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An Analysis of the Common Grammatical Errors in the 

English Essay Writing made by 3
rd

 Secondary Male 

Students in the Eastern Coast of the UAE 

 

Abstract 

 

Having students to produce an organized, neat and error-free piece of writing 

has always been the life long dream and the ambition of all EFL teachers.  

The purpose of this study is to explore the common types of grammatical 

errors made by Emirati secondary male students in their English essay writing. 

The study was conducted in five leading schools on the Eastern Coast of the 

UAE. The most common and salient grammatical errors which were found in 

the students essays included: passivization, verb tense and form, subject-verb 

agreement, word order, prepositions, articles, plurality and auxiliaries. These 

errors were classified and tabulated according to their number of frequency in 

the students essays. 105 students and 20 teachers participated in completing 

two separate questionnaires reflecting their attitudes and opinion towards the 

English writing skill.  Follow up interviews with 5 supervisors were conducted 

to deepen understanding and interpretation of the results. The data revealed 

that the UAE students make different types of grammatical errors, and most of 

these errors were due to intralingual transfer. In this study, intralingual transfer 

errors were more frequent than interlingual ones. Furthermore, the findings 

and the results of this study also showed that the English writing skill of the 

secondary male students in the UAE state schools needs more reinforcement 

and development.   

Based on the findings, recommendations and some implications which are of 

significance to educators and policymakers as well as to EFL teachers are 

provided. At last, it is hoped that the results of this study could be of much 

benefit for developing the English writing skill among secondary students in the 

UAE schools. 
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CHAPTER ONE:  Introduction 
 
1.1. The Writing Skill 

Writing is a difficult process even in the first language. It is even more complicated 

to write in a foreign language. Many studies indicate for the beginning English 

Foreign Language (EFL) students, there tends to be interference from their first 

language in the process of writing in English (Benson, 2002; Cedar, 2004; Chen & 

Huang, 2003; Collins, 2002; Jarvis, 2000; Jiang, 1995; Lado, 1957; Liu, 1998; 

Mori, 1998; Yu, 1996). Writing in a foreign language often presents the greatest 

challenge to the students at all stages, particularly essay writing because in this 

activity, writing is usually extended and therefore it becomes more demanding 

than in the case of writing a short paragraph.  

Writing in general and essays in particular form problems to secondary students in 

the United Arab Emirates (UAE). Teachers of composition or writing classes in the 

UAE secondary state schools are generally faced with students who have 

memorized a good amount of English vocabulary and grammar rules, but have 

seldom put that knowledge to practical use (Wachs, 1993). In many cases, the 

majority of these students are still translating words, phrases, and sentences from 

Arabic to English with often very strange results. The challenge for the 

composition teacher is to find methods to activate in a meaningful way the passive 

knowledge the students possess in terms of the writing skill, as well as to help the 

students become more proficient while working to eliminate some of their common 

errors. A better understanding of the L1 influence in the process of EFL writing will 

help teachers know students' difficulties in learning English. It will also aid in the 

adoption of appropriate teaching strategies to help beginning EFL students learn 

English writing skills better.  As Richards & Renandya (2002:303) claim; “there is 

no doubt that writing is the most difficult skill for L2 learners to master. The 

difficulty lies not only in generating and organizing ideas, but also in translating 

these notions into legible text”. Yet, it is very necessary to look into the dynamics 

of writing and its teaching, as writing is a skill that not only is tested in every valid  
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language examination, but also a skill that learners should possess and 

demonstrate in academic contexts. Writing includes numerous considerations and 

choices to be made regarding “higher level skills”, such as content, structure and 

organization, and “lower level skills”, such as punctuation and choice of 

appropriate vocabulary items and grammatical structures, which are the terms 

used by Richards & Renandya (2002). Moreover, writing skills must be practiced 

and learned through experience. By putting together concepts and solving 

problems, the writer engages in "a two-way interaction between continuously 

developing knowledge and continuously developing text" (Bereiter & Scardamalia, 

1987, p. 12). Indeed, academic writing demands conscious effort and practice in 

composing, developing, and analyzing ideas. Compared to students writing in their 

native language (L1), however, students writing in their L2 have to also acquire 

proficiency in the use of the language as well as writing strategies, techniques and 

skills, they want to write close to error-free texts and they enter language courses 

with the expectations of becoming more proficient writers in the L2.  

However, most secondary school Arab students find it difficult to write essays free 

of errors of various types. Therefore, teachers of essay writing need to anticipate 

certain common types of errors.  They may also find other types of errors, which 

can be revealed by analyzing the written products or essays of students.  These 

are the conventions, which are usually followed by the teachers of writing when 

analyzing students' errors.  

As mentioned above writing is a complex task; it is the “most difficult of the 

language abilities and skills to acquire (Allen & Corder, 1974, p. 177). Its level of 

difficulty varies between native speakers (NS) who think in the language used, in 

this case it will be English, and non-native speakers (NNS) who think in their own 

native language, in this case, it will be Arabic. While writing, non-native speakers 

have to think of all those rules they need to apply or use, rules that native 

speakers are expected to have automatically.  
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Harold Rosen points out the difficult situation in which a writer can find him/herself: 

"The writer is a lonely figure cut off from the stimulus and corrective of listeners. He must be a 
predictor of reactions and act on his predictions. He writes with one hand tied behind his back, 
being robbed of gesture. He is robbed too of the tone of his voice and the aid of clues the 
environment provides. He is condemned to monologue; there is no one to help, to fill the silences 
put words in his mouth, or make encouraging noises". (Rosen, 1969: 5). 
 

Tricia Hedge elaborates on the requirements of effective writing: 

"Effective writing requires a number of things: a high degree of development in the organization of 
ideas and information; a high degree of accuracy so there is no ambiguity of meaning; the use of 
complex grammatical devices for focus and emphasis; and careful choice of vocabulary, 
grammatical patterns, and sentence structures to create a style which is appropriate to the subject 
matter and the eventual readers. (Hedge, 1998:5). 

 

The writing skill involves many other sub-skills like the general knowledge about 

the subject in question and the ability to translate ideas into grammatical 

sentences.  Rivers (1968:243) argues that any academic writer must meet four 

major conditions: 

The student must learn: 1- the graphic systems of the foreign language; 2- he must learn to spell 
according to the conventions of the language; 3- he must learn to control the structure of the 
language so that what he writes is comprehensible to his reader; and 4- he must learn to select 
from among possible combinations of words and phrases those which will convey the nuances he 
has in mind in the register which is most appropriate. 

 
 

It's true that non-native speakers are more prone to committing errors. Teachers 

of English in the UAE are currently facing the challenge of adopting and 

developing a wide range of methods to accomplish effective teaching of English 

writing. This, of course, is not an easy task. A large number of students in the UAE 

continue to fail to master the basics of the English writing even after long years of 

formal education. Teachers of English feel satisfied to have a student who speaks 

and writes correct English. This has been the ambition of all EFL teachers. 

Students in government schools in the UAE start learning English from the first 

primary, and by the end of the secondary stage of education, the pupils have 

spent more than twelve years of learning EFL. At the end of this period, they are 

expected to understand advanced English, to communicate with an English 

speaking person within certain reasonable areas, to read simple English with 

ease, fluency and understanding, and to write a paragraph in English using basic 

structures of the language. However, during my long experience as a teacher of 

English at government schools in the UAE, I have found out that the majority of 
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students at the end of their secondary cycle have great difficulties in reading with 

comprehension and that very few of them are able to write meaningful and error-

free English sentences. In spite of the fact that they have studied English for more 

than twelve years and that their vocabulary repertoire is expected to be massive 

and their knowledge of grammar rules and the mechanics of writing is satisfying, 

most of the students are still not able to write a correct paragraph using 

adequately the basic structures of the English language they have learnt. 

However, why do students still find difficulties in writing in English when their 

teachers do their best to help them to achieve good results? The answer to this 

question might be that learning English or any other foreign language is difficult, 

not only for the Arab students mentioned in this study, but for all non-native 

speakers. The main problem is that, even in their very first lesson, the learners of 

a foreign language do not start learning this new language from zero or a neutral 

point (Hwang, 1970: pp 26-29). Instead, they interpret the new phonological, 

morphological, syntactic and semantic patterns through those of their native 

language.  

What finally matters, I believe, is that we encourage our students to write. Lynn 

Holaday (in Stephen Tchudi, 1997: 35) points out "the way to become a better 

writer is to write". She remarks "students who feel incompetent at writing avoid 

writing. They do not practice. They do not get better."  

On the light of this introduction the main aim of this study is to explore and analyze 

the common grammatical error patterns in Secondary male students' English 

essay writing in UAE state schools in the Eastern Coast. The study will first 

provide information on types of grammatical errors male students make; second, 

describe the methodology used in collecting the data; third, display the results; 

fourth, discuss and interpret the results. 
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1.2. Errors and Mistakes 

It is essential here to make a distinction between mistakes and errors. According 

to Brown mistakes refer to "a failure to utilize a known system correctly" whereas 

errors concern "a noticeable deviation from the adult grammar of a native speaker, 

reflecting the interlanguage competence of the learner" (1994a: 205). Two things 

need to be stated here: Firstly, mistakes do not require special treatment 

assuming they are recognized. Secondly, error here refers to structures only.  

Both Corder (1967, 1971) and James (1998) reveal a criterion that helps us to do 

so: A mistake can be self-corrected, but an error cannot. Errors are “systematic,” 

i.e. likely to happen regularly and not recognized by the learner. Hence, only the 

teacher or researcher would locate them, the learner would not (Gass & Selinker, 

1994).  

Norrish (1983) made a clear distinction between errors and mistakes. He stated 

errors are" systematic deviation when a learner has not learnt something and 

consistently gets it wrong." He added that when a learner of English as a second 

or a foreign language makes an error systematically, it is because he has not 

learnt the correct form. Norrish defined mistakes as "inconsistent deviation." When 

a learner has been taught a certain correct form, and he uses one form sometimes 

and another at other times quite inconsistently, the inconsistent deviation is called 

a mistake.  And it is in this light that the researcher has chosen to focus on 

students' errors not mistakes. An error, however, is considered more serious. In 

Contrastive Analysis, the theoretical base of which was behaviourism, errors were 

seen as “bad habits“ that had been formed. The response was based on the 

stimulus. It was assumed that interference of the mother tongue (L1) was 

responsible for the errors made during the transition period of learning the target 

language. As an English teacher, I am well aware of the fact that my Arabic 

speaking students in grade 12, science section, commit many errors in essay 

writing (See appendix 6). These students have been studying English almost their 

whole lives and still, their errors are numerous.  
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In the cognitive approach, errors are seen as a clue to what is happening in the 

mind. They are seen as a natural phenomenon that must occur as learning a first 

or second language takes place before correct grammar rules are completely 

internalized. I think teachers are relieved to find a more realistic attitude towards 

errors. Errors are no longer a reflection on their teaching methods, but are, rather, 

indicators that learning is taking place. So errors are no longer “bad” but “good” or 

natural just as natural as errors that occur in learning a first language. The insight 

that errors are a natural and important part of the learning process itself, and do 

not all come from mother tongue interference, is very important. There is variation 

in learners' performance depending on the task. Learners may have more control 

over linguistic forms for certain tasks, while for others they may be more prone to 

error.  

 

1.2. Significance of Errors 
 
Many educators and theorists in the field of error analysis have focused on the 

importance of second language learners' errors. Corder (1967) indicates that 

errors are significant in three different ways. First to the teachers, in that they tell 

them how far towards the goal the learners have advanced and consequently, 

what remains for them to learn. Second, they provide to the researchers evidence 

of how language is learnt or acquired, what strategies or procedures the learners 

are employing in their discovery of the language. Thirdly, they are indispensable to 

the learners themselves, because we can regard the making of errors as a device 

the learners use in order to learn. Research has provided empirical evidence 

pointing to emphasis on learners' errors as an effective means of improving 

grammatical accuracy (White et al, 1991; Carroll and Swain, 1993). Indeed, as 

Carter (1997:35) notes, 'Knowing more about how grammar works is to 

understand more about how grammar is used and misused'. There is a need for 

students to recognize the significance of errors which occur in their writing, to fully 

grasp and understand the nature of the errors made. This requires English  

 

language teachers to be better equipped, more sensitive and aware of the 

difficulties students face with regard to grammar. In other words, it is a way the 
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learners have for testing their hypotheses about the nature of the language they 

are learning. Taking these ideas into consideration, this study attempts to identify 

the grammatical errors which students make in writing English essays in order to 

help teachers of English tackle the problem and to indicate the points of weakness 

in English writing.  

 

1.4. Characteristics of the Arabic language: (Sofer & Raimes, 2002)  

 

Spoken in Algeria, Bahrain, Egypt, Iraq, Jordan, Kuwait, Lebanon, Libya, Morocco, 

Oman, Qatar, Saudi Arabia, Sudan, Syria, Tunisia, United Arab Emirates, Yemen. 

The written language 

Arabic is written from right to left. 

Spelling is phonetic.  

No distinction is made between upper and lower case.  

Sentence structure and word order 

Under the influence of the Qur’an (Koran), writers aim at rhythmical balance and 

coordination, with the split between subject and predicate occurring midway in a 

sentence.  

Arabic favors coordination over subordination; sentences often begin with And or 

So.  

Basic word order in Classical Arabic is V-S-O: the verb precedes the subject: 

*Hoped the committee to solve the problem. Colloquial Arabic is S - V - O . 

Arabic uses a that clause where English uses infinitive: *I want that you stay.  

Nouns and pronouns 

Personal pronouns are often added to verbs: *My father he lives in California.  

Relative pronoun makes no human/nonhuman distinction, and pronoun object is 

retained in a restrictive relative clause: *Here is the student which you met her last 

week.  

Singular noun is used after a numeral above ten: *He has eleven cousin.  
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Verbs and verbals 

No equivalent of auxiliary do:   *You have a brother ?  

No verb be in present tense: *They going to the movies. *Where the post office?  

No modal verbs.  

No gerund or infinitive forms. 

Perspective of tense and time is very different from English.  

Past perfect is formed with be: *They were eat.  

Reported speech retains tense of original: *She said she is leaving.  

Simple present tense covers meaning of simple and progressive in English:     

       She working now. *She working every day.  

Adjectives and adverbs 

Adjectives follow noun:  *a book interesting long.  

Articles 

No indefinite article: *He is student.  

Definite article is used for days of the week, some months, some place names, 

and in many idiomatic expressions: *He went to the Peru. *He is still in the bed.  

1.5. English Teaching at the UAE Secondary Schools 
 
The English Language occupies a very prominent position in the United Arab 

Emirates in all different fields. It is the main language of communication amongst 

many diverse nationalities in the country. Therefore, the need for English as a 

communication tool is very demanding. This realization has been widely reflected 

in students failing to see the point of studying English as a compulsory course in 

general education regardless of the EFL teachers’ efforts to explain its 

significance. In fact, the Ministry of Education (MoE) in the UAE is exerting all 

efforts to teach the English language appropriately in all schools, as a result, it 

always promotes conferences and symposia where teachers of English can 

develop their teaching professions in all different language skills. The MoE has 

also drawn specific goals in the teaching of English at the secondary stage. 

Among these, students should be able to write English essays that are 

grammatically correct, properly punctuated and effectively organized, and to 
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understand and communicate using a variety of notions and linguistic functions 

based on everyday situations. Accordingly, all Emirati secondary school graduates 

are expected to develop native-like facility in English which will enable them to 

communicate spontaneously, effectively and confidently about a broad range of 

topics. The results of the studies conducted in the UAE led to the conclusion that 

the goals set by the Ministry of Education were ambitious and had not yet been 

fulfilled. Despite the long years of learning English, most English teachers who 

teach secondary stages still complain about their students weakness in English 

essay writing. It was also evident from the students' performance results in the 

written samples that were collected for this research (See appendix 5). In spite of 

the shift from the grammar-translation teaching methods to the communicative 

approach in language teaching, most students still continue to memorize the 

textbook rather than master English for communication. Unfortunately, English is 

tackled as a school subject that needs to be memorized and tested rather than a 

tool for communication.  There is no doubt that English language has recently 

become very necessary in the UAE schools for two things. First, the school 

graduates are not allowed to join institutions of higher education unless they 

achieve a certain score in the Common English Proficiency Assessment (CEPA). 

Second, The MoE has lately presented an ambitious program for school 

administrations to learn English and pass the International English Language 

Testing System (IELTS). So, success in learning English might determine keeping 

one's own future career and professional status. 

 

It is worth noting that in spite of the great efforts exerted in the UAE secondary 

schools to teach English, it is not possible to find a fluent English-speaking 

student. On the other hand, weakness in writing skill is clearly observed because 

teachers may not spend more time on teaching this skill due to the time limit of the 

course they are teaching ( See appendix 2) . They focus on the question items 

such as extensive vocabulary and grammatical rules to meet the requirements of 

the formal exams. During my long experience in the teaching of the English 

language, I found out that most students face difficulty in writing English 
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paragraphs free of errors due to many reasons that will be explored in the 

following chapter. 

 
1.6. Research Questions 
 
The aims of this study will be investigated through the following research 

questions: 

1. Does the incomprehensibility of English grammatical rules have                

           negative effect on students writings?   

2. Is mother tongue interference the major cause for errors in the 

           English writings of Emirati male students?  

3. What are the most common sources of grammatical errors in students      

            English essays? 

4.      Are the UAE Secondary Male Students weak in writing English essays? 

 

In the chapter that follows, the major previous research findings relating to causes 

and sources of errors in addition to error analysis will be reviewed. 
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CHAPTER TWO: Previous Studies 
 
To better understand the Emirati secondary male students grammatical errors in 

writing English essays, it is helpful to examine the literature in the following areas: 

the causes and sources of errors, error analysis and patterns of errors.  

2.1. Causes and Sources of Errors 

 
A lot of causes and sources of errors have been introduced by some theorists. In 

the following section the primary causes of errors will be reviewed: Interlingual 

errors and intralingual errors. Interlingual errors are those which are related to the 

native language (NL). That's to say there are interlingual errors when the learners' 

NL habits (patterns, systems or rules) interfere or prevent them, to some degree, 

from acquiring the patterns and rules of the second language(SL) (Corder, 1971). 

Interference (negative transfer) is the negative influence of the mother tongue 

language (MTL) on the performance of the target language (TL) learner (Lado, 

1964).  

Intralingual errors are those due to the language being learned, independent of 

the native language. According to Richards (1971) they are items produced by the 

learner which reflect not the structure of the mother tongue, but generalizations 

based on partial exposure to the target language. The learner, in this case, tries to 

“derive the rules behind the data to which he/she has been exposed, and may 

develop hypotheses that correspond neither to the mother tongue nor to the target 

language” (Richards, 1974, p. 6). In other words, they produce deviant or ill- 

formed sentences by erroneously applying their knowledge of TL rules and 

structures to new situations. In 1974, Selinker (in Richards, 1974, p. 37) reported 

five sources of errors: 

1. Language transfer. 

2. Transfer of training. 

3. Strategies of second language learning. 

4. Strategies of second language communication.  

5. Overgeneralization of TL linguistic material. 
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In 1974 Corder (in Allen & Corder, p. 130) identified three sources of errors: 

Language Transfer, Overgeneralization or analogy, & Methods or Materials used 

in the Teaching (teaching-induced error).  In the paper titled “The Study of Learner 

English” that Richards and Simpson wrote in 1974, they displayed seven sources 

of errors:  

1. Language transfer, to which one third of the deviant sentences from second 

language learners could be attributed (George, 1971). 

2. Intralingual interference: In 1970, Richards exposed four types and causes 

for intralingual errors:  

a. Overgeneralization (p. 174): it is associated with redundancy reduction. It 

covers instances where the learner creates a deviant structure based on his 

experience of other structures in the target language. It may be the result of the 

learner reducing his linguistic burden. 

b. Ignorance of rule restrictions: i.e. applying rules to contexts to which  

they do not apply.  

c. Incomplete application of rules. 

d. Semantic errors such as building false concepts/systems: i.e. faulty      

    comprehension of distinctions in the Target language (TL). 

3. Sociolinguistic situation: motivation (instrumental or integrative) and    

           settings for language learning (compound or co-ordinate bilingualism) may  

           affect second language learning. 

4. Modality: modality of exposure to the TL and modality of production. 

5. Age: learning capacities vary with age. 

6. Successions of approximative systems:  since the cases of language 

learning vary from a person to another, and so does the acquisition of new lexical, 

phonological, and syntactic items. 

7. Universal hierarchy of difficulty:  This factor has received little interest in the 

literature of 2nd language acquisition. It is related to the inherent difficulty for man 

of certain phonological, syntactic, or semantic items or structures. Some forms 

may be inherently difficult to learn no matter what the background of the learner is. 

Krashen (1982) suggested that the acquisition of grammatical structures follows a 

'natural order' which is predictable. For a given language, some grammatical 
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structures tend to be acquired early while others late. This order seemed to be 

independent of the learners' age, L1 background, and conditions of exposure.  

 

James (1998, p. 178) exposed three main diagnosis-based categories of error: 

1. Interlingual: interference happens when “an item or structure in the second 

language manifests some degree of difference from and some degree of similarity 

with the equivalent item or structure in the learner’s first language” (Jackson, 1981 

101). 

2. Intralingual: 

a. Learning strategy-based errors: 

i. False analogy 

ii. Misanalysis 

iii. Incomplete rule application 

iv. Exploiting redundancy 

v. Overlooking co-occurrence restrictions 

vi. Hypercorrection (monitor overuse) 

vii. Overgeneralization or system simplification 

b. Communication strategy-based errors: 

i. Holistic strategies: e.g. approximation and language switch 

ii.   Analytic strategies: circumlocution (expressing the concept 

indirectly, by allusion rather than by direct reference. 

3. Induced errors: they “result more from the classroom situation than from 

either the student’s incomplete competence in English grammar 

(intralingual errors) or first language interference (interlingual errors)  

a. Material induced errors 

b. Teacher-talk induced errors 

c. Exercise-based induced errors 

d. Errors induced by pedagogical priorities 

e. Look-up errors 
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Language transfer is another important cognitive factor related to writing error. 

Transfer is defined as the influence resulting from similarities and differences 

between the target language and any other language that has been previously 

acquired (Odlin, 1989). The study of transfer involves the study of errors (negative 

transfer), facilitation (positive transfer), avoidance of target language forms, and 

their over-use (Ellis, 1994). Behaviorist accounts claim that transfer is the cause of 

errors, whereas from a cognitive perspective, transfer is seen as a resource that 

the learner actively draws upon in interlanguage development (Selinker, 1972).  

Despite the fact that L1 transfer is no longer viewed as the only predictor or cause 

of error at the structural level, a writer's first language plays a complex and 

significant role in L2 acquisition. For example, when learners write under pressure, 

they may call upon systematic resources from their native language for the 

achievement and synthesis of meaning (Widdowson, 1990). Research has also 

shown that language learners sometimes use their native language when 

generating ideas and attending to details (Friedlander, 1990). In addition, 

contrastive studies, which have focused on characteristics of L1 languages and 

cultures, have helped us predict rhetorical error in writing. These studies have 

been valuable in our understanding of L2 writing development. However, many 

feel that these studies have also led to reductive, essentializing generalizations 

about ways of writing and cultural stereotypes about students from certain 

linguistic backgrounds (Fox, 1994; Leki, 1997; Spack, 1997). As a result, 

erroneous predictions about students' learning based on their L1 language and 

culture have occurred regardless of social factors, such as "the contexts, and 

purpose of their learning to write, or their age, race, class, gender, education, and 

prior experience" (Raimes, 1998, p. 143).  

J. Kerr (1970) based his study on the common errors in written English made by a 

group of Greek learners of English as a foreign language. It was found that the 

causes of mistakes were: 1. Ignorance of the words or constructions to express an 

idea; 2. Carelessness; 3. The influence of the mother – tongue; 4. Mistakes arising 

from making false analogies with other elements of the foreign language. 
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On the other hand, Ntumngia (1974) conducted research on error analysis of 

Francophone Cameroonian secondary school students. The purpose of this study 

was to identify and analyze the errors of these students with the hope that this 

identification and analysis would result in implications for instructional strategies 

used by teachers of English. The result of the study showed that the sources of 

errors committed by the students were due to both interlingual and intralingual 

factors. For instance, the writing problems experienced by Spanish speakers living 

in the United States may be due to a multiplicity of factors, including the effects of 

transfer and interference from the Spanish language, and cultural norms (Plata, 

1995). First of all, learners may translate from L1, or they may try out what they 

assume is a legitimate structure of the target language, although hindered by 

insufficient knowledge of correct usage. In the learning process, they often 

experience native language interference from developmental stages of 

interlanguage or from nonstandard elements in spoken dialects (a common 

occurrence in students writing in their native language as well). They also tend to 

over-generalize the rules for stylistic features when acquiring new discourse 

structures. In addition, learners are often not certain of what they want to express, 

which would cause them to make errors in any language.   

 

Finally, writers in L2 might lack familiarity with new rhetorical structures and the 

organization of ideas (Carson, 2001; Connor & Kaplan, 1987; Kutz, Groden, & 

Zamel, 1993; Raimes, 1987). L2 writing relates closely to native-language literacy 

and particular instructional contexts. Students may not be acquainted with English 

rhetoric, which can lead to writing that appears off topic or incoherent to many 

learners of English as a foreign language. The studies relating to the process of 

language transfer and overgeneralization received considerable attention in the 

literature. Swan and Smith (1995, p. ix) gave a detailed account of errors made by  

speakers of nineteen different L1 backgrounds in relation to their native 

languages.  

Diab (1996) also conducted a study in order to show through error analysis the 

interference of the mother-tongue, Arabic, in the English writings of EFL students 

at the American University of Beirut. Okuma (1999) studied the L1 transfer in the 
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EFL writings of Japanese students. Work on over-generalization errors, on the 

other hand, is reported by Richards (1974, pp. 172-188), Jain (in Richards, 1974, 

pp. 208-214) and Taylor (1975). Furthermore, Farooq (1998) identified and 

analyzed two error patterns in written texts of upper-basic Japanese learners,  

in an EFL context. He focused on both transfer and overgeneralization errors. 

Habbash (1982) studied common errors in the use of English prepositions in the 

written work of students at the end of the preparatory cycle in the Jerusalem area 

and found out that more errors were attributable to interference from Arabic than 

to other learning problems. She indicated that students always resort to literal 

translation before they form English patterns. In other words, they translate the 

English into Arabic and then the Arabic back into English, word for word (not 

phrase by phrase. Finally it is clear from this brief discussion that the learner 

brings with him one source of error: his mother tongue. Even more importantly, the 

learning process itself is the source of other errors. 

2.2. Error Analysis 

Error analysis is an essential source of information to teachers. It provides 

information on students' errors which in turn helps teachers to correct students' 

errors and also improves the effectiveness of their teaching. The study of errors by 

themselves would have been misleading, but in contrast to the number of correct 

responses gives a good picture of which items are being mastered and which are 

not. This study hopes to enlighten teachers on the grammatical errors that require 

remedial work so that time is not wasted on teaching grammar items or any other 

linguistic features which pose little or no problems to the majority of the students in 

relation to writing compositions.  

 

The definition of error analysis by Corder (1974) is very close to the Malaysian 

context: "What has come to be known as error analysis has to do with the 

investigation of the language of second language learners." In line with the 

emphasis on examinations in the Malaysian education system, Lim (1976), stated: 

"One of the main aims of error analysis is to help teachers assess more accurately 

what remedial work would be necessary for English as a Second Language (ESL) 
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students preparing for an English Language test, so as to help these students 

avoid the most common errors."  

 

Error analysis is a type of linguistic analysis that focuses on the errors learners 

make. It consists of a comparison between the errors made in the Target 

Language (TL) and that TL itself. Pit Corder is the “Father” of Error Analysis (the 

EA with the “new look”). It was with his article entitled “The significance of Learner 

Errors” (1967) that EA took a new turn. Errors used to be “flaws” that needed to be 

eradicated. Corder presented a completely different point of view. He contended 

that those errors are “important in and of themselves.” For learners themselves, 

errors are 'indispensable,' since the making of errors can be regarded as a device 

the learner uses in order to learn. 

Hence, I have decided to conduct an error analysis, the best tool for describing 

and explaining errors made by speakers of other languages (Johanson, 1975) in 

order to know the sources of these errors and the reasons behind their continuous 

occurrence year after year with different groups of learners.  

We find studies such as Richards's "A non-contrastive approach to error analysis" 

(1971), where he identifies sources of competence errors; L1 transfer results in 

interference errors; incorrect (incomplete or over-generalized) application of 

language rules results in intralingual errors; construction of faulty hypotheses in L2 

results in developmental errors. Not all researchers have agreed with the above 

distinction, such as Dulay and Burt (1974) who proposed the following three 

categories of errors: developmental, interference and unique. Stenson (1974) 

proposed another category, that of induced errors, which result from incorrect 

instruction of the language. In addition to studies focusing on error categorization 

and analysis, various studies concentrated on these three different areas. In other 

words, research was conducted not only in order to understand errors per se, but 

also in order to use what is learned from error analysis and apply it to improve 

language competence. Such studies include Kroll and Schafer's "Error-Analysis 

and the Teaching of Composition", where the authors demonstrate how error 

analysis can be used to improve writing skills. They analyze possible sources of 
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error in non-native-English writers, and attempt to provide a process approach to 

writing where the error analysis can help achieve better writing skills.  

 

2.2.1. Models for Error Analysis 

Corder (1967 & 1974) identified a model for error analysis which included three 

stages: 

1. Data collection: Recognition of idiosyncrasy. 

2. Description: Accounting for idiosyncratic dialect. 

3. Explanation (the ultimate object of error analysis).  

Brown (1994, pp. 207-211) and Ellis (1995, pp. 51-52) elaborated on this model. 

Ellis (1997, pp. 15-20) and Hubbard et al. (1996, pp. 135-141) gave practical 

advice and provided clear examples of how to identify and analyze learners’ 

errors. The initial step requires the selection of a corpus of language followed by 

the identification of errors. The errors are then classified. The next step, after 

giving a grammatical analysis of each error, demands an explanation of different 

types of errors. Moreover, Gass & Selinker (1994, p. 67) identified  6 steps 

followed in conducting an error analysis: Collecting data, Identifying errors, 

Classifying errors, Quantifying errors, Analyzing source of error, and Remediating 

for errors. 

Systematically analyzing errors made by language learners makes it possible to 

determine areas that need reinforcement in teaching (Corder, 1974). 

While Sridhar, (1980 :222) considered the following steps for error analysis: 

1. Collection of data (either from a ‘free’ composition by students on a given 

theme or from examination answers).  

2. Identification of errors (labelling with varying degree of precision depending 

on the linguistic sophistication brought to bear upon the task, with respect 

to the exact nature of the deviation, e.g. dangling preposition, anomalous 

sequence of tenses, etc.). 

3. Classification into error types (e.g. errors of agreement, articles, verb forms, 

etc.);  

4. Statement of relative frequency of error types. 
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5. Identification of the areas of difficulty in the target language.  

6. Therapy (remedial drills, lessons, etc.). 

In fact, there has been little research on errors in written English compared with 

the studies that have concentrated on reading and phonology even within the 

limited field of error analysis. Ultimately, the use of error analysis and appropriate 

corrective techniques can aid effective teaching and learning of the English 

language. It is very essential in this connection to go through some literature 

conducted in the field of analysis of students' errors in writing.  

In reviewing many studies written on this field it has been found out that most 

students commit many different types of errors in writing English compositions. 

Bataineh (2005) conducted a research on errors on using indefinite articles made 

by third secondary students. She found out that secondary students committed 

nine types of errors, and their frequency computed and then compared across the 

three levels. The analysis revealed that all errors, except one, are independent of 

the learners' native language.  

In another study done on 80 students at a Jordanian University with an average of 

11 years’ instruction behind them, in two different studies, Mukkatesh (1981) 

explored the errors in the production of wh-questions by Arab-speaking students. 

He found that approximately 25% of students' errors involved a failure to invert the 

subject and verb or auxiliary. The author notes that while this could be a sign of LI 

influence, it has also been reported to be characteristic of first language learners 

and second language learners from other linguistic backgrounds. Students also 

frequently omitted do in questions formed from sentences in which there was not 

an auxiliary. Again, this result could be attributed to L1 influence or interlanguage. 

Students were found to use do or be incorrectly instead of other auxiliaries, which 

can only be attributed to interlanguage. The author concludes that error analysis is 

a method which cannot differentiate in many cases between possible sources of 

error.   On the other hand, Habash (1982), studied common errors in the use of 

English prepositions in the written work of preparatory students in the Jerusalem 

area and found out that more errors were attributable to interference from Arabic 

than to other learning problems.  
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Khuwaileh and Al Shoumali (2000) conducted a similar study to investigate the 

Jordanian students' writing errors and they found that tense errors are the most 

frequent ones committed by Arab learners. This thing might happen because 

Arabic has three tenses only. Lin (2002) examined 26 essays from Taiwanese 

EFL students at the college level. The results of this study indicated that the four 

highest error frequencies were sentence structures (30.43 %), wrong verb forms 

(21.01%), sentence fragments (15.94%), and wrong use of words (15.94%), 

respectively. Also, to discover learning deficiencies in writing English, Kao (1999) 

scrutinized 169 compositions from 53 Taiwanese college students who were 

English major students. Twenty-two of them came from Soochow University and 

31 were from Fu Hsing Kang College. A total of 928 errors were found, among 

which grammatical errors occurred with the greatest frequency, 66%, Semantic 

errors occurred 18% of the time, and Lexical errors occurred with the least 

frequency, 16%. 

Ying (1987) examined 120 Taiwanese EFL learners' compositions and sorted 

errors on the basis of three criterions: overgeneralization, simplification, and 

language transfer. A total of 1,250 errors were detected in the 120 compositions, 

among which 78.9% of the errors were a result of language transfer, 13.6% were 

overgeneralization of the target language, and 7.5% were forms of simplification. 

The results in Tadros, (1983) study indicated that some errors made by Sudanese 

students are caused by the interference from the learners' L1. Chuo (2001) agreed 

that the use of L1 requires language teachers to explain abstract and complicated 

grammar structures. To help beginning EFL learners better understand English 

grammar, contrastive analysis that compares the Mandarin and English languages 

was used in this study to facilitate grammatical explanation as well as to clarify the 

linguistic differences between Mandarin and English. The steps for contrastive 

analysis involve selection and comparability (Sridhar, 1975). Instead of overall 

comparison between Mandarin and English, the researcher contrasted these two 

languages on the core elements of speech, including verbs, nouns and articles, 

On the other hand, James Handrickson (1979) made an experiment in error 

analysis and error correction at Ohio State University on adult intermediate ESL 
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learners. It was found that most communicative errors resulted from inadequate 

lexical knowledge, misuse of prepositions and pronouns or seriously misspelled 

lexical items. Most linguistic errors were caused by inappropriate lexical choice, 

lack of subject- verb agreement, misuse and omission of prepositions, faulty word 

order or misspelled words.  

The Henning (1978) study is consistent with Handrickson when he analyzed 

developmental error patterns in adult Iranian learners of English as a foreign 

language. It was found that simple prepositions were incorrectly used very 

frequently. The conclusion reached was that mastery in the usage of English 

prepositions according to their meanings is one of the most sensitive indicators of 

the degree of English proficiency’ (Henning, 1978: pp. 396-397).  

Obeidat, H. A. (1986) study was similar to that of Mukattash, L. (1981) in 

investigating the syntactic and semantic errors in the written composition of Arab 

EFL learners. It was found that students in both studies made interlingual errors in 

determiners and preposition usage, retaining resumptive pronouns in relative 

clauses, word order, missing subjects and copula, and verb and preposition 

idioms. Students were also found to make interlingual errors in proverbs and 

idioms, prefabricated expressions, and forms of address. Evidence of lexical 

interference was also found. Intralingual errors were found in relative pronoun and 

wh-questions, subject-verb agreement, verb forms, copula, auxiliary, tense usage, 

and word choice. The author asserts that some error such as copula and third 

person singular -s deletion are evidence of universal grammar.  

Analyzing the errors made by Taiwanese EFL college students, Chen (1998) 

reported that most Taiwanese students have difficulties in the use of English 

tenses due to the absence of verb conjugation in Mandarin. Since Mandarin is not 

an inflected language, Fang (1999) highlighted the teaching of English verb tenses 

to prevent Taiwanese EFL students from misusing English tenses due to the 

linguistic difference. Another grammatical error that is frequently found in 

Taiwanese EFL students' compositions is the misuse of English articles.  Chen 

(2000) considered that English articles could be one of the most difficult 
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grammatical parts for Taiwanese EFL students as there is not an equivalent 

syntactical device to the English article system.  

The influence of L1 on L2 was also examined by Lakkis and Malak (2000) who 

concentrated on the transfer of Arabic prepositional knowledge to English by Arab 

students. Both positive and negative transfer were examined in order to help 

teachers identify problematic areas for Arab students and help them understand 

where transfer should be encouraged or avoided. In particular, they concluded 

that "an instructor of English, whose native language is Arabic, can use the 

students' L1 for structures that use equivalent prepositions in both languages. On 

the other hand, whenever there are verbs or expressions in the L1 and L2 that 

have different structures, that take prepositions, or that have no equivalent in one 

of the languages, instructors should point out these differences to their students". 

 

Generally, most studies conducted in the fields of causes and sources of errors 

and error analysis generated a conclusion that mother tongue interference is the 

main factor that is responsible for the cause of errors in students' writings. 

Furthermore, research done on error analysis among Arab and non-Arab students 

revealed that approximately the most common types of errors are all similar, they 

are focused on grammatical errors such as the wrong use of prepositions, verb 

tense, articles and subject-verb agreement. 
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CHAPTER THREE:  Methodology 
 

3.1. Participants 
  
The population of the study consisted of 115 students who were in their third year 

of secondary education, aged between 17 to 18 years. They were selected from 

five leading state secondary schools in the Eastern Coast of the UAE; namely 

from Fujairah, Khorfakkan and Kalba. About 23 students represented each school. 

All the participants were male students chosen randomly from the science stream 

because science students are expected to write in more detail than arts students 

whose writing skill ability is limited. The participating students have been studying 

English as a school subject for more than 12 years and the number of English 

periods taught per week is six and the duration of each period is 45 minutes. Their 

native language is Arabic, but English, the Target language, is being taught as a 

Foreign Language (FL).  Moreover, 20 teachers who teach different secondary 

stages participated in a questionnaire and 5 supervisors of English from Sharjah 

and Fujairah Educational Offices were interviewed to shed light more on the 

students' writing skill. 

 

3.2. Instruments 
 
The current study employs a mixed method design which includes both 

quantitative and qualitative research methods. Such a method integrates both 

approaches to provide a much more detailed and comprehensive picture of that 

which is being investigated. In this study the qualitative data (interview) was 

conducted after the quantitative data collection to foster understanding and 

interpretation of the results.  

For the purpose of obtaining data that will explore teachers' and students' attitudes 

toward the English writing skills and identify the most common grammatical errors 

in students essays, the researcher conducted this study by using the following 

tools for data collection: 

1- Two questionnaires, one for the students and the other for the teachers of 

English. The first one was devised by the researcher (see appendix1). It was 
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intended to explore the students' attitudes towards the writing skill and it 

comprises 8 statements tailored according to their occurrence in terms of time of 

frequency ranging from never to always. The items of the questionnaire were 

translated into Arabic by the researcher to prevent any interference due to 

misunderstandings in L2. The questionnaire was given to the same group of 

students who participated in the writing process. On the other hand, the second 

questionnaire was adapted from Korbel, M. (2001). It was designed to explore 

teachers' views and attitudes in teaching the writing skill. (See appendix 2) 

2- Semi structured interviews with 5 supervisors of English to obtain qualitative 

data regarding students writing skills (See appendix 3) .  

3- Samples: The corpus on which this study is based includes 115 essays of 

which 10 essays were excluded due to incomprehensibility and illegibility. 105 

essays were targeted of approximately 120 to 200 words each, written in classes 

in five secondary state schools. The purpose of collecting the samples was to 

analyse the most common grammatical errors made by third secondary students 

in the Eastern Coast of the UAE. 

 

3.3. Procedures 
 

At the initial stage of data collection, permission was sought from the teachers of 

the targeted classes in the five secondary schools involved to allow 15 minutes of 

the whole class' time to respond to the questionnaire distributed to the students. 

The teachers were cooperative and wiling to participate in accomplishing this 

study. At the same time another questionnaire exploring teachers' attitudes and 

beliefs toward their students' writing was being given to the teachers of English 

who were asked to submit it the next day. All the teachers in the targeted classes 

have been teaching English for more than ten years, that is to say they have 

enough expertise in dealing with composition strategies.  

A week after collecting and analyzing the data of the two questionnaires, 

permission was gained from the school principals and teachers of English to allow 

for a writing activity. Both teachers and students were told about the aim of this 

activity which was to analyse the students grammatical errors in essay writing. 
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The students were provided with the topic ‘The Danger of Smoking to Health’ 

and were asked to write on it in 120 to 200 words. They were also given sufficient 

time to write (Ellis 1997-a: 114). Data were analysed following Sridhar, (1980) 

approach to conducting error analysis. The compositions were all written in 50-

minute class sessions. This study was undertaken, through error analysis, to 

investigate the grammatical errors third secondary students in the Eastern Coast 

of the UAE made in their EFL writings. The researcher developed, based on the 

literature (Corder, 1974; Richards, 1974; James, 1998; Selinker, 1972 in Richards, 

1974; Richards & Sampson, 1974), a Taxonomy for Error Analysis including 

grammatical errors: passive verb tense and form, subject-verb agreement, word 

order, prepositions, articles, plurality and auxiliaries (See appendix 4).  

3.4.    Limitations 

As mentioned previously the purpose of this study is to analyse the types of 

grammatical errors committed by third secondary students in the Eastern Coast of 

the UAE. At the beginning, the students were told about the purpose of the writing. 

The researcher asked the colleagues who supervised the writing essay task in 

their targeted schools to help in identifying and classifying the errors. They were 

given a classification table in advance (see appendix 4) to count the number of 

grammatical errors and it took a lot of time for the teachers to do the task. The 

researcher had also to revise the number of errors in each essay for accuracy 

then the frequencies of errors were counted and tabulated.  The second limitation 

is the limited number of the participants that might not enhance the generalizability 

of the findings. This study dealt with a limited number of students and linguistic 

aspects involved in writing due to the limitations of space and time. 

Thirdly, since this study was conducted on secondary students in the UAE state 

schools whose writing competencies might be different from those in private 

schools, it should be noticed that the findings might not be applicable in private 

school context. Future research is needed to shed more light on other aspects of 

the writing skill such as style, coherence and cohesion. Furthermore research is 

also needed to conduct more studies on private schools.  
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CHAPTER FOUR:  Data Analysis and Discussion 

As mentioned before, the aim of this study is to analyse the grammatical errors 3rd 

secondary Emirati male students make in their writing essays.  

The results of this study have shown that the UAE secondary stage students 

make a lot of different types of writing errors in general and grammatical errors in 

particular. It can be noticed that the findings of this study are in line with the 

results of many related studies conducted in the Arab World (Diab, 1996, Farooq, 

1998, Habbash, 1982, Bataineh, 2005, Mukkatesh, 1981, Al Shoumali, 2000). It is 

clear from this brief discussion that the Arab learners commit many errors in 

English writing essays and the sources of these errors can be interlingual and 

intralingual ones. The most sensible source of action, with present knowledge, for 

the teacher is to reject the extreme position-on the one hand that errors are wrong 

and must be avoided at all costs by very carefully controlled drilling; on the other 

hand that incorrect forms are necessary, even vital, and so should be actively 

planned into the teaching process-and attempt to blend the best features from 

both approaches into the teacher's error correction. 

In respect of the most common types of errors in students writing, the findings of 

this study lend much support to the related the first research question (the 

incomprehensibility of grammar rules have negative effect on student writing.). It 

was revealed that grammar was the most common type of errors.  

The results of this study are different from Khuwaileh and Al Shoumali (2000) who 

conducted a study to investigate the Jordanian students' writing errors and they 

found that tense errors are the most frequent ones committed by Arab learners 

while agreement error was found to be the most frequent errors in this study. 

Although the results of the study indicated the majority of the UAE students are 

still making a lot of grammatical errors, to some extent, some writings were found 

well organized and had fewer errors.  

The target language and its closeness to L1 play a role in promoting language 

transfer, but several other factors also influence transfer. Kellerman (Gass and 
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Selinker 1983) regards the learners’ perceptions of the nature of L2 as a variable 

involved in language transfer. This transfer depends on the perceived distance 

between L1 and L2, which constantly changes for learners as they acquire more 

of the target language.  

Olshtain (Gass and Selinker 1983) states that the learners’ perceptions play a role 

in language transfer, and that perception of language universality increases the 

likelihood of transfer. Finally, Postmand (Ellis 1965) believes practice is a factor in 

producing negative or positive transfer. Increasing practice on the original task 

increases positive transfer, and with little practice, negative transfer occurs. 

4.1. Error Identification and Categorization 

In order to analyze the types of various grammatical errors in students' essays, the 

errors were identified and categorized into different error types by two raters who 

were English grammar experts. Both raters received training from the researcher, 

following an expert validated guide for error analysis, and corrected 105 writing 

samples that served as a pilot study and then reviewed by the researcher. The 

researcher used their completed score sheets to calculate errors. According to 

Huang (2002), absolute frequencies refer to the actual occurrence of errors, 

expressed by natural numbers. The errors were counted and rated in percentage 

of frequency. They were divided into two groups; interlingual errors and 

intralingual errors.  A total of 1175 errors were counted in this study (See tables 2 

and 3 p. 44, 45). Since the error analysis used in this study focused especially on 

grammatical errors regardless of other writing skills, such as idea expression, 

organization, and cohesion, the essay scoring involved error frequency counts for 

grammatical errors only.   
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4.2. Error Analysis in Student Writings   

The main objective of this study is to analyse students' grammatical errors and to 

investigate the reasons behind their frequent occurrence and find a remedy to 

minimize committing such errors. In the following section, examples of students' 

grammatical errors were collected for the purpose of analysis.    

4.2.1. Grammatical Errors 

It is undeniable fact that an understanding of a language grammar is essential and 

as it is said vocabulary is the flesh of the language and grammar is the skeleton. 

However, most Arab learners of English as a foreign language view the study of 

grammar as boring and there are frequent outcries about the difficulty of structures 

among the students (Qashao, 2006). English grammatical rules are intricate and 

the UAE secondary school students are weary of taking grammar classes with 

rote memorization and drills which they find both boring and difficult to understand 

or appreciate. One of the misconceptions among the UAE students is the belief 

that without mastering most English grammatical rules they will not be able to 

communicate in English.  

Examples of the grammatical types of errors  all drawn directly from essays in the 

research corpus are given below and underlined  along with the correct word or 

form immediately following each example: (See also appendix 6) 

4.2.1.1 Passive Voice 

There is the possibility that the type of compositions written by the students did not 

require the use of the passive voice. But what does show from the analysis of the 

errors of those who used the passive voice is that the percentage of errors is 

(6%). The number of the total errors found was 65. 

Example of errors in the use of the Passive Voice:  

* Smoking can be caused many serious diseases.  (can cause) 

In this example, it can be said the student confuses between active voice and 

passive voice. This might be due to the lack of sufficient training and drills on this 

rule which lead to overgeneralization of the rule. 
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* It can been said that smoking is bad.                         (can be said) 

The misuse of verb to be is peculiar in this example since this verb does not exist 

in the Arabic language. This type of error may be due to intralingual transfer. 

* The habit which called smoking ……. (is called ) 

In this example the student tried to over-generalize the rule as there is no verb to 

be in the Arabic language. According to Richards (1971), the errors mentioned 

above could derive from “faulty comprehension of distinctions in the target 

language.” He added that these were sometimes due to poor gradation of 

teaching items whereby the form was may be “interpreted as a marker of the past 

tense.” This developmental error termed as false concepts hypothesized is  

a common occurrence among Arab learners.  

4.2.1.2. Verb Tense and Form 

High error rates in this study occurred within the error category of verbs, with 250 

errors, an error rate of 21% (Table 1.p 38). This finding may explain that the use of 

English verbs was a major learning difficulty for all Arab students. The use of verb  

tense shows that the Emirati students still find a difficulty when and how to use the 

tense and the form of the verb. The tenses most commonly misused were the 

simple past tense, future tense, past perfect and present simple. It can be justified 

by the incomprehensibility of the correct form and use and usage of the verb. 28 

students who participated in answering the questionnaire (See appendix 1) 

mentioned in the one hand that the incomprehensibility of grammar rules is always 

responsible for their difficulty in the English writing skill and this provides a positive 

answer to the first research question.  Moreover, the 14 tenses in English are 

considered one of the most difficult structural points facing the Arab students 

learning English. This thing might happen because Arabic has three tenses only.  

Misuse of simple and present simple.  

* Some people said that they smoking …….    (say…..smoke ) 

In this example, the student has confused between the use of simple past and 

simple present. There is a kind of language interference. In Arabic, time sequence 

in a sentence doesn't matter so much.   

*People smoke because they think that they will be relaxed.  (relax) 
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In this example the student doesn't understand the right form of the future tense, 

so instead of adding the infinitive form of the verb, he inserted unnecessary verb 

to be and the past participle. There is also confusion between active and passive 

voice. 

* Many people didn't smoked.   (smoke) 

The student over-generalized the use of negative past tense, instead of adding the 

infinitive form after didn't, he transferred the past meaning. This could be traced to 

the fact that the Arabic tense system, in general, is rather simple and 

straightforward regarding the concept of time 

* you will loosing your life ……   (lose) 

In this example the student tried to express futurity by using "will" but he formed 

the tense in a wrong way, instead of using infinitive after will, he added the –ing. 

This finding echoes Chen's (1998) assertion that most Arab EFL students have 

difficulties in the use of English verbs due to the absence of verb conjugation in 

Arabic. Many studies conducted in this field indicated that tense errors are the 

most frequent ones among secondary students in Khuwaileh's & Shoumali's 

(2000) studies and Chen's (1998). 

4.2.1.3. Subject-Verb Agreement 

The most common type of error made by students in the study group is subject-

verb agreement. In this case the subject and the verb phrase in the English 

sentence should agree in number and person. This was the area with the highest 

sampling with a total of 268 attempts. It is evident that this item had the highest 

percentage of errors (22%) in this study. Although the students still make errors, 

they do lack a basic understanding of subject-verb agreement.  

Examples of errors in Subject-Verb Agreement:  

a. plural subject does not agree with singular verb:  

* The people thinks those smoke cigarettes are adult.        (think) 

* Although many people knows about smoking dangerous.   ( know) 

b. singular subject does not agree with plural verb:  

* It encourage smokers to smoke.   ( encourages) 

* The cigarette company have the major roles ( has) 

* The more dangerous results is gum infection ……     ( are ) 
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In Arabic, the subject must agree with the verb that follows, that is to say if the 

subject is masculine, the verb should respond to it and the same applies to the 

feminine. A possible explanation why students tend to add –s after plural, and omit 

–s after singular may due to overgeneralization of the rule. Students 

overgeneralize the plural by adding the plural –s to the verb that follows and omit 

the –s in the verb if the subject is singular. Most Arab students confuse between 

the third person singular (–s) and the plural (-s). They tend to add --s to the verb if 

the subject is plural and omit –s if the subject is singular. Handrickson (1979) in 

his study found out that the most common errors resulted from subject-verb 

agreement.    

4.2.1.4.   Word Order 

Once again, there is evidence and counter evidence of transfer in studies related 

to word order. Studies have focused on whether, for example, SVO L1s carry this 

pattern over into the L2. It is the fourth highest error occurrence in the participants' 

papers of this study (120 errors of which 50 interlingual and 70 intralingual errors 

and both rate 10%), were primarily based on the intralingual transfer. The 

following are examples: 

* Smoking is a habit bad.  ( a bad habit)     

* How we can stop smoking? ( can we )  

The first example shows that the student uses his mother tongue in producing the 

sentence since in Arabic the adjective follows the noun while in English the 

adjective precedes the noun. Thus error in word order occurred. In the second 

example, the student's overgeneralization in forming the right question in English 

has made him to commit such an error due to the incomprehensibility of the 

question word order. In the above two examples, interlingual transfer and 

intralingual transfer inhibited the students to produce correctly ordered sentences.   
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4.2.1.5. Prepositions 

Errors in the use of prepositions were ranked third after verb tense; they constitute 

18% of the total rate of errors. Most of these (167) errors were caused by 

interference from Arabic. The most closely related studies have emphasized the 

difficulty of English prepositions for Arab learners. In Scott’s study preposition 

errors ranked second only to verbs, although in Mukattash’s (1981) found out that 

they ranked fourth among general grammatical errors. They are, therefore,  

a particular area of difficulty for Arab learners, mainly because of mother tongue 

interference (117) rate 25% of the total interlingual errors. 

The following are examples of wrong choice of prepositions: 

1- …. To help smokers quit smoking, go to a walk…. (for) 

2- Diseases can be caused of smoking.   (by) 

3- Many people die from smoking.   (of) 

4- run everyday in the sea.     (by) 

When we compare the prepositional uses in Arabic and English, we find 

prepositions in English that have equivalents in Arabic and others that do not. 

There are structures that are equivalent in both languages and others that are not 

likewise. Another possible explanation for the occurrence of the errors above is 

ignorance of rule restrictions. Emirati learners tend to make analogy of what they 

have learnt and apply it in new situations. Lakkis and Malak(2000) agree with 

Henning(1978) and with this study that simple prepositions were incorrectly used 

very frequently by Arab learners of English due to the transfer of Arabic 

prepositional knowledge to English.  

4.2.1.6. Articles 

One of the most difficult structural elements for EFL learners is the English article 

system (definite & indefinite). Surprisingly, the English articles a (n), zero, and the 

are quite difficult to acquire not only for ESL/EFL learners but also for children 

learning English as a first language. Articles are believed to be a source of 

difficulty for learners and teachers of English as a second/foreign language, 

especially for those whose native languages do not have articles or do have 

articles or article-like morphemes which are used in ways that differ from English 

articles (Celce-Murcia and Larsen-Freeman, 1999) 
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In this study, article use is another frequent problem in students texts. The total 

number of errors counted in articles is 110. They constitute 10% of the total rate of 

errors.  

Examples of errors in the use of articles  

a. redundant use of the article 'the" and the absence of indefinite article "a": 
*  the smoking is bad habit.   (zero article).  Smoking is a bad habit.  

b. misuse of the article "a" before words with vowel sounds: 
*  if you smoke cigarettes, it cost you a expensive money. ( an expensive) 

c. omission of articles: 
*  ..one of major problems… .         ( the major problems ) 
*   the smoking is one of bad habit…… ( the bad) or possibly  (the worst) 

 

The student in example (a) added the before the gerund where it is not necessary. 

And dropped out "a" before bad. This explains the student's incomplete 

understanding of the rule.  In example (b) the student added (a) instead of (an) 

before a word that begins with a vowel. This again explains over-generalization of 

the rule. Arabic does not have an equivalent form that goes before the noun. 

Concerning the deletion of the definite and indefinite articles, some students may 

not know when to use them and when not (example c). This failure to learn and 

understand the use of the articles explains the students’ excessive use of these 

articles in other situations. It is quite clear that there is a problem with the 

students’ linguistic competence in this regard. The Arabic language system of the 

definite and indefinite articles might have a negative effect on the students' wrong 

use of these articles in the target language, and this really needs to be 

investigated by researchers. 

The Arabic article system is similar to that of English in meaning; however, form 

is highly varied. While the Arabic system manifests a binary distinction between 

the defined and the undefined, the English system exhibits a tripartite distinction. 

The Arabic defined (marked by the definite article /al/) and the undefined (marked 

by the absence of /al/) correspond to the English defined (marked by the definite 

article the) and the undefined (marked by the indefinite articles a (n) and zero).  It 

is possible that participants may have forgotten sometimes to use articles due to 

the interference from their first language and this explains the occurrence of 

interlingual errors. 
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4.2.1.7. Plurality 

A noun is defined as a word that is used to name any person, animal, thing, idea, 

state, or quality (Russell, 1993). In this study, the percentage of errors in plurality 

is relatively low compared to other types of grammatical errors (8%). 90 errors 

were counted in the texts.   

Examples of errors in plurality: 

* Errors involving countable nouns where the (s) is left out 

a. smoking can cause many disease like cancer… (many diseases) 

b. they should do some hobby.    (some hobbies) 

A possible explanation of dropping (s), students may not realize that determiners 

such as some and many require plural nouns and due to the lack of training or 

incomprehensibility of the rule such errors may occur. 

* Mixing between countable and uncountable nouns 

Examples: 

*  Many child are smoking now.  (children) 

*  …with all this advices ….  (pieces of advice) 

Arab students in general and Emirati students in particular confuse between 

regular and irregular plural nouns. They tend to keep the irregular plural as 

singular when it is plural as the case in example (a). They also incline to add (s) to 

uncountable as in example (d). A possible explanation for this is that students try 

to over-generalize the rule where (s) is added to all plurals.  Some researchers 

such as Jain (1974) and Tan (1978) have attributed morphological errors like the 

above to over-generalization and a simplification strategy on the learners’ part. 

This means that in order to simplify things, learners often sub-categorize certain 

countable nouns as uncountable nouns and vice versa. Thus, the students' failure 

to mark plural countable nouns could probably be due to a subconscious learning 

strategy employed by them to lighten their memory load when managing new 

English data input. While some respondents are inclined to leave out the (s) 

morpheme in plural countable nouns, others have an affinity for inserting the (s) 

morpheme in singular countable nouns as well as uncountable nouns. These 

errors could be repercussions of constant corrections to mark their plural nouns, 
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and thus the learners are prompted to insert the s morpheme when they should 

not and cannot do so. 

 4.2.1.8.    Auxiliaries 

Wrong use of be, have, do 

* It can been said that smoking is bad .  (be) 

* First of all smoking is have a nicotine     ( has)  

* Non-smokers try don't to sit with     (not) 

* Most people didn't smoke but they smell smoker.  (don't) 

* What does these cigarettes do with those people  ( do ) 

In an attempt to show that events happen and happened, the respondents in this 

study over-generalized the use of auxiliary verbs and committed the errors above. 

Thus, instead of “it can be said that smoking is bad” and “… smoking has nicotine 

… ,” the learners displayed confusion in the use of English auxiliaries. Indeed, 

where the auxiliaries (be), (have) and (do) are concerned, Emirati learners have 

no frame of reference, and therefore there is a possibility that the absence of such 

auxiliaries in Arabic is indirectly responsible for Emirati learners’ errors. 

4.3. Strengthening Student Writing Skill 

Why are Emirati students not writing well? The reasons are endless according to 

Wiener. Less writing is done at home, so the student is not experiencing this skill 

before coming to school. Students spend numerous hours watching television and 

playing video games. (Wiener, 1990). Education has also changed. Some schools 

have adopted a whole language curriculum and little time is allotted for the 

learning of writing. Learning to write well requires time (Arter, 2000). Students are 

not given the opportunity to write. With the resurgence of workbooks and 

worksheets as valuable learning tools, students are only given a small blank to 

give an answer, which makes it very difficult to write an in depth, creative answer 

(Lamme, 1987). Insufficient teacher training plays a key role in the problem. 

According to McAlexander (1993) there are four interrelated reasons for student 

underachievement in writing: 
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1. A more universal kind of inexperience among students. 

2. Students' lack of interest in reading and writing. 

3. The influence of biochemical irregularities. 

4. The role of learning abilities. 

A review of the literature revealed several solutions to improving the writing skills 
of the students. These solutions included a positive attitude towards writing, 
providing multitudes of writing experiences, and developing lessons that will target 
specific writing weaknesses. All teachers experience student apprehension to 
write at one time or another (Reeves, 1997). Motivation and success complement 
one another, according to Burns (1999). Whatever a student does poorly, or 
believes they do poorly, will be avoided. Thus if students do not think they are 
good at writing, they will not choose to write, and become less capable because of 
avoiding the experience. "Poor writers fear making mistakes." (Temple and Gillet , 
1990).  

A safe place, for students to express themselves through writing, is the first thing 

teachers need to provide. The classroom should become a "community of authors, 

a supportive and cooperative relationship among students and teacher that occurs 

when writers explore possible topics, try out ideas, and struggle together to 

create."(Burns, Roe, Ross, 1987 p.392). It is also the role of the teacher to supply 

a supportive atmosphere and topics. Writing experts believe that learning written 

language is similar to children's acquisition of oral language. It is crucial for the 

writer to learn by doing, to interact with printed word, and " to explore ideas and 

the writing process without restriction." (p.70). 

Because poor writers do their best to avoid writing, the teacher needs to make 

writing "so necessary and so ordinary process that the influent writer can't avoid it" 

(p.297). This includes making it a part of the entire curriculum. Another prevalent 

belief is that teachers should focus on the mechanics of writing: spelling, 

punctuation and sentence structure to create good writers. Burns believe that "the 

teacher who has a wide repertoire of strategies can coordinate and intermingle 

modes of instruction to teach students to enjoy being authors and produce 

coherent pieces of writing." (Burns,1999,p.232). 

Even if teachers don't feel that they are writing experts, teachers still need to 

model, according to Graves (1983). Cullinan (1993) and Gunning (1998) also 
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address the importance of modeling. Modelling demonstrates the commonalities 

of all writers and helps teachers understand their own writing. Daily writing in a 

"non-threatening, practice-like atmosphere" (Reeves, 1997, p.60) allows students 

to comprehend that writing is a process that requires time and practice (Robb, 

1994), (Reeves, 1997). "By involving the student in authentic communication 

situations, they will be taught to value writing as an important communication tool" 

(Sunflower, 1993.p.7). 

Creating a conductive environment and giving varied assignments is not enough. 

"The greatest writing growth happens when students write frequently, and a 

writing convention is taught when a specific need for it arises." (Hughes, 

1994,p.39). Students are not born with the necessary skills to become good 

writers. They need to develop them to grow as writers and as learners. Teachers 

need to demonstrate and discuss these strategies that can help writers break the 

"blank paper barrier and get started with first drafts" (Robb,1994,p.114). 

Mini-lessons on various writing skills give struggling writers more tools and strategies to 

help them through the process. Lessons need to focus on where the students are as writers. 

Robb suggests keeping an error list. "Error lists are a treasure box of possible mini-lessons 

that reflect students' development and experiences of language." (Robb, 1994, p.117). 

Routman (1996) supports the need for teaching skills but reminds teachers that the skills 

need to be taught in authentic context.  Time must be made daily for students to write 

because writing takes time. According to Cunningham and Allington , " The opportunity to 

write daily is especially critical for students who come from homes where they have few 

opportunities to see other students write or to actually write themselves. " (1999,p.86). 

4.4 Supervisors' Perspectives 

In order to get a clearer picture about what causes UAE students to commit many 

grammatical errors in their English writing essays, recognizing perspectives of 

supervisors of English is necessary and beneficial. The 5 interviewed supervisors 

recognized the positive effects teachers can exert on their students' developing 

writing skills. Some interviewed supervisors put much responsibility on teachers 

for the decline of their students writing skill.  Here is what some of the supervisors 
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indicated regarding the weakness of the Emirati students in the English writing 

skill.  When the interviewee supervisors were asked: Why do you think 

secondary students at state schools in the Eastern Coast suffer from 

weakness in English writing skill? (See appendix 3) one supervisor said,  

"It is really a big problem among most students at different stages. I think this is due to many 

reasons, Lack of vocabulary, lack of motivation, the effect of mother tongue and unavailability of 

practicing the language are some of the most common reasons." 

Another supervisor said,    

"It is an accumulated weakness resulting from previous years. Lack of vocabulary and writing 

activities are the major reasons." 

Some supervisors blamed the teacher for the weakness of their students English 

skill. 

To me , the teacher plays a great role in developing the students writing skill. I think the teacher's 

method in teaching writing can be sometimes blamed for the students weakness in writing. Some 

teachers are still teaching writing the way they were taught. 

Teaching strategies is responsible for the drawback in students writing as one supervisor 

said.  

"The way the teacher teaches writing can play a role in developing the student writing skill. 

Moreover, the writing activities which are given to the students are still not enough to motivate and 

encourage students to practice the writing skill properly".  

Lack of adequate vocabulary and motivation besides the time allotted to the 

classroom writing activities were among the most common reasons for students 

weakness in the English writing skill. 

"The time given to the writing activities inside the class is not enough. Lack of vocabulary and 

motivation are also among the causes of weakness in writing skill." said one supervisor. 

"It can be said that both teachers and students are to blame . Some teachers do not adopt new 

techniques in teaching writing and some students never take matters seriously, as a result 

weakness in English in general and writing skill in particular can occur" said another 

supervisor. 

From the above findings, the researcher deduced that there are a number of 

factors that partake in the weakness of the Emirati secondary male students in the 

English writing skills.  These were reflected in the responses of the teachers and 

students in the questionnaires and the answers of the interviewee supervisors. 
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CHAPTER FIVE:  Findings and Results 

The main purpose of the study was to explore and analyse the grammatical errors 

in English essays in the UAE secondary state school students and to find out the 

main reasons behind their continuous occurrence and to find a remedy to 

minimize committing such types of errors. To illustrate these issues the responses 

in the two questionnaires of both teachers and students were carefully studied 

besides the responses of the 5 English supervisors in the interview. The findings 

and the results of the study will be shown in this chapter. After setting the 

categories, the researcher chose, based on the literature, the sources of errors 

that are mainly Interlingual and Intralingual . So, the errors were explained in 

grammatical terms, and thoroughly examined to find their sources, paying 

particular attention to L1 transfer, since the researcher needed to address the 

research question: “Is mother tongue interference the major cause for errors in the 

English writings of Emirati male students?”  

Table1: Total of Interlingual and Intralingual Grammar Errors  

No GRAMMATICAL ERRORS Frequency Percentage 

1. Passive Voice    65 6 % 

2. Verb Tense and Form  250 22% 

3. Subject-verb agreement  298 25% 

4. Word Order   120 11% 

5. Prepositions   167 15% 

6. Articles  110 10% 

7. Plurality   90 8% 

8. Auxiliaries   30 3% 

 TOTAL 1130 100% 

 

The researcher has detected 1130 interlingual and intralingual grammar errors in 

free compositions written by 105 Emirati secondary male students (See table 1). 

These errors were tabulated according to the times of frequency and percentage. 

The types of grammatical errors that were analysed for this study were limited to 8 

types. There were 472 (38%) interlingual grammar errors (See table 2) and 658 

(62%) intralingual ones (See table 3). Most of the grammar errors were made in 
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the area of subject-verb agreement 298 errors (25%) of which 120 were 

interlingual while 178 were intralingual (27%). The other grammar errors included 

is passivization;  65 errors were detected rated (6%), tense 250 (22%), word order 

120 (11%), prepositions 167 (15%), articles 110 (10%), plurality 90 (8%) and 

auxiliaries 30 (3%). The result of the study showed that the errors committed by 

the students were due to both interlingual and intralingual factors. Based on the 

findings, it was found that the grammar intralingual errors were more frequent than 

those of interlingual ones ones. This is contrary to many research findings that 

were investigated in this study and this provides a negative answer to the second 

research question that mother tongue interference is not the major cause of 

grammatical errors in Emirati male students English writings. 
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Graph1 shows the frequency of the eight interlingual and intralingual grammatical 

types of errors found in the students essays. It is clear from the graph that the 

most common errors found in the essays were "subject-verb agreement". The 298 

errors related to agreement form the highest percentage among the other types of 

errors. Next comes "verb tense and form" which constitutes (25%) second after 

subject-verb agreement. Errors in word order constitute (11%). A number of errors 

were found regarding "plurality" (90) errors forming (8%). Errors of "prepositions" 

167 (15%) were classified the third common type. Errors in the use of articles 

were also evident; they formed 110 (10%). Looking at " passivization" and 

"auxiliaries" errors , one can see they are the least dominant errors in the students 

essays.  

From the above analysis, it can be deduced that students of third secondary in 

UAE state schools commit many grammatical errors in their English essay writing 

due mainly to interlingual and intralingual sources. The results of the study 

appeals to the first research question claiming that the incomprehensibility of 

grammar rules has negative effect on students' writing English essays. 

Graph 2. Interlingual versus Intralingual Errors 2: 
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Graph 2 shows the number of interlingual vs. intralingual errors for each category. 

The total number of Interlingual errors was 472 whereas the total number 

frequency of Intralingual errors was 658. Based on this graph we can tell that the 

highest percentage of interlingual errors was in subject-verb agreement. As for the 

highest percentage of Intralingual errors, it was, by far, in subject-verb agreement, 

too. Amazingly enough auxiliaries errors were found in intralingual transfer 

whereas no errors were detected in terms of interlingual transfer. Passivization 

were the least recurrent intralingual grammatical errors after auxiliaries.    

5.1. Causes of Errors in English Writing 

Based on these findings we can tell that Emirati male students do commit errors 

because of L1 transfer, however, their biggest number of errors is due to 

intralingual reasons. 

5.1.1. Language Transfer 

Selinker (1974: 120) isolates five different strategies adopted by learners in 

interlanguage building as potential sources of errors, but related to this study, the 

researcher would like to focus on two types of errors: First, if errors occur as a 

result of the native language, the process is called "language transfer" or 

interlingual transfer. These errors could systematically be found at the beginning 

of second language learning. Since the learner is a beginner, he tends to rely on a 

great deal of transfer from his mother language. Second, if they can be proved to 

be a result of "a clear overgeneralization of TL rules and semantic features, then 

we are dealing with the overgeneralization of TL linguistic material." These are a 

case of negative intralingual transfer committed later in the learning process.  

5.1.1.1. Interlingual Transfer 

Interlingual transfer (i.e. transfer from the mother tongue or any other previously 

learned language) in foreign language learning is a major cognitive strategy that 

learners fall back on when their linguistic means falls short of achieving their 

communicative ends. Needless to say, the mother tongue is an additional source 

for hypothesis formation that the first language learner does not have. The  
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influence of the mother tongue and the pervasiveness of interlingual transfer are 

indisputable, especially in learning situations where students' exposure to the 

foreign language is confined to a few hours per week of formal classroom 

instruction (Mahmoud, 2000). Thus, interlingual transfer is a strategy that is readily 

available to the learners to compensate for the inadequacies when attempting to 

communicate in the foreign language. Deviations resulting from interlingual 

transfer have been recorded at all linguistic levels, Gass and Selinker, (1994), 

Odlin, (1989).  

The total number of interlingual transfer errors found in the essays was 445 which 

constitutes about 38% of the total number of errors. This indicates that student's 

native language plays a crucial role in writing the target language. Having a look at 

interlingual errors (See table 2), we can see that the largest number of errors 

computed were in agreement between the word and the verb that follows (120). 

Whereas passive voice and plurality have the same number of error frequency 

(30). There were no errors computed in auxiliaries. Although the use of articles 

can be viewed as a problem to many secondary Arab students, the findings of this 

study proves the opposite, about 40 errors in the use of articles found in the 

essays that forms 9% of total number of interlingual errors. Verb tense formed a 

percent of about 19% while word order formed 11%. The use of prepositions also 

constitutes a big problem to many Arab students. Errors counted in prepositions 

were (90) while errors in word order were (50). On the other hand, in students 

responses in the questionnaire (See appendix 1) the majority of students believe 

that mother tongue interference is always responsible for their weakness in the 

writing skill which is inconsistent with the data obtained from the sample essays as 

developmental errors were found to be the most. Again the answer to the research 

question number2 can be negative. It is also worth noting that results obtained 

from this study contradict with the results obtained from a study conducted by 

Habbash (1982); she indicated that interlingual transfer is responsible for the 

sources of errors in the writings of the respondents whereas this study proves the 

opposite where intralingual transfer was the major source of errors.  

 

 



                                                                                                                       44 

Table 2. Grammatical Errors Categorization due to Interlingual Transfer  

No. GRAMMATICAL ERRORS FREQUENCY PERCENTAGE 

1. Passive Voice   30 6% 

2. Verb tense and Form   85 18% 

3. Subject-verb Agreement 120 26% 

4. Word Order   50 11% 

5. Prepositions          117 25% 

6. Articles   40 8% 

7. Plurality   30 6% 

8. Auxiliaries     0 0% 

 TOTAL 472 100% 

 

5.1.1.2. Intralingual Transfer 

A second source of error frequently identified in learner interlanguage is 

‘intralingual transfer’. Those due to the language being learned (TL), independent 

of the native language. They are “items produced by the learner which reflect not 

the structure of the mother tongue, but generalizations based on partial exposure 

to the target language. The learner, in this case, tries to “derive the rules behind 

the data to which he/she has been exposed, and may develop hypotheses that 

correspond neither to the mother tongue nor to the target language” (Richards, 

1971, p. 6). ’ Such errors may be caused by the influence of one target language 

item upon another. Brown (1994: 225) cites research suggesting that the early 

stages of language learning are characterized by a predominance of interference 

(interlingual transfer), but once learners have begun to acquire parts of a new 

system, more and more intralingual transfer – generalization within the target 

language – is manifested. The total number of intralingual transfer errors found in 

the essays was 658 which constitutes about 62% of the total number of errors 

(See table 3). This indicates that the percentage in the number of errors found in 

students essays due to intralingual errors is higher than interlingual errors. 

Looking at table 3, the highest frequency of errors in students essays is found in 

agreement between subject and verb (178) errors.  This means that this type of 

error constitutes a big problem to the Emirati students. In addition, one can tell 
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that passive voice (35) errors do not cause a difficulty in students writings. 

Compared to prepositions (50) errors, verb tense (165) errors, comes next to 

agreement. Ordering and the use of articles have the same level of difficulty, (70) 

errors were found in both types. 30 intralingual errors were found in auxiliaries 

while 60 were found in plural forms.  The findings of this study is in consistent with 

a study conducted by Bataineh(2005). Both studies reveal that intralingual transfer 

is the cause of many grammatical errors in students essays.  

To conclude, Emirati secondary male students still commit a large number of 

grammatical errors due to interlingual and intralingual transfer and these are the 

mains sources of their frequent types of errors. This would provide an answer to 

the third research question that interlingual and intralingual transfer are the most 

common sources of grammatical errors in students English essays.   

   

Table 3.  Grammatical Errors Categorization due to Intralingual Transfer  

No. GRAMMATICAL ERRORS FREQUENCY PERCENTAGE 

1. Passive Voice     35 5% 

2. Verb tense and Form   165 25% 

3. Subject-verb Agreement    178 27% 

4. Word Order     70 11% 

5. Prepositions     50 7% 

6. Articles     70 11% 

7. Plurality     60 9% 

8. Auxiliaries     30 5% 

 TOTAL     658 100% 
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5.1.2.    Teaching Methods 

Taking into account the data obtained from the responses of the students in the 

questionnaire, it has been found that a considerable number of students (28) 

believe that methods of teaching sometimes plays a role in their weakness in the 

English writing skill. In my opinion, traditional methods in teaching writing are not 

appropriate at least in the case of the Emirati students. When looking at the data 

collected from teachers responses to the questionnaire, it can be understood that 

teachers in the UAE state schools are still stick to old methods in teaching. When 

they were asked if they adopt new methods in teaching writing, 6 teachers out of 

20 responded seldom and when they were asked if they use supplementary 

materials in teaching writing 7 responded "never" while one teacher responded 

"always" (See appendix 2). On the other hand, in an interview with five 

supervisors from two different educational zones, all of the interviewees agreed 

that teachers need to adopt new techniques in teaching the English writing skill 

(See appendix 3). It can be concluded that effective classroom teaching methods 

play an essential role in developing the students writing skill and traditional 

teaching methods can be a source of errors in students writings.  

5.1.3.     Lack of Writing Practice 

Lack of writing activities may lead to weakness in the writing skill as a result a lot 

of errors in students essays will occur. Based on the data obtained from the two 

questionnaires, a large number of students (29) believe that the lack of writing 

activities and homework is always responsible for their weakness in the English 

writing skill (See appendix1). A lot of teachers mentioned that the school text book 

is to blame for the cause of students errors in their writing. 7 out of 20 teachers 

believe that the writing drills in the school curriculum are not satisfying and 9 

teachers said that their students never practice writing on a daily basis. Moreover, 

10 teachers said that they sometimes spend enough time on the writing skill in 

their classrooms (See appendix 2). It can be concluded that lack of continuous 

writing activities may lead to committing more errors in the writing process.  
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5.2. Weakness in English Writing Skill 

Based on the findings and the results, the Emirati secondary male students make 

many grammatical errors due to many reasons that have been tackled earlier.  

The data obtained from teachers responses in the questionnaire shows that 13 

teachers out of 20 remarked there is always an evidence of lack of basic writing 

skill. All the 20 teachers agreed that the students whom they teach always make 

errors of different types in their compositions (See appendix 2). On the other hand, 

when asked about the reasons why UAE secondary students in the Eastern Coast 

of the UAE are weak in English writing skills, 3 out 5 supervisors said that the lack 

of vocabulary, motivation, writing activities and teaching methods are among the 

reasons behind the weakness in English writing skill. One supervisor said it is the 

mother tongue interference while another said it is the little time given to the 

writing activity (See appendix 3).  

Based on the analysis of students writing essays, the responses of teachers and 

students as well as the supervisors answers, the researcher concluded that 

Emirati male secondary students still make many errors of various types 

particularly grammar errors and consequently their writing is below the expected 

ambition of both teachers and supervisors. This provides a positive answer to the 

fourth research question that UAE secondary male students are really weak in the 

English writing skill. 
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CHAPTER SIX: Recommendations & Conclusion  

6.1. Implications & Recommendations 

The findings in this study have suggested some implications which are of 

significance to EFL teachers and syllabus designers as follows: 

Implications for EFL teachers: The study of the participants' errors helps 

teachers identify the problematic areas of headline language at different levels of 

instruction. They will be able to infer the nature of the learner's knowledge of the 

headlines at a given stage in his learning career and discover what he has still to 

learn. Fallahi's (1991. p.25) terms, "error analysis is a clue for the teacher to 

pinpoint the learning problems which can hardly be predicted by contrastive 

analysis".  Furthermore, a course based on the frequency of errors will enable the 

teacher to teach the point of error and to emphasize more on those errors where 

the error frequency is higher. Errors provide feedback, they tell the teachers 

something about the effectiveness of their teaching techniques and show them 

what parts of the syllabus they have been following have been inadequately 

learned or taught and need further attention.  

Teachers should increase the number of assignments for the sake of which the 

students would have to do a lot of writing during their free time, hence they would 

be reading a lot of English material and thinking in English, especially if they have 

to make oral presentations for their work. In addition, if teachers implement Team 

Work in class and get the students to work in groups on their projects, students 

will have the chance to practice together to develop their writing skill, they will also 

have the chance to speak English with each other instead of Arabic. Besides, they 

would, hopefully, correct each other’s errors. As for the writing rules and 

conventions, these need to be “enforced” much earlier. All teachers would need to 

get together in order to try to solve this problem. In the meantime, Teachers can 

suggest a few error analysis exercises and objective tests that would help the 

students be more accurate, but still, nothing can replace Essay Writing itself in 

order to improve writing. Students should also be encouraged to write in class, at 

home, in their journals. They need to be given some well defined essay writing 

rules (for the thesis statement, introduction, conclusion, transition words, etc...), 
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and some samples of their writings need to be transcribed and distributed to them 

for correction and analysis: they would be learning from their errors. In brief, we 

definitely have to adapt ourselves and our curriculum to their needs. 

To reduce their students’ threat of failure and to orient them for success, teachers 

can tell their students that unless the errors hinder their intended meaning, they 

will not be penalized for them. Through such an understanding between teachers 

and students, it is hoped that the students will be able to overcome their test 

anxiety and, in turn, reduce their errors. It should be known to teachers that error 

analysis has been employed to draw a picture of the learners’ learning strategies 

and never meant to eliminate or even reduce the students’ errors. Rather, it 

intends to help teachers adjust their teaching methods and understand their 

students’ learning strategies. However, errors, regardless of the teaching methods 

employed in the classroom, are there and will stay as long as foreign language 

teaching is practiced. Therefore, teachers should not be so worried about them. 

On the other hand, teachers can draw their students’ attention to the differences 

between the native and foreign languages. In this case, second or foreign 

language learners’ sensitivity and awareness of these differences will be raised, 

and that might help students reduce their interference errors. There is no doubt 

that the native language plays an important role in learning and using another 

language, especially in foreign-language learning situations where the learners’ 

exposure to the target language is confined to a few hours per week of classroom 

instruction. The Arab students learning English in such a situation use the 

interlingual transfer strategy (i.e. transfer from Arabic, the most readily available 

linguistic knowledge) to solve their learning and communication problems in 

English. When teaching writing, therefore, we must look for ways to help students 

learn how to express themselves clearly and how to organize their ideas logically. We 

must show them how to make their writing vivid and interesting .It has to be tidy, 

correct, and well formed.  

Writing a tidy, correct and well formed piece of discourse, however, means something 

much broader and more important than just putting correct words and sentences 

together. Writing composition does not follow automatically from adequate vocabulary 

and grammar, but to be taught quite specifically. Unfortunately, what we see in our 
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classrooms today is that a great deal of writing that our students do is primarily 

concerned with reinforcing the teaching of particular structure. It is concerned with 

putting words together. It is concerned primarily with the transference into the written 

medium of lexical items and patterns already presented orally. Writing a composition 

necessarily involves the dual task of deciding that to say and how to say it. The 

emphasis in teaching composition in our schools has so far been on how to say it. 

This is undoubtedly due to our concern with grammatical accuracy.  

Pedagogical Implications: Interlingual transfer is a learning strategy that most 

foreign-language learners fall back on, especially in acquisition-poor classroom 

situations where exposure to the language is confined to a few hours per week of 

formal instruction. Accordingly, many language teachers and researchers talk 

about making use of the mother tongue in the classroom (Mohammed, 1998). 

Making use of the mother tongue in foreign-language teaching makes for a 

psycholinguistic technique based on the learners’ tendency to rely on their 

previous linguistic knowledge in formulating hypotheses about the target 

language. One of the most widely suggested uses of the learners’ mother tongue 

is the presentation of contrastive comparisons of the two languages to make the 

learners aware of the differences and similarities between them. This technique is 

believed to be helpful in that the learners will know when to transfer from their 

native language and when not to.  

Researchers recommend the following to minimize students’ use of negative transfer in 
their writing: 
1.   An English language teacher should be a good model of the target language. 
2.  Teaching and learning should focus equally on all the four language skills. 
3.  Teacher should also emphasize on accuracy, apart from proficiency. 
4.  Learners should be encouraged to think in the target language rather than in their 

native language when writing. 
5.  Contrastive analysis (CA) could be introduced as part of the teaching and learning 

process. 
6.  Teacher-student conferencing/feedback should be carried out more often. 
7.  Students should be encouraged to read more in order to familiarize themselves with 

the correct usage of standard English. 
8.  Students should be encouraged to use the target language as often as possible. 
9.   Grammar rules should be taught implicitly rather than explicitly.   

Implications for syllabus designers:  

Errors are significant to syllabus designers to see what items are important to be included 
in the syllabus and what items are redundant and should be excluded. The analysis of the 
participants' errors can help identify learners' linguistic difficulties and need at a particular 
stage of language learning.  
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6.2. Conclusion 

The study aimed at identifying, describing, categorizing, and diagnosing the type 

of grammatical errors made in the Emirati secondary male students' English 

essays and the sources of these errors. As a result, a number of different 

grammatical errors were found in their English essays. These were limited to eight 

major errors: passive voice, verb tense and form, subject-verb agreement, word 

order, prepositions, articles, plurality and auxiliaries. After analyzing the errors, it 

has been found out that the students make grammatical errors due to two main 

reasons: Interlingual and intralingual reasons. It can thus be concluded that 

Emirati male students still have a long way to go in writing satisfactory essays in 

English. The way they composed their essays clearly shows their weak grasp of 

the basic tenets of English grammar. It is the responsibility of both syllabus 

designers and teachers of English to cater for the students' writing skills. School 

textbooks should include more free and controlled writing exercises that would 

help improve students writing abilities. On the other hand teachers should vary 

their teaching methods in order to facilitate and enable their students to write 

competently. I think errors in students writing can be minimized if modern 

techniques in teaching writing were adopted. It is clear that the errors in grammar 

require more attention than the others. Teachers should then be more aware of 

these types of errors and provide the necessary follow up work to check the 

problem areas as discussed earlier. However, EFL teachers and researchers can 

not ignore error analysis as an important tool by which they can learn more about 

the psycholinguistic processes involved in the learning of a foreign language. The 

findings of this study support the claim that Arabic-speaking students commit 

many grammatical errors when writing essays in English. Errors indicate that EFL 

students depend on interlingual and intralingual strategies to facilitate learning. 

Such strategies help in case of perceived linguistic similarities and lead to 

problems in case of differences. Most of the incorrect grammatical sentences 

found in students essays were due to intralingual errors. Grammatical proficiency 

is the foundation of better writing ability. Efficient grammar instruction, especially 

for adult learners helps EFL students learn English more effectively (Valette, 

1991). Therefore, understanding students' learning difficulties and providing 
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appropriate grammar instruction is the key to effective teaching for EFL teachers. 

However, in dealing with errors, it is important for teachers to establish what the 

error is, to establish the possible sources of errors, to explain why they happen 

because a full knowledge of the causes of an error enables the teacher to work 

out a more effective teaching strategy to deal with them and finally to decide how 

serious the mistake is to have a remedial work. 

To conclude, correlating our learners’ abilities in both Arabic and English implies 

that some of the participants’ problems in English writing can be linked to the 

deep-rooted problems in Arabic writing. It follows from this point that learners of 

English need also to be taught about the English text awareness rather than 

transferring. This can be done by guiding learners to look critically and analytically 

at English texts written by native speakers of English which in turn supports their 

own writing. Simultaneously, the learners will improve their general language 

proficiency by following these strategies. However, this study dealt with a limited 

number of the linguistic aspects involved in writing due to the limitations of space 

and time. Clearly, there is a great deal of work to be done in this area in the future.  
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Appendices  

Appendix 1:  Students Questionnaire 

The following statements are general statements about your attitude and opinion 

towards the difficulty of the English writing skill. Please indicate the appropriate 

item next to each statement and which applies to your opinion. Your answers are 

appreciated and will be used in developing your writing skill. 

 

The difficulty of the English writing skill lies in: 

 

No. Statement never seldom sometimes always 

1. 

The teaching methods in 

writing 15 35 28 16 

2. The text book 22 37 28 17 

3. 

Lack of writing activities and 

homework.  12 21 32 29 

4. 

The incomprehensibility of 

grammar rules 12 24 30 28 

5. 

The incomprehensibility of 

mechanics of writing 21 30 28 15 

6. Mother tongue interference 10 18 30 36 

7. Lack of motivation 14 17 38 25 

8. Lack of vocabulary 5 7 12 70 
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The Arabic Version:  اللغة العربية      مترجمة الىالنسخة  

 استبانة الطالب  :

العبارات التالية تعتبر جمل عامة حول رأيك وميولك تجاه صعوبة مهاار  التتاباة  ال اللغاة اينجلي ياةى يرجاى و ا  

اجاباتاك ( تحت البند الذي تراه مناسبا ومقابل العبار  المذتور  التل تتفق م  ميولك ورأيكى نحن نقادر /علامة صح)

 وسيتم التعامل معها بسرية تامة وستستخدم لصالح تحسين وتطوير مهارتك التتابية  ل اللغة اينجلي يةى

 

 تتمن صعوبة التتابة  ل اللغة اينجلي ية  ل : 

 

 دائما أحيانا نادرا ابدا العبار  الرقم

 16 28 35 15 طرق التدريس لمهار  التتابة .1

 17 28 37 22 المقرر الدراسل .2

 29 32 21 12  قلة اينشطة التتابية والواجبات .3

 28 30 24 12 عدم  هم قواعد اللغة .4

 15 28 30 21 عدم  هم اسس مهار  التتابة .5

 36 30 18 10 تداخل لغة ايم )اللغة الرئيسية( .6

 25 38 17 14 نقص الدا عية .7

 70 12 7 5 قلة مخ ون المفردات .8
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Appendix 2:  Teachers Questionnaire 

 

You are kindly requested to reply on the following questionnaire regarding your attitude and views 

toward your students writing skills. Your responses are highly appreciated and will be exploited to 

improve the teaching of the writing skill at the state schools in the UAE. 

Tick the box below the most appropriate item. 

 Statement never seldom sometimes always 

1. Do you feel there is evidence of lack of 

basic writing skill in your students? 

- - 7 13 

2. Are you satisfied with writing curriculum 

that the reading series provide 

7 7 4 2 

3. Do you use supplementary writing 

materials? 

7 5 7 1 

4. Does your class write on a daily basis? 5 9 4 2 

5- Does lack of time affect your 

concentration on the writing skill? 

1 1 4 14 

6- Do your students make errors of 

different types in their compositions? 

- - - 20 

7- Does the district provide any training or 

in service in the area of writing. 

- 3 11 6 

 When teaching the writing skill for your students, do you concentrate on : 

a. Capitalization? 6 7 5 2 

b. Punctuation? 5 7 6 2 

c Spelling? - 7 9 4 

d. Handwriting? 7 9 3 2 

e. Appropriateness of lexis? - 2 13 5 

f. Grammar? - 1 1 18 

g. The organization of writing? 7 8 4 2 

h. The process and product of writing 6 7 3 4 

Adapted from Korbel, M. (2001) 
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Appendix 3 

Interview with supervisors 

 

1- Why do you think secondary students at state schools in the Eastern Coast 

suffer from weakness in English writing skill? 

S1. It is really a big problem among most students at different stages. I think this is 

due to many reasons , Lack of vocabulary , lack of motivation , the effect of mother 

tongue and unavailability of practicing the language are some of the most common 

reasons. 

S2.  It is an accumulated weakness resulting from previous years. Lack of vocabulary 

and writing activities are the major reasons. 

S2.   To me , the teacher plays a great role in developing the students writing skill. I 

think the teacher's method in teaching writing can be sometimes blamed for the 

students weakness in writing. Some teachers are still teaching writing the way they 

were taught .   

S3. The way the teacher teaches writing can play a role in developing the student 

writing skill. Moreover, the writing activities which are given to the students are still not 

enough to motivate and encourage students to practice the writing skill  properly.  

S4.  The time given to the writing activities inside the class is not enough. Lack of 

vocabulary and motivation are also among the causes of weakness in writing skill. 

S5.     It can be said that both teachers and students are to blame . Some teachers do 

not adopt new techniques in teaching writing and some students never take matters 

seriously, as a result weakness in English in general and writing skill in particular can 

occur.    

2- How can you help  in developing students English writing skill in the Eastern 

Coast of the UAE? 

S1. Teachers ought to change their methods of teaching and they also need to 

develop themselves professionally by reading more about teaching the writing skill. 

S2. We always hold a lot of symposia and workshops in terms of developing the 

writing skill among students . We also encourage teachers to attend such sessions 

like TESOL Arabia conferences that are annually held.   

S3. I think teachers should give their students more homework and more writing 

activities to do . Furthermore , Students have to learn the text vocabulary and the 

vocabulary identified by the CEPA committee . 
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S4. It is very important to teach the students at lower stages the mechanics of writing 

and to focus more on structure and grammar. 

S5.  Through our regular visits , we always direct and supervise teachers to adopt 

modern and effective teaching methods in teaching the writing skill. teachers should 

also care about students errors in writing and try to tackle them carefully. Students 

compositions must be well corrected to enhance students ability to write well.      

 

        Appendix 4 

 

          Table1: Total of Interlingual and Intralingual Grammar Errors  

No GRAMMATICAL ERRORS Frequency Percentage 

1. Passive Voice   

2. Verb Tense and Form   

3. Subject-verb agreement   

4. Word Order   

5. Prepositions   

6. Articles   

7. Plurality   

8. Auxiliaries   

 TOTAL   
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Appendix 5 

Samples of Students' Essays: 

Sample 1: 

The smoking is a harmful habit. It is cause a bad effect. Smoking can harm your body it 

can cause a lung cancer and many other bengerour disessie. Also it can cause a bad 

breath from smoker's mouth. Moreover smoker's kide may smoke if they see thir's father 

smoke. A cigarette is very bad for your body. It is a slow suisied. I advice smoker's go 

away from smoking and I help you how smokers quit smoking. first drink a lot of water 

next smokers try don't sit with other people smoeking and don't drink tea a lot becuse  it 

can be used for cigarette. why don't do exsersis with all this advices can stop smoking. 

finally I hope very happy live and healthy body for smoker's and I advice are don not 

smoking because smoking harm body and harm are family. A cigarette very bad and it is 

cause slow suisied. 

Sample 2: 

I think it is a good idea for you. I advise you therow sosity of smoking. Smoking it is very 

dangerous and bad Helth .Every mounth people who dai Five mulyon thousand in the 

world. I advsie for who smok stop smoking because it is throw your mony. I give you how 

to help smokers quit smoking.First , in the UAE houspetal of Shake Zayed , it will can 

change your lung. Secand , stop smoking for 10 yeare 3th, run every day in the sea. 4th 

go to the hospital every 1 month to chuck up your body.5th every day you must eat 

vigetabls , fruit and don't drink too much coffee. this is advise for how to help smokers quit 

smoking. Finally , I think all who smoking everyday deasess in your lung and bady. thank 

you …… 
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Sample 3: 

Nowadays when I look around me I see many people smoking. I ask myself why do all 

this people are smoking but with no answer . Some people said that they smoking 

because when they do that they feel comfortable and better . But they also know what 

could smoking causes for them from a lot of diseases. The least dangerous results from 

smoking is your bad breath and stained teeth. The more dangerous results is gum 

infection , damage bones and mouth sore. But the problem is not here the problem is in 

the most dangerous results like heart diseases and cancer this may led the smokers 

smoke is the advertisements that encourage them to smoke. It's really very easy to start 

smoking but it is very hard to stop it. At least smokers know about that chemical 

substances in the cigarette but they still smoking. There are many ways to stop smoking 

but prevention is better than cure. We should say no to the First cigarette. I disagree with 

smokers but if there are just one good thing is smoking I will be the first one who addict on 

smoking. 

Sample 4: 

 Smoking is the werst thing kids and adult can be smoke. You have probably heard about 

the dangerous of smoking to health. The least dangerous results can smoker make is a 

bad breath and yellow teeth. The more dangerous results is cold and headache. The most 

dangerous results is cancer and hart disease. The people  thinks those smoke cigarette 

are a adult. To help smokers quit smoking by doing exersise  .go to walk. Cut down 

cigarette. Quit smoking at once. If you really wont to stop smoke you will stop: It will help 

you to stop smoke.If you smoke cigarette it will cost you a expensive money. You will 

Losing you live slowly. Many people died because cigarette If you smoke a lot of cigarette 

you will be a dicted .The people who not smoking become a ill if he sit with smokers. You 

must stop smoking and be the healthy man. You will live longer if you stop smoke. Be 

careful to your self .Finally the smoke cigarette is bad habet. 

Sample 5: 

Smoking is the most dangerous habit that had spreaded in our life. When we talk about 

smoking we are really talking about a dangerous trap. Cigarettes have a serious effects 

on our health. First it is the cause of many serious diseases like cancer , hearth Arokes 

and lung diseases. For example, in the United States there are 46 million people who are 

considered as heavy smokers. They smoke a large number of cigarettes that was smoked 

reached to 425 bilion cigarettes , the United States every year loses a big number of its 
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population because of smoking. Besides it is expected that the number of the annual 

deaths of smokers wil jump to 20 million people by 2020 . Why is that ? What does these 

cigarettes do with those people ? each cigarette contains 4000 chemical substances at 

least 43 of them are main causes of cancer. In addition to that , it was proved that lung 

cancer is directly caused by the nicotine ( a substance which is available in a cigarette). 

Moreover , the smoke of the cigarette contains a very dangerous chemical , it is called 

carbon monoxide , carbon monoxide really combines with hemoglobin of the blood, the 

chemical which is resulted by this combination has a very dangerous effects on our body 

cells, especially brain cells. On the other hand we must ask ourselves why are these 

people smoking……….. 

Sample 6: 

Allah gave people life and asked them to keep on their selves. So they must live in a safe 

healthy environment. Many people die from smoking every year because is harmful for 

the smokers and the bad air can cause health problems for non smokers have to stop 

smoking and take care of their health and people healthy. There are many ways to stop 

smoking like walking , chewing gum , drinking water or juice……etc. 

They must know that smoking is the main causes for lung cancer, lung diseases and for 

heart arteries. As well as to loosing money on cigarettes and loosing their children. In my 

opinion all smoker should be start to live and quit smoking. Finally I want to give smokers 

some of advices on danger of smoking.First they should be on them make exercises 

everyday.second , I advise them to eat balanced diet or white meat or fruits and 

vegetables.third If I were you , I would stop smoking to protect our children healthy. These 

is some advices to help smokers to stop smoing.  

Sample 7: 

Smoking is a very serious habit. First it causes many dangerous results . At least it 

causes bad smell and it make our teeth yellow and weak. It causes many fattal desease 

and is sometimes it causes obesety . The worst dangerous results is heart desease. there 

are many reasons that make smokers smoke such as feeling stress , drinking too much 

coffee and tea and may be they like the tase of cigaretes . then , the cigaretes company 

have the major roles that push consumers to buy this product by make advertisement that 

show the people that smoking is good for development . On the other hand , there are 

many centers help smokers to stop smoking by many ways such as give them some pills , 

make regualr exercise , give them some advice about the food should they eat, give him 

some books about dangerous of smoking and offer some sports centere . That ways it 
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can make the smokers stop smoking or at least cut down smoking. The most problem 

things in our socity is that smokers now about dangerous of smoking and really they know 

about it deseases but, they still smoking. finally if smokers realy want to stop smoing they 

should do some things first such as they have to feel that they realy want to stop smoking, 

they have to stop smoking one time at all , they should do some hobby that make him 

busy its advisable to ask his family for help they should tell to himself that it shame to 

cannot to stop smoking and the better way to stop is seeing a doctor. 

Sample 8: 

Today Iam going to talk about one of major problem wich face our society wich is 

smoking.The smoking is one of bad habit wich is the people cant live wathout it . Althouqh 

much written of the smoking but people smoks . I going to give you some of information of 

smoking . first of all the smoking is have a necoten this a chimaucl has impuct in hurt 

disese this will give cancer and eays and muth and gum dieses . Most people didn’t 

smoke but they smell smoker this called a(secand smoker). I give you some advies to 

stop or cut down this problem.one of these advices is have to throw smoking packet . 

secound the father should not smoking in howes because chilldren look and learned and 

another some sweetand don’t eat a lot of theis because we will you go a nuther problem . 

If I were you .Id to cut down cigarette and don’t back for this smoke . If you stop smoking 

you will be get good health and you have good body . You had better get excirses and 

don’t sleep all time . you will get good health finally . my Opinion you don’t quit smoking 

you can tell or go doctor will help you. 

Sample 9: 

Smoking is a very bad habit that many people are addict to it. As we know , That smoking 

causes many bad results to human body. The dangerous of smoking , we can define 

them into three groups. Firs, the least dangerous results  that smokers usually have  

stained teeth , bad breath and lose of taste. Then , the more dangerous results , which 

causes many problems to human life, like breatless. Finally , the most dangerous results, 

which cause death to human, because smoking causes lung and blood cancer. Although 

many people knows about smoking dangerous , they are still smoking. actually there are 

many things that makes one smokes, & the most common thing that many people think 

that smoking makes our mind in relax & rest, & that’s a wrong thought. On the other hand, 

the advertisments usually describe smoking in a great view by smokinh photos & big 

posters. They don\t care about your helth, so they write with a small line at the last of any 

advertisment that smoking causes blood cancer , that any ne don't care about that.By the 
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way , there are many things thats help smokers to quit smoking. First they should stop 

smoking at once .Then they have to throw away all the cigratt and try to avoid sitting with 

smokers. Also its  advisable for smokers to do a lot of exerice regulary & chew gums, but 

they have to be far from coffee , because it encourage smokers to smoke. Finally many 

people can eet together& decide not to some for a one day. At the last Don't forget that if 

you want to stop smoking it's up to you because you can't stop smoking without your 

desire.  

Sample 10: 

 There is a bad habit which is spreading among our people in our society and all over the 

world. This habit which called smoking is very dangerous , one cigarette contains many 

harmful chemical substances , therefore many peple die every year as a result of the 

harmul effect of smoking. People smoke because they think that they will be relax and wil 

change their mood. On the other hand , Teenagers think that they will be adult and have 

freedom when they smoke. However, That's not true because freedom doesn't mean 

being a slave to a cigarette . In fact no body can imagine how the dangerous of smoking 

is . Indeed , There are many diseases were caused by smoking such as loss of taste, 

mouth sore, stained teeth bad breath besides gum infection and damage to bones. But 

that's nothing comparing with lung cancer and heart diseases. In this way smoking is 

harmful for smoker and those who around him., furthermore , smokers are exposed to 

heart attack 2 or 3 more than none smokers. Actually , smoker burns his money and 

spending it on harmful thing . Moreover, it is a long way to the tomb and it's a slow 

suicide, consequently, it's forbideen in Islam. In summary there are many ways to quit 

smoking. the first of all , Make them awareness about the dangers of smoking. Next , the 

government should build smoking treatment centre and make the medicine which help 

smokers to quit smoking cheaper.. then the parents should advice their children not to 

smoke and take care of them. After, the government should force advertisers to advertise 

warning advertisements about smoking . because advertisement has a great inflence on 

people especially teenagers and new generation. Them we must run a campaign to stop 

smoking . Thus how can we stop smoking ? At last , if we want to stop smoking we mus 

have serious intention otherwise we can not.   
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Sample 11: 

There is no doubt that smoking is a very bad habbit wich destroys our sciocity and causes 

many diseases because one cigarette have more than one thousand harmful substances 

such as tar and nicotine and may it have viruses such as TMV viruse. Bad breath , mouth 

sore and a loss of taste are the least results. damage to bons and gum infection are the 

more harmful results . the most tirreble results are cancer and heart diseaes . many 

smokers deny this dangers and say that they are so far and safe from these diseases , 

but unfourtunately they will be ill if they don't leave this habit. Many teenagers believe that 

smoking is the best way to throw their broblems behind them or they will be adults and 

they take their freedom but they only slaves for their cigarette . cigarette companies know 

these results  but they don't care about peoples helth , they care about there own mony in 

banks . They consentrate about teenagers because they are too easy to be attracted  and 

it is so easy to start smoking than leave. Luckly there is many ways to quit this habbit by 

telling smokers about its dangers and its forbidden in islam to smoke because they are 

destroying their health and they spend they mony for nothing. Or if the smoker afford we 

can take him to medical centre but we must know that if smoker want to leave this habbit , 

he will never leave it.   

 Sample 12: 

In the 20th century many bad habits and evil things were spread  on the whole world, such 

as smoking, drugs wars and other thinks. Let's now focus on smoking . As we know 

smoking is dangerous to our health. But most people made it as their tradition .when you 

help someone to Quit smoking you almost save a life. But why some people prefer to died 

than to quit smoking. smoking advertisment has a big effective to people who really wants 

to smoke. Forthermore , In Islam country there many ways to Quit this fatal habit. 

Smoking has many dangerous to our health such as Bad breath, lose of tatse, and mouth 

sores are least the dangers of smoking.the more dangerous results are gum infection , 

tissue under the teeth and bons pain. More serious results are deadly to us such as 

cancer and heart disease.the danger of smoking is known to the whole world, but how 

come smokers not Quit smoking ? To answer this question Firstly Most of people are not 

aware of the danger of smoking .Secondly, It is easier to start smoking than it is to quit. 

thirdly they become slave of this fatal habit and too week to quit it. Fourthly, medicine to 

quit smoking is expensive . by the way if people wants to quit smoking  he will do it. Will 
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our children will be the customer of smoking advertisment ? we must advice our children 

of dangers of smoking and warn them that they will be asked for there money in what  

they use it. finaly it's better to use to follow the God words in our life. 

Sample 13: 

Smoking is a very bad habit. It causes many fatal diseases. For example , bad breath , 

stained teeth and mouth sores. But the most dangerous Effects are canser and hart 

problems. On the other hand, Nobody can deny that smoking is dangerous to health. It's 

true that smoking burns body and money. It is slow suicide too.  Islam can forbid all 

Muslims to take cigarettes because it causes harm to  their bodies. In addition to that , If 

you determine to stop smoking you must really want to stop, stop all at once , doing 

exercise , drink lots of water and don't drink coffee and tea.   

In terms of Effects , the important reason to stop smoking that babies and children . 

Because if you smoke , the children will smoke too. So why not stop smoking and start 

living ? 

I believe smoking is the most dangerous thing in our lives . it causes worry , stress and 

weight loss and bad smells .  

Many people in the world died because take cigarettes. They don't know the bad result of 

smoking ,so I advise all people who smoke stop smoking now because the dengerous 

effects of smoking . On the other hand, In my opinion the teacher should advise all 

student to stop smoking and start their lives. I believe the good idea to stop smoking in 

the world is to high the prise and forbid smokers to smoke in the general places , and 

don't import it in the other countries.  
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Appendix 6 

The most common errors that were detected in students' essays 

  The Danger of Smoking to Health 

GRAMMATICAL ERROR PATTERNS 

A- Passive Form 

1. " Diseases can caused of smoking…. " 

2. " It can been said that smoking is bad… " 

3. " Smoking can be caused many serious diseases… " 

4. " If you smoke , you child will be smoked ………. " 

5. " This habit which called smoking is very dangerous…. " 

6. " many bad habits and evil things were spread  on the whole world.. " 

7. " Althouqh much written of the smoking but people smoks………." 

8. " There are many diseases were caused by smoking………….." 

9. " They smoke a large number of cigarttes that was smoked …." 

B- Verb tense and form 

1. " People smoke because they think that they will be relax …….." 

2. " There are many diseases were caused by smoking …" 

3. " some people said that they smoking because when they do that they feel comfortable 

and better " 

4. " diseases and cancer this may led the smokers….. " 

5. " You will Losing you live slowly ….. " 

6. " Smoking is the most dangerous habit that had spreaded in our life .. " 

7. " consumers to buy this product by make advertisement that show the people      

                that smoking is good for development …… " 

8. " many ways such as give them some pills … " 

9. " but, they still smoking ………… " 

10. " first of all the smoking is have a necoten ….. " 

11. " Most people didn’t smoke but they smell smoker this …..  

12. " In the 20
th
 century many bad habits and evil things were spread  on the whole world  

….. " 

13. " But why some people prefer to died than to quit smoking ….. " 

14. " we must advice our children of dangers of smoking….. " 

15. " It is cause a bad effect." 

16. " People they can slave.. 

17. " this may led the smokers smoke 

18. " " Smoking is the werst thing kids and adult can be smoke…….." 
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19. " In the 20
th
 century many bad habits and evil things were spread  on the whole world 

20. " It will can change your ung… 

21. " I think all who smoking everyday …. 

22. " You will loosing ……….. 

23. " In my opinion all smokers should be start to live and quit smoking…. 

D- Subject-Verb Agreement 

1. " ……Actually , smoker burns his money and spending it on harmful thing …….." 

2. "…..moreover, teenagers were infuens very much by cigarette…." 

3. "…..smoking are very dangerous and bad habit …." 

4. " Many people knows the danger of smoking by many sources like TV …. 

5. " The least dangerous results from smoking is your bad breath and stained teeth…" 

6. " The more dangerous results is gum infection ….. " 

7. " The people  thinks those smoke cigarette are adult….." 

8. "…smell and it make our teeth yellow and weak…." 

9. "…Then , the more dangerous results , which causes many problems…" 

10. "…and make the medicine which help smokers to quit smoking cheaper…. " 

11. "…..because one cigarette have more than one thousand harmful substances…" 

12.  " if there are just one good thing is smoking I will be the first one who addict on smoking. 

13. " " The most problem things in our socity is that smokers now about dangerous of smoking 

14. " they should do some hobby 

15. " Although many people knows about smoking dangerous , they are still smoking  

16. " actually there are many things that makes one smokes 

17. " it encourage smokers to smoke 

18. " because one cigarette have more than one thousand harmful substances 

19. " Luckly there is many ways to quit this habbit 

20. " In my opinion the teacher should advise all student to stop smoking 

21. " the people thinks those smoke cigarttes… 

22. " Cigarettes have a serious effects … 

23. " there is some advices …. 

24. " The cigarette company have the major roles… 

E- Word Order 

1. "…….Thus how we can stop smoking …?" 

2. " …Smoking is a habit bad and money cheap….." 

3. " I ask myself why do all this people are smoking , but with no answer…." 

4. " But they also know what could smoking causes for them from a lot of diseases 

5. " give them some advice about the food should they eat,…" 

6. " The United States every year loses a big number of its population because of smoking…" 

7. " I want to give them some advice about the food should they eat….." 
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F- Prepositions 

1. " …To help smokers quit smoking by doing exersise  .go to walk…" 

2. " ..Diseases can be caused of smoking…" 

3. " Althouqh much written of the smoking but people smoks….." 

4. " I going to give you some of information of smoking …. " 

5. " They consentrate about teenagers…." 

6. " Be careful to your self ……. " 

7. " they should tell to himself 

8. " Althouqh much written of the smoking but people smoks 

9. " first of all the smoking is have a necoten this a chimaucl has impuct in hurt disese 

10. " they write with a small line at the last of any advertisement 

11. " smoking advertisment has a big effective to people 

12. " I advise for who smoke ….. 

13. " ..run every day in the sea… 

14. " many people die from smoking … 

15. " smoking is the main cause for ling cnacer ,…. 

G- Articles 

1. " At least smokers know about that chemical substances in the cigarette…" 

2. " If you smoke cigarette it will cost you a expensive money……" 

4. " Finally the smoke cigarette is bad habet……" 

5. " Today Iam going to talk about one of major problem wich face our ……… 

6. " The smoking is one of bad habit wich is the people cant live wathout it …." 

7. " first of all the smoking is have a necoten…." 

8. " Bad breath, lose of tatse, and mouth sores are__least the dangers of smoking…" 

9 " The smoking is a harmful habit. 

10. "I hope - very happy live. 

11. The smoking is one of __bad habit 

12. " In summary there are many ways to quit smoking. the first of all 

13. " You must stop smoking and be the healthy man … 

H- Plurality 

1. " Smoking can cause many disease like cancer….. " 
2. " The most dangerous results is cancer and hart disease……" 
3. " Many child are smoking now…. " 
4. " …give them some advice about the food should they eat,…." 
5. "…they should do some hobby….." 
6. " I give you some advies to stop or cut down this problem…" 
7. " ..many smokers deny this dangers…." 
8. with all this advices can stop of smoking 

9. " . …. And a healthy body for smoker's 

10.        " It's bad health for your body and your children and your wifes….. 
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11.         " stop smoking for 10 yeare…' 

I. Misuse of Auxiliaries 

1. It can been said that smoking is bad 

2. First of all smoking is have a nicotine    

3. Non-smokers try don't to sit with   

4. Most people didn't smoke but they smell smoker 

5. and I advice are don not smoking 

6. A cigarette very bad and it is cause slow suisied. 

7. it will can change your lung. 

8. I ask myself why do all this people are smoking 

9. What does these cigarettes do with those people 

10. It can been said that smoking is bad .   

11.  First of all smoking is have a nicotine       

13.  Non-smokers try don't to sit with      

14.  Most people didn't smoke but they smell smoker 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 


