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Abstract  

The purpose of this study is to investigate the practices of a Dubai-based mainstream school in 

meeting the needs of a student with Dyspraxia. The researcher used the qualitative approach 

which is based on the triangulation method represented in observations, questionnaire-based 

surveys, focus-groups, interviews and document analysis. This research paper aimed at 

studying the school’s policy and provision regarding students with special educational needs. 

The researcher covered the admission policy, the assessment, the identification process, the 

intervention and the curriculum. Additionally, the researcher studied the support provided to 

the student, including the Individual Educational Plan, and its effect on her academic 

achievement. Furthermore, teacher’s training was discussed in this study.  

The findings uncovered deficiencies between theory and practice with respect to students with 

Dyspraxia. The school policy and provision support inclusion while the lack of teacher training, 

lack of funding and the lack of resources hinder the implication of this policy.  

This paper suggested a set of recommendations to the school, the Ministry of Education and 

teachers. These suggestions aim to provide good practices for the successful inclusion of 

students with Dyspraxia and students with special educational needs as well.  

The researcher hopes that her study would be a valuable addition to the research done within 

the field of special education.  

 

 

 



 
 

 

 نبذة مختصرة 

ذي يعاني من الالغرض من هذه الدراسة هو التحقيق في ممارسات المدرسة العادية في دبي في تلبيه احتياجات الطالب 

 لاحظات،المواستخدم الباحث النهج النوعي الذي يستند إلى طريقه التثليث الممثلة في  النمائي. يالحرك الخلل

لورقة البحثية إلى اوتحليل الوثائق. وتهدف هذه  والمقابلات، التركيز،ومجموعات  الاستبيان، علىوالاستقصاءات القائمة 

 القبول،ياسة دراسة سياسة المدرسة والاحكام المتعلقة بالطلاب ذوي الاحتياجات التعليمية الخاصة. وغطي الباحث س

بما في  للطالب،لمقدم الدعم ا درس الباحث ذلك،إلى  الإضافةبوالمنهج الدراسي.  والتدخل، الهوية،وعمليه تحديد  والتقييم،

ي هذه الدراسةفنوقش تدريب المعلمين  ذلك، علىواثره علي تحصيلها الدراسي. وعلاوة  الفردية،ذلك الخطة التعليمية  .  

بين النظرية والممارسة فيما يتعلق بالطلاب المصابين بعسر البلع. وتدعم السياسة  وكشفت النتائج عن أوجه قصور

المعلمينالمدرسية والتوفير الدعم في حين ان نقص تدريب 
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Chapter 1                         Introduction  

1.1. Introduction  

Education is an institution that typically is established through a collective social desire to have 

civil and supportive societies. If one considers the social dynamic found in many countries 

around the world, there is the suggestion that usually the more education people have, the better 

off they can be. Many societies traditionally view education (at least primary and secondary 

education) as a genuine public good that adults and educators provide for children until such 

time that they outgrow their childhood vulnerabilities and inexperience to become contributing 

members of society themselves. Many existing international laws and UN documents have been 

created to promote and to protect this notion of education, such as the UDHR, the International 

Covenant on Economic, Social and Cultural Rights (ICESCR), and the Convention on the 

Rights of the Child (CRC). These documents have helped to establish viable legal mechanisms 

from which nation-states can and have implemented, supported and assessed effective social 

structures necessary to provide for appropriate educational opportunities (Lee 2019). 

Defending every child’s right to education is one way to advance every child’s chance to get at 

least a minimal level of protection and support as that child develops. Providing children with 

educational opportunities can be expensive and, clearly, children (particularly young children) 

do not have the means to provide such resources for themselves. As a result, not only must 

consideration be given to what qualifies an object like education as a high-priority claim or 

human right, consideration must also be given to the social context necessary to acknowledge 

this claim and to accept the social cost to implement it (Orend 2006; Lee 2019). 
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It is a common truth, although not much realized, that our world has always been diverse. 

Therefore, diversity is not merely a phenomenon of our days. However, the transnational 

mobility of people has been constantly increasing over the last few decades due to socio-

economic, academic, professional, political or other reasons. The challenge of developing a 

better awareness and understanding of an individual’s diversity. Of course, inclusive education 

does not mean simply that if students are collocated they automatically are all included 

(Dimitriadi 2014). 

Many inclusive policies, approaches and projects can prove to be inadequate should there not 

be well-educated and trained teachers in the education of children that can positively utilize 

their knowledge and skills in order to achieve quality education—in other words, real 

inclusiveness. At the same time, all people in the environment of a child, as well as all ideas, 

beliefs, theories and practices that go on both inside and outside the school, have an important 

part to play in the inclusion process. 

Inclusionary education goes hand in hand with quality education; most importantly, addressing 

issues of diversity and inclusion in education as early as possible (Dimitriadi 2014). 

 

The research paper is composed of five chapters. Chapter one provides background information 

about the study; giving an outline of the research context, the research questions, the limitations 

the researcher’s background, terminology used in the study and the rationale of the study.  

Chapter 2 provides the literature review on the subject of Dyspraxia; exploring different 

theories and modals. It also explores the different definitions of Dyspraxia either clinical or 

linguistic. In addition, the chapter deals with the history and the causes of Dyspraxia, the 
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identification and assessment, Dyspraxia between inclusion and exclusion, therapeutic 

intervention and finally Dyspraxia within UAE context,  

Chapter 3 represents and justifies the research methods used in data collection. It also provides 

a little literature review about each method used. The chapter as well presents the limitations 

that hindered the study and the ethical considerations.  

Chapter 4 represents the findings of the case study including observation results, interview 

outcomes, focus-group findings and the survey results. The chapter also studied different 

documents related to the school, documents related to the studied case and documents related 

to the UAE.  

Chapter 5 provides recommendations based on the findings from the previous chapter. It 

presents the school present practices in terms of identification, assessment, modifications and 

services. The chapter also provides some recommendations for the teachers, the school and the 

Ministry of Education.  

Due to the limited word count in writing this dissertation, the researcher included some data 

relevant to the discussion in the appendices. Plus, references of books, articles and webpages 

used within the study were also included in the appendices.  

1.2. The Aim of the Study  

The study seeks to answer the research questions by studying the status of a student with 

Dyspraxia in a Dubai-based mainstream school. The study attempts to shed the light on the 

current practices towards students with special educational needs within mainstream schools in 

terms of policies and legislations. The study also aims at investigating whether or not the 

Ministry of Education guidelines regarding the provision of education to children with special 

needs are reflected in mainstream schools. The study also aims to provide some 
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recommendations for better future practices regarding inclusive education in the UAE. 

Furthermore, the study aims to raise the issue of the inclusion of students with special 

educational needs in the UAE for future research.  

1.3. Research questions  

Throughout the study, the researcher attempts to answer the following research questions.  

1.What is offered for students with Dyspraxia in terms of:  

1.1 Identification and placement  

1.2 Assessment  

1.3 Curriculum and modifications  

1.4 Special education services  

1.5 Professional developments and training for mainstream teachers  

2. What could be recommended for students with Dyspraxia to achieve better school practices 

and full inclusion?  

1.4. The Research Context  

The research is conducted in a mainstream private school in Dubai, UAE. The UAE is a 

federation of seven semi-autonomous Emirates established in 1971 and situated on the Arabian 

Gulf, east of Saudi Arabia and north of Oman. In accordance with the 1971 Constitution, the 

Federal Supreme Council (the highest legislative and executive body) is comprised of the rulers 

of the seven Emirates. The country has a free market economy based on oil and gas production, 

trade and light manufacturing. The economy provides citizens with a high per capita income, 

but it is heavily dependent on foreign skilled and unskilled workers (Bureau of Democracy, 

Human Rights, and Labour 2003). According to the Bureau of Democracy, Human Rights, and 

Labour (2006), the estimated resident population of the UAE is 4.5 million, of which only 21% 
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are citizens. Citizens employed by the Government are also eligible to receive aid from the 

Ministry of Labour and Social Welfare for sons and daughters who are under the age of 18, are 

unmarried or have disabilities. Opportunities for women have increased in government 

services, education, private business and health services. Most primary and secondary school 

teachers and health care workers are women, as are almost half of all government workers 

(Bureau of Democracy, Human Rights, and Labour 2003). 

The UAE offers comprehensive education to all male and female students from kindergarten to 

university, with free education for the country’s citizens at all levels. Schools in the UAE public 

system are gender segregated. There is also an extensive private education sector, and several 

thousand students (male and female) pursue courses of higher education abroad, at government 

expense. The existing educational structure, established in the early 1970s, is a four-tier system 

encompassing 14 years of education – kindergarten (4–5 years old), primary (6–12 years), 

preparatory (12–15 years) and secondary level (15–18 years). Primary school education is 

compulsory for all UAE citizens. Government policy is to provide staff/student ratios of 1:20 

at kindergarten and primary levels, and 1:15 at intermediate and secondary levels. The existing 

staff/student ratio is well within this proposed range (Bureau of Democracy, Human Rights, 

and Labour 2006; Dukmak 2010). 

In November 2006, the UAE Federal Government passed the UAE Disability Act (Federal Law 

No. 29/2006) to protect the rights of people with disabilities. One of the principles of this new 

law is that people with special needs must be provided with equitable access and related 

facilities in all new property development projects (Al Roumi 2008). This law stipulates that 

persons with disabilities enjoy an inherent right to life on an equal basis with others; recognizes 

that all persons are equal before the law; prohibits discrimination on the basis of disability; 
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ensures the right to own and inherit property and control financial affairs; and protects their 

physical and mental integrity (Emirates News Agency 2008; Dukmak 2010). 

This law aims to eliminate any discrimination against persons with disabilities in employment, 

education or the provision of other state services in the UAE. The majority of public buildings 

provide access to persons with disabilities. Rehabilitation centres exist in the country but those 

sponsored by the Ministry of Labour are open only to citizens. Others are funded by both public 

and private organizations or are established by charities. Initiatives have ranged from monthly 

social aid funds, special education and transportation assistance, to sending a team to the 

Special Olympics (Emirates News Agency 2008; Dukmak 2010). 

 

1.5. The Research Limitations 

The researcher encountered some limitations while conducting the case study. First, the study 

is conducted only in Dubai which will make it difficult to generalize the findings and the 

outcomes for all the Emirates. Second, the study was conducted during the academic year which 

made it hard for the researcher to collect enough data; for example, the researcher intended to 

contact the OT therapist of the case, however, because of the limited time, she could not. 

Thirdly, the study was done on only one student in a mainstream school which made it hard to 

generalize the results on all students with Dyspraxia in the UAE. Finally, the researcher had to 

translate responses, especially during the interview with the mother and the girl, who is the case 

of the study. This translation could result in inaccuracy or misinterpretation of data.  
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1.6. Research Terminology  

The research is based on two basic terms inclusion and Dyspraxia. Dyspraxia is defined as 

neurological disorders characterized by an impairment in the ability to plan and carry out 

sensory and motor tasks (NINDS, 2006; Stansell n.d.), while the researcher thinks that 

Dyspraxia is a kind of impairment that hinders a child from performing daily tasks smoothly 

and easily. As for ‘inclusion’, it is defined in the literature review as the placement of all 

students with disabilities in general education alongside normal peers, (“-praxia” 2019) while 

the researcher views inclusion as including all students regardless of their differences in a 

mainstream setting.  

 

1.7. The Rationale and research significante  

The researcher chose the topic for the study because it is of importance to her as a language 

mainstream teacher. The study will help the researcher as a teacher identifying the main 

characteristics of students with Dyspraxia, as well as identifying the current practices regarding 

students with special educational needs in terms of identification, assessment and interventions. 

The researcher as well had access to the school as she works there as a teacher.  

1.8. Researcher’s Background  

The researcher worked as a language teacher in many private schools in the UAE for the past 

fifteen years. The researcher had extensive experience dealing with students with special 

educational needs either identified or unidentified. The researcher had witnessed the 

development in the both the attitude and the practices regarding special education needs 

students within UAE schools. The researcher dealt with students with different learning 
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difficulties including Dyspraxia which is the focus of this study. Furthermore, the researcher 

took part in the identification of many SEN students across the schools she worked for.  
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Chapter 2             Literature Review  

This chapter will discuss Dyspraxia as a specific learning difficulty, its modals of theories, its 

definitions, the history of Dyspraxia, causes of Dyspraxia, identification and assessment of 

Dyspraxia, Dyspraxia between inclusion and exclusion, Dyspraxia therapeutic intervention, 

Finally, Dyspraxia and SEND in the UAE context.  

 

2.1. Literature Search Method  

The researcher used EBSCO data base as a searching engine, the British University online 

library and World Cat searching engine. The researcher used key words like; Dyspraxia, 

inclusion, intervention, symptoms, and diagnosis to gather background information about the 

case study topic.  

 

2.2. Literature Review  

 

2.2.1. Definitions of Dyspraxia  

Dyspraxia can be defined in many ways. The word dis- means a malfunction and -praxia in the 

medical dictionary is a suffix that means “to achieve or to do (perform) (“-praxia” 2019). The 

National Institute of Neurological Disorders and Stroke defines developmental dyspraxia as a 

disorder characterized by an impairment in the ability to plan and carry out sensory and motor 

tasks (NINDS, 2006; Stansell n.d.). 

All definitions agreed that Dyspraxia is not a muscle disorder although it involves muscle 

coordination and strength. It is not a cognitive disorder although it affects the ability to read, 
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spell and use language. It is a neurological disorder that involves motor planning in all areas of 

the body when the messages from the brain are unable to communicate directions to the 

muscles. 

Dyspraxia can be present in people with Asperger, Autism Spectrum Disorder or Dyslexia. it 

could be caused by a stroke or a trauma or it could be developmental means it can be present 

from birth (Stansell n.d.). 

In the past, Dyspraxia was defined as congenital maladroitness then later as a disorder of 

sensory integration. Dr. Sasson Gubbay renamed it in 1975 as the ‘clumsy child syndrome’ but 

fortunately this name is no longer used. The more current names for Dyspraxia are, Childhood 

Apraxia of Speech (CAS) Developmental Verbal Dyspraxia (DVD) Developmental Apraxia of 

Speech (DAS) Sensorimotor Dysfunction Developmental Co-ordination Disorder Perceptuo-

motor Dysfunction Specific Developmental Disorder of Motor Function (World Health 

Organization; Stansell n.d.). 

2.2.2. What causes Dyspraxia? 

There is no well-known cause for Dyspraxia. However, researchers suggest that it is due to 

immaturity of neuron development in the brain rather than to brain damage. Dyspraxia results 

when parts of the brain have failed to mature properly... [it] is the result of neurological 

immaturity in the cortex of the brain’ (Portwood 1999, pp.5, 11). When describing ‘clumsiness’, 

Barnett et al. (1989) say: ‘Medical evidence suggests that defects in the receiving and passing 

on of messages to and from the brain result in lack of co-ordination of eyesight and bodily 

movement, and sometimes cause speech disorders’ (Barnett et al. 1989, p.50; Boon n.d.). 

A very small number of children have dyspraxia as a result of other problems including 

galactosaemia [an adverse reaction to milk which can give rise to symptoms such as cataracts, 
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visual impairment, gastro-intestinal disorders and jaundice], global develop-mental delay etc. 

but most are of an undetermined cause. (Rosenthal and McCabe 1999, p.3; Boon n.d.). 

Young children usually learn by cause and effect, for example, they touch fire, they get burnt, 

consequently, they do not repeat this action again. If the information received from their senses 

delayed, their learning by cause and effect will be delayed as well. This is the situation with 

children with Dyspraxia. They should have a physical literacy programme to improve their 

knowledge of the world around them. Same as mathematical literacy, reading literacy and 

science literacy. (Boon n.d.) 

Physical literacy programme is defined as having the motivation, knowledge and the experience 

to maintain physical activity through lifetime. (Boon n.d.) 

 

2.2.3. What do children with Dyspraxia look like?  

Boys are four times more likely to have Dyspraxia than girls. They are usually diagnosed at the 

age of six or seven as they start to experience difficulties at home and at school (Boon n.d.). 

At home, babies with Dyspraxia may be slow in crawling, walking and talking. This can cause 

them frustration as they cannot express their feelings like their peers. They are also clumsy 

when it comes to eating and chewing.  

At school, Dyspraxic children are likely to have poor handwriting, difficulty finishing a task on 

time, untidy work and difficulty dealing with scissors. They usually pump into other children 

and knocks things over. Morevoer, children with Dyspraxia, have difficulty following rules and 

that makes them break the rules out of frustration. Children with developmental Dyspraxia often 

experience difficulty in expressing their thoughts and feelings.  
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In PE class, children with Dyspraxia often have difficulty kicking, aiming, throwing and 

catching. They are usually mess up games and that make them less picked as teammates. They 

experience difficulty understanding teacher’s explanation and following rules within a game.  

 

2.2.4. Identification and assessment of children with Dyspraxia  

It is usually the parents who first identify that their child is late behind in fine and gross motor 

skills than other children within the same age group. Parents usually notice that their child also 

is delayed in crawling, walking and talking. They also might have sleeping disorder, difficulty 

settling down and hyperactivity. After the child is identified, whether by his parents or a health 

specialist, the child then is referred to a specialized doctor or a local specialized centre. A 

trained portage worker will provide help and support for the child and his family at home 

especially if the child is in the pre-school stage. The potage worker will provide the parents 

with a set of activities to do with the child in order to improve gross and fine motor skills.  

If the teacher at school identified the child, the school will follow the special educational needs 

code of the country. After the school’s initial assessment, advice may be requested from the 

educational psychologist, the social services department and the school medical officer, and via 

the school medical officer from health-related specialists such as a paediatrician, 

physiotherapist, occupational therapist or speech and language therapist. Advisory teachers 

may also be involved – for example, those with expertise in information and communication 

technology (ICT) or related special educational needs (SENCO).    
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2.2.5. Dyspraxia between inclusion and exclusion   

The status of Special Needs Education in mainstream schools is in acceleration. Schools have 

developed an adequate awareness of specific learning difficulties like Dyslexia, Dyspraxia and 

Autism. Mainstream schools help students with such difficulties to access the curriculum taking 

into consideration students ’diverse abilities. Furthermore, mainstream schools now have a 

SEND unit embedded in their organizational structure. The send unit deals with the process of 

identification, modifications, and accommodation of SEN students. Inclusion will increasingly 

happen in the coming few years with deeper insight and provision (Developing School 

Provision for Children with Dyspraxia: A Practical Guide n.d.). 

Teaching students with special educational needs has become a whole school responsibility that 

requires a whole school approach. The approach that enables mainstream teachers to modify 

the curriculum to provide SEN students with differentiated learning options. The challenge that 

most schools face is the lack of knowledge of mainstream teachers as they are not qualified 

enough to identify the learning style and the appropriate teaching strategies that caters for the 

different needs of their SEN students. Here will come the role of the SEN department in the 

school. The SEN department will be charge of training and coaching mainstream teachers on 

how to identify the proper skills needed for every SEN student (Developing School Provision 

for Children with Dyspraxia: A Practical Guide n.d.). As for students with Dyspraxia, there are 

many interventions for mainstream schools to do in order to cater for their needs.  

 

2.2.6. Dyspraxia and other related areas of concerns  

Children with Dyspraxia may experience other related concerns in vision and in speech. There 

are many types of vision problems that can occur in children with Dyspraxia. Physical 
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abnormalities to the eye structure caused by birth or injuries. This type does not usually present 

in children with Dyspraxia. Other vision problems are called functional vision problems such 

as near-sightedness or far-sightedness. Other problems are related to eye muscle control that 

impact upon such skills as keeping the eyes focused on a line of print or adjusting eye position 

to stay focused on a ball as it comes closer to the child. Thus, functional vision problems relate 

to an inability to plan and execute eye muscle movements efficiently. This will result in 

deficiency in concentration, finding places and objects, organizing work, difficulty with maps 

and missing out sections while writing, identification of shapes or pictures from a partially 

completed presentation, and letter number recognition. This also will cause difficulty in 

copying from a board or a book, labelling diagrams and following instructions (Stansell n.d.). 

Speech requires many complex movements involving the tongue, lips, jaw, and other oral-

motor structures. Children with coordination problems affecting other parts of their body will 

also have difficulty coordinating the movements necessary to make speech sounds (Stansell 

n.d.). This will result in reading difficulty which can lead to Dyslexia (Stansell n.d.). 

 

2.2.7. Therapeutic Intervention for children with Dyspraxia  

It is difficult to prove whether a long-term programme of therapy has benefited a group of 

children or not because it is impossible to know what their progress would have been like 

without the intervention. Common sense would lead us to believe that if we find certain skills 

difficult and we practice them regularly, they are likely to improve. If we do not practice them 

or even actively avoid doing them, they may become worse, and certainly an individual’s 

confidence in carrying out these skills will diminish. Therapeutic intervention could be through 

individual intervention,  
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Individual therapy: Some children may be offered individual therapy sessions over a period of 

time. The therapist may also give a home exercise programme for parents to practice with their 

child and may give advice to his school on how to plan activities for him in PE lessons. 

Group therapy: Group sessions may be offered at a specialist centre, or at the child’s school if 

there is a large enough group of children who would benefit from such sessions. Usually groups 

are small – no more than eight children. Again, the therapist may offer home exercise programs 

and advice to the school on PE. 

Both individual and group therapy will focus on a group of skills, such as Gross Motor skills, 

Fine Motor skills, handwriting, speech and language therapy and other skills like listening to 

instructions, listening while others speak and taking turns and listening. 

  

2.2.8. Special Needs Education in the UAE Context 

The Emirati community is composed of about twenty percent locals and around eighty percent 

non-Emiratis, known as expats. The Emirati culture is dominated by Islamic faith which is 

reflected in all aspects of life. This multi-national community created the need for private 

schools to accommodate the large number of expatriate students who came from different 

cultural, religious backgrounds while the government schools provide a free of charge public 

education for local students only. It is also worth to mention that government schools are based 

on gender segregation from third grade (Arif & Gaad 2008). 

With regard to SEN, the government offers centres for rehabilitation for the handicapped 

exclusive for locals and they are free of charge, while other private centres offer their services 

for other nationalities. It is worth to mention that all special needs centres are located outside 
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school and they fall under the Ministry of Labour instead of the Ministry of Education (Arif & 

Gaad 2008). 

The UAE special education organizational structure sits within the Ministry of Education, 

which is responsible for overseeing all the pre-university education in the UAE, is headed by 

the Minister of Education. Under the Minister of Education is the Secretary of Education, who 

is the administrative head of the Ministry. There are several undersecretaries reporting to the 

Secretary of Education. The undersecretary responsible for special education is the 

Undersecretary of Educational Management. The Head of the Special Education Department 

reports to the Head of General Education who in turn reports to the Undersecretary. The 

monitoring of curriculum delivery is done by the Head of Field Supervisors. There are two 

Senior Supervisors who assist him or her in overseeing the 22 Field Supervisors. These Field 

Supervisors are responsible for visiting and evaluating the special classroom teachers and 

resource room teachers (see Figure 1) (Arif & Gaad 2008). 
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2.2.8.1. The Federal Law  

The rights of SEND students to access education are now broadly recognised in most countries, 

in a commitment based in laws as well as legislations as opposed to just ethical considerations. 

The UAE, as well as many other countries, has ratified the “Education for All” (A guide for 

ensuring inclusion and equity in education 2017) UNESCO charter. The UAE has issued laws 

which necessitates special education services in mainstream schools.  
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2.2.8.2.  Special Needs  

A student who has some form of sensory, physical, mental, instructive or communicational 

condition that prevents them from undertaking ordinary prerequisites and learning is identified 

as someone with special needs (Abudhabi.ae 2018). 

Whereas some students are identified as having special education needs as a result of the above 

characteristics, others are gifted and others talented. In recognition of this and in reaction to the 

fact that there were no laws regulated education for gifted students, the UAE Ministry of 

Education began offering gifted and talented education programmes at government schools in 

2000 (Abood n.d.). In order to guarantee that gifted students receive the most appropriate 

education, Merry (2008) suggested they should be exposed to an education that challenges their 

abilities. The UAE government labelled 2015 the Year of Innovation in response the “Schools 

for All” initiative, with a focus on training teachers to establish and deliver the best education 

to gifted and talented students. Despite this determination, delivering education for gifted and 

talented students in the UAE still faces obstacles, as there is still no special curriculum or 

implementation programme for gifted and talented education being delivered for these students. 

It is essential that both students and teachers are exposed to more targeted training in special 

programmes to cater for the specific educational requirements of gifted and talented students 

(Cogentoa.com 2018). 

UAE law forbids any school, whether public or private, to reject an individual based on any 

disability. Furthermore, private sector companies have to retain three percent of staff positions 

for people of determination.  
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Chapter 3              Methodology   

In this chapter, the researcher will present the methods used in the collection and analysis of 

data. As well as the tools and techniques used throughout the research with a justification for 

each tool used and its significance to the research. Furthermore, background information about 

the case study setting will be presented in this chapter as well as background information about 

the case of the study. The last part of the chapter deals with the limitations and the challenges 

faced the researcher and the ethical considerations of the research.  

 

3.1. The Qualitative Approach  

The researcher used the qualitative approach as it matches the nature of case studies in general. 

The qualitative method is more appropriate in real setting as this case study is based on a student 

with Dyspraxia accommodated in a mainstream school in Dubai. In addition, the researcher is 

more comfortable with this approach than the qualitative one which is based on statistics and 

numbers-based analysis.  

 

3.1.1. The definition of the Qualitative Approach  

Defining the qualitative method is challenging as it does not have a theory or a definite 

framework of its own. The approach includes a numerous set of tools and techniques within 

different subjects of research. That’s why there is definite definition for this approach. For 

example, Strauss and Corbin defined it as the type of research that produces findings not arrived 

at by statistical procedures or other means of quantification. The qualitative method deals with 

the social aspect of someone’s life, his behaviour, feeling, social communication and 
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interaction. This means that the qualitative approach is not statistical. Flick (2014, p. 542) 

defined the qualitative approach as analysing subjective meaning or the social production of 

issues, events, or practices by collecting non-standardised data and analysing texts and images 

rather than number and statistics. This means that this approach is related to multiple aspects 

and realities. Moreover, Denzin and Lincoln (1994, p. 2) claimed that, “Qualitative research is 

multi-method in focus, involving an interpretive, naturalistic approach to its subject matter.” 

Van Maanen (1979, p. 520) defines it as, “an umbrella term covering an array of interpretive 

techniques which seek to describe, decode, translate, and otherwise come to terms with the 

meaning, not the frequency, of certain more or less naturally occurring jel.ccsenet.org Journal 

of Education and Learning Vol. 6, No. 1; 2017 104 phenomena in the social world.” Therefore, 

qualitative research appears to be an overarching concept under which a variety of issues may 

be placed, and it has positive and negative perspectives. 

 

3.1.2.  Advantages of the Qualitative Approach  

There are many advantages of using the qualitative approach. First, it represents a full 

description of the participants’ feelings, social context, experiences and opinions. It provides a 

deeper insight into human experiences in a certain setting. Second, this approach focuses on 

analysing the variables that influence the case of the study as it provides a more holistic 

approach in data collection.  Third, this approach is suitable to study individual cases or events; 

therefore, the source of knowledge in this approach is the meaning of different events. Fourthly, 

qualitative research methods such as participant-observation, unstructured interviews, direct 

observation, describing records are most commonly used for collecting data. fourthly, the 

researchers interact with the participants directly such as it happens while data collection 

through interviews. Consequently, data collection is subjective and detailed. Lastly, qualitative 
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research design (interactive approach) has a flexible structure as the design can be constructed 

and reconstructed to a greater extent (Maxwell, 2012). Thus, the thorough and appropriate 

analyses of an issue can be produced by utilizing qualitative research methods, and therefore 

the participants have sufficient freedom to determine what is consistent for them (Flick, 2011). 

As a result, complex issues can be understood easily. 

 

3.2 Triangulation Technique  

The Triangulation design of mixed method has been adopted in this study as it reinforces the 

study’s credibility. Semi-structured interviews, questionnaire-based surveys, observations, 

document analysis and a focus group activity are applied in this research. What follows is a 

description or each tool used and a justification for its usage.  

 

3.2.1 Observations 

The researcher observed one female student in different settings in different times of the 

school day on a non-participant basis in order to eliminate the researcher’s bias on the 

studied case.  

The student was observed for two weeks in the classroom and during the break time to 

obtain a reliable data of the case’s academic and behavioural interaction during school time. 

 

3.2.2 Semi-Structured Interviews 

The researcher conducted semi-structured interviews with the student and the mother of the 

student to gather information about the student’s awareness of her case, her interaction with 
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her peers in class and at school, her relationship with her family, the services she receives 

and how beneficial they are, her suggestions and recommendations for better practices in 

the future and finally her role in her IEP and how effective it is.  

 

3.2.3 Questionnaire-based survey  

The researcher conducted a questionnaire-based survey to generate data about Middle-

School teachers’ perceptions of special needs education and inclusive learning. The survey 

aims at collecting qualitative not quantitative data. The researcher is aware of the challenges 

and the limitations accompanied with conducting a questionnaire-based survey. This is 

because the participants could be bias or subjective to improve their image. The researcher, 

as an insider, did not take part in this survey to guarantee the objectivity of the results.   

The survey is in both Arabic and English to allow teachers from all majors to participate 

and to collect a variety of data to guarantee credibility and liability. The survey was 

conducted in the last two weeks of June 2019. That is why the survey was not conducted 

on a large number of middle-school teachers and it was limited to Alison’s class teachers 

and support teachers (this has been mentioned in the research limitations section above). 

Although conducting the survey in the last two weeks of the academic year had its 

disadvantages, it gave the teachers a chance to have a better insight into Alison’s case and 

how effective her IEP was. It also gave them the chance to evaluate their interventions 

throughout the year and recommendations for better practices in the future.  
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3.2.4 Focus Group  

The researcher conducted a Focus-Group on a sample of middle-school teachers to gather 

information about the perception of mainstream class teachers about inclusion and how do 

they deal with students with special educational needs in their classes. Furthermore, the 

focus group tended to gather information about the kind of support mainstream teachers get 

from the SENCO and their suggestions for better inclusion in the future.  

The focus group was conducted with three English speaking teachers with different majors. 

It lasted for 55:03 minutes in an empty classroom on July 8, 2019. The conversation was 

recorded after taking teacher’s permission and after ensuring the anonymity of the 

participants.  

                                      

3.2.5 Document Analysis 

The researcher studied documents related to the student, the school and to the education law 

in the UAE in order to collect data that would not be obtained through the qualitative 

method.  

The researcher studied the student’s diagnostic report, samples of work, Present level of 

performance, teacher’s observations, recommendations, Individual Education Plan, 

monthly progress report, clinical observation to gather data about the student. 

Furthermore, documents about the policy of inclusion in the school, the school vision and 

mission and the school layout and facilities were studied to obtain an insight into the school 

practices regarding students with special educational needs. The researcher also studied 

documents related to the education system in the UAE.  
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The researcher will use data from the above-mentioned documents to answer the research 

questions and to come up with recommendations that will contribute to the development of 

Special Education in the future.  

 

 

3.3 The School Background  

The study is conducted in a mainstream private school in Dubai that adapts the American 

Curriculum. The School has two branches in Dubai. The school is accredited from 

Advanced Ed and is seeking NYASC accreditation. The school is adopting the Common Core 

States Standards (CCSS) in English and Mathematics and the NGSS in Science while other 

subjects like Arabic, Islamic Education and social studies in Arabic in compliance with the 

KHDA requirements. French is offered as a second language from grade 1 till grade 9. French 

and IT are not compulsory as students choose one of them based on their preference. The School 

uses English as the language of teaching and communication. The school has a set of policies 

regarding admission, behaviour management, inclusion and SEN for admission policy. These 

policies are shown on the school website.  

The school runs classes from Kindergarten to grade 12. Eighty percent of the students in the 

school are Emirati and 20% are Non-Emirati. Classes from Kindergarten until grade 4 are of 

mixed gender. Starting from grade 5 until grade 12, male and female students have separate 

sections with separate supervisors. The school has class teachers only from KG1 till Grade 1 

while the rest of the classes from grade 2 and above have subject teachers.  
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Figure 2: The School Organizational Chart (Appendix A: 1)   

  

The administrative staff consists of the principal, the vice principal, secretary, curriculum 

leader, the head of sections, and head of departments, supervisors and teachers. The non-

administrative staff consists of the school doctor, the nurses, the buses coordinator, the bus 

helpers, the bus drivers and the helpers. 

The school is made of multi-storey buildings with five gates. There is a separate building 

for the kindergarten, for lower elementary from 1 to 3, another separate building for grades 

4 till 8 and finally a building for high school from grade 9 till 12. The school has a gym, an 

auditorium, a swimming pool and a green field.  

The school day starts at 7:45 am and ends at 1:30 pm for KG1 and the lower elementary the 

periods are 40 minutes long while the school day is longer for Middle and High school as 

it ends at 2:45 pm and the periods are 50 minutes long.  
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There is a morning assembly every day. The morning assembly usually follows the 

international calendar. Some days are dedicated to celebrating students’ Academic and 

Non-Academic achievements. Parents are always welcomed to attend the morning 

assembly. The school held three Teacher-Parent meetings throughout the year to update the 

parents of their children’s academic achievement.  

The school has assistants from KG1 till Grade 1. The school has a SEND Department that 

consists of the SEN Leader, the support teachers for English, Arabic and Math. There are 

two social workers in the school plus an academic advisor. Teachers have duty to supervise 

the students during break time on rotational base. Teacher’s duty in the afternoon extend 

till 2:30 pm and the supervisors are not allowed to leave the school until the last student 

leaves. 

The school hires teachers from all nationalities mostly Arabs for Arabic, Islamic and social 

studies and Non-Arabs for core subjects like English, Math and Science.  

The Middle school section is the emphasis of this research and consists of 18 classes with 

an average of 28 students in each class. It is a two-storey building. There are two Middle 

School supervisors, one male for the boy’s section and one female for the girl’s section. 

The female supervisor is newly hired. Middle school teachers are of different nationalities 

varied between Arabs and Non-Arabs. Middle school teachers are subject teachers who are 

mostly newly hired. It is important to mention that Middle school section is not air 

conditioned and students use the stairs to get to the first floor.  
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The school moves forward to apply digital learning as students from grade 4 till grade 12 

are supposed to have a laptop with an access to the internet. Students and teachers use some 

digital platforms to enhance teaching and learning in the school.   

 

3.4 Case Study  

This case study revolves around a student in grade 8 who is diagnosed with Dyspraxia. The 

researcher understands that each child is unique with specific features and characteristics. 

However, the student’s case will be used to analyse the current system rather than dealing with 

it as an individual case. The case study student will be referred to as Alison for ethical reasons, 

which is not her real name, who is a female student in the Middle school. Alison’s class is in 

the second storey. Alison was observed in different settings in a two-week period of time to get 

a comprehensive overview of her case. It is important to mention that Alison uses the stairs to 

get to her class which lies on the first floor.  

 

3.5 Ethics  

The study will focus heavily on ethical considerations and respecting the participants, the school 

community and to guarantee that the study is undertaken in a credible and honest fashion (Creswell 

2008). Consent will be obtained from all stakeholders, including parents, school management, 

teaching staff and support professionals, prior to undertaking any data collection. Moreover, all 

participation must be consensual and voluntary while participants will be extended the opportunity to 

withdraw from the study at any time (Phye 2001). Fully informing the participants about the purpose 

of the study and how it will be conducted is essential to supporting the ethical bases of the research 

(Bell 1999). Only participants that fully understand the research purpose and who are willing to 
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participate in the study will be included in the data collection phase. Furthermore, all transcribed data 

will be provided to the relevant participants to ensure that they approve of the accuracy of the data 

gathered. Naturally, anonymity for all participants will be guaranteed and maintained throughout the 

study.  

3.6 Limitations  

The researcher faced some challenges while conducting her study. Being an insider has its pros 

and cons. One of the advantages was that the researcher is familiar with the students, teachers, 

administrative body of the school, the school policy towards SEN students and the school 

implications towards inclusion, while one of these challenges is to overcome her bias towards 

the school being investigated. 

With respect to the previously mentioned point, the researcher is fully aware of her role, so she 

acted as a non-participant observer to an unfamiliar student in a different grade level to maintain 

her objectivity. As a result, the researcher did not take part in the questionnaire-survey based 

that was administered to Alison’s teachers, head of section, and the SENCOs. 

Another limitation was that the study was undertaken in one private school in Dubai, however, 

the results cannot be generalized on all the private schools in Dubai as the study has to be 

conducted on a number of schools for more creditability and reliability. 

Another limitation was the time, as the researcher could not survey all Middle-school teachers 

because of the shortage of time. Instead, the researcher surveyed Alison’s class-teachers, 

SENCOs, the head of Inclusion and the Head of Section. Furthermore, the researcher conducted 

a Focus-Group as a sampling of Middle-school teachers’ opinions and recommendations 

towards inclusion.  
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Another limitation was that the researcher was a teacher herself and her busy schedule hindered 

her from conducting the focus group, the interviews and the questionnaire-based surveys. In 

addition, Middle schoolteachers has the same busy schedule that made it hard for them to fill 

out the survey during school time. Back-to-back translation of the Arabic questionnaire-based 

surveys was another challenge. Studying only one student in one setting will limit the results 

as the research findings cannot be generalized. furthermore, the study was done within the 

school academic year which limited the research course of time.   
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Chapter 4            Case Study Findings and Analysis  

 

This chapter presents the findings of the data collected through the triangulation technique. 

Below is the observation results and analysis, the semi-structured interview outcomes, the 

survey-based questionnaire results, the focus group results, and an analysis of documents 

related to school, to Alison and to the UAE.  

4.1  Observation Results  

4.1.1 Observation Setting  

Alison’s class as mentioned before lies on the first floor of the building. It has 28 students 

of mixed nationalities, but same gender. Students are seated in a group of five. Alison’s 

group is in the middle of the class and her desk is facing the board and the teacher. There is 

no assistant teacher resident in the class, but there are support teachers that visit Alison’s 

class once a week to support her in the core subjects; English, Arabic and Math. The class 

is spacious with an adequate space for the students to roam. Although there are lockers in 

the classroom for each student, students are still using heavy bags and backpacks to keep 

their books and copybooks. The class environment is very informative and attractive, there 

are five bulletin boards in the class one for each core subject each board displays important 

basic information and some of the students’ work (Seating Plan: Appendices 1: C). The 

class follows a fixed weekly schedule with seven periods in a day and two breaks. All the 

lessons are taken in class except for the PE and the IT. Middle school students are not taking 

music or art classes. 
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4.1.2 Observation Findings  

Based on the researcher’s observations, the researcher found out that Alison is not placed in the 

same place, which is right next to the teacher’s desk, as mentioned in the seating plan. Instead, 

she sits in front of the teacher’s desk. Alison’s seat is quite far from the board. According to 

Alison’s diagnostic report, she has impairments in visual processing. This would make it hard 

for Alison to copy from the board or even follow teacher’s explanation (See seating plan 

Appendices).   

During break time, the researcher noticed that Alison is has no friends, she keeps roaming 

aimlessly in the playground. However, it is the counsellor’s, as well as the teacher’s, duty to 

help Alison feel more comfortable and accepted between her peers. Alison kept visiting groups 

of students, but she did not stay with one group for more than a minute. It is also noticed that 

she was not rejected by any group also, she was not welcomed or accepted. Alison was not 

eating during break time. She approached the teachers who have duty in the playground and 

talked to them. The teachers seemed friendly and replied. Alison complained to the supervisor 

that some girls are bullying her, the supervisor in return did not respond. In an informal 

discussion with the SEN Lead, she said that Alison has a very low self-esteem and she usually 

feels that she is bullied.  

 

 

10:34am   Alison on is not eating her food 

10:34am  Alison roams in the playground picking a random girl and talks to 

10:35am  Alison talks to a teacher 
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10:36am  Alison walks alone again 

 

During the Islamic period, Alison as well as the whole class used their Islamic books and they 

were copying from the board. Alison carried out teacher’s instructions, and when she was asked 

by the teacher to read a question, she did so with accepted fluency. Students were working in 

groups to find answers to the questions in their books. It was noticed that nobody in Alison’s 

group approached her or included her in the discussion. The teacher did not notice that and did 

not comment on it. However, it is the teacher’s duty to urge students to work cooperatively with 

SEN students. This culture should be taught to students by their teachers, the counsellor, the 

supervisor, the head of section and the SEN department. All students including Alison were 

copying answers from the board and writing it down on their books. It was noticed that Alison 

writing pace was slow, and her handwriting was bad. The teacher did not modify the content or 

the assessment for Alison as recommended by her diagnostic report. According to Alison’s 

report, her handwriting is impaired. This leads to incompletion of written assignments. This 

shows that Alison’s teachers are not fully aware of her case and the necessary accommodations 

for her. It was noticed that Alison feels secure and comfortable in her class although there was 

no interaction between her peers. This was obvious when she approached the teacher and asked 

questions.  

  

12:13pm   Alison copies the answer to the question from the board. 

12:14pm   Alison did not take part in the group discussion to answer teacher’s question. 

12:23pm    Alison keeps copying from the board. 
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12:39pm    The teacher checks Alison’s book and found out many missing work on her book. 

 

During the Math class, the researcher noticed that the teacher is again using the board as the 

only source of information and students are solving a revision sheet. There were no 

modifications done especially for Alison. Alison was using a pen and a paper to solve her sheet. 

This means that the Math teacher was not aware of Alison’s diagnosis and did not modify the 

content for her. It was noticed throughout the period that Alison could not solve the revision 

sheet which means she did not get the concepts. As a result, and after asking too many questions, 

the teacher approached her and modelled an example on her sheet. Alison was completely lost 

in the Math period which means that she did not get enough support in class from the support 

teacher. According to Alison’s diagnostic report, she gets easily distracted and cannot finish a 

task independently. The Math teacher instead should have given her a solved copy of the sheet 

or another modified sheet with less problems to solve.  

 

10:42am    Alison got the mainstream revision sheet. 

10:43am   Teacher scaffolds for Alison by modelling an example for her.  

10:53am   Despite having a calculator, Alison is still struggling with the questions   

 

To sum up, Alison’s teachers were not fully aware of her case because the observed teachers 

used writing and copying as part of their teaching and assessment strategies. No modifications 

were done for Alison in terms of reducing the content or providing answer sheet or notes as 

suggested by her report.it was obvious that she is struggling with concepts which means that 
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she needs one to one instruction or some pull-out sessions. Furthermore, the lack of social 

interaction with her peers means that the school counsellor will have to conduct more session 

to spread the culture of acceptance between students. In addition, the HOS and the supervisor 

need to deal more seriously with Alison’s bullying complains and to make her more 

comfortable.  

4.2 Interview Outcomes  

 

4.2.1 Interview with Alison’s mother 

 

Alison’s mom gave an unprecise description of her case. She limited her problem to writing 

difficulty mentioning nothing about Dyspraxia. The mother was aware of Alison’s points of 

weakness. She complained from her independency in doing her schoolwork at home. She also 

mentioned her inability to complete a task as she gets easily distracted. Her major complain 

was from the writing as her schoolwork is basically based on writing. However, the mother did 

not mention Alison’s point of strengths.  

Alison’s mentioned that the identification of Alison’s case was done primarily at school since 

grade 1 while her enrolment as a SEN student was done in Grade 2. She praised the efforts and 

the collaboration of the SENCO and mainstream teachers. She mentioned meeting them three 

times in the school academic year claiming that those meeting are enough. She added that the 

SENCO call her if they face any problem with Alison.  

Alison’s mom was concerned about the social life of her daughter. This is because Alison does 

not have any friends and she is being ignored and neglected by her peers. She even added that 

Alison got bullied from her classmates to the extent that she asked to move her from her class.  



 

36 
 

In general, Alison’s mom was satisfied from the performance of the SEN department and 

mainstream teachers as they do the proper modifications for her. She praised the summary 

sheets that the SENCO give to Alison before the end of term exams and she is satisfied with 

her grades in all subject matters except for English. She mentioned that her academic 

performance has improved due to these modifications on the content and the assessment. 

However, the mother did not seem very knowledgeable of the exact services that Alison 

receives in the school especially the OT therapist visit and the push-in sessions in class. The 

researcher concluded that Alison’s mom is not following her up in a proper manner. This was 

confirmed by the school counsellor when she complained from the mother’s lack of 

communication. The mother mentioned that the school SENCO advised her to enrol Alison in 

some afterschool activities, but the mother could not because she is working and has no time. 

The mother mentioned that she had OT session for a year which impacted Alison positively, 

but she had to stop it without mentioning the reasons.  

Alison’s mom recommended to reduce the amount of writing for her daughter and to rely more 

on typing on her I-pad or a laptop instead of the classic way of writing. She also wants the 

school counsellor to work with other students and raised their awareness to accept Alison the 

way she is, so she can make friends and have a healthy social life. Giving the fact that Alison 

is so sensitive to noise, she wants teachers to have more control on the noise in the class, so 

Alison can concentrate more.  

The Researcher: what is your biggest challenge with Alison?  

Alison’s Mother: Alison always gives me hard time in doing her homework. This is because all 

her homework require writing.  
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4.2.2 Interview with Alison  

Alison mentioned that she loves school and loves going to school. She added that she loves her 

teachers and she has a good relationship with them. She complained from the noise in the class 

as it hinders her concentration. Concerning her relationship with her peers, she was not satisfied, 

and she said that she has no friends at school. She mentioned an incident of getting bullied from 

one of her classmates. She generally praised her teachers, the learning support assistance and 

the school counsellor.  

She said she likes badminton and the sports teacher promised her that she will join the 

afterschool practice. She added that she does not like swimming. This was confirmed by her 

sports teacher in an informal conversation with the researcher. Alison mentioned that she would 

like to swim outside of school premises as she is usually getting tired easily when she swims in 

the school. Alison complained from the amount of writing she has to do and how tiring and 

exhausting is it.  She wishes to use electronic devices to write instead of using a pen and a 

paper. Alison does not have specific hobby which made it hard for the researcher to determine 

her interests.  

Alison mentioned that she likes to be pulled out during the end of term exams as she feels more 

secure. This because learning support teachers help and support her during the exam time. She 

also prefers the pull-out sessions instead of push-in in class because as she said she concentrates 

better.  

The researcher noticed that Alison is aware of her points of weaknesses, but not her strengths. 

She has low confidence in her abilities. Her self-esteem is affected as well. The researcher also 

noticed that having no friends is a matter that bothers Alison.  

 The researcher: Do you like push-in session or pull-out session?    
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Alison: I like pull-out session better than push-in session because I am more able to 

concentrate.  

 

4.3 Questionnaire-based Survey Results  

The researcher conducted a questionnaire-based survey to generate data about Middle-

School teacher’s perception of special needs education and inclusive learning. The survey 

aims at collecting qualitative data. The researcher is aware of the challenges and the 

limitations accompanied with conducting questionnaire-based surveys. This is because the 

participants could be bias or subjective to improve their image. The researcher, as an insider, 

did not take part in this survey to guarantee the objectivity of the results.   

The survey is in both Arabic and English to allow teachers from all majors to participate 

and to collect a variety of data to guarantee credibility and liability. The survey was 

conducted in the last two weeks of June 2019. That’s why the survey was not conducted on 

a large number of middle-school teachers and it was limited to Alison’s class teachers, 

support teachers, the SEN Team Lead, the Head of Section and the school counsellor (the 

researcher has mentioned this in the limitations already). Although conducting the survey 

in the last two weeks of the academic year had its disadvantages, it gave the teacher’s a 

chance to have a better insight into Alison’s case and how effective her IEP was. It also 

gave them the chance to evaluate their interventions throughout the year and 

recommendations for better practices in the future.  
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4.3.1 Analysis of the Head of Section’s Questionnaire-Based Survey  

The Middle-school head of section is in charge of grades 4 till 9 both boys and girls. He has 20 

years of experience in the education field. The HOS worked as a head of section in the school 

for three years. The HOS was aware of the number of SEN students in the whole school and in 

his section. He was aware of the school policy regarding admitting SEN students and the KHDA 

guidelines regarding that matter. He mentioned that the school can admit any SEN student 

except for the severe cases because the school cannot cater for them. Answering a question 

about screening tools, he mentioned that the school uses checklists, internal tests and diagnostic 

reports from certified centres, but he did not mention who is exactly filling the checklists in the 

school and how the procedure goes. The teachers in the focus group gave a detailed 

comprehensive answer for the same question. The HOS mentioned that he is not directly 

academically responsible for SEND students as this fall under the SEN Lead and the 

counsellor’s responsibility, however, he is working closely with them to ensure academic 

success. He described his relationship with SEND students’ families as good. Answering a 

question about the curriculum, the HOS mentioned that SEN students learn through a different 

curriculum which contradicts with teacher’s answers in the focus group. As an insider, the 

researcher knows that SEND students are taught through the school regular curriculum with 

some modifications.  

He also mentioned that SEN students are being taught in mainstream classrooms with their 

peers all the time which supports the school policy and the KHDA guidelines. Answering a 

question about assessment, the HOS claimed that SEN students are being assessed by the SEN 

team in conjunction with the teachers while teachers mentioned that SEN students are mainly 

assessed by their subject teachers and sometimes with some cases, they are pulled out by the 

SEN team during end of term exams. However, SEN team does a termly – based assessment 
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for each student to know where he/she stands. The HOS’s answer to this question does not show 

a full awareness of the assessment process of SEN students within the school. Again, teachers 

showed a better awareness of the process. Plus, the HOS did not specify the way of assessment 

and the tools used for this purpose.  

Answering a question about the IEP, the HOS mentioned that it does contribute to the 

improvement of the students if it is implemented properly. This answer contradicted with the 

teachers’ answer as they previously mentioned that the current IEP is not supporting the 

progress of the students. This again reflects the HOS’ lack of awareness of the IEPs in the 

school. 

When asked about the challenges he faces as HOS with SEN students, he said that he faces 

behavioural and academic challenges as SEN students believe that they should not fail and this 

foster negative behaviour. He also blamed the teachers for not exerting enough effort. His 

answer matches the teachers’ answers in the focus group as they also complained from the 

negative behaviour and the academic delay of SEN students and from not having enough time 

to prepare enough material for their SEN students.  

Answering a question about teachers’ training, the HOS mentioned that teachers receive one-

to – one training sessions from the SEND team. This contradicts with teachers’ answers on the 

same question as they mentioned not receiving any training from the SEND department 

regarding SEN students.  

The HOS mentioned that he works side by side with the counsellor to support SEN students 

socially and emotionally. He added that parents of SEN students are cooperative. This 

contradicted with the views of some teachers in the focus group as they mentioned not seeing 
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parents of the some of the SEN students. This contradiction reflects a miscommunication 

between teachers, HOS and the SEND department.  

The HOS recommended hiring specialized SEN members and qualified teachers to know how 

to deal with SEN students plus decreasing the teacher/SEN ratio. This suggestion matches 

teachers’ suggestions of not having too many SEN students in one class. The HOS’s 

recommendations show a deep understanding of the current barriers that teachers and SEN 

students face in the school.  

 

4.3.2 Analysis of the SEN Team Lead’s Questionnaire-Based Survey  

The SEND Lead is a female working in the school for two years. She is essentially a 

psychiatrist. She mentioned having two Dyspraxic students in the school without mentioning 

their gender. The SEN Lead, when asked about the admission policy, she quoted a part of the 

school policy which states that the school is willing to enrol SEN students with all kinds of 

disabilities including the severe cases. This contradicts with what happens on real grounds. As 

an insider, the researcher knows that the school is not accepting students with severe cases like 

autism and Down Syndrome. This means the school inclusion policy is not implemented.  

Answering a question about the screening tools, the SEN Lead mentioned the different 

screening tools used in the school like; on-going assessment, classroom observations, screening 

forms, teacher’s feedbacks, parental feedback, formal and informal assessments. She added that 

the SEND team is responsible for early identification and intervention in order to avoid 

academic underachievement. The SEN LEAD’s statement complies with what mainstream 

teachers mentioned about early identification and the process followed that. This means that 

the identification process is carried out as mentioned in the school policy. It also shows that the 
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SEND department is doing a good job spreading the awareness between the teachers regarding 

the early identification and the procedures following it.  

Answering a question about the intervention done for Dyspraxic students, she answered that 

they receive Occupational Therapy, modified supports, and individualized intervention and 

they intend to expand their supports to include modern technological devices. As an insider, 

the researcher knows that only a few students, depending on their case, receive therapeutic 

sessions from a specialized visiting centre once or twice a week. These sessions contribute to 

the development of some cases. It is worth to mention that parents pay additional fees that are 

added to school fees in order to receive these services. Hosting such therapeutic sessions at 

school is a positive point added to the SEN department. However, these sessions are usually 

done once or twice a week which is not enough. In addition, SEN students receive additional 

support from the special teachers who visit them once a week for push in sessions. Again, these 

in-campus sessions are not enough to achieve academic improvement. 

The SEN lead described her relationship with the parent of SEN students as good. However, 

cultural believes sometimes cause some resistance and arguments. As an insider and as a teacher 

teaching SEN student, I noticed that parents set high expectations from the SEN department. 

Parents need more push-in or pull-out sessions in class and they want their children to get high 

marks. This is due to a misconception of the role of the SEND team, especially with the extra 

fees that they pay. The SEND Lead in return should make parents aware of their role in order 

to avoid conflict.  

When asked about the curriculum, the SEN lead mentioned that SEN students learn through a 

different curriculum and between brackets she mentioned modified. Her answer complies with 

the head of section’s answer, but different from the answer of the focus group teachers. This 
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shows that there is confusion regarding the term curriculum. Teachers clarified before that they 

use the same curriculum to teach SEN students, but with modifications. It is noticed that the 

role of the curriculum leader is diminished when it comes to SEN students. The researcher did 

not notice his input in the modifications done on the general curriculum. Furthermore, it is his 

role to coach mainstream teachers on modifying the curriculum to meet the specific 

requirements of each SEN student. Of course, this should be done in collaboration with the 

SEN team.  

When the SEN lead is asked about the assessment, she said that all SEN students receive a 

modified assessment with the necessary accommodations. Her answer complies with the 

answer of Mainstream teachers. However, the assessment is unified per grade level as all SEN 

students within the same grade level receive the same test. This means that the assessment does 

not cater for the needs of each student. The SEN lead also mentioned that some students do 

their assessment using their laptops. This was not evident during proctoring. Mainstream 

teachers also pointed out that SEN students are still using the traditional way of assessment.  

Answering a question about the IEP, the SEN Lead mentioned that it could be more effective 

if implemented properly. Her answer complies with the answer of the HOS, but it contradicts 

with the answer of mainstream teachers. Mainstream teachers mentioned that the IEPs do not 

contribute to the academic development of their SEN students as they have unrealistic 

objectives with less data about the students. The SEN lead pointed out that the IEPs are done 

by the SEN team with an input from mainstream teachers and parents. Teachers believe that the 

SEN department is responsible for the IEPs while the SEN team expects some input from 

mainstream teachers. This creates confusion between the role of each party. Such confusion 

must be cleared in a meeting to point out the role each party has to do. Teachers claimed that 

they do not have the knowledge to design an IEP, so the SEN department along with the 
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curriculum leader should conduct more training for teachers writing smart IEP objectives. 

Alison’s IEP was an evidence that the IEP is a collaborative work between the SEN team, the 

teachers, her parents and the student herself. This was a positive point added to the SEN 

department.  

As for the training, the SEN lead claimed that she conducts PDs and one-to-one training for 

teachers on how to deal with SEN students. This answer contradicted with the answer of 

mainstream teachers as they claimed that they did not receive training for such.  

 

The SEN lead mentioned that parents of SEN students in the school are mainly cooperative, 

while mainstream teachers said that they hardly see them and there barely communicate with 

them. The researcher concluded that there is miscommunication between class teachers, send 

team and parents.  

 

4.3.3 Analysis of SENCO Questionnaire-Based Survey.  

The researcher conducted the survey with special education teachers who work one to one with 

Alison, the case of the study. According to the SEN lead, Alison receives push-in sessions and 

sometimes pull-out in core subjects; Math, English. These sessions are done once a week. Both 

special educators own a master’s degree in special needs education. This means that the school 

is keen to recruit qualified staff to meet the needs of its SEN students. The researcher surveyed 

the two SENCOs who work directly with the case. The researcher will name them Teacher 1 

and Teacher 2. The survey is based on Likert scale from strongly disagree (SD) to strongly 

agree (SA). The surveyed SENCOs need to tick the box to represent their impression of each 

statement.  
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Answering a question whether they support students with Dyspraxia, they both ticked agree. 

Teacher 1 commented that she supports Dyspraxic high school students outside the classroom 

in Math and English. While Teacher 2 commented that she supports Dyspraxic Middle-school 

students inside the classroom. Teacher 1 did not specify the reason behind the pull-out sessions 

of high-school students, however, as an insider, the researcher knows that it is a cultural issue 

as high-school students do not want to be labelled as SEN in front of their peers.  

Answering a question if Dyspraxic students feel welcomed and like school, teacher 1 ticked 

agree and commented that the student she supports is well acclimated to the school and has not 

shown any signs of discontent. While Teacher 2 ticked strongly disagree, and commented that 

the student she supports, who is Alison, is not provided with methods for output and expressing 

knowledge except writing which is disappointing for her. These two contradicted answers show 

the different attitude of both students and the inconsistency of teaching methods used with 

students with Dyspraxia. This also shows that direct relationship between underachieve and 

students’ attitude towards school.  

Answering a question whether the assessment of students with Dyspraxia is a matter of concern, 

both teachers ticked strongly agree. Teacher 1 commented on the external assessment and 

diagnosis that students are diagnosed with Dyspraxia through clinical testing outside of school 

and she thinks that they are misdiagnosed as her student exhibits only one sign of Dyspraxia. 

Whereas Teacher 2 criticized the internal assessment system in the school and described it as 

limited with no multi-modals. 

Answering a question about whether modifications, adaptations and accommodations are made 

to include students with Dyspraxia in class, Teacher 1 ticked disagree and commented that 

modifications and adaptations are made for her student based on his processing deficiency. 

Teacher 2 ticked strongly disagree but did not add any comment. These matching answers show 
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that both SENCOs are not satisfied with the modifications and adaptations made by mainstream 

teachers for their students. This also reflects that lack of awareness between mainstream 

teachers which is due to lack of training from the SEND department.  

Answering a question about the IEP and whether parents, students, teachers and the SENCO 

take part in it, Teacher 1 ticked agree and commented that they (the SENCO) updated the IEPs 

to include all stakeholders while Teacher 2 ticked disagree. These two contradicted answers 

show the inconsistency within the SEND department regarding designing the IEP. Their answer 

shows that the did not take part in designing the IEP with other parties, but their role was to 

revise it.  

Answering a question whether the IEP is periodically reviewed and revised by both the SENCO 

and mainstream teachers, both Teacher 1 and Teacher 2 ticked disagree and commented that 

they have adapted the American practice of reviewing the IEP which is done on annual basis, 

unlike the previous way of reviewing it after each quarter.  

Answering a question whether mainstream teachers know how to cater for a student with 

Dyspraxia, both teachers ticked strongly disagree and they both commented that mainstream 

teachers need heavy training and practice in this area. Their answer complied with mainstream 

teachers’ answers concerning the same question as they also admitted that they did not receive 

any specific training on working with students with special educational needs or on how to 

design an IEP. These answers contradicted with the SEN Lead’s claim of conducting training 

for teachers. 

Answering a question whether mainstream teachers tend to label students with special 

educational needs, Teacher 1 replied with disagree. She commented that many general 
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education teachers tend to label SEN students and dismiss them from their classes calling them 

a problem. While Teacher 2 replied with strongly agree, however, she did not comment.  

Answering a question if the SENCO meet regularly with mainstream teachers to discuss the 

progress of SEN students. Both teachers replied with strongly disagree. Teacher 1 commented 

that the school culture and the unrealistic demands make it hard to meet or collaborate with 

mainstream teachers to discuss the progress of SEN students. 

Answering a question if students with Dyspraxia achieve progress overtime, Teacher 1 replied 

with agree and commented that any student achieve progress when receiving the proper support 

while Teacher 2 replied with strongly disagree and she left no comment. This again shows 

inconsistency in the performance of the SEN department and within mainstream teachers’ 

practices in class. The researcher thinks that Teacher 1’s response was unrealistic as it 

contradicted with her answers on the previous questions. How a student is supposed to progress 

if there are no periodic meetings with mainstream teachers, with no proper modifications on 

the curriculum, with no review for the IEP and with no training for mainstream teachers. The 

researcher found out that Teacher 2’s response regarding that question was more realistic.  

Answering a question whether the SENCO meets regularly with parents of SEN students, 

Teacher 1 responded with Agree and she commented that she communicates with them 

occasionally. This shows a miscommunication between the SENCO and the SEN Lead and the 

parents.  

Answering a question if students with Dyspraxia are misdiagnosed or underdiagnosed, both 

teachers responded with strongly agree. Teacher 1 commented that the student she supports 

shows more signs of processing disorder than Dyspraxia. Their response suspects the diagnosis 

and the assessment of students with Dyspraxia although their diagnostic reports are issued from 
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a certified health care centre and the diagnosis was based on reliable tests like MVPT-R and 

GOODENOUGH DRAW-A-PERSON TEST.  

 

4.3.4 Analysis of the counsellor’s Questionnaire-based survey  

The school counsellor is a female. She has worked in the school for 4 years. She showed good 

awareness of the school special education policy and inclusion policy. 

When she was asked about the identification process, she replied that mainstream teachers 

usually fill a certain form TF1/TF2 (See Appendices) and refer to her, then she conducts some 

observations and gathers information about the student from different resources. Then, she 

refers the student to the SEN Lead if she notices a persistence discrepancy. 

When she was asked about the reason why Alison is a student with special educational needs, 

she replied because she is diagnosed with Dyspraxia and she gave an internet-based definition 

of the term Dyspraxia. Her definition did not show a deep understanding of the case which will 

consequently affect the quality of the services provided to her.  

Answering a question about the kind of services Alison received, she replied that she receives 

push-in sessions once a week in core subjects from the support teachers, OT therapy session 

from a specialist once a week. Furthermore, she provides her, as a counsellor, with social 

emotional support to improve her self-esteem. The counsellor did not mention how many 

sessions she dedicates for Alison, yet in an informal discussion, she mentioned that she pops 

up in her office frequently and talks to her about her personal life. Furthermore, when the 

counsellor was asked about Alison’s way of facing a problem, she mentioned that she used to 

escape by asking teachers to go to the bathroom and by taking long walks in the corridors, but 

she worked with Alison to improve her way of facing problems and now whenever she feels 
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upset, she asks to go to her office. This shows that Alison feels comfortable and trusts the 

counsellor. However, the counsellor did not specify her strategies and methods used to improve 

her self-esteem and problem-solving techniques. With reference to Alison’s interview, the 

researcher concluded that complaining was Alison’s only method to solve her problems.  

Answering a question about the challenges that Alison faces in such inclusive setting, she 

mentioned that her disorganization and clumsiness make her avoided by her peers. The 

counsellor mentioned two issues; the disorganization and the social avoidance. The researcher 

believes that these issues could be solved with collaborative teamwork between Alison’s 

classroom teachers, the parent and the counsellor herself. During the class observation, which 

was at the end of the academic year 2018/2019, the researcher noticed that Alison did not 

overcome these challenges.  

The counsellor described her relationship with Alison’s mother as formal. She added that she 

did not meet the father at all. In an informal discussion with the counsellor, she mentioned that 

Alison’s mother does not show enough care or attention to her instructions. For example, she 

advised her to let Alison join some after school activities to improve her moto skills, yet, 

according to Alison, it did not happen. With reference to Alison’s interview, Alison praised the 

efforts of the counsellor and mentioned that she helped her to overcome many difficulties. The 

same thing was confirmed by Alison’s mother.  

The counsellor’s only recommendation for Alison to overcome the challenges she faces was to 

register in a physical activity 

4.3.5 Analysis of Alison’s Teachers Questionnaire-based survey 

The questionnaire was delivered in both Arabic (See Appendices) and English (See 

Appendices). It was piloted to Alison’s class teachers only. Only 5 teachers were able to return 
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the questionnaire. All the respondents are subject teachers. The findings will be discussed 

below.  

Table 1: The experiences of the respondents varied, and they are presented in the table 

below.  

Year of experience Number of teachers Percentage 

0-4 - 0% 

5-9 2 40% 

10-14 1 20% 

15-19 1 20% 

20 years and more 1 20% 

 

Presence of students with Dyspraxia  

All respondents mentioned having a student with Dyspraxia in their classes except one 

respondent was not sure. The respondents mentioned that this student was a girl. When asked 

about the characteristics of Dyspraxia, most of the respondents showed a good general 

knowledge by giving a description of the case and the symptoms of Dyspraxia. Except for one 

respondent who did not know. Teachers commented that they acquired the knowledge about 

the case from the internet, their personal experience and background and not from the SEND 

team. Which means that the SENCO did not conduct meetings with Alison’s classroom teachers 

to explain her case and the necessary modifications to cater for her needs. Likely, teachers in 

the focus group complained from the lack of knowledge and training. The researcher during the 
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observations noticed that mainstream teachers are not aware of the case and did not meet her 

needs in class.  

 

Table 2: The following table represents the respondents’ knowledge of Dyspraxia.  

Knowledge of the case  Yes No To some extent 

Number of teachers  1 2 2 

 

 

Figure 3: Represents Mainstream teachers’ knowledge of Dyspraxia  

 

When asked if it is possible to reduce the negative symptoms of Dyspraxia, most of the teachers 

responded with yes only if teachers are trained to deal with this case and are equipped with the 

necessary resources, one respondent responded with no, and one respondent did not respond.  

 

Table 3: number of teachers who think that the negative effects of Dyspraxia can or 

cannot be reduced  

20%

40%

40%

Mainstreams Teacher's 
Knowlede of Dyspraxia 

YES

NO

To Some Extent
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Response  Yes No No response 

Number of responses  3 1 1 

 

 

 

Figure 4: Represents possibility of reducing the negative effects of Dyspraxia  

When asked where students with Dyspraxia learn, most of the teachers responded that they 

receive their education in mainstream classes except for one respondent.   

 

Table 4: The respondents’ responses regarding the learning setting of students with Dyspraxia  

 

Responses  In-class Pull-out sessions 

Number of teachers  4 1 

 

Reduceing the negative Effects of 
Dyspraxia 

yes no no response
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When asked about the curriculum used to teach students with Dyspraxia, most respondents 

responded that they teach Alison through the general curriculum while others said through a 

differentiated curriculum. This contradiction shows that mainstream teachers cannot 

differentiate between a modified curriculum and a parallel curriculum. With reference to the 

focus group, teachers mentioned that they modify the general curriculum to meet the needs of 

SEN students. However, the researcher during her observations in class, did not notice any 

modifications on the curriculum done especially for Alison as she was doing what other 

typically developed students were doing. Alison’s IEP showed no modifications in the 

curriculum as well. Additionally, teachers in the focus group expressed their concern about the 

type of modifications they should do on SEN curriculum claiming that they do not possess the 

knowledge to do such modifications.  

 

 

 

Table 5: Represents the number of respondents regarding the kind of curriculum taught.  

Number of responses  General curriculum Different curriculum 

 2 3 

 

When asked about the kind of intervention used with Alison, teachers provided different 

interventions like one-to one instruction, differentiated sheets, peer-help, differentiated tests, 

and learning through playing. Teachers ‘responses contradicted with the researcher’s 

observations in class as the researcher did not notice these types of intervention. Furthermore, 
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teachers in the focus group complained from not having enough time to prepare differentiated 

sheets and activities for their SEN students.  

Answering a question about the challenges Alison’s teachers face while teaching her, one 

respondent misunderstood the question, so his response is considered not valid. While the rest 

of the respondents mentioned her low self-esteem, her quick fatigue, lack of concentration, 

hyperactivity and excessive talking. One teacher was concerned about how successful her 

inclusion is and her adaptation within mainstream setting. The researcher had the same notes 

on Alison during her observations.  

Answering a question about their relationship with Alison, A respondent again misunderstood 

the question and gave an irrelevant answer, while almost all respondents mentioned that they 

have a good relationship with the student. During class observations, the researcher noticed 

variations in Alison’s relationship with her teachers. Another respondent claimed that Alison 

likes him and always shares personal stories with him. It was obvious that Alison was feeling 

more comfortable in some classes rather than other classes. The researcher thinks that teachers’ 

attitude towards Alison reflects on their relationship. Some teachers felt as if Alison was a 

burden, others would feel pity for her, and others may look down at her. In the researcher’s 

beliefs, the teacher-SEN student relationship is determined by teachers’ ability to accept 

differences.  

When asked about the benefits of, most of the responses discussed the benefits of inclusion on 

the SEN student in terms of social interaction and adaptation, but nobody mentioned the 

benefits of teaching a SEN student on the teacher and the whole classroom environment.  

When asked about the kind of support mainstream teachers get from the SEN department, one 

respondent answered that he gets no help from the SEND. however, another respondent 
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mentioned that the support teacher visits his class once a week for push-in support. He added 

that he gets advice from the SENCO on the best teaching strategies for Alison. The same 

respondent mentioned that the SENCO sometimes prepare differentiated sheets and tests. 

Another respondent claimed that he only receives reminders from the SEND of the required 

paperwork that should be given to them before end of term exams, a third respondent claimed 

that the SENCO provide pull-out sessions and support copy books. The variations in the 

respondents’ answers show fluctuation in the SEN department performance. This also reflects 

that some subjects are given interest from the SEN department rather that other subjects. The 

researcher concluded that mainstream teachers require more help and support from the SEN 

department.  

When asked about the suggestions to improve Alison’s academic performance, most of the 

respondents mentioned that Alison as well as other SEN students need to be taught through a 

different curriculum which is based on their needs. They also suggested giving mainstream 

teachers training sessions on intervention strategies and differentiation techniques. They also 

suggested more push-in sessions and even pull-out depending on the need of the student. 

Teachers also need more help and support from the parents of SEN students. The researcher 

found the respondents’ suggestions match the suggestions of the teachers in the focus group.  

4.4 Focus Group Analysis  

A focus group was conducted with three middle-school teachers. All of them were subject 

teachers teaching different grade levels and different subjects. Teachers’ experiences varied 

between four years to eight years. The researcher will refer to them as (T1, T2, and T3). The 

following topics were discussed. An analysis of the discussion will be presented below. The 

researcher will refer to herself as YS. The focus group was conducted in a class with the consent 
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of the administration and the supervisor. The conversation was recorded with the consent of the 

participants. Below is an analysis of the focus group.  

Teachers’ perception of Inclusion and special educational needs: 

All teachers who participated in the focus group granted the right for SEN students to be in 

included in mainstream classrooms. However, these teachers expressed their concerns 

regarding students with severe cases as they do not have the knowledge and the school does not 

have the resources to accommodate them. Teachers’ labelled autism as a severe case especially 

if the autistic child exhibits aggressive behaviour. 

 

T1: Yes, all students have the right to be educated in a mainstream-classes 

T3: A child with autism can be sever, but again it depends on the severity of the case  

 

Teachers think that the IEPs in the school are not individualized enough and the objectives are 

not smart enough. They need the IEP to have more information about the cases, with more 

recommendations, suggestions and teaching strategies.  

Teachers also think that the IEP should be completed by the SEND department with limited 

contribution from mainstream teachers. The researcher noticed that teachers have good 

knowledge of the IEP and the fact that it is a live document and they are aware of their part in 

it.  

 

T3: From my previous experience, mainstream teachers do not put a single input in it. 

It comes from the SEND department as the SENCO take the topics or the objectives 
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from the teacher and they assess what the student already knows and then the SENCO 

add the interventions to make sure that the child has the basic requirements for the 

grade level and they keep on changing, they keep on adding. It is flexible. It is a huge 

collaborative work between the clinic, the SENCO and mainstream teachers. I think this 

is how it should be. We are professionals, we do not know how to do it. We are not 

trained to do it. We can do it only if we are instructed to do it. 

 

Teacher’s views of Inclusion: 

Despite the fact that inclusion is a must. Teachers believed that it is not for everyone and it 

might have a negative impact on the rest of the class. This is because each teacher has more 

than one SEN student in her class with very little help from the SEND department. Teachers 

described many SEN students in their classes as slow learners or weak because of laziness or 

irresponsibility not because they have a significant learning disability. This explains having a 

lot of SEN students within the SEND department without a proper diagnose. Teachers 

expressed their concerns of inclusion as they do not have enough time for proper planning and 

they do not have the knowledge as well. Almost all the teachers lay a huge responsibility on the 

SENCO of the school calling them the expertise. Teachers need support and training form the 

SENCO 

The Impact of having SEND students on the classroom and the teacher:  

The researcher kept repeating the question of the impact of having SEND student on the class 

as teachers deviated from answering the question. All teachers answered negatively as SEND 

students are most probably misbehaving because the curriculum is too hard for them.  
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T2: Negatively, as SEN students miss a lot of skills. Consequently, they will misbehave 

in class and affect the whole classroom environment negatively. That’s why the SEN 

Department should step in and bridge the gaps that SEN students have. 

 

However, all teachers admitted that having a SEND student in the class will benefit them as 

teachers as it will force them to scaffold and differentiate. On the other hand, they were 

concerned about having enough time to plan. 

 

T2: Having SEN students in my class will affect me positively as it will force me as a 

teacher to scaffold massively.so all students will benefit. 

 

Pull out – Push in  

Teachers think that pull-out or push-in sessions depend on the case of the student. Some 

students with Dyslexia for example need some pull-out sessions to receive reading recovery 

program. However, they support having a special teacher to assist the student in class. 

 

T1: It depends on the case 

 

T3: If the support teacher will stay with the SEN student in class, then I support push in 

sessions 
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SEND referral and Identification  

All teachers showed good knowledge of the procedures followed when referring a student to 

the SEND department. This also shows that the school has a good policy regarding referral and 

identification and that the school has a good organizational structure. This also shows that the 

SEND department is doing a great job spreading the awareness between the teachers on how to 

refer and identify SEND students in their classes.  

 

T1: Subject teachers notice that the student falls behind his grade level expectations, 

then they refer to the administrators or the SEND department. Then, somebody will 

come to observe the child. Later, they will talk to his parents. Finally, the parents will 

take the child to an institute to be diagnosed. 

 

IEP Expectations  

All teachers are aware of the importance if the IEP. However, they all admit that it is not helpful 

as it is not providing enough information about the case. They need it to provide information 

about the social emotional part, the student’s history, previous teachers’ best practices, and the 

best teaching strategies that suit each case. A teacher also supports having a file record that 

include the history of the student that passes from one grade level to another.  

 

T2: In my previous school, every SEND student has a file that he or she carries from 

one grade level to another. This file will give his/her teachers an idea about him/her 

socially, emotionally and academically. I have no idea about the child I am teaching. 
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This file is like the history of the child that has teachers’ best practices or maybe a 

strategy that worked with the child that another teacher can benefit from. What we do 

is repeating the cycle over and over. I spend a whole term trying to discover the child. 

 

The Curriculum 

All teachers supported teaching SEN students using the same general curriculum but tailored 

and modified to cater for their needs. However, they think that the modifications should be done 

by the SEND department as they are the expertise and they are aware of what worth aiming for. 

The researcher thinks that teachers are mixed up between the contribution of the SEND 

department as well as the curriculum leader. Deciding the content is a collaborative work 

between mainstream teachers, the curriculum leader and the SEND department. The researcher 

noticed the absence of the role of the curriculum leader as the person who is supposed to provide 

help and support regarding the curriculum. Teachers complained that SEN students fall behind 

curriculum expectations and that the current curriculum is too hard for them. This results in 

social emotional and behavioural problems.  

 

T3: I think they should be taught through the general curriculum, but with modifications 

 

T2: It depends on the case. Some students are in grade 9 while their level is at grade 4 

so you can’t teach this child grade 9 curriculum. It also depends on the kind of disability 

they have, is it only learning difficulty and missing gaps or severe cases like autism and 
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physical impairments. You have to teach them at their level and not to stick to a certain 

curriculum. The SEND department should tell us what to teach that child. 

 

Assessment of SEN students  

Teachers’ admitted that SEN students have differentiated assessment. However, the assessment 

is based on multiple choice questions with the same objectives as the mainstream assessment. 

Teachers also mentioned that they are the ones responsible for preparing the assessment for 

their SEN students while the SEND department, from their point of view, should be the one in 

charge of assessing them. Teachers also mentioned that there is only one version of the modified 

assessment called /SEND Version/ and this one version is given to all SEN students in the 

school regardless of their area of learning difficulty. The only contribution the SEND 

department does to assessment is pulling students out of the test halls to read and simplify the 

test for them. Teachers suggested that the assessment of SEN students should not be paper 

based as most of them have reading and writing difficulty. On the contrary, it should be done 

through speaking, colouring or even drawing. Moreover, teachers added that SEN assessment 

should not be done for the sake of passing, but it should be done to know where the student 

stands and the concepts he or she grabbed.  

Teachers showed good knowledge of the assessment purpose and they provided helpful 

assessment methods. However, they are mixed up again between the role of the SENCO and 

the curriculum leader. It was also noticed that the curriculum leader has no contribution in the 

assessment of SEN students. The researcher, as an insider and a teacher in the school, think that 

the type of assessment is all about quantity and not quality and it is not individualized or based 

on the case. It is only a simplified version of the original test. It is worth to mention that SEN 
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students are taking standardized tests in English, Math and science and they are falling behind 

the norm. The special teacher usually helps SEN students during standardized tests by reading 

for them. Teachers think it is not fair to take such tests as they are higher than their level and 

the results affect their total grades.  

 

T2: The assessment should be individualized depending on the case and it doesn’t have 

to be paper based. It could be through speaking, colouring or even drawing. 

 

Teacher’s relationship with SEN and their parents  

 

Teachers claimed that they have good relationship with their SEN students, but a weak one with 

their parents. Teachers also mentioned that there is no official communication channel with the 

parents. It could be a direct communication, or it could be through the SENCO.  

 

4.5 Document Analysis  

The documents are classified into three types: the student’s documents, the school’s 

documents and documents related to laws and regulations associated with inclusive 

education in the UAE.  

4.5.1 Alison’s Document Analysis  

The researcher managed to get a copy of Alison’s file from the SEN department. The 

researcher will use the documents in the file along with the observations, the questionnaire 
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the interviews and the focus groups analysis to reach to some recommendations. The file 

has the following documents:  

 Present level of performance 

 Diagnostic report  

 Visiting Teachers’ Observations 

 Recommendations 

 Formal Diagnostics/School Identification  

 Individual Education Plan 

 Monthly Progress report  

 Clinical Observation  

 Students work and assessment  

 

4.5.1.1 Diagnosis / Assessment Report  

Alison has a diagnostic report from a certified centre in Dubai. Alison was diagnosed in 

March 2013 at the age of 10 years. Alison was first identified by her teachers at school. 

Alison was referred to an occupational therapist. According to the report, Alison was a full-

term delivery. At the age of 2, Alison was diagnosed with dislocation of hip and was treated 

for such in Dubai. Alison’s Mother had some complains like frequent misspelling, poor 

handwriting, short attention span and restlessness.  
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4.5.1.2 Behavioural Observation  

The therapist observed Alison for an hour and noticed that she is restless, with a very short 

attention span, gets distracted easily, is not interested to computer-based activities and 

moves from one activity to another without completion.  

4.5.1.3 Sensory Status  

Alison has difficulty in modulation of sensory processing that was evident by tiring easily 

and weak grasp. She also has difficulty in auditory processing, and this leads to difficulty 

completing her activities in a noisy background.  

4.5.1.4 Motor Status  

Alison was observed to have a slouched posture and a less muscle tone that was evident 

when she got tired after a few squats, push-ups and wheelbarrow walks. She has less 

strength than a child in her age.  

4.5.1.5 Co-Ordination  

Alison had low eye-hand coordination. She lost her balance when her eye was closed. She 

also had difficulty in repeating fast movements and consequently she lost rhythm and pace.  

4.5.1.6 Handwriting Speed Test  

The test showed handwriting impairment as the letters were not well-formed and the spacing 

was not consistent. The letters were below the baseline. In addition to poor handwriting, 

Alison showed spelling mistakes and sentences with poor grammar.  

4.5.1.7 Alison’s Assessment report  

Alison undertook many tests like MVPT-R test and the results of the test show impairment 

in visual memory, visual closure, visual discrimination and Spatial Relationship. Alison 

took another test called Goodenough Draw-A-Person Test. This test assesses the maturation 
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cognitive representation. Alison scored 11 which signifies that her mental age is 5 years and 

9 months.  

In conclusion, Alison’s assessment, the clinical observation and the mother’s input show 

characteristics of Dyspraxia and Dysgraphia. The report included some significant 

recommendations for Alison’s IEP that will be discussed in detail shortly.    

4.5.1.8 IEP Meeting  

The SENCO in the school held a meeting for Alison’s IEP on 21st of October 2018 (the 

researcher did not find a record of Alison’s previous documents in the file, all the documents 

are one or two years old). Alison attended the meeting with her mother, the support teachers 

and the SEN leader. The meeting took place at school. The IEP is signed by all parties. 

Alison added her concerns and the mother too. Alison mentioned that she is not feeling 

comfortable at school, she has no friends, some teachers are shouting, which affects her 

negatively, and she has difficulty doing her schoolwork.  

According to Alison’s personal view, she has good attendance at school, she raises her hand 

to talk sometimes, she has friends, she tries her best before the test, and she needs more 

hands-on activities and continuous help.  

The IEP goal is based on the academic domain. The IEP aims at increasing the level of 

independency especially when it comes to her schoolwork. 

The IEP meeting recommends some pull out sessions for Alison in Math and photocopies 

of classwork to avoid copying from the board. 

The researcher noticed the absence of Alison’s teachers, the social worker, the Head of 

Section, a representative from the visiting centre and the section supervisor. The IEP 
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focused more on the academic domain and neglected to psychological one. The student had 

a voice in her own IEP stated her points of strengths, interests, weaknesses and concerns. 

The parent was also involved in her child’s IEP.  

4.5.1.9 Alison’s IEP Review   

With reference to the research questions regarding what is offered for students with Dyspraxia 

in mainstream setting, the researcher managed to get a copy of Alison’s Term 1 IEP. The IEP 

is done on termly basis. Teachers usually send their termly goals to the SENCO and the SENCO 

handle designing the IEP for the SEN students. There is a rationale for the IEP on the cover 

sheet explaining why the student is eligible for this service. On the cover sheet, there is a list of 

the services that Alison gets from both the visiting centre and the school plus the people 

involved with Alison. The IEP does not have the present level of performance. The 

accommodations were not specified.  The recommendations were borrowed mainly from 

Alison’s diagnostic report. The IEP was made mainly for core subjects; English, Math, Science. 

However, the Arabic IEP was not found in her file as well as other subjects like social studies, 

Islamic education, PE. It was noticed that the social/emotional part was also missing in Alison’s 

IEP.  

The objectives in the Alison’s IEP were not SMART. The interpretation of the acronym 

SMART is as follows: specific, measurable, action verbs, realistic, and time limited. In addition 

to these features, well-written IEP goals reflect students’ unique strengths and needs. Using the 

SMART acronym as a guide, educators can produce specific, measurable, realistic goals with 

action verbs (Hedin & DeSpain 2018). The objectives instead should include the materials, 

assistance, and directions or instruction needed to achieve the goal.  
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The researcher noticed that the English teacher used verbs that represent higher order critical 

thinking skills which could be challenging for Alison. While the Math teacher used verbs like 

(use) In addition, the teachers did not reduce or modify the curriculum to cater for her needs. 

This means that the teacher sacrificed the quality with the quantity. Instead, the teacher should 

have reduced the quantity and used more measurable and achievable goals. The lack of 

modifications in the quantity was reflected on Alison’s performance in the Math class as she 

had difficulty solving the Math revision sheet and she struggled with the concepts. (based on 

researcher’s class observation).  

Alison’s IEP included intervention. However, the researcher did not notice these interventions 

during her observations. Furthermore, the researcher noticed that the IEP was not reviewed as 

mainstream teachers did not have Alison’s IEP in class to tackle her progress or to add their 

reflections. Only the science IEP had the student’s progress and review of goals.  

4.5.1.10  Alison’s Monthly Report  

As a kind of follow up from the SEND department, the SENCOs send a monthly report to 

Alison’s teachers to evaluate her academic performance. Teachers need to evaluate Alison 

based on some criteria like completion of homework, paying attention, following 

instructions, participation in class, seeking help and working independently. Teachers need 

to rate Alison with (VG) as very good, (S) is for satisfactory and (NI) need improvement. 

The monthly report has a space for the teachers to put their own input and the marks of her 

test to date.  

The researcher noticed that the monthly report is submitted only by the English and the 

Math teachers. Alison’s evaluation varied between satisfactory and needs improvement in 

most of the areas while she was rated very good in seeking help. It is noted that Alison’s 
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grades in Math ranged between 7.5 to 10 out of 10 in the drop quizzes. These results 

contradict with the researcher’s observation in the Math class which showed that she was 

struggling with math concepts. Furthermore, the Math teacher rated Alison between (s) 

satisfactory in the first week of October to (VG) in the fourth week of the same month 

without giving any logical explanation for this improvement.  

As for the English report which was done only in January, the English teacher rated Alison 

between (NI) needs improvement and (s) satisfactory throughout the month. As for her 

grades, she got between 6 to 6.75 out of 10 in the drop quizzes. Although there was only 

one follow-up report form the English teacher in Alison’s file, the researcher found it more 

credible. The researcher would reach to a better conclusion if the report was done for a few 

consequent months.  Alison’s teachers commented that she needs to stay on task to complete 

her work on time and to work independently. This comment matches with what the 

researcher saw during the observations.  

The researcher suggests that all the teachers should contribute to the monthly report. 

Furthermore, the form of the report should be personalized according to the subject as the 

evaluative criteria are too general and do not give specific deep information about Alison’s 

academic performance. It is also recommended to have the same report for the behavioural 

and the social emotional aspects of Alison’s character. Furthermore, having these follow-

up reports in the student’s file would help analysing the data to identify whether the student 

is making a progress or not. Hence, it is the SENCO’s job to make sure that all teachers 

submit these reports on monthly basis and to discuss these reports with the teachers to 

ensure credibility.  
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4.5.1.11  Samples of Alison’s Tests  

The researcher studied two tests, the English Test and the Math Test (these tests are the only 

samples available in Alison’s file). Both tests are end of term 1 tests for the academic year 

2018/2019. Both tests are modified to suit Alison’s needs. Both tests are made of 4 to 5 

pages. By studying the Math test, the researcher noticed that the questions require lots of 

writing. Alison was allowed to use the calculator during the exam time. The researcher 

knew that Alison was pulled out from the test hall to another private room to get some 

support from the support teachers. The researcher learned that Alison usually gets anxiety 

during tests. According to the test score, Alison got 15/20. The researcher found that the 

end of term mark is too high when it is compared to her monthly report and the researcher’s 

observation in class. This means that Alison received help during the test time. This high 

mark suspects the credibility of Alison’s assessment.  

As for the English test, the questions were less in quantity. Most of the questions require 

writing while only a few questions were multiple choice. Alison got 9.6/20, which is 

considered as a failing mark. After studying the original test, the researcher noticed that the 

questions were the same in quality, but only less in quantity. Furthermore, most of the 

questions were critical thinking questions that require higher-order critical thinking skills 

which contradicts with her area of difficulty. It is noticed that Alison scored low in both the 

skill-based and the language arts questions. To sum up, both tests could have been more 

modified to cater for Alison’s areas of difficulty. The questions, as recommended by the 

centre, should be multiple choice and more differentiated. 
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Alison’s test result reflects the efficacy of her IEP. In other words, if the IEP goals are not 

smart enough to cater for the needs of the students, it will reflect on the student’s progress 

and academic performance. This is obvious in Alison’s test results and report card results.  

 

4.5.1.12 Alison’s Academic report card Analysis  

By studying Alison’s academic report card, the researcher found out that Alison’s year 

average is in the 80s as well as her average in most of the academic subjects. This 

contradicted with the researcher’s observations in class which showed that she was 

struggling with concepts. 

  

  

Figure 5: Analysis of Alison’s report card  
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The bar graph represents a comparison between Alison’s average in core subjects over three 

terms. The report card is for year 2018/2019. The results show Alison’s marks were higher 

in term 1 than term 2 in almost all core subjects except for Science. English was the lowest 

average Math and Arabic Language were the highest average. with reference to Alison’s 

English IEP, we can conclude that there were not enough modifications on the curriculum 

which was reflected on her end of term exam and year-round grades.  

 

4.5.2 Documents Related to the School 

 

4.5.2.1 School policies  

The school endorses two policies regarding special education; the Inclusion policy and the 

Special needs Policy. In agreement with the “School for All” initiative and the UAE Federal 

Law 29/2006 enacted by the Ministry of Education, disabled as well as gifted and talented 

students are provided with education in mainstream classrooms. In line with this, the school 

guarantees stakeholder involvement and cooperation to deliver the most appropriate education 

to benefit of all students (Dubai International School 2017). 

The school goes to set its policy statements and clearly states that the school nurtures the 

inclusion of every student, both SEN and mainstream, and provides “safe physical surroundings, 

a rigorous curriculum, and welcoming positive learning environment that reflect the needs of all 

students including those with Special Educational Needs” (Dubai International School 2017). 

Furthermore, the school is committed to providing SEN students with Individual Educational 

Plans (IEP’s) and Special Educational Services, to address the numerous and varied special 

needs of each student. Every SEN student has specific educational needs and therefore providing 



 

72 
 

appropriate education has to be approached differently for each child. Special assessment tools 

are utilised for each SEN student in order to achieve the desired educational and progress results.  

Furthermore, to facilitate the implementation of inclusive education the school adopts specific 

measures. These measures include issuing a specific inclusive policy, preparing the accessibility 

of physical premises, deliver SEN students with qualified staff, encourage positive attitudes 

regarding SEN students among stakeholders, offer appropriate human and physical resources, 

guarantee that all SEN students demonstrate the expected achievement and progress in line with 

their capacities, involve SEN students in defining their own education, involve parents in the 

education their children and ensure that each child is healthy, safe, enjoying, progressing, and 

making positive contributions to the school community.  

The school manages its support of SEN students with a monitoring system that is utilised by 

SEN-support centre specialists. The school also proclaims that it operates in line with the 

inclusion theory advocated by the UAE National Agenda, which strives to ensure that all SEN 

students are included in mainstream classrooms and that their specific educational requirements 

are fulfilled.  

As mentioned above, the school has clearly stated its policy, however, the implantation of this 

policy needs to be reconsidered and improved in order to achieve inclusive education objectives. 

In line with the school’s inclusive education policies, class teachers have the responsibility of 

providing education to SEN students, which requires further teacher training. Yet, the required 

training is not provided by the school and unfortunately, neither are additional staff being put in 

place to meet SEN student requirements. In practice, a single teacher will find it very difficult 

to provide appropriate education for all students in a class of almost 30 children of varying 

ability levels. For instance, given that the same class might include students that are high 
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achievers, a teacher may well find it very challenging to appropriately allocate time and attention 

to SEN students without limiting the high achievers. Often, providing additional attention to 

SEN students can result in disturbance across the broader class, ultimately hindering the 

teaching-learning process.  

The school has engaged specialist centres to provide support, monitoring, invigilate and manage 

the improvement in the education provided to SEN students in the most effective way. Although 

this is a positive step, it has limitations as the specialist personnel are only available at limited 

periods throughout the week and are not able to visit all classes. This places significant 

restrictions on the guidance and direction the teachers receive and ultimately falls short of the 

desired results. Furthermore, the school does not have on-site specialist therapists or physicians, 

which are desperately needed to support physical and psychological programmes for SEN 

students. Funding is the primary issue here, with the necessary budget required to provide 

sufficient services being beyond the school’s current financial capacity.   

Another gap in the implementation is that many students are not registered at school as SEN 

students as parents do not believe, accept or admit that their children suffer from any disability. 

This is caused by two key factors: first, cultural and social concepts within some communities 

and cultures consider disabilities to be a weakness and often do not tolerate or accept individuals 

with special needs. In some extreme cases, having a child with a disability is seen as bringing 

disgrace and shame on the parents. Parents can often find themselves in denial as a consequence. 

Moreover, the financial cost associated with diagnosing and addressing a disability in a child is 

a prohibitive factor in parents choosing to ignore SEN requirements for their children. This, 

inevitably, can result in a SEN child not being given the additional educational support they 

require to meet their full potential. 
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4.5.2.2 School referral Forms TF1/TF2  

The SEN department established its own internal identification system that enables mainstream 

teachers to identify students with concerns for early intervention plans. These forms are called 

TF1/TF2. Each form has its own purpose and they are offered in two languages; Arabic and 

English. TF1 is concerned with early identification in terms of social, emotional, and academic 

performance with a column especially for Gifted and talented students. Teachers need to fill in 

the names of students with concerns and to rate their level of concern from low to high. TF2 is 

more detailed and it is done by student. In the TF2, teachers need to check the statements that 

apply on the student of concern as well as a writing part where teachers’ need to write their 

comments and reflections.  

These two forms, from the researcher’s view, is an added point to the SEN department. They 

reflect the department provision to inclusion and take the school inclusive policy into action. 

This procedure of early identification is well known to all teachers  across phases as teachers 

fill out these forms , return them to the school counsellor , the school counsellor conducts 

classroom observations to evaluate the severity of the case, then the counsellor refers the student 

to the SEN department who consequently contact the parents. The school early identification 

system was praised by the KHDA in the inspection report 2018/2019.  

 

4.5.2.3 SEN Handbook 

The researcher managed to get the SEN Handbook. The researcher believes that this book is an 

added point to the SEN department in the school. The SEN Handbook was completed in 

2016/2017 by the SEN department. The Handbook is made of 41 pages and it includes; the 

school inclusion policy, the department provision, partnership with parent, names of the service 
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providers, the identification process, the job description of the SENCOs and a description of 

the most common types of disabilities and a self-assessment form. The SEN handbook did not 

have a rationale in the beginning of the book, so the researcher did not know to who the 

handbook is targeting. Is it targeting the teachers, the parents or KHDA inspectors? Also, 

mainstream teachers did not know about this handbook, although it has valuable information 

that will assist them in dealing with their SEN students. The book provided a description of the 

most common learning disabilities, but it did not mention the type of intervention used with 

each case. As for the self-assessment form, the school ticked yes in all fields. The researcher 

believed that the self-assessment was exaggerated in some areas. For example, conducting 

professional development for mainstream teachers, the department ticked yes, although results 

from the focus group and teacher’s survey showed that there is a lack of training from the SEN 

department. Moreover, the SEN Handbook was not updated since 2016.  

 

4.5.2.4 KHDA Inspection Report  

According to KHDA report 2018/2019, the SEN department rank was Good. The report 

mentioned having a governor for inclusive education within the school that works with learning 

support team. Furthermore, the report praised the SEND provision to develop inclusive 

education across phases. In addition, the report praised the early identification which enabled 

early intervention plans. The report mentioned that the SEN department is focused on educating 

parents of identified students of the importance of having an IEP, but some parents are reluctant 

to do as such. The researcher talked to a parent of a SEN student informally who expressed her 

concern about the extra fees that she has to pay, and the quality of the service provided to her 

child. The researcher, as an insider, knows that the learning support assistants are not enough, 

and they barely give push-in sessions once a week. Which makes the quality of the service 
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provided by the SEND questionable from parents’ point of view. The thing that was confirmed 

by the KHDA report.  

The report mentioned fluctuation in mainstream teachers ’performance regarding SEN students 

in terms of teaching strategies and differentiation. Which was observed also by the researcher 

during classroom observations.  

In addition to the previous points, the report praised the timely and consistent monitoring of 

SEN students across phases. However, the information was not shared with teachers to inform 

planning. This point was reflected in Alison’s subject teachers’ survey who complained from 

the lack of information about their SEN students. The same issue was tackled by teachers in the 

focus group who complained from not meeting regularly with SEND department which results 

in this lack of information.  

4.5.2.5 Comparison between year 2017/2018 and 2018/2019 KHDA inspection Report 

It is worth to mention that SEN department has been ranked Good since it was established. 

However, last years’ inspection report 2017/18 did not mention the flaws within the department. 

it only focused on the points of strengths, but this year’s report 2018/19 could spot the flaws 

within the department and highlighted them. Which means either the criteria of evaluation have 

become higher or the performance of the department has been decreased.  

Both reports provided valid points that should be taken into consideration for better future SEN 

practices.  

 

4.5.3 Document Related to the UAE/Dubai  

Dubai Inclusive Education Policy Framework’ has been developed to support the UAE’s 

commitment to the United Nations Convention on the Rights of Persons with Disabilities 
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(UNCRPD) as well as federal and local legislation that calls for the inclusion of all learners, 

regardless of ability, in the education sector. Federal Law 2006 and 2009 and Dubai Law no 2 

(2014) clearly demonstrate Dubai’s commitment to ensuring the educational and social 

inclusion of all children, adults and families experiencing special educational needs and 

disabilities (SEND). These laws reflect international best practices and align with the UAE’s 

ratification of the UNCRPD, particularly Art. 24, on the rights to Inclusive Education. The 

principles of inclusion and equity lie at the heart of the legislative framework. It requires that 

education providers ensure that students who experience SEND have equitable access to quality 

inclusive education with their peers (“Dubai Education Inclusion policy” n.d.). 

Dubai shaped its own policy regarding inclusion by KHDA Under the leadership of the 

Executive Council of Dubai, and through the focus of ‘My community… a city for everyone 

initiative, KHDA has the privilege of leading the Inclusive Education taskforce and the 

development of Dubai’s Inclusive Education strategy. This is just one strand of Dubai’s 

aspiration to be a fully inclusive city by 2020. It has been implemented alongside strategic plans 

to ensure access to quality health and rehabilitation services, equal employment opportunities, 

universal accessibility and sustainable social protection systems. 

The framework provides valuable information about the required standards of educational 

practice as well as offering clear guidance regarding the actions necessary to ensure the 

provision of quality inclusive services for students of determination. Importantly, it challenges 

the use of outdated definitions and perceptions of students with special educational needs and 

disabilities and provides revised common terms of reference which should be used across the 

education sector when referring to matters related to the development of inclusive education 

(“Dubai Education Inclusion policy” n.d.). 
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Dubai inclusive policy contains ten basic standards: 

1. Identification and Early Intervention  

2. Admissions, Participation and Equity  

3. Leadership and Accountability  

4. Systems of Support for Inclusive Education  

5. Special Education Centres as a Resource for Inclusive Education  

6. Co-operation, Co-ordination and Partnerships  

7. Fostering a Culture of Inclusive Education 8  

8. Monitoring, Evaluation and Reporting  

9. Resourcing for Inclusive Education  

10. Technical, Vocational Education and Training (TVET) Higher Education and Post-

School Employment 

This policy framework also takes into account the complexity and the uniqueness of the 

education landscape of Dubai, which hosts schools from all over the world, collectively 

delivering over 17 different curricula. This landscape is characterized by a diverse range of 

different education settings including schools, early learning centres, higher education 

providers and special education centres. 
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Chapter 5 Discussion of the Findings and 

Recommendations  

 

This case study aims at studying a Dubai-based mainstream private school’s practices regarding 

students with Developmental Coordination Disorder (DCD) or Dyspraxia. This case study aims 

at answering the following questions:  

 What is offered for students with Developmental Coordination Disorder in mainstream 

school? 

 What could be recommended for students with Developmental Coordination Disorder 

in mainstream school to enhance their performance socially, emotionally and 

academically? 

The researcher used the triangulation approach in collecting data to reach to the results 

discussed in chapter 4. This chapter will discuss these findings, with respect to the research 

questions, and provide recommendations and suggestions to reform practices regarding 

students with Developmental Coordination Disorder or Dyslexia.  

 

5.1  The School Current Practices regarding students with Dyspraxia  

 

5.1.1 The school policy  

The school has two clear policies regarding students with special educational needs; the 

Inclusion policy and the SEND Department Policy. The policy statement is designed to tackle 



 

80 
 

the Federal Law which supports the idea that no child should be left behind. The school 

establishes the inclusion of all students, both SEN and mainstream, in line its policy and provides 

every student with an environment conducive to learning, a safe physical environment and a 

rigorous curriculum. Special Educational Services and IEP’s are put in place with specific focus 

on each SEN student’s particular requirements. Special tools are used to assess the progress and 

achievement of each child are also adopted.   

Furthermore, in order to implement its inclusive policy the school undertakes several 

procedures, including the issuance of an clear inclusive policy, organise school facilities to 

improve SEN student admittance, hire and train competent personnel, foster positive attitudes 

towards SEN students, provide adequate physical and human resources, monitor and validate 

SEN student progression in line with their levels and capacities, include parents and students in 

their education programmes and maintain student wellbeing. 

In conclusion, although the school policy is well-defined in theory, there is a need for 

improvement in its practical implementation. In particular, there are two key aspects that require 

attention: first, the policy lacks data to provide guidance and refinement; second, it is financially 

unsustainable as it is too costly to resource in its current form.  

However, the policy does have its clear merits: it is in line with the UAE National Agenda as 

well as KHDA requirements. This is evidenced by the fact that the school accepts SEN students 

and advocates for inclusive education. Furthermore, the school’s efforts, as directed by its 

policy, strive to incorporate parents, students and the broader community into the success of 

inclusive education. Finally, the policy is also aligned, politically, with UNESCO’S Education 

for All (EFA) Policy as adopted in March 2002, and the UAE Federal Law 29/2006.  
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5.1.2 Identification and Assessment  

Students might join school with a diagnostic report from a certified clinic. Other students are 

identified at school. The main source of identification in the school is mainstream teachers 

through ongoing assessment, screening tools, formal and informal assessment. Mainstream 

teachers usually refer students who struggle academically or those with behavioural concerns. 

Mainstream teachers fill in forms sent to them by the school counsellor TF1/TF2, then they 

send these forms back to the counsellor, the counsellor conducts some classroom observations 

and based on these observations, the student is or is not referred to the SEND department. The 

SEND department will conduct more observations, then they consequently contact the parents 

of the student and ask them to take him to a certified medical centre to be diagnosed.  

Results from the focus group showed that mainstream teachers are fully aware of the procedure. 

This awareness takes the school policy into action. It also shows the full cooperation between 

mainstream teachers, SEND Department, the school counsellor and the head of section. 

However, results from the SENCO survey showed that some SEN students are misdiagnosed. 

They claimed that many students who fall under the SEN department, are mainly slow learners 

with processing difficulty rather than Dyspraxia, Dysgraphia or any other specific learning 

difficulty. The SENCO also thinks that parents of SEN students sometimes take advantage of 

the SEN label to avoid academic failure. On the other hand, many students remain undiagnosed 

because of the parents’ lack of cooperation or refusal. 

The school counsellor and the SEND department are the authorized channels for 

communication with the parents of SEN. They conduct one to one meeting with the parents of 

SEN students periodically. Mainstream teachers, according to the focus group, do not attend 

such meetings. The school conducts three parents’ meetings on termly basis. The parents of 
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SEN students do not usually show up, so there is no direct communication between mainstream 

teachers and parents of SEN students.  

 

5.1.3 Placement  

According to the researcher’s observations, students with Dyspraxia are accommodated in 

mainstream classroom. Morevoer, the school provides them with a special education teacher 

who supports them in class once in a week in core subjects. In addition, the school counsellor 

provides counselling sessions to guide Dyspraxic students socially and emotionally. In addition 

to this, the school provides OT therapy for students with Dyspraxia through specialists who 

visit the school once in a week. However, mainstream teachers in the focus group were 

concerned about the lack of information as most of them had no idea about Dyspraxia and how 

to cater for the needs of Dyspraxic students. The school provides digital learning platform as it 

allows students to have their laptops. The classrooms are equipped with overhead projectors. 

However, using the digital resources was inconsistent between Middle school teachers. The 

researcher during the observations did not notice Alison using her tablet to type instead, she 

was copying from the board. It was also noticed that Alison’s classroom was in the first floor 

which requires Alison to get up and down the stairs many times during the school day.  

 

5.1.4 Curriculum & Extra Curricular Activities  

The school uses the American curriculum. According to mainstream teachers, all students, 

including students with special educational needs, are taught through the same general 

curriculum. Which is challenging for them. Teachers in the focus group were concerned about 

the modifications done on the curriculum claiming that they are not specialized or trained to do 
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such modifications. Mainstream teachers expect help and support from the SEND Department 

as well as the curriculum leader regarding that matter.  

The school does not provide extra-curricular activities. Furthermore, students in the Middle 

school section do not take art or music classes. However, they only do sports within the school 

day. Swimming is embedded within the sports class as there is an Olympic swimming pool in 

the school. According to the sports teacher, Alison refuses to swim and she makes excuses to 

miss the swimming class. On the other hand, Alison show good skills in other games like 

badminton.  

 

5.1.5 Professional Development and Teacher’s Training  

Although the school is keen to hire a qualified staff for the SEN Department, mainstream 

teachers did not benefit from such professional staff. They complained from the lack of training 

from the SEN department. They also complained from the lack of communication with the SEN 

department as it mostly done through the e-mail plus some informal conversations before or 

after classes. Mainstream teachers wish to have one-to-one meetings with the SEN department, 

the curriculum leader and the counsellor to help them in planning and accommodating students 

with Dyspraxia. On the other hand, the SENCO complained from the heavy load of work as 

they meet with parents, write the IEPs and give push -in sessions.  

 

5.2 Recommendations  

The following is the researcher’s recommendations for the teachers, the school and the Ministry 

of Education.  
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5.2.1 What teachers can do  

 Teachers need to accept student’s diversity and embrace their differences in order to 

achieve successful inclusion. As successful inclusion starts from changing mainstream 

teachers’ mindset and attitude towards SEN students.  

 Teachers need to have enough knowledge of the different cases of SEN students, the 

symptoms, the diagnoses and the intervention in order to incorporate their SEN 

effectively in their lesson plans.  

 Teachers should control the amount of distraction especially for students with 

Dyspraxia by eliminating noise in class.  

 Teachers should design their lesson plan to be a multi-sensory lesson to accommodate 

all learning styles including visuals, auditory and physical activities.  

 Teacher should make sure that the desk of a student with learning disability should have 

a place for everything that is clearly labelled (use words or colours, for instance). 

Furthermore, consider using checklists and help students keep their notebooks 

organized; teach them how to do so on their own, but also check at the end of each day 

and offer suggestions for keeping it more organized.  

 Teachers should use simplified tasks with short and specific instructions. The language 

of the instructions should be simple and concrete. Furthermore, breaking a step into a 

few steps will help the student feel confidant and help the teacher as well in assessing 

the student.  

 Teachers should give SEN students a chance for success by giving them positive 

feedback and reinforcement by using multiple motivational strategies to keep them 

engaged and to ensure their active participation.  
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 Teachers should be aware of students’ weaknesses and strengths in order to plan their 

lessons accordingly. The student will likely engage more if the lesson was planned 

according to their interests and preferences.  

5.2.2 What the school can do  

 The school should provide a safe and welcoming environment for all students regardless 

of their area of disability.  

 The school should keep good communication between all parties dealing with the SEN 

students including their mainstream teachers, the SENCO, their parents  

 Using the school's intranet (if they have one) to check work and progress, lessons and 

what needs to be done. Many schools put notes and lesson plans online for pupils and 

their parents to access. Sophisticated systems for older children show when work is due 

(or overdue) and indicate any important deadlines that are approaching as well as grades 

and expectations. 

 Schools should involve the staff more to make sure that everyone who come into contact 

with SEN students understand their needs. 

 The school should allocate more fund to provide more adaptive teaching resources to 

help SEN students access the curriculum and the school facilities.  

 To improve the physical environment of the school in order to help disabled pupils to 

take advantage of education and benefits, facilities or services provided or offered by 

the school. 

 Schools must take steps to ensure that disabled pupils receive the same quality of 

education as their peers. The school has a duty to make ‘Reasonable Adjustments’, 

where typical provision might put a disabled pupil at a ‘Substantial Disadvantage’. 
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 Schools should conduct more professional development for the school faculty and 

whoever encounters the SEN student to make sure that everyone in the school is aware 

of their needs. 

 The school is responsible for hiring a professional staff who is specialized in identifying, 

assessing, and modifying the curriculum. As well as designing the IEP of SEN students.  

5.2.3 What the UAE Ministry of Education can do  

 The Ministry of education should raise the awareness of Dyspraxia in private and public 

school through workshops by describing the clinical diagnosis of the case and the 

possible interventions to ensure the access to the curriculum and to the school facilities.  

 The Ministry of Education should allocate adequate funding to support especial 

education and inclusive learning in both public and private schools. Lack of funding is 

a major obstacle facing inclusion in schools. funding could be through sending SEN 

team to schools for training purposes and follow-up of SEN students. Funding could be 

in the form of equipment and tools like adaptive boards and headphones. It can also be 

through providing paid OT therapy for students with Dyspraxia. 

 The Ministry of Education, represented in the KHDA, should send an inspection team 

on regular basis to follow up the implication of the inclusive education within Dubai 

Schools. This team should conduct observations for a sampling of SEN students, meet 

with SEN students and their parents, revise the IEPs to make sure that SEN students are 

getting the same opportunities to access the curriculum just like typically developed 

students.  

 The Ministry of Education should set criteria for special educators who encounter SEN 

students. They should hold a degree in Special Education. This is because some schools 

tend to hire unprofessional staff as a SENCO which results in poor inclusion practices. 
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5.3 Conclusion  

The research investigated the practice of a Dubai-Based mainstream private school regarding a 

student with Dyspraxia. The researcher is aware that the school does not represent all private 

schools in Dubai. The researcher thoroughly investigated the school policy and provision 

regarding students with special educational needs. In addition, the researcher studied teachers’ 

attitudes, admission policy, the identification process and the intervention.  

Analysis of the data suggested that there is a lack of awareness between mainstream teachers 

about Dyspraxia as a learning difficulty. It is worth to mention that there are only two students 

with Dyspraxia in the school which led to lack of knowledge and awareness of Dyspraxia. Here 

comes the role of the SEN team in training the teachers and raising the awareness of such 

difficulties.  

Even though the investigated school took all the necessary procedures to accommodate students 

with Dyspraxia, the researcher found a gap between theory and practice. The gap is represented 

in the implementation of proper intervention strategies to achieve proper inclusion.  

Mainstream teachers play an important role in the successful inclusion of students with 

Dyspraxia. This role is represented in, but not limited to proper planning, implementing the 

IEP, following up students’ progress and providing emotional support.  

The SEN team has an essential role in providing mainstream teachers with guidance and support 

through professional development and training. The team should provide teachers with proper 

intervention plans and teaching strategies that will enable them to meet the needs of students 

with Dyspraxia.  
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Inclusion of students of special educational needs nevertheless, students with Dyspraxia, is a 

challenge that required all governing bodies, stakeholders, leaders and families to collaborate 

in order to achieve successful inclusion.  

  



 

89 
 

References 

 

Arif, M. & Gaad, E. (2008). Special needs education in the United Arab Emirates 

(UAE): a systems perspective. Journal of Research in Special Educational 

Needs, vol. 8 (2), pp. 111-117. 

Boon, M. (n.d.). Understanding dyspraxia - a guide for parents and teachers. 

Debi J. Stansell, D. (n.d.). [Accessed 12 September 2019]. 

Developing School Provision for Children with Dyspraxia: A Practical Guide. (n.d.). 

SAGE Publications. 

Dimitriadi, S. (2014). [Accessed 30 September 2019]. 

"Dubai Education Inclusion policy". (n.d.). [Accessed 1 October 2019]. 

Dukmak, S. (2010). Classroom interaction in regular and special education middle 

primary classrooms in the United Arab Emirates. British Journal of Special 

Education, vol. 37 (1), pp. 39-48. 

DuPaul, G., Weyandt, L. & Janusis, G. (2011). ADHD in the Classroom: Effective 

Intervention Strategies. Theory Into Practice, vol. 50 (1), pp. 35-42. 

education for sustainability. (1996). 

Hedin, L. & DeSpain, S. (2018). SMART or Not? Writing Specific, Measurable IEP 

Goals. TEACHING Exceptional Children, vol. 51 (2), pp. 100-110. 



 

90 
 

Hertberg-Davis, H. (2009). Myth 7: Differentiation in the Regular Classroom Is 

Equivalent to Gifted Programs and Is Sufficient. Gifted Child Quarterly, vol. 53 

(4), pp. 251-253. 

J. DuPaul, g. & L. Weyandt, L. (2011). ADHD in the classroom : Effective 

intervention strategies. [Accessed 1 March 2019]. 

J. Hahn, A. (2018). POLICY MAKING MODELS AND THEIR ROLE IN POLICY 

EDUCATION. 

Jones, T. (2018). Understanding Education Policy The ‘Four Education Orientations’ 

Framework. [Accessed 12 May 2018]. 

Kauffman, J., Felder, M., Ahrbeck, B., Badar, J. & Schneiders, K. (2018). Inclusion 

of All Students in General Education? International Appeal for A More 

Temperate Approach to Inclusion. Journal of International Special Needs 

Education,. 

kurtiz, l. (2019). understanding motor skills in children with dyspraxia,Autism , adhd 

and other learning difficulty. 

lee, s. (2019). [Accessed 30 September 2019]. 

Phillips, B. & Odegard, T. (2017). Evaluating the impact of dyslexia laws on the 

identification of specific learning disability and dyslexia. Annals of Dyslexia, 

vol. 67 (3), pp. 356-368. 



 

91 
 

"-praxia". (2019). [Accessed 12 September 2019]. Available at: https://medical-

dictionary.thefreedictionary.com/-praxia 

quinn, m. & lynch, a. (2016). Is adhd a real disorder ?. [Accessed 1 March 2019]. 

R. Beehrman 1, J. (2017). the social benefits of education. 

Rahman, M. (2016). The Advantages and Disadvantages of Using Qualitative and 

Quantitative Approaches and Methods in Language “Testing and Assessment” 

Research: A Literature Review. Journal of Education and Learning, vol. 6 (1), 

p. 102. 

Terwel, J. (2005). Curriculum differentiation: multiple perspectives and 

developments in education. Journal of Curriculum Studies, vol. 37 (6), pp. 653-

670. 

"The United Arab Emirates: Policy Choices Shaping the Future of Public Higher 

Education. Research & Occasional Paper Series: CSHE.13.07". (2018). 

[Accessed 27 April 2018]. 

van Kraayenoord, C., Waterworth, D. & Brady, T. (2014). Responding to Individual 

Differences in Inclusive Classrooms in Australia. Journal of International 

Special Needs Education, vol. 17 (2), pp. 48-59. 

Yeo, D. (n.d.). Dyslexia, dyspraxia and mathematics. 



 

92 
 

 

Appendices 
 

Appendix A: Counsellor’s Survey 

School Counselor’s Survey  

1. Gender: 

A. Male        

B. Female                  

2. You have ………………… years of experience as a school counsellor. (number) 

3. Does the school implement a certain policy or policies regarding students with 

special educational needs? Kindly specify.  

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………. 

4. How students with special educational needs are identified in the school?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

 

5. Why is Alison considered a student with special educational needs?  

 

……………………………………………………………………………………………

……………………………………………………………………………………………
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……………………………………………………………………………………………

…………………………………………………………………………………. 

6. What services does Alison receive as a student with special educational needs? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

………………………………………………………………………………… 

 

7. How often do you meet with Alison? What usually happens in your meetings? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

8. What does Alison do when she faces a problem?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

9. In your opinion, what challenges does Alison face in such inclusive setting? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

10. How do you describe your relationship with Alison’s guardians? Please specify 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

………………………………………………………………………………… 
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11. What are your recommendations and suggestions to help Alison overcome the 

challenges she faces? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

Thank you for your cooperation 
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Appendix B: Focus Group 

 

Purpose:-  Teacher’s perception of the inclusion of special educational needs students in 

mainstream classrooms.  

An appointment was scheduled a few days before the meeting in an empty classroom in the 

Middle-school section. The researcher sought a permission to audio record the discussion 

form the participants. The focus group discussion was in English.  

Teacher / 

Gender 

Subject  Class  Overall 

Experience  

Experience 

within the 

school  

T1 / Female  Math  Grade 6 7 2 

T 2 / Female  English  Grade 7 15 2 

T 3/ Female  Science  Grade 8  7 5 

 

Teacher’s Attitude towards inclusion    

YS: - Do you think that all children have the right to be educated in a mainstream 

classroom?   

 T1:- Yes, all students have the right to be educated in a mainstream classes 

            T2:- Yes, but if the environment is not beneficial to them and if the school is not 

supporting them correctly, then my answer will be no. 

            T3:- of course every child has the right to be educated, but it depends on the case of 

the child. If the case of the child is severe and he or she can’t cope with the environment, then 

my answer will be no. 

 

YS: - What are the cases that you categorize as severe cases?  

 

          T1:- A child who can’t move, hearing impairment, physical impairment, or a child who 

can’t talk because they need a lot of modification in the class environment. 

 

        T2:- A child with light sensitivity, a child who can’t keep his clothes on, for example,  

        T3:- A child with autism can be sever, but again it depends on the severity of the case  

 

       T1:- Students with behavioural issues like aggressiveness can also be dangerous to other 

kids. 

 



 

96 
 

YS: - What is your biggest fear when it comes to inclusion? 

 

    T1:- Having enough time to prepare and having enough material for everybody.  

    T2:- The expectations of Non-SEND teachers to deliver Non-SEN content.  

    T3:- You have to be especially trained to deliver and we can’t do it without support. We 

have to have SEND department, and a special assistant teacher to help the student, if the case 

is severe.  

  T1:- Some cases need a support teacher and other cases need to be pulled out of classes from 

time to time during exam time and activities or just to reinforce some information. 

 T2:- It also depends on the purpose of sending those (SEN students) to school. Is it for social 

emotional development? Or schooling development. If the purpose is for schooling, then there 

need to be an assistance to bridge the gaps.  

 

YS: - Do you think including students with learning difficulties or specific learning 

difficulties will have a positive impact on your classroom? 

 

T1:- It depends on the case, but of course there is a lot of positivity in it. Socially, having 

them included will build up their personality. Academically, will add to their skills as having 

them with other peers will help them grab some concepts easily.  

 

T2:- Including them (SEN students) will affect other students’ learning. In certain schools, 

students stay together in the same class from kindergarten till grade 12, especially in the UK, 

so the whole class knows that (x) is having a bad day today. That’s why SEN students are in a 

safe environment. They don’t have to meet new students every year. That also helps when doing 

group activity. All the students know the needs of that specific student and they are familiar 

with his case so they can help him better. Consequently there is a consistency.  

 

T3:- Consistency and routine are very important for SEN students in regular classes. The work 

of SEND department is also important in supporting those students academically and socially. 

They ( SEND Department) need to teach other students how  to accept that child. 

 

 

YS:- Do you think accommodating SEN student in your class impacting your class 

positively or negatively?  

 

T1:- Unfortunately negatively, but it could be positive by training other students to accept each 

other  
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T2:- Negatively, as SEN students miss a lot of skills. Consequently, they will misbehave in 

class and affect the whole classroom environment negatively. That’s why SEN Department 

should step in and bridge the gaps that SEN students have.  

 

T3:- Negatively, unless SEN Department steps in and teach mainstream teachers how to 

accommodate SEN students.  

T2:- In my home county, a SEND student counts as three students. Like a child with ADHD 

counts as three children because he has the movement and the business of three active students, 

for example, if I have three SEN students in my class m each one equals three students  that 

means I have nine SEN students in such a tiny room.  

 

Note: - The researcher kept repeating the question because the respondents deviated into other 

topics  

 

YS: - What is the effect of having an SEN student on you as a teacher and on your class? 

 

T1:- It’s all about planning. If the teacher is well prepared with all the tools and resources and 

fully aware of the case and how to deal with it, plus the IEP is helpful and guiding, then the 

teacher won’t be affected at all. As for the rest of the students, they will benefit from the variety 

of activities offered to other SEN students.  

 

T2:- Having SEN students in my class will affect me positively as it will force me as a teacher 

to scaffold massively.so all students will benefit. 

 

T3:- As my colleagues said, planning is important but it would be time consuming and 

challenging if you have more than one SEN student in the class. I personally think that the 

entire class will not benefit from having an SEN student in the class, but it won’t harm them.  

 

T1:- The problem is that we have a lot of extra work which is taking from our preparation time 

for our students and the resources are limited.  

 

T2:- If the SEN teacher will take the curriculum and try to adapt it to the needs of SEN students.  

 

T3:- There is a lack of collaboration between the SEN department and mainstream teachers. 

SEN specialists are more professional and they know better than us how to deal with SEN 

students.  
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T1:- there should be more collaboration between the SEND department and subject teachers. 

This is because the subject teachers know their subjects and the SEND teachers know the cases 

of the SEN students and know how to deal with them. So SEN teachers should give some 

guidelines to subject teachers on how to deal with those students.  

YS: - Do you think the IEP or the Individualized Educational Plan is beneficial? Does it 

contribute to the development of the SEN student in your class? 

  

T1:- Since we are the ones doing the IEP, I don’t think it is beneficial. I think the IEP should 

not even come from the SENCO, the IEP should be issued from a certified institute that 

describes the case of the child. Then comes the role of the SENCO to add points and 

recommendations then hands it to subject teachers.  

 

T2:- I think we are doing an IEP just to tick a box that we have done it. I having seen teachers 

adjusting and modifying the IEP throughout the year. The IEP is not a fixed document, it is 

supposed to be flexible. For me, it’s just a tick box.  

T3:- From my previous experience, mainstream teachers do not put a single input in it. It comes 

from the SEND department as the SENCO take the topics or the objectives from the teacher 

and they assess what the student already knows and then the SENCO add the interventions to 

make sure that the child has the basic requirements for the grade level and they keep on 

changing, they keep on adding. It is flexible. It is a huge collaborative work between the clinic, 

the SENCO and mainstream teachers. I think this is how it should be. We are professionals, we 

do not know how to do it. We are not trained to do it. We can do it only if we are instructed to 

do it.  

 

YS: - Do you recommend pulling out SEND students out of their classes and teach them 

in the support rooms? 

 

T1:- It depends on the case  

T2:- I support it so others can learn.  

T3: I do support it when necessary.  

 

YS: - Do you prefer pull out sessions or push in sessions? 

 

T1:- Having a support teacher in class depends on the severity of the case  

T2:- If the child stays in class and he is way behind his grade level without a shadow or a 

support teacher, then he be disruptive and will harm the rest of the class.  

T3:- If the support teacher will stay with the SEN student in class, then I support push in 

sessions  
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T2:- There is a thing, SEN students need to have the right attitude because they have the attitude 

because they have the attitude of ‘’ I cannot fail! ’’ . They have to pay attention in class and to 

pull their own weight as they have everything ready tailored, modified for them.  

 

T1:- We have a lot of cases in our school that are not diagnosed properly. Most of our students, 

who are diagnosed as SEN, are probably low achievers. This situation make our job harder. 

Some students are labeled as SEN without even having a proper assessment of a proper 

diagnose from a clinic or an institute. This is unfair for SEN students who really need help and 

support.  

 

YS: - What are the procedures that are followed in the school in order to label a student 

as SEN?  

 

T1:- Subject teachers notice that the student falls behind his grade level expectations, then they 

refer to the administrators or the SEND department. Then, somebody will come to observe the 

child. Later, they will talk to his parents. Finally, the parents will take the child to an institute 

to be diagnosed.  

 

T2:- I agree  

 

T3:- I agree  

 

YS:  Do you think that the school admission policy is being fair when it comes to admitting 

SEN students? 

 

T 1:- According to the law, all SEN students should be accepted. That’s fine, but we need to 

have more details about the cases that are admitted or accepted in the school. The problem is 

not about accepting those students, it’s about telling teachers how to deal with them. The lack 

of information is the problem.  

T2:- I agree  

 

T3:- It’s difficult to say  

 

YS: I want to go back to the IEP. What improvements should be done on the IEP to 

make it better and to serve the SEN student better? 
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T1: To include more specific details about the case because we search to get more information 

about the case, but if the information is there, this will save us time. Also the strengths and 

weaknesses should be there. The results of previous assessments should be taken into 

consideration. It needs to be continuously modified as the student is supposed to be developing.  

 

T2:- In my previous school, every SEND student has a file that he or she carries from one 

grade level to another. This file will give his/her teachers an idea about him/her socially, 

emotionally and academically. I have no idea about the child I am teaching. This file is like 

the history of the child that has teachers’ best practices or maybe a strategy that worked with 

the child that another teacher can benefit from. What we do is repeating the cycle over and 

over. I spend a whole term trying to discover the child.  

 

T3:- The learning style should be clearly mentioned in the IEP. It’s the SEND department’s 

job to tell us how to teach those children. They should tell us how to teach students with 

Dyslexia or ADHD.  

 

T2:- It’s dangerous for example to give a child a certain misbehavior a three-dimensional 

shape , that’s why it’s the SEND department’s job is to tell us what to use and what not to use 

with each SEN student.  

 

T 3:- I agree, I had a student who used to drink the measuring water when doing experiments.  

 

YS:-  GREAT, that will take us to the curriculum , Do you think that SEN students 

should be taught through the general curriculum or through a parallel curriculum ? 

 

T1: The same general curriculum, but to be adjusted and modified to the case.  

 

T2: It depends on the case. Some students are in grade 9 while their level is at grade 4 so you 

can’t teach this child grade 9 curriculum. It also depends on the kind of disability they have, is 

it only learning difficulty and missing gaps or severe cases like autism and physical 

impairments. You have to teach them at their level and not to stick to a certain curriculum. 

The SEND department should tell us what to teach that child.  

 

T3: I think they should be taught through the general curriculum, but with modifications  

 

YS: How effective is the assessment of SEN students in the school? 
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T1: Assessment should be done just to know the progress the student is achieving not for the 

sake of gaining marks or passing.  

 

T2: It should not be through a paper based. They just need to show that they are progressing 

and grasping concepts using their own way.  

T3: It should be determined by the SENCO. They should guide us how to assess the child 

depending on his/her case. However, the assessment should tell us where does the child stand 

and not for the sake of grades.  

YS: Do you think SEN students have the right to pass? 

T2: This the mentality now that needs to be changed. If the child did not achieve the specific 

goals that are set for him/her then he should not pass 

T1: the child has to show progress or else he or she should not pass 

T2: Many if not all SEN students in the school pass with 80%, but they actually have done 

nothing. . We are not teaching them the culture of responsibility or even teaching them how to 

deal with real life. 

 

YS: Do you modify the assessment for your SEN students? And how?  

 

T1: Yes I do, through a multiple choice questions with the same objectives of the mainstream 

exam 

T2: I do, we do multiple choice, so they won’t write much 

T3: of course we do, I do the same.  

 

YS: Do you individualize the assessment depending on the case? 

 

T1: It’s one exam for all regardless of the case.  

T2: The same  

T3: yeah, same exam for all cases  

T2: The assessment should be individualized depending on the case and it doesn’t have to be 

paper-based. It could be through speaking, coloring or even drawing.  

 

YS:- Describe your relationship with your SEN students.  

 

T1: Effective and healthy relationship. They are like any other student 
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T2:  Difficult and challenging. You should try your patience a lot. They usually misbehave 

because the curriculum is too difficult for them. 

T3: I agree  

 

Ys: How cooperative parents of SEN students are?  

T1: It depends on the parents, you can’t generalize.  

T2: I never met them!  

T3: Students with no diagnose reached that level because parents do not care, but I have also 

very caring parents who are always following up.  

 

Ys: Do you have direct communication with parents of SEN students? 

T1: It depends on the parents, sometimes direct contact sometimes through the SENCO  

T2: sometimes parent own the disability by teaching their children to be irresponsible.  

T3: I contact directly with them 

 

YS: What are the challenges SEN students face in your classes? 

 

T 1: Culture and the lack of information about the child and his case.  

T 2: Acceptance from their peers especially when doing group work. Other peers in the group 

do not want to work with that child because he or she doesn’t want to work  

T 3: The child’s low self-esteem and low expectations. The goals and the curriculum might be 

challenging for him.  

 

Ys: Do you think that inclusion develops SEN students’ social and emotional part? 

 

T1: Inclusion sometimes backfires as students sometimes get disappointed or rejected by their 

peers. 

T2: Not really, they are rejected and are seen as losers  

T3:  I agree  

 

Ys: Inclusion between theory and practice. Tell me you views regarding that matter. 

T1: Inclusion can work only when applied properly. For example, conducting efficient 

training for mainstream teachers, scheduled meetings with the SENCO. 
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T2: It needs a system that supports the child not supporting itself, it needs training, and it 

needs proper planning. It’s not about accepting SEN students just to tick a box and earn more 

money. 

T3: collaboration between mainstream teachers, SENCO and the parents plus the proper 

training for teachers.  
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Appendix C: Head of Inclusion Survey 

Head of Inclusion Survey  

12. Gender: 

C. Male        

D. Female                  

13. You have ………………… years of experience as a SEN Leader . (number) 

14. Do you have students with Dyspraxia in the school ?     

A.        Yes                                 B.             No                  C.              Not sure 

15. How many..? -----------------  ( number)  

A. Boys  

B. Girls 

16. What is the school admission policy regarding students with Dyspraxia? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

 

17. What is the screening tools the school / SEN department use to identify students with 

special educational needs in general and with students with Dyspraxia in specific?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

 

18. How do you deal with a student with Dyspraxia?  
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……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

        

19. How would you describe your relationship with the families of students with 

Dyspraxia? 

Good                                            poor                                    doesn’t exist 

 

20. Mention the reasons of the previous answers:  

Families are in denial or not cooperating                            

Lack of awareness about dyslexia in general  

Cultural beliefs  

School policy and guidelines  

Other, please specify ………………………………………………………………….. 

…………………………………………………………………………………………. 

21. How students with Dyspraxia are taught in your school?  

Through a differentiated curriculum  

Through the same curriculum 

22. Where do students with Dyspraxia learn in your school? 

In main-stream classes with their peers all the time 

Pull-out sessions are provided when needed 

23. How students with Dyspraxia are assessed in your school? 

……………………………………………………………………………………………
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……………………………………………………………………………………………

……………………………………………………………………………………………

………………………………………………………………………………… 

24. Who designs the IEP of students with Dyspraxia in your school? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

25. Do you think the IEP contributes to the progress of students with Dyspraxia?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

26. What are the challenges you face with students with Dyspraxia? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

27. Do you conduct training sessions to train mainstream teacher on how to deal with 

students with Dyspraxia? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

………………………………………………………………………………… 

 

28. What support do you provide for students with Dyspraxia? 

……………………………………………………………………………………………

……………………………………………………………………………………………
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……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

 

29. Are parents of students with Dyspraxia helpful and cooperative?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

 

Thank you for your cooperation 
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Appendix D: Head of Section Survey 

Head of Section Survey  

30. Gender: 

E. Male        

F. Female                  

31. You have ………………… years of experience as a teacher. (number) 

32. You have …………… years of experience as a head of section. (number)  

33. Do you have students with special educational needs in the school?     

B.        Yes                                 B.             No                  C.              Not sure 

34. How many.?  ( number)  

C. Boys  

D. Girls 

35. What is the school admission policy regarding students with special educational needs? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

 

36. What are the screening tools the school use to identify students with special educational 

needs?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 
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37. Are you responsible academically for students with special educational needs?  

 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

        

38. How would you describe your relationship with the families of students with 

special educational needs ? 

Good                                            poor                                    doesn’t exist 

 

39. Mention the reasons of the previous answers:  

Families are in denial or not cooperating                            

Lack of awareness about dyslexia in general  

Cultural beliefs  

School policy and guidelines  

Other, please specify ………………………………………………………………….. 

…………………………………………………………………………………………. 

40. How students with special educational needs are taught in your school ?  

Through a differentiated curriculum  

Through the same curriculum 

41. Where do students with special educational needs learn in your school? 

In main-stream classes with their peers all the time 
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Pull-out sessions are provided when needed 

 

42. How students with special educational needs are assessed in your school? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

………………………………………………………………………………… 

 

43. Who designs the IEP for students with special educational needs in your school? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

44. Do you think the IEP contributes to the progress of students with special educational 

needs?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

45. What are the challenges you face with students with special educational needs? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 
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46. Do mainstream teachers receive training sessions on how to deal with students with 

special educational needs? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

………………………………………………………………………………… 

47. What kind of support do you provide for students with special educational needs? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

48. What kind of support do mainstream teachers receive to guide them on how to deal 

with special educational needs students?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

49. Are parents of students with special educational needs helpful and cooperative?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

50. What are your recommendations to provide a quality learning experience for students 

with special educational needs in your school?  

 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………
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……………………………………………………………………………………………

……………………………………………………………………………… 

 

 

Thank you for your cooperation 
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Appendix E: Interview with Allison’s Mother 

Appendix    :   Interview with Alison’s Mother  

Date:-  Sept. 21,2019  

Location:- An empty room in the Middle School Girls’ Section  

Interviewer:- Y.S 

Purpose :- Information about Alison , the school SEN provision and practices and the services 

provided to Alison.  

 

An appointment was scheduled a few days before the meeting. The interviewer took the 

permission from the mother to record the conversation.  

            Y.S : Researcher                                 R.R: Alison’s Mother  

 

Y.S : When did you first notice that Alison has learning Difficulty ? 

R.R.: I started to realize her difficulty at school since grade one . she had low academic performance 

and difficulty especially in writing. Actually, her teachers brought the issue up.  

 

Y.S: How did the teachers at school communicate with you ?  

R.R: They contacted me, and we had several meetings.  

 

Y.S: What did the school do about this ? 

R.R: They pulled her out of class to give her extra support and worksheets and she receives physical 

treatment and exercises to strengthen her motor skills.  

 

Y.S: What do you mean by ‘’they’’? 

R.R: I mean special education department in the school.  

 

Y.S: Did you notice any improvement on Alison as a result to these services ?  

R.R: Of course, they also provided me with summary sheets, and they also reduced the quantity which 

helped a lot during exam time and her marks improved.  

 

 

Y.S: How satisfied are you from the services provided to Alison so far? 
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R.R: I am satisfied a lot. everybody is cooperative; her class teachers and the SEN Department.  

 

Y.S: How do you deal with Alison at home?  

R.R: She is a normal child, but when it comes to studying, she is giving me a hard time because she 

can’t depend on herself. She has difficulty finishing her assignments. I have to be around to help her.  

 

Y.S: Why do you think Alison can’t finish her assignments on her own.  

R.R: I think because she gets distracted easily and can’t concentrate. 

 

Y.S: Do you think there is an easier way to do her assignments? 

R.R: I am trying to make her more independent, but it’s not easy. Eventually, I have to interfere and 

assist her. I was even considering hiring a private tutor for her to help her with her assignments at 

home, but I can’t afford it.  

 

Y.S: Do you think there is an easier way to do her assignments? 

R.R: Most of the homework assignments are based on writing. She gets tired easily and her 

handwriting is not clear. If her teachers assign true or false questions or multiple-choice questions, it 

will be easier for her to do. Teachers modify the tests to have less writing. However, the homework is 

not modified.  

 

Y.S: How do you know that the tests are modified? 

R.R: I don’t see the end of term tests, but the SEN department say so. But, I see the daily tests.  

 

Y.S: How satisfied you are with her marks and academic performance?  

R.R: Her marks are very good except for the English. She is in the sixties.  

 

Y .S: Why do you think there is a problem with the English only ? 

R.R: I don’t know, maybe because of the grammar. Although she speaks English very well.  

 

Y.S. : What  other challenges you face with Alison at home ?  

R.R: She gets distracted easily. She needs complete silence. This is controllable at home, but it’s a 

problem in class. I think it’s not easy to control noise in class. Even when teachers raise their voice in 

class or hit the table with his hand, she gets irritated. Alison complained from this to the SEN 

department and consequently, they talked with the teacher to stop doing that. So, I basically face two 

challenges with Alison, writing and distraction.  
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Y.S: Do you meet periodically with the SEND and how often? 

R.R: I meet with them three times in a year and I feel that’s enough because I am working. If there is 

any concern, the SEND contact me by phone otherwise three times per year is fine.  

 

Y.S: What do you usually discuss in those meetings?  

R.R: things related to Alison’s academic performance and the modifications on the curriculum. Since 

these modifications were not done from the beginning.  

Y.S: What do you mean? 

R.R: Alison did not have a modified content since she was enrolled as a SEN student in grade one. 

They started these modifications in fifth grade.  

Y.S: How do you evaluate Alison socially and emotionally? 

R.R: We have a problem with this issue. She is unable to make friends. She is always alone, and this 

hurts me. I spoke with the SEND concerning this issue, but unfortunately, we are still facing this 

problem until now. I don’t know who’s fault is it ? Is she unable to make friends, or other girls do not 

accept her?  

Y.S: Is there a way outside of school that can help Alison to improve herself socially, physically 

and academically?  

R.R: Yes, the SEND advised me to enroll her in any sport activity as it will improve her coordination 

and self-confidence; she plays badminton and the teacher at school promised to enroll her in the 

school team. But I can’t enroll her in any outside activity as I am working, and I don’t have time to 

pick and drop. I registered her before in a swimming class outside of school. Also, she took OT 

sessions in a center outside of school for a year. She improved a lot, but we did not continue.  

 

Y.S: Would you like to add anything?  

R.R: Yes, I want her to have friends. I need the school help in this matter. They need to spread the 

awareness between the girls to accept differences. I also want the school to come up with a new 

strategy concerning writing. She can use a tablet instead of writing.  

 

              End of Interview  

Appendix    :   Interview with Alison  

Date: - Sept. 21,2019  

Location: - An empty room in the Middle School Girls’ Section  

Interviewer: - Y.S 

Purpose: - Information about Alison, the school SEN provision and practices and the services 

provided to Alison. Her social, emotional support.  
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An appointment was scheduled a few days before the meeting. The interviewer took the 

permission from Alison to record the conversation.  

            Y.S : Researcher                                             A : Alison  

 

Y.s : Do you like school ? 

A :  Yes  

 

Y.S: What do you like about school? 

A: I like studying and sports.  

 

Y.S: What subjects do you like? 

A: I like English , Moral Education, Math , Arabic and Islamic.  

 

Y.S: How do you evaluate your relationship with the teachers? 

A: Good; I like them ; we are in good terms. 

 

Y.S: What bothers you ? 

A: I don’t like the noise at home when I study. I can’t concentrate.  

 

Y.S: What else bothers you ? 

A: I don’t like writing! I find it difficult especially when in the writing lesson when we are 

supposed to write an essay.  

 

Y.S: How do you think you can overcome this problem? 

A: I want to type instead of writing.  

 

Y.S: How do you evaluate your relationship with your peer?  

A: Not good! I was bullied by some girls and they did not want me to sit with me!  
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Y.S: What did you do about it? 

A: I reported to the school, and they talked to them and fixed the problem.  

 

Y.S: What do you think about school’s homework plan and tests ? 

A: I have the same homework like everybody else . I prefer something digitalized.  

 

Y.S: Do you get social and emotional support from the school ? 

A: Yes, whenever I face a problem, I run to the counselor and she solves the problem to me.  

 

Y.S: What are you interests and hobbies? 

A: I like badminton. and I asked the sports teacher to enroll me in the badminton training. I 

like swimming, but not in the school. I don’t have special interest. I spend my free time 

surfing the internet.  

 

Y.S: Are you satisfied with your marks at school ? 

A: yes, I have good marks in almost all the subjects except English.  

 

Y.S: How often the support teacher supports you in class ? how do you find the support from 

the SEND ? 

A: The support teacher visits me once in a week. I like it because she sits only with me and 

explains difficult tasks.  

 

Y.S: Do you think once in a week support is enough? 

A: Yes  

 

Y.S: Do you prefer push-in or pull-out sessions ? 

A:  pull-out sessions because I concentrate more outside of class.  

 

Y.S: During the End of Term Exam, do you prefer to do the test along with other students or 

alone in the support room ? 
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A: I prefer to do it alone because they read the questions to me , simplify them and they give 

me extra time.  
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Appendix F: Observation Account 

 

 

Date: June 10 , 2019 

Location: At the school campus / School Playground  

Observer:  Y.S 

Observed: Alison  

Period: 1st break  

Subject: --------- 

Lesson: ------------ 

 

1 .10:33am: she is not eating. Rooms in the playground, picks a friend randomly and talk with her for 

a minute 

2. 10:35 am:  walk awkwardly  

3. 10:36: talk to her teacher  

4. 10:37am: walking alone again  

5:10:38am: talks a to a group  

6.10:39am: talks to me and then walks alone again.  

7.10:40am: picked other students to talk to Ss answered her short answers then she left 

8.10:51am: she disappeared  

9.10:53am: she picked two girls and sat with them. 

10. 10:55: she left them and went to talk with the nanny in the bathroom, smiled at her teacher and 

went back to the same girls. 

12.10:58: keeps roaming aimlessly around the playground, the weather was bad therefor girls were 

allowed to stay in their classes. 

13.10:59: the supervisor called the girls back to their classes (she stands outside the class) 

14. 11:00The supervisor repeated ‘inside your classes (she didn’t respond) 

The duty teacher asked her to go inside the class because it’s very hot she stands by the class door  

End of observation 
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Date: June 11th, 2019 

Location: In class / School Campus  

Observer: Y.S. 

Observed: Alison  

Period: 5th period  

Subject: Islamic Studies  

Lesson: Hadith / Solving an exercise  

 

1. 11:55 she approaches the teacher and gives the teacher her book. Alison. checks on the 

electric wires for the projector   

2. 11:56 : the teacher gave sh. Back her book (sits close to the teacher) 

3. 11:57: she responded to the teachers request and opened her book. 

4.  11:58: students asking which page, sh. Responded. Teacher asking who wants to read  

5. 11:59: Alison raised her hand. sh. Reads the question fluently   teacher thanks sh. For reading 

the question.  

6. 12: The teacher writes the answer on the board sh. Copies from the board. sh. Holds the pencil 

in a in proper way. 

 

7. 12:01: Alison Erases and rewrites again. sh. Asks the teacher about a word on the board “is 

it…..?”  the teacher responded “yes” 

 

8. 12:03: students are still copying from the board 

  

9. 12:05: Alison Asks the teacher “is it …?” to emphasize her understanding. 

 

10. 12:06: teacher responded “yes!” 

 

11. 12:07: teacher approaches sh. And asks her if she wrote the Islamic test. 

 

12. 12:08: the teacher distributes the questions on each group ,students answer the questions 

 

13. 12:09: she’s quiet and dint participate in the group discussion  

 

14. 12:11: she yawns. 

 

15. 12:11 : teacher calls of the time , teacher salutes the class  

 

16. 12:12 teacher asks a student to share their answers with the class  

 

17. 12:13: Alison  Copies from the board. 

 

18. 12:14 Alison ’s groups turn to answer the question Sh she didn’t take a part in the answer. 
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19. 12:16: Alison turns the pages of the book, then back to the target page, Sh erases and re-

writes. 

 

20. 12:18:  Alison keeps turning the pages of the book. sh. Continued copying from the board  

 

21. 12:19: Alison keeps copying from the board “no communication with her peers” 

 

22. 12:20: Alison gestured to the teacher to move away so she can continue copying off the board. 

 

23. 12:20: teacher asks Alison if she finished copying so she can erase the board.  Alison asks the 

teacher to erase one part of the board and leave the other part  

 

24. 12:21: Alison stretches out  

 

25. 12:23 Alison keeps copying from the board. 

 

26. 12:31: teacher asks Alison if she finished writing. Sh stopped writing. 

 

27. 12:33teacher announces that school will apply summer timing and students will leave at 1:30. 

 

28. 12:34:Sh. Smiled. Alison stayed in her desk glancing at her peers. 

 

29. 12:35 :She grabs the papers of circular  and distributes them to her peers 

 

30. 12:37: Alison is back to her seat. Sh Alison approaches the teacher  

 

31. 12:39: she erases the board. The teacher checks Sh Alison’s books, she finds that SH didn’t 

answer the questions  

 

 

32. 12:40 : the bell rings   

 

End of observation  
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Date: 12.11.2019 

Location: Classroom / School campus  

Observer: Y.S 

Observed: Alison  

Period: 4th period  

Subject: Math  

Lesson: Revision before the end of term test / Solving a revision sheet  

 

1. 10:30: teacher explains today’s tasks Alison is sitting down and listing looking around and 

shaking her feet. Teacher revises concepts on the board and elicits answers from the students. 

2. 10:34: Alison answers aloud with confidence correctly, teacher did not praise her. 

3. 10:37: teacher is solving problems on the board and he answers himself on the board students 

write questions from the board on their copy books  

4. 10:42: Alison got a specific sheet. 

5. 10:43: teacher scaffolds for Alison by doing or solving an example for her  

6. 10:47: Alison stops and think teacher supports Alison. Alison does not answer the question 

7.  10:47: teacher is back to the board; teacher asks a question Alison orally answers teacher does 

not give feedback. 

8. 10:51: she couldn’t answer the questions on the sheet teacher approaches Alison and helps her 

out. 

9. 10:53: she gets her calculator. Alison struggles with the concepts. Teacher approaches her 

again and guides  

10. 10:55: Alison is still struggling with her sheet. 

11. 10:59: Alison zoned out of the lesson. 

12.  11:00 Alison does not answer her seat the class is noisy. 

13. 11:01: she is still zoned out; she paused her work and did not seek help. 

14.  11:04: teacher approaches and guides her again  

15. 11:05: class is about to finish; she hasn’t completed her sheet while shaking her feet. 

 

End of observation  
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Appendix G: School SEN Policy 
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Appendix H: Inclusion Policy 
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Appendix I: Islamic Observation 1 

 

 

Appendix J: Islamic Observation 2 
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Appendix K: KHDA Inclusion Provision 
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138 
 

Appendix L: Report Card  
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Appendix M: School Admission Policy 
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Appendix N: School Layout 
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Appendix O: School Organisation Chart 
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Appendix P: Assessment Report 

 

 

Appendices 
 

Appendix A: Counsellor’s Survey 

School Counselor’s Survey  

51. Gender: 

G. Male        

H. Female                  

52. You have ………………… years of experience as a school counsellor. (number) 

53. Does the school implement a certain policy or policies regarding students with 

special educational needs? Kindly specify.  

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………. 

54. How students with special educational needs are identified in the school?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

 

55. Why is Alison considered a student with special educational needs?  
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……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

56. What services does Alison receive as a student with special educational needs? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

………………………………………………………………………………… 

 

57. How often do you meet with Alison? What usually happens in your meetings? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

58. What does Alison do when she faces a problem?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

59. In your opinion, what challenges does Alison face in such inclusive setting? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

60. How do you describe your relationship with Alison’s guardians? Please specify 

……………………………………………………………………………………………

……………………………………………………………………………………………
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……………………………………………………………………………………………

………………………………………………………………………………… 

 

61. What are your recommendations and suggestions to help Alison overcome the 

challenges she faces? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

Thank you for your cooperation 
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Appendix B: Focus Group 

 

Purpose:-  Teacher’s perception of the inclusion of special educational needs students in 

mainstream classrooms.  

An appointment was scheduled a few days before the meeting in an empty classroom in the 

Middle-school section. The researcher sought a permission to audio record the discussion 

form the participants. The focus group discussion was in English.  

Teacher / 

Gender 

Subject  Class  Overall 

Experience  

Experience 

within the 

school  

T1 / Female  Math  Grade 6 7 2 

T 2 / Female  English  Grade 7 15 2 

T 3/ Female  Science  Grade 8  7 5 

 

Teacher’s Attitude towards inclusion    

YS: - Do you think that all children have the right to be educated in a mainstream 

classroom?   

 T1:- Yes, all students have the right to be educated in a mainstream classes 

            T2:- Yes, but if the environment is not beneficial to them and if the school is not 

supporting them correctly, then my answer will be no. 

            T3:- of course every child has the right to be educated, but it depends on the case of 

the child. If the case of the child is severe and he or she can’t cope with the environment, then 

my answer will be no. 

 

YS: - What are the cases that you categorize as severe cases?  

 

          T1:- A child who can’t move, hearing impairment, physical impairment, or a child who 

can’t talk because they need a lot of modification in the class environment. 

 

        T2:- A child with light sensitivity, a child who can’t keep his clothes on, for example,  

        T3:- A child with autism can be sever, but again it depends on the severity of the case  

 

       T1:- Students with behavioural issues like aggressiveness can also be dangerous to other 

kids. 
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YS: - What is your biggest fear when it comes to inclusion? 

 

    T1:- Having enough time to prepare and having enough material for everybody.  

    T2:- The expectations of Non-SEND teachers to deliver Non-SEN content.  

    T3:- You have to be especially trained to deliver and we can’t do it without support. We 

have to have SEND department, and a special assistant teacher to help the student, if the case 

is severe.  

  T1:- Some cases need a support teacher and other cases need to be pulled out of classes from 

time to time during exam time and activities or just to reinforce some information. 

 T2:- It also depends on the purpose of sending those (SEN students) to school. Is it for social 

emotional development? Or schooling development. If the purpose is for schooling, then there 

need to be an assistance to bridge the gaps.  

 

YS: - Do you think including students with learning difficulties or specific learning 

difficulties will have a positive impact on your classroom? 

 

T1:- It depends on the case, but of course there is a lot of positivity in it. Socially, having 

them included will build up their personality. Academically, will add to their skills as having 

them with other peers will help them grab some concepts easily.  

 

T2:- Including them (SEN students) will affect other students’ learning. In certain schools, 

students stay together in the same class from kindergarten till grade 12, especially in the UK, 

so the whole class knows that (x) is having a bad day today. That’s why SEN students are in a 

safe environment. They don’t have to meet new students every year. That also helps when doing 

group activity. All the students know the needs of that specific student and they are familiar 

with his case so they can help him better. Consequently there is a consistency.  

 

T3:- Consistency and routine are very important for SEN students in regular classes. The work 

of SEND department is also important in supporting those students academically and socially. 

They ( SEND Department) need to teach other students how  to accept that child. 

 

 

YS:- Do you think accommodating SEN student in your class impacting your class 

positively or negatively?  

 

T1:- Unfortunately negatively, but it could be positive by training other students to accept each 

other  
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T2:- Negatively, as SEN students miss a lot of skills. Consequently, they will misbehave in 

class and affect the whole classroom environment negatively. That’s why SEN Department 

should step in and bridge the gaps that SEN students have.  

 

T3:- Negatively, unless SEN Department steps in and teach mainstream teachers how to 

accommodate SEN students.  

T2:- In my home county, a SEND student counts as three students. Like a child with ADHD 

counts as three children because he has the movement and the business of three active students, 

for example, if I have three SEN students in my class m each one equals three students  that 

means I have nine SEN students in such a tiny room.  

 

Note: - The researcher kept repeating the question because the respondents deviated into other 

topics  

 

YS: - What is the effect of having an SEN student on you as a teacher and on your class? 

 

T1:- It’s all about planning. If the teacher is well prepared with all the tools and resources and 

fully aware of the case and how to deal with it, plus the IEP is helpful and guiding, then the 

teacher won’t be affected at all. As for the rest of the students, they will benefit from the variety 

of activities offered to other SEN students.  

 

T2:- Having SEN students in my class will affect me positively as it will force me as a teacher 

to scaffold massively.so all students will benefit. 

 

T3:- As my colleagues said, planning is important but it would be time consuming and 

challenging if you have more than one SEN student in the class. I personally think that the 

entire class will not benefit from having an SEN student in the class, but it won’t harm them.  

 

T1:- The problem is that we have a lot of extra work which is taking from our preparation time 

for our students and the resources are limited.  

 

T2:- If the SEN teacher will take the curriculum and try to adapt it to the needs of SEN students.  

 

T3:- There is a lack of collaboration between the SEN department and mainstream teachers. 

SEN specialists are more professional and they know better than us how to deal with SEN 

students.  
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T1:- there should be more collaboration between the SEND department and subject teachers. 

This is because the subject teachers know their subjects and the SEND teachers know the cases 

of the SEN students and know how to deal with them. So SEN teachers should give some 

guidelines to subject teachers on how to deal with those students.  

YS: - Do you think the IEP or the Individualized Educational Plan is beneficial? Does it 

contribute to the development of the SEN student in your class? 

  

T1:- Since we are the ones doing the IEP, I don’t think it is beneficial. I think the IEP should 

not even come from the SENCO, the IEP should be issued from a certified institute that 

describes the case of the child. Then comes the role of the SENCO to add points and 

recommendations then hands it to subject teachers.  

 

T2:- I think we are doing an IEP just to tick a box that we have done it. I having seen teachers 

adjusting and modifying the IEP throughout the year. The IEP is not a fixed document, it is 

supposed to be flexible. For me, it’s just a tick box.  

T3:- From my previous experience, mainstream teachers do not put a single input in it. It comes 

from the SEND department as the SENCO take the topics or the objectives from the teacher 

and they assess what the student already knows and then the SENCO add the interventions to 

make sure that the child has the basic requirements for the grade level and they keep on 

changing, they keep on adding. It is flexible. It is a huge collaborative work between the clinic, 

the SENCO and mainstream teachers. I think this is how it should be. We are professionals, we 

do not know how to do it. We are not trained to do it. We can do it only if we are instructed to 

do it.  

 

YS: - Do you recommend pulling out SEND students out of their classes and teach them 

in the support rooms? 

 

T1:- It depends on the case  

T2:- I support it so others can learn.  

T3: I do support it when necessary.  

 

YS: - Do you prefer pull out sessions or push in sessions? 

 

T1:- Having a support teacher in class depends on the severity of the case  

T2:- If the child stays in class and he is way behind his grade level without a shadow or a 

support teacher, then he be disruptive and will harm the rest of the class.  

T3:- If the support teacher will stay with the SEN student in class, then I support push in 

sessions  
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T2:- There is a thing, SEN students need to have the right attitude because they have the attitude 

because they have the attitude of ‘’ I cannot fail! ’’ . They have to pay attention in class and to 

pull their own weight as they have everything ready tailored, modified for them.  

 

T1:- We have a lot of cases in our school that are not diagnosed properly. Most of our students, 

who are diagnosed as SEN, are probably low achievers. This situation make our job harder. 

Some students are labeled as SEN without even having a proper assessment of a proper 

diagnose from a clinic or an institute. This is unfair for SEN students who really need help and 

support.  

 

YS: - What are the procedures that are followed in the school in order to label a student 

as SEN?  

 

T1:- Subject teachers notice that the student falls behind his grade level expectations, then they 

refer to the administrators or the SEND department. Then, somebody will come to observe the 

child. Later, they will talk to his parents. Finally, the parents will take the child to an institute 

to be diagnosed.  

 

T2:- I agree  

 

T3:- I agree  

 

YS:  Do you think that the school admission policy is being fair when it comes to admitting 

SEN students? 

 

T 1:- According to the law, all SEN students should be accepted. That’s fine, but we need to 

have more details about the cases that are admitted or accepted in the school. The problem is 

not about accepting those students, it’s about telling teachers how to deal with them. The lack 

of information is the problem.  

T2:- I agree  

 

T3:- It’s difficult to say  

 

YS: I want to go back to the IEP. What improvements should be done on the IEP to 

make it better and to serve the SEN student better? 
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T1: To include more specific details about the case because we search to get more information 

about the case, but if the information is there, this will save us time. Also the strengths and 

weaknesses should be there. The results of previous assessments should be taken into 

consideration. It needs to be continuously modified as the student is supposed to be developing.  

 

T2:- In my previous school, every SEND student has a file that he or she carries from one 

grade level to another. This file will give his/her teachers an idea about him/her socially, 

emotionally and academically. I have no idea about the child I am teaching. This file is like 

the history of the child that has teachers’ best practices or maybe a strategy that worked with 

the child that another teacher can benefit from. What we do is repeating the cycle over and 

over. I spend a whole term trying to discover the child.  

 

T3:- The learning style should be clearly mentioned in the IEP. It’s the SEND department’s 

job to tell us how to teach those children. They should tell us how to teach students with 

Dyslexia or ADHD.  

 

T2:- It’s dangerous for example to give a child a certain misbehavior a three-dimensional 

shape , that’s why it’s the SEND department’s job is to tell us what to use and what not to use 

with each SEN student.  

 

T 3:- I agree, I had a student who used to drink the measuring water when doing experiments.  

 

YS:-  GREAT, that will take us to the curriculum , Do you think that SEN students 

should be taught through the general curriculum or through a parallel curriculum ? 

 

T1: The same general curriculum, but to be adjusted and modified to the case.  

 

T2: It depends on the case. Some students are in grade 9 while their level is at grade 4 so you 

can’t teach this child grade 9 curriculum. It also depends on the kind of disability they have, is 

it only learning difficulty and missing gaps or severe cases like autism and physical 

impairments. You have to teach them at their level and not to stick to a certain curriculum. 

The SEND department should tell us what to teach that child.  

 

T3: I think they should be taught through the general curriculum, but with modifications  

 

YS: How effective is the assessment of SEN students in the school? 
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T1: Assessment should be done just to know the progress the student is achieving not for the 

sake of gaining marks or passing.  

 

T2: It should not be through a paper based. They just need to show that they are progressing 

and grasping concepts using their own way.  

T3: It should be determined by the SENCO. They should guide us how to assess the child 

depending on his/her case. However, the assessment should tell us where does the child stand 

and not for the sake of grades.  

YS: Do you think SEN students have the right to pass? 

T2: This the mentality now that needs to be changed. If the child did not achieve the specific 

goals that are set for him/her then he should not pass 

T1: the child has to show progress or else he or she should not pass 

T2: Many if not all SEN students in the school pass with 80%, but they actually have done 

nothing. . We are not teaching them the culture of responsibility or even teaching them how to 

deal with real life. 

 

YS: Do you modify the assessment for your SEN students? And how?  

 

T1: Yes I do, through a multiple choice questions with the same objectives of the mainstream 

exam 

T2: I do, we do multiple choice, so they won’t write much 

T3: of course we do, I do the same.  

 

YS: Do you individualize the assessment depending on the case? 

 

T1: It’s one exam for all regardless of the case.  

T2: The same  

T3: yeah, same exam for all cases  

T2: The assessment should be individualized depending on the case and it doesn’t have to be 

paper-based. It could be through speaking, coloring or even drawing.  

 

YS:- Describe your relationship with your SEN students.  

 

T1: Effective and healthy relationship. They are like any other student 
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T2:  Difficult and challenging. You should try your patience a lot. They usually misbehave 

because the curriculum is too difficult for them. 

T3: I agree  

 

Ys: How cooperative parents of SEN students are?  

T1: It depends on the parents, you can’t generalize.  

T2: I never met them!  

T3: Students with no diagnose reached that level because parents do not care, but I have also 

very caring parents who are always following up.  

 

Ys: Do you have direct communication with parents of SEN students? 

T1: It depends on the parents, sometimes direct contact sometimes through the SENCO  

T2: sometimes parent own the disability by teaching their children to be irresponsible.  

T3: I contact directly with them 

 

YS: What are the challenges SEN students face in your classes? 

 

T 1: Culture and the lack of information about the child and his case.  

T 2: Acceptance from their peers especially when doing group work. Other peers in the group 

do not want to work with that child because he or she doesn’t want to work  

T 3: The child’s low self-esteem and low expectations. The goals and the curriculum might be 

challenging for him.  

 

Ys: Do you think that inclusion develops SEN students’ social and emotional part? 

 

T1: Inclusion sometimes backfires as students sometimes get disappointed or rejected by their 

peers. 

T2: Not really, they are rejected and are seen as losers  

T3:  I agree  

 

Ys: Inclusion between theory and practice. Tell me you views regarding that matter. 

T1: Inclusion can work only when applied properly. For example, conducting efficient 

training for mainstream teachers, scheduled meetings with the SENCO. 
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T2: It needs a system that supports the child not supporting itself, it needs training, and it 

needs proper planning. It’s not about accepting SEN students just to tick a box and earn more 

money. 

T3: collaboration between mainstream teachers, SENCO and the parents plus the proper 

training for teachers.  
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Appendix C: Head of Inclusion Survey 

Head of Inclusion Survey  

62. Gender: 

I. Male        

J. Female                  

63. You have ………………… years of experience as a SEN Leader . (number) 

64. Do you have students with Dyspraxia in the school ?     

C.        Yes                                 B.             No                  C.              Not sure 

65. How many..? -----------------  ( number)  

E. Boys  

F. Girls 

66. What is the school admission policy regarding students with Dyspraxia? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

 

67. What is the screening tools the school / SEN department use to identify students with 

special educational needs in general and with students with Dyspraxia in specific?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

 

68. How do you deal with a student with Dyspraxia?  
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……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

        

69. How would you describe your relationship with the families of students with 

Dyspraxia? 

Good                                            poor                                    doesn’t exist 

 

70. Mention the reasons of the previous answers:  

Families are in denial or not cooperating                            

Lack of awareness about dyslexia in general  

Cultural beliefs  

School policy and guidelines  

Other, please specify ………………………………………………………………….. 

…………………………………………………………………………………………. 

71. How students with Dyspraxia are taught in your school?  

Through a differentiated curriculum  

Through the same curriculum 

72. Where do students with Dyspraxia learn in your school? 

In main-stream classes with their peers all the time 

Pull-out sessions are provided when needed 

73. How students with Dyspraxia are assessed in your school? 

……………………………………………………………………………………………
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……………………………………………………………………………………………

……………………………………………………………………………………………

………………………………………………………………………………… 

74. Who designs the IEP of students with Dyspraxia in your school? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

75. Do you think the IEP contributes to the progress of students with Dyspraxia?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

76. What are the challenges you face with students with Dyspraxia? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

77. Do you conduct training sessions to train mainstream teacher on how to deal with 

students with Dyspraxia? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

………………………………………………………………………………… 

 

78. What support do you provide for students with Dyspraxia? 

……………………………………………………………………………………………

……………………………………………………………………………………………
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……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

 

79. Are parents of students with Dyspraxia helpful and cooperative?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

 

Thank you for your cooperation 
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Appendix D: Head of Section Survey 

Head of Section Survey  

80. Gender: 

K. Male        

L. Female                  

81. You have ………………… years of experience as a teacher. (number) 

82. You have …………… years of experience as a head of section. (number)  

83. Do you have students with special educational needs in the school?     

D.        Yes                                 B.             No                  C.              Not sure 

84. How many.?  ( number)  

G. Boys  

H. Girls 

85. What is the school admission policy regarding students with special educational needs? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

 

86. What are the screening tools the school use to identify students with special educational 

needs?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 
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87. Are you responsible academically for students with special educational needs?  

 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………. 

        

88. How would you describe your relationship with the families of students with 

special educational needs ? 

Good                                            poor                                    doesn’t exist 

 

89. Mention the reasons of the previous answers:  

Families are in denial or not cooperating                            

Lack of awareness about dyslexia in general  

Cultural beliefs  

School policy and guidelines  

Other, please specify ………………………………………………………………….. 

…………………………………………………………………………………………. 

90. How students with special educational needs are taught in your school ?  

Through a differentiated curriculum  

Through the same curriculum 

91. Where do students with special educational needs learn in your school? 

In main-stream classes with their peers all the time 
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Pull-out sessions are provided when needed 

 

92. How students with special educational needs are assessed in your school? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

………………………………………………………………………………… 

 

93. Who designs the IEP for students with special educational needs in your school? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

94. Do you think the IEP contributes to the progress of students with special educational 

needs?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

95. What are the challenges you face with students with special educational needs? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 
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96. Do mainstream teachers receive training sessions on how to deal with students with 

special educational needs? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

………………………………………………………………………………… 

97. What kind of support do you provide for students with special educational needs? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

98. What kind of support do mainstream teachers receive to guide them on how to deal 

with special educational needs students?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

99. Are parents of students with special educational needs helpful and cooperative?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………… 

 

100. What are your recommendations to provide a quality learning experience for students 

with special educational needs in your school?  

 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………
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……………………………………………………………………………………………

……………………………………………………………………………… 

 

 

Thank you for your cooperation 
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Appendix E: Interview with Allison’s Mother 

Appendix    :   Interview with Alison’s Mother  

Date:-  Sept. 21,2019  

Location:- An empty room in the Middle School Girls’ Section  

Interviewer:- Y.S 

Purpose :- Information about Alison , the school SEN provision and practices and the services 

provided to Alison.  

 

An appointment was scheduled a few days before the meeting. The interviewer took the 

permission from the mother to record the conversation.  

            Y.S : Researcher                                 R.R: Alison’s Mother  

 

Y.S : When did you first notice that Alison has learning Difficulty ? 

R.R.: I started to realize her difficulty at school since grade one . she had low academic performance 

and difficulty especially in writing. Actually, her teachers brought the issue up.  

 

Y.S: How did the teachers at school communicate with you ?  

R.R: They contacted me, and we had several meetings.  

 

Y.S: What did the school do about this ? 

R.R: They pulled her out of class to give her extra support and worksheets and she receives physical 

treatment and exercises to strengthen her motor skills.  

 

Y.S: What do you mean by ‘’they’’? 

R.R: I mean special education department in the school.  

 

Y.S: Did you notice any improvement on Alison as a result to these services ?  

R.R: Of course, they also provided me with summary sheets, and they also reduced the quantity which 

helped a lot during exam time and her marks improved.  

 

 

Y.S: How satisfied are you from the services provided to Alison so far? 
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R.R: I am satisfied a lot. everybody is cooperative; her class teachers and the SEN Department.  

 

Y.S: How do you deal with Alison at home?  

R.R: She is a normal child, but when it comes to studying, she is giving me a hard time because she 

can’t depend on herself. She has difficulty finishing her assignments. I have to be around to help her.  

 

Y.S: Why do you think Alison can’t finish her assignments on her own.  

R.R: I think because she gets distracted easily and can’t concentrate. 

 

Y.S: Do you think there is an easier way to do her assignments? 

R.R: I am trying to make her more independent, but it’s not easy. Eventually, I have to interfere and 

assist her. I was even considering hiring a private tutor for her to help her with her assignments at 

home, but I can’t afford it.  

 

Y.S: Do you think there is an easier way to do her assignments? 

R.R: Most of the homework assignments are based on writing. She gets tired easily and her 

handwriting is not clear. If her teachers assign true or false questions or multiple-choice questions, it 

will be easier for her to do. Teachers modify the tests to have less writing. However, the homework is 

not modified.  

 

Y.S: How do you know that the tests are modified? 

R.R: I don’t see the end of term tests, but the SEN department say so. But, I see the daily tests.  

 

Y.S: How satisfied you are with her marks and academic performance?  

R.R: Her marks are very good except for the English. She is in the sixties.  

 

Y .S: Why do you think there is a problem with the English only ? 

R.R: I don’t know, maybe because of the grammar. Although she speaks English very well.  

 

Y.S. : What  other challenges you face with Alison at home ?  

R.R: She gets distracted easily. She needs complete silence. This is controllable at home, but it’s a 

problem in class. I think it’s not easy to control noise in class. Even when teachers raise their voice in 

class or hit the table with his hand, she gets irritated. Alison complained from this to the SEN 

department and consequently, they talked with the teacher to stop doing that. So, I basically face two 

challenges with Alison, writing and distraction.  
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Y.S: Do you meet periodically with the SEND and how often? 

R.R: I meet with them three times in a year and I feel that’s enough because I am working. If there is 

any concern, the SEND contact me by phone otherwise three times per year is fine.  

 

Y.S: What do you usually discuss in those meetings?  

R.R: things related to Alison’s academic performance and the modifications on the curriculum. Since 

these modifications were not done from the beginning.  

Y.S: What do you mean? 

R.R: Alison did not have a modified content since she was enrolled as a SEN student in grade one. 

They started these modifications in fifth grade.  

Y.S: How do you evaluate Alison socially and emotionally? 

R.R: We have a problem with this issue. She is unable to make friends. She is always alone, and this 

hurts me. I spoke with the SEND concerning this issue, but unfortunately, we are still facing this 

problem until now. I don’t know who’s fault is it ? Is she unable to make friends, or other girls do not 

accept her?  

Y.S: Is there a way outside of school that can help Alison to improve herself socially, physically 

and academically?  

R.R: Yes, the SEND advised me to enroll her in any sport activity as it will improve her coordination 

and self-confidence; she plays badminton and the teacher at school promised to enroll her in the 

school team. But I can’t enroll her in any outside activity as I am working, and I don’t have time to 

pick and drop. I registered her before in a swimming class outside of school. Also, she took OT 

sessions in a center outside of school for a year. She improved a lot, but we did not continue.  

 

Y.S: Would you like to add anything?  

R.R: Yes, I want her to have friends. I need the school help in this matter. They need to spread the 

awareness between the girls to accept differences. I also want the school to come up with a new 

strategy concerning writing. She can use a tablet instead of writing.  

 

              End of Interview  

Appendix    :   Interview with Alison  

Date: - Sept. 21,2019  

Location: - An empty room in the Middle School Girls’ Section  

Interviewer: - Y.S 

Purpose: - Information about Alison, the school SEN provision and practices and the services 

provided to Alison. Her social, emotional support.  
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An appointment was scheduled a few days before the meeting. The interviewer took the 

permission from Alison to record the conversation.  

            Y.S : Researcher                                             A : Alison  

 

Y.s : Do you like school ? 

A :  Yes  

 

Y.S: What do you like about school? 

A: I like studying and sports.  

 

Y.S: What subjects do you like? 

A: I like English , Moral Education, Math , Arabic and Islamic.  

 

Y.S: How do you evaluate your relationship with the teachers? 

A: Good; I like them ; we are in good terms. 

 

Y.S: What bothers you ? 

A: I don’t like the noise at home when I study. I can’t concentrate.  

 

Y.S: What else bothers you ? 

A: I don’t like writing! I find it difficult especially when in the writing lesson when we are 

supposed to write an essay.  

 

Y.S: How do you think you can overcome this problem? 

A: I want to type instead of writing.  

 

Y.S: How do you evaluate your relationship with your peer?  

A: Not good! I was bullied by some girls and they did not want me to sit with me!  
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Y.S: What did you do about it? 

A: I reported to the school, and they talked to them and fixed the problem.  

 

Y.S: What do you think about school’s homework plan and tests ? 

A: I have the same homework like everybody else . I prefer something digitalized.  

 

Y.S: Do you get social and emotional support from the school ? 

A: Yes, whenever I face a problem, I run to the counselor and she solves the problem to me.  

 

Y.S: What are you interests and hobbies? 

A: I like badminton. and I asked the sports teacher to enroll me in the badminton training. I 

like swimming, but not in the school. I don’t have special interest. I spend my free time 

surfing the internet.  

 

Y.S: Are you satisfied with your marks at school ? 

A: yes, I have good marks in almost all the subjects except English.  

 

Y.S: How often the support teacher supports you in class ? how do you find the support from 

the SEND ? 

A: The support teacher visits me once in a week. I like it because she sits only with me and 

explains difficult tasks.  

 

Y.S: Do you think once in a week support is enough? 

A: Yes  

 

Y.S: Do you prefer push-in or pull-out sessions ? 

A:  pull-out sessions because I concentrate more outside of class.  

 

Y.S: During the End of Term Exam, do you prefer to do the test along with other students or 

alone in the support room ? 
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A: I prefer to do it alone because they read the questions to me , simplify them and they give 

me extra time.  
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Appendix F: Observation Account 

 

 

Date: June 10 , 2019 

Location: At the school campus / School Playground  

Observer:  Y.S 

Observed: Alison  

Period: 1st break  

Subject: --------- 

Lesson: ------------ 

 

1 .10:33am: she is not eating. Rooms in the playground, picks a friend randomly and talk with her for 

a minute 

2. 10:35 am:  walk awkwardly  

3. 10:36: talk to her teacher  

4. 10:37am: walking alone again  

5:10:38am: talks a to a group  

6.10:39am: talks to me and then walks alone again.  

7.10:40am: picked other students to talk to Ss answered her short answers then she left 

8.10:51am: she disappeared  

9.10:53am: she picked two girls and sat with them. 

10. 10:55: she left them and went to talk with the nanny in the bathroom, smiled at her teacher and 

went back to the same girls. 

12.10:58: keeps roaming aimlessly around the playground, the weather was bad therefor girls were 

allowed to stay in their classes. 

13.10:59: the supervisor called the girls back to their classes (she stands outside the class) 

14. 11:00The supervisor repeated ‘inside your classes (she didn’t respond) 

The duty teacher asked her to go inside the class because it’s very hot she stands by the class door  

End of observation 
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Date: June 11th, 2019 

Location: In class / School Campus  

Observer: Y.S. 

Observed: Alison  

Period: 5th period  

Subject: Islamic Studies  

Lesson: Hadith / Solving an exercise  

 

33. 11:55 she approaches the teacher and gives the teacher her book. Alison. checks on the 

electric wires for the projector   

34. 11:56 : the teacher gave sh. Back her book (sits close to the teacher) 

35. 11:57: she responded to the teachers request and opened her book. 

36.  11:58: students asking which page, sh. Responded. Teacher asking who wants to read  

37. 11:59: Alison raised her hand. sh. Reads the question fluently   teacher thanks sh. For reading 

the question.  

38. 12: The teacher writes the answer on the board sh. Copies from the board. sh. Holds the pencil 

in a in proper way. 

 

39. 12:01: Alison Erases and rewrites again. sh. Asks the teacher about a word on the board “is 

it…..?”  the teacher responded “yes” 

 

40. 12:03: students are still copying from the board 

  

41. 12:05: Alison Asks the teacher “is it …?” to emphasize her understanding. 

 

42. 12:06: teacher responded “yes!” 

 

43. 12:07: teacher approaches sh. And asks her if she wrote the Islamic test. 

 

44. 12:08: the teacher distributes the questions on each group ,students answer the questions 

 

45. 12:09: she’s quiet and dint participate in the group discussion  

 

46. 12:11: she yawns. 

 

47. 12:11 : teacher calls of the time , teacher salutes the class  

 

48. 12:12 teacher asks a student to share their answers with the class  

 

49. 12:13: Alison  Copies from the board. 

 

50. 12:14 Alison ’s groups turn to answer the question Sh she didn’t take a part in the answer. 

 



 

171 
 

51. 12:16: Alison turns the pages of the book, then back to the target page, Sh erases and re-

writes. 

 

52. 12:18:  Alison keeps turning the pages of the book. sh. Continued copying from the board  

 

53. 12:19: Alison keeps copying from the board “no communication with her peers” 

 

54. 12:20: Alison gestured to the teacher to move away so she can continue copying off the board. 

 

55. 12:20: teacher asks Alison if she finished copying so she can erase the board.  Alison asks the 

teacher to erase one part of the board and leave the other part  

 

56. 12:21: Alison stretches out  

 

57. 12:23 Alison keeps copying from the board. 

 

58. 12:31: teacher asks Alison if she finished writing. Sh stopped writing. 

 

59. 12:33teacher announces that school will apply summer timing and students will leave at 1:30. 

 

60. 12:34:Sh. Smiled. Alison stayed in her desk glancing at her peers. 

 

61. 12:35 :She grabs the papers of circular  and distributes them to her peers 

 

62. 12:37: Alison is back to her seat. Sh Alison approaches the teacher  

 

63. 12:39: she erases the board. The teacher checks Sh Alison’s books, she finds that SH didn’t 

answer the questions  

 

 

64. 12:40 : the bell rings   

 

End of observation  
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Date: 12.11.2019 

Location: Classroom / School campus  

Observer: Y.S 

Observed: Alison  

Period: 4th period  

Subject: Math  

Lesson: Revision before the end of term test / Solving a revision sheet  

 

16. 10:30: teacher explains today’s tasks Alison is sitting down and listing looking around and 

shaking her feet. Teacher revises concepts on the board and elicits answers from the students. 

17. 10:34: Alison answers aloud with confidence correctly, teacher did not praise her. 

18. 10:37: teacher is solving problems on the board and he answers himself on the board students 

write questions from the board on their copy books  

19. 10:42: Alison got a specific sheet. 

20. 10:43: teacher scaffolds for Alison by doing or solving an example for her  

21. 10:47: Alison stops and think teacher supports Alison. Alison does not answer the question 

22.  10:47: teacher is back to the board; teacher asks a question Alison orally answers teacher does 

not give feedback. 

23. 10:51: she couldn’t answer the questions on the sheet teacher approaches Alison and helps her 

out. 

24. 10:53: she gets her calculator. Alison struggles with the concepts. Teacher approaches her 

again and guides  

25. 10:55: Alison is still struggling with her sheet. 

26. 10:59: Alison zoned out of the lesson. 

27.  11:00 Alison does not answer her seat the class is noisy. 

28. 11:01: she is still zoned out; she paused her work and did not seek help. 

29.  11:04: teacher approaches and guides her again  

30. 11:05: class is about to finish; she hasn’t completed her sheet while shaking her feet. 

 

End of observation  
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Appendix G: School SEN Policy 
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Appendix H: Inclusion Policy 
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Appendix I: Islamic Observation 1 

 

 

Appendix J: Islamic Observation 2 
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Appendix K: KHDA Inclusion Provision 
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Appendix L: Report Card  
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Appendix M: School Admission Policy 
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Appendix N: School Layout 

 

 

 

  



 

191 
 

Appendix O: School Organisation Chart 
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Appendix P: Assessment Report 
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Appendix Q: Case Study SENCO Survey 
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Appendix R: Classroom Observation  
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Appendix S: English EOT 
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Appendix T: English Monthly Record 
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Appendix U: IEP Meeting 
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Appendix V: IEP 
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Appendix W: Interdisciplinary Progress 
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Appendix X: Math EOT 
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Appendix Y: Monthly Record  
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Appendix Z: Teacher’s Survey  
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