve results in comenhem pnplamentztion?

students better than
others involved in the
CAUTTCUlUm process.
While the stete often
dictates the skills
covered by the
curriculum, & teacher
can provide inzsight into
the types of meterials,
activities and specific
skills that need 1o be
included.so Teacher
collaboration has been
a common element of
middle grades
nitigtives for years,
typicelly cne or mors of
these three

professional leerning
communities, and
critical fdepds groups.

Fasponzes Participant Code Theme
Colleborative mind 1 Teacher Well-bamz
always hawes successful

story

Teachers know their 2 common planning time,
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Only then the
collaberation will be
effactive in planning for
carrica lum
implementations.

In the process of
caprrica urm
implementation, when
teachers come together

When they
communicate and share
ideas, they also share
an enlarged repericire
of instructional

stretegies that
encourage creative
instruction. This will in
turn help in betier
student achisverment.

share information,
resources, ideas, and
expertize, learning
becomes mors
accessible and
effective for students

iaa
must. When teachers
wiork together, they
form importamnt
professional and
perzcnal relationships.
Teachers often draw
support from each
another and can
delegate tasks that
allow each teacher to
feel effective. Teachers
can share what worked
wiell for them and this
leads to

Colleboretion between
tezchers contributes 1o
school improvement
and student success.

Colleboretion among
teechers for positive
oCutcmes in curriculum
implementation

exchange of best
practices.

That the best sirategy
o Hnih:-i. -

10

lesrn from each others
sxpacencas and
perform bettar
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organizetional models:

Since every teacher
heve their cwn
individual
S S
always better 1o
collaborate and design
the process of
curriculum
implementation.

individual experience

collaborate and design
the process of
curriculum

‘When teachers work in
teams, it allows them 1o

with their
colleagues and it gives
them the zenze of being
& part of something
igger. This sanse of
belonging can

which of course can
directly effect student
leaming. Increasead fime
and efficiency.

build meaningful
relationzhips

positively affect school
culiure

Teachers haweic
collaborate with each
cther to align their
evaluation and come 1o
a conclusion on the
effactivensss of their
curriculum, furthermore
meke the required
modifications and
enhance their
curriculum and look into
effactive
implementation.

L

Teachars collaboration

wihiich can
support in effective
implementation of
caurriculum.

facilitate them to share
their experiences, idaas
and expertise

Working in partnership
i5 a healthy process.
But more important
their should be

==l

cpen communication
and understanding
between them.
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When teachers
are sharing and learning
they are doing better.

11

collaboration s must to
get better results

. This
practice has positive
effact on changs

imnplement.

Colleboration 12 provides teachers with
better thinkipg . =elf-
motivation, ownership
and sense of shared
responsibility.

Teachers

wiorking is & group are

likely to be happier and

successful in their

goals.

Collaboration 13 facilitate teacher: to
share their
accomplizhments and

t can b challengas t

usefial for other team

members.

Collaboration zmo 14 boost confidencs and

team mprove the work
snvircnment

resulting m effactive

change mmplementation.

Collaboration helps 13 share their 1deas and
expermments with peer
teachers and motivate
them to perform better

Q6. What stratesy would vou implament to mprove leamers' participation in curmcubuom zdoption”

planning interesting
lesson, Students
cantered leaming,
hends on activities,
ENCouragement,
rewards for good work,

Fezponzasz Participant Code Theme
Building good student 1 Play way method Crurreeulhom and
teacher relationship, Student well-bemg

145

120




questicning, group
activities, discussions,
collaboration ete will
improve lsacpers
participation.

Learnars participation
in planning activities,
age appropriate
activities and l=amers
freedom to chooze the
activities.

involverment of learners

Assezs students’ pricr
kncwledge and
customize lesson
plans. Provide ample

-:-ii:-rtumties for

Give student a choice |
how they leam the
concept taught.
{Differantiation through
resources)

ad

student collaboration
and independent work.

Differentietion Use
active lzarning
siretegies such as
brainstorming,
collaboration, journaling
ete. Student-lad
teeching Connecting
learming to the real
wiorld. Create a
constructivist learming
envircnment

Incorporete student
voice and choice

Use of technology,
celebration of success,
collaboration, open
dizcussion forum,
sivdents contribution in
curriculum planning and
designing upto certain

level and peer learning

Hands on activities.
play way l2arning
methods, field trips,
extended classroom
approach.

Hands on activities

bore skilbhasad
activities Independent

-
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11 collzboraticn s must to
get better resulis

When teachers
are sharing and learming
they are doing better.

Colleboration 12 provides teachers with

better thinking ., self-
motivation, ownership
and sense of shared

responsibility.
Teachers

wiorking is & group ars

likely to be happier and

successful in their

goals.

Collaboration 13 facilitate teachers: to
share their
accomplizhments and

t can be challenges t

usefial for other team

members.

Collaboration amo 14 boost confidence and

team mprove the work
snviromment

resulting m effactive

chanze mplementation.

' 15 share their 1daas and
expermments with peer
teachers and motivats
them to perfonm better

effact on changs

implement.

Q6. What strategy would vou mmplement to mmprove leamers' pariicipation in curmcuhom adoption”

Fzsponzes Participant Code Theme
Building good student 1 Play way method Churrnicuhom and
teacher relationship, Student well-bemz

planning interesting
lesson, Swudents
cantered lzaming,
hands on activities,
BNCOoOUragement,
rewards for good work,
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 I— |

guestioning, group
activities, discussions,
collaboration eto will
IMprove |aESrners
perticipation.

Lasrners participation 2. involvemeant of learners
in planning activities,
age appropriate
activities and learners
freedom o choose the

activities.
Aszsess students’ pricr | 3 student collaboreticn
knowledge and and independent work.

customize lesson
plans. Provide ample

-:-iirtunitiﬂ for

Give student a choice i
how they leam the
concept taught.
{Differentiation through
FEEOUNCEs)

4 Incorporate student
voice and choice
Differentietion Use
active learming
stretegies such as
bramstorming,
collaboration, journaling
etc. Student-led
teaching Connecting
learming to the real
wiorld. Create &
constructivist lesrning
Environment

Use of technology, ]
caelebration of success,
collaboration, open
dizscussion forum,
sivdepis contribution in
curriculum planning and
designing upto certain
lewel and peer learning

_. i Hands on activities
play way l=2arning
methods, figld trips,
extended classroom
approach.

More gkill basad 7
activities Independent
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a form of
communication.

Wellbeing of the
students matters the
most. Work towards it
heve & great

Student reediness
metters only then
curriculum can be
implemented.

student teacher
bkonding

envircnment leeds to
low morale and
absentesizm
BIEE ctudents learning
and curriculum
implementation.

Unconducive teaching
and learning

When planning the
curriculum &ll factors
are considered. Hence
the behevior will
cartainly impact but
shouldn't affect at

large. 1t is temporary
can be sorted

o

==l

proper guidance

Curricaulum
implementation
revolves arcund
learmers. When the

or have & low morale,
there i= a detimental
effect on their owerall
learming. Freguent
gbsentesism and lack
of interest will lead to &
disruption in their
learming, leading to &
poor performance and
understanding of
concepis. This wery
often might impede the
caurriculum
implementation s
teachers will have 1o
ensure all her learnars
are at par and will have
io kee

students lack interest

modifying lessons,
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[ |BB80nE)] thereby leading

to frequent changes in
her transaction.

Learners are at the
center of curriculum
implementation. Their
behaviour impacts the
implementation of the
curriculum. Thus,

Efforts should
be made to ensure

students are

to learn by

incorporating SHNGER
-pan-:l choice in
learming. Additionally,
teachers must hold high
expectations of all
leemers and challenge
them as per their ability.
Teaching should be
differentiated to ensura
all students learn. A
host of differentiation
techniques such as
pecE, content,
resources, scaffolding
etc., should be
employed by the
teachers. Positive
reinforcement must ba
used to further boost
student motivation and
morale. Focus should
be in praising effort and
not intelligence.

student wellbeing
should be at the heari
of teeching and
leaming.

intrinsically motivated

student voice

It has a great impact on
implementation. These
resulis show thet where
the concept is delivered
properly or not. Their
sbeenteaism will affect
thiz data.

10

¥as it does affects.
Along with the concepts
comprehension

11

students well being is
paramount
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[ students well being -
paramount. K leads to
salf gatisfaction and
better outcomes.

It is necessary 1o

iru:r-.'i-:le children with

to learn. In its absence,
children feel
dizregarded and
insignificant to their
cohort. This feeling
impacts their moral and
social values. ultimately
it reflects & negative
impact cn curriculum
implementation.

conducive envircnment

Ctodent abeance has
negative mmpact on
curricnlom. It wall

JEEE‘II'&J.E-

13

prograszion data of the
whole elass.

Bince students are the
centre of teaching and
lzarmine, their h=ence

14

jeopardize the whela

system.

Leamer: zhzenteaizm
and lowy morale wall
pravent studentz Som
making good relations
with teachers and
frisnds. Eventually, it
will affect curmcuhom

ﬂ' lementation

e
LA

negativaly.

QZ. Howr do vou thunk gh-lavel manazemant support mav benefit effectve cumenlhon

implementation?
Eazponzes Participants Code Theme
T T 1 qualified skilled teacher | hManagement
5 and Fazponzibilities

further enhance their
efficacy b

sEssicns

menagament can

proividing profession
development
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support curriculurm
implementation.

High-level management
support is an underlying
avital factor to govern
an effective and
applicable curriculum
which can deliver a
holistic objective of
leaming. k weoek as a
weaterfall if you have a
depth of support
including high

Learning siream will ba
a consistent and
commendable flow.
That will bring a
consistency,
cohesiveness and do
check all the boxes in
applying due diligence
of implementing high
achieving learning
objectives.

[

availability of resources
and directions

High level management
plays an imporiant role.
They can provide
feedback about the
cless. Resources
required can be issued

their approval.
in

the schizol.

Positive envircnment

High level of
management support
maey benafit effective
caurriculum

implementation b

the instructional shifts,
and research about
instruction, as wellas a
clear understanding of
how different sets of
meterials will or won't
meet the uniguea needs
of students in &
particular district

choosing the right

meterials and by
having deep knowledge
of acedemic standards
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will ensure

good infrastructure and
provide quality
FESOUFCES.

- provwiding

resources and
conductive envircnment

Providimg CPDs fior
teachers

For an organization to
succesd in planning the
menagement support is
essential. The better
the support in providing
infrestruciure,

resources, [SISSSIONSI
RERNAGS =tc the

outcome would be
effective and benefizial
to the crganization,
isechars and students.

==

providing infrastructure

professional treinings

Thie school
menagement plays a
crucial rele in effective
curriculum
implementation. k
ensures provision of a
coherant, flexible, bread
and

that is in lina
with the aims of
education. Badews
school plans and
budgets to see if they
are im line with the
overell education goals
and school policies,
and mekes appropriate
adjusiment when
necessary. Above all
will promcte education
for the students of the
school and leading the
school o strive for
excellence and
continuous
IMiprovemEnt.

balanced curriculum

CPD sessions and
professional
development of the
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existing and new
teachers can be highly
effiective 1o ensura
ciptimal curriculum
delivery. Additicnally,
they can procure
equipment and
meterials needed for
effective leaming. They
can plan for the
improvement of school
facilities and

The participation of
management is crucial
to the cumiculum
implementation
because they are the
once who

o,

10

meke policies, arrange
for finence, resource

Management has a
crucial role to play in
curriculum
implementation.
Meanagement is
responsible for policy
meking, arranging
finance, providing
relevent good quality
resourced, monitoring,
evalueting lesrnars
achievements and
diztribution of teachers
wiork. Without all
successful
implementation is not
pozsible.

11

F

School relies on
menagement to provide
them with proper
instruction ebout

chenge. By having SiER
Sommunicatir »
the implementors,
management can
reduce the uncertainty
aids curriculum
implementation.
Thereicors without
management support
and guidance
succassful

CpEn Communication
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implementation is not
pozsible.

High- lavel 13 conducrve anvironmnet

manazemant plavz a

cructal role. Leadars

AN CTeate

for

teachers and students to

adopt reformed

currichem,

School lazders plava 14 commmmczting and

- role muhat comvinemg teachers to
implement reformed
curricnlum

by

providmng them wath

conducrve

envirommmet.

The high-level 13 mamtaming
transpermacy m ther
svetern
balance in work
distnbuhion and clear
imstruction

facilitates curmcuhon

implementation.

Q5. Do vou think teachers hurmover affect cumenlom mplementzhion” Why or why not?

teechers has a
enerall

. Problems with
teacher turnower
coniribute significantly

students and schools

teacher shortages and
result in the nequitable
distribution of adequate
and quealified teachers

Fazponzes Participant Code Theme
impact on students and
resulting in parenis,
ineffective
implem entation.
The failure to retain 2 negative impact on
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effacting in the
curriculum
implementation.

Yes, it does not shows
positive affect on
curriculum
Seatalt gt ey T
teechers are leaving i
not onl

costs financially but
alzo effect the student
educational aspect.

Research shows again
and again that teachers
are the single most
important factorin
student achievernent.

Thesze resources allow
educators fo

and develop
the =killz reguired to
teach students from
diverse backgrounds.

Trreoriier)
professional
development
Cpportunities, end
coaching support

continue with the
school for a long time

¥az it does. Orienting
and training of teachers
takes time and effort
and if there iz a high
teacher turnower it
proves that curriculum
is not being effectively
implementad as
teechers are =till under
training and
observation, whereas if
your teacher turnover is
lgss it shows the

wigllbeing of a teacher
in @ school
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Yasg, high level of & teschers atruggle to
teechers turnover affect gdapt to and implement
curriculum the curriculurm.
implementation.

Yaz, the school 7 inyests in training

BE teachers

an ongoing process,

thieir turnooer will

impact financially and

in curriculum

implementation. To

train new staff is time

teking and sometimes

mey not be beneficial.

Teacher tumover hasa | § negative impact on
curriculum
implementation

. High

turnicver undermines

students’

achievements. This is

beceuse the curriculum

implementation suffers

a sef back dus to the

continuous change in

teschers and children find in difficult
to adjust to the
teeching style

different teachers.

Yez, it dafipdely affecis |9 given rigerous traiming

curriculum in best prectices in

implementation. Each teeching 1o meat the
ocrganizetion has its expectations

own curated curriculum

and resources. If & new

teecher joins, she bas

ta be given

Thus, teacher turn over

affects curriculum

implementation.

Yaz, it does. I also 10 teechers are unhappy.

shows that

teachers ars
UAREERN With unhappy

staff management can
not expect good results.
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Yes, it does. Young
learmers are usually
connecied to their
teechers and then learn
bketier. Teacher

reila-:em ent miihi

11

Affect leamers” ability
to leam

Teacher tumover does
affect the curriculum
implemeniation but
particularly it depends
on the age group of the
learmers. Usually young
learners are affected
the most.

Teacher tumovar
effacts tha
unplementation
negativaly Ita
responsibility of leaders
and to
o
provide them with
CFD= to cater their
wallbeing.

13

keap teacher:
motrvated by appraizals

Yaz, 1t has a profound
mpact on curmculum
imnplementation.

14

Implamentztion cannot
ba =uccessfinl unless

learners and teachars
both are happ.

Teachars

and
whan students are not
happv and satizfied,
implementation can
never be successful

-
14

high tumover hampers
the leamung process of
students

10, As a head of the depariment how do you momitor the curmicular fidelity of teachers”

and student
gssegament framework

Ezzponzes Participant Code Theme
1 monitoring new hiznzzement
teaching approaches Fasponzibalities

133




People are the most
impaortant aid along
with &p process and

Delivery of effective
Curriculum and
accountakbility of
teschers is in ling with
integrity with laid
process and
applications tools.
Keeping transparency
with all custodians will
ensure each one
committed and uphold
ownership.

(]

Open effective
communication
platform and 2800
degrea interection is a

too to ensure it

Eirgily by the feadback

shared by teachers.

Secondly by FESI
BEEEAEHH o0 hig

level cheervation Then

taken for the
childran

peer cbhezervation

CUTCOME O SCore
cbiained by skl basad
test

Attend subject area
meetings. Provide
informal written
feedback to teachers
about program. Visit
clezsrooms daily o
view programes. Rewiaw
adopted curriculum
guides. Use budget to

BNEUre NECE53ary
meterials are aveilable.

Attend in-
SErvVices on programs.

Review copies of
interdisciplinary units
and “spot check” leszon
plans

Teacher cheervations,

buddy programs, mock

drills, internal
inspections,

comparing attainment
and progress




Frequent cbservations,
check list, peer
feedback, are helpful to
monitor curricular
fidelity of teachers.

iJbzerving, providing
constructive feedback,
ENEUTING Spen
CoOMmMmunicetion,
designing & wadl
plapzed curriculum &

conducting trainings.

|

By routinel

transaction to identify
areas of nead and
wieakness and to creata
an individual plan for
thet teacher to improve
in thoze aregs. By
providing constructive
feedback to the teacher
and review her leszons
pericdically 1o see
progress. Provide
buddy support for new
and struggling
tegchers. Arrange for

. Supply
adequate resources for
the teachers 1o
effectively fransact. Be
approgchable and
establish

Allow teachers fo put
forsrard their views and
Cipinicn.

cbserving and
evalusting a teacher's
lessan

meaningful
professional
dewvelopment
wiorkehops

cngeing and cpen
communication

Regular departmeant

meetings,

pre and
post conference
meetings, fostering
collaboration among
tesm members to

lesson observations,
peer ocbservations,
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facilitate exchange of
best prectices.
Ensuring wellbeing of
the team.

| woould like 1o hold

fBEting == and when

needed to understand

their imﬁFiive and

10

hestingzs and constant
obzaryaticn

Before monitoring
fidadizy | would prefer to
lizten to their problems
and try to solve them.

In this way they get
encouraged and
motivated o implement
curriculum honesthy.
Then with halp of

fidelity can be traced.

11

cbaervetions and one
1o one discussion on
their challenges and
achisvements

Curricular fidelity of
teacher is directly
linked to the success
retio of learners.
Tharsfora teachers
fidelity can be checked

keaping track of
siudeniz echievements
and gap in leaming

Teacher fidelity can b

.mt'u:ﬁ' ad i her

Uzually, less
professional teachers
are lzckong m planmmg
and 1mplementation.
hiznzzement should
development courzas
for such teachsers.

13

educational backsroumd
and study level

Teacher's

effact: cumcuhum
chanze Contmuous
obzervation, waekhv

14

msufficient I::m:-':'..ledge
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meatings and
professional
development support
can help to face zuch
challenges,

Leaders should crazte
commicahion so
chack the fidelity of
teachers.

LA

transparant and open
commrnrcation
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Appendix 7

. dmalall The
4d gy all k Hritsh Unmversity
i [ m Dubai

Research ethics form salf-assecsmant
Application for approval of research activity involving human subjects, personal data, or confidential material
Thiz application form is to be used by researchers sesking spproval from the Ressarch Ethics Committee.

Research that invohees human subjects, personzl dats, or confidential material, and is sssociated with The British
University in Dubsi, cannot begin until ethical approvel has besn obtzined.

Section |is a genersl ressarch identification table.

Section 11 is for the details of the ethical matters your resesrch might imeolve and the nacessary steps you ans
planning to take 1o address them.

Section 11 is an ethics chacklist that will helz you idsntify your research risk level. If you answer "Yes' to any one
of the high risk stetements, then your research is High Risk. if you answer 'Yes' to any one of the medium risk
statements, and "No’ to all highrisk statements, then your ressarch is Medium Risk. If you answer 'Nc” to all high

risk and medium rizk stetements, then your research is Low Risk,
If you have documents related to the ethiczl considerations of the research such 2=, for =xample, 3 consent
letter, evidence of external approval, guestonnzire samples or interview guestions, you can enclose them with

this form before submission.

L Research identification

Namms Azishs Haque

Faculty,/Frogramms hizsters in Education

Contact number 050178587s

Email 20133873 Estudent buid.ac as

Research type = F!_Esearn:h project OV Dactoral/Masters research o Module
assignment

Efective Implemantation of Curriculum for Sptirnum Teaching 2nd

Research title Learning Expenencs: a study among departmenial heads and teschers.,

Cate

= Feculty nomingtsd member (resesrch projects):

o Director of studies {doctoral research):
Sulbmittad to (name)
o+ Diszartztion supervisor (Masters research): Or David Solomon

= Module coordinator {maoduls assignment):
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Il Research ethics details

Background and rationale for study (thiz should be sufficent to justify the proposed research). Aims
and objsctives of the research {or the research guestion/s) and potential bensfits of proposed research;
500 wiords max)

Nith an mersasing amphazis on vouth development and emplovability 1 the meddle eazst, the
Umted Arab Enurates has made substantal efforts to re-imagine and reform 1tz education sector,
Education zuthomtize have mmplementsd mamy reforms to shuft educzhon fom rote
memorizzhon towards skillad based leaming that preparas students to thrmve m the 217 cenhury.
In thiz vem, cumcouhuon plays a sigmficant rels. The study of the cumenhem 1= dynamue and
crucial for the health of the education svstem and =ociety. Chrer the past cantury, the challengas
facing the education svstem and teachers contome to escalate. Society has required the schoel
to educate leamers for a complex sat of zocizl and kmowledge-bazad sconomc realities where
the demand for high-level salls wall continue to mtenzify substantially. It 15 undsmiable that
providing 2 conducrve curmcuhmm wall vield the gensration of pronsening and zkllad citizens.
To that end, the cumienlum must be conceptuzhized heliztically where nignificance 1= not grvan
onlv what 1= to be taught but zlso how 1t should be taught and asssszed. In the abzence of 2
comprahanzrve approach, the cumeoulum will be undarstood =zolalv 2z a2 wiitten document or
textbook content.

The TUAE ecucation zactor 1z expenencing a substantal and constant reveluhon 1o cumicula,
Hence, the school commumty entails skalls to mmplement the cumecuhom with fidelity.
Addihonzlly, cwmeubem mplementation needs to be evaluated zo that best practices and
challenges can be identifiad. Moreover, determuming what kind of problem teachers and studeni=

face 5o that school management can support them m attanung better cutcomesz.

Therafora, the study aims to address the problems and derrve sirategies for optmoem teachmg

and leaming expenenca.

The research wall examme:
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MMain Question:

11 What are the barmer: to curmeulun implementation that hinder optimal teaching and

leamnz?

Sub guestiomns:

1) What are curmenhom maplementation problems associated wath teachers?

2) What are cumcuhum implementation problems ralated to studant="

3) What are cumculum meplementation problems related to school and managzemeant?”
The rezaarch will lughlight the bamars and postulate strategies that facihitate educationz] bodiss
to overcome the challanzes of cumeculum execvhion. The study wall also provide gndelines for
future resazrchers to use the findings as a solid baszs to conduct potentizl =mdiss m the sver-
svolving educabion systam,

Main ethical consideration|s) of the reseanch
[tha ethical matters your research may involee)

Prezentation of Intended Rezearch to all Participants
All the zurvey participants wall be provnded wath an informed consent form to take part 1 the

study bafore mderizkanz the survey. The partcipant wall be mformeed that they wall parheipate
anomvmousty and are allowed to wathdraw ther parbicipation at any timee durmg the stedy. The
form wall al=o mdicate the reason for the rezearch and the potential benefitz of the participants
responses, wiich can be used to mprove the system later. The form wall be sent by alectrome

mazail which they all agree to before answermg the survey queshons,

The consent form will be sent befors the semi-structured mierview discuzsion, and the
mtervienw time will be fixed upon approval

Participant Withdrawal

In the case of participant withdrawal, the data that has been collected and anahvzed alrsady wall
be ratzimmed. In additton, the focus group mterniew will be zent to randomby selacted teachers
and departmental head:. Therefore, if thev choze not o participate mm the study firther, amy
attemnptz for mterachion, meluding a request for addibonzl mformaton from the mvesthigator,
would be dizcontimued.

The researcher mall use prendormmes to mantain the participant's anonymity and data
confidentality during information analyas and dizeussion.
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Methods of data collection
{cutline in detail how data will be collected and attach a copy of any Questionnaires, intervisw
schedules or observation guidelines to be used: 400 words max)

ERezearch Inztrument:

Thaz study wall zather quantitative data through an online gusstionmaire fo undersiand teachers'
perspactives on effective curmcuhom mmplemeantation. The survey questionnaire vall then ba zant
to 2 cohert of teachers to 1deniify numenc descriptions of the populahon's frands m thoughts,
opmons, and achions,

To understand the perception of the departmentzl hezd on cumeculum mplamentzhion, the
researcher will hold a sam-structured mterinew to collact quantrtatve data. The questionnars
for the imterview will concenfrate on the problems of the cumecuhen mmplamentzhion and
sohufion from expensnced heads perzpectrves.

The gualitztive and quantitative dzta zeneratad through onlme surveys and interviews wall allowr
better comparability wnth other studiaz when the result will be analyzad for commeoen themes and

drversity of opmion.

Recruitment of participants

{cwtline the number and type of participants involsed; give detzils of how potential participants will be
identified and invited to taks part in the stedy; and how informed consent will be obtzined; 300 words
s

The rezaarcher anms to conduct a concurrent stady by collaching quanhitatve responses from 130
teachers and qualitative responsss from 12 departmental heads. The 4 Likert zcale questionnairs
1z designad for teachars, and senn-stmoctured mterviews quastiommaire for departmental heads to
Ealn a maore in-depth understandmz of the approach and thinkmg of the school's upper

manazameant

All particmpants will be provided with an mformed consant form to parheipate m the study before
undartakans the sumvey. The mformed consent wall be distmbuted 3= an onlme form that
participants will azree to before answerng the survey. The conzent form wall descnbs the
purpoze of this study and the potential benefits of the responses subnutied by the participants,

az their responzes will be uzed to mmprove mplamentzhion stratezy and mnovations.
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For qualitative data collection, the consent form will be zaent to the leaders prrvately b emanl,
and tha interview tmea will be arranged with the zelected participants once all the conzant fonme
have baen recenmad.

For the semi-stroctured mbterview with the specific mstructor, the conzent form will be sent prior
to the mterview, and upoa approval, the imterview tume will ba zet.

Plegse ottoch o copy of your informotion sheetfs), drgft materials such as infenvew questions etc. gnd

consent form gz well os indicotion of planned time of issue/wse. I pow are not using @ consent form,
plegse explain wiy,

o Artached

Potential adverse effects on participants and steps to deal with them
{outline if you anticipate any potentizl hanm or negative conssguences including psychological stress,
amaety or upset which may be induced by the study, and the steps to be taken to address them)

Fartiipants perhaps fe=l uncomfortable while sharing their responsses; therefore, it will be mentionad
in the conzent form that particicants will have the freedom to withdraw 3t any stage from the sureey,
and thoss ars contributing their responzss will be kept confidential.

&Alsg, participants of the interview will not be forced to share any classifisd information that may harm
their school integrity.

steps to be taken to ensure confidentiality of data

[outline steps to ensure confidentiality, privecy and anomymity of data during collection, storage and
publication. specifically identify any confidential or personal information, and/or any other party's
protectad intellectual property which you nesd to use and safeguard)

Privacy and Confidentiality

The Goosle survev form link wall be creatad and shared by electrome mail wath the
participants. Thars wall be no question 1n the survey queshormarrs mmdicating participants'
perzcnal details, affecting ther anomynuty. With the Google fomm being shared a= 2 link,
participants will be encowraged by the ressarcher to fill the form wathim tero weake.

The mtariew will be held on Z00N0 call or face to face depending on the comfortzbility of
the parbicipants. The rezszrcher wall uze psevdomyms to mamtam the parhicrpant's anommuty
and data confidentiahity during information analyv=iz and dizcuszion.
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Diata Storaze:

The gquantitative data collected from the parhicipants (teachers) b Google survey fonm wall be
prazervad exclusmely by the rezsarcher for analyziz, and the mformation gatherad from the
mterviews will be mads anomymeous to mhibit participation idenhfication and used for depth
learmng. Although mformation saving on a cloud-baszed system 15 convement, there 12 2 nsk of
data securtty. Therefore, the collectad data wall be storad m password-protected files m 2 flazh

Iva acceszible only to the researcher.

Also, pssudonmyms will be used to enswre conmfidentality, privacy and anommuty of data
collachion whanever qualitative data and responses wall be discuszed and anahvzed for themes.

steps to be taken to ensure financial and commercial propriety
{specifically identify any external funding or significant third-party financial imvolvement with the
ressarch)

Mot applicable

Other plans to address a particular ethical matter not mentioned abowve

Kone

Recsearch ethics checklist

if wow answer 'Yes' to ony one of the high rick stotemeants, then youwr ressarch s Aigh sk i pou
gnswer "Yes' to ony ane of the medium risk stotements, and Mo’ to all ligh gk stotements, then your
research is Aedium Sisk I pou answer ‘wo' to gl high risk ond medivm risk stotemeants, thea your
research is Low Risk

High Risk

Wil consernt be coercad out of participants by thoss who would likely bensfit from

the research? —fes oMo v
will it b2 necessary for particpants to take part in the study without their knowledgs

and conssnt 3t the time? =¥es oMo ¥
will the study inwohee some form of invasion of privacy? —ves oMo ]
Is discormfort or harmful impact to particdpants likely to result from the study? —esoko v n
Is there a possibility that the safety of the researcher may be in guestiony o¥esoho W
will the research reguire the researcher 1o be decsptive or dishonest with the

participants? —fes oMo v
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will financial indwcements (other than ressonablz expenses and compensstion for

time] be offered to participants? SYesoho ¥
‘will the resezrch have negative intrusive physical or psychological effects onthe

participants? SVesoho v
will the names of the participants or the institution aposar in the research? —ves Ollo ¥
Dizs the ressarch imalve the condition of destroying recordsd data after it is used? —vesoho ¥ B
Medium Risk

‘Wil the research involve governmental institutions or participants such a5, for

=xample, the military or the judiciary? =Ves oo v/

will the study involee discussion of sensitive or potentizlly s2nsitve topics and issues? | —ves oo v
Dies the ressarch invalve potentially vulnersils particigants (for example children,
prisgners, or people with diszbilitizs)?

Cioss the ressarch involve particpants that ars unabls to give consent? —Vaz=hg W
will the resezrch involve adrministrative or s2cure data that reguires permission from

o¥es OMo

the sppropriate authorities before use? = Yes Olo v’
‘Will research invohve the sharing of data or confidential informmation beyvond the initiz v
COnsENt given? =¥es olo
Risk lavel identified v Low o Medium - High

The researcher undertakes not to deviate from the original consent granted by the University's Research Ethics
Committes. The researcher bears full and sole responsibility for any deviation from this consent and all
conseguences arising from such deviation. The researcher waives all right of appeal in the event of any penalties
applied by the University arising from such deviation.

Declaration by the Researcher:

Hawing rezd the University's Research policy | declare that the information contained hersin is to the best of my
knowledgs and bslisf acourats

| m =atisfied that | have attempted 1o identify 2ll risks that may arse in conducting this resesrch and acknowlsdge
my obligations &5 researcher and the rights of participants. | am satisfied that all rezearchers (including rryssif)
working on the project have the sppropriate guslifications, experience and facilities to conduct the ressarch s=t
out in the sttached document and that |, as the lzad researcher, take full responsibility for the ethical conduct :f
the research in accordance with subject-specific and University Ethical Guidslines [Policiss and Procedures
rznual], a5 well as any other condition laid down by the Research Ethics Committe=. | am fully aware of the
tirmglines and content for participants’ information and consent.

Kame: daishs I-ag.. %/
Signature: " Date: 1/12/21

FOR OFFICE USE ONLY

LW RIZK RESEARCH
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Snatt

Chair of Ethics Comimittes

Hame:

o Approved
o Mot approve

Signature: Cgte:

Students

Dean of Faculty

Mame:

o Approved
o Mot approve

Signature: Date:

Authorization for conducting research {only if approval is obtained):

The Committes has confirmed that this project fits within the University’s Policies for Resegrch and | guthornize

the b risk resegrch proposol on beholf of BLIDs Research Ethics Committes.
hame:
Signature: Dsts:

{Chair of the Research Ethics Committes

FOR OFFICE USE ORLY

MEDILAM RISK RESEARCH
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Staff and stedents

Endorserment by the Faculty's Research Ethics Committes member after electronic referral to all
Research Ethics Committee members

Mame:

o Approved
= Wot approved

Signature: Ciate:

Authorization for conducting research (only if approval is cbtained):

The Committes has confinmed thot this project fits within the University’s Policies for Reseorch ond [ guthorize
the mediurm nsk proposal on behaoif of BUID's Sessarch Ethics Commithee

Mame:

Signature: D=te:

{Chair of the Research Ethics Committes]

FOR OFFICE USE ONLY
HIGH RIZK RESEARCH

Staff and students

Endorsement by the Faculty’s Research Ethics Committes mamber after meeting of Research Ethics
Committes members

Mame:

o approved
= Mot approve

Signature: Cighe:
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Autharization for conducting research {only if approvel is cbtained):

The Committes has conjfirmed that this project fits within the University s Policies for Research and | guthanze

the bigh sk proposagl on behalf of BUTD's Resegrch Ethics Commitiee.
Mame:
Signature: Dats:

{Chair of the Research Ethics Commities
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