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Abstract

Ownership and learning are two independent concept which have been combined, from the
educational perspectives into one concept referred as ownership to learning covering a broader yet

complex and multidimensional domain.

The present research has encountered the extent to which student’s ownership to learning improve
their academic achievement by conducting a study at a school in Dubai where high school students
have been targeted. Furthermore, the role of educationists and teachers, in order to promote the

ownership to learning based interventions has been discussed in detail.

The research has adopted mixed method approach where survey and interviews have been
conducted to collect the data. The research has validated the interconnectivity between the

student’s ownership of learning and improved academic achievement level.
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1. Introduction

Ownership within the context of learning is a significant topic adhering to the extrinsic and
intrinsic motivation where the learning and knowledge patterns improve while enabling the
students to take responsibility of their learning as well as motivate them to be self-focused and
self-directed in order to smoothen their developmental trajectory and career path. Ownership is
defined as “‘state or fact of owning something” (Binkhorst et al, 2015). As mentioned above,
behavioural aspects of ownership to learning is concerned with the intrinsic factors or internal
motivators which boos the level of engagement and encourage the students to be more involved in
the learning process. Keeping in view this notion, ownership to learning is related to the concept
of possessing the knowledge by carefully creating, catering, managing and retaining the
developmental and learning sources (Barbara, 2010). “Education is an investment in time, energy,
and expense. Students deserve more than a surface learning experience. Simply stated, deep
learning involves the critical analysis of new ideas, linking them to already known concepts and
principles, and leads to understanding and long-term retention of concepts so that they can be used
for problem solving in unfamiliar contexts” (Orchards, 2017). Ownership refers to the fact or an
act of demonstrating attitudinal and practical responsibility towards possessing something
(Barbara, 2010). Whereas learning is the continuous exploration of a topic, concept or domain in
order to gain mastery over the respective topic (Buchem, 2012). Ownership to learning is
categorized as the responsible attitude of the students towards their educational goals with high
engagement level, massive involvement and empowerment where the drive to take ownership is
sourced internally by keeping aside all the external circumstances and phenomenon (Chan et al,
2014) .Academic achievement is the performance level of the students which can be attributed to
grades, quantified numbers, position or status which determines the educational capacity and
qualification of the students. In this study academic achievement has been considered as a resulting

factor of student’s inclination towards the ownership to learning.

Why is student ownership of learning so important? Students’ intrinsic and extrinsic

motivation to learn increases when they possess some ownership and responsibility in the decision-
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making process regarding their own learning (Conley, et al., 2014). In developing an instructional
model centred around student ownership of learning in the field of science, O’ Neil defined
ownership as “a complex, multifaceted process that captures the relationships that students build
between themselves, as youth and as learners, with science as the subject they aspire to participate

in and with the context in which that participation takes place.”

Furthermore, according to research conducted by Chan, Graham-Day, Ressa, Peters amp
and Konrad (2014) states that “one way to improve student achievement is through supporting
student ownership of learning, a core component of formative instructional practices. Teaching
students to take an active role in their learning can benefit students by promoting student goal
setting, self-assessment, and self-determination. As students become meaningfully engaged in
their learning, they gain a better understanding of learning targets, how to collect and document
evidence of their learning, and how to evaluate and clarify additional learning needs, leading to

the ultimate goal of improving student achievement.”

The stakes have never been higher, as teachers and school administrators are increasingly
being evaluated and held accountable for student achievement on a variety of standardized and/or
locally administered assessments. As teachers and instructional leaders scramble to identify clear
learning objectives, design and implement assessments, and analyse and communicate student

progress (Azevedo, Behnagh, and Duffy, 2012)

An important component of effective instruction is often overlooked — student ownership
of learning is “Deep learning promotes understanding and application for life. In contrast, surface
learning is the tacit acceptance of information and memorization as isolated and unlinked facts. It
leads to superficial retention of material for examinations and does not promote understanding or

long-term retention of knowledge and information” (Blau and Caspi, 2012).

1.1. Rationale of the study

The UAE has implemented a stringent evaluation system to measure the quality of school
performance and to support school improvements and student outcomes. Based on comprehensive

performance standards that define the essential aspects of a quality education, this framework
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includes eight objectives that are designed to result in UAE schools performing similarly to the
highest performing schools in the world. Due to the defined goal of high performance, innovation,
and inclusion for all students, the researcher has adopted a case study approach to investigate how
school stakeholders can increase student ownership of learning by improving formative
instructional practices, empowering students’ intrinsic and extrinsic motivation and the role of

Senior Leadership Team (SLT) in the process.

This study has been categorized as one of the unique studies in Dubai to measure the effect
of students’ ownership of learning. The study has been held in a National School as the researcher
has the access to the data while working as the head of science department there. The school started
to follow the course directory of the American Curriculum of Lansing Schools (Byer L, 2016)
which was recommended by NEASC accreditation that promote for student ownership of their

own learning.

1.2. Research purpose and questions

The present study has incorporated the following research questions to be answered at the

end of the subjected research.

RQ1: What instructional practices/methods are currently in place that result in a high level
of student ownership of learning?

RQ2: What level of importance do teachers and instructional leaders assign to student
ownership of learning?

RQ3: How has student achievement been impacted by instructional practices which include

high level of student ownership of learning

1.3. Technology and Ownership

UAE is a technologically advanced country with a high focus on strengthening and
developing the educational sector by introducing such competitive and unique interactive
approaches which promote a sense of ownership and self-growth amongst the student’s at all
academic levels starting from elementary schooling to university levels (Al-Kaabi & Ali, 2015).
UAE is recognized in the entire world through its continuous struggle and strive towards designing

and restructuring such a systematic and well formulated educational design which encompasses
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quality management techniques, advocates student’s ownership to learning, promotes engaging
and interactive activities, tips and such tricks which would instil skills and growth oriented
competencies amongst the students. Considering the mentioned aspects and current trends of the
education industry in UAE, there is a need to extend the study in the domain of ownership to
learning at high school level in order to understand its impact on the academic achievement level

of students.

1.4. Thesis structure

The present study has been divided into different phases. As mentioned above, section one
has introduced the topic while developing the contextual conception through detailing the problem
statement, significance of the study, research questions and other related constituents. Chapter two
presents the literary analysis of the study where previous studies, published journals, articles and
verified content from the websites has been discusses in order to form the literary and theoretical
grounding of the subjected topic. Chapter three discusses the methodological interventions
followed by the research analysis and discussion of the findings in chapter four. Finally, chapter

five discusses the conclusion as well as summarized version of the report.
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Chapter 2

2. Literature Review:

Literature review is a collection of the extracted previous researches, articles, journals and
studies which have been conducted in order to understand the underlying concept of student’s
ownership to learning in the class room —an emerging yet most critical and complex concept which
goes beyond the concept of student engagement. The section covers the conceptual definition of
the student’s ownership to learning concept along with detailing the review of the studies
determining its effectiveness. As the current study is focused on Dubai’s educational system and
an evaluation of the extent to which students have been witnessed to be taking the ownership to
learning in their academic career, the researcher has discussed KHDA model as the primary

framework and a significant constituent of effective instruction which is usually overlooked.
2.1. Ownership and Learning — Literary view

Integration of the terms ownership and learning has given rise to the academic revolution
where the concepts have been studied within the context of students taking responsibility of their
learning, understanding and knowledge base enrichment (Buchem, 2012). Ownership refers to the
fact or an act of demonstrating attitudinal and practical responsibility towards possessing
something learning is the continuous exploration of a topic, concept or domain in order to gain
mastery over the respective topic (Wiley, 2010). Within the educational context, taking ownership
to learning is categorized as the responsible attitude of the students towards their educational goals
with high engagement level, massive involvement and empowerment where the drive to take
ownership is sourced internally by keeping aside all the external circumstances and phenomenon
(Chan et al, 2014). Teachers are inclined towards enabling the students to achieve more elevated
academic results, however the most important notion is that they usually don’t realize that the
expected outcome or achievement level can only be accomplished through their teaching, method
which have been adopted to include extra knowledge, activities and engaging topic aside from the
core subjects (Hsieh & Tsai, 2017) which foster the ability on them to own their learning and

developmental path and take full responsibility of it. The concept of ownership to learning enables
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the students to expand their knowledge and information absorbing horizon by giving them

autonomy and support (Ozaki, 2018)

The concept is purely student centered empowering them to make a conscious or
unconscious choice in order to pursue their career in a particular field through making an
independent decision of receiving that education (Fisher & Frey, 2010). The concept has a broader
contextual ground and hence different authors have explained their understanding about the
ownership to learning in varying manner. Several researchers, including Wade (Wiley, 2010)
defined the concept as improving the sense of pride amongst the students; similarly the concept
was explored considering the ability of students to make decisions through collaborative learning
by Wilson whereas Deal and Sterling defined ownership to learning approach as a student directed
approach whilst enabling the students to observe and present their own interpretations (Wiley,
2010).

According to the previous research studies, student ownership of learning is one of the
most significant concept of the current era which is considered as a key constituent of increased
readiness and improved capability, enhanced cognition and transitional mode of knowledge base
(Chan et al, 2014). Stiggins (2010) based his research studies on further exploring the student’s
learning aptitudes and hence focused on the importance and effectiveness of instructional
decisions. It further states the relative greater impact on the learner’s success which clearly validate
that the student centered approach empowering them to make decisions and take responsibility of
themselves as one of the most influential method (Stiggins, 2010). Likewise in accordance with
another research which was conducted at the school of Education in western Pennsylvania
ownership to learning has been considered as the provision of an opportunity for the students to
have a control over their learning patterns in order to develop self-efficacy and such skills which
will contribute to enhance self-regulation whilst enabling themselves for their self-assessment of
learning patterns (Reeves, 2012). The concept also adheres the perspective of motivation,
engagement, clear direction, efficacy and self-monitoring by following a goal oriented approach.

Furthermore, metacognition and persistence are additional but considerable aspects.

Literature review signifies that the students who seem to be highly active while
demonstrating ownership to learning are predicted to be more successful due to them being

exposed to a broader range of environments (Stiggins & Chappuis, 2010); for example in case of
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online courses and huge class rooms where the witness the least interaction along with their
instructor (Marks, Kerivan, Garcia, & Coll., 2013).Similarly, it is considered as a compensatory
approach in case where teachers are not much more effective as they become self-responsible and
look beyond to what has been instructed by the teachers. Students withholding the learning
ownership are more eager to search themselves to equip themselves with extra knowledge which
helps them to solve complex assignments and analytical cases as compared to those who remain
stick to the limited sources and the advised direction (Wiley, 2010). Such students are more
persistent and demonstrate unique and novel assignments in terms of quality (Richardson,
Abraham, and Bond, 2012).

Besides all that, students taking the ownership of learning doesn’t mean the relevant
compensation of all the deficit within the context of mastering the concepts to improve their
learning curve and enrich the knowledge base (Chan et al 2014). However students learn to drive
themselves and are more motivated with an increased desire to achieve the set goals and objectives
while building the inner capacity to be successful; given the fact that the ability of performing self-
reflection is considered a major contributor in this regard where they can identify the positive and
negative aspects of the assignments or modules and this self-identification of shortcomings help

them to improve in the future (Marks et al., 2013).

Despite entailing five components of students’ ownership of learning, the emerging yet
vital concept is still considered as a constituent which is dependent on the intrinsic or extrinsic
extent to which an individual is motivated, focused and engaged in learning patterns. This intrinsic
and extrinsic stimulation is categorized as the driving force which aids the students in setting their
goals of learning (Al-Kaabi & Ali, 2015)

2.2. Motivation and Engagement:

As mentioned above ownership to learning is a broader concept and hence it incorporates
several factors; one of which is students’ engagement patterns which, specifically at school level
are considered as being connected to the student’s academic progression and achievement level
along with ensuring their retention in the educational institution (Credé & Kuncel, 2010). Conley’s
four keys model depicting the career readiness of students within the context of motivation and

engagement level is a highly distinguished contribution. The underlying principle focuses on the
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ability of students to understand and unleash the hidden value of the respective course they are
interested in hence stimulating and internal motivation and desire to excel (Conley D. 2012), take
responsibility of their highly valued learning whilst challenging themselves to get out of the
comfort zone. Such empowering and student focused approach triggers the psychic stimulators of
the students hence encouraging them to strive hard in order to gain the skills, plan and manage
time to reach to the mastery level and most importantly own their learning choices (Conley, et al.,
2014). One of the most effective medium which has been identified as the ownership to learning
booster is the student’s learning through mobiles. Tasi (2017) conducted a research in Taiwan
where the researcher explored the teacher’s perception and concept about enhanced learning
through mobile phones through analyzing six distinct mobile phone learning categories. The
results demonstrated a direct and swift shift from teacher oriented trajectory to student centered
notion where technological inculcation was found to be playing a significant role towards
amplifying the current learning strategy (Hsieh & Tsai, 2017).

Ownership to learning structure synthesizes the tools, techniques including learning based
activities, collaborative approach, technological interventions and mediums to foster either of the
generic, topic or subject specific choices of learning being made by the students themselves while
helping them to reconstruct and formulate a system, strategy or a plan to grow in the opted course
(Fisher & Frey, 2010), relearn the concepts and eventually succeed (Stiggins & Chappuis, 2010).
Initiating the student ownership model doesn’t require enforcement towards making long moves
but small tips and tricks which include the ability of students to design their own time table in
accordance with the subject specific curriculum ensuring the preparation for exams beforehand or
formulating a new and well-structured approach towards memorizing the historical events and
happenings (Richardson, Abraham, & Bond, 2012).

Motivation is the key contributor to the increased patterns of student’s learning ownership.
The concepts of motivation and engagement are considered as interdependent and closely related
to each other (Barbara, 2010). Motivation is categorized as an internal stimulator whereas the
behavioral manifestation of the internal degree of motivation is usually termed as engagement. In
simpler words, engagement is considered as an output of motivation (Richardson, Abraham, &
Bond, 2012). Higher level of student’s engagement in class is considered as the primary driver of

higher achievement in the class room environment. (Blau & Caspi, 2012) Contrary to it, the inverse
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concept links lack of students engagement with considerable less achievement level. Engagement
level of students is considered another contributor to ownership of learning model while
encountering emotional, behavior and cognitive triggers (Trowler, 2010). Any of the mentioned
engagement types might not be as effective to foster ownership when introduced alone in order to
boost the self-guided actions for the students. A combination of high order thought patterns, skills,
intrinsic and extrinsic motivation and cognitive engagement accumulate to form self-engaging and
enjoyment level of academic learning amongst the students (Chan et al, 2014). Student’s
willingness to learn and gain knowledge of what they have been exposed to results in greater and
impactful learning outcomes whereas, compliance based approach of learning in which the learner
is dictated about each and every aspect of the curriculum, subject, concept or topic and is instructed
to remain stick to the given directions (Nicolini, 2016) usually yields disappointing and
comparatively lower results (Richardson, Abraham, & Bond, 2012). Most of the previous studies
being conducted to understand the effectiveness and the impact of student’s ownership approach
towards learning present the notion that self-motivation and high engagement of the learners
requires validated instrumental reasoning in order to witness self-awareness of the students in

terms of learning strategies in a self-monitored and self-responsible fashion (Conley, et al., 2014).

In short, based on the presented studies, the concept of ownership to learning can be
categorized as the students’ intrinsic and extrinsic motivation level (Marks et al, 2013) which
fosters high patterns of engagement whilst creating a drive amongst the students to established
their personal learning goals, take potential action in order to reach the desired destination and
hence demonstrate a self-controlled, efficacy and self-confident notion (Stiggins & Chappuis,
2010)towards achieving their subjected goals or objectives. Once the students have gone through
the whole procedure, they subsequently get more motivated to challenge themselves further and
establish new goals and objectives; a bit broader and complex, after being more skilled in owning

their self-learning choices (Credé & Kuncel, 2010).
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2.3. Self-directed notions:

Ownership to learning adheres to the concept of self-directed notion and a goal oriented
approach of the students instigating their positive attitude towards owning their learning goals.
According to the previous researches, self-controlled behavior is considered as the driver for the
students to achieve their goals ensuring their influence on the directed objectives specifically under
unfamiliar conditions and volatile circumstances which are said to be beyond the students’
behavioral control (Locke & Latham, 2016). Making the students realize and understand the
effectiveness of goal orientation for themselves is the primary yet the most complex step for the
teachers and academicians which requires extra efforts exerted in order to get the student’s
academic goals set and well directed following the student centered approaches (Shim, et al.,
2013). Students who have high level of ownership towards their learning possess a growth oriented
mindset; contrary to which are those who witness fixed intellectual capacity due to limiting
themselves to merely the directions and instructions posed by educationists or academicians
(O'Neill, 2016). Not ignoring the fact that the students with fixed and rigid mindset do avoid
failures and look for the advice to utilize what they already know whereas, on the opposite end,
students with ownership to learning are mostly found to be involved in self-questioning for their
continuous progression and development in order to unleash the unexplored domains, aspects and
perspectives (Shim, et al., 2013). In short, advocacy and promotion of self-direction undermining
the concept of ownership to learning is a very significant yet complex and time taking process;
which once adopted rewards the students to an unlimited extent and distinguishes them from the
crowd during their academic career as well as the time when they enter the professional world due

to their diversified and competitive skills and competencies (Fisher & Frey, 2010).
2.4. Comparative Literature:

Ownership to learning incorporates a huge perspective which adheres to the concept of
instilling lifelong skills amongst the students which are focused towards learning marking a clear
and distinguished difference amongst those students who adopt the approach and the ones who
limit themselves to a fixed aspect. According to a research which has been conducted about
learning is referred as the most effective notion specifically within the context of scientific

practices and conceptions in the classroom which follows a substantial extensive approach leading
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the students towards a professional and real world whilst instigating the student’s intrinsic and
extrinsic motivation levels (Fleming, Keith, and Debra 2010). Within such context, integration of
ownership with the learning approaches proves to be highly effective and impactful as it
encourages the students to brainstorm, think about the questions and strive themselves to obtain
the meaningful and detailed answers through following either of the exploratory or investigative
approaches (Fleming et al, 2010). The model which is termed as Student’s owned learning model
is considered as a developmental and growth oriented pathway which assists in the transitional
phase of transforming the ownership of learning from academicians and teachers to the students
and hence paving the pathway for the students to opt for their self-development and personal
growth focused model resulting in highly competitive and un-matching learning strategies
(Fleming et al, 2010).

Within the context of student ownership model towards learning several researches have
clearly identified that cognition and intelligence is not a fixed and rigid approach but possesses a
varying nature alternatively while contributing towards the development of mastery and expertise
oriented and growth focused mindset amongst the students (Akyol, Garrison, & British, 2011).
Furthermore, the approach provides and empowerment to the students to develop and utilize their
cognitive abilities whilst enriching their knowledge and learning base; and hence triggering their
willingness to get themselves engaged in high level and complex tasks, avoid any potential
challenges, eradicate the hindrances barricading their way and reach the desired destination by
achieving the set goals and objectives subjected towards improving their learning capital and
cognitive abilities. Contrary to these mastery oriented students is a group which follows the
compliance mind set; where a comparative approach clearly demonstrates that such students blame
failure for their personal inefficiencies and inadequacy (Richardson, Abraham, & Bond, 2012) and

exhibit lower and deteriorating performance levels which result in ultimate failures.

In short, the literary studies and researches by renowned scholars and theorists have clearly
validated that it is the responsibility of academicians education regulatory authorities and the
teachers to adopt new systems and such instructional and evaluation strategies which would
challenge the student’s cognitive abilities (Chan et al, 2014) and aid in improvement the level of

their achievement through promoting owner to learning approach which is considered as the core
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and vital yet challenging aspect of instructional approaches and practices pertaining the learning

and knowledge owned perspectives (Conley, et al., 2014).
2.5. KHDA model practices in UAE

UAE is recognized in the entire world through its continuous struggle and strive towards
designing and restructuring such a systematic and well formulated educational design which
encompasses quality management techniques, advocates student’s ownership to learning,
promotes engaging and interactive activities, tips and such tricks which would instill skills and
growth oriented competencies amongst the students. KHDA framework is one of such approaches
which has its foundational grounding based on three pillars which include quality, efficacy along
with equity maintenance perspectives (Mariam, 2017). UAE is a technologically advanced country
with a high focus on strengthening and developing the educational sector by introducing such
competitive and unique interactive approaches which promote a sense of ownership and self-
growth amongst the student’s at all academic levels starting from elementary schooling to
university levels (Al-Kaabi & Ali, 2015). Latest statistics clearly state the adherence of 52% of the
schools towards introducing a well-structured and technology aided learning environment in the
classrooms which makes the students prone to a professional and practical world at early stages
whilst encouraging them to self-question, explore, investigate, interpret and own their findings in
order to track their developmental and growth patterns referring to the learning curve (Mariam,
2017).

KHDA framework has been introduced in 2007 which reflects the efforts of UAE
government towards maintaining a standard in the prevailing education system of specifically the
private schools with an increased focus towards performance, learning outcomes and growth and
skills oriented environment. The educational authorities of UAE government have termed
ownership to learning as a vital and the most significant contributor towards increasing the
knowledge capital of the country by improving the overall learning experience and engagement
level of the students in the educational institutions. According to the UAE government, “The
standards have been developed and are regularly revised in cooperation with educational
practitioners across the diverse curricula represented in Dubai. Through inspections and the
participation of schools in international assessments, DSIB provides KHDA, the Government of

Dubai and the wider public with an accurate and detailed view of the quality of school education
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in Dubai in relation to the educationally best-performing countries in the world” (Government of
Dubai, 2010). KHDA model is focused on investing in such learning environments which will
produce an immense number of independent learners who have self-confidence, own their
decisions, trust themselves, are open to feedback and look for such an environment which fosters

and boosts their self-growth to an inflected point.

Based on the above literature and perspectives presented by the scholars and renowned
researches, ownership to learning is a vital approach which aids in improving the level of self-
growth and development in the classrooms. After performing the literary evaluation, this study has
focused on investigating the extent to which education sector stakeholders and particularly schools
can improve and enhance ownership to learning amongst the students through following

instructional tips and tricks followed by empowerment and motivational approaches.

2.6. Conceptual Framework:

Instructional practices

Ownership to learning

Student Achievement v

Teacher’s inclination
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Chapter 3
3. Methodology
3.1 Introduction:

Research is termed as a systematic and structured framework which follows descriptive,
explanatory, predictive or controlled approach towards a particular phenomenon using either of
the deductive or inductive methods in order to formulate explanations or perform a validity test
aiming to answer the devised research questions (Sreejesh, Mohapatra, & Anusree, 2014).
Research encompasses various distinct components which are combined to yield a successful
research. According to Gall and Borg (1996), research entails identification of research problem,
devising the questions considering feasibility of the study, performing a literary analysis,
formulating research design, detailing methodology, performing a pilot study to look for any
improvements, conducting actual study and analyze the results accordingly. The two main aspects
which are considered while conducting a research are the evaluation of the extent to which the
selected study will contribute to educational and literary aspects in the particular domain (Cronin,
2016).

One of the main constituent which portrays the overall effectiveness of the study is its
methodology chapter detailing the qualitative and reliable aspects of the entire research (Flick,
2015). The primary component highlights the tools and techniques which have been followed
while conducting the research in order to explore and get an in depth understanding about the

research questions (Sreejesh, Mohapatra, & Anusree, 2014).

Student’s owner to learning is an emerging yet highly vital concept which has gained much
attention in the academic research considering the theoretical perspectives as well as practical
implementation in the education industry (Farley et al, 2015). Student’s ownership to learning is
an effective yet one of the major components of educational instructions system which is
overlooked quite often, however it is concerned with the intrinsic as well as extrinsic motivation
level of the students while encouraging them to take responsibility of their actions and choices,
own their decisions and implement self-reliant approach to identify the developmental aspects and
progressive growth opportunities (Suskie, 2018). Although ownership to learning being posed by

the students is a very complex and multifaceted concept, however it aspires the students to become
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self-aware, self-responsible and self-directed along with learning to lead instead of following
merely the given directions or instructions as being posed by the teachers. U.A.E is recognized
worldwide for its well formulated educational system and most of the schools have focused on
introducing such spectrum of activities and curriculum which enable the students to self-explore
and search for the developmental areas for themselves in order to grow without relying on the
coursework or the directed instructions only (Litz & Scott, 2017). The prevailing situation
highlights the need to assess the strategies and interventions which school management might
adopt in order to foster the culture of ownership to learning in the schools in Dubai.

This chapter is focused on detailing the methodological interventions which have been
adopted by the researcher in order to conduct the study. The chapter consists of different sections.
Section 1 describes the proposed research design along with the details about varied research steps
followed by an explanation of research data collection methods in sections 2 and 3 respectively.
Section 4 presents information about the research instruments whereas population, sample, pilot
testing, reliability and validity have been explained in the consequent sections. Furthermore, the
pilot study aspects have been discussed in the next section followed by the conclusion and
summarized version of chapter in the following sections. The research has adopted mix method
approach where objective and subjective responses have been taken into account in order to
evaluate the sources of enhancing ownership to learning among the students of high school
students of age 13 and above in a school at UAE. In simpler words, this chapter is the description
of all the research processes, methods, tools and techniques which have been adopted to enhance

the directed pathway for the readers in a better manner.
3.2 Research Design

Literary analysis of the previous researches, articles and published content clearly shows
that different evaluation techniques have always been opted in order to perform an analysis of the
activities being performed by teachers and other school management staff. The research has been
conducted to understand, investigate and explore the impact of varied teaching and learning
methodologies on student’s learning behaviors, level of academic achievement, competencies
development and many more, however one of the most important concern which has mostly been
taken for granted is the analysis of student’s ownership to learning as a result of adopting student

centered approaches. In UAE, a well-structured educational system has been introduced which has
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given rise to the emergence of the subjected concept entailing student’s empowerment towards
making a choice and taking the ownership and responsibility of their learning patterns followed by
self- managed developmental approach (Litz & Scott, 2017). The prevailing notion necessitates
for the researcher to extend research encompassing student’s ownership of learning pertaining
effective instructional and self-directed teaching methods by targeting a school in Dubai which
has recently followed the course directory of American Curriculum as being recommended by
NEASC accredited to promote sense of ownership towards learning amongst the students of the
high school.

Research design is one of the most vital section of the whole research which forms the
basis of the extent to which a reader considers the research as reliable, valid and authenticated and
builds an assumption after looking into the appropriateness level of tools and techniques which
have been adopted in order to collect the data, analyze it and further evaluate it for the discussion
while answering the devised research questions (Creswell, 2017). The researcher is familiar with
the significant contributory aspect of the methodology section and hence an extra attentive
behavior has been posed while designing the whole research framework focused towards analyzing
the sources and teaching interventions which can enhance the level of student’s ownership towards

learning in a school of Dubai by targeting specifically the high school students of age 13 and above.

Research encompasses several disciplines which have their own definition of research, its
usage and the kind of knowledge it contributes to a certain field. However, there are some common
aspects about the direction of research which have been backed by all the theorists in the same
way which are termed as research paradigms. Paradigms play an important role in the decision
making process whilst guiding the researchers on how to carry out the whole process. As a
researcher, while structuring the research design, it is much important to know that what discipline
the subjected research belongs to (Antwi & Hamza, 2015). Research paradigms formulate a
framework of practices referring to a guideline of conducting research and hence are categorized
as positivism, interpretivism and pragmatism; each of which encompasses a certain direction and
governance (Antwi & Hamza, 2015). Positivism refers to objectivity and experimental testing of
the devised research questions. It is also referred as quantitative research method which follows
empirical hypothesis development and testing (Hunt, 2011). Interpretivism follows an opposite
direction and hence is focused on subjectivity of the topic while taking into account the behavioral
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notions considered the multilayered human behaviors (Livesey, 2016). The third approach
combines objective and subjective view points and hence emerge as a mixed approach research
method which considered both abstract and behavioral aspects in order to construct a relationship
among the responses and hence analyze them in a better way (Creswell, 2017).

This research has particularly focused on the unique measure to understand the effect of
student’s ownership of learning and exploring the sources which promote the sense of self
responsibility amongst them. This study is intended to be conducted at Al Khaleej National School.
Since the researcher has been working as the departmental head of science over there so it seems
very easy for the researcher to collect the data which saves time and cost to a maximum level. The
main reason of selecting Al Khaleej National School is that the school management has recently
adopted NEASC accredited American Curriculum which promotes student’s ownership of
learning. Since the idea has been implemented, so it has encouraged the researcher to extend his
study in the subjected direction. The research paradigm include positivism, interpretivism and
pragmatism which are categorized as quantitative, qualitative and mixed approach methods (Antwi
& Hamza, 2015). Adopting only one of the quantitative or qualitative approach for the research
limits its horizon and the researcher caters only one aspect either empirical or behavioral. Whereas
mixed method approach allows the researchers to evaluate the research data in a broader manner
where both empirical and behavioral evidences aid the researchers in understanding the context of
the research in a better way (Boeije, 2010). Case study is a widely accepted approach which the
researchers adopt as part of mixed methods where the research is central to only one event,
community, individual or group. Since the present research will be conducted in one national
school of Dubai so, a case study method has been adopted in order to understand the contributory
aspects of the school stakeholders towards improving the instructional modes and hence devise
such strategies which promote the idea of students being posing responsible attitudes and behaviors
towards their learning, development and growth patterns. Given the fact that ownership to learning
eventually results in self-directed approach, a realization of taking responsibility for the self-made
decisions and hence the students become able enough to challenge their competencies and abilities
in order to push themselves out of the comfort zone to instill distinguished characteristics and un-
matched skills set which gives them a competitive advantage in their entire academic as well as

professional career (Farley et al, 2015).
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This research has targeted the students of the high school who are above 13 years old at
the selected school in order to develop the case study where both quantitative and qualitative
approaches will be adopted for data collection and analysis. Since the study entails objective and
subjective aspects, pragmatism paradigm has been followed using mixed method approach which
broadens the research horizons by eliminating the limitations; in case of choosing either of the
positivism of interpretivism paradigms (Antwi & Hamza, 2015). In terms of quantitative measures,
the researcher has used student’s grades, standardized assessment data as well as the survey
questionnaires. Likewise, qualitative research tools include interviews with the instructional staff,
where the elaborative or explanatory data has been collected in order to relate the qualitative

responses to the results of survey questionnaires.

Another significant aspect is the adoption of convergent mixed method approach which
refers to the parallel approach of collecting the quantitative and qualitative data followed by a
parallel analysis and comparison in order to identify the common view points and detail the degree
of conformity or disconformity in the analyzed results (Feilzer, 2010). Many researchers and
theorist have recommended to adopt convergent mixed method approach because it gives and
insightful knowledge about the results of the study and hence enables the researchers to obtain
rightful and useful visualization related to the particular research problem (Binkhorst et al, 2015).

Convergent mixed method model has been presented below in figure 1.

Quantitative data
collection

Merger and
comparison

Interpretation

Qualitative data
collection

Figure 1 — Convergent Mixed Method

As mentioned above, the research has adopted a pragmatic direction where data has been
collected through both quantitative and qualitative tools (Binkhorst et al, 2015). Quantitative tools

include survey questionnaires, standardized assessment data along with the grading data of the
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high school students studying at Al Khaleej National School in Dubai whereas interviews with the
instructional staff have been conducted in order to obtain the qualitative data to be emerged with
the quantitative results for better assessment, interpretation and discussion of the results while
connecting the results back to answer the identified research questions. A self-explanatory

diagrammatic view of the research design has been presented below in figure 2.

— Questionnaire

— Quantitative Students' grades

Standardized
assessment data

Questionnaire (Open
ended question)

Mixed Method
I

— Qualitative

Interview

Figure 2 — Research Design of the Study
3.3 Data collection framework:

Framework of data collection adheres to different aspects which include taking the consent
from the management and participants of the research (Lewis, 2015). Since the researcher has been
working as the departmental head in the same school, so it became quite easy to take permission
from the school’s principal and the participating staff. Furthermore, conducting the study in the
same school saved a lot of time and research cost whilst researcher has been able to shift the focus
towards data analysis and interpretation. After getting the consent forms signed, questionnaires

were distributed among 20 staff members and hence interviews were conducted parallel to it. The
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researcher ensured to provide the questionnaire draft to the participants a few hours before the data
collection activity ensuring to give them enough time to go through the content and draw a
conceptual picture in their minds of the points which are required to be utilized in the data analysis
section (Binkhorst et al, 2015).

3.4 Research Instruments:

Following the mixed method approach, both questionnaires, graded assessments and
interviews have been considered as objective and subjective tools. Researcher was able to obtain
the data in comparatively less amount of time due to well-structured questionnaire and sharing of
the instrument before the data collection procedure. The subsections being mentioned below
highlight the research instruments used for this study in order to analyze the impact, the sources
and the role of teachers, faculty and the students in developing ownership towards learning by
targeting the students from high school students at Al Khaleej National School Dubai.

3.4.1 Quantitative instruments:

This research has undertaken grades of the students, standardized assessment and majorly
the survey questionnaire as the quantitative tools in order to measure the subjected notion.
Questionnaires are considered as the scalable and objective tools which can assist the researcher
in collecting data from a larger audience, following anonymity principles and hence gives a
quantitative support to the research while analyzing the responses in order to answer the research
questions. Although there exist certain negative aspects of using questionnaire as a researching
tool, however they are being dominated by the authenticated positive perspectives.

The questions in the present study have been designed after conducting an analysis of the
existing studies which include Al Kaabi (2015), Binkhorst (2015), Biggs (2011) and a few more.
Adaptability and extraction of survey questions from such literary publications authenticate the
rightful research perspectives. The questionnaire begins with detailing the purpose of conducting
the research in order to remind the participant about the objectives. It then covers the
demographical context including the questions related to gender, age, income, social class and self-
perception. Section two consists of the statements related to students’ engagement, expectations,

motivation and degree of ownership based upon the five point Likert scale presenting the extent to
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which the respondent agrees to a particular statement (Joshi et al, 2015). Following the 5 point
Likert scale, 1 represents strongly disagree and 5 being the highest refers to strongly agree. The
points in between include 2 depicting disagree, 3 as the neutral approach and 4 as agree (Joshi et
al, 2015). Furthermore, an additional comments section has been added at the end of the

questionnaire for the respondents to share their feedback, any suggestions or concerns.
3.4.2 Qualitative tools:

This research has opted for interviewing technique as the qualitative tool (Boeije, 2010)
which provide a detailed and subjective view point about a particular topic. Similar to the research
questionnaire, interview questions have been designed by using the same resources. First question
was about the view point of teachers to share their experience in regards to the assumed
relationship between the engagement level of students with the learning outcome and academic
achievement. Second question addressed the extent to which academic performance of the students
is dependent on engagement, motivation and ownership to learning perspective. Third question
was a bit tricky one as it entailed the views of the teachers about relating the student’s expectations
and the good graded where ownership approach is kept aside. The researcher ensured to ask sub
questions about the teacher’s experiences about the posed questions using probing techniques.
Question four covered the challenging aspect of student’s motivation. Finally the last question was
a bit complex and one of the primary questions in which the context of students ownership of
learning was broadened considering its impact on the professional world where the teachers got a
chance to share their personal experiences of the setbacks which they witnessed. It was a 15 — 20
minutes recorded session where the participants were made aware of the audio recording aspects
using an audio recorder. After conducting the interview, transcription was the next qualitative and
subjective data management approach where the researcher ensured to gain maximum accuracy
by avoiding biasedness. In short, interviewing teachers has been a very interactive yet informative
activity which enriched the researcher’s knowledge base and improved the learning curve. As
mentioned previously, the questions in the present study have been designed after conducting an
analysis of the existing studies which include Al Kaabi (2015), Binkhorst (2015), Biggs (2011)
and a few more. Adaptability and extraction of survey questions from such literary publications

authenticate the rightful research perspectives.
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3.5 Research Site, Population, Sampling and Participants:

Population is referred as the larger group of people which are considered as the central
focus of the study while conducting any scientific research. The defining quality of population is
that all the objects or individuals should possess same characteristics in order to enable the
researcher to generalize the results after collecting responses from a small group of targeted
individuals (Creswell, 2017). Target population of a research study can be real or hypothetical
based on the requirements of the study. This research has undertaken the stakeholders of Al
Khaleej National School Dubai as the target population which include instructional staff, teachers,
school management, parents and the students themselves in order to analyze their role in terms of
sources to promote ownership to learning approach amongst the students of high school of age 13

years and above.
3.6 Research Sample:

An extracted or selected small group of people, objects or events which has been
considered by the researcher as the participating factor in order to obtain the data and analyze the
results on the basis of their responses (Antwi & Hamza, 2015). Given the fact, that research sample
is the small representative group of the entire targeted population which possesses the same
qualities or attributes as the population (Flick, 2015). Research sampling approach is adopted in
the researches because it becomes highly complex and impossible for the researcher to collect the
data from entire population (Binkhorst, Handelzalts, Poortman, & Joolingen, 2015). In this
research, the researcher has selected 10 teachers for the survey questionnaire and interviews in
order to obtain the answers about the devised research questions. The teachers have been selected
based on their understanding about the concept of ownership to learning, while making sure their

consent and willingness to take part in the study.
3.7 Pilot Testing and Cronbach Alpha:

Pilot testing is another important steps while conducting the research. It is categorized as
the verifying step of the entire research where the research instruments are tested for authenticity,

reliability and validity before conducting the actual research (Cooper, Schindler, & Sun, 2016).
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Our Questionnaire is based on Likert scale so it’s very commonly used when you have multiple
Likert scale questions in a survey/questionnaire that form a scale and wish to determine its
reliability “Cronbach’s Alpha is best to be used in this type of research and questionnaire, in order
to check the internal consistency of this research. Cronbach’s Alpha provides us an overall
reliability coefficient for the current set of variables. Pilot testing helps the researcher to
understand about the areas of improvement in the data collection tools or research instruments
following the responses or feedback being collected as a result of conducting the real time pilot
testing with a small group of targeted individuals (Antwi & Hamza, 2015). In brief, pilot testing
readjusts the mechanics of the particular research while pointing out such statements, instructions
and instances which are vague or require more clarification in terms of concepts, typographical

errors or instructional problems (Flick, 2015).

Pilot testing was a significant component of this study as well. The research instrument has
been tested by the researcher along with the collaboration of thesis supervisor and hence small
modifications in terms of sentence structuring, statements rephrasing and proofing the
typographical errors have been made after following the feedback comments gathered as a result
of pilot testing. The researcher distributed 10 questionnaires as a part of pilot testing among the
teachers of Al Khaleej National School in Dubai in order to review the instruments. Although pilot
testing was an additional step for the researcher, but it certainly improved communication and inter
personal skills of the researcher while creating a flow of probing specifically during the qualitative

interview with the school’s instructional staff.

Usually the concepts reliability and validity are considered similar or synonymous
however, from the statistical point of view specifically while conducting the research, both
concepts differ. Reliability refers to the extent of consistency whereas validity of test is the notion
of measuring the same attributes which is intended or supposed to be measured as a part of the
research. Reliability depends of the validity; in simpler words it can be stated that valid results are
deemed to be reliable in researching and testing case (Antwi & Hamza, 2015). Furthermore,
reliability adheres to the measure pertaining stability and consistency aspects or in another way, it
refers to the repeated nature of the research findings. Validity implies the correct measurable
notion of the research instrument or measuring tool while ensuring that the tool measures what it

is designed and intended for (Binkhorst, Handelzalts, Poortman, & Joolingen, 2015).
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This research has undertaken strict and definitive measures to ensure reliability and validity
of the study. The researcher has, very attentively, designed the research questionnaire as well as
the interviewing draft ensuring to cover all the subjected aspects of the research after conducting
a careful analysis of the literature including published articles, journals, books and website content.
The researcher has focused on each and every aspect of the research instrument in order to ensure
the reliability. Furthermore, pilot study has been an additional verification step which the
researcher has conducted in order to refine and modify the questionnaire and interview draft to
enhance and ensure the high level of reliability context.

Validity of data has been another significant and considerable aspect. Since the researcher
has adopted mixed research method, it has enabled the researcher to compare the results of
quantitative and qualitative approaches in order to gain an understanding about the research
questions in the best possible manner. For the reliability, validity test and further analysis of the

data SPSS statistical software has been used in the present study.
3.8 Ethical considerations:

Ethical considerations are one of the most significant yet critical aspect while conducting
a research. Ethics refer to the set of moral values, norms and standards which should be abide by
during the entire process of research which are usually termed as acceptable and unacceptable
distinguished behaviors. While conducting the present research, there are several aspects which
the researcher has considered in order to comply with the ethical standards. Informed consent has
been one of such aspects, following which the researcher ensure to inform the targeted school’s
management and instructional staff about the aim, objectives and the overall context of the research
study in order to give them a clear understanding. A consent form has been designed which has
been signed by the management and participants confirming that they were aware of the research
context. Volunteer participation has been another perspective where the researcher, instead of
forcing any one, preferred the staff to make a decision about their participation in it. The researcher
ensure the participants to maintain confidentiality and anonymity specifically during the data
collection and analysis process. The participants were informed about the recorded sessions and
hence an approval form got signed authenticating the use of audio recording device during the
interview session. Transcription of the interviews has been presented the same way as recorded

where the researcher has focused on reviewing and proofreading it twice to avoid any biasness.
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All the works which have been extracted from different research papers, articles, publications etc.
has been cited and carefully referenced in order to acknowledge the work of other contributors and
researchers. In short, the researcher has focused on ensuring the compliance with all of the ethical
implications while conducting the present study.

3.9 Summary:

This chapter details the methodological tools, techniques and interventions which have
been utilized by the researcher while conducting the research about the sources and the role of
parents, school’s management, teachers, instructional staff and the students themselves on order
to enhance the level of students taking ownership of their learning, development and future growth.
The study targeted Al Khaleej national School in Dubai for the research where students’ of high
school of ages 13 years and above were the primary focus of the researcher. Mixed method
approach followed by pragmatism paradigm has been followed where questionnaire and interview
draft have been used as the data collection instruments. The researcher has utilized SPSS statistical
software for the further testing as well as analysis of the responses. In short, this chapter presents
a structured and well composed frameworks aiming to assist the reader in order to track the
methodological procedures and gain an insight about the appropriateness of tools and techniques

which have been adopted.

Chapter 4

4. Analysis and Results

The section of this study focuses on the results and outcomes of the gather responses and
data with the use of Social Sciences software for identifying the Student Learning Ownership
factors as the main purpose of the study the chapter provided the analyses that related to the
research. This chapter discusses the impact of the Student Expectations, Student Motivation,
Student academic progress and Student Engagement on the Student Learning Ownership and
Different factors related students’ learning’s such as Student Motivation, Student Expectations,

Student Academic Progress and Student Engagement.
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4.1 Descriptive and Interpretive Analysis

4.1.1 Demographics

Age: 13-19 years

YEARS Frequency of Age Group

Valid 13-14 18
15-16 15
17-18 12
Above 18 5
Total 50

Percentages

36

30

24

10

100

Valid

Percentages

36

30

24

10

100

Cumulative

Percentage

The Age Descriptive analysis helps us to disentangle huge measure of information

sensibly. The Age frequency describe the numbers of participants has lie between these ranges.

The Percent column describes as the percentages of the ranges. Valid percent is almost the
identical to percentage column and Cumulative percent is the accumulated sum of frequency

table.
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4.1.2 Gender

Frequency of Percentages Valid Percentages Cumulative
Gender
Percentages
Valid Females 22 44 44 22
Males 28 56 56 50
Totals 50.0 100 100

The Male and Female Descriptive analysis helps us to simplify big amount of
information in a practical way. The Gender frequency describe the numbers of participants has
marked them self as Male or Female. The Percent column describes as the percentages of the
Male and Female ratio. Valid percent is almost the identical to percentage column and
Cumulative percent is the accumulated sum of frequency table.

4.1.3 Social Class

You belong to which social class? Upper or Not Upper Class.

Frequency @ Percentages Valid Cumulative
of Classes Percentages Percentages
Valid | Upper Class 22 44 44 22
Not Upper 28 56 56 50
Class
Totals 50 100 100
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The descriptive analysis of classes helps us to simplify how many respondents are
belonging to which class. The Social Class frequency describe the numbers of participants has
belong to upper class or not upper class. The percent column describes as the percentages of the
upper and not upper=class ratio. Valid percent is almost the identical to percentage column and

cumulative percent is the accumulated sum of frequency table.

4.1.4 Student Engagement

1. I Received prompt written or oral feedback from teachers/tutors on my academic

performance.
Frequency
of Response
Valid  Agree (4) 19
Neutral(3) 16
Strongly Agree(5) 10
Strongly 5

Disagree(1)

Totals 50.0
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Percentages

38

32

20

10

100

Valid
Percentages

38
32
20

10

100

Cumulative
Percentages

38
70
90

100



2.1 Worked very hard and I thought I could meet a teacher’s standards or expectations.

Valid  Agree(3)
Disagree(2)

Neutral(3)

Strongly Agree(5)

Strongly
Disagree(1)

Totals

22

2

13

50.0

Frequency of = Percentages
Responses

44

4

26

20

100

Valid
Percentages

44
4
26

20

100

Cumulative
Percentages

3. I Worked with teaching staff on activities other than coursework (e.g. committees, orientation, student

organizations, etc.)

Valid Agree(3)

Disagree(2)

Neutral(3)

Strongly Agree(5)

Strongly Disagree(1)

Total
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Frequency of

Responses

19

14

12

50.0

Percentages

38

28

24

100

Valid
Percentages

38

28

24

100

Cumulative
Percentages

44

48

74

94

100

38

42

70

94

100



4. | Discussed ideas from my readings or classes with others outside class (e.g. students, family members,

etc.)

Valid

Frequency of

Responses
Agree(3) 15
Disagree(2) 7
Neutral(3) 20
Strongly Agree(5) 4
Strongly Disagree(1) 4
Total 50.0

Percentages

5. | Had conversations with students of a different ethnic group

Valid

Frequency
of
Responses
Agree(3) 15
Disagree(2) 9
Neutral(3) 16
Strongly Agree(5) 7
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Percentages

30

18

32

14

30

14

40

100

Valid Cumulative
Percentages Percentages
30 30
14 44
40 84
8 92
8 100
100
Valid Cumulative Percentages
Percentages
30 30
18 48
32 80
14 94



Strongly Disagree(1) 3 6 6 100

Total 50.0 100 100

6. I had conversations with students who are very different to me in terms of their religious
beliefs, political opinions or personal values.

Frequency @ Percenta Valid Cumulative Percentages

Percentages

of ges
Responses

Valid  Agree(3) 10 20 20 20
Disagree(2) 11 22 22 42
Neutral(3) 25 50 50 92
Strongly Agree(5) 2 4 4 96
Strongly Disagree(1) 2 4 4 100

Total 50.0 100 100
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4.1.5 Student Academic Progress

7. 1 enjoy acquiring new knowledge

Frequency of | Percentage Valid Cumulative Percentages
Percentages
Responses S

Valid Agree(3) 17 34 34 34
Disagree(2) 5 10 10 44
Neutral(3) 22 44 44 88
Strongly Agree(5) 3 6 6 94
Strongly Disagree(1) 3 6 6 100

Total 50.0 100 100

8. | have an optimistic view toward learning

Frequency of Percentages Valid Cumulative
Percentages Percentages
Responses

Valid Agree(3) 13 26 26 26
Disagree(2) 13 26 26 52
Neutral(3) 17 34 34 86
Strongly Agree(5) 3 6 6 92
Strongly Disagree(1) 4 8 8 100
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Total 50.0 100 100

9. I'm proud of my capacity

Frequency of = Percentages Valid Cumulative Percentages
Percentages
Responses

Valid Agree(3) 24 48 48 48
Disagree(2) 5 10 10 58
Neutral(3) 13 26 26 84
Strongly Agree(5) 6 12 12 96
Strongly Disagree(1) 2 4 4 100
Total 50.0 100 100

10. Anger studying makes me irritated

Frequency of = Percentages Valid Cumulative Percentages
Percentages
Responses
Valid Agree(3) 21 42 42 42
Disagree(2) 6 12 12 54
Neutral(3) 11 22 22 76
Strongly Agree(5) 9 18 18 94
Strongly Disagree(1) 3 6 6 100
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Total

50.0

11.1 get tense and nervous while studying

Valid Agree(3)

Disagree(2)

Neutral(3)

Strongly Agree(5)

Strongly Disagree(1)

Total

Frequency of

Responses

20

12

11

50.0

12. | feel ashamed that I can't absorb the simplest

Valid Agree(3)

Disagree(2)

Neutral(3)

Strongly Agree(5)
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Frequency of

Responses

15

22

100 100
Percentages Valid Cumulative Percentages
Percentages
40 40 40
6 6 46
24 24 70
22 22 92
8 8 100
100 100
Percentages Valid Cumulative
Percentages Percentages
30 30 30
10 10 40
44 44 84
10 10 94



Strongly Disagree(1)

Total 50.0

4.1.6 Student Expectation

13. 1 am in school primarily because | am expected to graduate

Valid

14. My parent would be very disappointed in me if | did not get graduate.

Valid

Frequency of

Responses
Agree(3) 12
Disagree(2) 12
Neutral(3) 11
Strongly Agree(5) 6
Strongly Disagree(1) 9
Total 50.0

Frequency of

Responses

Agree(3)

Disagree(2)
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Percentag

€S

24

24

22

12

18

100

100

Percentages

22

18

100

Valid Percentages

24

24

22

12

18

100

Valid
Percentages

100

Cumulative Percentages

22

18

24

48

70

82

100

Cumulative
Percentages

22

40



Neutral(3) 15

Strongly Agree(5) 8
Strongly Disagree(1) 7
Total 50.0

30

16

14

100

30

16

14

100

15. There was considerable pressure on me from my friends to finish high school.

Frequency of

Responses
Valid Agree(3) 11
Disagree(2) 15
Neutral(3) 12
Strongly Agree(5) 5
Strongly Disagree(1) 7
Total 50.0

16. I basically had no choice but to come to school.

Frequency of

Responses
Valid Agree(3) 13

Disagree(2) 4
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Percentages

22

30

24

10

14

100

Percentages

26

Valid
Percentages

22

30

24

10

14

100

Valid
Percentages

26

70

86

100

Cumulative
Percentages

22

52

76

86

100

Cumulative
Percentages

26

34



Neutral(3) 14 28 28 62

Strongly Agree(5) 13 26 26 88
Strongly Disagree(1) 6 12 12 100
Total 50.0 100 100

17. There was considerable pressure on me from my family to graduate grade 12.

Frequency of Percentages Valid Cumulative Percentages
Percentages
Responses

Valid Agree(3) 14 28 28 28
Disagree(2) 11 22 22 50
Neutral(3) 13 26 26 76
Strongly Agree(5) 3 6 6 82
Strongly Disagree(1) 9 18 18 100

Total 50.0 100 100
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4.1.7 Student Motivation

18. The most satisfying thing to me would be to get a good grade in a class.

Valid Agree(3)

Disagree(2)

Neutral(3)

Strongly Agree(5)

Strongly Disagree(1)

Total

Frequency of

Responses

Percentages

56

12

10

18

100

Valid
Percentages

56

12

10

18

100

19. If I can, | want to get better grades in my class than most of the other students

Valid Agree(3)

Disagree(2)

Neutral(3)

Strongly Agree(5)

Strongly Disagree(1)
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Frequency
of

Responses

16

19

Percentages

32

16

38

10

Valid Percentages

32

16

38

10

Cumulative
Percentages

56

68

78

96

100

Cumulative Percentages

32

48

86

96

100



Total

50.0

100

100

20. 1 want to do well in my class because it is important to show my ability to my family, friends, or others.

Valid Agree(3)
Disagree(2)
Neutral(3)
Strongly Agree(5)

Strongly Disagree(1)

Total

Frequency of

Responses

18

15

10

50.0

Percentages

36

12

30

20

100

Valid
Percentages

il

21. | prefer course material that really challenges me so I can learn new things.

Valid Agree(4)
Disagree(2)
Neutral(3)

Strongly Agree(5)

Total
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Frequency of

Responses

22

12

50.0

Percentages

44

16

24

16

100

36

12

30

20

00

Cumulative Percentages

Valid Percentages

44

16

24

16

100

36

48

78

98

100

Cumulative
Percentages

44

60

84

100



22. | prefer course material that arouses my curiosity, even if it is difficult to learn.

Frequency of Percentages = Valid Percentages

Responses
Valid Agree(3) 18 36.0 36.0
Disagree(2) 5 10.0 10.0
Neutral(3) 19 38.0 38.0
Strongly Agree(5) 7 14.0 14.0
Strongly Disagree(1) 1 2.0 2.0
Total 50 100.0 100.0

Cumulative Percentages

36.0

46.0

84.0

98.0

100.0

23. When | have the opportunity, | choose course assignments that | can learn from even if they don't guarantee

a good grade.

Frequency of Percentages Valid
Percentages
Responses
Valid Agree(3) 11 22 22
Disagree(2) 15 30 30
Neutral(3) 12 24 24
Strongly Agree(5) 5 10 10
Strongly Disagree(1) 7 14 14
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Cumulative
Percentages

22

52

76

86

100



Total 50.0 100 100

4.1.8 Student Learning Ownership

24. 1 find that at times studying gives me a feeling of deep personal satisfaction.

Frequency of | Percentages Valid Percentages Cumulative Percentages

Responses
Valid Agree(3) 13 26 26 26
Disagree(2) 4 8 8 34
Neutral(3) 14 28 28 62
Strongly Agree(5) 13 26 26 88
Strongly Disagree(1) 6 12 12 100
Total 50.0 100 100

25. | find that | have to do enough work on a topic so that i can form my own conclusions before | am satisfied.

Frequency of Percentages Valid Percentages Cumulative
Percentages
Responses
Valid Agree(3) 14 28 28 28
Disagree(2) 11 22 22 50
Neutral(3) 13 26 26 76
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Strongly Agree(5) 3 6 6

Strongly Disagree(1) 9 18 18

Total 50.0 100 100

26. I only study seriously what’s given out in class or in the course outlines.

Frequency of Percentages Valid
Percentages
Responses
Valid Agree(3) 28 56 56
Disagree(2) 6 12 12
Neutral(3) 5 10 10
Strongly Agree(5) 9 18 18
Strongly Disagree(1) 2 4 4
Total 50.0 100 100

27. | feel that virtually any topic can be highly interesting once I get into it.

Frequency of Percentages Valid
Percentages
Responses
Valid Agree(3) 16 32 32
Disagree(2) 8 16 16
Neutral(3) 19 38 38
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100

Cumulative
Percentages

56

68

78

96

100

Cumulative
Percentages

32

48

86



Strongly Agree(5) 5 10 10 96

Strongly Disagree(1) 2 4 4 100

Total 50.0 100 100

28. | find most new topics interesting and often spend extra time trying to obtain more information about them.

Frequency of | Percentages = Valid Percentages =~ Cumulative Percentages

Responses
Valid Agree(3) 18 36 36 36
Disagree(2) 6 12 12 48
Neutral(3) 15 30 30 78
Strongly Agree(5) 10 20 20 98
Strongly Disagree(1) 1 2 2 100
Total 50.0 100 100

29. | find | can get by in most assessments by memorizing key sections rather than trying to understand them.

Frequency of Percentages Valid Percentages Cumulative
Percentages
Responses
Valid Agree(3) 22 44 44 44
Disagree(2) 8 16 16 60
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Neutral(3) 12 24 24 84

Strongly Agree(5) 8 16 16 100

Total 50.0 100 100

30. I find it is not helpful to study topics in depth. It confuses and wastes time, when all you need is a passing

acquaintance with topics.

Frequency of Percentages Valid Percentages Cumulative
Percentages
Responses
Valid Agree(3) 18 36 36 36
Disagree(2) 5 10 10 46
Neutral(3) 19 38 38 84
Strongly Agree(5) 7 14 14 98
Strongly Disagree(1) 1 2 2 100
Total 50.0 100 100

4.2 Reliability Analysis

Cronbach alpha reliability analysis which was 0.790 which was a good result for reliability analysis
it shows that the student who fill questionnaire have too much variances which is a good indicator
of any report after that the regression technique can be used in it. This technique is also used to

know what relations between the variables are. Which variable is linked with dependent variable
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and to know that what the marginal relation between them is it upward or downward, after that it
can be seen that how much data is significant. Regression technique helps us in finding all these

things after that has been shown that which hypothesis is accepted and rejected.

4.3 Regression Run for Data:

The Multiple Regression Analysis issued to determine the statistically techniques to get the
best result from the dependent and independent variable. Moreover, the significant value has very
important factor because on these bases, it can accept and reject the hypotheses because it shows
the classified ranges for dismissal for the qualities that lying over 0.05 and acknowledged whether

it is lying underneath 0.05.

4.3.1 TABLE: Model Summary of ANOVA
Model R R Square  Adjusted R Square  Std. Error of the Estimate

1 8728 761 740 31235

a. Predictors: (Constant), SM_M, SE_M, SX_M, SAP_M

R-squared is a measurable assessment of how closely Information or, in other words the
type of information is collected by the questionnaire as fitted regression line. It is generally called
the coefficient of Multiple Regressions Model, or the coefficient of affirmation, rundown of
various Linear regression show explains that the R-sq is 0.761, Therefore, 76.1% of progress in
Student Learning Ownership (Dependent Variable) is because of Student Engagement, Student

Motivation, Student Academic Progress and Student Expectations.

45| Page



4.3.2 TABLE: ANOVA TABLE

Model Sum of Squares Df Mean Square  F Sig.
1 Regression 13.997 4 3.499 35.866 .0002
Residual 4.390 45 .098
Total 18.387 49

a. Predictors: (Constant), SM_M, SE_M, SX_M, SAP_M

b. Dependent Variable: SLO_M

ANOVA Table expounds the non-fitness and fitness of the model. ANOVA Table's
significant value demonstrates that the model utilized in this research is fit. The significant value
is acceptable, and model is considered as fit when Alpha level value is below 0.05.

By all the information if model is right and all the information is accurate. The residuals
would approximate the random errors that make the connection and linked between the logical

variables and the reaction variable a statistical and measurable relationship.

This is the table that demonstrates the yield of the ANOVA examination and whether there is
a measurably noteworthy. It can be seen that the Significant Value is 0.000 (i.e., p = .000), or, in
other words. what's more, accordingly, it indicates that there is variability between the dependent

and independent variable.

It doesn’t have any subcategories of questionnaire so one-way ANOVA test is run for this

entire data set.
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4.3.3 TABLE: COFFEICIENT

Model Unstandardized Coefficients
B Std. Error
1 (Constant) 579 299
SE_M -.165 105
SAP_M .080 103
SX_ M 072 .069
SM_M .853 .094

a. Dependent Variable: SLO_M

Standardized

Coefficients

Beta

-.182

.096

.086

847

1.936

-1.571

77

1.045

9.086

Sig.

.059

.000

441

.302

.000

In this coefficients table, the Student Engagement (Independent variable) is accepted.

Because the sig value is below 0.05. It measures the Student Engagement has impact on Student

Learning Ownership (dependent variable). The Significant value of Student Engagement is 0.000.

The result shows that Student Engagement has impact on Student Learning Ownership, as what

the participants and majority of them said about this and hence it is proved by the SPSS.

Second variable is Student Academic Progress (independent variable) is rejected because

the sig value is greater than 0.05 which is 0.441 so there is not a significant impact of Student

Academic Progress on Student Learning Ownership revise to add participants to description of

each results what participants and majority of them said about this and hence it is proved by the
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SPSS.

Third variable is Student Expectation (independent variable) is rejected because the
significant value is greater than 0.05 which is 0.302. As, Student Expectation has not an impact on
Student Learning Ownership. As what participants and majority of them said about this and hence
it is proved by the SPSS.

Fourth variable is Student Motivation (independent variable) is accepted and the significant
value is less than 0.05 which is 0.000 so, Student Motivation has an impact on Student Learning
Ownership. As what participants and majority of them said about this and hence it is proved by

the SPSS.

4.4 Hypotheses Assessment Summary

The table below show the Significant, T-value and empirical evidence of hypothesis, the

value which are below 0.05 are accepted and which are above 0.05 are considered as rejected.

Sr.No | Hypothesis Sig. Value | T-Value | Empirical

1 Student Engagement has a positive impact on  .000 1.571 Accepted
Student Learning Ownership.

2 Student Academic Progress has not a  .441 77 Rejected
significant impact on Student Learning
Ownership.

3 Student Expectations has not a significant @ .302 1.045 Rejected

impact on Student Learning Ownership.

4 Student Motivation has a significant impact on | .000 9.086 Accepted
Student Learning Ownership.

It is done by the significant value of the coefficient table value the values which are below the 0.05
are accepted and which are above 0.05 are rejected. This table shows the null hypothesis

acceptance and rejection.
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4.5 Qualitative Research:

This research depends on clear as crystal stage. it causes us to get understanding of each
issue identified with the subject at hand. One of the one of a kind parts of this examination is
adaptability of utilizing inductive or deductive ways to deal with lead this exploration ponder. As
in this exploration there are a few strategies use to direct the subjective research. The strategy
which is used to lead subjective research is that the researcher took meetings of various instructors
and they give their sentiment and on premise of this, the researcher direct subjective research also
called as thematic analysis. Thematic analysis is utilized in qualitative research and spotlights on
inspecting subjects inside information. This technique stresses association and rich depiction of
the informational index. Thematic analysis goes past basically including expressions or words a
content and proceeds onward to distinguishing understood indirect and direct thoughts inside the

information.

The interviews conducted by the help of several teachers who helps us to get more

respondents because many of teachers doesn’t have much time to answer the question.

4.5.1. Teachers' Answer to the Interviews Questions:

The section of this Interview questions incorporates 5 subjective inquiry to investigate
educators' observations with respect to the Student Motivation, Student Expectations, Student
Engagement, Student Academic Progress and Student Learning Ownership. The analyst
reviewed the investigation of the appropriate responses as a quantitative examination
notwithstanding keeping in touch with some subjective articulations that help every

classification.
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A. Do you think that student engagement in studies help them to achieve best learning
outcomes and achievements in their studies? How?

Most of the Teacher’s approximately (98%) pointed out that Student Engagement is
directly proportional to their good results and ultimately affect their overall performance in

studies. Teachers summarized responses as follows:

“Yes, student engagement in studies is very necessary and beneficial for their studies and overall
improvement of his skills and ultimately the overall performance of student increasing and they
achieve best outcome from their studies. “more responses”

“YES, the student engagement helps students to achieve best learning outcome as the student
engagement in studies is proportionally related to their good study and their results. Because the
student engagement is a factor that is correlated with student results”

“Student Engagement is an important factor when talked about student learning outcome.
Because student engagement is directly related to the achievement in student lives.”

B. Student academic progress is depending on the level of engagement, motivation and
learning ownership, what are your views about this?

Almost all of the teachers (95%) says that Student Academic Progress is a dependent
factor on these variables like motivation, Learning Ownership and Student level of Engagement.

The following is the summary of some teachers’ responses:

“Obviously, student academic progress is depending on these factors if student doesn’t have
level of engagement in studies they won't get any progress in their academics and same goes for
motivation and learning ownership.”

“Student Academic Progress is dependent on all these factors that are related with students
study life, My views are that if the student motivation is high there academic progress is also
good for the students, as my views about engagement of students are same as in question 1 it is
interrelated with student academic progress and if I talk about student learning ownership it’s a
different factor that has different result and depend on every student respectively , how they
perform and how their academic progress effected.”

“Yes, it’s true by not sometimes as there are many exceptional students whose level of
engagement is not high in their studies but still they manage to get good grades. As we can 't give
all credits to motivation, learning ownership and level of engagement.”
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C. Student expectations are only related to getting good grades; they don’t have any
concern over the learning ownership are you agree/disagree with this question and why?

Most of the teachers (85%) says that Student Expectations are only related with grade
because of our Education System which focuses more on grade rather than Learning and people

also judges other on the basis their Grades. Some of the summarized responses are:

“Yeah almost every student is only concern with the good grades, they don’t have any concern
with the learning and their benefits associated with it. It’s not the fault of a student it’s a failure
of our education system who gives more importance to the grades rather than studies and
learning outcome.”

“No, not every time, every student is different from each other. some students are not only
concerning with good grades they also have a concern with learning ownership as when
student’s ownership of learning increases their expectations also increases.”

“I agree with this because teachers and students both focus on that students getting good grades
and it’s not the fault related to teacher and student it’s the fault of education system and peoples
because peoples judge each other on their grades. So, | totally agree with this statement.”

D. Student motivation involves challenging students through a course of work and creating
competition between students. What is your motivation to get a good grade and improve
your academic achievement?

The majority of respondents (85%) believed that challenging course work is not the motivation
for a student even they bothered and fed up with challenging course work. Some of responses

examples are:

“Yeah almost every student is only concern with the good grades, they don’t have any concern
with the learning and their benefits associated with it. It’s not the fault of a student it’s a failure
of our education system who gives more importance to the grades rather than studies and
learning outcome.”

“In my point view Student motivation is not related to academic goal, it’s all about the
interactions between groups means friends and competition between them. Basically, motivation
is an internally source and its teacher can provide to fuel to charge this power or what we called

motivation. ”
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“Student Motivation is also considered to be a challenging course work and the intrinsic
motivation related to the outcomes and teacher also play an important role in motivating
students. My motivation to get a good grade is competition between friends and want to being an
extra ordinary among all students.”

E. Student learning ownership is not limited to students taking control of their own
education; it’s how students performs in the real world and how much they achieve in their
life. What are your view over it?

Most of the teachers (80%) said that if student takes ownership of its learning it
means it personalize itself and ready for the real world and ownership of learning has benefits to
students not only related to academic but also to the real world. The following are some

examples are:

“If you take your ownership of learning it means you personalize yourself, it will help you in
certain phases of life to take decisions so the moral of the story is “learning ownership has many
benefits to students not only related to studies but in real world also”.

“It’s good when student can take ownership of their learning and we can see this as a student is
growing up and takes its responsibility. If the student taking is learning as ownership it would be
master in this world.”

“Student learning ownership is a good step for a student that he/she takes care of his/her
education and takes solely responsibility of his/her failure and success. Its also need support of
your parents that can help you to achieve something in real world.”
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Chapter 5
5. Implications, Discussion, Restriction and Suggestions

This chapter talks about the discoveries of the information examination of the both Mixed
Methodology researches that how these outcomes found. Also, this chapter closed by and large
research in entire to give the synopsis about the examination consider. Alternate focal point of the
section is on policies and the strategy suggestions and the impediments of the exploration on the
grounds that these elements are very important in playing out the substantial and agreeable
research. A mixed method study was done to collect the necessary information to determine what
are the factors that influence student learning ownership. The data was subjected to quantitative
research and qualitative research and my examination pass on the moral importance of the
disclosures and conceptualized a productive outline for Student Learning Ownership and their
related factors that are Student motivation, Student Engagement and Student Academic Progress
that these factors are not being addressed in details because of lack of interest on this side, As in
this chapter there is a detailed side of Student learning ownership and the factors that affect Student

learning.

5.1 Discussion

This research is based on five variables that is Student Learning Ownership which include
(Student Engagement, Student Motivation, Student Academic Progress and Student Expectations.)
different factors are statistic qualities which incorporate Gender, Social class and Age.

The data findings and interpretation of this questionnaire are clearly defined in this chapter.
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5.1.1 Student Engagement

Student Engagement is the independent and self-supporting variable in this Research, Student
Engagement is termed as student involvement, interest, optimism and passion related to studies.
Higher the student level of Engagement, higher the student learning ownership. The interpretation
of Student engagement questions is:

The public’s response regarding that they received the written or oral feedback from their
honourable teacher due to their academic achievements. The statistics suggests out of the
50 contributors, according to the survey the preponderance of the people which is 38% have agreed
while the least number of people which add to the 10% of the participants have disagreed. Another
20% have strongly agree while the remaining 32% have neutral opinions.

The public’s response regarding that they had worked very harder and they thought that
they have met their tutor’s expectations. The above data shows out of the 50 contributors. Most of
the people 44% have agree while the least number of participants which is 4% have disagree.
Another 20% have strongly agree to the statement while the other 6% participants have solidly
disagreed. However, 26% of the participants have fair minded opinion about the question.

The public’s response regarding that they had worked hard with teaching staff on other
curriculum activities other than the course work. The facts indicate out of 50 contributors. The
general public of the humans which is 38% have agreed while the gutter number of the participants
which is 4% have disagree to the question. Another of the 24% of the participants have strongly
agree while the other 6% of the participants have strongly disagree to the question. However, the

remaining 28% of the participants have neutral opinion.
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The public’s response regarding that they discuss idea with other people outside their class.
The records indicate out of the 50 members. The majority of the people that is 40% have fair
minded opinion. Another 8% have strongly supported to the question and similar 8% have strongly
differ. While 30% of the participants have agree that they discuss their particular ideas with people
outside their class regarding their experiences during reading a book and the remaining 14% of the
participants disagree to the question.

The general public’s response concerning that they had conversations with college students
of an exceptional ethnic Institutions. The statistics shows out of the 50 individuals. Most people of
the contributors that is 32% have fair minded opinion while the lowest number of participants
which is 6% has shown strong support and strongly agree to the question. Another 18% of the
participants have disagree that they did not have conversation on different ethnic group while the
14% of the participants have strongly agree. However, remaining 30% have agree that they have
conversation of a different ethnic group.

The public’s response regarding that they had conversation with different understudies
who are extremely hard to understand in terms of their religious convictions, political
assessments and individual qualities. The statistics shows out of the 50 individuals. Most
people of the contributors that is 50% of the people have neutral opinion and the least number of
the people is 4% have strongly agree and other which have the same 4% participants have
strongly disagree. Another 20% have agree that they had conversation with pupil who are
exceedingly difficult in condition of their spiritual beliefs and other stuff. While the remaining
22% of the participants have disagree to this statement, in literature review the researcher has

discussed engagement is considered as an output of motivation (Richardson, Abraham, & Bond,
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2012). Higher level of student’s engagement in class is considered as the primary driver of

higher achievement in the class room environment.

5.1.2 Student Academic Progress

Student Academic Progress is used as an individual and independent variable in this
Research, Student Academic Progress is a termed that use in student learning context it means how

students perform in its academics.

The public’s response regarding that they enjoy acquiring and gaining new knowledge. The
record suggests out of the 50 individuals, the majority of the contributors that is 44% have fair
minded thoughts about the question and the lowest of the participants in the survey which is 6%
have both strongly agree and strongly disagree. Another 34% of the people have agree that they
enjoy gaining new knowledge while the remaining 10% have disagree.

The public’s response regarding that if the people have an optimistic view toward studying.
The record suggests out of the 50 individuals. The majority of the contributors which is 26% have
agree and also 26% of the people has differ to the statement and the least number of the people
which is 6% have strongly agree to the question. Another 8% of the participants have strongly
disagree that they have an optimistic view toward studying. While the remaining 34% of the neutral
opinion.

The public’s response regarding that the people are proud of their capacity. The record
suggests out of the 50 individuals. The majority of the contributors that is 48% of the people have
agree and the least number of people which is 4% of the people have strongly disagree. Another
12% of the individuals have strongly consent that they are proud of their capacity while the 10%

have disagree to the question. However, the remaining 26% have neutral opinion.
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The public’s response regarding that while studying they feel anger which makes them
more irritated. The record suggests out of the 50 individuals. The majority of the contributors that
IS 42% have agree while the lowest number of the participants which is 6% has strongly disagree
to the question. Another 18% have strongly agree that the anger during study makes them irritated
and other 12% have disagree to the question. However, remaining of the 22% have neutral
response regarding the question.

The public’s response regarding that they get tense and nervous while studying. The record
suggests out of the 50 individuals. The majority of the contributors that is 40% of the participants
have agree while the least number of the participants which is 6% have disagree. Another 22%
have strongly agree that they get tense and nervous while studying and the other 8% have strongly
disagree to the question. However, remaining 24% of the participants have neutral opinion.

The people feel ashamed that they can absorb the simplest of things. The record suggests
out of the 50 individuals. The majority of the contributors that is 44 % of the participants have
neutral response while the least of the participants 6% have strongly disagree. Another 10% have
disagree that they did not feel any shame that they cannot absorb the simplest and other 10% have
strongly agree. However, the remaining 30% have agree to the statements. In literature review, the
researcher has discussed student’s academic progression and achievement level along with
ensuring their retention in the educational institution (Credé & Kuncel, 2010). Interpretations and

data findings also support this conclusion.
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5.1.3 Student Expectations

Student Expectations is also termed and used as an independent and self-supporting
variable in this Research, Student Expectations is a widely termed that has a very different
meanings in every context of learning, Student Expectations are differ from every student so its
not possible to judge every student from a same perspective.

The public’s response that they are in school just because they are expected to graduate.
The record suggests out of the 50 individuals. The majority of the contributors that is 24% have
acknowledge and disagree to the question while the lowest number of participants which is 12%
have strongly acknowledged. Another 18% have strongly differ. However, remaining of the 22%
have fair minded opinions.

The public’s response regarding that their parents would be very disappointed in them if
their kids will be unable to graduate. The record suggests out of the 50 individuals. The majority
of the contributors that is 30% of the participants have neutral opinion while the least number of
the participants which is 14% have strongly disagree. Another 22% have agree that their parents
would be disappointed in them if they did not graduate while the other 18% have disagree.
However, remaining of the 16% have strongly agree.

The public’s response regarding that there was considerable pressure on the participants
from their friends to finish high school. The record suggests out of the 50 individuals. The majority
of the contributors that is 30% have disagree while the lowest number of the participants which is
10% have strongly disagree to the question. Another 22% have agree that they had pressure and
14% have strongly disagree that they did not have any pressure. Remaining of the 24% have neutral

opinion.
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The public’s response regarding that they basically had no choice but come to this school.
The record suggests out of the 50 individuals. The majority of the contributors that is 28% have
neutral opinion while the lowest number have 8% have differ. Another 26% has acknowledged
and strongly acknowledged. However, the remaining 12% have strongly differ to the question.

The public’s response regarding that the people had considerable pressure from their family
to graduate. The data shows out of 50 participants. The majority of the people which is 28% of the
participants have agree while the least number of participants 6% have strongly agree. Another
22% have disagree that there was no considerable pressure by their family and other 18% have
strongly disagree to the question. However, 26% of the participants have neutral opinions. The
researcher discussed this interpretations and findings above and in literature review the researcher
has also support the findings with the previous data Such students are more persistent and
demonstrate unique and novel assignments in terms of quality (Richardson, Abraham, & Bond,

2012). Student expectations are not only related with grades.

5.1.4 Student Motivation

Student Motivation is an independent variable in this Research, Student motivation is
termed as something that aroused students to learn new things and give their best in academics, it
is not only the grades and awards that motivates students to learning things, and sometimes it is
challenging course work, competition between peer groups. In the school students aren’t going to
motivate themselves.

The Public’s response regarding that the most satisfying thing to them would be a good
grade in class and to pass the exam with flying colors. The record suggests out of the 50
individuals. The majority of the contributors that is 56% have acknowledged while the lowest

number of participants which is 4% have strongly disagree. Another 12% have disagree that it
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would not be the most satisfying thing while the 18% have strongly agree to the question. However,

remaining 10% have neutral opinion.

The public’s response regarding that if they wish they can get better grades than most of their
classmates. The information out of the 50 participants. Majority of the people which is 38% of the
participants have neutral opinion while the least number of the participants which is 4% have
strongly disagree. Another 16% have disagree that they can’t good grades and other 32% have
agree to the question. However, remaining of the 10% have strongly agree to the question.

The Public’s response that they want to do nicely with in the class as it is vital for them to
reveal their capability to their cherished ones. The record suggests out of the 50 individuals. The
majority of the contributors that is 36% of the participants have acknowledge while the least 2%
have strongly differ. Another 12% have differ that they did not want to achieve good grades due
to this particular reason while the other 20% have strongly agree to the question. However,
remaining of the 30% have neutral opinion.

The public’s response regarding if they prefer the course materials that surely demanding
situations them as a way to analyse new matters. The data shows out of the 50 % participants. The
majority of the 44% participants have agree while the least number of participants which is 16%
have disagree and the other portion of 16% have strongly agree to the question. While the
remaining 24% have neutral thought.

The General Public’s reaction regarding that they prefer each course cloth that arouses that
their interest even it’s difficult to study. The records indicate out of the 50 individuals. Most of

the members which is 38% have neutral opinion while the lowest which is 2% have strongly
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disagree. Another 36% have acknowledged to the statement and other 14% has also strongly agree.
However, remaining of the 10% has differ to the statement.

The public’s response regarding that whey they have any opportunity they choose the
course assignment from which they can learn new things even that subject did not guarantee them
a good grade. The records indicate out of the 50 individuals. Most people of the members which
is 30% have differ while the least which is 10% have strongly acknowledged to the statement.
Another 22% have acknowledged that they will choose that subject while the other 14% have
strongly disagree. However, remaining of the 24% have neutral opinion. Student motivation is also
supported by the literature review “Motivation is the key contributor to the increased patterns of
student’s learning ownership” and researchers says the concept of ownership to learning can be
categorized as the students’ intrinsic and extrinsic motivation level (Marks et al, 2013) which
fosters high patterns of engagement whilst creating a drive amongst the students to established

their personal learning goals.

5.1.5 Student Learning Ownership

Student Learning Ownership is a dependent variable in this research and has a great impact
over this research, Student Learning Ownership is defined as student take ownership of their
learning means independency in learning things and they take responsibility of their studies as well

as success and failure also. They are solely responsible for their Success and Failure.

The public’s response regarding that at times while studying they feel a sense of
satisfaction. The records indicate out of the 50 individuals. Most people of the members which is

26% have acknowledged and also 26% of the participants have strongly acknowledged. And the
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lowest number of participants which is 8% have disagree. Another 12% have strongly disagree to
the question and rest of the 28% have neutral opinion.

The public’s response regarding that they discover that they have to done enough effort on
topic so that they can form their own conclusion before they are satisfied. The record suggests out
of the 50 individuals. The majority of the contributors that is 28% have acknowledged while the
lowest number of participants which is 6% have strongly disagree. Another 22.5% have differ to
the statement while the other 18% have fully disagree to the question. However, remaining 26%
have fair minded opinions.

The public’s response regarding that they only study earnestly what’s given out in the class
or in the route define. The data shows out of the 50 participants. The majority of the participants
56% have agree. And the least number of the participants which is 4% have strongly disagree.
Another 18% have strongly agree that they only study what is required and the other 12% have
disagree. However, rest of the 10% have neutral opinion.

The public’s response regarding that they can feel practically any topic that can be seem
incredibly interested once they get into it, the record suggests out of the 50 individuals. The
majority of the contributors that is 38% have fair minded opinion and the least 4% have strongly
differ. Another 32% have agree that can feel virtually any topic which seems interesting and other
16% have disagree. However, rest of the 10% have strongly agree to the question.

The public’s response regarding that they locate most new topics exciting and that
they regularly spend more time seeking to obtain greater records about it, the record suggests out
of the 50 individuals. The majority of the contributors that is 36% have acknowledged and the

lowest number which is 2 % have strongly differ. Moreover, 12% have differ that they did not find
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new topics interesting and the other 20% have strongly agree to the question. However, rest of the
30% have neutral opinion.

The public’s response regarding that if they discover they can get in by most evaluations
by remembering the key area instead of attempting to comprehend them. The information out of
the 50 participants. Most of the participants are 44% has agree while the least number which is
16% have disagree and also 16% have strongly agree. However, rest of the 24% have neutral
opinion about the question.

The public’s response regarding that they discover it isn't useful to get the depth
information inside and out. It confounds and sits around idly, when all you require is a passing
colleague with the topics. The record suggests out of the 50 individuals. The majority of the
contributors that is 38% have fair minded opinion and the lowest number of the 2% have strongly
disagree. Another 36% have agree while the other 10% have differ to the statement. However,
remaining 14% have fully agree to the statement. In the literature review The researcher concluded
the findings and state that Within the educational context, taking ownership to learning is
categorized as the responsible attitude of the students towards their educational goals with high
engagement level, massive involvement and empowerment where the drive to take ownership is
sourced internally by keeping aside all the external circumstances and phenomenon (Chan et al,
2014). In findings and conclusion, the researcher has also clearly stated that it’s good for student

that they take their ownership of learning and its’ also endorsed by the previous researchers.
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5.2 Conclusion

The essential information gathered from the Questionnaire and the meetings and interviews
being led to catch inspecting method with the assistance of five and 7-point Likert scale on
this quantitative study. In the Qualitative exploration, the researcher asked questions from 20
teachers to get their opinion about the topic of Student Learning Ownership and the factors
affecting it. The information is taken from and questionnaire is filled by 50 respondents from
Students and 20 interviews from teachers. Student Learning Ownership has a wide term that used
in many ways to describe the student growth and motivation. There are additionally the main
portions and sections that need to be considered while doing this examination and research like,
sample size, availability of the information ad statistical significance of the data. Student Learning
Ownership is a dependent factor on Student Motivation, Student Engagement, Student Expectation
and Student Academic Progress. As it has been examined in chapter 4, there are connections and
linked between these factors and variables. The researcher has also isolated the research into two
standard factors: One is The Students Variable and the other one is The Teachers Variable. These
two are the main characters in this research that helped to conduct the probe.

The goal of the project is to show the elements that increase the student learning
ownership and how its benefits students not only academically but also help in real world
challenge. As giving powers to student can change them positively and grow them by the mindset
that you’re responsible for your life as you have to perform good not only academically but also
in other sectors of life. Learning ownership doesn’t mean that you’re abdicating control of your

class.
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Our findings also support the purpose and up to 70% respondents agree to this, that student
learning ownership is a good initiative to take. This research also tells us that learning ownership
can help students to see the big picture. The research also claims that if student can take charge of
their learning without any disruptions they can perform academically as well as in real world

because ownership can help them to take decisions in life and not be dependent on anyone.

5.3 Implications

This area of research focused on the Student Learning Ownership and the factors related
to it (Student Motivation, Student Engagement, Student Expectations and Student Academic
Progress) That’s why it mandatory to review the factor Student Learning Ownership and also keep
the private information and data safe and secured which is gathered from participants.

Our study movement and focus on how the data is interrelated to the Student Learning
Ownership gathered by the general population and they build up the important, contending and
upgrade understanding through that data, as it’s implied that Student Motivation and Student
Engagement is main factor when talked about Student Learning Ownership and Student
Achievement. The study contributed much on Student’s skills to do the further research in the field
which is profoundly developing, and it is additionally critical for the innovative work division to

recognize the variables that impact Student’s Academics and their Learning.

There is likewise an incredible useful outcome of this investigation since it so vital to know
which factors affects Student Learning Ownership and how they involve us so this exploration
will help out all the Student’s and Teacher’s to understand the Student Behaviour and their acts
and they will act according to their needs and expectation so they will do better in real world and

achieve good grades in there academics as, it’s also supported by literature and findings also
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previous researchers stated that “ownership and responsibility in the decision-making process

regarding their own learning” (O’Neil, 2016).

5.4 Limitations

This study has a key limitation. The data gathered for the result was only from limited
numbers of respondents. Only 50 respondents fill the questionnaire which is less; large number
of sample size may give an accurate result. Secondly, the research is done by the time constraints
and lack of dependable and prior data associated with the facts because some respondents
aren't interested by filling questionnaires, so they did not understand the questions well and

marked the solution this will lessen the validity and reliability of the records series.

5.5 Suggestions

The constraint of the exploration gives assist approaches to future research. The
investigation presents significant discoveries that the Student Learning Ownership differ between
the students. This finding helps all academic associated institution to grasp all the elements that
Affects (Student Motivation, Student Engagement, Student Expectations and Student Academic
Progress) Other than Learning Ownership the investigation is likewise useful for new researchers
of field to distinguish best data source inclinations dependent on their abilities and Time
administration. It is prescribed that for further particular outcome researchers could build test
measure and can target national and worldwide population for broaden result as they get better
reliability and validity. In future studies this could be a longitudinal document because
the time became difficulty. To know more about Student Learning Ownership researcher can also

add up based variable of situational factors.
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Appendices

Appendix 1: The Informed Consent Form
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The Informed Consent Form

Dear all,

I am a Master's Degree student at the British University in Dubai; I am conducting a case study of students’
ownership of learning and its effects on their academic achievements including students’ progress and
attainment. The questionnaire in addition to the interview questions-both attached- will be conducted in Al
Khaleej National School. The purpose of the questionnaire is to measure the extent to which students’' ownership
to learning improve their academic achievement. It will also measure the role of teachers in promoting the
ownership of learning.

The target group of the questionnaire is high school students’ age 13-18 years old. An interview with the teachers
will be done in order to know the teachers’ perceptions regarding the research question. And collect data related
to the research objectives. By responding to the questionnaire or being part of the interview, you will be part of
this research study. All information collected while conducting this study will be dealt with in complete
confidentiality. Your identity and any personal information are guaranteed to remain anonymous. Your
participation in the survey and questionnaire is optional.

All data will be reported to the researcher himself, Ghaleb Wahbi. If you have any question please contact me
at gwahbi@gmail.com .

NOTE: The questionnaire and interview are not designed with the purpose of evaluating students, teachers ,or
the school. Therefore, please feel free to answer the sections below according to your general experience,
judgement, and thgouths.

Your cooperation is highly appreciated.
Your sincerely,
The researcher

Ghaleb Wahbi
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Appendix 2: Students Questionnaire
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Questionnaire

The idea behind devising this questionnaire is to find about the student learning ownership and
their motivation, learning and Achievement level and the student engagement to their studies and
what are their expectation. We highly appreciate your participation and want to remind you that
all answers will be handled with absolute confidentiality. This questionnaire will take around 5
to 10 minutes to fill in. Please, mark your answers by encircling the desired number. 5 is
representing the strongly agree and 1 is for strongly disagree. Your answers help us to improve
Student Perception about the learning ownership.

1.1 About you (optional)
Name

Email
Phone

Kindly Mark the Correct Choice.
1. Gender

Male -

Female .

2.Age
13-14 Years
15-16 years

17-18 Years

O oo o

Above 18 Years

3. What Is Your Approximate Income Per Month
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4. What Social Class Do You Belong In
Upper Class ]

Not Upper Class -

5. What Do You Consider About Yourself?

Conservative |:|

Modern D
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Section 2

Kindly fill this section by keeping in mind your favourite type of restaurants (Foreign or
Local) and fill all the questions in that perspective. Kindly, mark your answers by encircling the
desired number. 1 is representing the strongly agree and 5 is for disagree.

(Strongly Disagree = 1, Disagree = 2, Neutral = 3, Agree = 4, Strongly Agree = 5)

Student Engagement

| received prompt written or oral feedback from teachers/tutors on my
1. | academic performance. 1121314

| worked very hard and I thought I could meet a teacher’s/tutor’s standards
2. | or expectations. 1121314

| worked with teaching staff on activities other than coursework (e.g.
3. | committees, orientation, student organizations, etc.) 1121314

| discussed ideas from my readings or classes with others outside class (e.g.
4. | students, family members, co-workers, etc.) 1121314

5. | I had conversations with students of a different ethnic group. 112134

| had conversations with students who are very different to me in terms of
6. | their religious beliefs, political opinions or personal values. 1121314
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Student Academic Progress

1. | enjoy acquiring new knowledge 1
2. | | have an optimistic view toward studying 1
3 I'm proud of my capacity 1
4. | Anger Studying makes me irritated 1
5. | | get tense and nervous while studying 1
6. | feel ashamed that | can't absorb the simplest 1

Student Expectation

I am in school primarily because | am expected to get a graduate
1. | soon.

My parent would be very disappointed in me if [ didn’t get a
2. | university degree.

There were considerable pressure on me from my friends to get a
3 | university degree.

4. | 1 basically had no choice but to come to school.

There were considerable pressure on me from my family to get a
5. | high mark.

Student Motivation

The most satisfying thing to me would be to get a good grade in a class.

If | can, | want to get better grades in my class than most of the other students.

3. | I want to do well in my class because it is important to show my ability to my
family, friends, or others.

| prefer course material that really challenges me so I can learn new things.

5. | | prefer course material that arouses my curiosity, even if it is difficult to
learn.

6. | When I have the opportunity, | choose course assignments that I can learn
from even if they don't guarantee a good grade.
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Student Learning Ownership

1. | 1find that at times studying gives me a feeling of deep personal
satisfaction.

o | I find that | have to do enough work on a topic so that i can form my
own conclusions before | am satisfied.

I only study seriously what’s given out in class or in the course outlines.

| feel that virtually any topic can be highly interesting once | get into it.

5. | | find most new topics interesting and often spend extra time trying to
obtain more information about them.

6. | 1 find I can get by in most assessments by memorizing key sections
rather than trying to understand them.

7| I'find it is not helpful to study topics in depth. It confuses and wastes
time, when all you need is a passing acquaintance with topics.

1.2 Additional Comments

Thank you for participation!
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Appendix 3: Interview Protocol

Date:

Place:

Interview Protocols

Interviewer:

Interviewee:

The interview procedure:

Introducing myself

Introducing the interview topic and purpose

Taking the interviewee's permission for audio-taping the interview

Informing the interviewee that the transcripts will be undertaken by myself to
maintain confidentiality.

Informing the interviewee that they will have the right of reviewing, editing or
erasing any statement from the transcript.

Asking the interviewee if they would like their actual names or replaced names to
be mentioned in the study

Asking the interviewee not o name the school in which he/she works or third
parties on recordings fo maintain confidentiality.

Taking the interviewee's permission to publish the research data

Giving the interviewee an opportunity to ask any question before starting the
interview

Participants have the right to refuse to answer any question.

Asking the interview questions

Taking notes if needed

Thanking the participant
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Appendix 4: Teachers Interviews

T ‘735

The
K k British University

inn Dubai

Interview

Interview Questions for High School Teachers

1. Do you think that student engagement in studies help them to achieve best learning
outcomes and achievements in their studies? How?

2. Student academic progress is depending on the level of engagement, motivation and
learning ownership, what are your views about this?

3. Student expectations are only related to getting good grades; they don’t have any
concern over the learning ownership are you agree/disagree with this question and
why?
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4. Student motivation involves challenging students through a course of work and
creating competition between students. What is your motivation to get a good grade
and improve your academic achievement?

5. Student learning ownership is not limited to students taking control of their own
education; its how students performs in the real world and how much they achieve
in their life. What are your view over it?
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Appendix 5: Samples of Students Answers to the Questionnaire
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Sample Student 1

T T°YTTYAS s LT nanaied with absolute confidentiality. This questionnaire will
to 10 minutes to fill in. Please, mark Yyour answers by encircling the desired nu
representing the strongly agree and 1 is for strongly disagree. Your answers help us to improve

)

Student Perception about the leamning ownership.
1 '

e g ———

take around 5

About you (optional)
Nam'e Aprmaoc— N hoﬂ,b Saha l -
Email _gmmamaal;\(ysg@k_g mail-com
Ehone 249U 2ey (32 Fioe

Kindly Mark the Correct Choice.
1.Gender
Male
Female
2.Age

13-14 Years
15-16 years

17-18 Years

OO0 0N

Above 18 Years
3. What Is Your Approximate Income Per Month 8 5 O D H'g

4. What Social Class Do You Belong In
Upper Class -
]

Not Upper Class
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5. What Do You Consider About Yourself?

Conservative D
Modem -
Student Engagement

I received prompt written or oral feedback from teachers/tutors on my
academic performance.

I worked very hard and I thought I could meet a teacher’s/tutor’s standards
or expectations.

I worked with teaching staff on activities other than coursework (e.g.
committees, orientation, student organizations, etc.)

I discussed ideas from my readings or classes with others outside class (e.g.

students, family members, co-workers, etc.)

I had conversations with students of a different ethnic group.

I had conversations with students who are very different to me in terms of
their religious beliefs, political opinions or personal values.
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Student Academic Progress

1. | Ienjoy acquiring new knowledge 112 |3 (4 @
2. | I'have an optimistic view toward studying 112 |3 @ 5
3 I'm proud of my capacity (2 [3 1[4 (@
4. | Anger Studying makes me irritated 1 |2 |3 |@ |5
5. | I get tense and nervous while studying ] @ 3 |14 |5
6. I feel ashamed that I can't absorb the simplest 1 (2 [3 [4 |®
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Student Expectation
I am in school primarily because I am expected to get a graduate
1. | soon. 1 @ 3|45
My parent would be very disappointed in me if I didn’t get a
2. | university degree. 1{2]3]4|6)|
There were considerable pressure on me from my friends to get a
university degree. 1:].2:3 @ 5
4. | I basically had no choice but to come to school. 1[[3]4]5
There were considerable pressure on me from my family to get a
5.| high mark. 1|2]3|@)s
Student Motivation
1 , : 112(3]4]Q)
The most satisfying thing to me would be to get a good grade in a class.
2 : 1{2]3]4]Q)
If I can, | want to get better grades in my class than most of the othqsmdents.
3 I want to do well in my class because it is important to show my ability to my 11213 @
" | family, friends, or others.
4 , 1{213 @
I prefer course material that really challenges me so I can learn new things.
5. | I prefer course material that arouses my curiosity, even if it is difficult to 11213 @
learn.
6. | Whenl have the opportunity, I choose course assignments that I can learn 1 @ 3lals
" | from even if thev don't euarantee a good grade.




Student Learning Ownership

I find that at times studying gives me a feeling of deep personal
satisfaction.

I find that I have to do enough work on a topic so that i can form my
own conclusions before I am satisfied.

SIS

I only study seriously what’s given out in class or in the course outlines.

I feel that virtually any topic can be highly interesting once I get into it.

SEE
W

I find most new topics interesting and often spend extra time trying to
obtain more information about them.

I find I can get by in most assessments by memorizing key sections
rather than trying to understand them.

I find it is not helpful to study topics in depth. It confuses and wastes
time, when all you need is a passing acquaintance with topics.

Sl

Additional Comments

Thank you for participation!
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Sample Student 2

s ana

d you that
around 5

g the desired number. § is

Your answers help us to improve

— v rpeevsa v yUuL participation and want to remin
wir auswers will be handled with absolute confidentiality. This questionnaire will take
to 10 minutes to fill in. Please, mark Yyour answers by encirclin
representing the strongly agree and 1 is for strongly disagree.
Student Perception about the learning ownership.
About you (optional) '

Name

Email A\BA‘\)"\\{"*\“—M-&LLQVL&\&A

Phone e

Kindly Mark the Correct Choice.

1.Gender

Male E/

Female -

2.Age

13-14 Years -

15-16 years m/

17-18 Years O
-

Above 18 Years

[So0 A€
3. What Is Your Approximate Income Per Month \ 0 A ‘D

4. What Social Class Do You Belong In

Upper Class m’

Not Upper Class =l

?
5. What Do You Consider About Yoursel

Conservative M/

Modern
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I received prompt written or oral feedback from teachers/tutors on my
academic performance.

I worked very hard and I thought I could meet a teacher’s/tutor’s standards
or expectations.

I worked with teaching staff on activities other than coursework (e.g.
committees, orientation, student organizations, etc.)

w

I discussed ideas from my readings or classes with others outside class (e.g.

students, family members, co-workers, etc.)

I had conversations with students of a different ethnic group.

1 had conversations with students who are very different to me in terms of
their religious beliefs, political opinions or personal values.
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Student Academic Progress

I enjoy acquiring new knowledge 1

s

I have an optimistic view toward studying 1

I'm proud of my capacity 1

SIPG

-

w wn|l Ll wn o wl v

of | & w

@ | N o o] N

Anger Studying makes me irritated 1 3 ’;E
I get tense and nervous while studying 1 3) |4
I feel ashamed that I can't absorb the simplest 1 3 |4

Student Expectation

I'am in school primarily because I am expected to get a graduate —
1. | soon. 1(2(3]@)|5
My parent would be very disappointed in me if I didn’t get a
2. | university degree. 1{2]3|4 @
There were considerable pressure on me from my friends to get a
university degree. 11213145
4. | I basically had no choice but to come to school. 12 @ 415
There were considerable pressure on me from my family to get a ~
5. | high mark. 11231415
v/
Student Motivation
1. g 2 5
The most satisfying thing to me would be to get a good grade in a class. . @
2. 5
If I can, I want to get better grades in my class than most of the other students. g @)
3 |1 want to fio well in my class because it is important to show my ability to my 914 @/’) 5
family, friends, or others.
4, : R 213)|4 5
I prefer course material that really challenges me so I can learn new things.
5. | I prefer course material that arouses my curiosity, even if it is difficult to 2|m[4]5
learn. (/
6. | Whenl liavggghe oppo'rtunity, I choose course assignments that I can learn 9 3145
from even if they don't guarantee a good grade.
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Student Learning Ownership
L. I ﬁpd that at times studying gives me a feeling of deep personal 19 3| 4
satisfaction.
2 I find that I have to do enough work on a topic so that i can form my 1 @ 4
own conclusions before I am satisfied.
3 , : ; 1/2[3[®
I only study seriously what’s given out in class or in the course outlines.
4. . i ; L 1 3 (4
I feel that virtually any topic can be highly interesting once I get into it.
5 I find most new topics interesting and often spend extra time trying to 1 ':’5 | 4
" | obtain more information about them. o
6 I find I can get by in most assessments by memorizing key sections 1 3 @
" | rather than trying to understand them.
7 I find it is not helpful to study topics in depth. It confuses and wastes
" | time, when all you need is a passing acquaintance with topics.
Additional Comments
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Sample Student 3

Questionnaire )
The idea behind devising this questionnaire is to find about the student learning ownership and
heir studies and

their motivation, learning and Achievement level and the student engagement to t
ate your participation and want to remind you that

what are their expectation. We highly appreci

all answers will be handled with absolute confidentiality. This questionnaire will take around 5
to 10 minutes to fill in. Please, mark your answers by encircling the desired number. 5 is
representing the strongly agree and 1 is for strongly disagree. Your answers help us to improve
Student Perception about the learning ownership.

About you (optional)
Name
Email i ] D
Phone i, ok R

Kindly Mark the Correct Choice.

1.Gender

Male (.
Female E/
2.Age

13-14 Years -
15-16 years E/
17-18 Years (-

Above 18 Years  [] \ ‘
! e}r mo,@ whacn \
3. What Is Your Approximate Income Per Month %&S h for X b

4. What Social Class Do You Belong In

Upper Class B/

Not Upper Class D
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5. What Do You Consider About Yourself?

Conservative =
Modern B/
Student Engagement

I received prompt written or oral feedback from teachers/tutors on my
academic performance.

I worked very hard and I thought I could meet a teacher’s/tutor’s standards
or expectations.

I worked with teaching staff on activities other than coursework (e.g.

committees, orientation, student organizations, etc.) @ 4
I discussed ideas from my readings or classes with others outside class (e.g.
students, family members, co-workers, etc.) 1

I had conversations with students of a different ethnic group.

I had conversations with students who are very different to me in terms of
their religious beliefs, political opinions or personal values.
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- — T
[ enjoy acquiring new knowledge Lt | 3. 15 ®
2. | I'have an optimistic view toward studying 12 (314 @
3 I'm proud of my capacity 112 |3 [4 [®
4. | Anger Studying makes me imitated 1 |2 [3 [4 |®
5. | I'get tense and nervous while studying @2 [3 |4 |5
6. I feel ashamed that I can't absorb the simplest @12 [3 [4 |5
Student Expectation
; g él(r)l;l1 in school primarily because 1 am expected to get a graduate @
; : 112 |3 |4
My parent would be very disappointed in me if I didn’t geta
2. | university degree. 1{2|6]4]5
There were considerable pressure on me from my friends to get a
3 | university degree. @ z |3 5
4. | TIbasically had no choice but to come to school. (D[2]3 5
There were considerable pressure on me from my family to get a
5.| high mark. (D]2|3]4]s
Student Motivation
_ 1{2(3]4(3
r The most satisfying thing to me would be to get a good grade in a class. ~
2. . 1{2(3]|@]5
If [ can, I want to get better grades in my class than most of the other students.
[ want to do well in my class because it is important to show my ability to my 112 @ A%
family, friends, or others. -
4 ; 112|®|4]5
" | I prefer course material that really challenges me so I can learn new things.
5 I prefer course material that arouses my curiosity, even if it is difficult to 115 @ 415

| PN
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Student Learning Ownership

1. I find that at times studying gives me a feeling of deep personal 11213

@\ 5

satisfaction.

2. I find that I have to do enough work on a topic so that i can form my 1|2 (:3 415
own conclusions before I am satisfied. T 3 @[5

3 ] ;
I only study seriously what’s given out in class or in the course outlines. @

4 ) ) ) ) .. 1.2 |3 5
I feel that virtually any topic can be highly interesting once I get into it.

5 I find most new topics interesting and often spend extra time trying to 11213 @ 5

" | obtain more information about them. -

E. I find I can get by in most assessments by memorizing key sections 11213 5

rather than trying to understand them.

7 |1 find it is not helpful to study topics in depth. It confuses and wastes @
" | time, when all you need is a passing acquaintance with topics.

Additional Comments

Appendix 6: Audio Sample of Teacher Answers to the interview

The
British University
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©

Audio Teacher Interview.m4a
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Appendix 7: Sample of Teacher Answers to the interview

o daeaol Tl The i .
c =-. B \ inn Dubai

Interview Questions for High School Teachers

1. Do you think that student engagement in studies help them to achieve best learning
outcomes and achievements in their studies? How?

Yes, students will feel more motivated to learn -- in other words, when engagement is at a
high level -- they perform better academically, improve classroom behavior, and gain a higher

sense of self-esteem.

2. Student academic progress is depending on the level of engagement, motivation and
learning ownership, what are your views about this?

Engaging students in learning process increases their attention and focus, motivates them to
practice higher-level critical thinking skills and promotes meaningful learning experiences, will
increase the progress rate.

3. Student expectations are only related to getting good grades; they don’t have any
concern over the learning ownership are you agree/disagree with this question and
why?

Disagree sure, as a teacher | can change my student’s mentality if he was one of who thinks
that good grades is the only thing that he must aim for, by working on his skills, by
appreciating his work and by encouraging him to further his thinking.
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4. Student motivation involves challenging students through a course of work and
creating competition between students. what is your motivation to get a good grade and
improve your academic achievement?

Motivation is the key of academic success, so | am using different strategies with my
students, some of them are:

- Providing a warm and encouraging words.

- Build on the student's strengths.

- Relate schoolwork to the student's interests.

- Help build a family structure that fosters consistent work towards the goal.

5. Student learning ownership is not limited to students taking control of their own
education; it’s how students performs in the real world and how much they achieve in

their life. What are your view over it?

That is 100% right, because of that practical work (hands on activity) is very important, what |
call it authentic learning, It is a style of learning that encourages students to create a tangible,

useful product to be shared with their world.
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