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Abstract

The purpose of this study is to investigate the practices of a Dubai-based mainstream school in
meeting the needs of a student with Dyspraxia. The researcher used the qualitative approach
which is based on the triangulation method represented in observations, questionnaire-based
surveys, focus-groups, interviews and document analysis. This research paper aimed at
studying the school’s policy and provision regarding students with special educational needs.
The researcher covered the admission policy, the assessment, the identification process, the
intervention and the curriculum. Additionally, the researcher studied the support provided to
the student, including the Individual Educational Plan, and its effect on her academic

achievement. Furthermore, teacher’s training was discussed in this study.

The findings uncovered deficiencies between theory and practice with respect to students with
Dyspraxia. The school policy and provision support inclusion while the lack of teacher training,

lack of funding and the lack of resources hinder the implication of this policy.

This paper suggested a set of recommendations to the school, the Ministry of Education and
teachers. These suggestions aim to provide good practices for the successful inclusion of

students with Dyspraxia and students with special educational needs as well.

The researcher hopes that her study would be a valuable addition to the research done within

the field of special education.
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Chapter 1 Introduction

1.1. Introduction

Education is an institution that typically is established through a collective social desire to have
civil and supportive societies. If one considers the social dynamic found in many countries
around the world, there is the suggestion that usually the more education people have, the better
off they can be. Many societies traditionally view education (at least primary and secondary
education) as a genuine public good that adults and educators provide for children until such
time that they outgrow their childhood vulnerabilities and inexperience to become contributing
members of society themselves. Many existing international laws and UN documents have been
created to promote and to protect this notion of education, such as the UDHR, the International
Covenant on Economic, Social and Cultural Rights (ICESCR), and the Convention on the
Rights of the Child (CRC). These documents have helped to establish viable legal mechanisms
from which nation-states can and have implemented, supported and assessed effective social

structures necessary to provide for appropriate educational opportunities (Lee 2019).

Defending every child’s right to education is one way to advance every child’s chance to get at
least a minimal level of protection and support as that child develops. Providing children with
educational opportunities can be expensive and, clearly, children (particularly young children)
do not have the means to provide such resources for themselves. As a result, not only must
consideration be given to what qualifies an object like education as a high-priority claim or
human right, consideration must also be given to the social context necessary to acknowledge

this claim and to accept the social cost to implement it (Orend 2006; Lee 2019).



It is a common truth, although not much realized, that our world has always been diverse.
Therefore, diversity is not merely a phenomenon of our days. However, the transnational
mobility of people has been constantly increasing over the last few decades due to socio-
economic, academic, professional, political or other reasons. The challenge of developing a
better awareness and understanding of an individual’s diversity. Of course, inclusive education
does not mean simply that if students are collocated they automatically are all included

(Dimitriadi 2014).

Many inclusive policies, approaches and projects can prove to be inadequate should there not
be well-educated and trained teachers in the education of children that can positively utilize
their knowledge and skills in order to achieve quality education—in other words, real
inclusiveness. At the same time, all people in the environment of a child, as well as all ideas,
beliefs, theories and practices that go on both inside and outside the school, have an important

part to play in the inclusion process.

Inclusionary education goes hand in hand with quality education; most importantly, addressing

issues of diversity and inclusion in education as early as possible (Dimitriadi 2014).

The research paper is composed of five chapters. Chapter one provides background information
about the study; giving an outline of the research context, the research questions, the limitations

the researcher’s background, terminology used in the study and the rationale of the study.

Chapter 2 provides the literature review on the subject of Dyspraxia; exploring different
theories and modals. It also explores the different definitions of Dyspraxia either clinical or

linguistic. In addition, the chapter deals with the history and the causes of Dyspraxia, the



identification and assessment, Dyspraxia between inclusion and exclusion, therapeutic

intervention and finally Dyspraxia within UAE context,

Chapter 3 represents and justifies the research methods used in data collection. It also provides
a little literature review about each method used. The chapter as well presents the limitations

that hindered the study and the ethical considerations.

Chapter 4 represents the findings of the case study including observation results, interview
outcomes, focus-group findings and the survey results. The chapter also studied different
documents related to the school, documents related to the studied case and documents related

to the UAE.

Chapter 5 provides recommendations based on the findings from the previous chapter. It
presents the school present practices in terms of identification, assessment, modifications and
services. The chapter also provides some recommendations for the teachers, the school and the

Ministry of Education.

Due to the limited word count in writing this dissertation, the researcher included some data
relevant to the discussion in the appendices. Plus, references of books, articles and webpages

used within the study were also included in the appendices.

1.2. The Aim of the Study

The study seeks to answer the research questions by studying the status of a student with
Dyspraxia in a Dubai-based mainstream school. The study attempts to shed the light on the
current practices towards students with special educational needs within mainstream schools in
terms of policies and legislations. The study also aims at investigating whether or not the
Ministry of Education guidelines regarding the provision of education to children with special

needs are reflected in mainstream schools. The study also aims to provide some



recommendations for better future practices regarding inclusive education in the UAE.
Furthermore, the study aims to raise the issue of the inclusion of students with special

educational needs in the UAE for future research.

1.3. Research questions

Throughout the study, the researcher attempts to answer the following research questions.
1.What is offered for students with Dyspraxia in terms of:

1.1 Identification and placement
1.2 Assessment

1.3 Curriculum and modifications
1.4 Special education services

1.5 Professional developments and training for mainstream teachers

2. What could be recommended for students with Dyspraxia to achieve better school practices

and full inclusion?

1.4. The Research Context

The research is conducted in a mainstream private school in Dubai, UAE. The UAE is a
federation of seven semi-autonomous Emirates established in 1971 and situated on the Arabian
Gulf, east of Saudi Arabia and north of Oman. In accordance with the 1971 Constitution, the
Federal Supreme Council (the highest legislative and executive body) is comprised of the rulers
of the seven Emirates. The country has a free market economy based on oil and gas production,
trade and light manufacturing. The economy provides citizens with a high per capita income,
but it is heavily dependent on foreign skilled and unskilled workers (Bureau of Democracy,
Human Rights, and Labour 2003). According to the Bureau of Democracy, Human Rights, and

Labour (2006), the estimated resident population of the UAE is 4.5 million, of which only 21%



are citizens. Citizens employed by the Government are also eligible to receive aid from the
Ministry of Labour and Social Welfare for sons and daughters who are under the age of 18, are
unmarried or have disabilities. Opportunities for women have increased in government
services, education, private business and health services. Most primary and secondary school
teachers and health care workers are women, as are almost half of all government workers

(Bureau of Democracy, Human Rights, and Labour 2003).

The UAE offers comprehensive education to all male and female students from kindergarten to
university, with free education for the country’s citizens at all levels. Schools in the UAE public
system are gender segregated. There is also an extensive private education sector, and several
thousand students (male and female) pursue courses of higher education abroad, at government
expense. The existing educational structure, established in the early 1970s, is a four-tier system
encompassing 14 years of education — kindergarten (4-5 years old), primary (6-12 years),
preparatory (12-15 years) and secondary level (15-18 years). Primary school education is
compulsory for all UAE citizens. Government policy is to provide staff/student ratios of 1:20
at kindergarten and primary levels, and 1:15 at intermediate and secondary levels. The existing
staff/student ratio is well within this proposed range (Bureau of Democracy, Human Rights,

and Labour 2006; Dukmak 2010).

In November 2006, the UAE Federal Government passed the UAE Disability Act (Federal Law
No. 29/2006) to protect the rights of people with disabilities. One of the principles of this new
law is that people with special needs must be provided with equitable access and related
facilities in all new property development projects (Al Roumi 2008). This law stipulates that
persons with disabilities enjoy an inherent right to life on an equal basis with others; recognizes

that all persons are equal before the law; prohibits discrimination on the basis of disability;



ensures the right to own and inherit property and control financial affairs; and protects their

physical and mental integrity (Emirates News Agency 2008; Dukmak 2010).

This law aims to eliminate any discrimination against persons with disabilities in employment,
education or the provision of other state services in the UAE. The majority of public buildings
provide access to persons with disabilities. Rehabilitation centres exist in the country but those
sponsored by the Ministry of Labour are open only to citizens. Others are funded by both public
and private organizations or are established by charities. Initiatives have ranged from monthly
social aid funds, special education and transportation assistance, to sending a team to the

Special Olympics (Emirates News Agency 2008; Dukmak 2010).

1.5. The Research Limitations

The researcher encountered some limitations while conducting the case study. First, the study
is conducted only in Dubai which will make it difficult to generalize the findings and the
outcomes for all the Emirates. Second, the study was conducted during the academic year which
made it hard for the researcher to collect enough data; for example, the researcher intended to
contact the OT therapist of the case, however, because of the limited time, she could not.
Thirdly, the study was done on only one student in a mainstream school which made it hard to
generalize the results on all students with Dyspraxia in the UAE. Finally, the researcher had to
translate responses, especially during the interview with the mother and the girl, who is the case

of the study. This translation could result in inaccuracy or misinterpretation of data.



1.6. Research Terminology

The research is based on two basic terms inclusion and Dyspraxia. Dyspraxia is defined as
neurological disorders characterized by an impairment in the ability to plan and carry out
sensory and motor tasks (NINDS, 2006; Stansell n.d.), while the researcher thinks that
Dyspraxia is a kind of impairment that hinders a child from performing daily tasks smoothly
and easily. As for ‘inclusion’, it is defined in the literature review as the placement of all
students with disabilities in general education alongside normal peers, (“-praxia” 2019) while
the researcher views inclusion as including all students regardless of their differences in a

mainstream setting.

1.7. The Rationale and research significante

The researcher chose the topic for the study because it is of importance to her as a language
mainstream teacher. The study will help the researcher as a teacher identifying the main
characteristics of students with Dyspraxia, as well as identifying the current practices regarding
students with special educational needs in terms of identification, assessment and interventions.

The researcher as well had access to the school as she works there as a teacher.

1.8. Researcher’s Background

The researcher worked as a language teacher in many private schools in the UAE for the past
fifteen years. The researcher had extensive experience dealing with students with special
educational needs either identified or unidentified. The researcher had witnessed the
development in the both the attitude and the practices regarding special education needs

students within UAE schools. The researcher dealt with students with different learning



difficulties including Dyspraxia which is the focus of this study. Furthermore, the researcher

took part in the identification of many SEN students across the schools she worked for.



Chapter 2 Literature Review

This chapter will discuss Dyspraxia as a specific learning difficulty, its modals of theories, its
definitions, the history of Dyspraxia, causes of Dyspraxia, identification and assessment of
Dyspraxia, Dyspraxia between inclusion and exclusion, Dyspraxia therapeutic intervention,

Finally, Dyspraxia and SEND in the UAE context.

2.1. Literature Search Method

The researcher used EBSCO data base as a searching engine, the British University online
library and World Cat searching engine. The researcher used key words like; Dyspraxia,
inclusion, intervention, symptoms, and diagnosis to gather background information about the

case study topic.

2.2. Literature Review

2.2.1. Definitions of Dyspraxia

Dyspraxia can be defined in many ways. The word dis- means a malfunction and -praxia in the
medical dictionary is a suffix that means “to achieve or to do (perform) (“-praxia” 2019). The
National Institute of Neurological Disorders and Stroke defines developmental dyspraxia as a
disorder characterized by an impairment in the ability to plan and carry out sensory and motor

tasks (NINDS, 2006; Stansell n.d.).

All definitions agreed that Dyspraxia is not a muscle disorder although it involves muscle

coordination and strength. It is not a cognitive disorder although it affects the ability to read,



spell and use language. It is a neurological disorder that involves motor planning in all areas of
the body when the messages from the brain are unable to communicate directions to the

muscles.

Dyspraxia can be present in people with Asperger, Autism Spectrum Disorder or Dyslexia. it
could be caused by a stroke or a trauma or it could be developmental means it can be present

from birth (Stansell n.d.).

In the past, Dyspraxia was defined as congenital maladroitness then later as a disorder of
sensory integration. Dr. Sasson Gubbay renamed it in 1975 as the ‘clumsy child syndrome’ but
fortunately this name is no longer used. The more current names for Dyspraxia are, Childhood
Apraxia of Speech (CAS) Developmental Verbal Dyspraxia (DVD) Developmental Apraxia of
Speech (DAS) Sensorimotor Dysfunction Developmental Co-ordination Disorder Perceptuo-
motor Dysfunction Specific Developmental Disorder of Motor Function (World Health

Organization; Stansell n.d.).

2.2.2.\What causes Dyspraxia?

There is no well-known cause for Dyspraxia. However, researchers suggest that it is due to
immaturity of neuron development in the brain rather than to brain damage. Dyspraxia results
when parts of the brain have failed to mature properly... [it] is the result of neurological
immaturity in the cortex of the brain’ (Portwood 1999, pp.5, 11). When describing ‘clumsiness’,
Barnett et al. (1989) say: ‘Medical evidence suggests that defects in the receiving and passing
on of messages to and from the brain result in lack of co-ordination of eyesight and bodily

movement, and sometimes cause speech disorders’ (Barnett et al. 1989, p.50; Boon n.d.).

A very small number of children have dyspraxia as a result of other problems including

galactosaemia [an adverse reaction to milk which can give rise to symptoms such as cataracts,

10



visual impairment, gastro-intestinal disorders and jaundice], global develop-mental delay etc.

but most are of an undetermined cause. (Rosenthal and McCabe 1999, p.3; Boon n.d.).

Young children usually learn by cause and effect, for example, they touch fire, they get burnt,
consequently, they do not repeat this action again. If the information received from their senses
delayed, their learning by cause and effect will be delayed as well. This is the situation with
children with Dyspraxia. They should have a physical literacy programme to improve their
knowledge of the world around them. Same as mathematical literacy, reading literacy and

science literacy. (Boon n.d.)

Physical literacy programme is defined as having the motivation, knowledge and the experience

to maintain physical activity through lifetime. (Boon n.d.)

2.2.3.What do children with Dyspraxia look like?
Boys are four times more likely to have Dyspraxia than girls. They are usually diagnosed at the

age of six or seven as they start to experience difficulties at home and at school (Boon n.d.).

At home, babies with Dyspraxia may be slow in crawling, walking and talking. This can cause
them frustration as they cannot express their feelings like their peers. They are also clumsy

when it comes to eating and chewing.

At school, Dyspraxic children are likely to have poor handwriting, difficulty finishing a task on
time, untidy work and difficulty dealing with scissors. They usually pump into other children
and knocks things over. Morevoer, children with Dyspraxia, have difficulty following rules and
that makes them break the rules out of frustration. Children with developmental Dyspraxia often

experience difficulty in expressing their thoughts and feelings.

11



In PE class, children with Dyspraxia often have difficulty kicking, aiming, throwing and
catching. They are usually mess up games and that make them less picked as teammates. They

experience difficulty understanding teacher’s explanation and following rules within a game.

2.2.4. ldentification and assessment of children with Dyspraxia

It is usually the parents who first identify that their child is late behind in fine and gross motor
skills than other children within the same age group. Parents usually notice that their child also
is delayed in crawling, walking and talking. They also might have sleeping disorder, difficulty
settling down and hyperactivity. After the child is identified, whether by his parents or a health
specialist, the child then is referred to a specialized doctor or a local specialized centre. A
trained portage worker will provide help and support for the child and his family at home
especially if the child is in the pre-school stage. The potage worker will provide the parents

with a set of activities to do with the child in order to improve gross and fine motor skills.

If the teacher at school identified the child, the school will follow the special educational needs
code of the country. After the school’s initial assessment, advice may be requested from the
educational psychologist, the social services department and the school medical officer, and via
the school medical officer from health-related specialists such as a paediatrician,
physiotherapist, occupational therapist or speech and language therapist. Advisory teachers
may also be involved — for example, those with expertise in information and communication

technology (ICT) or related special educational needs (SENCO).
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2.2.5. Dyspraxia between inclusion and exclusion

The status of Special Needs Education in mainstream schools is in acceleration. Schools have
developed an adequate awareness of specific learning difficulties like Dyslexia, Dyspraxia and
Autism. Mainstream schools help students with such difficulties to access the curriculum taking
into consideration students ’diverse abilities. Furthermore, mainstream schools now have a
SEND unit embedded in their organizational structure. The send unit deals with the process of
identification, modifications, and accommodation of SEN students. Inclusion will increasingly
happen in the coming few years with deeper insight and provision (Developing School

Provision for Children with Dyspraxia: A Practical Guide n.d.).

Teaching students with special educational needs has become a whole school responsibility that
requires a whole school approach. The approach that enables mainstream teachers to modify
the curriculum to provide SEN students with differentiated learning options. The challenge that
most schools face is the lack of knowledge of mainstream teachers as they are not qualified
enough to identify the learning style and the appropriate teaching strategies that caters for the
different needs of their SEN students. Here will come the role of the SEN department in the
school. The SEN department will be charge of training and coaching mainstream teachers on
how to identify the proper skills needed for every SEN student (Developing School Provision
for Children with Dyspraxia: A Practical Guide n.d.). As for students with Dyspraxia, there are

many interventions for mainstream schools to do in order to cater for their needs.

2.2.6.Dyspraxia and other related areas of concerns
Children with Dyspraxia may experience other related concerns in vision and in speech. There

are many types of vision problems that can occur in children with Dyspraxia. Physical
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abnormalities to the eye structure caused by birth or injuries. This type does not usually present
in children with Dyspraxia. Other vision problems are called functional vision problems such
as near-sightedness or far-sightedness. Other problems are related to eye muscle control that
impact upon such skills as keeping the eyes focused on a line of print or adjusting eye position
to stay focused on a ball as it comes closer to the child. Thus, functional vision problems relate
to an inability to plan and execute eye muscle movements efficiently. This will result in
deficiency in concentration, finding places and objects, organizing work, difficulty with maps
and missing out sections while writing, identification of shapes or pictures from a partially
completed presentation, and letter number recognition. This also will cause difficulty in

copying from a board or a book, labelling diagrams and following instructions (Stansell n.d.).

Speech requires many complex movements involving the tongue, lips, jaw, and other oral-
motor structures. Children with coordination problems affecting other parts of their body will
also have difficulty coordinating the movements necessary to make speech sounds (Stansell

n.d.). This will result in reading difficulty which can lead to Dyslexia (Stansell n.d.).

2.2.7. Therapeutic Intervention for children with Dyspraxia

It is difficult to prove whether a long-term programme of therapy has benefited a group of
children or not because it is impossible to know what their progress would have been like
without the intervention. Common sense would lead us to believe that if we find certain skills
difficult and we practice them regularly, they are likely to improve. If we do not practice them
or even actively avoid doing them, they may become worse, and certainly an individual’s
confidence in carrying out these skills will diminish. Therapeutic intervention could be through

individual intervention,
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Individual therapy: Some children may be offered individual therapy sessions over a period of
time. The therapist may also give a home exercise programme for parents to practice with their

child and may give advice to his school on how to plan activities for him in PE lessons.

Group therapy: Group sessions may be offered at a specialist centre, or at the child’s school if
there is a large enough group of children who would benefit from such sessions. Usually groups
are small — no more than eight children. Again, the therapist may offer home exercise programs

and advice to the school on PE.

Both individual and group therapy will focus on a group of skills, such as Gross Motor skills,
Fine Motor skills, handwriting, speech and language therapy and other skills like listening to

instructions, listening while others speak and taking turns and listening.

2.2.8.Special Needs Education in the UAE Context

The Emirati community is composed of about twenty percent locals and around eighty percent
non-Emiratis, known as expats. The Emirati culture is dominated by Islamic faith which is
reflected in all aspects of life. This multi-national community created the need for private
schools to accommodate the large number of expatriate students who came from different
cultural, religious backgrounds while the government schools provide a free of charge public
education for local students only. It is also worth to mention that government schools are based

on gender segregation from third grade (Arif & Gaad 2008).

With regard to SEN, the government offers centres for rehabilitation for the handicapped
exclusive for locals and they are free of charge, while other private centres offer their services

for other nationalities. It is worth to mention that all special needs centres are located outside
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school and they fall under the Ministry of Labour instead of the Ministry of Education (Arif &

Gaad 2008).

The UAE special education organizational structure sits within the Ministry of Education,
which is responsible for overseeing all the pre-university education in the UAE, is headed by
the Minister of Education. Under the Minister of Education is the Secretary of Education, who
is the administrative head of the Ministry. There are several undersecretaries reporting to the
Secretary of Education. The undersecretary responsible for special education is the
Undersecretary of Educational Management. The Head of the Special Education Department
reports to the Head of General Education who in turn reports to the Undersecretary. The
monitoring of curriculum delivery is done by the Head of Field Supervisors. There are two
Senior Supervisors who assist him or her in overseeing the 22 Field Supervisors. These Field
Supervisors are responsible for visiting and evaluating the special classroom teachers and

resource room teachers (see Figure 1) (Arif & Gaad 2008).
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Figure 1: Organisational structure of the UAE special
needs education system
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2.2.8.1. The Federal Law

The rights of SEND students to access education are now broadly recognised in most countries,
in a commitment based in laws as well as legislations as opposed to just ethical considerations.
The UAE, as well as many other countries, has ratified the “Education for All” (A guide for
ensuring inclusion and equity in education 2017) UNESCO charter. The UAE has issued laws

which necessitates special education services in mainstream schools.
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2.2.8.2. Special Needs

A student who has some form of sensory, physical, mental, instructive or communicational
condition that prevents them from undertaking ordinary prerequisites and learning is identified

as someone with special needs (Abudhabi.ae 2018).

Whereas some students are identified as having special education needs as a result of the above
characteristics, others are gifted and others talented. In recognition of this and in reaction to the
fact that there were no laws regulated education for gifted students, the UAE Ministry of
Education began offering gifted and talented education programmes at government schools in
2000 (Abood n.d.). In order to guarantee that gifted students receive the most appropriate
education, Merry (2008) suggested they should be exposed to an education that challenges their
abilities. The UAE government labelled 2015 the Year of Innovation in response the “Schools
for All” initiative, with a focus on training teachers to establish and deliver the best education
to gifted and talented students. Despite this determination, delivering education for gifted and
talented students in the UAE still faces obstacles, as there is still no special curriculum or
implementation programme for gifted and talented education being delivered for these students.
It is essential that both students and teachers are exposed to more targeted training in special
programmes to cater for the specific educational requirements of gifted and talented students

(Cogentoa.com 2018).

UAE law forbids any school, whether public or private, to reject an individual based on any
disability. Furthermore, private sector companies have to retain three percent of staff positions

for people of determination.
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Chapter 3 Methodology

In this chapter, the researcher will present the methods used in the collection and analysis of
data. As well as the tools and techniques used throughout the research with a justification for
each tool used and its significance to the research. Furthermore, background information about
the case study setting will be presented in this chapter as well as background information about
the case of the study. The last part of the chapter deals with the limitations and the challenges

faced the researcher and the ethical considerations of the research.

3.1. The Qualitative Approach

The researcher used the qualitative approach as it matches the nature of case studies in general.
The qualitative method is more appropriate in real setting as this case study is based on a student
with Dyspraxia accommodated in a mainstream school in Dubai. In addition, the researcher is
more comfortable with this approach than the qualitative one which is based on statistics and

numbers-based analysis.

3.1.1. The definition of the Qualitative Approach

Defining the qualitative method is challenging as it does not have a theory or a definite
framework of its own. The approach includes a numerous set of tools and techniques within
different subjects of research. That’s why there is definite definition for this approach. For
example, Strauss and Corbin defined it as the type of research that produces findings not arrived
at by statistical procedures or other means of quantification. The qualitative method deals with

the social aspect of someone’s life, his behaviour, feeling, social communication and
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interaction. This means that the qualitative approach is not statistical. Flick (2014, p. 542)
defined the qualitative approach as analysing subjective meaning or the social production of
issues, events, or practices by collecting non-standardised data and analysing texts and images
rather than number and statistics. This means that this approach is related to multiple aspects
and realities. Moreover, Denzin and Lincoln (1994, p. 2) claimed that, “Qualitative research is
multi-method in focus, involving an interpretive, naturalistic approach to its subject matter.”
Van Maanen (1979, p. 520) defines it as, “an umbrella term covering an array of interpretive
techniques which seek to describe, decode, translate, and otherwise come to terms with the
meaning, not the frequency, of certain more or less naturally occurring jel.ccsenet.org Journal
of Education and Learning Vol. 6, No. 1; 2017 104 phenomena in the social world.” Therefore,
qualitative research appears to be an overarching concept under which a variety of issues may

be placed, and it has positive and negative perspectives.

3.1.2. Advantages of the Qualitative Approach

There are many advantages of using the qualitative approach. First, it represents a full
description of the participants’ feelings, social context, experiences and opinions. It provides a
deeper insight into human experiences in a certain setting. Second, this approach focuses on
analysing the variables that influence the case of the study as it provides a more holistic
approach in data collection. Third, this approach is suitable to study individual cases or events;
therefore, the source of knowledge in this approach is the meaning of different events. Fourthly,
qualitative research methods such as participant-observation, unstructured interviews, direct
observation, describing records are most commonly used for collecting data. fourthly, the
researchers interact with the participants directly such as it happens while data collection

through interviews. Consequently, data collection is subjective and detailed. Lastly, qualitative
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research design (interactive approach) has a flexible structure as the design can be constructed
and reconstructed to a greater extent (Maxwell, 2012). Thus, the thorough and appropriate
analyses of an issue can be produced by utilizing qualitative research methods, and therefore
the participants have sufficient freedom to determine what is consistent for them (Flick, 2011).

As a result, complex issues can be understood easily.

3.2 Triangulation Technique

The Triangulation design of mixed method has been adopted in this study as it reinforces the
study’s credibility. Semi-structured interviews, questionnaire-based surveys, observations,
document analysis and a focus group activity are applied in this research. What follows is a

description or each tool used and a justification for its usage.

3.2.1 Observations
The researcher observed one female student in different settings in different times of the
school day on a non-participant basis in order to eliminate the researcher’s bias on the

studied case.

The student was observed for two weeks in the classroom and during the break time to

obtain a reliable data of the case’s academic and behavioural interaction during school time.

3.2.2 Semi-Structured Interviews
The researcher conducted semi-structured interviews with the student and the mother of the

student to gather information about the student’s awareness of her case, her interaction with
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her peers in class and at school, her relationship with her family, the services she receives
and how beneficial they are, her suggestions and recommendations for better practices in

the future and finally her role in her IEP and how effective it is.

3.2.3 Questionnaire-based survey

The researcher conducted a questionnaire-based survey to generate data about Middle-
School teachers’ perceptions of special needs education and inclusive learning. The survey
aims at collecting qualitative not quantitative data. The researcher is aware of the challenges
and the limitations accompanied with conducting a questionnaire-based survey. This is
because the participants could be bias or subjective to improve their image. The researcher,

as an insider, did not take part in this survey to guarantee the objectivity of the results.

The survey is in both Arabic and English to allow teachers from all majors to participate
and to collect a variety of data to guarantee credibility and liability. The survey was
conducted in the last two weeks of June 2019. That is why the survey was not conducted
on a large number of middle-school teachers and it was limited to Alison’s class teachers
and support teachers (this has been mentioned in the research limitations section above).
Although conducting the survey in the last two weeks of the academic year had its
disadvantages, it gave the teachers a chance to have a better insight into Alison’s case and
how effective her IEP was. It also gave them the chance to evaluate their interventions

throughout the year and recommendations for better practices in the future.
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3.2.4 Focus Group

The researcher conducted a Focus-Group on a sample of middle-school teachers to gather
information about the perception of mainstream class teachers about inclusion and how do
they deal with students with special educational needs in their classes. Furthermore, the
focus group tended to gather information about the kind of support mainstream teachers get

from the SENCO and their suggestions for better inclusion in the future.

The focus group was conducted with three English speaking teachers with different majors.
It lasted for 55:03 minutes in an empty classroom on July 8, 2019. The conversation was
recorded after taking teacher’s permission and after ensuring the anonymity of the

participants.

3.2.5 Document Analysis
The researcher studied documents related to the student, the school and to the education law
in the UAE in order to collect data that would not be obtained through the qualitative

method.

The researcher studied the student’s diagnostic report, samples of work, Present level of
performance, teacher’s observations, recommendations, Individual Education Plan,

monthly progress report, clinical observation to gather data about the student.

Furthermore, documents about the policy of inclusion in the school, the school vision and
mission and the school layout and facilities were studied to obtain an insight into the school
practices regarding students with special educational needs. The researcher also studied

documents related to the education system in the UAE.
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The researcher will use data from the above-mentioned documents to answer the research
questions and to come up with recommendations that will contribute to the development of

Special Education in the future.

3.3 The School Background

The study is conducted in a mainstream private school in Dubai that adapts the American
Curriculum. The School has two branches in Dubai. The school is accredited from
Advanced Ed and is seeking NY ASC accreditation. The school is adopting the Common Core
States Standards (CCSS) in English and Mathematics and the NGSS in Science while other
subjects like Arabic, Islamic Education and social studies in Arabic in compliance with the
KHDA requirements. French is offered as a second language from grade 1 till grade 9. French
and IT are not compulsory as students choose one of them based on their preference. The School
uses English as the language of teaching and communication. The school has a set of policies
regarding admission, behaviour management, inclusion and SEN for admission policy. These

policies are shown on the school website.

The school runs classes from Kindergarten to grade 12. Eighty percent of the students in the
school are Emirati and 20% are Non-Emirati. Classes from Kindergarten until grade 4 are of
mixed gender. Starting from grade 5 until grade 12, male and female students have separate
sections with separate supervisors. The school has class teachers only from KG1 till Grade 1

while the rest of the classes from grade 2 and above have subject teachers.
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Figure 2: The School Organizational Chart (Appendix A: 1)

The administrative staff consists of the principal, the vice principal, secretary, curriculum
leader, the head of sections, and head of departments, supervisors and teachers. The non-
administrative staff consists of the school doctor, the nurses, the buses coordinator, the bus

helpers, the bus drivers and the helpers.

The school is made of multi-storey buildings with five gates. There is a separate building
for the kindergarten, for lower elementary from 1 to 3, another separate building for grades
4 till 8 and finally a building for high school from grade 9 till 12. The school has a gym, an

auditorium, a swimming pool and a green field.

The school day starts at 7:45 am and ends at 1:30 pm for KG1 and the lower elementary the
periods are 40 minutes long while the school day is longer for Middle and High school as

it ends at 2:45 pm and the periods are 50 minutes long.

26



There is a morning assembly every day. The morning assembly usually follows the
international calendar. Some days are dedicated to celebrating students’ Academic and
Non-Academic achievements. Parents are always welcomed to attend the morning
assembly. The school held three Teacher-Parent meetings throughout the year to update the

parents of their children’s academic achievement.

The school has assistants from KG1 till Grade 1. The school has a SEND Department that
consists of the SEN Leader, the support teachers for English, Arabic and Math. There are
two social workers in the school plus an academic advisor. Teachers have duty to supervise
the students during break time on rotational base. Teacher’s duty in the afternoon extend
till 2:30 pm and the supervisors are not allowed to leave the school until the last student

leaves.

The school hires teachers from all nationalities mostly Arabs for Arabic, Islamic and social

studies and Non-Arabs for core subjects like English, Math and Science.

The Middle school section is the emphasis of this research and consists of 18 classes with
an average of 28 students in each class. It is a two-storey building. There are two Middle
School supervisors, one male for the boy’s section and one female for the girl’s section.
The female supervisor is newly hired. Middle school teachers are of different nationalities
varied between Arabs and Non-Arabs. Middle school teachers are subject teachers who are
mostly newly hired. It is important to mention that Middle school section is not air

conditioned and students use the stairs to get to the first floor.
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The school moves forward to apply digital learning as students from grade 4 till grade 12
are supposed to have a laptop with an access to the internet. Students and teachers use some

digital platforms to enhance teaching and learning in the school.

3.4 Case Study

This case study revolves around a student in grade 8 who is diagnosed with Dyspraxia. The
researcher understands that each child is unique with specific features and characteristics.
However, the student’s case will be used to analyse the current system rather than dealing with
it as an individual case. The case study student will be referred to as Alison for ethical reasons,
which is not her real name, who is a female student in the Middle school. Alison’s class is in
the second storey. Alison was observed in different settings in a two-week period of time to get
a comprehensive overview of her case. It is important to mention that Alison uses the stairs to

get to her class which lies on the first floor.

3.5Ethics

The study will focus heavily on ethical considerations and respecting the participants, the school
community and to guarantee that the study is undertaken in a credible and honest fashion (Creswell
2008). Consent will be obtained from all stakeholders, including parents, school management,
teaching staff and support professionals, prior to undertaking any data collection. Moreover, all
participation must be consensual and voluntary while participants will be extended the opportunity to
withdraw from the study at any time (Phye 2001). Fully informing the participants about the purpose
of the study and how it will be conducted is essential to supporting the ethical bases of the research

(Bell 1999). Only participants that fully understand the research purpose and who are willing to
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participate in the study will be included in the data collection phase. Furthermore, all transcribed data
will be provided to the relevant participants to ensure that they approve of the accuracy of the data
gathered. Naturally, anonymity for all participants will be guaranteed and maintained throughout the

study.

3.6 Limitations

The researcher faced some challenges while conducting her study. Being an insider has its pros
and cons. One of the advantages was that the researcher is familiar with the students, teachers,
administrative body of the school, the school policy towards SEN students and the school
implications towards inclusion, while one of these challenges is to overcome her bias towards

the school being investigated.

With respect to the previously mentioned point, the researcher is fully aware of her role, so she
acted as a non-participant observer to an unfamiliar student in a different grade level to maintain
her objectivity. As a result, the researcher did not take part in the questionnaire-survey based

that was administered to Alison’s teachers, head of section, and the SENCOs.

Another limitation was that the study was undertaken in one private school in Dubai, however,
the results cannot be generalized on all the private schools in Dubai as the study has to be

conducted on a number of schools for more creditability and reliability.

Another limitation was the time, as the researcher could not survey all Middle-school teachers
because of the shortage of time. Instead, the researcher surveyed Alison’s class-teachers,
SENCOs, the head of Inclusion and the Head of Section. Furthermore, the researcher conducted
a Focus-Group as a sampling of Middle-school teachers’ opinions and recommendations

towards inclusion.
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Another limitation was that the researcher was a teacher herself and her busy schedule hindered
her from conducting the focus group, the interviews and the questionnaire-based surveys. In
addition, Middle schoolteachers has the same busy schedule that made it hard for them to fill
out the survey during school time. Back-to-back translation of the Arabic questionnaire-based
surveys was another challenge. Studying only one student in one setting will limit the results
as the research findings cannot be generalized. furthermore, the study was done within the

school academic year which limited the research course of time.
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Chapter 4 Case Study Findings and Analysis

This chapter presents the findings of the data collected through the triangulation technique.
Below is the observation results and analysis, the semi-structured interview outcomes, the
survey-based questionnaire results, the focus group results, and an analysis of documents

related to school, to Alison and to the UAE.

4.1 Observation Results

4.1.1 Observation Setting

Alison’s class as mentioned before lies on the first floor of the building. It has 28 students
of mixed nationalities, but same gender. Students are seated in a group of five. Alison’s
group is in the middle of the class and her desk is facing the board and the teacher. There is
no assistant teacher resident in the class, but there are support teachers that visit Alison’s
class once a week to support her in the core subjects; English, Arabic and Math. The class
Is spacious with an adequate space for the students to roam. Although there are lockers in
the classroom for each student, students are still using heavy bags and backpacks to keep
their books and copybooks. The class environment is very informative and attractive, there
are five bulletin boards in the class one for each core subject each board displays important
basic information and some of the students’ work (Seating Plan: Appendices 1: C). The
class follows a fixed weekly schedule with seven periods in a day and two breaks. All the
lessons are taken in class except for the PE and the IT. Middle school students are not taking

music or art classes.
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4.1.2 Observation Findings

Based on the researcher’s observations, the researcher found out that Alison is not placed in the
same place, which is right next to the teacher’s desk, as mentioned in the seating plan. Instead,
she sits in front of the teacher’s desk. Alison’s seat is quite far from the board. According to
Alison’s diagnostic report, she has impairments in visual processing. This would make it hard
for Alison to copy from the board or even follow teacher’s explanation (See seating plan

Appendices).

During break time, the researcher noticed that Alison is has no friends, she keeps roaming
aimlessly in the playground. However, it is the counsellor’s, as well as the teacher’s, duty to
help Alison feel more comfortable and accepted between her peers. Alison kept visiting groups
of students, but she did not stay with one group for more than a minute. It is also noticed that
she was not rejected by any group also, she was not welcomed or accepted. Alison was not
eating during break time. She approached the teachers who have duty in the playground and
talked to them. The teachers seemed friendly and replied. Alison complained to the supervisor
that some girls are bullying her, the supervisor in return did not respond. In an informal
discussion with the SEN Lead, she said that Alison has a very low self-esteem and she usually

feels that she is bullied.

10:34am Alison on is not eating her food

10:34am Alison roams in the playground picking a random girl and talks to

10:35am Alison talks to a teacher
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10:36am Alison walks alone again

During the Islamic period, Alison as well as the whole class used their Islamic books and they
were copying from the board. Alison carried out teacher’s instructions, and when she was asked
by the teacher to read a question, she did so with accepted fluency. Students were working in
groups to find answers to the questions in their books. It was noticed that nobody in Alison’s
group approached her or included her in the discussion. The teacher did not notice that and did
not comment on it. However, it is the teacher’s duty to urge students to work cooperatively with
SEN students. This culture should be taught to students by their teachers, the counsellor, the
supervisor, the head of section and the SEN department. All students including Alison were
copying answers from the board and writing it down on their books. It was noticed that Alison
writing pace was slow, and her handwriting was bad. The teacher did not modify the content or
the assessment for Alison as recommended by her diagnostic report. According to Alison’s
report, her handwriting is impaired. This leads to incompletion of written assignments. This
shows that Alison’s teachers are not fully aware of her case and the necessary accommodations
for her. It was noticed that Alison feels secure and comfortable in her class although there was
no interaction between her peers. This was obvious when she approached the teacher and asked

questions.

12:13pm Alison copies the answer to the question from the board.

12:14pm Alison did not take part in the group discussion to answer teacher’s question.

12:23pm  Alison keeps copying from the board.
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12:39pm  The teacher checks Alison’s book and found out many missing work on her book.

During the Math class, the researcher noticed that the teacher is again using the board as the
only source of information and students are solving a revision sheet. There were no
modifications done especially for Alison. Alison was using a pen and a paper to solve her sheet.
This means that the Math teacher was not aware of Alison’s diagnosis and did not modify the
content for her. It was noticed throughout the period that Alison could not solve the revision
sheet which means she did not get the concepts. As a result, and after asking too many questions,
the teacher approached her and modelled an example on her sheet. Alison was completely lost
in the Math period which means that she did not get enough support in class from the support
teacher. According to Alison’s diagnostic report, she gets easily distracted and cannot finish a
task independently. The Math teacher instead should have given her a solved copy of the sheet

or another modified sheet with less problems to solve.

10:42am Alison got the mainstream revision sheet.

10:43am Teacher scaffolds for Alison by modelling an example for her.

10:53am Despite having a calculator, Alison is still struggling with the questions

To sum up, Alison’s teachers were not fully aware of her case because the observed teachers
used writing and copying as part of their teaching and assessment strategies. No modifications
were done for Alison in terms of reducing the content or providing answer sheet or notes as

suggested by her report.it was obvious that she is struggling with concepts which means that
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she needs one to one instruction or some pull-out sessions. Furthermore, the lack of social
interaction with her peers means that the school counsellor will have to conduct more session
to spread the culture of acceptance between students. In addition, the HOS and the supervisor
need to deal more seriously with Alison’s bullying complains and to make her more

comfortable.

4.2 Interview Outcomes

4.2.1 Interview with Alison’s mother

Alison’s mom gave an unprecise description of her case. She limited her problem to writing
difficulty mentioning nothing about Dyspraxia. The mother was aware of Alison’s points of
weakness. She complained from her independency in doing her schoolwork at home. She also
mentioned her inability to complete a task as she gets easily distracted. Her major complain
was from the writing as her schoolwork is basically based on writing. However, the mother did

not mention Alison’s point of strengths.

Alison’s mentioned that the identification of Alison’s case was done primarily at school since
grade 1 while her enrolment as a SEN student was done in Grade 2. She praised the efforts and
the collaboration of the SENCO and mainstream teachers. She mentioned meeting them three
times in the school academic year claiming that those meeting are enough. She added that the

SENCO call her if they face any problem with Alison.

Alison’s mom was concerned about the social life of her daughter. This is because Alison does
not have any friends and she is being ignored and neglected by her peers. She even added that

Alison got bullied from her classmates to the extent that she asked to move her from her class.
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In general, Alison’s mom was satisfied from the performance of the SEN department and
mainstream teachers as they do the proper modifications for her. She praised the summary
sheets that the SENCO give to Alison before the end of term exams and she is satisfied with
her grades in all subject matters except for English. She mentioned that her academic
performance has improved due to these modifications on the content and the assessment.
However, the mother did not seem very knowledgeable of the exact services that Alison
receives in the school especially the OT therapist visit and the push-in sessions in class. The
researcher concluded that Alison’s mom is not following her up in a proper manner. This was
confirmed by the school counsellor when she complained from the mother’s lack of
communication. The mother mentioned that the school SENCO advised her to enrol Alison in
some afterschool activities, but the mother could not because she is working and has no time.
The mother mentioned that she had OT session for a year which impacted Alison positively,

but she had to stop it without mentioning the reasons.

Alison’s mom recommended to reduce the amount of writing for her daughter and to rely more
on typing on her I-pad or a laptop instead of the classic way of writing. She also wants the
school counsellor to work with other students and raised their awareness to accept Alison the
way she is, so she can make friends and have a healthy social life. Giving the fact that Alison
IS SO sensitive to noise, she wants teachers to have more control on the noise in the class, so

Alison can concentrate more.

The Researcher: what is your biggest challenge with Alison?

Alison’s Mother: Alison always gives me hard time in doing her homework. This is because all

her homework require writing.
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4.2.2 Interview with Alison

Alison mentioned that she loves school and loves going to school. She added that she loves her
teachers and she has a good relationship with them. She complained from the noise in the class
as it hinders her concentration. Concerning her relationship with her peers, she was not satisfied,
and she said that she has no friends at school. She mentioned an incident of getting bullied from
one of her classmates. She generally praised her teachers, the learning support assistance and

the school counsellor.

She said she likes badminton and the sports teacher promised her that she will join the
afterschool practice. She added that she does not like swimming. This was confirmed by her
sports teacher in an informal conversation with the researcher. Alison mentioned that she would
like to swim outside of school premises as she is usually getting tired easily when she swims in
the school. Alison complained from the amount of writing she has to do and how tiring and
exhausting is it. She wishes to use electronic devices to write instead of using a pen and a
paper. Alison does not have specific hobby which made it hard for the researcher to determine

her interests.

Alison mentioned that she likes to be pulled out during the end of term exams as she feels more
secure. This because learning support teachers help and support her during the exam time. She
also prefers the pull-out sessions instead of push-in in class because as she said she concentrates

better.

The researcher noticed that Alison is aware of her points of weaknesses, but not her strengths.
She has low confidence in her abilities. Her self-esteem is affected as well. The researcher also

noticed that having no friends is a matter that bothers Alison.

The researcher: Do you like push-in session or pull-out session?
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Alison: 1 like pull-out session better than push-in session because | am more able to

concentrate.

4.3 Questionnaire-based Survey Results

The researcher conducted a questionnaire-based survey to generate data about Middle-
School teacher’s perception of special needs education and inclusive learning. The survey
aims at collecting qualitative data. The researcher is aware of the challenges and the
limitations accompanied with conducting questionnaire-based surveys. This is because the
participants could be bias or subjective to improve their image. The researcher, as an insider,

did not take part in this survey to guarantee the objectivity of the results.

The survey is in both Arabic and English to allow teachers from all majors to participate
and to collect a variety of data to guarantee credibility and liability. The survey was
conducted in the last two weeks of June 2019. That’s why the survey was not conducted on
a large number of middle-school teachers and it was limited to Alison’s class teachers,
support teachers, the SEN Team Lead, the Head of Section and the school counsellor (the
researcher has mentioned this in the limitations already). Although conducting the survey
in the last two weeks of the academic year had its disadvantages, it gave the teacher’s a
chance to have a better insight into Alison’s case and how effective her IEP was. It also
gave them the chance to evaluate their interventions throughout the year and

recommendations for better practices in the future.
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4.3.1 Analysis of the Head of Section’s Questionnaire-Based Survey

The Middle-school head of section is in charge of grades 4 till 9 both boys and girls. He has 20
years of experience in the education field. The HOS worked as a head of section in the school
for three years. The HOS was aware of the number of SEN students in the whole school and in
his section. He was aware of the school policy regarding admitting SEN students and the KHDA
guidelines regarding that matter. He mentioned that the school can admit any SEN student
except for the severe cases because the school cannot cater for them. Answering a question
about screening tools, he mentioned that the school uses checklists, internal tests and diagnostic
reports from certified centres, but he did not mention who is exactly filling the checklists in the
school and how the procedure goes. The teachers in the focus group gave a detailed
comprehensive answer for the same question. The HOS mentioned that he is not directly
academically responsible for SEND students as this fall under the SEN Lead and the
counsellor’s responsibility, however, he is working closely with them to ensure academic
success. He described his relationship with SEND students’ families as good. Answering a
question about the curriculum, the HOS mentioned that SEN students learn through a different
curriculum which contradicts with teacher’s answers in the focus group. As an insider, the
researcher knows that SEND students are taught through the school regular curriculum with

some modifications.

He also mentioned that SEN students are being taught in mainstream classrooms with their
peers all the time which supports the school policy and the KHDA guidelines. Answering a
question about assessment, the HOS claimed that SEN students are being assessed by the SEN
team in conjunction with the teachers while teachers mentioned that SEN students are mainly
assessed by their subject teachers and sometimes with some cases, they are pulled out by the

SEN team during end of term exams. However, SEN team does a termly — based assessment
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for each student to know where he/she stands. The HOS’s answer to this question does not show
a full awareness of the assessment process of SEN students within the school. Again, teachers
showed a better awareness of the process. Plus, the HOS did not specify the way of assessment

and the tools used for this purpose.

Answering a question about the IEP, the HOS mentioned that it does contribute to the
improvement of the students if it is implemented properly. This answer contradicted with the
teachers’ answer as they previously mentioned that the current IEP is not supporting the
progress of the students. This again reflects the HOS’ lack of awareness of the IEPs in the

school.

When asked about the challenges he faces as HOS with SEN students, he said that he faces
behavioural and academic challenges as SEN students believe that they should not fail and this
foster negative behaviour. He also blamed the teachers for not exerting enough effort. His
answer matches the teachers’ answers in the focus group as they also complained from the
negative behaviour and the academic delay of SEN students and from not having enough time

to prepare enough material for their SEN students.

Answering a question about teachers’ training, the HOS mentioned that teachers receive one-
to — one training sessions from the SEND team. This contradicts with teachers’ answers on the
same question as they mentioned not receiving any training from the SEND department

regarding SEN students.

The HOS mentioned that he works side by side with the counsellor to support SEN students
socially and emotionally. He added that parents of SEN students are cooperative. This

contradicted with the views of some teachers in the focus group as they mentioned not seeing
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parents of the some of the SEN students. This contradiction reflects a miscommunication

between teachers, HOS and the SEND department.

The HOS recommended hiring specialized SEN members and qualified teachers to know how
to deal with SEN students plus decreasing the teacher/SEN ratio. This suggestion matches
teachers’ suggestions of not having too many SEN students in one class. The HOS’s
recommendations show a deep understanding of the current barriers that teachers and SEN

students face in the school.

4.3.2 Analysis of the SEN Team Lead’s Questionnaire-Based Survey

The SEND Lead is a female working in the school for two years. She is essentially a
psychiatrist. She mentioned having two Dyspraxic students in the school without mentioning
their gender. The SEN Lead, when asked about the admission policy, she quoted a part of the
school policy which states that the school is willing to enrol SEN students with all kinds of
disabilities including the severe cases. This contradicts with what happens on real grounds. As
an insider, the researcher knows that the school is not accepting students with severe cases like

autism and Down Syndrome. This means the school inclusion policy is not implemented.

Answering a question about the screening tools, the SEN Lead mentioned the different
screening tools used in the school like; on-going assessment, classroom observations, screening
forms, teacher’s feedbacks, parental feedback, formal and informal assessments. She added that
the SEND team is responsible for early identification and intervention in order to avoid
academic underachievement. The SEN LEAD’s statement complies with what mainstream
teachers mentioned about early identification and the process followed that. This means that

the identification process is carried out as mentioned in the school policy. It also shows that the
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SEND department is doing a good job spreading the awareness between the teachers regarding

the early identification and the procedures following it.

Answering a question about the intervention done for Dyspraxic students, she answered that

they receive Occupational Therapy, modified supports, and individualized intervention and
they intend to expand their supports to include modern technological devices. As an insider,

the researcher knows that only a few students, depending on their case, receive therapeutic
sessions from a specialized visiting centre once or twice a week. These sessions contribute to
the development of some cases. It is worth to mention that parents pay additional fees that are
added to school fees in order to receive these services. Hosting such therapeutic sessions at
school is a positive point added to the SEN department. However, these sessions are usually
done once or twice a week which is not enough. In addition, SEN students receive additional
support from the special teachers who visit them once a week for push in sessions. Again, these

in-campus sessions are not enough to achieve academic improvement.

The SEN lead described her relationship with the parent of SEN students as good. However,
cultural believes sometimes cause some resistance and arguments. As an insider and as a teacher
teaching SEN student, I noticed that parents set high expectations from the SEN department.
Parents need more push-in or pull-out sessions in class and they want their children to get high
marks. This is due to a misconception of the role of the SEND team, especially with the extra
fees that they pay. The SEND Lead in return should make parents aware of their role in order

to avoid conflict.

When asked about the curriculum, the SEN lead mentioned that SEN students learn through a
different curriculum and between brackets she mentioned modified. Her answer complies with

the head of section’s answer, but different from the answer of the focus group teachers. This
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shows that there is confusion regarding the term curriculum. Teachers clarified before that they
use the same curriculum to teach SEN students, but with modifications. It is noticed that the
role of the curriculum leader is diminished when it comes to SEN students. The researcher did
not notice his input in the modifications done on the general curriculum. Furthermore, it is his
role to coach mainstream teachers on modifying the curriculum to meet the specific
requirements of each SEN student. Of course, this should be done in collaboration with the

SEN team.

When the SEN lead is asked about the assessment, she said that all SEN students receive a
modified assessment with the necessary accommodations. Her answer complies with the
answer of Mainstream teachers. However, the assessment is unified per grade level as all SEN
students within the same grade level receive the same test. This means that the assessment does
not cater for the needs of each student. The SEN lead also mentioned that some students do
their assessment using their laptops. This was not evident during proctoring. Mainstream

teachers also pointed out that SEN students are still using the traditional way of assessment.

Answering a question about the IEP, the SEN Lead mentioned that it could be more effective
if implemented properly. Her answer complies with the answer of the HOS, but it contradicts
with the answer of mainstream teachers. Mainstream teachers mentioned that the IEPs do not
contribute to the academic development of their SEN students as they have unrealistic
objectives with less data about the students. The SEN lead pointed out that the IEPs are done
by the SEN team with an input from mainstream teachers and parents. Teachers believe that the
SEN department is responsible for the IEPs while the SEN team expects some input from
mainstream teachers. This creates confusion between the role of each party. Such confusion
must be cleared in a meeting to point out the role each party has to do. Teachers claimed that

they do not have the knowledge to design an IEP, so the SEN department along with the
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curriculum leader should conduct more training for teachers writing smart IEP objectives.
Alison’s IEP was an evidence that the IEP is a collaborative work between the SEN team, the
teachers, her parents and the student herself. This was a positive point added to the SEN

department.

As for the training, the SEN lead claimed that she conducts PDs and one-to-one training for
teachers on how to deal with SEN students. This answer contradicted with the answer of

mainstream teachers as they claimed that they did not receive training for such.

The SEN lead mentioned that parents of SEN students in the school are mainly cooperative,
while mainstream teachers said that they hardly see them and there barely communicate with
them. The researcher concluded that there is miscommunication between class teachers, send

team and parents.

4.3.3 Analysis of SENCO Questionnaire-Based Survey.

The researcher conducted the survey with special education teachers who work one to one with
Alison, the case of the study. According to the SEN lead, Alison receives push-in sessions and
sometimes pull-out in core subjects; Math, English. These sessions are done once a week. Both
special educators own a master’s degree in special needs education. This means that the school
is keen to recruit qualified staff to meet the needs of its SEN students. The researcher surveyed
the two SENCOs who work directly with the case. The researcher will name them Teacher 1
and Teacher 2. The survey is based on Likert scale from strongly disagree (SD) to strongly
agree (SA). The surveyed SENCOs need to tick the box to represent their impression of each

statement.
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Answering a question whether they support students with Dyspraxia, they both ticked agree.
Teacher 1 commented that she supports Dyspraxic high school students outside the classroom
in Math and English. While Teacher 2 commented that she supports Dyspraxic Middle-school
students inside the classroom. Teacher 1 did not specify the reason behind the pull-out sessions
of high-school students, however, as an insider, the researcher knows that it is a cultural issue

as high-school students do not want to be labelled as SEN in front of their peers.

Answering a question if Dyspraxic students feel welcomed and like school, teacher 1 ticked
agree and commented that the student she supports is well acclimated to the school and has not
shown any signs of discontent. While Teacher 2 ticked strongly disagree, and commented that
the student she supports, who is Alison, is not provided with methods for output and expressing
knowledge except writing which is disappointing for her. These two contradicted answers show
the different attitude of both students and the inconsistency of teaching methods used with
students with Dyspraxia. This also shows that direct relationship between underachieve and

students’ attitude towards school.

Answering a question whether the assessment of students with Dyspraxia is a matter of concern,
both teachers ticked strongly agree. Teacher 1 commented on the external assessment and
diagnosis that students are diagnosed with Dyspraxia through clinical testing outside of school
and she thinks that they are misdiagnosed as her student exhibits only one sign of Dyspraxia.
Whereas Teacher 2 criticized the internal assessment system in the school and described it as

limited with no multi-modals.

Answering a question about whether modifications, adaptations and accommodations are made
to include students with Dyspraxia in class, Teacher 1 ticked disagree and commented that
modifications and adaptations are made for her student based on his processing deficiency.

Teacher 2 ticked strongly disagree but did not add any comment. These matching answers show
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that both SENCOs are not satisfied with the modifications and adaptations made by mainstream
teachers for their students. This also reflects that lack of awareness between mainstream

teachers which is due to lack of training from the SEND department.

Answering a question about the IEP and whether parents, students, teachers and the SENCO
take part in it, Teacher 1 ticked agree and commented that they (the SENCO) updated the IEPs
to include all stakeholders while Teacher 2 ticked disagree. These two contradicted answers
show the inconsistency within the SEND department regarding designing the IEP. Their answer
shows that the did not take part in designing the IEP with other parties, but their role was to

revise it.

Answering a question whether the IEP is periodically reviewed and revised by both the SENCO
and mainstream teachers, both Teacher 1 and Teacher 2 ticked disagree and commented that
they have adapted the American practice of reviewing the IEP which is done on annual basis,

unlike the previous way of reviewing it after each quarter.

Answering a question whether mainstream teachers know how to cater for a student with
Dyspraxia, both teachers ticked strongly disagree and they both commented that mainstream
teachers need heavy training and practice in this area. Their answer complied with mainstream
teachers’ answers concerning the same question as they also admitted that they did not receive
any specific training on working with students with special educational needs or on how to
design an IEP. These answers contradicted with the SEN Lead’s claim of conducting training

for teachers.

Answering a question whether mainstream teachers tend to label students with special

educational needs, Teacher 1 replied with disagree. She commented that many general
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education teachers tend to label SEN students and dismiss them from their classes calling them

a problem. While Teacher 2 replied with strongly agree, however, she did not comment.

Answering a question if the SENCO meet regularly with mainstream teachers to discuss the
progress of SEN students. Both teachers replied with strongly disagree. Teacher 1 commented
that the school culture and the unrealistic demands make it hard to meet or collaborate with

mainstream teachers to discuss the progress of SEN students.

Answering a question if students with Dyspraxia achieve progress overtime, Teacher 1 replied
with agree and commented that any student achieve progress when receiving the proper support
while Teacher 2 replied with strongly disagree and she left no comment. This again shows
inconsistency in the performance of the SEN department and within mainstream teachers’
practices in class. The researcher thinks that Teacher 1’s response was unrealistic as it
contradicted with her answers on the previous questions. How a student is supposed to progress
if there are no periodic meetings with mainstream teachers, with no proper modifications on
the curriculum, with no review for the IEP and with no training for mainstream teachers. The

researcher found out that Teacher 2’s response regarding that question was more realistic.

Answering a question whether the SENCO meets regularly with parents of SEN students,
Teacher 1 responded with Agree and she commented that she communicates with them
occasionally. This shows a miscommunication between the SENCO and the SEN Lead and the

parents.

Answering a question if students with Dyspraxia are misdiagnosed or underdiagnosed, both
teachers responded with strongly agree. Teacher 1 commented that the student she supports
shows more signs of processing disorder than Dyspraxia. Their response suspects the diagnosis

and the assessment of students with Dyspraxia although their diagnostic reports are issued from
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a certified health care centre and the diagnosis was based on reliable tests like MVPT-R and

GOODENOUGH DRAW-A-PERSON TEST.

4.3.4 Analysis of the counsellor’s Questionnaire-based survey
The school counsellor is a female. She has worked in the school for 4 years. She showed good

awareness of the school special education policy and inclusion policy.

When she was asked about the identification process, she replied that mainstream teachers
usually fill a certain form TF1/TF2 (See Appendices) and refer to her, then she conducts some
observations and gathers information about the student from different resources. Then, she

refers the student to the SEN Lead if she notices a persistence discrepancy.

When she was asked about the reason why Alison is a student with special educational needs,
she replied because she is diagnosed with Dyspraxia and she gave an internet-based definition
of the term Dyspraxia. Her definition did not show a deep understanding of the case which will

consequently affect the quality of the services provided to her.

Answering a question about the kind of services Alison received, she replied that she receives
push-in sessions once a week in core subjects from the support teachers, OT therapy session
from a specialist once a week. Furthermore, she provides her, as a counsellor, with social
emotional support to improve her self-esteem. The counsellor did not mention how many
sessions she dedicates for Alison, yet in an informal discussion, she mentioned that she pops
up in her office frequently and talks to her about her personal life. Furthermore, when the
counsellor was asked about Alison’s way of facing a problem, she mentioned that she used to
escape by asking teachers to go to the bathroom and by taking long walks in the corridors, but

she worked with Alison to improve her way of facing problems and now whenever she feels
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upset, she asks to go to her office. This shows that Alison feels comfortable and trusts the
counsellor. However, the counsellor did not specify her strategies and methods used to improve
her self-esteem and problem-solving techniques. With reference to Alison’s interview, the

researcher concluded that complaining was Alison’s only method to solve her problems.

Answering a question about the challenges that Alison faces in such inclusive setting, she
mentioned that her disorganization and clumsiness make her avoided by her peers. The
counsellor mentioned two issues; the disorganization and the social avoidance. The researcher
believes that these issues could be solved with collaborative teamwork between Alison’s
classroom teachers, the parent and the counsellor herself. During the class observation, which
was at the end of the academic year 2018/2019, the researcher noticed that Alison did not

overcome these challenges.

The counsellor described her relationship with Alison’s mother as formal. She added that she
did not meet the father at all. In an informal discussion with the counsellor, she mentioned that
Alison’s mother does not show enough care or attention to her instructions. For example, she
advised her to let Alison join some after school activities to improve her moto skills, yet,
according to Alison, it did not happen. With reference to Alison’s interview, Alison praised the
efforts of the counsellor and mentioned that she helped her to overcome many difficulties. The

same thing was confirmed by Alison’s mother.

The counsellor’s only recommendation for Alison to overcome the challenges she faces was to

register in a physical activity

4.3.5 Analysis of Alison’s Teachers Questionnaire-based survey

The questionnaire was delivered in both Arabic (See Appendices) and English (See

Appendices). It was piloted to Alison’s class teachers only. Only 5 teachers were able to return
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the questionnaire. All the respondents are subject teachers. The findings will be discussed

below.

Table 1: The experiences of the respondents varied, and they are presented in the table

below.
Year of experience Number of teachers Percentage
0-4 - 0%
5-9 2 40%
10-14 1 20%
15-19 1 20%
20 years and more 1 20%

Presence of students with Dyspraxia

All respondents mentioned having a student with Dyspraxia in their classes except one
respondent was not sure. The respondents mentioned that this student was a girl. When asked
about the characteristics of Dyspraxia, most of the respondents showed a good general
knowledge by giving a description of the case and the symptoms of Dyspraxia. Except for one
respondent who did not know. Teachers commented that they acquired the knowledge about
the case from the internet, their personal experience and background and not from the SEND
team. Which means that the SENCO did not conduct meetings with Alison’s classroom teachers
to explain her case and the necessary modifications to cater for her needs. Likely, teachers in

the focus group complained from the lack of knowledge and training. The researcher during the
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observations noticed that mainstream teachers are not aware of the case and did not meet her

needs in class.

Table 2: The following table represents the respondents’ knowledge of Dyspraxia.

Knowledge of the case | Yes No To some extent

Number of teachers 1 2 2

Mainstreams Teacher's
Knowlede of Dyspraxia

B YES
o

To Some Extent

Figure 3: Represents Mainstream teachers’ knowledge of Dyspraxia

When asked if it is possible to reduce the negative symptoms of Dyspraxia, most of the teachers
responded with yes only if teachers are trained to deal with this case and are equipped with the

necessary resources, one respondent responded with no, and one respondent did not respond.

Table 3: number of teachers who think that the negative effects of Dyspraxia can or

cannot be reduced
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Response

Yes

No

No response

Number of responses

1

Reduceing the negative Effects of
Dyspraxia

Eyes ® N0 ®Nnoresponse

Figure 4: Represents possibility of reducing the negative effects of Dyspraxia

When asked where students with Dyspraxia learn, most of the teachers responded that they

receive their education in mainstream classes except for one respondent.

Table 4: The respondents’ responses regarding the learning setting of students with Dyspraxia

Responses

In-class

Pull-out sessions

Number of teachers

4

1
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When asked about the curriculum used to teach students with Dyspraxia, most respondents
responded that they teach Alison through the general curriculum while others said through a
differentiated curriculum. This contradiction shows that mainstream teachers cannot
differentiate between a modified curriculum and a parallel curriculum. With reference to the
focus group, teachers mentioned that they modify the general curriculum to meet the needs of
SEN students. However, the researcher during her observations in class, did not notice any
modifications on the curriculum done especially for Alison as she was doing what other
typically developed students were doing. Alison’s IEP showed no modifications in the
curriculum as well. Additionally, teachers in the focus group expressed their concern about the
type of modifications they should do on SEN curriculum claiming that they do not possess the

knowledge to do such modifications.

Table 5: Represents the number of respondents regarding the kind of curriculum taught.

Number of responses General curriculum Different curriculum

2 3

When asked about the kind of intervention used with Alison, teachers provided different
interventions like one-to one instruction, differentiated sheets, peer-help, differentiated tests,
and learning through playing. Teachers ‘responses contradicted with the researcher’s

observations in class as the researcher did not notice these types of intervention. Furthermore,
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teachers in the focus group complained from not having enough time to prepare differentiated

sheets and activities for their SEN students.

Answering a question about the challenges Alison’s teachers face while teaching her, one
respondent misunderstood the question, so his response is considered not valid. While the rest
of the respondents mentioned her low self-esteem, her quick fatigue, lack of concentration,
hyperactivity and excessive talking. One teacher was concerned about how successful her
inclusion is and her adaptation within mainstream setting. The researcher had the same notes

on Alison during her observations.

Answering a question about their relationship with Alison, A respondent again misunderstood
the question and gave an irrelevant answer, while almost all respondents mentioned that they
have a good relationship with the student. During class observations, the researcher noticed
variations in Alison’s relationship with her teachers. Another respondent claimed that Alison
likes him and always shares personal stories with him. It was obvious that Alison was feeling
more comfortable in some classes rather than other classes. The researcher thinks that teachers’
attitude towards Alison reflects on their relationship. Some teachers felt as if Alison was a
burden, others would feel pity for her, and others may look down at her. In the researcher’s
beliefs, the teacher-SEN student relationship is determined by teachers’ ability to accept

differences.

When asked about the benefits of, most of the responses discussed the benefits of inclusion on
the SEN student in terms of social interaction and adaptation, but nobody mentioned the

benefits of teaching a SEN student on the teacher and the whole classroom environment.

When asked about the kind of support mainstream teachers get from the SEN department, one

respondent answered that he gets no help from the SEND. however, another respondent
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mentioned that the support teacher visits his class once a week for push-in support. He added
that he gets advice from the SENCO on the best teaching strategies for Alison. The same
respondent mentioned that the SENCO sometimes prepare differentiated sheets and tests.
Another respondent claimed that he only receives reminders from the SEND of the required
paperwork that should be given to them before end of term exams, a third respondent claimed
that the SENCO provide pull-out sessions and support copy books. The variations in the
respondents’ answers show fluctuation in the SEN department performance. This also reflects
that some subjects are given interest from the SEN department rather that other subjects. The
researcher concluded that mainstream teachers require more help and support from the SEN

department.

When asked about the suggestions to improve Alison’s academic performance, most of the
respondents mentioned that Alison as well as other SEN students need to be taught through a
different curriculum which is based on their needs. They also suggested giving mainstream
teachers training sessions on intervention strategies and differentiation techniques. They also
suggested more push-in sessions and even pull-out depending on the need of the student.
Teachers also need more help and support from the parents of SEN students. The researcher

found the respondents’ suggestions match the suggestions of the teachers in the focus group.

4.4 Focus Group Analysis

A focus group was conducted with three middle-school teachers. All of them were subject
teachers teaching different grade levels and different subjects. Teachers’ experiences varied
between four years to eight years. The researcher will refer to them as (T1, T2, and T3). The
following topics were discussed. An analysis of the discussion will be presented below. The

researcher will refer to herself as YS. The focus group was conducted in a class with the consent
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of the administration and the supervisor. The conversation was recorded with the consent of the

participants. Below is an analysis of the focus group.
Teachers’ perception of Inclusion and special educational needs:

All teachers who participated in the focus group granted the right for SEN students to be in
included in mainstream classrooms. However, these teachers expressed their concerns
regarding students with severe cases as they do not have the knowledge and the school does not
have the resources to accommodate them. Teachers’ labelled autism as a severe case especially

if the autistic child exhibits aggressive behaviour.

T1: Yes, all students have the right to be educated in a mainstream-classes

T3: A child with autism can be sever, but again it depends on the severity of the case

Teachers think that the IEPs in the school are not individualized enough and the objectives are
not smart enough. They need the IEP to have more information about the cases, with more

recommendations, suggestions and teaching strategies.

Teachers also think that the IEP should be completed by the SEND department with limited
contribution from mainstream teachers. The researcher noticed that teachers have good
knowledge of the IEP and the fact that it is a live document and they are aware of their part in

it.

T3: From my previous experience, mainstream teachers do not put a single input in it.

It comes from the SEND department as the SENCO take the topics or the objectives
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from the teacher and they assess what the student already knows and then the SENCO
add the interventions to make sure that the child has the basic requirements for the
grade level and they keep on changing, they keep on adding. It is flexible. It is a huge
collaborative work between the clinic, the SENCO and mainstream teachers. | think this
is how it should be. We are professionals, we do not know how to do it. We are not

trained to do it. We can do it only if we are instructed to do it.

Teacher’s views of Inclusion:

Despite the fact that inclusion is a must. Teachers believed that it is not for everyone and it
might have a negative impact on the rest of the class. This is because each teacher has more
than one SEN student in her class with very little help from the SEND department. Teachers
described many SEN students in their classes as slow learners or weak because of laziness or
irresponsibility not because they have a significant learning disability. This explains having a
lot of SEN students within the SEND department without a proper diagnose. Teachers
expressed their concerns of inclusion as they do not have enough time for proper planning and
they do not have the knowledge as well. Almost all the teachers lay a huge responsibility on the
SENCO of the school calling them the expertise. Teachers need support and training form the

SENCO
The Impact of having SEND students on the classroom and the teacher:

The researcher kept repeating the question of the impact of having SEND student on the class
as teachers deviated from answering the question. All teachers answered negatively as SEND

students are most probably misbehaving because the curriculum is too hard for them.
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T2: Negatively, as SEN students miss a lot of skills. Consequently, they will misbehave
in class and affect the whole classroom environment negatively. That’s why the SEN

Department should step in and bridge the gaps that SEN students have.

However, all teachers admitted that having a SEND student in the class will benefit them as
teachers as it will force them to scaffold and differentiate. On the other hand, they were

concerned about having enough time to plan.

T2: Having SEN students in my class will affect me positively as it will force me as a

teacher to scaffold massively.so all students will benefit.

Pull out — Push in

Teachers think that pull-out or push-in sessions depend on the case of the student. Some
students with Dyslexia for example need some pull-out sessions to receive reading recovery

program. However, they support having a special teacher to assist the student in class.

T1: It depends on the case

T3: If the support teacher will stay with the SEN student in class, then | support push in

sessions
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SEND referral and Identification

All teachers showed good knowledge of the procedures followed when referring a student to
the SEND department. This also shows that the school has a good policy regarding referral and
identification and that the school has a good organizational structure. This also shows that the
SEND department is doing a great job spreading the awareness between the teachers on how to

refer and identify SEND students in their classes.

T1: Subject teachers notice that the student falls behind his grade level expectations,
then they refer to the administrators or the SEND department. Then, somebody will
come to observe the child. Later, they will talk to his parents. Finally, the parents will

take the child to an institute to be diagnosed.

IEP Expectations

All teachers are aware of the importance if the IEP. However, they all admit that it is not helpful
as it is not providing enough information about the case. They need it to provide information
about the social emotional part, the student’s history, previous teachers’ best practices, and the
best teaching strategies that suit each case. A teacher also supports having a file record that

include the history of the student that passes from one grade level to another.

T2: In my previous school, every SEND student has a file that he or she carries from
one grade level to another. This file will give his/her teachers an idea about him/her

socially, emotionally and academically. | have no idea about the child I am teaching.
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This file is like the history of the child that has teachers’ best practices or maybe a
strategy that worked with the child that another teacher can benefit from. What we do

is repeating the cycle over and over. | spend a whole term trying to discover the child.

The Curriculum

All teachers supported teaching SEN students using the same general curriculum but tailored
and modified to cater for their needs. However, they think that the modifications should be done
by the SEND department as they are the expertise and they are aware of what worth aiming for.
The researcher thinks that teachers are mixed up between the contribution of the SEND
department as well as the curriculum leader. Deciding the content is a collaborative work
between mainstream teachers, the curriculum leader and the SEND department. The researcher
noticed the absence of the role of the curriculum leader as the person who is supposed to provide
help and support regarding the curriculum. Teachers complained that SEN students fall behind
curriculum expectations and that the current curriculum is too hard for them. This results in

social emotional and behavioural problems.

T3: I think they should be taught through the general curriculum, but with modifications

T2: It depends on the case. Some students are in grade 9 while their level is at grade 4
so you can’t teach this child grade 9 curriculum. It also depends on the kind of disability

they have, is it only learning difficulty and missing gaps or severe cases like autism and
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physical impairments. You have to teach them at their level and not to stick to a certain

curriculum. The SEND department should tell us what to teach that child.

Assessment of SEN students

Teachers’ admitted that SEN students have differentiated assessment. However, the assessment
is based on multiple choice questions with the same objectives as the mainstream assessment.
Teachers also mentioned that they are the ones responsible for preparing the assessment for
their SEN students while the SEND department, from their point of view, should be the one in
charge of assessing them. Teachers also mentioned that there is only one version of the modified
assessment called /SEND Version/ and this one version is given to all SEN students in the
school regardless of their area of learning difficulty. The only contribution the SEND
department does to assessment is pulling students out of the test halls to read and simplify the
test for them. Teachers suggested that the assessment of SEN students should not be paper
based as most of them have reading and writing difficulty. On the contrary, it should be done
through speaking, colouring or even drawing. Moreover, teachers added that SEN assessment
should not be done for the sake of passing, but it should be done to know where the student

stands and the concepts he or she grabbed.

Teachers showed good knowledge of the assessment purpose and they provided helpful
assessment methods. However, they are mixed up again between the role of the SENCO and
the curriculum leader. It was also noticed that the curriculum leader has no contribution in the
assessment of SEN students. The researcher, as an insider and a teacher in the school, think that
the type of assessment is all about quantity and not quality and it is not individualized or based

on the case. It is only a simplified version of the original test. It is worth to mention that SEN
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students are taking standardized tests in English, Math and science and they are falling behind
the norm. The special teacher usually helps SEN students during standardized tests by reading
for them. Teachers think it is not fair to take such tests as they are higher than their level and

the results affect their total grades.

T2: The assessment should be individualized depending on the case and it doesn’t have

to be paper based. It could be through speaking, colouring or even drawing.

Teacher’s relationship with SEN and their parents

Teachers claimed that they have good relationship with their SEN students, but a weak one with
their parents. Teachers also mentioned that there is no official communication channel with the

parents. It could be a direct communication, or it could be through the SENCO.

4.5 Document Analysis
The documents are classified into three types: the student’s documents, the school’s
documents and documents related to laws and regulations associated with inclusive

education in the UAE.

4.5.1 Alison’s Document Analysis
The researcher managed to get a copy of Alison’s file from the SEN department. The

researcher will use the documents in the file along with the observations, the questionnaire
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the interviews and the focus groups analysis to reach to some recommendations. The file

has the following documents:

e Present level of performance

e Diagnostic report

e Visiting Teachers’ Observations

e Recommendations

e Formal Diagnostics/School Identification
¢ Individual Education Plan

e Monthly Progress report

e Clinical Observation

e Students work and assessment

4.5.1.1 Diagnosis / Assessment Report

Alison has a diagnostic report from a certified centre in Dubai. Alison was diagnosed in
March 2013 at the age of 10 years. Alison was first identified by her teachers at school.
Alison was referred to an occupational therapist. According to the report, Alison was a full-
term delivery. At the age of 2, Alison was diagnosed with dislocation of hip and was treated
for such in Dubai. Alison’s Mother had some complains like frequent misspelling, poor

handwriting, short attention span and restlessness.

63



4.5.1.2 Behavioural Observation

The therapist observed Alison for an hour and noticed that she is restless, with a very short
attention span, gets distracted easily, is not interested to computer-based activities and

moves from one activity to another without completion.

4.5.1.3 Sensory Status

Alison has difficulty in modulation of sensory processing that was evident by tiring easily
and weak grasp. She also has difficulty in auditory processing, and this leads to difficulty

completing her activities in a noisy background.

4.5.1.4 Motor Status

Alison was observed to have a slouched posture and a less muscle tone that was evident
when she got tired after a few squats, push-ups and wheelbarrow walks. She has less

strength than a child in her age.

4.5.1.5 Co-Ordination

Alison had low eye-hand coordination. She lost her balance when her eye was closed. She

also had difficulty in repeating fast movements and consequently she lost rhythm and pace.

4.5.1.6 Handwriting Speed Test

The test showed handwriting impairment as the letters were not well-formed and the spacing
was not consistent. The letters were below the baseline. In addition to poor handwriting,

Alison showed spelling mistakes and sentences with poor grammar.

4.5.1.7 Alison’s Assessment report

Alison undertook many tests like MVPT-R test and the results of the test show impairment
in visual memory, visual closure, visual discrimination and Spatial Relationship. Alison

took another test called Goodenough Draw-A-Person Test. This test assesses the maturation
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cognitive representation. Alison scored 11 which signifies that her mental age is 5 years and

9 months.

In conclusion, Alison’s assessment, the clinical observation and the mother’s input show
characteristics of Dyspraxia and Dysgraphia. The report included some significant

recommendations for Alison’s IEP that will be discussed in detail shortly.

4.5.1.8 1EP Meeting

The SENCO in the school held a meeting for Alison’s IEP on 21% of October 2018 (the
researcher did not find a record of Alison’s previous documents in the file, all the documents
are one or two years old). Alison attended the meeting with her mother, the support teachers
and the SEN leader. The meeting took place at school. The IEP is signed by all parties.
Alison added her concerns and the mother too. Alison mentioned that she is not feeling
comfortable at school, she has no friends, some teachers are shouting, which affects her

negatively, and she has difficulty doing her schoolwork.

According to Alison’s personal view, she has good attendance at school, she raises her hand
to talk sometimes, she has friends, she tries her best before the test, and she needs more

hands-on activities and continuous help.

The IEP goal is based on the academic domain. The IEP aims at increasing the level of

independency especially when it comes to her schoolwork.

The IEP meeting recommends some pull out sessions for Alison in Math and photocopies

of classwork to avoid copying from the board.

The researcher noticed the absence of Alison’s teachers, the social worker, the Head of

Section, a representative from the visiting centre and the section supervisor. The IEP
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focused more on the academic domain and neglected to psychological one. The student had
a voice in her own IEP stated her points of strengths, interests, weaknesses and concerns.

The parent was also involved in her child’s IEP.

4.5.1.9 Alison’s IEP Review

With reference to the research questions regarding what is offered for students with Dyspraxia
in mainstream setting, the researcher managed to get a copy of Alison’s Term 1 IEP. The IEP
is done on termly basis. Teachers usually send their termly goals to the SENCO and the SENCO
handle designing the IEP for the SEN students. There is a rationale for the IEP on the cover
sheet explaining why the student is eligible for this service. On the cover sheet, there is a list of
the services that Alison gets from both the visiting centre and the school plus the people
involved with Alison. The IEP does not have the present level of performance. The
accommodations were not specified. The recommendations were borrowed mainly from
Alison’s diagnostic report. The IEP was made mainly for core subjects; English, Math, Science.
However, the Arabic IEP was not found in her file as well as other subjects like social studies,
Islamic education, PE. It was noticed that the social/emotional part was also missing in Alison’s

IEP.

The objectives in the Alison’s IEP were not SMART. The interpretation of the acronym
SMART is as follows: specific, measurable, action verbs, realistic, and time limited. In addition
to these features, well-written IEP goals reflect students’ unique strengths and needs. Using the
SMART acronym as a guide, educators can produce specific, measurable, realistic goals with
action verbs (Hedin & DeSpain 2018). The objectives instead should include the materials,

assistance, and directions or instruction needed to achieve the goal.
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The researcher noticed that the English teacher used verbs that represent higher order critical
thinking skills which could be challenging for Alison. While the Math teacher used verbs like
(use) In addition, the teachers did not reduce or modify the curriculum to cater for her needs.
This means that the teacher sacrificed the quality with the quantity. Instead, the teacher should
have reduced the quantity and used more measurable and achievable goals. The lack of
modifications in the quantity was reflected on Alison’s performance in the Math class as she
had difficulty solving the Math revision sheet and she struggled with the concepts. (based on

researcher’s class observation).

Alison’s IEP included intervention. However, the researcher did not notice these interventions
during her observations. Furthermore, the researcher noticed that the IEP was not reviewed as
mainstream teachers did not have Alison’s IEP in class to tackle her progress or to add their

reflections. Only the science IEP had the student’s progress and review of goals.

4.5.1.10 Alison’s Monthly Report

As a kind of follow up from the SEND department, the SENCOs send a monthly report to
Alison’s teachers to evaluate her academic performance. Teachers need to evaluate Alison
based on some criteria like completion of homework, paying attention, following
instructions, participation in class, seeking help and working independently. Teachers need
to rate Alison with (VG) as very good, (S) is for satisfactory and (NI) need improvement.
The monthly report has a space for the teachers to put their own input and the marks of her

test to date.

The researcher noticed that the monthly report is submitted only by the English and the
Math teachers. Alison’s evaluation varied between satisfactory and needs improvement in

most of the areas while she was rated very good in seeking help. It is noted that Alison’s
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grades in Math ranged between 7.5 to 10 out of 10 in the drop quizzes. These results
contradict with the researcher’s observation in the Math class which showed that she was
struggling with math concepts. Furthermore, the Math teacher rated Alison between (s)
satisfactory in the first week of October to (VG) in the fourth week of the same month

without giving any logical explanation for this improvement.

As for the English report which was done only in January, the English teacher rated Alison
between (NI) needs improvement and (s) satisfactory throughout the month. As for her
grades, she got between 6 to 6.75 out of 10 in the drop quizzes. Although there was only
one follow-up report form the English teacher in Alison’s file, the researcher found it more
credible. The researcher would reach to a better conclusion if the report was done for a few
consequent months. Alison’s teachers commented that she needs to stay on task to complete
her work on time and to work independently. This comment matches with what the

researcher saw during the observations.

The researcher suggests that all the teachers should contribute to the monthly report.
Furthermore, the form of the report should be personalized according to the subject as the
evaluative criteria are too general and do not give specific deep information about Alison’s
academic performance. It is also recommended to have the same report for the behavioural
and the social emotional aspects of Alison’s character. Furthermore, having these follow-
up reports in the student’s file would help analysing the data to identify whether the student
Is making a progress or not. Hence, it is the SENCQO’s job to make sure that all teachers
submit these reports on monthly basis and to discuss these reports with the teachers to

ensure credibility.
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4.5.1.11 Samples of Alison’s Tests

The researcher studied two tests, the English Test and the Math Test (these tests are the only
samples available in Alison’s file). Both tests are end of term 1 tests for the academic year
2018/2019. Both tests are modified to suit Alison’s needs. Both tests are made of 4 to 5
pages. By studying the Math test, the researcher noticed that the questions require lots of
writing. Alison was allowed to use the calculator during the exam time. The researcher
knew that Alison was pulled out from the test hall to another private room to get some
support from the support teachers. The researcher learned that Alison usually gets anxiety
during tests. According to the test score, Alison got 15/20. The researcher found that the
end of term mark is too high when it is compared to her monthly report and the researcher’s
observation in class. This means that Alison received help during the test time. This high

mark suspects the credibility of Alison’s assessment.

As for the English test, the questions were less in quantity. Most of the questions require
writing while only a few questions were multiple choice. Alison got 9.6/20, which is
considered as a failing mark. After studying the original test, the researcher noticed that the
questions were the same in quality, but only less in quantity. Furthermore, most of the
questions were critical thinking questions that require higher-order critical thinking skills
which contradicts with her area of difficulty. It is noticed that Alison scored low in both the
skill-based and the language arts questions. To sum up, both tests could have been more
modified to cater for Alison’s areas of difficulty. The questions, as recommended by the

centre, should be multiple choice and more differentiated.
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Alison’s test result reflects the efficacy of her IEP. In other words, if the IEP goals are not
smart enough to cater for the needs of the students, it will reflect on the student’s progress

and academic performance. This is obvious in Alison’s test results and report card results.

4.5.1.12 Alison’s Academic report card Analysis

By studying Alison’s academic report card, the researcher found out that Alison’s year
average is in the 80s as well as her average in most of the academic subjects. This
contradicted with the researcher’s observations in class which showed that she was

struggling with concepts.
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Figure 5: Analysis of Alison’s report card
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The bar graph represents a comparison between Alison’s average in core subjects over three
terms. The report card is for year 2018/2019. The results show Alison’s marks were higher
in term 1 than term 2 in almost all core subjects except for Science. English was the lowest
average Math and Arabic Language were the highest average. with reference to Alison’s
English IEP, we can conclude that there were not enough modifications on the curriculum

which was reflected on her end of term exam and year-round grades.

45.2 Documents Related to the School

4.5.2.1 School policies

The school endorses two policies regarding special education; the Inclusion policy and the
Special needs Policy. In agreement with the “School for All” initiative and the UAE Federal
Law 29/2006 enacted by the Ministry of Education, disabled as well as gifted and talented
students are provided with education in mainstream classrooms. In line with this, the school
guarantees stakeholder involvement and cooperation to deliver the most appropriate education

to benefit of all students (Dubai International School 2017).

The school goes to set its policy statements and clearly states that the school nurtures the
inclusion of every student, both SEN and mainstream, and provides “safe physical surroundings,
arigorous curriculum, and welcoming positive learning environment that reflect the needs of all
students including those with Special Educational Needs” (Dubai International School 2017).
Furthermore, the school is committed to providing SEN students with Individual Educational
Plans (IEP’s) and Special Educational Services, to address the numerous and varied special

needs of each student. Every SEN student has specific educational needs and therefore providing
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appropriate education has to be approached differently for each child. Special assessment tools

are utilised for each SEN student in order to achieve the desired educational and progress results.

Furthermore, to facilitate the implementation of inclusive education the school adopts specific
measures. These measures include issuing a specific inclusive policy, preparing the accessibility
of physical premises, deliver SEN students with qualified staff, encourage positive attitudes
regarding SEN students among stakeholders, offer appropriate human and physical resources,
guarantee that all SEN students demonstrate the expected achievement and progress in line with
their capacities, involve SEN students in defining their own education, involve parents in the
education their children and ensure that each child is healthy, safe, enjoying, progressing, and

making positive contributions to the school community.

The school manages its support of SEN students with a monitoring system that is utilised by
SEN-support centre specialists. The school also proclaims that it operates in line with the
inclusion theory advocated by the UAE National Agenda, which strives to ensure that all SEN
students are included in mainstream classrooms and that their specific educational requirements

are fulfilled.

As mentioned above, the school has clearly stated its policy, however, the implantation of this
policy needs to be reconsidered and improved in order to achieve inclusive education objectives.
In line with the school’s inclusive education policies, class teachers have the responsibility of
providing education to SEN students, which requires further teacher training. Yet, the required
training is not provided by the school and unfortunately, neither are additional staff being put in
place to meet SEN student requirements. In practice, a single teacher will find it very difficult
to provide appropriate education for all students in a class of almost 30 children of varying

ability levels. For instance, given that the same class might include students that are high
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achievers, a teacher may well find it very challenging to appropriately allocate time and attention
to SEN students without limiting the high achievers. Often, providing additional attention to
SEN students can result in disturbance across the broader class, ultimately hindering the

teaching-learning process.

The school has engaged specialist centres to provide support, monitoring, invigilate and manage
the improvement in the education provided to SEN students in the most effective way. Although
this is a positive step, it has limitations as the specialist personnel are only available at limited
periods throughout the week and are not able to visit all classes. This places significant
restrictions on the guidance and direction the teachers receive and ultimately falls short of the
desired results. Furthermore, the school does not have on-site specialist therapists or physicians,
which are desperately needed to support physical and psychological programmes for SEN
students. Funding is the primary issue here, with the necessary budget required to provide

sufficient services being beyond the school’s current financial capacity.

Another gap in the implementation is that many students are not registered at school as SEN
students as parents do not believe, accept or admit that their children suffer from any disability.
This is caused by two key factors: first, cultural and social concepts within some communities
and cultures consider disabilities to be a weakness and often do not tolerate or accept individuals
with special needs. In some extreme cases, having a child with a disability is seen as bringing
disgrace and shame on the parents. Parents can often find themselves in denial as a consequence.
Moreover, the financial cost associated with diagnosing and addressing a disability in a child is
a prohibitive factor in parents choosing to ignore SEN requirements for their children. This,
inevitably, can result in a SEN child not being given the additional educational support they

require to meet their full potential.
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4.5.2.2 School referral Forms TF1/TF2

The SEN department established its own internal identification system that enables mainstream
teachers to identify students with concerns for early intervention plans. These forms are called
TF1/TF2. Each form has its own purpose and they are offered in two languages; Arabic and
English. TF1 is concerned with early identification in terms of social, emotional, and academic
performance with a column especially for Gifted and talented students. Teachers need to fill in
the names of students with concerns and to rate their level of concern from low to high. TF2 is
more detailed and it is done by student. In the TF2, teachers need to check the statements that
apply on the student of concern as well as a writing part where teachers’ need to write their

comments and reflections.

These two forms, from the researcher’s view, is an added point to the SEN department. They
reflect the department provision to inclusion and take the school inclusive policy into action.
This procedure of early identification is well known to all teachers across phases as teachers
fill out these forms , return them to the school counsellor , the school counsellor conducts
classroom observations to evaluate the severity of the case, then the counsellor refers the student
to the SEN department who consequently contact the parents. The school early identification

system was praised by the KHDA in the inspection report 2018/2019.

4.5.2.3 SEN Handbook

The researcher managed to get the SEN Handbook. The researcher believes that this book is an
added point to the SEN department in the school. The SEN Handbook was completed in
2016/2017 by the SEN department. The Handbook is made of 41 pages and it includes; the

school inclusion policy, the department provision, partnership with parent, names of the service
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providers, the identification process, the job description of the SENCOs and a description of
the most common types of disabilities and a self-assessment form. The SEN handbook did not
have a rationale in the beginning of the book, so the researcher did not know to who the
handbook is targeting. Is it targeting the teachers, the parents or KHDA inspectors? Also,
mainstream teachers did not know about this handbook, although it has valuable information
that will assist them in dealing with their SEN students. The book provided a description of the
most common learning disabilities, but it did not mention the type of intervention used with
each case. As for the self-assessment form, the school ticked yes in all fields. The researcher
believed that the self-assessment was exaggerated in some areas. For example, conducting
professional development for mainstream teachers, the department ticked yes, although results
from the focus group and teacher’s survey showed that there is a lack of training from the SEN

department. Moreover, the SEN Handbook was not updated since 2016.

4.5.2.4 KHDA Inspection Report

According to KHDA report 2018/2019, the SEN department rank was Good. The report
mentioned having a governor for inclusive education within the school that works with learning
support team. Furthermore, the report praised the SEND provision to develop inclusive
education across phases. In addition, the report praised the early identification which enabled
early intervention plans. The report mentioned that the SEN department is focused on educating
parents of identified students of the importance of having an IEP, but some parents are reluctant
to do as such. The researcher talked to a parent of a SEN student informally who expressed her
concern about the extra fees that she has to pay, and the quality of the service provided to her
child. The researcher, as an insider, knows that the learning support assistants are not enough,

and they barely give push-in sessions once a week. Which makes the quality of the service
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provided by the SEND questionable from parents’ point of view. The thing that was confirmed

by the KHDA report.

The report mentioned fluctuation in mainstream teachers *performance regarding SEN students
in terms of teaching strategies and differentiation. Which was observed also by the researcher

during classroom observations.

In addition to the previous points, the report praised the timely and consistent monitoring of
SEN students across phases. However, the information was not shared with teachers to inform
planning. This point was reflected in Alison’s subject teachers’ survey who complained from
the lack of information about their SEN students. The same issue was tackled by teachers in the
focus group who complained from not meeting regularly with SEND department which results

in this lack of information.

4.5.2.5 Comparison between year 2017/2018 and 2018/2019 KHDA inspection Report

It is worth to mention that SEN department has been ranked Good since it was established.
However, last years’ inspection report 2017/18 did not mention the flaws within the department.
it only focused on the points of strengths, but this year’s report 2018/19 could spot the flaws
within the department and highlighted them. Which means either the criteria of evaluation have

become higher or the performance of the department has been decreased.

Both reports provided valid points that should be taken into consideration for better future SEN

practices.

4.5.3 Document Related to the UAE/Dubai
Dubai Inclusive Education Policy Framework’ has been developed to support the UAE’s

commitment to the United Nations Convention on the Rights of Persons with Disabilities
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(UNCRPD) as well as federal and local legislation that calls for the inclusion of all learners,
regardless of ability, in the education sector. Federal Law 2006 and 2009 and Dubai Law no 2
(2014) clearly demonstrate Dubai’s commitment to ensuring the educational and social
inclusion of all children, adults and families experiencing special educational needs and
disabilities (SEND). These laws reflect international best practices and align with the UAE’s
ratification of the UNCRPD, particularly Art. 24, on the rights to Inclusive Education. The
principles of inclusion and equity lie at the heart of the legislative framework. It requires that
education providers ensure that students who experience SEND have equitable access to quality

inclusive education with their peers (“Dubai Education Inclusion policy” n.d.).

Dubai shaped its own policy regarding inclusion by KHDA Under the leadership of the
Executive Council of Dubai, and through the focus of ‘My community... a city for everyone
initiative, KHDA has the privilege of leading the Inclusive Education taskforce and the
development of Dubai’s Inclusive Education strategy. This is just one strand of Dubai’s
aspiration to be a fully inclusive city by 2020. It has been implemented alongside strategic plans
to ensure access to quality health and rehabilitation services, equal employment opportunities,

universal accessibility and sustainable social protection systems.

The framework provides valuable information about the required standards of educational
practice as well as offering clear guidance regarding the actions necessary to ensure the
provision of quality inclusive services for students of determination. Importantly, it challenges
the use of outdated definitions and perceptions of students with special educational needs and
disabilities and provides revised common terms of reference which should be used across the
education sector when referring to matters related to the development of inclusive education

(“Dubai Education Inclusion policy” n.d.).
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Dubai inclusive policy contains ten basic standards:

1. ldentification and Early Intervention

2. Admissions, Participation and Equity

3. Leadership and Accountability

4. Systems of Support for Inclusive Education

5. Special Education Centres as a Resource for Inclusive Education

6. Co-operation, Co-ordination and Partnerships

7. Fostering a Culture of Inclusive Education 8

8. Monitoring, Evaluation and Reporting

9. Resourcing for Inclusive Education

10. Technical, Vocational Education and Training (TVET) Higher Education and Post-

School Employment

This policy framework also takes into account the complexity and the uniqueness of the
education landscape of Dubai, which hosts schools from all over the world, collectively
delivering over 17 different curricula. This landscape is characterized by a diverse range of
different education settings including schools, early learning centres, higher education

providers and special education centres.
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Chapter 5 Discussion of the Findings and

Recommendations

This case study aims at studying a Dubai-based mainstream private school’s practices regarding
students with Developmental Coordination Disorder (DCD) or Dyspraxia. This case study aims

at answering the following questions:

e What is offered for students with Developmental Coordination Disorder in mainstream

school?

e What could be recommended for students with Developmental Coordination Disorder
in mainstream school to enhance their performance socially, emotionally and

academically?

The researcher used the triangulation approach in collecting data to reach to the results
discussed in chapter 4. This chapter will discuss these findings, with respect to the research
questions, and provide recommendations and suggestions to reform practices regarding

students with Developmental Coordination Disorder or Dyslexia.

5.1 The School Current Practices regarding students with Dyspraxia

5.1.1 The school policy
The school has two clear policies regarding students with special educational needs; the

Inclusion policy and the SEND Department Policy. The policy statement is designed to tackle

79



the Federal Law which supports the idea that no child should be left behind. The school
establishes the inclusion of all students, both SEN and mainstream, in line its policy and provides
every student with an environment conducive to learning, a safe physical environment and a
rigorous curriculum. Special Educational Services and IEP’s are put in place with specific focus
on each SEN student’s particular requirements. Special tools are used to assess the progress and

achievement of each child are also adopted.

Furthermore, in order to implement its inclusive policy the school undertakes several
procedures, including the issuance of an clear inclusive policy, organise school facilities to
improve SEN student admittance, hire and train competent personnel, foster positive attitudes
towards SEN students, provide adequate physical and human resources, monitor and validate
SEN student progression in line with their levels and capacities, include parents and students in

their education programmes and maintain student wellbeing.

In conclusion, although the school policy is well-defined in theory, there is a need for
improvement in its practical implementation. In particular, there are two key aspects that require
attention: first, the policy lacks data to provide guidance and refinement; second, it is financially

unsustainable as it is too costly to resource in its current form.

However, the policy does have its clear merits: it is in line with the UAE National Agenda as
well as KHDA requirements. This is evidenced by the fact that the school accepts SEN students
and advocates for inclusive education. Furthermore, the school’s efforts, as directed by its
policy, strive to incorporate parents, students and the broader community into the success of
inclusive education. Finally, the policy is also aligned, politically, with UNESCO’S Education

for All (EFA) Policy as adopted in March 2002, and the UAE Federal Law 29/2006.
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5.1.2 Identification and Assessment

Students might join school with a diagnostic report from a certified clinic. Other students are
identified at school. The main source of identification in the school is mainstream teachers
through ongoing assessment, screening tools, formal and informal assessment. Mainstream
teachers usually refer students who struggle academically or those with behavioural concerns.
Mainstream teachers fill in forms sent to them by the school counsellor TF1/TF2, then they
send these forms back to the counsellor, the counsellor conducts some classroom observations
and based on these observations, the student is or is not referred to the SEND department. The
SEND department will conduct more observations, then they consequently contact the parents

of the student and ask them to take him to a certified medical centre to be diagnosed.

Results from the focus group showed that mainstream teachers are fully aware of the procedure.
This awareness takes the school policy into action. It also shows the full cooperation between
mainstream teachers, SEND Department, the school counsellor and the head of section.
However, results from the SENCO survey showed that some SEN students are misdiagnosed.
They claimed that many students who fall under the SEN department, are mainly slow learners
with processing difficulty rather than Dyspraxia, Dysgraphia or any other specific learning
difficulty. The SENCO also thinks that parents of SEN students sometimes take advantage of
the SEN label to avoid academic failure. On the other hand, many students remain undiagnosed

because of the parents’ lack of cooperation or refusal.

The school counsellor and the SEND department are the authorized channels for
communication with the parents of SEN. They conduct one to one meeting with the parents of
SEN students periodically. Mainstream teachers, according to the focus group, do not attend

such meetings. The school conducts three parents’ meetings on termly basis. The parents of
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SEN students do not usually show up, so there is no direct communication between mainstream

teachers and parents of SEN students.

5.1.3 Placement

According to the researcher’s observations, students with Dyspraxia are accommodated in
mainstream classroom. Morevoer, the school provides them with a special education teacher
who supports them in class once in a week in core subjects. In addition, the school counsellor
provides counselling sessions to guide Dyspraxic students socially and emotionally. In addition
to this, the school provides OT therapy for students with Dyspraxia through specialists who
visit the school once in a week. However, mainstream teachers in the focus group were
concerned about the lack of information as most of them had no idea about Dyspraxia and how
to cater for the needs of Dyspraxic students. The school provides digital learning platform as it
allows students to have their laptops. The classrooms are equipped with overhead projectors.
However, using the digital resources was inconsistent between Middle school teachers. The
researcher during the observations did not notice Alison using her tablet to type instead, she
was copying from the board. It was also noticed that Alison’s classroom was in the first floor

which requires Alison to get up and down the stairs many times during the school day.

5.1.4 Curriculum & Extra Curricular Activities

The school uses the American curriculum. According to mainstream teachers, all students,
including students with special educational needs, are taught through the same general
curriculum. Which is challenging for them. Teachers in the focus group were concerned about

the modifications done on the curriculum claiming that they are not specialized or trained to do
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such modifications. Mainstream teachers expect help and support from the SEND Department

as well as the curriculum leader regarding that matter.

The school does not provide extra-curricular activities. Furthermore, students in the Middle
school section do not take art or music classes. However, they only do sports within the school
day. Swimming is embedded within the sports class as there is an Olympic swimming pool in
the school. According to the sports teacher, Alison refuses to swim and she makes excuses to
miss the swimming class. On the other hand, Alison show good skills in other games like

badminton.

5.1.5 Professional Development and Teacher’s Training

Although the school is keen to hire a qualified staff for the SEN Department, mainstream
teachers did not benefit from such professional staff. They complained from the lack of training
from the SEN department. They also complained from the lack of communication with the SEN
department as it mostly done through the e-mail plus some informal conversations before or
after classes. Mainstream teachers wish to have one-to-one meetings with the SEN department,
the curriculum leader and the counsellor to help them in planning and accommodating students
with Dyspraxia. On the other hand, the SENCO complained from the heavy load of work as

they meet with parents, write the IEPs and give push -in sessions.

5.2 Recommendations
The following is the researcher’s recommendations for the teachers, the school and the Ministry

of Education.

83



5.2.1

What teachers can do

Teachers need to accept student’s diversity and embrace their differences in order to
achieve successful inclusion. As successful inclusion starts from changing mainstream
teachers’ mindset and attitude towards SEN students.

Teachers need to have enough knowledge of the different cases of SEN students, the
symptoms, the diagnoses and the intervention in order to incorporate their SEN
effectively in their lesson plans.

Teachers should control the amount of distraction especially for students with
Dyspraxia by eliminating noise in class.

Teachers should design their lesson plan to be a multi-sensory lesson to accommodate
all learning styles including visuals, auditory and physical activities.

Teacher should make sure that the desk of a student with learning disability should have
a place for everything that is clearly labelled (use words or colours, for instance).
Furthermore, consider using checklists and help students keep their notebooks
organized; teach them how to do so on their own, but also check at the end of each day
and offer suggestions for keeping it more organized.

Teachers should use simplified tasks with short and specific instructions. The language
of the instructions should be simple and concrete. Furthermore, breaking a step into a
few steps will help the student feel confidant and help the teacher as well in assessing
the student.

Teachers should give SEN students a chance for success by giving them positive
feedback and reinforcement by using multiple motivational strategies to keep them

engaged and to ensure their active participation.
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5.2.2

Teachers should be aware of students” weaknesses and strengths in order to plan their
lessons accordingly. The student will likely engage more if the lesson was planned

according to their interests and preferences.

What the school can do

The school should provide a safe and welcoming environment for all students regardless
of their area of disability.

The school should keep good communication between all parties dealing with the SEN
students including their mainstream teachers, the SENCO, their parents

Using the school's intranet (if they have one) to check work and progress, lessons and
what needs to be done. Many schools put notes and lesson plans online for pupils and
their parents to access. Sophisticated systems for older children show when work is due
(or overdue) and indicate any important deadlines that are approaching as well as grades
and expectations.

Schools should involve the staff more to make sure that everyone who come into contact
with SEN students understand their needs.

The school should allocate more fund to provide more adaptive teaching resources to
help SEN students access the curriculum and the school facilities.

To improve the physical environment of the school in order to help disabled pupils to
take advantage of education and benefits, facilities or services provided or offered by
the school.

Schools must take steps to ensure that disabled pupils receive the same quality of
education as their peers. The school has a duty to make ‘Reasonable Adjustments’,

where typical provision might put a disabled pupil at a ‘Substantial Disadvantage’.
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5.2.3

Schools should conduct more professional development for the school faculty and
whoever encounters the SEN student to make sure that everyone in the school is aware
of their needs.

The school is responsible for hiring a professional staff who is specialized in identifying,

assessing, and modifying the curriculum. As well as designing the IEP of SEN students.

What the UAE Ministry of Education can do

The Ministry of education should raise the awareness of Dyspraxia in private and public
school through workshops by describing the clinical diagnosis of the case and the
possible interventions to ensure the access to the curriculum and to the school facilities.
The Ministry of Education should allocate adequate funding to support especial
education and inclusive learning in both public and private schools. Lack of funding is
a major obstacle facing inclusion in schools. funding could be through sending SEN
team to schools for training purposes and follow-up of SEN students. Funding could be
in the form of equipment and tools like adaptive boards and headphones. It can also be
through providing paid OT therapy for students with Dyspraxia.

The Ministry of Education, represented in the KHDA, should send an inspection team
on regular basis to follow up the implication of the inclusive education within Dubai
Schools. This team should conduct observations for a sampling of SEN students, meet
with SEN students and their parents, revise the IEPs to make sure that SEN students are
getting the same opportunities to access the curriculum just like typically developed
students.

The Ministry of Education should set criteria for special educators who encounter SEN
students. They should hold a degree in Special Education. This is because some schools

tend to hire unprofessional staff as a SENCO which results in poor inclusion practices.
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5.3Conclusion

The research investigated the practice of a Dubai-Based mainstream private school regarding a
student with Dyspraxia. The researcher is aware that the school does not represent all private
schools in Dubai. The researcher thoroughly investigated the school policy and provision
regarding students with special educational needs. In addition, the researcher studied teachers’

attitudes, admission policy, the identification process and the intervention.

Analysis of the data suggested that there is a lack of awareness between mainstream teachers
about Dyspraxia as a learning difficulty. It is worth to mention that there are only two students
with Dyspraxia in the school which led to lack of knowledge and awareness of Dyspraxia. Here
comes the role of the SEN team in training the teachers and raising the awareness of such

difficulties.

Even though the investigated school took all the necessary procedures to accommodate students
with Dyspraxia, the researcher found a gap between theory and practice. The gap is represented

in the implementation of proper intervention strategies to achieve proper inclusion.

Mainstream teachers play an important role in the successful inclusion of students with
Dyspraxia. This role is represented in, but not limited to proper planning, implementing the

IEP, following up students’ progress and providing emotional support.

The SEN team has an essential role in providing mainstream teachers with guidance and support
through professional development and training. The team should provide teachers with proper
intervention plans and teaching strategies that will enable them to meet the needs of students

with Dyspraxia.

87



Inclusion of students of special educational needs nevertheless, students with Dyspraxia, is a
challenge that required all governing bodies, stakeholders, leaders and families to collaborate

in order to achieve successful inclusion.
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Appendices

Appendix A: Counsellor’s Survey

School Counselor’s Survey

1. Gender:

A. Male

B. Female
2. Youhave ...cccovvuvnnnnns years of experience as a school counsellor. (hnumber)
3. Does the school implement a certain policy or policies regarding students with

special educational needs? Kindly specify.
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9. Inyour opinion, what challenges does Alison face in such inclusive setting?
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11. What are your recommendations and suggestions to help Alison overcome the
challenges she faces?

Thank you for your cooperation
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Appendix B: Focus Group

Purpose:- Teacher’s perception of the inclusion of special educational needs students in
mainstream classrooms.

An appointment was scheduled a few days before the meeting in an empty classroom in the
Middle-school section. The researcher sought a permission to audio record the discussion
form the participants. The focus group discussion was in English.

Teacher / Subject Class Overall Experience

Gender Experience within the
school

T1/Female Math Grade 6 7 2

T 2/ Female English Grade 7 15 2

T 3/ Female Science Grade 8 7 5

Teacher’s Attitude towards inclusion

YS: - Do you think that all children have the right to be educated in a mainstream
classroom?

T1:- Yes, all students have the right to be educated in a mainstream classes

T2:- Yes, but if the environment is not beneficial to them and if the school is not
supporting them correctly, then my answer will be no.

T3:- of course every child has the right to be educated, but it depends on the case of
the child. If the case of the child is severe and he or she can’t cope with the environment, then
my answer will be no.

YS: - What are the cases that you categorize as severe cases?

T1:- A child who can’t move, hearing impairment, physical impairment, or a child who
can’t talk because they need a lot of modification in the class environment.

T2:- A child with light sensitivity, a child who can’t keep his clothes on, for example,

T3:- A child with autism can be sever, but again it depends on the severity of the case

T1:- Students with behavioural issues like aggressiveness can also be dangerous to other
kids.
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YS: - What is your biggest fear when it comes to inclusion?

T1:- Having enough time to prepare and having enough material for everybody.
T2:- The expectations of Non-SEND teachers to deliver Non-SEN content.

T3:- You have to be especially trained to deliver and we can’t do it without support. We
have to have SEND department, and a special assistant teacher to help the student, if the case
IS severe.

T1:- Some cases need a support teacher and other cases need to be pulled out of classes from
time to time during exam time and activities or just to reinforce some information.

T2:- It also depends on the purpose of sending those (SEN students) to school. Is it for social
emotional development? Or schooling development. If the purpose is for schooling, then there
need to be an assistance to bridge the gaps.

YS: - Do you think including students with learning difficulties or specific learning
difficulties will have a positive impact on your classroom?

T1:- It depends on the case, but of course there is a lot of positivity in it. Socially, having
them included will build up their personality. Academically, will add to their skills as having
them with other peers will help them grab some concepts easily.

T2:- Including them (SEN students) will affect other students’ learning. In certain schools,
students stay together in the same class from kindergarten till grade 12, especially in the UK,
so the whole class knows that (x) is having a bad day today. That’s why SEN students are in a
safe environment. They don’t have to meet new students every year. That also helps when doing
group activity. All the students know the needs of that specific student and they are familiar
with his case so they can help him better. Consequently there is a consistency.

T3:- Consistency and routine are very important for SEN students in regular classes. The work
of SEND department is also important in supporting those students academically and socially.
They ( SEND Department) need to teach other students how to accept that child.

YS:- Do you think accommodating SEN student in your class impacting your class
positively or negatively?

T1:- Unfortunately negatively, but it could be positive by training other students to accept each
other
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T2:- Negatively, as SEN students miss a lot of skills. Consequently, they will misbehave in
class and affect the whole classroom environment negatively. That’s why SEN Department
should step in and bridge the gaps that SEN students have.

T3:- Negatively, unless SEN Department steps in and teach mainstream teachers how to
accommodate SEN students.

T2:- In my home county, a SEND student counts as three students. Like a child with ADHD
counts as three children because he has the movement and the business of three active students,
for example, if | have three SEN students in my class m each one equals three students that
means | have nine SEN students in such a tiny room.

Note: - The researcher kept repeating the question because the respondents deviated into other
topics

YS: - What is the effect of having an SEN student on you as a teacher and on your class?

T1:- It’s all about planning. If the teacher is well prepared with all the tools and resources and
fully aware of the case and how to deal with it, plus the IEP is helpful and guiding, then the
teacher won’t be affected at all. As for the rest of the students, they will benefit from the variety
of activities offered to other SEN students.

T2:- Having SEN students in my class will affect me positively as it will force me as a teacher
to scaffold massively.so all students will benefit.

T3:- As my colleagues said, planning is important but it would be time consuming and
challenging if you have more than one SEN student in the class. | personally think that the
entire class will not benefit from having an SEN student in the class, but it won’t harm them.

T1:- The problem is that we have a lot of extra work which is taking from our preparation time
for our students and the resources are limited.

T2:- If the SEN teacher will take the curriculum and try to adapt it to the needs of SEN students.

T3:- There is a lack of collaboration between the SEN department and mainstream teachers.
SEN specialists are more professional and they know better than us how to deal with SEN
students.
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T1:- there should be more collaboration between the SEND department and subject teachers.
This is because the subject teachers know their subjects and the SEND teachers know the cases
of the SEN students and know how to deal with them. So SEN teachers should give some
guidelines to subject teachers on how to deal with those students.

YS: - Do you think the IEP or the Individualized Educational Plan is beneficial? Does it
contribute to the development of the SEN student in your class?

T1:- Since we are the ones doing the IEP, I don’t think it is beneficial. I think the IEP should
not even come from the SENCO, the IEP should be issued from a certified institute that
describes the case of the child. Then comes the role of the SENCO to add points and
recommendations then hands it to subject teachers.

T2:- | think we are doing an IEP just to tick a box that we have done it. | having seen teachers
adjusting and modifying the IEP throughout the year. The IEP is not a fixed document, it is
supposed to be flexible. For me, it’s just a tick box.

T3:- From my previous experience, mainstream teachers do not put a single input in it. It comes
from the SEND department as the SENCO take the topics or the objectives from the teacher
and they assess what the student already knows and then the SENCO add the interventions to
make sure that the child has the basic requirements for the grade level and they keep on
changing, they keep on adding. It is flexible. It is a huge collaborative work between the clinic,
the SENCO and mainstream teachers. | think this is how it should be. We are professionals, we
do not know how to do it. We are not trained to do it. We can do it only if we are instructed to
do it.

YS: - Do you recommend pulling out SEND students out of their classes and teach them
in the support rooms?

T1:- It depends on the case
T2:- | support it so others can learn.

T3: | do support it when necessary.

YS: - Do you prefer pull out sessions or push in sessions?

T1:- Having a support teacher in class depends on the severity of the case

T2:- If the child stays in class and he is way behind his grade level without a shadow or a
support teacher, then he be disruptive and will harm the rest of the class.

T3:- If the support teacher will stay with the SEN student in class, then | support push in
sessions
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T2:- There is a thing, SEN students need to have the right attitude because they have the attitude
because they have the attitude of <* | cannot fail! >> . They have to pay attention in class and to
pull their own weight as they have everything ready tailored, modified for them.

T1:- We have a lot of cases in our school that are not diagnosed properly. Most of our students,
who are diagnosed as SEN, are probably low achievers. This situation make our job harder.
Some students are labeled as SEN without even having a proper assessment of a proper
diagnose from a clinic or an institute. This is unfair for SEN students who really need help and
support.

YS: - What are the procedures that are followed in the school in order to label a student
as SEN?

T1:- Subject teachers notice that the student falls behind his grade level expectations, then they
refer to the administrators or the SEND department. Then, somebody will come to observe the
child. Later, they will talk to his parents. Finally, the parents will take the child to an institute
to be diagnosed.

T2:- | agree

T3:- 1 agree

YS: Do you think that the school admission policy is being fair when it comes to admitting
SEN students?

T 1:- According to the law, all SEN students should be accepted. That’s fine, but we need to
have more details about the cases that are admitted or accepted in the school. The problem is
not about accepting those students, it’s about telling teachers how to deal with them. The lack
of information is the problem.

T2:- | agree

T3:- It’s difficult to say

YS: | want to go back to the IEP. What improvements should be done on the IEP to
make it better and to serve the SEN student better?
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T1: To include more specific details about the case because we search to get more information
about the case, but if the information is there, this will save us time. Also the strengths and
weaknesses should be there. The results of previous assessments should be taken into
consideration. It needs to be continuously modified as the student is supposed to be developing.

T2:- In my previous school, every SEND student has a file that he or she carries from one
grade level to another. This file will give his/her teachers an idea about him/her socially,
emotionally and academically. I have no idea about the child I am teaching. This file is like
the history of the child that has teachers’ best practices or maybe a strategy that worked with
the child that another teacher can benefit from. What we do is repeating the cycle over and
over. | spend a whole term trying to discover the child.

T3:- The learning style should be clearly mentioned in the IEP. It’s the SEND department’s
job to tell us how to teach those children. They should tell us how to teach students with
Dyslexia or ADHD.

T2:- It’s dangerous for example to give a child a certain misbehavior a three-dimensional
shape , that’s why it’s the SEND department’s job is to tell us what to use and what not to use
with each SEN student.

T 3:- | agree, | had a student who used to drink the measuring water when doing experiments.

YS:- GREAT, that will take us to the curriculum , Do you think that SEN students
should be taught through the general curriculum or through a parallel curriculum ?

T1: The same general curriculum, but to be adjusted and modified to the case.

T2: It depends on the case. Some students are in grade 9 while their level is at grade 4 so you
can’t teach this child grade 9 curriculum. It also depends on the kind of disability they have, is
it only learning difficulty and missing gaps or severe cases like autism and physical
impairments. You have to teach them at their level and not to stick to a certain curriculum.
The SEND department should tell us what to teach that child.

T3: | think they should be taught through the general curriculum, but with modifications

YS: How effective is the assessment of SEN students in the school?
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T1: Assessment should be done just to know the progress the student is achieving not for the
sake of gaining marks or passing.

T2: It should not be through a paper based. They just need to show that they are progressing
and grasping concepts using their own way.

T3: It should be determined by the SENCO. They should guide us how to assess the child
depending on his/her case. However, the assessment should tell us where does the child stand
and not for the sake of grades.

YS: Do you think SEN students have the right to pass?

T2: This the mentality now that needs to be changed. If the child did not achieve the specific
goals that are set for him/her then he should not pass

T1: the child has to show progress or else he or she should not pass

T2: Many if not all SEN students in the school pass with 80%, but they actually have done
nothing. . We are not teaching them the culture of responsibility or even teaching them how to
deal with real life.

YS: Do you modify the assessment for your SEN students? And how?

T1: Yes | do, through a multiple choice questions with the same objectives of the mainstream
exam

T2: I do, we do multiple choice, so they won’t write much

T3: of course we do, | do the same.

YS: Do you individualize the assessment depending on the case?
T1: It’s one exam for all regardless of the case.

T2: The same

T3: yeah, same exam for all cases

T2: The assessment should be individualized depending on the case and it doesn’t have to be
paper-based. It could be through speaking, coloring or even drawing.

YS:- Describe your relationship with your SEN students.

T1: Effective and healthy relationship. They are like any other student
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T2: Difficult and challenging. You should try your patience a lot. They usually misbehave
because the curriculum is too difficult for them.

T3: | agree

Ys: How cooperative parents of SEN students are?
T1: It depends on the parents, you can’t generalize.
T2: I never met them!

T3: Students with no diagnose reached that level because parents do not care, but I have also
very caring parents who are always following up.

Ys: Do you have direct communication with parents of SEN students?
T1: It depends on the parents, sometimes direct contact sometimes through the SENCO
T2: sometimes parent own the disability by teaching their children to be irresponsible.

T3: | contact directly with them

YS: What are the challenges SEN students face in your classes?

T 1: Culture and the lack of information about the child and his case.

T 2: Acceptance from their peers especially when doing group work. Other peers in the group
do not want to work with that child because he or she doesn’t want to work

T 3: The child’s low self-esteem and low expectations. The goals and the curriculum might be
challenging for him.

Ys: Do you think that inclusion develops SEN students’ social and emotional part?

T1: Inclusion sometimes backfires as students sometimes get disappointed or rejected by their
peers.

T2: Not really, they are rejected and are seen as losers

T3: lagree

Ys: Inclusion between theory and practice. Tell me you views regarding that matter.

T1: Inclusion can work only when applied properly. For example, conducting efficient
training for mainstream teachers, scheduled meetings with the SENCO.
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T2: It needs a system that supports the child not supporting itself, it needs training, and it
needs proper planning. It’s not about accepting SEN students just to tick a box and earn more
money.

T3: collaboration between mainstream teachers, SENCO and the parents plus the proper
training for teachers.
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Appendix C: Head of Inclusion Survey
Head of Inclusion Survey
12.Gender:

C. Male
D. Female
13. Youhave ..................... years of experience as a SEN Leader . (number)

14. Do you have students with Dyspraxia in the school ?

A Yes B. No C. Not sure
15. How many..? ----------------- ( number)

A. Boys

B. Girls

16. What is the school admission policy regarding students with Dyspraxia?

17. What is the screening tools the school / SEN department use to identify students with
special educational needs in general and with students with Dyspraxia in specific?

18. How do you deal with a student with Dyspraxia?
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19. How would you describe your relationship with the families of students with
Dyspraxia?

Good poor doesn’t exist

20. Mention the reasons of the previous answers:

Families are in denial or not cooperating

Lack of awareness about dyslexia in general

Cultural beliefs

School policy and guidelines

Other, please SPeCIY .....o.iiii e

21. How students with Dyspraxia are taught in your school?

Through a differentiated curriculum

Through the same curriculum

22. Where do students with Dyspraxia learn in your school?

In main-stream classes with their peers all the time

Pull-out sessions are provided when needed

23. How students with Dyspraxia are assessed in your school?
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27. Do you conduct training sessions to train mainstream teacher on how to deal with

students with Dyspraxia?
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Thank you for your cooperation
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Appendix D: Head of Section Survey

Head of Section Survey

30.Gender:

E. Male

F. Female
31l. Youhave ..................... years of experience as a teacher. (number)
32. You have ............... years of experience as a head of section. (number)

33. Do you have students with special educational needs in the school?

B. Yes B. No C. Not sure
34. How many.? ( number)

C. Boys

D. Girls

35. What is the school admission policy regarding students with special educational needs?

needs?
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37. Are you responsible academically for students with special educational needs?

38. How would you describe your relationship with the families of students with
special educational needs ?

Good poor doesn’t exist

39. Mention the reasons of the previous answers:

Families are in denial or not cooperating

Lack of awareness about dyslexia in general

Cultural beliefs

School policy and guidelines

Other, Please SPECTEY ...uuiiiti i e e
40. How students with special educational needs are taught in your school ?

Through a differentiated curriculum

Through the same curriculum
41. Where do students with special educational needs learn in your school?

In main-stream classes with their peers all the time
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Pull-out sessions are provided when needed

42. How students with special educational needs are assessed in your school?

needs?
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46. Do mainstream teachers receive training sessions on how to deal with students with

special educational needs?

48. What kind of support do mainstream teachers receive to guide them on how to deal
with special educational needs students?

50. What are your recommendations to provide a quality learning experience for students

with special educational needs in your school?
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Thank you for your cooperation
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Appendix E: Interview with Allison’s Mother

Appendix : Interview with Alison’s Mother
Date:- Sept. 21,2019

Location:- An empty room in the Middle School Girls’ Section
Interviewer:- Y.S

Purpose :- Information about Alison , the school SEN provision and practices and the services
provided to Alison.

An appointment was scheduled a few days before the meeting. The interviewer took the
permission from the mother to record the conversation.

Y.S : Researcher R.R: Alison’s Mother

Y.S : When did you first notice that Alison has learning Difficulty ?

R.R.: | started to realize her difficulty at school since grade one . she had low academic performance
and difficulty especially in writing. Actually, her teachers brought the issue up.

Y.S: How did the teachers at school communicate with you ?

R.R: They contacted me, and we had several meetings.

Y.S: What did the school do about this ?

R.R: They pulled her out of class to give her extra support and worksheets and she receives physical
treatment and exercises to strengthen her motor skills.

Y.S: What do you mean by “’they’’?

R.R: I mean special education department in the school.

Y.S: Did you notice any improvement on Alison as a result to these services ?

R.R: Of course, they also provided me with summary sheets, and they also reduced the quantity which
helped a lot during exam time and her marks improved.

Y.S: How satisfied are you from the services provided to Alison so far?
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R.R: I am satisfied a lot. everybody is cooperative; her class teachers and the SEN Department.

Y.S: How do you deal with Alison at home?

R.R: She is a normal child, but when it comes to studying, she is giving me a hard time because she
can’t depend on herself. She has difficulty finishing her assignments. I have to be around to help her.

Y.S: Why do you think Alison can’t finish her assignments on her own.

R.R: I think because she gets distracted easily and can’t concentrate.

Y.S: Do you think there is an easier way to do her assignments?

R.R: I am trying to make her more independent, but it’s not easy. Eventually, I have to interfere and
assist her. | was even considering hiring a private tutor for her to help her with her assignments at
home, but I can’t afford it.

Y.S: Do you think there is an easier way to do her assignments?

R.R: Most of the homework assignments are based on writing. She gets tired easily and her
handwriting is not clear. If her teachers assign true or false questions or multiple-choice questions, it
will be easier for her to do. Teachers modify the tests to have less writing. However, the homework is
not modified.

Y.S: How do you know that the tests are modified?

R.R: I don’t see the end of term tests, but the SEN department say so. But, | see the daily tests.

Y.S: How satisfied you are with her marks and academic performance?

R.R: Her marks are very good except for the English. She is in the sixties.

Y .S: Why do you think there is a problem with the English only ?
R.R: I don’t know, maybe because of the grammar. Although she speaks English very well.

Y.S. : What other challenges you face with Alison at home ?

R.R: She gets distracted easily. She needs complete silence. This is controllable at home, but it’s a
problem in class. I think it’s not easy to control noise in class. Even when teachers raise their voice in
class or hit the table with his hand, she gets irritated. Alison complained from this to the SEN
department and consequently, they talked with the teacher to stop doing that. So, I basically face two
challenges with Alison, writing and distraction.
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Y.S: Do you meet periodically with the SEND and how often?

R.R: I meet with them three times in a year and | feel that’s enough because I am working. If there is
any concern, the SEND contact me by phone otherwise three times per year is fine.

Y.S: What do you usually discuss in those meetings?

R.R: things related to Alison’s academic performance and the modifications on the curriculum. Since
these modifications were not done from the beginning.

Y.S: What do you mean?

R.R: Alison did not have a modified content since she was enrolled as a SEN student in grade one.
They started these modifications in fifth grade.

Y.S: How do you evaluate Alison socially and emotionally?

R.R: We have a problem with this issue. She is unable to make friends. She is always alone, and this
hurts me. | spoke with the SEND concerning this issue, but unfortunately, we are still facing this
problem until now. I don’t know who’s fault is it ? Is she unable to make friends, or other girls do not
accept her?

Y.S: Is there a way outside of school that can help Alison to improve herself socially, physically
and academically?

R.R: Yes, the SEND advised me to enroll her in any sport activity as it will improve her coordination
and self-confidence; she plays badminton and the teacher at school promised to enroll her in the
school team. But I can’t enroll her in any outside activity as [ am working, and I don’t have time to
pick and drop. I registered her before in a swimming class outside of school. Also, she took OT
sessions in a center outside of school for a year. She improved a lot, but we did not continue.

Y.S: Would you like to add anything?

R.R: Yes, | want her to have friends. | need the school help in this matter. They need to spread the
awareness between the girls to accept differences. | also want the school to come up with a new
strategy concerning writing. She can use a tablet instead of writing.

End of Interview

Appendix : Interview with Alison

Date: - Sept. 21,2019

Location: - An empty room in the Middle School Girls’ Section
Interviewer: - Y.S

Purpose: - Information about Alison, the school SEN provision and practices and the services
provided to Alison. Her social, emotional support.
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An appointment was scheduled a few days before the meeting. The interviewer took the
permission from Alison to record the conversation.

Y.S : Researcher A : Alison

Y.s: Do you like school ?

A: Yes

Y.S: What do you like about school?
A: | like studying and sports.

Y.S: What subjects do you like?
A: | like English , Moral Education, Math , Arabic and Islamic.

Y.S: How do you evaluate your relationship with the teachers?

A: Good; | like them ; we are in good terms.

Y.S: What bothers you ?

A: I don’t like the noise at home when I study. I can’t concentrate.

Y.S: What else bothers you ?

A: I don’t like writing! I find it difficult especially when in the writing lesson when we are
supposed to write an essay.

Y.S: How do you think you can overcome this problem?

A: 1 want to type instead of writing.

Y.S: How do you evaluate your relationship with your peer?

A: Not good! | was bullied by some girls and they did not want me to sit with me!
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Y.S: What did you do about it?
A: | reported to the school, and they talked to them and fixed the problem.

Y.S: What do you think about school’s homework plan and tests ?

A: I have the same homework like everybody else . | prefer something digitalized.

Y.S: Do you get social and emotional support from the school ?

A: Yes, whenever | face a problem, I run to the counselor and she solves the problem to me.

Y.S: What are you interests and hobbies?

A: | like badminton. and | asked the sports teacher to enroll me in the badminton training. |
like swimming, but not in the school. I don’t have special interest. I spend my free time
surfing the internet.

Y.S: Are you satisfied with your marks at school ?

A: yes, | have good marks in almost all the subjects except English.

Y.S: How often the support teacher supports you in class ? how do you find the support from
the SEND ?

A: The support teacher visits me once in a week. | like it because she sits only with me and
explains difficult tasks.

Y.S: Do you think once in a week support is enough?

A:Yes

Y.S: Do you prefer push-in or pull-out sessions ?

A: pull-out sessions because | concentrate more outside of class.

Y.S: During the End of Term Exam, do you prefer to do the test along with other students or
alone in the support room ?
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A: | prefer to do it alone because they read the questions to me , simplify them and they give
me extra time.
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Appendix F: Observation Account

Date: June 10, 2019

Location: At the school campus / School Playground
Observer: Y.S

Observed: Alison

Period: 1% break

1.10:33am: she is not eating. Rooms in the playground, picks a friend randomly and talk with her for
a minute

2. 10:35 am: walk awkwardly

3. 10:36: talk to her teacher

4. 10:37am: walking alone again

5:10:38am: talks a to a group

6.10:39am: talks to me and then walks alone again.

7.10:40am: picked other students to talk to Ss answered her short answers then she left
8.10:51am: she disappeared

9.10:53am: she picked two girls and sat with them.

10. 10:55: she left them and went to talk with the nanny in the bathroom, smiled at her teacher and
went back to the same girls.

12.10:58: keeps roaming aimlessly around the playground, the weather was bad therefor girls were
allowed to stay in their classes.

13.10:59: the supervisor called the girls back to their classes (she stands outside the class)
14. 11:00The supervisor repeated ‘inside your classes (she didn’t respond)

The duty teacher asked her to go inside the class because it’s very hot she stands by the class door

End of observation
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Date: June 11", 2019

Location: In class / School Campus
Observer: Y.S.

Observed: Alison

Period: 5" period

Subject: Islamic Studies

Lesson: Hadith / Solving an exercise

1. 11:55 she approaches the teacher and gives the teacher her book. Alison. checks on the

electric wires for the projector

11:56 : the teacher gave sh. Back her book (sits close to the teacher)

11:57: she responded to the teachers request and opened her book.

11:58: students asking which page, sh. Responded. Teacher asking who wants to read

11:59: Alison raised her hand. sh. Reads the question fluently teacher thanks sh. For reading

the question.

6. 12: The teacher writes the answer on the board sh. Copies from the board. sh. Holds the pencil
in a in proper way.

akrwi

7. 12:01: Alison Erases and rewrites again. sh. Asks the teacher about a word on the board “is

8. 12:03: students are still copying from the board

9. 12:05: Alison Asks the teacher “is it ...?” to emphasize her understanding.

10. 12:06: teacher responded “yes!”

11. 12:07: teacher approaches sh. And asks her if she wrote the Islamic test.

12. 12:08: the teacher distributes the questions on each group ,students answer the questions
13. 12:09: she’s quiet and dint participate in the group discussion

14. 12:11: she yawns.

15. 12:11 : teacher calls of the time , teacher salutes the class

16. 12:12 teacher asks a student to share their answers with the class

17. 12:13: Alison Copies from the board.

18. 12:14 Alison ’s groups turn to answer the question Sh she didn’t take a part in the answer.
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19.

20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

30.

31.

32.

12:16: Alison turns the pages of the book, then back to the target page, Sh erases and re-
writes.

12:18: Alison keeps turning the pages of the book. sh. Continued copying from the board
12:19: Alison keeps copying from the board “no communication with her peers”
12:20: Alison gestured to the teacher to move away so she can continue copying off the board.

12:20: teacher asks Alison if she finished copying so she can erase the board. Alison asks the
teacher to erase one part of the board and leave the other part

12:21: Alison stretches out

12:23 Alison keeps copying from the board.

12:31: teacher asks Alison if she finished writing. Sh stopped writing.

12:33teacher announces that school will apply summer timing and students will leave at 1:30.
12:34:Sh. Smiled. Alison stayed in her desk glancing at her peers.

12:35 :She grabs the papers of circular and distributes them to her peers

12:37: Alison is back to her seat. Sh Alison approaches the teacher

12:39: she erases the board. The teacher checks Sh Alison’s books, she finds that SH didn’t

answer the questions

12:40 : the bell rings

End of observation
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Date: 12.11.2019

Location: Classroom / School campus

Observer: Y.S

Observed: Alison

Period: 4™ period

Subject: Math

Lesson: Revision before the end of term test / Solving a revision sheet

w

No ok~

10.
11.
12.
13.
14.
15.

10:30: teacher explains today’s tasks Alison is sitting down and listing looking around and
shaking her feet. Teacher revises concepts on the board and elicits answers from the students.
10:34: Alison answers aloud with confidence correctly, teacher did not praise her.

10:37: teacher is solving problems on the board and he answers himself on the board students
write questions from the board on their copy books

10:42: Alison got a specific sheet.

10:43: teacher scaffolds for Alison by doing or solving an example for her

10:47: Alison stops and think teacher supports Alison. Alison does not answer the question
10:47: teacher is back to the board; teacher asks a question Alison orally answers teacher does
not give feedback.

10:51: she couldn’t answer the questions on the sheet teacher approaches Alison and helps her
out.

10:53: she gets her calculator. Alison struggles with the concepts. Teacher approaches her
again and guides

10:55: Alison is still struggling with her sheet.

10:59: Alison zoned out of the lesson.

11:00 Alison does not answer her seat the class is noisy.

11:01: she is still zoned out; she paused her work and did not seek help.

11:04: teacher approaches and guides her again

11:05: class is about to finish; she hasn’t completed her sheet while shaking her feet.

End of observation
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Appendix G: School SEN Policy
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The SEND Team is formed of well-qualified specialists:

Fulltime:

1.

2.

Hi (SEND Lead: BA in clinical psychology and Masters in Clinical

psychology ): provisign of all phases K-12
d (English learning support Teacher and SEND coordinator for

grades 6 till 12- BeD in Education and Masters in inclusive education and special
educational needs)

% English learning support Teacher and SEND coordinator for
ades | ull 8: in English and gained certificates in dyslexia):
m { Math Leamning support teacher and SEND coordinator for

grades | till 8; B.A. in Math)
{Arabic Coordinator and gified and talented provision for grades 1
till 12)

W{Backing up SEND and inclusion team: Mater in Special Education)

" C ounselor ( KG-G5)

wcn}mselur ( G6-G8)
S G uidance counselor ( G9-G12)

Role of the SEND lead

In collaboration with the principal, HOS, HOD, supervisors and SEND team members, the SEND lead

focuses on:

Managing the SEND team and Learning Support staff.

Monitoring the development and implementation of all aspects of the special education
program process and in relation to KHDA requirements.
Establishing procedures for the identification and support of students with special needs.
Responding to concerns of parents, teachers, and administrators.
Maintaining a SEND register, with records on students with special educational needs
Co-coordinating the provision for students with SEND.
Liaising with and giving advice to class teachers and support staff.
Overseeing SEND students’ records.
Checking student’s engagement in classes.
Overseeing teaching behaviors in classes toward SEND.
Coordinating with external agencies
Assists in identifying students with special needs
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Rationales

1. The school abides by the Federal Law 29/2006 enacted by the Ministry of Education in the
UAE. The law promotes inclusive education which means that all students having disabilities
have the right to be educated to the extent possible with their age appropriate peers who do not
necessarily have disabilities.

2. School Stakeholders focus on concerns and priorities for addressing students with Special
Educational Needs.

3. DIS is committed to adopt the following Guidelines stated by the MOE “School for All” fora

successful implementation of inclusion.

DIS motto is that each student matters and can make a difference.

Students who have been identified as having behavioral / academic difficulties as per KHDA

categories of SEND are referred as Special Education Needs (SEND) students

W e

SEND / Inclusion Policy Statement:

The School advocates the inclusion of all children including those with Special
Education needs as fully participating leamers. All students are welcomed, accepted,
and valued. As an inclusive school DIS provides a safe physical surrounding, a rigor
curriculum, and welcomed, positive learning environment that reflect the needs of all
students including those with special needs. The school ensures that inclusion of
students with Special Educational Needs is facilitated through adherence to the Special
Education services adopted by the school. This policy ensures that curriculum planning;
teaching provision and assessment for students with special needs takes into account
the type and extent of the difficulties experienced by the child. The school fully adopts
the social as well as the medical models of disability

Aspects of DIS inclusion provision:

Enabling DIS to be a fully inclusive school that accepts all children including those with
special needs through focusing on:

- Effective identification procedures
- Appropriateness of curriculum modification system
- Shaping the provision of SEND students through effective intervention and personal support

- Ongoing tracking. monitoring, and assessing SEND students” progress with focus on
effective feedback
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Actions that facilitates the implementation of the inclusion provision:
e Issuing a special needs and inclusive policy

e Restructuring school premises to enable those with special needs have easy access to
them and use the equipment which supports their learning

e Reconsidering the staff qualifications and skills needed to scaffold those with special
educational needs by providing teachers with training and coaching

e Building leadership capacity so that well qualified ones will lead the implementation of
Inclusion Policy

e Spreading positive environment about SEND students among school stakeholders .i.e.
administrators and teaching staff. students ,parents and community

e Providing appropriate physical and human resources (External specialized centers for
SEND )

e Creating an environment that meets the needs of each child
e Raising the aspirations and expectations for children with SEND

e Ensuring that the special educational needs of children are identified. assessed and
provided for

e Ensuring all children make the greatest possible progress and reach their full potential

e Identifying all children to have full access to the school’s broad and balanced curriculum
and extended services at their own developmental level

e Ensuring that parents are involved in supporting their child’s education
e Ensuring that our children have a voice in the decisions being made for them
e Addressing the fulfillment of SEND students’ outcomes :

> Being healthy

v

Staying safe

v

Enjoying and achieving

v

Making a positive contribution
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Admission Policy

DIS is inclusive. It exerts all efforts to accommodate different learning needs and styles. The
school created a Learning Support program to address students with special educational needs
and disabilities (SEND). It opened the opportunity to SEND students to enroll at any phase level
including severe cases such as Down syndrome. Students are enrolled in the SEND department if
they show signs and symptoms of special educational needs.. These might include but not limited
to, Individualized Education Plans (IEPs) and reports from health professional centers.

SEN and support Services at DIS

We monitor all children’s progress closely, and identify those who require support starting from
an early stage. Individual Education Plans (IEP) are written collaboratively by a member of the
SEND team, class teachers and specialist from medical centers (Kids First Medical Center and
Dubai Early Childhood Development Center) if needed.

A range of educational support specialists from Kids First, or DECD work with the school to
insure the SEND students are monitored and supported according to their needs in order to reach
their highest potential.

Classes are mixed ability and children have the opportunity to work in a range of different
groupings. The needs of all children are met within the classroom.

A-ldentification

Additional leaming needs may have been recognized prior to a child’s entry to DIS or identified
by means of assessment that is undertaken within school and might be confirmed by an external
specialist report. Student’s profile, on-going assessment, classroom observations, screening
forms, teacher’s feedbacks, parental feedback, formal and informal assessments ... contribute to
an understanding of a student’s relative strengths and weaknesses and enable staff members
working with the students to reflect on whether any curriculum adapiations if needed. The SEND
Team members are committed to early identification to ensure a proactive approach that can
protect students against the effects of underachievement in the classroom and enables educators
to remove the barriers of education.

It is the role of the class teacher to provide suitable accommodations for the needs of all children
within the classroom setting. If a class teacher feels that a student is not making adequate
progress within the whole class provision, then they should raise concerns with the Head of
sections (HOS) and counselors, who inform the SENDco. This referral is submitted with the
appropriate documents such as the teachers’ feedback and observations, students marks and
behavioral follow up, counselors feedback, parental involvement. ..
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Role of full time SEND coordinators grades 1-8

o Comment regularly to the SEND leader about the progress of the student with special needs.
o Keeping the SENDco fully informed

e  Work in collaboration with the Class Teachers, SEND team, Coordinators, Heads,
administrators and Parents.

o Engage in co-planning with the teachers and work together to design lesson plans,
accommodations and modifications to fit the needs of SEND.Provide in - class support as
well as through pull out sessions based on the need of students from grades 1 till 6.

¢ Review and develop Individualized Education Plans -- or IEPs -- and holding meetings to
discuss these plans with parents, administrators, and other individuals involved in the
education of SEND students.

o Collaborate with teachers and Heads of departments to administer tests and other assessments
to determine the progress of special needs students.

o Support and advice teachers on how to meet individual needs.

Supervise and make modifications to the regular curriculum based on student need and
ensure that accommodations are provided.

o To liaise with parents of students with special educational needs

¢ Maintain accurate and complete student records and prepare reports on children and
activities, as required by laws, district policies, and administrative regulations.

o Meet with parents to discuss their children's progress and to determine priorities for their
children and their individualized educational needs.

o Supporting a positive relationship with parents, classroom teacher, and the student through
communication of student goals and objectives.

o Providing accommodation/modification information ahead of time so the teacher can make
preparations to support the student’s participation.

o Planning a regular time and/or a means of communicating with parents, service providers,
classroom teacher, and the shadow aide.

o Monitoring the student’s performance in the classroom, collecting and interpreting student
data in order to maintain an awareness of the best ways to support student learning.

o Develop individualized education programs (IEPs) designed to promote students'
educational, physical, and social/emotional development.

o Conduct classroom observations for SEND students

o  Assist in collection of data for providing appropriate classroom interventions.
Evaluates students’ academic progress
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F- Progress and Qutcomes:

Progress is continuously being monitored by the SEND team and the teachers to make sure the
students are on the right track. Teachers and SEND coordinators work as a team to ensure that
assessments given are modified and fit the needs of each student. Progress reports are submitted
monthly to parents so that they could monitor their children’s progress at home and work parallel
with the school for better outcomes.

Parents Partnerships

DIS views parent’s partnerships as per the following:

The school seeks the views of parents including those special educational needs children
through different channels.

Parents are active and valued participants and make a significant contribution to the school’s
good quality provision for students with SEND. They are properly involved in the
development and review of the personalized programs for their children and are properly
represented in the life of the school, for example on the school’s Governing Board.

All parents of students with SEND, including those who are difficult to engage, have access
to and benefit from a range of good quality guidance, training and support services within the
school. These are specifically targeted to the particular challenges of the students and their
families and include access to culturally sensitive support groups.

Parents are consulted at every stage of the identification and provision process; feedback to
them is provided informally and formally through meetings and reports

The school uses different channels of communication with parents.

The school operates an open door policy where parents are invited and encouraged to meet
with the SEND coordinators when concerns arise.

The school appreciates the parents” feedback concerning our services.
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C- Curriculum Modification

The curriculum is modified and altered to meet the needs of each student and leamning style.
Differentiation is carried out according to content, process and product. It is held across all
school phases. [EPs are conducted to ensure that the necessary modifications are implemented
and students are well engaged and included in the curniculum through weekly plans, daily
plans...

D-The Intervention

The basis for intervention could be the teacher’s or others™ concerns, underpinned by evidence,
about a child who despite receiving differentiated learning opportunities:

» makes little or no progress even when teaching approaches are targeted particularly in a
child’s identified area of weakness

»  shows signs of difficulty in developing literacy or mathematics skills which result in poor
attainment in some curriculum areas

= presents persistent emotional or behavioural difficulties which are not ameliorated by the
behaviour management techniques usually employed in the school

* has sensory or physical problems, and continues to make little or no progress despite the
provision of specialist equipment

* Has communication and/or interaction difficulties, and continues to make little or no
progress despite the provision of a differentiated curriculum.

Ultimately teachers are responsible and accountable for the progress and development of the
children in their classes, including where students access support from teaching assistance or
specialist staff. We understand that high quality teaching, differentiated for individual students,
is the first step in responding to students who have or may have SEND. We know that additional

intervention and support cannot compensate for a lack of good quality teaching by the class
teacher.

E- Personal support:

At DIS each student is supported according to his/ her needs. Teachers and SEND team members
work together to provide the right environment and best accommodations that cater to each
student’s needs. Students are trained to become lifelong learners. They are engaged in all school
activities that enhances their personal and social well being. SEND students are prepared
gradually to become independent and well rounded individuals.
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observes the child in class and during break time if needed and follows up with the teachers. A
meeting with the SENDco and parents may then be arranged to discuss next steps.

The purpose of identification of need is to work out what action the school needs to take and the
support that needs to be provided for the child.

Identification is done through different procedures that provide an accurate description of the
needs. Then each need is tackled individually not only medically but also socially.

B-Provision

Provision is designed to promote confident, independent leamers who come to an understanding
of their learning profile and develop the skills necessary to achieve their potential. The school
offers in-class support, and pull out support for grades 1 till 6 in the learning support room
depending on the needs of the child. It also gives pieces of advice on differentiated instruction
given in class.

Meetings are held regularly to discuss the progress and development of every child in main
subject areas. If there is a concern relating to progress and development we will look at the best
way to support the child. This will include the collaboration of the SEND team and the class

teachers to work together and find solutions.

When it comes to planning, we will see which intervention would best suit the child and begin
working on individual targets. The SEND team will meet with and work closely with the parents
and teachers to plan an appropriate program of support for the child with the aim of narrowing
gaps or removing barriers to learning. At DIS the process by which we identify and manage
children with SEND is that we place children in need of support onto the SEND register. A child
on the SEND register may have additional | to | support from a support teacher and may be

provided by therapy sessions from an outside agency. Students are also provided with remedial
sessions after school if needed.

Outside agencies such as Kids First Medical Center and Dubai Early Childhood Development
Center provide observations, feedback and recommendations to teachers.

All students under SEND register are closely monitored by the SEND team and by outside
specialists from a healthy care center.

The student will receive differentiated, targeted, group or individual support in a way that
parents, teachers and the SENDco feel will have the most impact on progress.

At the end of each term, class teachers meet with the SEND team and carefully review the
progress of all SEND students.
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The SEND Team is formed of well-qualified specialists:

Fulltime:

1.

2,

H (SEND Lead: BA in clinical psychology and Masters in Clinical

psychology ): provisign of all phases K-12
d (English learning support Teacher and SEND coordinator for

grades 6 till 12- BeD in Education and Masters in inclusive education and special
educational needs)

m English learning support Teacher and SEND coordinator for
ades 1 ull 8: in English and gained certificates in dyslexia):
m( Math Learning support teacher and SEND coordinator for

grades | ull 8; B.A. in Math)
NN A rabic Coordinator and gifted and talented provision for grades 1
till 12)

i (Backing up SEND and inclusion team: Mater in Special Education)

e C ounsclor ( KG-G5)

H Counselor ( G6-GB)
NN Guidance counselor ( G9-G12)

Role of the SEND lead

In collaboration with the principal, HOS, HOD., supervisors and SEND team members, the SEND lead

focuses on:

Managing the SEND team and Learning Support staff.
Monitoring the development and implementation of all aspects of the special education
program process and in relation to KHDA requirements.
Establishing procedures for the identification and support of students with special needs.
Responding to concerns of parents, teachers, and administrators.
Maintaining a SEND register, with records on students with special educational needs
Co-coordinating the provision for students with SEND.
Liaising with and giving advice to class teachers and support staff.
Overseeing SEND students’ records.
Checking student’s engagement in classes.
Overseeing teaching behaviors in classes toward SEND.
Coordinating with external agencies
Assists in identifying students with special needs
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Appendix H: Inclusion Policy

Bl iInclusion Policy

S\ ision
Wl in partnership with parents and community, will strive to prepare every student
to be digitally literate, a lifelong learner, and a productive citizen.

Statement:

is an inclusive school, all students feel welcome,
accepted, and safe and valued. The school is keen to identify all barriers which
restrict students’ achievement, participation and learning, and will take action to
remove obstacles which lead to educational exclusion.
[/ ocates the inclusion of all children including those
with Special Education needs and gifted and talented as fully participating
learners. As an inclusive school MM provides a safe physical surrounding, a rigor
curriculum, and welcomed positive learning environment that reflect the needs of
all students. The school ensures that inclusion of students with Special
Educational Needs is facilitated through adherence to the Special Education
services adopted by the school.

The school works in alignment with the KHDA requirements for identifying students
who require access to specialist provision including those with special educational needs
and disabilities and special gifts and talents. These students are welcomed and are
supported by special provision.
The following issues are aspects of provision that require special consideration to ensure
the educational inclusiveness of TNl

» effectiveness of identification procedures

» appropriateness of curriculum modification systems

» impact of specific intervention or personal support mechanisms

» use of feedback from monitoring and assessment processes.

Developing inclusion will involve governors, the principal, the school staff, students,
professionals, parents and the wider community.
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Appendix I: Islamic Observation 1
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Appendix J: Islamic Observation 2
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Appendix K: KHDA Inclusion Provision
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» KG Elementary Middle
High
Care and support -
Very good ¥ Good # Good $ Good

o Staff iti :
compr:?\:isms'é'zs and purposeful relationships with all students. The school implements a
provides for earl .SV'or.fma'?agement system, recently introduced in this school year. The system
srltirictanr coyurl\s(:“grlscg::gn of nteegs and interventions as required by teachers, supervisors
; / arents. Proc ; oo =
improved student behavior. p esses and procedures are proving effective in promoting

 The school i ; -
STodeiits oalr'r?vseuclgzsi‘;l :209[;‘;?0“"9 high levels of attendance. However, a significant number of
salshication. g assemblies and so miss important presentations and religious

e The scho : .
who ma;)lhg?/z ‘::;f'gped effective systems to identify students with SEND. This includes students
qifted and malsred gr;ai;t:t?ﬁd;,_whlch might restrict access to the curriculum. Students who are
music. ied in a wide range of areas, such as specific subjects, sports, art and

e The school :
Sippafting t;‘gz;gzle;ltly changed its ff)cu§ from supporting students with SEND, individually, to
i, THis Tt aCh'pmznt of teachers SkIH.S to enable them to better meet students’ needs in their
Bt Student;evweho tahrreougfI: grofessmnal development, although, as yet, the impact is
i i
enifichimert sctivliies: gifted and talented are supported very well through a program of

° jg:/céekr)\;;} aerst becr;ifri]tst(i:gr from a cTom[:frehensive program to promote their well-being and personal
: s provide effective personal guidance and i
emotional learning (SEL) program is desi 520 b e o
. . gned to nurture students’ emotional intelli
interpersonal skills. Older students receive good careers guidance and exposure to universg;r;i)eti::sd
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I_ Inclusion S A e T et e i ke

! Provision and outcomes for students with SEND Good # 7

The school has developed an inclusive policy, which is reflected in all aspects of school life, including
the admissions policy. There are appropriate plans and policies, which are applied across the school
for the tangible benefit of students with SEND. The SEND team has a wide range of experience and

knowledge. They readily seek advice from external sources.

The school makes use of a range of assessment methods to appropriately identify the sp
staff liaise well with external agencies to provide appropriate interventions
understanding of the range of disabilities and

that more consistent and effective approaches

ecific needs

of students with SEND.
for individual students. The school has an accurate

difficulties experienced by its students. This ensures
to intervention are used across the school.
nge of communication

The school keeps parents informed of their children’s progress through a ra
ement and personal

methods, including formal and informal reports on curriculum, achiev t 1507
development. Parental involvement and feedback is valued and parents make a positive contribution

to the quality-of provision within the school. Parents have access to helpful and appropriate guidance,

fraininn.and-cunnnrt corviroc thrannh tho crhnnl and linke with antcide anonrioc
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,DUB.'J Dubai International private School - BR

Knowledge 44,801

nclusion of students of determination

Provision and outcomes for students of determination

Good

frecy

The school has a governor for inclusive education. The inclusion champion works with the learning support team to
develop a shared vision of inclusion across all phases. Some resources are in place, but there are no learning
assistants to provide specific additional support.

Appropriate identification processes are in pIacE upon entry]in the early years and in classes. They are consistently

applied and in a timely manner, which ensures that the intervention plans are targeted and increasingly successful'

at lowering barriers to learning.

The school is focused on educating parents about the benefits of additional support, and of the resources available
to assist students of determination, once identified. Some parents are reluctant for their children to have individualf’-
education programs (IEPs) and to be included in a targeted support program.

There is some variability in the quality of teachers’ planning and teaching approaches. As a result, some students.of
determination find it difficult to engage in the learning process. Teachers who have a strong foundation in

appropriate teaching methods are able to differentiate effectively in their lessons.

F4

Tracking, monitoring and assessments in all grades provide information about the progress of studentsyof
determination. However, this information is not shared with teachers to inform their planning. :

For development:

Ensure that there are sufficient resources and adults to provide the necessary support to enable students of
determination to engage in learning and make consistently good or better progress.

Individualize the targets and modifications in the IEPs for each student.

Incrizase the opportunities to inform parents of the resources, support and services available if thejr children are &4

|denified as students of determination.

\‘.

137



Appendix L: Report Card
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Appendix M: School Admission Policy

ADMISSION of Student with Special Educational Needs and Disabilities (SEND)

DIS is inclusive. It exerts all efforts to accommodate different learning needs and styles.
The school created a Learning Support program to address students with special
educational needs and disabilities (SEND). It opened the opportunity to SEND students
to enroll at any phase level including severe cases such as Down syndrome. Students are
enrolled in the SEND department if they show signs and symptoms of special educational
needs.. These might include but not limited to, Individualized Education Plans (IEPs) and
reports from health professional centers.
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Appendix N: School Layout
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Appendix O: School Organisation Chart

Board Of Directors

-m partnership with parents and community, wil
strive to prepare every student to be a digitally
literate,a lifelong leamer and a productive citizen.

Chief Executive
Officer

Curriculum Heads of

Coordimator X- 2 Departm ents

Heads of Sections

Supe rvisor
Boys

Supervisor

Helpers

Lab

Securities Supervisor

i

Janitors
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Appendix P: Assessment Report

Appendices

Appendix A: Counsellor’s Survey

School Counselor’s Survey

51.Gender:

G. Male

H. Female
52. You have ....cccevvevennnnnnes years of experience as a school counsellor. (number)
53. Does the school implement a certain policy or policies regarding students with

special educational needs? Kindly specify.

55. Why is Alison considered a student with special educational needs?
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61. What are your recommendations and suggestions to help Alison overcome the

challenges she faces?

Thank you for your cooperation
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Appendix B: Focus Group

Purpose:- Teacher’s perception of the inclusion of special educational needs students in
mainstream classrooms.

An appointment was scheduled a few days before the meeting in an empty classroom in the
Middle-school section. The researcher sought a permission to audio record the discussion
form the participants. The focus group discussion was in English.

Teacher / Subject Class Overall Experience

Gender Experience within the
school

T1/Female Math Grade 6 7 2

T 2/ Female English Grade 7 15 2

T 3/ Female Science Grade 8 7 5

Teacher’s Attitude towards inclusion

YS: - Do you think that all children have the right to be educated in a mainstream
classroom?

T1:- Yes, all students have the right to be educated in a mainstream classes

T2:- Yes, but if the environment is not beneficial to them and if the school is not
supporting them correctly, then my answer will be no.

T3:- of course every child has the right to be educated, but it depends on the case of
the child. If the case of the child is severe and he or she can’t cope with the environment, then
my answer will be no.

YS: - What are the cases that you categorize as severe cases?

T1:- A child who can’t move, hearing impairment, physical impairment, or a child who
can’t talk because they need a lot of modification in the class environment.

T2:- A child with light sensitivity, a child who can’t keep his clothes on, for example,

T3:- A child with autism can be sever, but again it depends on the severity of the case

T1:- Students with behavioural issues like aggressiveness can also be dangerous to other
kids.
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YS: - What is your biggest fear when it comes to inclusion?

T1:- Having enough time to prepare and having enough material for everybody.
T2:- The expectations of Non-SEND teachers to deliver Non-SEN content.

T3:- You have to be especially trained to deliver and we can’t do it without support. We
have to have SEND department, and a special assistant teacher to help the student, if the case
IS severe.

T1:- Some cases need a support teacher and other cases need to be pulled out of classes from
time to time during exam time and activities or just to reinforce some information.

T2:- It also depends on the purpose of sending those (SEN students) to school. Is it for social
emotional development? Or schooling development. If the purpose is for schooling, then there
need to be an assistance to bridge the gaps.

YS: - Do you think including students with learning difficulties or specific learning
difficulties will have a positive impact on your classroom?

T1:- It depends on the case, but of course there is a lot of positivity in it. Socially, having
them included will build up their personality. Academically, will add to their skills as having
them with other peers will help them grab some concepts easily.

T2:- Including them (SEN students) will affect other students’ learning. In certain schools,
students stay together in the same class from kindergarten till grade 12, especially in the UK,
so the whole class knows that (x) is having a bad day today. That’s why SEN students are in a
safe environment. They don’t have to meet new students every year. That also helps when doing
group activity. All the students know the needs of that specific student and they are familiar
with his case so they can help him better. Consequently there is a consistency.

T3:- Consistency and routine are very important for SEN students in regular classes. The work
of SEND department is also important in supporting those students academically and socially.
They ( SEND Department) need to teach other students how to accept that child.

YS:- Do you think accommodating SEN student in your class impacting your class
positively or negatively?

T1:- Unfortunately negatively, but it could be positive by training other students to accept each
other
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T2:- Negatively, as SEN students miss a lot of skills. Consequently, they will misbehave in
class and affect the whole classroom environment negatively. That’s why SEN Department
should step in and bridge the gaps that SEN students have.

T3:- Negatively, unless SEN Department steps in and teach mainstream teachers how to
accommodate SEN students.

T2:- In my home county, a SEND student counts as three students. Like a child with ADHD
counts as three children because he has the movement and the business of three active students,
for example, if | have three SEN students in my class m each one equals three students that
means | have nine SEN students in such a tiny room.

Note: - The researcher kept repeating the question because the respondents deviated into other
topics

YS: - What is the effect of having an SEN student on you as a teacher and on your class?

T1:- It’s all about planning. If the teacher is well prepared with all the tools and resources and
fully aware of the case and how to deal with it, plus the IEP is helpful and guiding, then the
teacher won’t be affected at all. As for the rest of the students, they will benefit from the variety
of activities offered to other SEN students.

T2:- Having SEN students in my class will affect me positively as it will force me as a teacher
to scaffold massively.so all students will benefit.

T3:- As my colleagues said, planning is important but it would be time consuming and
challenging if you have more than one SEN student in the class. | personally think that the
entire class will not benefit from having an SEN student in the class, but it won’t harm them.

T1:- The problem is that we have a lot of extra work which is taking from our preparation time
for our students and the resources are limited.

T2:- If the SEN teacher will take the curriculum and try to adapt it to the needs of SEN students.

T3:- There is a lack of collaboration between the SEN department and mainstream teachers.
SEN specialists are more professional and they know better than us how to deal with SEN
students.
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T1:- there should be more collaboration between the SEND department and subject teachers.
This is because the subject teachers know their subjects and the SEND teachers know the cases
of the SEN students and know how to deal with them. So SEN teachers should give some
guidelines to subject teachers on how to deal with those students.

YS: - Do you think the IEP or the Individualized Educational Plan is beneficial? Does it
contribute to the development of the SEN student in your class?

T1:- Since we are the ones doing the IEP, I don’t think it is beneficial. I think the IEP should
not even come from the SENCO, the IEP should be issued from a certified institute that
describes the case of the child. Then comes the role of the SENCO to add points and
recommendations then hands it to subject teachers.

T2:- | think we are doing an IEP just to tick a box that we have done it. | having seen teachers
adjusting and modifying the IEP throughout the year. The IEP is not a fixed document, it is
supposed to be flexible. For me, it’s just a tick box.

T3:- From my previous experience, mainstream teachers do not put a single input in it. It comes
from the SEND department as the SENCO take the topics or the objectives from the teacher
and they assess what the student already knows and then the SENCO add the interventions to
make sure that the child has the basic requirements for the grade level and they keep on
changing, they keep on adding. It is flexible. It is a huge collaborative work between the clinic,
the SENCO and mainstream teachers. | think this is how it should be. We are professionals, we
do not know how to do it. We are not trained to do it. We can do it only if we are instructed to
do it.

YS: - Do you recommend pulling out SEND students out of their classes and teach them
in the support rooms?

T1:- It depends on the case
T2:- | support it so others can learn.

T3: | do support it when necessary.

YS: - Do you prefer pull out sessions or push in sessions?

T1:- Having a support teacher in class depends on the severity of the case

T2:- If the child stays in class and he is way behind his grade level without a shadow or a
support teacher, then he be disruptive and will harm the rest of the class.

T3:- If the support teacher will stay with the SEN student in class, then | support push in
sessions
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T2:- There is a thing, SEN students need to have the right attitude because they have the attitude
because they have the attitude of <* I cannot fail! >> . They have to pay attention in class and to
pull their own weight as they have everything ready tailored, modified for them.

T1:- We have a lot of cases in our school that are not diagnosed properly. Most of our students,
who are diagnosed as SEN, are probably low achievers. This situation make our job harder.
Some students are labeled as SEN without even having a proper assessment of a proper
diagnose from a clinic or an institute. This is unfair for SEN students who really need help and
support.

YS: - What are the procedures that are followed in the school in order to label a student
as SEN?

T1:- Subject teachers notice that the student falls behind his grade level expectations, then they
refer to the administrators or the SEND department. Then, somebody will come to observe the
child. Later, they will talk to his parents. Finally, the parents will take the child to an institute
to be diagnosed.

T2:- | agree

T3:- 1 agree

YS: Do you think that the school admission policy is being fair when it comes to admitting
SEN students?

T 1:- According to the law, all SEN students should be accepted. That’s fine, but we need to
have more details about the cases that are admitted or accepted in the school. The problem is
not about accepting those students, it’s about telling teachers how to deal with them. The lack
of information is the problem.

T2:- | agree

T3:- It’s difficult to say

YS: | want to go back to the IEP. What improvements should be done on the IEP to
make it better and to serve the SEN student better?
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T1: To include more specific details about the case because we search to get more information
about the case, but if the information is there, this will save us time. Also the strengths and
weaknesses should be there. The results of previous assessments should be taken into
consideration. It needs to be continuously modified as the student is supposed to be developing.

T2:- In my previous school, every SEND student has a file that he or she carries from one
grade level to another. This file will give his/her teachers an idea about him/her socially,
emotionally and academically. I have no idea about the child I am teaching. This file is like
the history of the child that has teachers’ best practices or maybe a strategy that worked with
the child that another teacher can benefit from. What we do is repeating the cycle over and
over. | spend a whole term trying to discover the child.

T3:- The learning style should be clearly mentioned in the IEP. It’s the SEND department’s
job to tell us how to teach those children. They should tell us how to teach students with
Dyslexia or ADHD.

T2:- It’s dangerous for example to give a child a certain misbehavior a three-dimensional
shape , that’s why it’s the SEND department’s job is to tell us what to use and what not to use
with each SEN student.

T 3:- | agree, | had a student who used to drink the measuring water when doing experiments.

YS:- GREAT, that will take us to the curriculum , Do you think that SEN students
should be taught through the general curriculum or through a parallel curriculum ?

T1: The same general curriculum, but to be adjusted and modified to the case.

T2: It depends on the case. Some students are in grade 9 while their level is at grade 4 so you
can’t teach this child grade 9 curriculum. It also depends on the kind of disability they have, is
it only learning difficulty and missing gaps or severe cases like autism and physical
impairments. You have to teach them at their level and not to stick to a certain curriculum.
The SEND department should tell us what to teach that child.

T3: | think they should be taught through the general curriculum, but with modifications

YS: How effective is the assessment of SEN students in the school?
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T1: Assessment should be done just to know the progress the student is achieving not for the
sake of gaining marks or passing.

T2: It should not be through a paper based. They just need to show that they are progressing
and grasping concepts using their own way.

T3: It should be determined by the SENCO. They should guide us how to assess the child
depending on his/her case. However, the assessment should tell us where does the child stand
and not for the sake of grades.

YS: Do you think SEN students have the right to pass?

T2: This the mentality now that needs to be changed. If the child did not achieve the specific
goals that are set for him/her then he should not pass

T1: the child has to show progress or else he or she should not pass

T2: Many if not all SEN students in the school pass with 80%, but they actually have done
nothing. . We are not teaching them the culture of responsibility or even teaching them how to
deal with real life.

YS: Do you modify the assessment for your SEN students? And how?

T1: Yes | do, through a multiple choice questions with the same objectives of the mainstream
exam

T2: I do, we do multiple choice, so they won’t write much

T3: of course we do, | do the same.

YS: Do you individualize the assessment depending on the case?
T1: It’s one exam for all regardless of the case.

T2: The same

T3: yeah, same exam for all cases

T2: The assessment should be individualized depending on the case and it doesn’t have to be
paper-based. It could be through speaking, coloring or even drawing.

YS:- Describe your relationship with your SEN students.

T1: Effective and healthy relationship. They are like any other student
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T2: Difficult and challenging. You should try your patience a lot. They usually misbehave
because the curriculum is too difficult for them.

T3: | agree

Ys: How cooperative parents of SEN students are?
T1: It depends on the parents, you can’t generalize.
T2: I never met them!

T3: Students with no diagnose reached that level because parents do not care, but | have also
very caring parents who are always following up.

Ys: Do you have direct communication with parents of SEN students?
T1: It depends on the parents, sometimes direct contact sometimes through the SENCO
T2: sometimes parent own the disability by teaching their children to be irresponsible.

T3: | contact directly with them

YS: What are the challenges SEN students face in your classes?

T 1: Culture and the lack of information about the child and his case.

T 2: Acceptance from their peers especially when doing group work. Other peers in the group
do not want to work with that child because he or she doesn’t want to work

T 3: The child’s low self-esteem and low expectations. The goals and the curriculum might be
challenging for him.

Ys: Do you think that inclusion develops SEN students’ social and emotional part?

T1: Inclusion sometimes backfires as students sometimes get disappointed or rejected by their
peers.

T2: Not really, they are rejected and are seen as losers

T3: lagree

Ys: Inclusion between theory and practice. Tell me you views regarding that matter.

T1: Inclusion can work only when applied properly. For example, conducting efficient
training for mainstream teachers, scheduled meetings with the SENCO.
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T2: It needs a system that supports the child not supporting itself, it needs training, and it
needs proper planning. It’s not about accepting SEN students just to tick a box and earn more
money.

T3: collaboration between mainstream teachers, SENCO and the parents plus the proper
training for teachers.
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Appendix C: Head of Inclusion Survey
Head of Inclusion Survey
62.Gender:

I. Male
J. Female
63. Youhave ..................... years of experience as a SEN Leader . (number)

64. Do you have students with Dyspraxia in the school ?

C. Yes B. No C. Not sure
65. How many..? -------=--------- ( number)

E. Boys

F. Girls

66. What is the school admission policy regarding students with Dyspraxia?

67. What is the screening tools the school / SEN department use to identify students with
special educational needs in general and with students with Dyspraxia in specific?

68. How do you deal with a student with Dyspraxia?
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69. How would you describe your relationship with the families of students with
Dyspraxia?

Good poor doesn’t exist

70. Mention the reasons of the previous answers:

Families are in denial or not cooperating

Lack of awareness about dyslexia in general

Cultural beliefs

School policy and guidelines

Other, please SPeCIY .....o.iiii e

71. How students with Dyspraxia are taught in your school?

Through a differentiated curriculum

Through the same curriculum

72. Where do students with Dyspraxia learn in your school?

In main-stream classes with their peers all the time

Pull-out sessions are provided when needed

73. How students with Dyspraxia are assessed in your school?
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77. Do you conduct training sessions to train mainstream teacher on how to deal with

students with Dyspraxia?
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Thank you for your cooperation
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Appendix D: Head of Section Survey

Head of Section Survey

80.Gender:

K. Male

L. Female
81l. Youhave ..................... years of experience as a teacher. (number)
82. You have ............... years of experience as a head of section. (number)

83. Do you have students with special educational needs in the school?

D. Yes B. No C. Not sure
84. How many.? ( number)

G. Boys

H. Girls

85. What is the school admission policy regarding students with special educational needs?

needs?
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87. Are you responsible academically for students with special educational needs?

88. How would you describe your relationship with the families of students with
special educational needs ?

Good poor doesn’t exist

89. Mention the reasons of the previous answers:

Families are in denial or not cooperating

Lack of awareness about dyslexia in general

Cultural beliefs

School policy and guidelines

Other, Please SPECTEY ...uuiiiti i e e
90. How students with special educational needs are taught in your school ?

Through a differentiated curriculum

Through the same curriculum
91. Where do students with special educational needs learn in your school?

In main-stream classes with their peers all the time

159



Pull-out sessions are provided when needed

92. How students with special educational needs are assessed in your school?

needs?
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96. Do mainstream teachers receive training sessions on how to deal with students with

special educational needs?

98. What kind of support do mainstream teachers receive to guide them on how to deal
with special educational needs students?

100. What are your recommendations to provide a quality learning experience for students

with special educational needs in your school?
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Thank you for your cooperation
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Appendix E: Interview with Allison’s Mother

Appendix : Interview with Alison’s Mother
Date:- Sept. 21,2019

Location:- An empty room in the Middle School Girls’ Section
Interviewer:- Y.S

Purpose :- Information about Alison , the school SEN provision and practices and the services
provided to Alison.

An appointment was scheduled a few days before the meeting. The interviewer took the
permission from the mother to record the conversation.

Y.S : Researcher R.R: Alison’s Mother

Y.S : When did you first notice that Alison has learning Difficulty ?

R.R.: | started to realize her difficulty at school since grade one . she had low academic performance
and difficulty especially in writing. Actually, her teachers brought the issue up.

Y.S: How did the teachers at school communicate with you ?

R.R: They contacted me, and we had several meetings.

Y.S: What did the school do about this ?

R.R: They pulled her out of class to give her extra support and worksheets and she receives physical
treatment and exercises to strengthen her motor skills.

Y.S: What do you mean by “’they’’?

R.R: I mean special education department in the school.

Y.S: Did you notice any improvement on Alison as a result to these services ?

R.R: Of course, they also provided me with summary sheets, and they also reduced the quantity which
helped a lot during exam time and her marks improved.

Y.S: How satisfied are you from the services provided to Alison so far?
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R.R: I am satisfied a lot. everybody is cooperative; her class teachers and the SEN Department.

Y.S: How do you deal with Alison at home?

R.R: She is a normal child, but when it comes to studying, she is giving me a hard time because she
can’t depend on herself. She has difficulty finishing her assignments. | have to be around to help her.

Y.S: Why do you think Alison can’t finish her assignments on her own.

R.R: I think because she gets distracted easily and can’t concentrate.

Y.S: Do you think there is an easier way to do her assignments?

R.R: I am trying to make her more independent, but it’s not easy. Eventually, I have to interfere and
assist her. I was even considering hiring a private tutor for her to help her with her assignments at
home, but I can’t afford it.

Y.S: Do you think there is an easier way to do her assignments?

R.R: Most of the homework assignments are based on writing. She gets tired easily and her
handwriting is not clear. If her teachers assign true or false questions or multiple-choice questions, it
will be easier for her to do. Teachers modify the tests to have less writing. However, the homework is
not modified.

Y.S: How do you know that the tests are modified?

R.R: I don’t see the end of term tests, but the SEN department say so. But, | see the daily tests.

Y.S: How satisfied you are with her marks and academic performance?

R.R: Her marks are very good except for the English. She is in the sixties.

Y .S: Why do you think there is a problem with the English only ?
R.R: I don’t know, maybe because of the grammar. Although she speaks English very well.

Y.S. : What other challenges you face with Alison at home ?

R.R: She gets distracted easily. She needs complete silence. This is controllable at home, but it’s a
problem in class. I think it’s not easy to control noise in class. Even when teachers raise their voice in
class or hit the table with his hand, she gets irritated. Alison complained from this to the SEN
department and consequently, they talked with the teacher to stop doing that. So, | basically face two
challenges with Alison, writing and distraction.
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Y.S: Do you meet periodically with the SEND and how often?

R.R: I meet with them three times in a year and I feel that’s enough because I am working. If there is
any concern, the SEND contact me by phone otherwise three times per year is fine.

Y.S: What do you usually discuss in those meetings?

R.R: things related to Alison’s academic performance and the modifications on the curriculum. Since
these modifications were not done from the beginning.

Y.S: What do you mean?

R.R: Alison did not have a modified content since she was enrolled as a SEN student in grade one.
They started these modifications in fifth grade.

Y.S: How do you evaluate Alison socially and emotionally?

R.R: We have a problem with this issue. She is unable to make friends. She is always alone, and this
hurts me. | spoke with the SEND concerning this issue, but unfortunately, we are still facing this
problem until now. I don’t know who’s fault is it ? Is she unable to make friends, or other girls do not
accept her?

Y.S: Is there a way outside of school that can help Alison to improve herself socially, physically
and academically?

R.R: Yes, the SEND advised me to enroll her in any sport activity as it will improve her coordination
and self-confidence; she plays badminton and the teacher at school promised to enroll her in the
school team. But | can’t enroll her in any outside activity as I am working, and I don’t have time to
pick and drop. I registered her before in a swimming class outside of school. Also, she took OT
sessions in a center outside of school for a year. She improved a lot, but we did not continue.

Y.S: Would you like to add anything?

R.R: Yes, | want her to have friends. | need the school help in this matter. They need to spread the
awareness between the girls to accept differences. | also want the school to come up with a new
strategy concerning writing. She can use a tablet instead of writing.

End of Interview

Appendix : Interview with Alison

Date: - Sept. 21,2019

Location: - An empty room in the Middle School Girls’ Section
Interviewer: - Y.S

Purpose: - Information about Alison, the school SEN provision and practices and the services
provided to Alison. Her social, emotional support.
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An appointment was scheduled a few days before the meeting. The interviewer took the
permission from Alison to record the conversation.

Y.S : Researcher A : Alison

Y.s: Do you like school ?

A: Yes

Y.S: What do you like about school?
A: | like studying and sports.

Y.S: What subjects do you like?
A: | like English , Moral Education, Math , Arabic and Islamic.

Y.S: How do you evaluate your relationship with the teachers?

A: Good; | like them ; we are in good terms.

Y.S: What bothers you ?

A: I don’t like the noise at home when I study. I can’t concentrate.

Y.S: What else bothers you ?

A: I don’t like writing! I find it difficult especially when in the writing lesson when we are
supposed to write an essay.

Y.S: How do you think you can overcome this problem?

A: 1 want to type instead of writing.

Y.S: How do you evaluate your relationship with your peer?

A: Not good! | was bullied by some girls and they did not want me to sit with me!

166



Y.S: What did you do about it?
A: | reported to the school, and they talked to them and fixed the problem.

Y.S: What do you think about school’s homework plan and tests ?

A: I have the same homework like everybody else . | prefer something digitalized.

Y.S: Do you get social and emotional support from the school ?

A: Yes, whenever | face a problem, I run to the counselor and she solves the problem to me.

Y.S: What are you interests and hobbies?

A: | like badminton. and | asked the sports teacher to enroll me in the badminton training. |
like swimming, but not in the school. I don’t have special interest. [ spend my free time
surfing the internet.

Y.S: Are you satisfied with your marks at school ?

A: yes, | have good marks in almost all the subjects except English.

Y.S: How often the support teacher supports you in class ? how do you find the support from
the SEND ?

A: The support teacher visits me once in a week. | like it because she sits only with me and
explains difficult tasks.

Y.S: Do you think once in a week support is enough?

A:Yes

Y.S: Do you prefer push-in or pull-out sessions ?

A: pull-out sessions because | concentrate more outside of class.

Y.S: During the End of Term Exam, do you prefer to do the test along with other students or
alone in the support room ?
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A: | prefer to do it alone because they read the questions to me , simplify them and they give
me extra time.
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Appendix F: Observation Account

Date: June 10, 2019

Location: At the school campus / School Playground
Observer: Y.S

Observed: Alison

Period: 1% break

1.10:33am: she is not eating. Rooms in the playground, picks a friend randomly and talk with her for
a minute

2. 10:35 am: walk awkwardly

3. 10:36: talk to her teacher

4. 10:37am: walking alone again

5:10:38am: talks a to a group

6.10:39am: talks to me and then walks alone again.

7.10:40am: picked other students to talk to Ss answered her short answers then she left
8.10:51am: she disappeared

9.10:53am: she picked two girls and sat with them.

10. 10:55: she left them and went to talk with the nanny in the bathroom, smiled at her teacher and
went back to the same girls.

12.10:58: keeps roaming aimlessly around the playground, the weather was bad therefor girls were
allowed to stay in their classes.

13.10:59: the supervisor called the girls back to their classes (she stands outside the class)
14. 11:00The supervisor repeated ‘inside your classes (she didn’t respond)

The duty teacher asked her to go inside the class because it’s very hot she stands by the class door

End of observation
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Date: June 11", 2019

Location: In class / School Campus
Observer: Y.S.

Observed: Alison

Period: 5" period

Subject: Islamic Studies

Lesson: Hadith / Solving an exercise

33. 11:55 she approaches the teacher and gives the teacher her book. Alison. checks on the
electric wires for the projector

34. 11:56 : the teacher gave sh. Back her book (sits close to the teacher)

35. 11:57: she responded to the teachers request and opened her book.

36. 11:58: students asking which page, sh. Responded. Teacher asking who wants to read

37. 11:59: Alison raised her hand. sh. Reads the question fluently teacher thanks sh. For reading
the question.

38. 12: The teacher writes the answer on the board sh. Copies from the board. sh. Holds the pencil
in a in proper way.

39. 12:01: Alison Erases and rewrites again. sh. Asks the teacher about a word on the board “is

40. 12:03: students are still copying from the board

41. 12:05: Alison Asks the teacher “is it ...?” to emphasize her understanding,.

42. 12:06: teacher responded “yes!”

43. 12:07: teacher approaches sh. And asks her if she wrote the Islamic test.

44, 12:08: the teacher distributes the questions on each group ,students answer the questions
45. 12:09: she’s quiet and dint participate in the group discussion

46. 12:11: she yawns.

47. 12:11 : teacher calls of the time , teacher salutes the class

48. 12:12 teacher asks a student to share their answers with the class

49. 12:13: Alison Copies from the board.

50. 12:14 Alison ’s groups turn to answer the question Sh she didn’t take a part in the answer.
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51.

52.

53.

54,

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

12:16: Alison turns the pages of the book, then back to the target page, Sh erases and re-
writes.

12:18: Alison keeps turning the pages of the book. sh. Continued copying from the board
12:19: Alison keeps copying from the board “no communication with her peers”
12:20: Alison gestured to the teacher to move away so she can continue copying off the board.

12:20: teacher asks Alison if she finished copying so she can erase the board. Alison asks the
teacher to erase one part of the board and leave the other part

12:21: Alison stretches out

12:23 Alison keeps copying from the board.

12:31: teacher asks Alison if she finished writing. Sh stopped writing.

12:33teacher announces that school will apply summer timing and students will leave at 1:30.
12:34:Sh. Smiled. Alison stayed in her desk glancing at her peers.

12:35 :She grabs the papers of circular and distributes them to her peers

12:37: Alison is back to her seat. Sh Alison approaches the teacher

12:39: she erases the board. The teacher checks Sh Alison’s books, she finds that SH didn’t

answer the questions

12:40 : the bell rings

End of observation
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Date: 12.11.2019

Location: Classroom / School campus

Observer: Y.S

Observed: Alison

Period: 4™ period

Subject: Math

Lesson: Revision before the end of term test / Solving a revision sheet

16.

17.
18.

19.
20.
21.
22.

23.

24,

25.
26.
217.
28.
29.
30.

10:30: teacher explains today’s tasks Alison is sitting down and listing looking around and
shaking her feet. Teacher revises concepts on the board and elicits answers from the students.
10:34: Alison answers aloud with confidence correctly, teacher did not praise her.

10:37: teacher is solving problems on the board and he answers himself on the board students
write questions from the board on their copy books

10:42: Alison got a specific sheet.

10:43: teacher scaffolds for Alison by doing or solving an example for her

10:47: Alison stops and think teacher supports Alison. Alison does not answer the question
10:47: teacher is back to the board; teacher asks a question Alison orally answers teacher does
not give feedback.

10:51: she couldn’t answer the questions on the sheet teacher approaches Alison and helps her
out.

10:53: she gets her calculator. Alison struggles with the concepts. Teacher approaches her
again and guides

10:55: Alison is still struggling with her sheet.

10:59: Alison zoned out of the lesson.

11:00 Alison does not answer her seat the class is noisy.

11:01: she is still zoned out; she paused her work and did not seek help.

11:04: teacher approaches and guides her again

11:05: class is about to finish; she hasn’t completed her sheet while shaking her feet.

End of observation
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Appendix G: School SEN Policy
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The SEND Team is formed of well-qualified specialists:

Fulltime:

1.

2.

Hi (SEND Lead: BA in clinical psychology and Masters in Clinical

psychology ): provisign of all phases K-12
d (English learning support Teacher and SEND coordinator for

grades 6 till 12- BeD in Education and Masters in inclusive education and special
educational needs)

% English learning support Teacher and SEND coordinator for
ades | nll 8: in English and gained certificates in dyslexia):
m { Math Leaming support teacher and SEND coordinator for

grades | ull 8; B.A. in Math)
PN | A rabic Coordinator and gifted and talented provision for grades 1
till 12)

i Backing up SEND and inclusion team: Mater in Special Education)

" C ounselor ( KG-G5)

“ Counselor { G6-G8)
M G uidance counselor { G9-G12)

Role of the SEND lead

In collaboration with the principal, HOS, HOD, supervisors and SEND team members, the SEND lead

focuses on:

Managing the SEND team and Learning Support staff.

Monitoring the development and implementation of all aspects of the special education
program process and in relation to KHDA requirements.

Establishing procedures for the identification and support of students with special needs.
Responding to concerns of parents, teachers, and administrators.

Maintaining a SEND register, with records on students with special educational needs
Co-coordinating the provision for students with SEND.

Liaising with and giving advice to class teachers and support staff.

Overseeing SEND students’ records.

Checking student’s engagement in classes.

Overseeing teaching behaviors in classes toward SEND.

Coordinating with external agencies

Assists in identifying students with special needs
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Rationales

1. The school abides by the Federal Law 29/2006 enacted by the Ministry of Education in the
UAE. The law promotes inclusive education which means that all students having disabilities
have the right to be educated to the extent possible with their age appropriate peers who do not
necessarily have disabilities.

2. School Stakeholders focus on concerns and priorities for addressing students with Special
Educational Needs.

3. DIS is committed to adopt the following Guidelines stated by the MOE “School for All” fora

successful implementation of inclusion.

DIS motto is that each student matters and can make a difference.

Students who have been identified as having behavioral / academic difficulties as per KHDA

categories of SEND are referred as Special Education Needs (SEND) students

W e

SEND / Inclusion Policy Statement:

The School advocates the inclusion of all children including those with Special
Education needs as fully participating leamers. All students are welcomed, accepted,
and valued. As an inclusive school DIS provides a safe physical surrounding, a rigor
curriculum, and welcomed, positive learning environment that reflect the needs of all
students including those with special needs. The school ensures that inclusion of
students with Special Educational Needs is facilitated through adherence to the Special
Education services adopted by the school. This policy ensures that curriculum planning;
teaching provision and assessment for students with special needs takes into account
the type and extent of the difficulties experienced by the child. The school fully adopts
the social as well as the medical models of disability

Aspects of DIS inclusion provision:

Enabling DIS to be a fully inclusive school that accepts all children including those with
special needs through focusing on:

- Effective identification procedures
- Appropriateness of curriculum modification system
- Shaping the provision of SEND students through effective intervention and personal support

- Ongoing tracking. monitoring, and assessing SEND students” progress with focus on
effective feedback
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Actions that facilitates the implementation of the inclusion provision:
e Issuing a special needs and inclusive policy

e Restructuring school premises to enable those with special needs have easy access to
them and use the equipment which supports their learning

e Reconsidering the staff qualifications and skills needed to scaffold those with special
educational needs by providing teachers with training and coaching

e Building leadership capacity so that well qualified ones will lead the implementation of
Inclusion Policy

e Spreading positive environment about SEND students among school stakeholders .i.e.
administrators and teaching staff. students .parents and community

e Providing appropriate physical and human resources (External specialized centers for
SEND )

e Creating an environment that meets the needs of each child
e Raising the aspirations and expectations for children with SEND

e Ensuring that the special educational needs of children are identified. assessed and
provided for

e Ensuring all children make the greatest possible progress and reach their full potential

e Identifying all children to have full access to the school’s broad and balanced curriculum
and extended services at their own developmental level

e Ensuring that parents are involved in supporting their child’s education
e Ensuring that our children have a voice in the decisions being made for them
e Addressing the fulfillment of SEND students’ outcomes :

> Being healthy

v

Staying safe

v

Enjoying and achieving

v

Making a positive contribution
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Admission Policy

DIS is inclusive. It exerts all efforts to accommodate different learning needs and styles. The
school created a Learning Support program to address students with special educational needs
and disabilities (SEND). It opened the opportunity to SEND students to enroll at any phase level
including severe cases such as Down syndrome. Students are enrolled in the SEND department if
they show signs and symptoms of special educational needs.. These might include but not limited
to, Individualized Education Plans (IEPs) and reports from health professional centers.

SEN and support Services at DIS

We monitor all children’s progress closely, and 1dentify those who require support starting from
an early stage. Individual Education Plans (IEP) are written collaboratively by a member of the
SEND team, class teachers and specialist from medical centers (Kids First Medical Center and
Dubai Early Childhood Development Center) if needed.

A range of educational support specialists from Kids First, or DECD work with the school to
insure the SEND students are monitored and supported according to their needs in order to reach
their highest potential.

Classes are mixed ability and children have the opportunity to work in a range of different
groupings. The needs of all children are met within the classroom.

A-ldentification

Additional leaming needs may have been recognized prior to a child’s entry to DIS or identified
by means of assessment that is undertaken within school and might be confirmed by an external
specialist report. Student’s profile, on-going assessment, classroom observations, screening
forms, teacher’s feedbacks, parental feedback, formal and informal assessments ... contribute to
an understanding of a student’s relative strengths and weaknesses and enable staff members
working with the students to reflect on whether any curriculum adapitations if needed. The SEND
Team members are committed to early identification to ensure a proactive approach that can
protect students against the effects of underachievement in the classroom and enables educators
to remove the barriers of education.

It is the role of the class teacher to provide suitable accommodations for the needs of all children
within the classroom setting. If a class teacher feels that a student is not making adequate
progress within the whole class provision, then they should raise concerns with the Head of
sections (HOS) and counselors, who inform the SENDco. This referral is submitted with the
appropriate documents such as the teachers’ feedback and observations, students marks and
behavioral follow up, counselors feedback, parental involvement. ..
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Role of full time SEND coordinators grades 1-8

o Comment regularly to the SEND leader about the progress of the student with special needs.
o Keeping the SENDco fully informed

¢  Work in collaboration with the Class Teachers, SEND team, Coordinators, Heads,
administrators and Parents.

o Engage in co-planning with the teachers and work together to design lesson plans,
accommodations and modifications to fit the needs of SEND.Provide in - class support as
well as through pull out sessions based on the need of students from grades I till 6.

o Review and develop Individualized Education Plans -- or IEPs -- and holding meetings to
discuss these plans with parents, administrators, and other individuals involved in the
education of SEND students.

o Collaborate with teachers and Heads of departments to administer tests and other assessments
to determine the progress of special needs students.

o Support and advice teachers on how to meet individual needs.

o Supervise and make modifications to the regular curriculum based on student need and
ensure that accommodations are provided.

o To liaise with parents of students with special educational needs

o Maintain accurate and complete student records and prepare reports on children and
activities, as required by laws, district policies, and administrative regulations.

o Meet with parents to discuss their children's progress and to determine priorities for their
children and their individualized educational needs.

o Supporting a positive relationship with parents, classroom teacher, and the student through
communication of student goals and objectives.

¢ Providing accommodation/modification information ahead of time so the teacher can make
preparations to support the student’s participation.

o Planning a regular time and/or a means of communicating with parents, service providers,
classroom teacher, and the shadow aide.

¢ Monitoring the student’s performance in the classroom, collecting and interpreting student
data in order to maintain an awareness of the best ways to support student learning.

o Develop individualized education programs (IEPs) designed to promote students'
educational, physical, and social/emotional development.

o Conduct classroom observations for SEND students

o Assist in collection of data for providing appropriate classroom interventions.
Evaluates students' academic progress
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F- Progress and Qutcomes:

Progress is continuously being monitored by the SEND team and the teachers to make sure the
students are on the right track. Teachers and SEND coordinators work as a team to ensure that
assessments given are modified and fit the needs of each student. Progress reports are submitted
monthly to parents so that they could monitor their children’s progress at home and work parallel
with the school for better outcomes.

Parents Partnerships

DIS views parent’s partnerships as per the following:

The school seeks the views of parents including those special educational needs children
through different channels.

Parents are active and valued participants and make a significant contribution to the school’s
good quality provision for students with SEND. They are properly involved in the
development and review of the personalized programs for their children and are properly
represented in the life of the school, for example on the school’s Governing Board.

All parents of students with SEND, including those who are difficult to engage, have access
to and benefit from a range of good quality guidance, training and support services within the
school. These are specifically targeted to the particular challenges of the students and their
families and include access to culturally sensitive support groups.

Parents are consulted at every stage of the identification and provision process: feedback to
them is provided informally and formally through meetings and reports

The school uses different channels of communication with parents.

The school operates an open door policy where parents are invited and encouraged to meet
with the SEND coordinators when concerns arise.

The school appreciates the parents’ feedback concerning our services.
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C- Curriculum Modification

The curriculum is modified and altered to meet the needs of each student and leamning style.
Differentiation is carried out according to content, process and product. It is held across all
school phases. [EPs are conducted to ensure that the necessary modifications are implemented
and students are well engaged and included in the curniculum through weekly plans, daily
plans...

D-The Intervention

The basis for intervention could be the teacher’s or others’ concerns, underpinned by evidence,
about a child who despite receiving differentiated learning opportunities:

* makes little or no progress even when teaching approaches are targeted particularly in a
child’s identified area of weakness

= shows signs of difficulty in developing literacy or mathematics skills which result in poor
attainment in some curriculum areas

= presents persistent emotional or behavioural difficulties which are not ameliorated by the
behaviour management techniques usually employed in the school

* has sensory or physical problems, and continues to make little or no progress despite the
provision of specialist equipment

* Has communication and/or interaction difficulties, and continues to make little or no
progress despite the provision of a differentiated curriculum.

Ultimately teachers are responsible and accountable for the progress and development of the
children in their classes, including where students access support from teaching assistance or
specialist staff. We understand that high quality teaching, differentiated for individual students,
is the first step in responding to students who have or may have SEND. We know that additional

intervention and support cannot compensate for a lack of good quality teaching by the class
teacher.

E- Personal support:

At DIS each student is supported according to his/ her needs. Teachers and SEND team members
work together to provide the right environment and best accommodations that cater to each
student’s needs. Students are trained to become lifelong learners. They are engaged in all school
activities that enhances their personal and social well being. SEND students are prepared
gradually to become independent and well rounded individuals.
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observes the child in class and during break time if needed and follows up with the teachers. A
meeting with the SENDco and parents may then be arranged to discuss next steps.

The purpose of identification of need is to work out what action the school needs to take and the
support that needs to be provided for the child.

Identification is done through different procedures that provide an accurate description of the
needs. Then each need is tackled individually not only medically but also socially.

B-Provision

Provision is designed to promote confident, independent leamers who come to an understanding
of their learning profile and develop the skills necessary to achieve their potential. The school
offers in-class support, and pull out support for grades 1 till 6 in the learning support room
depending on the needs of the child. It also gives pieces of advice on differentiated instruction
given in class.

Meetings are held regularly to discuss the progress and development of every child in main
subject areas. If there is a concern relating to progress and development we will look at the best
way to support the child. This will include the collaboration of the SEND team and the class

teachers to work together and find solutions.

When it comes to planning, we will see which intervention would best suit the child and begin
working on individual targets. The SEND team will meet with and work closely with the parents
and teachers to plan an appropriate program of support for the child with the aim of narrowing
gaps or removing barriers to learning. At DIS the process by which we identify and manage
children with SEND is that we place children in need of support onto the SEND register. A child
on the SEND register may have additional | to | support from a support teacher and may be
provided by therapy sessions from an outside agency. Students are also provided with remedial
sessions after school if needed.

Outside agencies such as Kids First Medical Center and Dubai Early Childhood Development
Center provide observations, feedback and recommendations to teachers.

All students under SEND register are closely monitored by the SEND team and by outside
specialists from a healthy care center.

The student will receive differentiated, targeted, group or individual support in a way that
parents, teachers and the SENDco feel will have the most impact on progress.

At the end of each term, class teachers meet with the SEND team and carefully review the
progress of all SEND students.
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The SEND Team is formed of well-qualified specialists:

Fulltime:

1.

2.

i (SEND Lead: BA in clinical psychology and Masters in Clinical

psychology ): provisign of all phases K-12
d (English learning support Teacher and SEND coordinator for

grades 6 till 12- BeD in Education and Masters in inclusive education and special
educational needs)

m English learning support Teacher and SEND coordinator for
ades 1 till &: in English and gained certificates in dyslexia):
m( Math Learning support teacher and SEND coordinator for

grades | ull 8; B.A. in Math)
NN A rabic Coordinator and gifted and talented provision for grades 1
till 12)

W'(Backing up SEND and inclusion team: Mater in Special Education)

—————— Counsclor ( KG-G5)

w Counselor ( G6-GB)
NN Giuidance counsclor ( G9-G12)

Role of the SEND lead

In collaboration with the principal, HOS, HOD, supervisors and SEND team members, the SEND lead

focuses on:

Managing the SEND team and Learning Support staff.
Monitoring the development and implementation of all aspects of the special education
program process and in relation to KHDA requirements.
Establishing procedures for the identification and support of students with special needs.
Responding to concerns of parents, teachers, and administrators.
Maintaining a SEND register, with records on students with special educational needs
Co-coordinating the provision for students with SEND.
Liaising with and giving advice to class teachers and support staff.
Overseeing SEND students’ records.
Checking student’s engagement in classes.
Overseeing teaching behaviors in classes toward SEND.
Coordinating with external agencies
Assists in identifying students with special needs
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Appendix H: Inclusion Policy

T —

Bl Inclusion Policy

S\ ision
M in partnership with parents and community, will strive to prepare every student
to be digitally literate, a lifelong learner, and a productive citizen.

Statement:

is an inclusive school, all students feel welcome,
accepted, and safe and valued. The school is keen to identify all barriers which
restrict students’ achievement, participation and learning, and will take action to
remove obstacles which lead to educational exclusion.
/I . /o ates the inclusion of all children including those
with Special Education needs and gifted and talented as fully participating
learners. As an inclusive school WM provides a safe physical surrounding, a rigor
curriculum, and welcomed positive learning environment that reflect the needs of
all students. The school ensures that inclusion of students with Special
Educational Needs is facilitated through adherence to the Special Education
services adopted by the school.

The school works in alignment with the KHDA requirements for identifying students
who require access to specialist provision including those with special educational needs
and disabilities and special gifts and talents. These students are welcomed and are
supported by special provision.
The following issues are aspects of provision that require special consideration to ensure
the educational inclusiveness of TNl

» effectiveness of identification procedures

» appropriateness of curriculum modification systems

» impact of specific intervention or personal support mechanisms

» use of feedback from monitoring and assessment processes.

Developing inclusion will involve governors, the principal, the school staff, students,
professionals, parents and the wider community.
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Appendix I: Islamic Observation 1
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' KG Elementary Middle High
nd support
ppo Very good ¥ Good $ Good $ Good

fgi::lfprt;?\‘:ms%oes't:ﬁa 3nd purposeful relationships with all students. The school implements a
FieS i o] idelr?tr'fmar']agemem system, recently introduced in this school year. The system
adirinistiat ¥ ification of needs and interventions as required by teachers, supervisors

ors, counsellors and parents. Processes and procedures are proving effective in promoting'

improved student behavior.

The i i -
StUd:;ttl:oalrlr?viuc[;f:sigI ::‘]OF::‘Q"‘OUHQ high levels of attendance. However, a significant number of
calehration ing assemblies and so miss important presentations and religious

The s ; sl
who ;:‘a";'h';gz f::}eloped effective systems to identify students with SEND. This includes students
gifted and s ggai;i:t?f?djl-wmch might restrict access to the curriculum. Students who are
= ified in a wide range of areas, such as specific subjects, sports, art and

The sch :

SUpportiﬁZItr}::scl;\e/:fmly changed its fchu; from supporting students with SEND, individually, to

Tt g hqpment of teachers’ skills to enable them to better meet students’ needs in their

inconsis'tent Stude; tlse‘\:ve:o lhrougfr: grofessional development, although, as yet, the impact is
. are gifte

enrichment activities. . and talented are supported very well through a program of

* Students are benefitting from a comprehensive program to promote their well-being and personal

S;V;Iizﬂ:}e?;.a Cpuns(eslé){; provide effective personal guidance and support. A new social and
rning program is designed to nurture students’ emoti intelli

' ) ! otional intelligen
interpersonal skills. Older students receive good careers guidance and exposure to universi%y o;eti:r?sd

T

Inclusion RS e

Provision and outcomes for students with SEND Good # 7

l SIS e

The school has developed an inclusive policy, which is reflected in all aspects of school life, including
the admissions policy. There are appropriate plans and policies, which are applied across the school
for the tangible benefit of students with SEND. The SEND team has a wide range of experience and
knowledge. They readily seek advice from external sources.
The school makes use of a range of assessment methods to appropriately identify the specific needs

of students with SEND. Staff liaise well with external agencies to provide appropriate interventions

for individual students. The school has an accurate understanding of the range of disabilities and
difficulties experienced by its students. This ensures that more consistent and effective approaches

to intervention are used across the school.
ed of their children’s progress through a range of communication

ormal reports on curriculum, achievement and personal

development. Parental involvement and feedback is valued and parents make positive contr:lbution
to the quality-of provision within the school. Parents have access to helpful and appropriate guidance,

fraininn.and-cunnnrt conviroc thranah tho crhnnl and linke with antcide anonrioc

The school keeps parents inform
methods, including formal and inf

186



B — " > 2

5]
/Di}al.ll Dubai International private School - BR
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nclusion of students of determination

. 5 d
Provision and outcomes for students of determination Goo

7

e The school has a governor for inclusive education. The inclusion champion works with the learning support team to
develop a shared vision of inclusion across all phases. Some resources are in place, but there are no learning
assistants to provide specific additional support.

o Appropriate identification processes are in pIacE upon entry]in the early years and in classes. They are consistently

applied and in a timely manner, which ensures that the intervention plans are targeted and increasingly successfull
at lowering barriers to learning.

o The school is focused on educating parents about the benefits of additional support, and of the resources available
to assist students of determination, once identified. Some parents are reluctant for their children to have individual
education programs (IEPs) and to be included in a targeted support program.

There is some variability in the quality of teachers’ planning and teaching approaches. As a result, some students.of
determination find it difficult to engage in the learning process. Teachers who have a strong foundatior; in
appropriate teaching methods are able to differentiate effectively in their lessons.

7

.o Tracking, monitoring and assessments in all grades provide information about the progress of students.of
determination. However, this information is not shared with teachers to inform their planning. J

For development:

e Ensure that there are sufficient resources and adults to provide the necessary support to enable students of
determination to engage in learning and make consistently good or better progress.

e Individualize the targets and modifications in the [EPs for each student.

« Incriase the opportunities to inform parents of the resources, support and services available if thejr children are :
\denified as students of determination.

\"
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Appendix M: School Admission Policy

ADMISSION of Student with Special Educational Needs and Disabilities (SEND)

DIS is inclusive. It exerts all efforts to accommodate different learning needs and styles.
The school created a Learning Support program to address students with special
educational needs and disabilities (SEND). It opened the opportunity to SEND students
to enroll at any phase level including severe cases such as Down syndrome. Students are
enrolled in the SEND department if they show signs and symptoms of special educational
needs.. These might include but not limited to, Individualized Education Plans (IEPs) and
reports from health professional centers.
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Appendix N: School Layout
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Appendix O: School Organisation Chart

-m partnership with parents and community, wil
strive to prepare every student to be a digitally
literate,a lifelong leamer and a productive citizen.
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Heads of Sections
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Lab

Securities Supervisor

I

Janitors
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Appendix P: Assessment Report
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ASSESSMENT REPORT
PRIVATE AND CONFIDENTIAL
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INTRODUCTION

Child Detaijls:

Child's name: o S @

Date of Birth: ‘-w 5" of March 2005 A
Chronological age: | 8 years '

Referred by: Ms Mona Kazim ( Special Educator)

Date seen: 20" of March 2013

Therapist: Ms Deepa Adyanthaya —J

Reason for Referral

SN = referred for an oceupational therapy assessment as it was observed that she has
poor'handwriting along with spelling mistakes. z

Background Information &

SEERE*Was a full term normal del?\u:r}-'., At _yeérs of age she was diagnosed with
dislocation of hip and was treated for n(*,e saihé in Dubai.
&EERY's mother reports that at 31/2 years of age, @iEP»was hyperactive. Presently,
she goes to T Ry and is studying in Grade 2.
Presently, the mothef’s complaints are that o

e She makes errors in writing.

* Takes a long time to finish written assignments

* She has messy handwriting.

e Poor attention

e |[srestless
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ASSESSMENT

Behavioral Observations

Information was collected through observation and interaction with gduring 1
hour Occupational Therapy session. On the day of assessment, Shahd was
accompanied by her mother. Shahd is a very cheerful girl and likes to play. She has
a short attention span for tabletop activities and gets easily distracted especially with
irrelevant sounds from the outside environment. She likes rough housing play. She

seemed restless and likes to move from one activity to another without completion.

Sensory status
@EEER has mild problems in calming herself and gets easily excited and jumpy. This
results in restlessness and short attention span. She has difficulty in modulation of
Sensory Processing as evidenced also by tiring easily, weak grasp,

She has difficulty in auditory processing and this leads to difficulty in completing her
activity with background noise.

Motor Status

f-exhibilted lesser muscle tone and had a slouched posture in sitting and
standing.

She seemed to get tired very easily after a few squats and pushups.

She has inadequate strength and encirance for a child of her age while doing
wheelbarrow walks.
Co-ordination™ " ™ 7%

Her eye hand co-ordination was also affected. She had difficulty in fast repetitive
movements and lost her rhythm and pace.
Her balance was not well developed as evidenced by heel to toe stance with eyes
opery and closed- She lst o prianee MEAAY il eves clossd
S had ity in daing ihe el 1o e wlk slona a straigt Ine il €162 oFen

oo i
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Handwriting Speed Test and Observations

&mml's handwriting speed is impaired. This leads to incompletion of written
assignments at school.

Observations:

She held the pencil using a faulty grasp with the Right thumb tucked in the right web
space.

She demonstrated non fluent movements while writing.

Her alphabets were not well formed. The spacing was not consistent and control of

strokes was affected.
It was observed that she was placing letters below the baseline. Her handwriting

appeared immature and illegible. .
Spelling errors which were not age appropriate were observed in creative writing

along with poorly formed sentence grammatically.

Conclusion:

Scaled score of 4 means that handwriting speed is Impaired.

The Motor Free Visual Perceptual Test-R:

The MVPT-R evaluates visual perceptual skills without motor involvement :

(1) spatial relationships, (2) visual discrimination, (3) visual figure ground (4) visual
closure and (5) visual memory. There are 40 items, arranged progressively according

to their difficulty, on each of the five subscales. The subscales consist of various

forms and shapes.

TEST RESULTS:
Raw Score: 20
Perceptual quotient: 56

Age equivalent: 5 years 1 month

MVPT-R Conclusion :
SR has impairments in visual processing .
The academic difficulties Shahd faces in writing leading to errors etc could be co-

related to the test findings.
Visual Memory involves the ability to recall stimulus item.
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Deficits in this area will affect:

e Letter and number recognition

* Learning sight words

* Reproducing numbers, letters and shapes without looking at a model
V.isual Closure ( identify a picture or shape from a partially completed or
dlsorganizcd presentation, including the ability to complete an incomplete
drawing/letter/shape)
Deficits in this area will affect:

o Spacing between letters and words

e Letier formation

e Breaking words into syllables

e Accurate copying from near and far without omitting information
Fractions
Reading fluency
Completing a drawing or letter if given part of it
Reading full test questions and storics for reading comprehension
Visualizing end product when completing a construction activity)

Visual Discrimination:
Deficits in this area leads to difficulty in concentrating, finding places or objects,
organizing work, difficulty with maps and missing out sections or parts while

writing.

Spatial Relationships:
Deficits in this area leads to difficulty in copying block patterns, copying from
board or book, lIabeling diagrams and following instructions like ‘top, beside, below ’
etc.

197



GOODENOUGH DRAW —A-PERSON TEST:

This test is based on the premise that children’s drawings reflect the maturation of
cognitive representations. It is an objective measure of non-verbal intelligence,
sensory defect, visual motor coordination, and thinking, organizing and
understanding body concepts. '

Observations:

& made adequate gross details of different bo‘dy parts and attachments. She
performed poorly in proportion.

She performed poorly in details of head, hand, joints and clothing.

She showed poor motdr coordination in drawing.

CONCLUSIONS:
The raw score of 11 signifies a mental age equivalence of Syears 9 months.

SUMMARY :

SEEEWs assessment , clinical observations and mother's input was consistent with

features of Dyspraxia and Dysgraphia.

Her assessment shows very low performance in most visual motor skills leading to

illegible handwriting along with impaired speed.

She has difficulty in visual perception, visual motor integration and general strength

and endurance.

An individualized educational Program should be adopted with emphasis on

methods requiring limited writine sssigaments. Instead oral testing or multiple

choice format or true/fzise can @2 ‘~oiuded to accommodate for slow writing

fluency. Use of laptop and word precessor should be permitted to ease the

burden on her. Modify the educational program by reducing the load and

quantity of work.

Recommendations:

° At school, Photocopies of completed work in class need to be given.

o Her load of class work and home work could be reduced to encourage better
performance in the essential assignments.

o She should be given extra time for completing her written assignments. She
should be given the option of typing out her homework assignments.

° She should have a reading partner in class to encourage better reading skills at

a healthy competitive level.
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oy

. Give her movement breaks by giving her errands live coll

She may use ear plugs {o minimize auditory distractions

She should be seated closer to the teacher away from distractions like windows
or doors.

Attention focus can be faciltated by direct eye contact of a touch o the hand
or shoulder versus calling out her name aloud in class.

Set fargets with her own performance versus comparing her to others.

Praise her adequately for small gains made to improve self esteem.

ecting of distributing
Additionally it will increase her self esteem.

like swimming, cycling, karate,

a regular basis and decreases

books, worksheets etc in class.
She would henefit if she engages in hobbies
football, Tennis, horse riding, wall climbing on
time on computer or Ipad to the minimal.
It is recommended that she atiends weekly once Occupational Therapy

sessions for 1 hour for a period of 6 months {0 &
s, monkey bar suspension could be added for

how significant performance.

At home, weighted ball

exercising.

her environment at home with routine and schedule

_'Organise and structure
ities and specific time for encouraging reading and

involving‘ physical activ

writing skills at home.

Encourage to improve her typing skills in terms of speed and accuracy s a

compensatory approach.

Visual perceptuals tasks like Parquetry and tangram puzzles, lego building

blocks of age appropriate complexity. Parquetry and Tangram puzzies will
enhance her visual motor skills integration and visual skills.

Constant reinforcement and praises would enhance her performance and

improve her self-esteem.

She should use a gripper on her pen and pencil as this will improve her grip
and reduce her fatigu= e wiiting. This will also provide her with additional
proprioceptive input

A Dyna disc can be used while sitting on her chair which allows movement for

her.
It will be beneficial if she does her writing with a slant board on her desk. This
will reduce the errors while copy writing from board. It will also result in more

efficient writing.  Slant board is available online from websites  e.g

www.therapro.com or the computer board from lkea.
Remedial writing should include a lined paper with highlighted or raised lines .
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: She should do i
r exercises like wall si iti
” S —— o sits and hold the position for 60 s, pushups
) ount of 60 - iti
b e s . and V-up (superman position on tummy viith
g gs up in the air) for a minute and hold the position
e canin i i :
- crease her visual motor integration by playing games like hitting the
with a baseball bat or throwing a ball on a wall target
V-S droc = ‘
t [ ll:al 'tralnlng can be done with vavw.eyecanlezrn.com She should do visual
asks like cancelling an alphabet from a typed paper or count how many times

5 :
word occurs in a page e.g commonly occurring words like ‘the, and * etc.
Games like “I SPY" are beneficial for Shahd.

For poor motor planning, she should do obstacle course jog, hopscotch activity

with words written on each square, making lists of materials required for a

project in school, home efc, scooter board activities to find the pieces of a

puzzle.

° For impaired bilateral co-ordination, she should use a stick held with 2 hands
and hit at a ball thrown at her.

. For proprioceptive processing, she should do wheel barrow walks, animal
walks like the bear walk, crab walk etc.

. It is recommended that all therapists, teachers, staff and family members

involved in her curriculum and care communicate on a regular basis to ensure

that the same learning techniques are being carried out in all environments.

@@ needs intensive remedial training as her problems in visual motor

integration are moderate.

If there is any further clarification required regarding the report, kindly do not
hesitate to contact me.

Lj s
Occupational Theraois’
prisfisatil] Sl

M VTR o N

' PO. Box 73810. Dubai

Communi(y Healtt

Appendix Q: Case Study SENCO Survey
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Case Study SENCO's Survey
Please fill in this survey at your most convenience
Teacher’s profession: SEND Coordinator
Subject taught: English and Math

Teacher’s experience of teaching in years: 5 years

Please tick the box that represents your impression of each of the following statements. You
may make additional comments on any survey item or use a separate sheet of paper for

comments. The scale is as follows:

Strongly Disagree (SD) Disagree (D) Agree (A)

Strongly Agree (SA)

Statement

SD

D

A

SA

Do you support students with Dyspraxia academically inside or
outside the classroom? If so, what subject/s do you support?

v/

outside of the classroom.

Comment: I support a high school student, who’s diagnosed with dyspraxia, in Math class,

The students with Dyspraxia feel welcomed and likes to come to
school.

v/

Comment: He’s well acclimated to the school. He hasn’t
shown any signs of being discontented, aside from taking
morning exams. On many occasions, I’ve seen him interact with
his teachers and peers in a familial and respectful manner.
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am concemed zbout the assessment of the students with
Dhspraxia .

Comment: Clinical testing and diagnoses oocur with licensed practitio
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ners outside of this sehoaol,

'\/

deficiencies.

Teachers. parents. the student. and the SENCO team design the
X student’s IEP

v

Comment: We have updated the IEP format to include the input of all stakeholders.

@ The IEP is reviewed and modified periodically by both the
teachers and the SENCO to foster the strengths and address the
needs of the student.

‘
|

o

TComment: We have adopted the American practice of reviewing IEPs on an annual basis, unlike
| o . N S
| previously. where IEPs would be updated to include an overview of the new lessons that would be

| taught in the quarter the 1EP reflects.

Mainstream teachers know how to deal with a student with
Dyspraxia in a mainstream setting.

v

Comment: Many general education teachers tend to label and
dismiss said students as ““problems™ the SEND department has
‘| to deal with. These teachers rarely make themselves available
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D

SA

for collaborative meetings, especially regarding lesson planning
and content differentiation.

Mainstream teachers label students with Dyspraxia.

Comment: These teachers tend to label students with special needs.

I meet regularly with mainstream teachers to be updated with
SEND progress and attainment.

v

Comment: The schools culture and attitude towards students with special needs, as well as the
unrealistic demands and limited time make it very difficult for SEND Coordinators to collaborate

with subject teachers.

| feel that the modifications done for the students with
Dyspraxia are done specially for them and cater for their needs

v

Comment:

Students with Dyspraxia achieve progress overtime

v/

Comment: All students progress overtime when they receive
the appropriate supports.

I meet regularly with parents of Students with Dyspraxia to update them with the progress of their

children.

Comment: | communicate with parents occasionally.

I think that mainstream teachers need more training on how to
write an IEP for a student with Dyspraxia.

v/
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Comment: There needs to be a shift in the perception and
treatment of students with special needs overall.

The current IEPs participated in the progress of students with
Dyspraxia

Comment: Please clarify this question.

Students with Dyspraxia are misdiagnosed or underdiagnosed

: : : ia.
Comment: My student shows more signs of having a processing disorder than dyspraxi
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Case Study SENCO's Survey
Please fill in this survey at your most convenience
Teacher’s profession: Special Education Coordinator
Subject taught: English/Math

Teacher’s experience of teaching in years: 12

Please tick the box that represents your impression of each of the following statements. You
may make additional comments on any survey item or use a separate sheet of paper for
comments. The scale is as follows:

Strongly Disagree (SD) Disagree (D) Agree (A) Strongly Agree (SA)

Statement SD D A

Do you support students with Dyspraxia academically inside or
outside the classroom? If so, what subject/s do you support?

Comment: support the student in math and English

The students with Dyspraxia feel welcomed and likes to come to | x
school

Comment: Student is not provided a variety of methods for
output and expressing knowledge of understanding; writing is
the only acceptable method here. Student is not given notes.
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D D A SA

1 am concerned about the assessment of the students with X
Dyspraxia .

Comment: Students are not provided multi-modal methods of assessment; assessment at school is
strictly pen and paper.

Modifications, adaptations, and accommodations have been X
specially made to include student with Dyspraxia in class

Comment:

Teachers, parents, the student, and the SENCO team design the X
Nsrudent’s IEP

~N
<V

Comment:

@ The 1EP is reviewed and modified periodically by both the X
teachers and the SENCO to foster the strengths and address the
needs of the student.

Comment :

@ Mainstream teachers know how to deal with a student with X
Dyspraxia in a mainstream setting.

Comment : Teachers require heavy training and practice in this

area.

Mainstream teachers label students with Dyspraxia. X

Comment :
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I meet regularly with mainstream teachers to be updated with
SEND progress and attainment.

Comment :

I feel that the modifications done for the students with
Dyspraxia are done specially for them and cater for their needs

Comment: Modifications are not done and teachers are not
trained on how to do so.

Students with Dyspraxia achieve progress overtime

Comment:

children.

I meet regularly with parents of Students with Dyspraxia to update them with the progress of their

Comment:

[ think that mainstream teachers need more training on how to
write an IEP for a student with Dyspraxia.

Comment:

The current IEPs participated in the progress of students with

Dyspraxia

Comment:

Students with Dyspraxia are misdiagnosed or underdiagnosed

Comment:-
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SRR R ccord of Service Delivery 23" October 2017
Classroom Observations
Appendix R: Classroom Observation

1. Child: cenN_p
Class: 7B

Teacher: SNNESER (Scicnce)

S had a printed handout of the lesson plan and was given one-to-one instruction to get
started on the task. It was noted that her desk was very busy and disorganized — pencils and
pencil shavings, books and other items on therc meant that she didn’t have anywhere to write
on so she leaned on her lap to write in her notebook. This is not ideal at all given her visual-
motor and handwriting difficulties. Slllhad been given a copy of the powerpoint slides but
seemed very disorganized and wasn’t keeping up with the pace of the lesson — she frequently
asked her friends for help which they seemed happy to provide.I spoke with (Sl about her
work — she was a warm and sociable girl who appeared to be well-liked by her group. She
wasn’t able to explain what she was learning and said that she didn’t really understand the

task and needed help with it.
Recommendations:

* Review and update 1EP. Currently 8IIR8is described as having Dysgraphia, Visual-
Motor difficulties and attentional difficaltics. Unon observation, she appeared to be
experiencing general difficulties with comprietiension and in completing her tasks.

e Continue to sit (BB cxt to positive pear icic-madels and reduce the writing
demands of

e She needs hetn with her organizationat skills and a clear work space in class.

e Handouts are ~aty beneficial is she is able to follow the lesson or has an opportunity

er tasks.

to review what she’s learned later with a tcacher.
° m\vould benefit from the use of a slant board to help support her handwriting
e Ifchildren are permitted to use a laptop in class then this should be considered (as
long as she is supported in using it and in developing her keyboard skills)
Further differentiation of her work is needed and increase opportunities to work in
pairs and small groups.
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Observations 24 October 2016
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2- Fill in the blanks with the correct verb form according to the tense.

1- They (drive) éigi%éto New York tomorrow morning.

2- Trying to stay healthy, she usually (walk) b _/ /Ao school.
3- They (ride) 2[ ,";%Z their bikes before they met their friends.

3- Com})@?l;gown sentences using the verbs and the fenses mentioned.

( /Bprs
a. (know) in the Simple Past Tense:
_

_II’ kﬂ/‘)r/ \Lh/)’ lg 2 ',MA (’/f“/ﬂ 5/“(4 /N/ e //I,b,/

P v /ey
== <7
c. (dance) in the Present crfeé@ue:
Lv/ﬂ Y SW ]L Q/O/(a/ﬂ CyZ A lgfod

] s | ¢ >4

IV- Vocabulary: ( / 5 points )

/
]

A- Fillimrthe blank with the vocabulary word that best completes the sentence.
/3pts)

co% - delegate - ba%ez\ - feline
2. H.H. Sheikh Mohammad will be the @Wyesmmﬁve, of

U.A.E. in Europe’s conference.

b. The researchers also found the virus in an animal called W

¢. The computer teacher asks me to and change the Word Doc. Into
PDF.
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4- Read the following excerpt from
the question that follows: (

“The Treasure of Lemon Brown,” then answer

7 1pt 3

... Greg felt himself near panic. The came closer... Lemon Brown’s shadow was on
the wall. Maybe the thought came to Greg, the scene could be even stranger.”

Write sentences thw
Sight: l:g o %&ZD
Thought: - =0 2 P

-5- Read the following from “The Treasure of Lemon Brown:” ( /1 pt.)

“He went to the coach... He sat a while... the sign allow his mind to blink between his

father and the Scorpion... For a moment Greg thought he heard something... He listened
carefully...”

Whose thoughts and feelings does-the narrator reveal?
g req (o5 )
N—

= d)l '{(/

From which point of view this story has been written? Explain.
>

=N

HI- Grammar ( / 10 points )

1- Choose the correct verb tense.

1)- Hamad (§je,/24t) cookies last week.

2)- Aisha hree cats.

3)- The exercise is difficult. I you solving it.

his homework before he went to sleep.
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- &5 Students’ Monthly Record
Student Name { EEEENNND Grade: 88 Subject: English Teacher: AT Month: January

212

Please rate the student by very good (VG), satisfactory(S) or needs improvement (NI). G - R S - N
Week 1 Week 2 Week 3 Week 4
Completion of Homework NI S NI NI Ao Dl sl S
Paying Attention NI NI S S slEmyly € 5 o3 1
Following instructions and rules NI S S S a5 Zlalatll el
‘no«:ﬁm:o: of assigned tasks on time NI NI S S EYVON LA A gt i L S e
Participation in class activities NI s S S Liall Ay & g
Understanding concepts NI 5 S S aalidl sl
Seeking help when needed S S - s S asoll 2 e ld ik
Working independently S S VG VG LOEL Jeall e 3 030
This student shows improvement in the e
following .
L o e s
I e

This student continues to have difficulty 3 ¢ll prepared with ber stuff and assigned H.W

Test 1 Test: Activity 1 Activity 2

Ay 5 Al il s = Comprehen.. Quiz
6.25 /10 _ 6 /10 / / el

Appendix T: English Monthly Record
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Student Name: (i RGN

Students’ Monthly Record

Grade: 8B

Subject: English

Please rate the student by very good (VG), satisfactory(S) or needs improvement (NI).

Teacher: Amani Al Refai

daldl) Ay jill g o) 518
Ul g gal) A

Month: January

._C[V.\E u’.vr.!.: u_ :memx.. i ._u«rur: o rLFr: Wu.uﬁ-u orb_—

Week 1 Week 2 Week 3 Week 4
Completion of Homework NI S NI NI Al Sl Sl
Paying Attention NI NI S S oLy S il e 5yl
Following instructions and rules NI S S S phall y cilaghall ¢ Ll
Completion of assigned tasks on time NI NI S S sanal) gl 6 Lial) Jlee W) Sl
Participation in class activities NI S S S ieall Aatsy ot Ag il
Understanding concepts NI S S S o liall il
Seeking help when needed S S S S el aie saeliall ks
Working independently S S VG VG AL Jaadl e 5yl

This student shows improvement in the
following
A al il Ll G

Working with oth

in her group and participating in cl

events

This student continues to h
in the following
Al sl e

Ay VAN (0

need to come to the ¢

well prep

d with her stuff and assigned H.W.

Grades to Date
4a 5 L cils

Test 1

6.25 /10

Ol sl

Test:
Listening Quiz

6/10

Test:
Comprehen.. Quiz

Activity 1

Activity 2

/

/ S T—
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Studgnts’ Monthly Record
> Grade \* Poiecs _ \\M L Testher \{ st M\\\\\\\\\Q. 219

Audent Wame.

Viease rate the student by very gor

.,

.\N\\l\ W \v\; 4 b\\ Jw.vt\n\vvn“\‘\

4 (YG), satisfacrony(S) or nesds impravesnsesnt (561),

7 Lo

2 : O ) 7% e Weer7 | e Ceey & \M\M = Z
Coingiletion ot Homenory \»“\ \5“\ N v\ —
v fing Rtieotion \\ \“\ 14 \NV N\ \

- Y = =7 A
Follamng, istructions and rules ,\ \\ w\mv p\u\ v -
Completion of avigned tasks on time m\\ \\u\\ w\\\ sl LB P
varticipstion in oas, sctivities .\|\\\ \Q n\\ . ~\ NuNln o
Understanding concepts e ¥ < <
7 v = u\\ e
. v v/
,.ﬁ_i e » ™ «\\b‘\
K4 7 X 4
; L2 e L

, & o T .f.,
) \3.;:.;_., -tr .:C,\ ”

Grades to Date

i i

¢ PR v) A
Aday o Ajad lidp j

|
)

Teat1

-~

s P47

\ / \\\\\ \\.\\.\&\\Q.

A2 \\ e Q\V\\_ IQ

/ v/ v\.\_: o

Lot lyuct s ong
\\\\\ 9.4 \\\Qn\\\

'
ol 5
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.\\ /

Conta, \Q&\\,\ s Y K Loz

d

e 7t

(prm jpuia

el o |l D

fest 2 fest 3

| " s
b opda Jfia) e

fctivity 1

S b LA

/

Activity 2

e AL

/.
/

/ /

Appendix U: IEP Meeting
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\.‘i!‘.u"‘ [ H VOO lHu Sl

siident it"i» n gie 'i\ fiterate, o lif loig learner, and L produetive citize

IEP Meeting ] :
Step : . ‘ Noges

Q/I ntroductions

¥Purpose of
Meeting

i Cound senifire -4 %ﬁm
m/ghare Concerns 9}({*715\ OM?L e % p{ﬂ't 40(70

U Review Reports
and Assessments

O Review Current
Program and

Progress
//2i§%h9514A4wﬂhﬁ¢uw4LLa(%m/j{hd%
< n~owup&#fj cLosgupor
& Review Goals
O Determine
Eligibility (if
appropriate)

@ 2011Pathuay 2 Success
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| . , \ /
g 2 e s * ./ RN B
! S -y - § Pty Wianam o X { -
Studeént: ;! . s -Daie:“—.-"w ; o :
i’”‘vl‘j-_:l;\ {11"12,;‘!'2 } W {4 (‘I]Hf"‘i:: _“‘! y.,”"“)y;“,;,’;1 ;';..“/‘ .‘ ) ,';lr:].\' ,. Cr ‘, N
I ] . g o

: / i antd a nrndneiive it .
stadent to be aioally hie e, g tiielong learner, and a PrOQuUeHive Qitizen, o

IEP Meeting
Step L Notes

U Discuss
Additional Testing

- [ vey rwobroded o oo well. e ¢ { pelaonshep

D’ﬁiscuss or

Strengths and
Needs

& Plan Goals and

Objectives il Sonel feipzs 007‘:} M

Shahd wall Inetssse e o] / /d»
G?oa/w“ M’;f"lﬁ ‘74“?“’” Uiy

Jhis ek

~possible poll 6ut f’ mef L Sessions { Bloams

W Identify
Modifications and
Accomm.

O Discuss
Proposed
Services

 Discuss
Additional
Concerns

QA Closing

© 2011Palnway 2 Sucesss
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My TEP Meetmg My Progress Repart, ’"417'”3 ? ’"_5":4 '

W“"’* A il ol /‘wm it e

Review of m :

grades and S Sm’“"w‘“w’“\’mm YPM:/JI— ,@g‘m{
academics: (W{’”""”l /?waﬂc/ﬁ% AWJAC‘ "%, Conpth- W
Qerlrnec ~ M

In SMWM - bus v
Review of fy - i, gome el llve | g ises food b

attendarice and

Uy 7 .
behavion: h /w/"‘%/ hoa %H%GA;M St

/ %q/qm o v e 5/"/4&5%751 Jtarne
What, worked - (J s \/mlw,o s ,« ikt {""‘40\/-(1, Uw&d;‘%’&q :
well for me: (/jv [owdle v~ s ,vaéwnum%

//fv‘j rq beot o e e, (FodieHe reviviem
7 j / 14 ’

What T nieed t0 4

improve:

Whatchang\e\s %m;[nwm»\:ﬂw 0sr/ m»//M—
might be made G M W u,(/&[,,\?

10 help me grow:

© 2017 Patrway 2 Success :
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IEP Meeting mw:o:muznm

| .O_u.mm" NNW

Date

Title

_— _Signature -
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{ A

. 2 O\x ‘\wm.,\\.
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aaall hmor.nb

Special Educational Needs and Disabilities Department

Individual Education Plan IEP

@ TP o DA N

Individual Education Plan

Year: 2018-2019 Term: 1

_H_ Student not formally identified but referred by SEND team and requires special education program including modified learning expectations and

accommodations.

Name: l Initial Date of IEP Meeting: 11/04/2018

Date of Birth: _05/03/2005 Review Date of [EP Meeting: ___16/01/2019

Grade: __8B Team Developing IEP: _Rona-Lade-Amani-Sajad & Mohamed

Areas of concern:

Dyspraxia/Dygraphia________ e

IL. DS TER:

CURRENT TREATMENTS AND SERVICES:
Therapy provided | Occupational ["Therapy provided | Behaviour /Social
Therapy /Emotional Therapy

Name of therapist | Pierette

Name of therapist | Laila

Hours per week 1 Hours per week Depending on the
need
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L SCHOOL SERVICES:
STUDENTS OF DETERMINATION
ﬁ i e rmeimn SETVICES =02y Subject /Grades Name of provider
Hmmn._::m support lessons are given inside and (English/7 to 12 )&( Math /8) Miss Lade
outside class upon the need of the student. (Math/1 to 7) Miss Rona
(Arabic/1to 8) Miss Abeer

Classroom observations

All Subjects/ All Grades

Mrs. Pascale/HOD/HOS

Teachers and SEND team meetings for feedback (English/7 to 12 )&( Math /8) Miss Lade
and support (Math/ 1 to 7)& (Science /1to 8) Miss Rona
(Arabic/1to 8) Miss Abeer
Parents’ communication and meetings (English/7 to 12 )&( Math /8) Miss Lade b
% (Math/ 1 to 7)& (Science /1to 8) Miss Rona _
(Arabic/1to 8) Miss Abeer L
All Subjects/ All Grades Mrs. Pascale
IEP follow up and meetings with the teachers and | (English/7 to 12 )&(Math /8) Miss Lade
parents. — ps g | _(Math/ 1 to 7)& (Science /1to 8) Miss Rona
S A | (Arabic/1to8) Miss Abeer
- All Subjects/ All Grades Mrs. Pascale
Teachers’ and SEND student’s follow up "~ (inglish/7 to 12 )&(Math /8) Miss Lade
academically L (rath /1 to 7)& (Science/ 1to 8) Miss Rona
(Arabic/1to 8) Miss Abeer
_ Behavioral follow up by the counselor Nancy / Pascale
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STUDENTS OF DETERMINATION

IV.  STUDENT’S STARTING POINT:

L rner behavi i
Personal, Social & Emotional Development

Shows self-confidence

Shows Self- initiative

Can form good relationships with adults and peers _

Has appropriate control over his/his feeling |

Takes turns and shares fairly

Assumes responsibilities

Follows school rules

Cares for personal and school properties

Learning Behaviors 1. 2 3 4 S
NotYet | Rarely |Sometimes | Usua Consistently
Exhibits good concentration Skills [ _
Listens attentively and follows directions N

221

Works independently

Stays with a task until it is done

Works neatly and carefully

Participates and maintains focus during group activities

Completes assignments in a timely manner

Returns required homework

e




V. ACCOMMODATIONS:
STUDENTS OF DETERMINATION
Environmentalaccommeodations | Flexible schedule / group size Assignments / worksheets OrggnizationsLaml
s :S::c‘;::: student near the | [ l?xlcndcd time 0 Simplify complex directions O Visual schedule
. . 0 Frequent breaks O Reducing the reading level of | 0 Sending monthly  progress
L S““_“_n!l student near a0 Smallgroup assignments home
positive role model O Individual O  Requiring fewer  correct | 0 Developing a reward system
Standing next to student |0 Other responses to achieve grade for in school and homework
when giving directions 0 Breaking work into smaller completion
|7 Avoiding distracting stimuli segments O Expecting the student to repeat
|0 Passing by constantly to check o fucii hy k instruction after the teacher
on student assignments O Reminding the student of the
}: Other O Notgrading written material needed for the lesson
DO Teacher monitors students self- and homework
paced assignments O Other
O Recognize and give credit to
student’s oral participation
0 Other
[ ssist ins Behavior Material adaptation Test taking
|
|2 Pairing student to checkwork | O Useatimerto facilitate task 0 Enlarge font 0O Allowing open book exams
/2 Writing key words on board or completion O Multiple choice O Reading test items to student
} highlighting on sheet 0O Praising specific behaviors 0 Fillin the blanks O Not grading handwriting
~ Make sure directions are 0 Keeping classroom rules simple O Calculators 0  Giving additional time
! understood and clear O Multiplication tables O Using more objective items
|2 Providing visual aids/ large 0 Allowing for short breaks O Pencil grip (fewer essay responses)
J prints... between assignments O Slanted boards O Questions are straight forward
7 Providing peer note taker O Cueing student to stay on task O  Other O Using fill in the blanks
r: Teaching multi-sensory modes | O Allowing student time out of seat, O Multiple choice
1 To assist the student in finding O Key words highlighted or
} main idea underlining, | O Ignoring inapprep underlined
highlighting, cue cards, etc... not drastically nu. 0  Studentis taken to a separate
= Breaking limits room to concentrate and
2 Other | C Contracting witt reduce distractions
‘ O Increasing the in O Other
rewards
O Implementing time ot
procedures
O Other
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f = S Te Lo [

STUDENTS OF DETERMINATION
VI. Recommendations from SEND team and diagnostic report: paall laal

Shahd finds it difficult to stay on task for extended periods of time, therefore it is recommended to
allow her to have little breaks.

Shahd has a poor concept of time, so try to remind her to complete her tasks on time as much as
possible.

Consider modified activities/exercises with less difficulty while maintaining the same learning
objectives.

e Highlight main ideas, concepts, and key words

e Offer individual help most of the time

e Use enlarged photocopies if font was small.

o Keep eye contact while explanations, and try to keep the student fully involved in the lesson to avoid
being absent minded.

e Shahd is spontaneous in expression; often cannot control her emotions, kindly help her to overcome
her worries by talking to her individually or by reminding her of her strengths.

e Shahd’s handwriting is poor; copyving from the board is a difficult task for her. Itis recommended to
give her extended time for copying or provide her with photocopied notes.

o Always provide the multiplicaticn tables in classroom and during testing.

e Keep all modified material, ditte

iated homework and revision material in the support copybook.
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Term 1

By End
of Term
1

Objective

s el

STUDENTS OF DETERMINATION
paall ilaml

Intervention

(including resources | Outcome/
and strategies) Progress
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September to December 2018

Literature|

“Ransom (Literature)

SWBAT cite textual evidence to support the analysis and making inferences with 50% accuracy.

SWBAT analyze the lines of dialogue to reveal aspects of characters (explore

character motivation) with
50% accuracy.

SWBAT identify & specify the five stages of the plot and apply them on the text given with 50% accuracy.

mém.ﬁ.noavma":mmSQ_wuoS"o?mmESo%mam:nﬁrmaﬂmamzn irony with the other two kinds of irony
with 50% accuracy.

SWBAT justify whether the conflict is internal (within oneself) or external (opposing forces) with 50%
accuracy.

The Treasure of Lemon Brown (Literature)

SWBAT analyze the lines of dialogue to reveal aspects of characters (explore character motivation) with
50% accuracy.

SWBAT identify characters’ motivations by noticing their reaction, thoughts, and statements + asking
yourself what you would feel/want in that situation = infer characters’ motivations with 50% accuracy.

SWBAT determine whether the story has been told from third person limited or omniscient point of view
with 50% accuracy.

SWBAT analyze how characters see, feel, and think to determine how much you know about them
analyze relationships between & among ideas with 50% accuracy.

SWBAT compare texts written from 1st point of vie

"The Ransom Of Red Chief" with the one between their
hands with 50% accuracy.

SWBAT cite textual evidence to supporr e

nd making inferences with 50% accuracy.

SWBAT re-write the story using reader’s ineatie for additional research into the history of The Blues with
50% accuracy..

Guide to Computers (Informational)

SWBAT determine the technical meaning of given words & Phrases with 50% accuracy.

SWBAT analyze the structure of a paragraph with 50% accuracy.
SWBAT draw Evidence from Informational Texts to support analyses with 50% accuracy.

STUDENTS OF DETERMINATION

Student ﬂgwm.n.ern_

Graphic
organizers
that focus on
sequencing
and
segmentation
for word
recognition

Reviewing
graphic
organizers to
organize ideas

Non-verbal
cues when
student is off
task
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Vocabula

Vocabulary Lists 1, 3, 5

SWBAT identify the part of speech of the required words with 50% acc cy.
SWBAT distinguish the words and phrases meaning by using context clues w
SWBAT value the impact of word choice on a given text with 50% aceuracy.

m<<w>ano=€0mo\no:m::nﬁmc_:c:ncv.u:a paragraphs using the new acquired words with context clues
words with 50% accuracy.

ith 50% accuracy.

Grammar

Sentence Fragments and Run-ons

SWBAT define run-on (Comma Splices) and fragment sentences with 50% accuracy.

SWBAT recognize run-on and fragment sentences within a paragraph or given text with 50% accuracy.
SWBAT identify the subject and the verb of a given sentence and decide where the idea starts and finishes
with 50% accuracy.

SWBAT differentiate between a complete sentence, a run-on, and a fragment with 50% accuracy.

SWBAT construct correct and clear sentences, paragraphs, and essays avoiding fragments and run-on
(Comma Splices) by using punctuation and sentence structure with 50% accuracy.

Correct Verb Tense

SWBAT define the present, past and future simple, progressive and perfect tenses with 50% accuracy.
SWBAT demonstrate commands and choose the correct form of the verb with 50% accuracy.

SWBAT use the given verbs in the given tenses in speaking and to form correct and meaningful sentences
and paragraphs with 50% accuracy.

Maintain Pronoun-Antecedent & Subj.-Verb Agreement
SWBAT state the rules of subject-verb agreement with 50% accuracy.
SWBAT recognize all types of pronouns with 50% accuracy.

SWBAT identify antecedents to indefinite pronouns accuracy.
SWBAT maintain Pronoun-Antecedent Agreemient
SWBAT demonstrate command and susta
SWBAT construct their own sentences/ para;

bject-verb agreement with 50% accuracy.

Writing

L subject-verb agreement with 50% accuracy.

Personal Narrative

SWBAT Use narrative techniques and transitions with 50% accuracy.
SWBAT Provide an engaging/ oriented introduction, sequence of events, and conclusion with 50% accuracy.
SWBAT Develop real or imaginative narrative after following the 4 writing steps with 50% accuracy.

STUDENTS OF DETERMINATION
paall sylasl
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VIL.  Domain: ACADEMIC

SRl IR S Al IATSEHOAE SEND .

Math-Term 1

SRS ;

Objective

STUDENTS OF DETERMINATIORN

gaall mylamt
Intervention Outcome/Test Results
(including resources and strategies) Progress follow up

|

CCSS: 8N-Q N-Q Reason quantitatively and use units to
solve problem:

2. Define appropriate quantities for the purpose of
descriptive modeling.

Skill: The student will be able to

1. Using Ratios and Proportions to Solve Problems

2. Using Scale Drawings and Models to Solve Problems
3. Using Dimensional Analysis to Convert Measurements
4. Using Dimensional Analysis to Convert and Compare
Rates

5. Graphing a Proportional Relationship

Lesson (1.2): Modeling Quantities

Learning Objectives: Students will be able to

demonstrate to a partner how to use dimensional
analysis to convert a rate.

Student requires:

e Studentrequires hands on
models (such as counters) to
practice mathematical concepts

¢ Allow additional processing
time

¢ Student should complete tests
in a room with minimal
distractions

¢ Refrain from jarring noises
(such as banging on the table)
to get student attention

¢« Provide a 1 minute structured
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s leln]ol

solve problem:

3. Choose a level of accuracy appropriate to limitations

Skill: The student will be able to

. Comparing Precision of Measurements

. Determining Precision of Calculated Measurements
. Identifying Significant Digits

. Using Significant Digits in Calculated Measurements
. Using Significant Digits in Estimation

Lesson (1.3): Reporting With Precision and Accuracy

Learning Objectives: Students will be able to show how
to determine how many significant digits to report in the

results of measurement calculations, such as finding
erimeter and area. - R B

Expressions & ma:u:.o:m

Obiective

CCSS. 8.EE Work with radicals and int-jer ¢xponents

8.EE Analyze and solve linear equaticns and pairs of
simultaneous linear equations.

Skill: The student will be able to write and solve an
inequality that represents a real-world situation.

Lesson(2.4): Creating and solving inequalities

Learning Objective: The student will be able to write
and solve an inequality that represents a real-world
situation.

break for every 10 minutes of

S wMSRLLL

e Use of a visual timer for a
reminder of time-structured
tasks

o Provide positive praise and
support

o Create a student-based reward
system for accomplishing tasks

STUDENTS.OF DETERMINATION -

s aall h..«_banL

Outcome/Test Results

Progress follow up
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STUDENTS OFE-DETERMINATION

skill: The Students will be able to solve the Inequality,
compound inequality using verbal descriptions,
overlapping & union of regions, etc.

Lesson (2.5): Creating and Solving compound
inequalities

Learning Objective: The student will be able to solve a
compound inequality and graph the solution set.

saall b”ornﬂ

Interpreting Categorical & Quantitative Data

Objective

CCSS. 8.S-1D Summarize, represent, and interpret data
on two categorical and quantitative variables

Skill: Students will be able to
categorizing data

Analyzing data

making frequency tables

Lesson (8.1): Two-Way Frequency Tables

Learning Objective: Student should be able to
distinquish between quantitative data and categorical
data.

Skill: Student will be able to
identifying a joint relative frequenc
identifying a marginal relative frequenc

Lesson (8.2): Relative Frequency

Learning Objective: Students should be able to
distinquish two-way relative frequency table, identify a
joint relative frequency and a marginal relative
frequency and explain what they mean.

Outcome/Test Results

Progress follow up

linary Progress

iscip

Interdi

Appendix W
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medical center

Interdisciplinary Progress Report
Name of student: EARREYh
Date of Birth: 3-March-2005
Class: Gr§B

For the current academic year 2018-2019, st received 1 session per week Psychomotor
Therapy. The duration of every session was 30 minutes each. An initial therapy plan report was
previously handed in November 2018.

GOALS:

- Represent her body image

Increase control and precision of manual movements.

Combine speed and precision of manual movement.

- Improve letter's formations, spatial orientation of letters/numbers, letter’s size, spacing
between letters and words

- Copy simple words/simple sentences with proper formation

- Enhancing creativity by encouraging various creations constructions from various
elements

- Find two different solutions to the same problem (spatial/social)

- Create astory of 4-5 sequences by defining the location, characters, time and problem
about to face.

- Develop her visual spatial skills: reproduce at the manipulative level complex geometric
pattern with following correct orientation and organisation (using spatial concepts), in
addition to reproducing complex geometric figures

- Develop sclective visual attention/ visual spatial memory (increase visual memory span
from 3 to 7 elements) and visual perception (visual discrimination)

- Develop problem soiving capacities (define the problem, key elements, {ind execution
strategies. most appropriate soiuton, execute the chosen solution, check and adjust the
result)

- Develop eye

band, dynamic and static coordi
v

natou (follow a sequence ot sleps, keep
balance when walking on a line one toot in front of the other eyes closc,
associate/dissociate movements between upper/iower right/left body parts, stand en tip
toe on a high surface, jump on one foot into a hoaop, catch a bouncing bali {rom different
sides.

We note that @ shows a small progress throughout the year. She has beticr memory, body
representation, dynamic coordination, auditive attention, fine/complex gestures and writing,

230



However, difficulties in many
attention, visual attention, cog

For that, we estimate a Psy,
during summer.

A . - 1V
psychomotor sectors are still noted: at the level 'o.f selective
nitive skills, memory, muscle regulation and writing.

chomotor therapy follow up, will help her overcome her difficulties

Here are some Recommendations which will help her:

It is important to give her some responsibilities at home

Let her search in the dictionary to find the meaning of a word

Use the technique of stop and go whenever she’s impatient )
Play construction games (puzzles, mosaic, complex construction) by following a specific
model then draw the construction after finishing it.

Let her memorize different tasks to do in order (start with 4 and increase the number
progressively)

Let her remember the road to her house or house of grandparents (go right, left...)

Let her always come up with new ideas to solve a problem

Let her draw a shape in a reversed orientation.

Practise writing by suggesting ideas from her interest

Play an origami, tangram or complex construction

Thank you for your collaboration

I remain at your service for any further information you might needed.

e/
“F
Psy t gfaptst—"
IS)Choxngm ,rn
/] -~

pswerstor PARENTN (&g 10 NTDY
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Appendix X: Math EOT
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Fi s Al i B i
m(’l l'hc slope of a line between these two points and mention the category of slope as py
nc,';auw/:, 710 or undefined slope
1 Lt 5
j ; Y
1.A(3,100)and B(2,100)

ye

7_,2.

Pl I’(?Z,://)/

L

A lake was stocked with 10 trout. Each w
in the lzke after x week is represented by the function f (%)

y-intercept of this linear function and graph it.
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and 0(2,10)

oy ==

y)
o

T T 11T

{

Sitive,

g

fﬁ L/‘”’/) f/'/l%%
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Solve this
com 3 : .
pound Inequality and graph its solution on the real number line.

x-sz-zﬁ,x{{)-)s“

11
1

1. Write the domain and range of this relation.

/;"(Z?J 2}0){? :

2. Draw the mapping of this relatior. ail explain if it is a function or not a function.
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i P Students’ Monthly Record
Student Name (N EEEEENND Grade: 88 Subject: English Teacher: AN Month: January
Please rate the student by very good (VG), satisfactory(S) or needs improvement (NI). Mot Aala U R et o SR el
Week 1 Week 2 Week 3 Week 4

ompletion of Homework NI S NI NI Aol a5 S
Paying ng Attention NI NI S 3 Yl 1€ A e 3 el
Fol lowing instructions and rules NI S S S Al y lacdazll s
“Com v_\mﬂ‘_o: of assigned tasks on time NI NI S S el gl Al S
‘Participation in class activities T s S S Aol At 8 A L
“Unc :.Q:a:n.: g concepts NI o s S S aalidl el
[ mm\_1,~\ :?u when needed S S B s S asoll s e ld ik
Working independently S S VG VG LGEL lealt e 3 030
This student shows improvement in the =
following :

L gl B lead GOl gkl SEESSE—— e
- =
This student continues to have difficulty Y ell prepared with ber nd assigned H.W
in the F:c.‘::r -
aPa I\T. - jaadiid lil'.[h.lr,(.\.t.
Grades to Date Test 1 Test: Activity 1 Activity 2
ady J5aghal ol R 1g Quiz Comprehen.. Quiz
6.25/10 / / /

Appendix Y: Monthly Record
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Student Name: (i RGN

Students’ Monthly Record

Grade: 8B

Subject: English

Please rate the student by very good (VG), satisfactory(S) or needs improvement (NI).

Teacher: Amani Al Refai

daldl) Ay jill g o) 518
Ul g gal) A

Month: January

._C[V.\E u’.vr.!.: u_ :memx.. i ._u«rur: o rLFr: Wu.uﬁ-u orb_—

Week 1 Week 2 Week 3 Week 4
Completion of Homework NI S NI NI Al Sl Sl
Paying Attention NI NI S S oLy S il e 5yl
Following instructions and rules NI S S S phall y cilaghall ¢ Ll
Completion of assigned tasks on time NI NI S S sanal) gl 6 Lial) Jlee W) Sl
Participation in class activities NI S S S ieall Aatsy ot Ag il
Understanding concepts NI S S S o liall il
Seeking help when needed S S S S el aie saeliall ks
Working independently S S VG VG AL Jaadl e 5yl

This student shows improvement in the
following
A al il Ll G

Working with oth

in her group and participating in cl

events

This student continues to h
in the following
Al sl e

Ay VAN (0

need to come to the ¢

well prep

d with her stuff and assigned H.W.

Grades to Date
4a 5 L cils

Test 1

6.25 /10

Ol sl

Test:
Listening Quiz

6/10

Test:
Comprehen.. Quiz

Activity 1

Activity 2

/

/ S T—
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STUDENTS OF DETERMINATION

P . i @ o %
. Students’ Progress daalid] a5l g asall 5 il
= , 2018-2019

Student Name : Tn —t rade Am Subject nm‘/br.wr
Teacher : N : Month w. Mmﬂfmmwgﬂwxo ,W

Please rate the student by very good (VG), satisfactory(S) or needs improvement (NI). Momaall Ralag® S MU GEN ¢ Mt G Ul o pla )
A : G = T AEE ; F i = [T ) T

% T EiaWeek2 =

Completion of Homework = ?\\\h.. ]

Paying Attention .M SV g S e 5 adlr
Following instructions and rules < 5.-.!1 b alaill 5 el gLl

.\vv‘l.lnlu =0 i - - - .

003.u._m:o.: o.a mmm_m:ma.ﬁw.ﬁ.xm on time qul,\wxfr M o nJ _ = 1) daall CE &t iall Jlee iy Oladl
Participation in class activities |;-.|.K/).i¥ - . J Adal) Azl o A HLEdl
Understanding concepts & i W alid) clasind
Seeking help when needed VG < G m as sl aie Saslicall %.F
Working independently W S < EL deall e 5 )
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Appendix Z: Teacher’s Survey

I

Mainstream Teacher's Survey

Gender:

A Male

N |

B. Female

[

2. Youare....:

A. A Homezoom teacher

[

B, A Subject teacher

3. Youhave......... S............ years of experience in teaching. (number)
4. Youteach..... i students.  (number)
5. Do you have stdents with Dyspraxia in your classes?

— s
A .Yc) B No C.| Not sure

6. How many.?

A. Boys [E
=1
B. Gidls | 1]

-

In your opinion, what are the features and characteristics of students with Dyspraxia?
The student | have suffering from Dysprexia shows typical symptoms of the discase.
like poor coordination both sides of her body at certain times. easily fatigues and not
wery active in class. But on the other side, this panticular student (Shahid- 8B) has

always been zn enthusizstic student that persists on participating and cooperating. 1 n

group activities | think the main problem is that gencerally other classmates do not
want to panticipate with her as much as | motivate them to because they think she si

slow, and they tend to shift from a cooperating mode in to a mode in which they split

the jobs with her, R . _—{ Commented (MAD1}:
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8. In your opinion, is it possible to reduce the negative effects caused by Dyspraxia

in class ?

Ich]_. Commented (MAD2]: But that requires traning with that
disease in a specific environment and with more detailed
and specialized material and equipment

©

. Do you think you have enough knowledge about students with Dyspraxia ?

Yes I:]

w [0

I Commented [MAD3]: Personal information and

To extent r experience with such specific cases in addtion to acquiring

Ll general info from the internet and 2 medical background -
myself a5 3 teacher- not more than this

10. How would you describe your relationship with the families of students with
Dyspraxia?

[::] Good - poor D doesn’t exist

11. Mention the reasons of the previous answers:

Familics are in denial or not cooperating D
Lack of awareness about dyslexia in general D
Cultural belicfs [:]
School policy and guidelines D

Other, please specify I think the parents are generally satisfied, but throughout this
year I met her mom twice and she was a very nice lady and she was always generally
asking abot her daughter, but the student appears always up for a challenge and ready
to take any task assigned to her.

12. How do you teach students with Dyspraxia ?

Through a differentiated curriculum

Through the same curriculum D
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13. Where do students with Dyspraxia learn?

[n main-stream classes with their peers all the time . — [MADA]: s, ]

Pull-out sessions are provided when needed -

Nk 4 How can you describe your relationship as a (cacher with students with Dyspraxia ?

J overall good, but my student’s participative and talkative mode is generally good and

motivates me to focus more on her as well

15, What kind of interventions and/or strategics you use with students with Dysprnily

have tricd difTerent approaches, from group work, to simplified differentiated
worksheets, specifying specific pages in the book and preparing specific summary

sheets for her and she was cooperative in all cases

6. What are the challenges you face when teaching students with Dyspraxia ? fhey are

Gverenergenic and always wikative and I think because my student likes me as a
teacher as well she always cares about sharing personal storics and daily notes about
general things.

17. How beneficial it is to teach students with Dyspraxia 7)(1 DON'T UNDERSTAND )

. What support do you get from the school and/or the SEND department to help you

deal with students with Dyspraxia?

Just the typical normal reminders of the things that should be given to the students.

Area Suggestions

Reading Practice more in class and at home

Writing Homework and class work should include ore

| writing

Curriculum Adding specific classes to those students to make
them more “on board™ with their required

material and general skills they need for the

future to survive in their respective workficlds.
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Interventions

Training For both the students and their teachers

Others; speciy... Psychological approach to try to understand the
personal case of cach student in the cnvironment
they are in, in cach of their classes I think is very
important because most certainly it differs from

one class to another.

Thank you for your cooperation
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Mainstream Teacher's Survey

Gender:

AL Mak
B. Female X
You are....:

A. A Homeroom teacher

vears of experience in teaching. (number)

You teach

students.  (number)

Al Yes Bl No C.|x ] Not sure

How many .2 (you mean in classes or with dypraxia)?

A. Boys (inclass) 23

B. Girls (in classey 75

In your opinion, wh

: are the features and characteristics of students with

Dyspraxia? ... difficulty reading and having some attention problems as well as

problems. Also. low self-esteem due to their weakness.

In your opinion. is it possible to reduce the negative effects caused by Dyspraxia

in class ?
Yes |
No x |
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9. i
Do you think you have enough knowledge about students with Dyspraxia ?

Yes D

o [
To some extent D

10. How would you describe your relationship with the families of students with

Dyspraxia?
B doesn’t exist

[__—I Good D poor

11. Mention the reasons of the previous answers:

Families are in denial or not cooperating

Lack of awareness about dyslexia in general

Cultural beliefs

O0Ood

School policy and guidelines
Other, please specify ...... if they were identified as such, I think there would be some
ze any weakness in their

cultural issues because most Arabs don’t like to recogni

children despite it is for their own good to help the child.

12. How do you teach students with Dyspraxia ?

[]
]

Through a differentiated curriculum
Through the same curriculum
ith Dyspraxia learn?

13. Where do students W

In main-stream classe

s with their peers all the time E

Pull-out sessions are provided when needed
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B

14. How can you describe your relationship as a teacher with students with Dyspraxia ?
...I have had a dyslexia student in the past and we had a good relationship because |
would assist her in tests and give her material on an casier level than the others. We
also depended more on auditory, which helped in her case. She knew the answers but
could not write them. I imagine I would do something similar with a student having
dyspraxia. They need their own approach with some extra and special attention and

differentiated materials to match their needs.

. What kind of interventions and/or strategies you use with students with Dyspraxia ?

...I have not had this problem but I would develop special worksheets and different

w

tests as well as spend more one on one time whenever possible while seeking help

from the SEND dept in the school.

What are the challenges you face when teaching students with Dyspraxia ? ...

16.

imagine in theory, these issucs would be related to how to include them in the class
without them feeling different from the others and how to raise their self-esteem and

self-confidence.

17. How beneficial it is to teach students with Dyspraxia ? ... They are smart in their

own way; it is like trying to find the right key to open the lock. The right approach

will help them to grow.

. What support do you get from the school and/or the SEND department to help you

o0

deal with students with Dyspraxia? ............ I do receive some help with other
students who have ADHD and ADD and so forth. One of the SEND teachers will stop
by and help inside the class or make special worksheets or lessons for these students. |
receive advice from them on better ways to teach them and how to design exams for

them. Shg usually comes weekly though I wish she were able to come daily.

% :
the following arcas:

| Area Suggestions
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Reading

Give an casier level for them to read—different
from the average. And try to include some

pictures or visuals to go with the lesson.

Writing

Take small chunks of writing at a time, with a
very simplified manner of writing, Guide them

and help them in outlining and discuss their idcas

and how to get it on paper in a simple manner.

Also, accept whatever they can offer with more

flexibility than other students.

Curriculum

Interventions

There should be specialized lessons to fit their

needs as well as different learning styles with

things simplificd for them into smaller bits.

The SEND Dept as well as parents should be on
board to help the teacher as well as discussing
things with the child and setting small goals for

the child to realistically reach.

Training

T would like to get more training in this arca and

no what to do to help these children.

Others; specify...

Thank you for your cooperation
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Mainstream Teacher’s Survey

it

. Gender:

B. Female @’WA

2. You are....:

A. A Homeroom teacher D

B. A Subject teacher E/

You have ZLZM years of experience in teaching. (number)

%
4. Nouleaeh....nesseansssanss students.  (number)
5. Do you have students with Dyspraxia in your classes?

A. __|;; Yes B.D No C.D Not sure

How many..?

A. Boys @
B. Girls @

In your opinion, what are the fcmurcs and characteristics of students with Dyspraxia?

o

N
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8. In your opinion, is it possible to reduce the negative cffects caused by Dyspraxia

in class ?

Yes

-X

No
9. Do you think you have enough knowledge about students with Dyspraxia ?

Yes B/

vo [ ]

To some extent

10. How would you describe your relationship with the families of students with
Dyspraxia?

%d D poor D doesn’t exist

11. Mention the reasons of the previous answers:

Families are in denial or not cooperating D
Lack of awareness about dyslexia in general D
Cultural beliefs D
School policy and guidelines B/

Other, please specify

12. How do you teach students with Dyspraxia ?

Through a differentiated curriculum

-5

Through the same curriculum
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13. Where do students with Dyspraxia learn?
In main-stream classes with their peers all the time

Pull-out sessions are provided when needed B/

14. How can you describe your relationship as a teacher with students with Dyspraxia ?

..........................................................................

........ TE G i linder-ased | Tyadzenl
.......... 2 o J g BRTS.... 2Ly G2EVAC 5 ]
....... !EJ(iw?[’A/[;ﬂ,gr /)J

~L£ €

La. G enkbees fth .
@Dys raxia ? \/

16. What are the challenges you face when teaching students with Dyspraxia ?

WSS P z7[ ...... Cooprsfgidepttn Hlosyhnaye -
Gl sl O Girocsilo {7: ......... ; ”fF%ZLY(ﬂvm‘

AOFZZY ]

18. What support do you get from the school and/or the SEND department t¢ help you A/{'{ 4~

deal with students with Dyspraxia?

éd—d&KJ
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