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ABSTRACT 
 

 

Striving to bridge the gap of education inequity serves as the main driving purpose for my 

research. Eventually being able to factor systemic change at the grassroot level with the aim 

to contribute to policy development and objectively upholding and promotion of successful 

inclusion in regular classrooms. 

 

The primary purpose of the research design in this dissertation was to investigate and 

understand the strategies used for identification and provisions made available for Specific 

Learning Difficulties (Dyslexia) in the primary sections of two private mainstream schools 

in Dubai. 

 

As a constructivist researcher I used the qualitative research approach for coding and 

analysing, gathering data from the emerging themes through triangulation and multiple case 

study design backed up with Frith’s causal model. This helped the researcher in shedding 

light on factors used as understudy to get a comprehensive understanding on the 

identification, intervention, strategies and teacher trainings etc.  

 

The research findings suggested that although historically UAE has been a champion of the 

cause, there is always room for improvement in the diagnosis, intervention, pastoral care 

and emotional support being offered to the learners with SpLD (dyslexia). Involvement of 

all stakeholders in school, parent training and support to be offered for better childcare as a 

reassurance that dyslexia can be managed and doesn’t have to be treated as a disability. 

Lastly, the research concluded with recommendations for the future. 

 

 
 
 
 



 نبذة مختصرة

 

القدرة في نهاية المطاف على إحداث . السعي الجاد لسد فجوة عدم المساواة في التعليم هو الهدف الرئيسي وراء بحثي

الشعبي بهدف المساهمة في تطوير السياسات ودعم وتعزيز الدمج الناجح في الفصول تغيير منهجي على المستوى 

 .الدراسية بشكل موضوعي

 

كان الغرض األساسي من تصميم البحث في هذه الرسالة هو التحقيق وفهم االستراتيجيات المستخدمة للتعريف واألحكام 

 .ألساسية لمدرستين خاصتين في دبيفي األقسام ا( Dyslexia)المتاحة لصعوبات التعلم المحددة 

 

بصفتي باحثًا بنائيًا، استخدمت نهج البحث النوعي للترميز والتحليل، وجمع البيانات من الموضوعات الناشئة من خالل 

ساعد هذا الباحث في تسليط الضوء على العوامل . السببي Frithالتثليث وتصميم دراسة الحالة المتعددة المدعوم بنموذج 

 .دمة كبديل للحصول على فهم شامل بشأن التحديد والتدخل واالستراتيجيات وتدريب المعلمين وما إلى ذلكالمستخ

 

تشير نتائج البحث إلى أنه على الرغم من أن دولة اإلمارات العربية المتحدة كانت تاريخيًا بطاًل للقضية، إال أن هناك 

الرعوية والدعم العاطفي المقدم للمتعلمين الذين يعانون من عسر  دائًما مجااًل للتحسين في التشخيص والتدخل والرعاية

مشاركة جميع أصحاب المصلحة في المدرسة وتدريب الوالدين ودعمهم لتقديم رعاية أفضل (. عسر القراءة)القراءة 

بتوصيات  وأخيراً، انتهى البحث. لألطفال كطمأنة بأن عسر القراءة يمكن إدارته وال يجب معاملته على أنه إعاقة

 .للمستقبل
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CHAPTER 1: INTRODUCTION  

 

“every learner matters and matters equally” (a guide for ensuring inclusion and equity in 

education 2018, p.12)  

 

1.1 Organisation of dissertation: 

 

This dissertation is organised into five chapters for enhanced comprehension of the research 

question and where answers to the aims and objectives are systematically explained. The 

first chapter provides an introduction to the research setting and the perspective, a 

reasoning for the study along with my reasons for choosing this study. 

 

The second chapter describes the literature review of Frith’s causal model adopted for 

better understanding of dyslexia and theoretical framework that laid foundation for data 

collection, it’s analysis, perceptions, and the formation themes. Along with the United Arab 

Emirate context, population composition, with regards to policy development, it’s historical 

perspective and the role of social model and the attitudes towards dyslexia in UAE. 

 

Chapter three sheds light on the research design, methodological framework used to 

accomplish data collection, triangulation method, constructivist approach and ethical 

considerations while conducting the research. 

 

Chapter four consists of the research findings where data is analysed and presented in 

relation to perspectives, attitudes and the emerging themes of Frith’s causal model of 

understanding dyslexia. 

 

Chapter five consists of conclusion, discussions on the research findings and also features 

recommendations, study limitations and scope for future research. 

 

 

1.2 Research Background: 

 

Considering UAE’s recent history, it has emerged as a progression nation in its value 

system and mission towards inclusive education.  It champions best practices along with 

strategic work (educational policies) and continuous efforts in expanding the spheres of 

inclusion in classrooms. Hence, revolutionizing literacy to propagate their doctrine of 

education for all in the present schooling system. However, much work is required in 

encouraging conversations, changing perceptions among all stakeholders and fighting the 

stigma attached to dyslexia. Teachers, in an inclusive setting face wide variety of 

challenges in and outside the classroom. Thus, identifying and assisting with varied 

requirements to achieve the desired results.   
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For better understanding of the research it is important to understand that SpLD is a broad 

term implied for wide-ranging learning difficulties. My area of concentration is dyslexia. 

Learners with dyslexia are considered as learners with significant amount of disabilities in 

learning in the areas of literacy, numeracy, processing etc. 

 

Another note mentioning is the fact that education in UAE is affected by gender. While 

collecting samples and conducting interviews I could didn’t get an opportunity to mee with 

the fathers. Fathers had no engagement with the school for most part. The mothers of the 

participant learners took part in the interviews and spoke for both parents. 

Culture played an influential part in the perceptions of the parents; they were also of the 

viewpoint that children were suffering because of their forefathers’ sins. 

In spite of the existence of a dedicated SEN department, students often don’t receive 

sufficient support due to cultural beliefs and lack of awareness among teachers. SEN 

departments too don’t have standardized approaches when it comes to screenings and 

children mostly passes off for discipline issues. In most cases teachers were found either 

unqualified or had dated knowledge and were highly understaffed. Another factor coming 

into play was that of the floating population, which also brought into focus the problems of 

second language speakers and unwilling parents. 

 

1.3 Rationale and significance of the study: 
 

Over the last decade the education in UAE has experience steady evolvement. Ministry of 

Education has always championed the cause with strategic work policies and continuous 

efforts in expanding the spheres of inclusion through new strategies, theories and 

methodology along with the way lessons are conducted in schools. Hence, revolutionized 

literacy to propagate their doctrine of education for all in the current schooling system. 

However, much work is required in fighting stigmas and changing perception and having 

discussions on dyslexia is essential to raise and monitor awareness among all stakeholders. 

 

It’s noted that Specific Learning difficulties like dyslexia in particular is often judged as a 

form of laziness thus forming notions for parents alike while becoming significantly 

challenging for students with SpLD. The crux of this study is based on the belief that the 

educators make use of the effective practices in classrooms along with specialized in-

service training programs in school and in training institutes. Surveys could also be used to 

maximise data on identification of strengths and weaknesses.  

Moffett (2000) suggests that to be perceptive to the needs of the learners with SpLD and to 

be able to utilize their needs, specific training and appropriate educational services need to 

be provided to the teachers. Brownell and Pajares (1999) insists that in-service training is 

not only necessary for educators of general and special groups of pupils as it helps with the 

classroom techniques, but it also helps with influencing perceptions towards reformation of 

teaching, needs of students with SpLD and inclusion at large. He also states that participant 

teachers have had or are undergoing trainings pertaining to classroom and time 

management, teaching techniques and understanding the philosophy of inclusion most 

certainly come out with a positive attitude towards education reforms, the inclusion 

philosophy along with children with SpLD. 
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Thus, the significance of my dissertation, as it aims to examine the provisions and support 

made available for pupil with dyslexia, viewpoints of the stakeholders and their influences 

on the current education system and government requirement. 

This outtake will further enable me to include informed opinions, discussions and 

takeaways in demonstrating my commitment in expanding educational opportunities for all 

children as a step to end educational inequity. By regulating existing policies of my 

workplace as well as provide me with a sound foundation for developing new educational 

policies with prime focus being awareness and inclusion in the mainstream schools, I will 

be a part of in the future. 

 

1.4 Aim of the study: 

 

This segment consists of a review on the literature used to assess and define the strategies 

and provisions made available for understanding strategies used for identification and 

provisions made available for SpLD (Dyslexia) in the primary sections of two private 

mainstream schools in Dubai.  

 

Note: Terminology used in the literature design on SpLD are frequently used 

interchangeably resulting in confusion between Specific Learning Difficulties and 

Disabilities. 

 

 

1.5 Research Question: 

 

To achieve the objectives set for this research, one leading question has prompted me to 

engage in this fact-finding study. The research question is: 

 

Given the distinctive nature and definition of Dyslexia (SpLD), understand the strategies 

used for identification and provisions made available for Specific Learning Difficulties 

(Dyslexia) in the primary sections of two private mainstream schools in Dubai. 

 

Searching for answers to the objectives listed below will help me construct my 

investigation pathways and shed light on the data collection to answer my research 

question. Objectives are as follows: 

i. to inquire, device and assess in detail all determining factors that play a 

fundamental role in developing policies at the grassroot level 

ii. communication of the definition of Dyslexia among the stakeholders in a way 

that translates into everyday teaching and learning while also meeting the 

requirements set in the policies (school and KHDA) 

iii. challenges faced by the pupil with SpLD, their parents and teachers. 

iv. Perceptions and the extent of involvement of all stakeholders and their 

influences on the current education system. 

 

In addition to that, I also look into the roadblocks faced by the study participants and their 

acknowledgement towards their perceptions, identification procedures and provisions made 



 

4 
 

available as support in the participating school settings. It is only with sufficient awareness 

and understanding of the education systems and provisions provided therein, can 

metamorphosis of the existing ideas and provisions take place MacKay (1997, 2006). 

Bringing forth an enhanced and enriched knowledge set to tackle inequity in the existing 

knowledge about Specific Learning Difficulties (Dyslexia). 

 

1.6 Conclusion: 

 

This segment explains the pathways that drive the investigation to comprehend the 

approaches used for identification and strategies provided for Specific Learning Difficulties 

(Dyslexia) in the primary sections of two private mainstream schools in Dubai.  

Notwithstanding the fact that UAE has championed the cause for many years and have 

normalised inclusion in the education system and society at large, there are various issues 

that pose as roadblocks in identification, assessment and support provision for the 

participating stakeholders in the road to smooth transitioning. 

This chapter also concentrates on Firth’s (1995) causal framework that sheds light on 

influencing factors like biology, behaviour and cognition that play a major role in the 

identification, understanding and the support offered. 

 

The next segment includes extensive discussion on the theoretical framework used in 

literature review and its place in the research design. The influencing factor that form the 

cornerstones of the study evaluation, the reason of choosing this framework along with the 

support it offers and the limitations that come along with the territory at large. 
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CHAPTER 2: LITERATURE REVIEW 

 
2.1 Introduction: 

 

As educators set forth to abolish inequity in education in and outside classroom it is 

imperative that we demonstrate what inclusion looks like and let dreams of equality and 

right to education exist. Having said that students with special needs aren’t separate from 

that narrative (A guide for ensuring inclusion and equity in education 2018). However, with 

a number of road blocks the journey can be less than smooth. The learner with SpLD 

usually comes across perspective influenced by ethnicity, morality, general people’s 

understanding of SpLD and economic pressures. 

 

Given the reasons listed above, pupils struggling with SpLD can find life particularly 

challenging and frustrating in a number of ways if there aren’t supporting factors to make 

day to day life smooth for transitioning from activity to another. Nevertheless, the launch of 

EFA “education for All’ in 1990 an initiative to garner a commitment from the entire world 

to provide basic education to people of varied socio-economic background, ethnicity, 

gender and disabilities (UNESCO handbook on Education Policy Analysis and 

Programming 2013).  

 

This doctrine was adopted and adjusted lawfully by most countries. Yet they were still 

faced with the challenge of inclusion of children suffering with SpLD into mainstream 

schools. One such challenge faced by schools is catering to the needs of children with 

dyslexia.  It is important to note that dyslexia is wide ranging, and that the effects of its 

severity can be different among people who suffer with this condition. Hence, Miles and 

Miles (1999) state that the definition can also range from pupil’s personal experience at a 

particular time or influenced by a particular effect of dyslexia.  

 

World Federation of Neurology in 1968 quotes “Dyslexia is evident when accurate and 

fluent word reading/ or spelling develops vary incompletely or with great difficulty. This 

focusses in literacy learning at the ‘word level’ and implies the problem is severe and 

persistent despite appropriate learning opportunities.” (Riddick, Wolfe &Lumsdon 2003: 

P.1)  

 

This segment focusses on Frith’s casual framework in understanding Dyslexia. This 

framework is explored in detail to understand the influencing factors listed. This framework 

is of significance as it helps in linking the literature review and the methods used in 

collecting data, which in turn helps us in interpreting the underlying themes and finally 

formulating them into answers for the research question. 

The theoretical framework is also important as it assists in acquiring the concept of the 

philosophy involved, it’s context and the support it offers in understanding the narrative of 

the existence of the research question of the study (Morse, 1994) cited in Martens (1998). 
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Frith’s theory on dyslexia and its framework was thoroughly explored to get an insight into 

the researcher’s observation and understanding of the causes and effects of dyslexia which 

helped me draw parallels in my understand of the theoretical framework. In addition to that 

I could substantiate the type of complications and its impacts on the teaching and learning 

methodologies. 

 

2.2 Research context in United Arab Emirates: 

 

United Arab Emirates is a relatively young country, after the discovery of oil UAE 

welcomes tremendous influx of expat population from various countries who came to make 

a living for themself. Due to the composition of the country’s population and the structure 

that enables jobs expat population constitutes of 80% of the total population. Hence, there 

is a lot of floating populations at workplaces and that translates into schools too as children 

are sponsored by their parents. Children of those incoming communities require schools to 

accommodate them.  While also trying to make their transition into classes smooth along 

with providing support for them to catch up. Having said that the process of screening to 

starts with every new child being inducted into the schools. With UAE’s philosophy that 

every child receives educational provision regardless of their individual differences, 

including special education needs and disability. It becomes harrowing for the teachers to 

go over this process multiple times only to find the child leaving the school given the expat 

work model in UAE. Additionally, they are confronted with challenging behaviours, 

cultural pressures, multilingual and multicultural student body, mounting workload, 

regulatory requirements along with parental expectations, inadequate resources, and ratio of 

teacher population (Westwood 2013). 

 

Furthermore, if the teachers are half trained with limited experience, they will not be able to 

scan the child accurately then missing the child completely or placing the child in the 

wrong program. With lack or limited knowledge, service providers may misunderstand the 

needs of the child with dyslexia and in turn may be labelled as lazy, spoilt, bad attitude 

problem, etc. Hence, the inclusion framework of UAE provides comprehensive 

understanding of the guidelines with necessary support and encourages to work upon the 

condition, so it becomes manageable and not become a disability. 

 

2.3 Frith’s framework in understanding dyslexia: 

 

There is a large volume of published studies describing the research done on SpLD and 

Dyslexia and have given me an insight on the conditions and preparations. Taking notes 

from the data I have read I was able to get an understanding and prepare an outline for my 

investigation focusing on themes like the core philosophies, range of its nature, all the 

causes and effects along with the support provided at school and provisions made available. 

 

In recent years there have been considerable growth in the research findings and 

acknowledgements of genetics and environment as influencing factors of Dyslexia, hence 

these themes were since added to the research study to gain a better understanding of topic 

at hand. It was interesting to observe interplay between causes of behaviour and 
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behavioural reactions with social conditioning and perceptions in addition to the element of 

emotions in the study participant’s journey with dyslexia. 

 

While preparing for this research, it was observed that there still isn’t one conclusive 

answer to the questions pertaining the nature of the dyslexia, although, it will be interesting 

to record an increasing number of researchers, educationists and psychologists who have 

added to the literature on the importance of developing the phonological skill as a 

fundamental step in enabling the learners to read. 

 

Although the objectives are to find conclusions the cause and effect to answer my research 

question in part, upon researching I haven’t come across one conclusive study, only various 

data from varied school of thoughts that have written papers on the topic at hand (Reid, 

2009). 

 

It was most interesting to see contrasting viewpoints, since the definition describes it to be 

a disorder in one or more psychological processes. Some believe it to be a developmental 

abnormality (Fawcett, 2001) while the others have concluded it to be dysfunction of the 

brain as a result of the genetic composition of an individual and have traced the occurrence 

within members of the same family (Shaywitz, 1998; Frith et al., 2011). And then there are 

some who have questioned its entire existence and consider it to be a myth (Elliott and 

Grigorenko, 2014) as the biological theory lacks thorough experiential, experimental data 

since its actuality is effectively undocumented. Furthermore, (Coles, 1989) states that there 

is considerable an amount of research findings that conclude that neurological dysfunction 

also exists only in a miniscule number of children with SpLD (dyslexia). 

 

To explain my research framework that relied on Frith’s multi-level causal model 

introduced in 1995, it gave me an understanding of the concerns related to this condition. 

Students struggling with dyslexia show signs related to difficulties with literacy along with 

biological and behavioural signs.  

 

 

  

Figure 1: Frith’s multi-level causal model (Adopted from Frith, 1995) 

Environment 

Dubai, UAE 

Brain abnormality 

Cognitive deficit 

Behavioral signs 

Biological 

Cognitive 

Behavioral 
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This diagram takes into account various theories on developmental dyslexia and categorises 

them into three levels for better understanding. 

 

Frith’s causal theory scrutinizes traits of dyslexia in relation with the environment (Dubai 

perspective). This is where I could draw parallels in my research as the hypotheses in the 

framework was helpful in the skeletal formation of my research with the support of the 

literature, personal understandings, knowledge and involvement in the collection of the 

evidence collected and the research findings at large. The causal framework nor does my 

research discuss neurological aspect of dyslexia but delves more into the element of 

environment. Although much of the causal model discusses themes of cognitive and 

phonological deficit, I take into account the relationship between cerebral concepts and 

pedagogies along with the roadblocked faced by both participant teachers and students. 
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2.3.1 Biological perspective: 

 

General understanding of dyslexia refers to a developmental disorder that hampers the 

literacy skills, where the learners find it difficult to read and spell. Whereas the formal 

definition by International dyslexia Association (formerly known as Orton Dyslexia 

Society) offers the following definition of dyslexia: 

 

Dyslexia is a specific learning disability that is neurobiological in origin. It is 

characterized by difficulties with accurate and/or fluent word recognition and by 

poor spelling and decoding abilities. These difficulties typically result from a deficit 

in the phonological component of language that is often unexpected in relation to 

other cognitive and the provision of effective classroom instruction. Secondary 

consequences may include problems in reading comprehension and reduced 

experience that can impede growth of vocabulary and background knowledge 

(International Dyslexia Association, 2002). 

 

In this segment, I explore the biological factors of Frith’s causal model (1995, 2002) which 

takes into account the influence of genetics, neurobiological and hormonal factors that 

could have on the literacy skills. Also, how recent data suggests that genetic and cerebral 

features along with the environment plays the most influential role in the developmental 

process. 

Family studies over the years have shed light on the risk of probability of having a child 

with dyslexia if they are born in a family with a history of dyslexia (Frith et. al., 2013). 

Furthermore, proponents of biological theme like Gilger et al. (1991) cited in Reid (2009) 

relied on statistics concluded from genetic findings and that although these studies have set 

out with the aim of assessing the importance of the impact of genetics on dyslexia, we 

cannot make generalised deductions. 

 

In addition to that, one of the themes that emerged in my study was the factor of 

consanguineous marriages in the Arab community and its effects on reading disabilities 

(dyslexia) plays an influential role on study. The marriage between first- cousins indicated 

higher rates of dyslexia as compared to marriages between second cousin, third cousin, 

distant cousin or unrelated parents (Abu-Rabia and Maroun 2005).  

 

Contrary to the expectation, this study did not find a significant correlation between the 

themes and does not qualify to prove the genetic explanation, given the fact that 

environment too played a part in the child’s development. 
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2.3.2 Cognitive perspective: 

 

Highlights of this section are the cognitive perspective used in the understanding of 

Dyslexia. Phonological, optical and hearing shortage, automaticity, operational retention, 

phonological awareness and orthographic skills are points of focus in my study. I have tried 

to investigate the views and perception of parents and teacher on dyslexia to form a focused 

opinion. Snowling (2002), suggests there is evidence of slow development of phonemic 

analysis skills; therefore, they tend to underperform in tasks relates phonetics, division, 

short-term memory, prompt identification and management of speech sounds but does not 

fully agree to the notion that phonological deficit fully accounts for the causes dyslexia. 

Not all poor readers have difficulty in phonology processing Undheim et al. (2011). It could 

be a combination of factors that come into play like attention problem, limited speech, 

hearing deficiency, difficulty with speech sounds and deficiency in managing dynamic and 

brief motivations (Mc Arthur and Bishop (2001), Mody (2003) and Rosen (2003). 

 

Learners with dyslexia tend to learn in larger more holistic concept their focus is limited 

hence they don’t do well with intricacies. They require bite sized information for 

processing (Mortimore, 2008; Bell, 2013). They are visual and kinesthetic learners, using 

their hands to develop learning proves to be beneficial for them. Information van be 

retained for longer and faster as the process involves completing procedures one at a time; 

they also learn with pictures and think in terms of multi dimensions. (Bradley and Bryant 

1983; Morgan and Klein, 2000; Gotshall and Stefanou, 2011).  

 

The identification of struggle in literacy usually can be spotted in early stages of primary 

school as the memorization process becomes arduous due to the widened range of literacy 

words. It also isn’t always possible to attach an image to the word for them, hence decoding 

words becomes difficult. This leads to them randomly attaching inaccurate syllables to 

phonic sounds to comprehension of the word or guess it (Bell, 2013). Furthermore, 

Nicolson and Fawcett (1990) argue that the formation of the cerebellum could be the reason 

learners have been found to struggle with their fine motor skills and cannot balance 

correctly. 
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2.3.3 Behavioural Perspective: 

 

Here we are attempting to understand the behavioural conditions in dyslexia. Learners with 

dyslexia often project signs of low self-esteem and little to no participation in classroom, 

becoming almost invisible. Dyslexia doesn’t reflect as physical deformity hence, it’s mostly 

interpreted as laziness, immaturity or defiance. This reaction from everyone often pushes 

the learner to have bouts of emotional agitation which has detrimental effects. It’s possible 

that the learners would resist attending school, apart from struggles with perception about 

them, they are also never on the same learning levels as the rest of the class. The learner’s 

sense of self-worth is greatly influenced by the persons culture they live in as significance 

is given to academics and rising pressure to perform well. Language too plays an important 

role, having a second or foreign language as part of the curriculum also adds pressure if the 

language skills aren’t developed. 

Snowling (2012) suggested that this phenomenon can be address at home and school if the 

parent body and teachers together get the training to identify the needs in order to support 

their pupils with dyslexia in and outside the classroom. 

 

Another factor having a direct impact on all three phenomena of Frith’s framework is the 

environment of the learner. Environment may not have played a part in the causes of 

dyslexia, but it definitely has an impact on the severity of the struggles faced. It’s also 

argued that, environmental or social scarcities will decide whether it will be a disability or a 

manageable condition. Although it would be fair to believe that ‘interactive hypothesis’ 

both neurological and environmental factors play an equal part in the child’s growth and 

development (Coles, 1989).  

 

Note: It is imperative that teachers are trained in handing the casefiles of learner with 

SpLD. For significant learning and acquiring understanding of the society and its 

requirements and their place in it and the contributions expected from them, students need 

classrooms that contribute to their holistic development. Issues relating to their self-esteem, 

creativity and positive learning environments need to be addressed in classroom for the 

child to reach his/her full potential. Teachers motivation, classroom culture, early 

recognition and intervention play a crucial role in the development. 

  

In conclusion, I would like to point out that this section aimed at developing references at 

understanding dyslexia with Frith’s causal framework. Drawing references from biological, 

cognitive and behavioural perspectives. Varied arguments came into play, some proposing 

the existence of dyslexia, while others argued on the causes of dyslexia. Some believed that 

phonological management is the actual cause of dyslexia while others believe learners are 

born with them. Few theorists argue that there is evidence of discrepancy in the leaners 

memory as a result of dyslexia and the frustration that soon leads among all the stake 

holders. Facilities made available at school also plays a defining role as the learner anyway 

comes with his/her fair share of insecurities as there are no physical signs of dyslexia. 

Lastly, the learner’s interaction with his family, school and society determines how the 

levels of Frith’s causal theory comes into play and directly influence the development. But 

giving us enough proof that the condition can be managed and it’s not a disease. 
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2.4 THE UNITED ARAB EMIRATES CONTEXT 
 

2.4.1 Background: 

UAE was initially a British colony; the education system was Europeanised to suit the 

western standards. After the withdrawal of the Britishers, in 1977 UAE decided to 

restructure their curricular framework to reflect the local culture that was more relevant to 

the original inhabitants of the land and address their needs from elementary to intermediate 

level. The governments schools came under the jurisdiction of the public sector and are 

directly governed by the government of UAE. The UAE Education Centre (2007) notifies 

us of the ‘...the UAE offers a comprehensive education to all male and female students 

from kindergarten to university, with education for the country’s citizens being provided 

free at all levels’ in their national language (Arabic) as the primary medium of instruction. 

While private schools are privately funded by establishments and follow international 

curriculum, they have to operate under the licensing of the MoE. 

When UAE opened its doors for trade in various sectors it welcomed a huge population of 

expats to live and work in the country. Furthermore, Arif and Gaad (2008) stated that, ‘The 

population has been directly influenced by the rapid development witnessed by the country 

in recent years’ (pp: 3). Thus, with the influx of expat population, need for education in the 

private sector grew (Hoteit et al. 2017). 

 

2.4.2 Overview of Inclusive education system in UAE: 

Inclusive education being relatively new only gained momentum in the last two decades in 

the United Arab Emirates. UAE has done a stellar job at encouraging the education system 

to continually renew and broaden its horizons while simultaneously promoting and 

normalising inclusion in regular classrooms and society at large. UAE’s federal law was 

greatly influenced by the 2006 United Nations Conventions on the Rights of persons with 

Disabilities. Alborno & Gaad (2014) state this led to the formation of UAE federal law no 

29/2006 and Dubai Law 2/2014 that adopts a wide description of special needs that caters 

to needs of people with temporary, permanent, physical, sensory, mental, communication, 

educational or psychological abilities and providing physical, social and pedagogical 

integration and equal rights to all people and access of learners to education (Reynolds n.d., 

KNOWLEDGE AND HUMAN DEVELOPMENT AUTHORITY 2017). These 

constitutional provisions ensure inclusion in regular settings of classrooms and of society at 

large.  

Although the MoE has appointed Knowledge and Human Development Authority to make 

sure of this possibility through timely inspections of the provisions made available for 

students with SpLD in private mainstream schools in Dubai, special education comes under 

the jurisdiction of Ministry of social affairs.   



 

13 
 

According to the British Dyslexia Association 4% learners facing severe dyslexia and 10% 

milder, the challenges faced in everyday classroom become overwhelming with the ratio of 

1:30 Peer 1994 in (Riddick, Wolfe & Lumsdon 2003). At some point every child faces 

difficulties in the way they receive education. This is where differentiated lesson plans 

come into play. But before formation of those plans the educators need to be mindful of the 

red flags that often go unnoticed.  Education Act 1996 cited in Gaad (1998) states the child 

is in need of special education and has a ‘learning difficulty’ of Warnock Report (1978) if: 

a. “he has a significantly greater difficulty in learning than the majority of children his 

age, 

b. he has a disability which either prevents or hinders him from making use of 

educational facilities of a kind generally provided for children of his age in schools 

within the area of the local education authority, or 

c. he is under the age of five and is, or would be if special educational provision were 

not made for him, likely to fall within paragraph (a) or (b) when of or over that age’. 

It would be detrimental for both teachers and the pupil with SpLD if the teacher is not 

equipped to scan the children in time and would struggle with low performances of her 

pupil or if the children are placed in a wrong program as opposed to the child being able to 

manage the condition well (Ahmed & Din 2017).  

 

2.4.3 Concept of SpLD in UAE: 

The concept of Special Education is known to the educational system of UAE in both 

public as well as private sectors of the Judiciary and the ministry aims at thorough 

inclusion. Learners of all ages are placed in the centres managed by the public sector to 

manage their learning difficulties also, provide rehabilitation to provide support for severe 

disabilities. However, “... all SEN centres are situated outside of mainstream schooling’ 

Gaad 2001). Although a familiar subject there isn’t sufficient published work in this field, 

educators have defined inclusion as “the placement of learners with disabilities in regular 

classes on a full-time or part- time basis with typically developing peers” (Awada & 

Gutiérrez-Colón 2017 p. 51). NUGENT (2007) suggests that it’s important to note that 

there is an ongoing contention on the placement of children with special education needs in 

mainstream schools and that it is better to educate them in schools that specifically cater to 

their needs and that thorough evaluation of both school of thought need to be carried out.  

Private schools have varying organizational structures, they strive to achieve the 

requirements set by the MoE for curriculum formation, admissions, intervention, providing 

support and facilities for students with SpLD however, they cannot screen children for 

special needs. This is authorised by government screening bodies. Although these school 

welcome all learners and endeavor to increase awareness among the teacher and parent 

body there is still room for improvement where provisions for special needs are concerned. 

It’s a given that parents from the expat population have to pay the tuition fees and any need  
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for extra support above the provisions of the school. Parents insurances are usually limited 

thus they have to cover the cost of screening children, hiring learning support, medical 

practitioners (counsellors, psychologists, psychiatrist, therapists, nurses etc.)  

Given the fact, private schools aren’t government aided, the fee structures depend on the 

curriculum and pockets of economic structures within the expat community. Mid-market 

school catering to lower economic background usually do not have premium facilities 

within the resource rooms of the SEN department. Nor the schools have assistant teachers 

nor are parents equipped to hire private Learning Support Assistants. Hence, in most cases 

parents either withdraw the admission or the child goes unnoticed, usually failing the class 

or being punished for bad behaviour. 

 

Private schools although supportive of the special needs children charge parents an 

exorbitant amount for special provisions and factors such as lack of awareness, budget, 

staffing issues, ministry requirements influence resource rooms.Although they are known to 

provide support to children with special needs as best they can, it is also looked upon as a 

method to charge parents and generate an income for the extra services provided. 

 

It is a noted argument that children with SpLD need to attend special schools and cannot be 

integrated into a mainstream school as schools most often are equipped to handle mild 

conditions/disabilities. Children with severe disabilities most often are transferred to 

specialized centres when the school staff are unable to cater to the condition within the 

limitations of the school. These specialized centres provide curriculums that align with 

behaviour, academic and vocational programs that equip them with the required skill set. 

Furthermore, they cater to the wider range of conditions/disabilities with various therapies, 

counselling, speech and language assistance and job placements too. 

 

However, the call for complete inclusion will require meticulous planning and provisions of 

and interventions without stigmatising and the process or alienating the child involved 

(Awada & Gutiérrez-Colón 2017). None of this can be achieved if education institutions 

aren’t equipped with fair knowledge and informed perceptions. Trained teachers with 

specialized subject knowledge and relevant experience are the backbone of the system. 

 

 

2.4.4 Educational provisions for students with SpLD (dyslexia) in primary mainstream 

classrooms: 

 

Provisions for standardized screening tests for the entire school and an index for 

performance measurement for children with SpLD and have specialized educators to 

conduct these tests and further prepare IEPs and therapists as part of their full-time staff at 

school for their educational and pastoral requirements. 

 

Literacy sessions- designated time for reading simplified passages with big fonts. Reading 

circles where the child is involved in reading simple text with simple vocabulary. Daily 



 

15 
 

practice with guiding reading, techniques like bottom-up and top-down. Pasting large 

printed words on a vocabulary wall or around the class subject wise that are cut according 

to their shape for remembrance of the spelling formation. These texts can be illustrated as 

they are easier to process and remember. 

 

 

Vocabulary- subject wise vocabulary banks can be stuck to the desk of the children with 

dyslexia for easy reference and over time learn the spelling based on the sound and the 

shape. Special notebooks with enlarged line or spacious blocks to be used so that the child 

doesn’t struggle with the concept of spacing and writing spellings with upper and lower 

cases alphabet correctly. While writing, colour code the vocabulary words for better 

emphasis and remembrance.  

 

Having a resource room with extra teaching aids for reading, vocabulary and phonics 

practice along with availability for online tools is a must. Every subject teacher should 

work on a differentiated lesson plan to cater to the multiple intelligence needs of the 

children but learners with SpLD should have an individualised lesson plan which is made 

based on the abilities of the child and the yearly goals set in various aspects of the child’s 

development. This action plan is to be made in agreement with the teachers, parents and the 

child. Having an altered curriculum is still debatable hence, it’s always advisable to work 

towards simpler goals from the curriculum. 

Sufficient full-time staff on campus so every class can have assistant teachers along with 

Learning support teachers (SEN), Shadow teachers and nurses for better teacher student 

ratio. 

 

Lastly, none of the above mentioned would be possible if the teachers lacked proper 

motivation and training or influence perception. MoE can help in this aspect by launching 

drives and campaigns to spread awareness on Dyslexia, assign a month dedicated to 

Dyslexia. Have schools put up their knowledge on the topic. Conduct quizzes and 

competitions of various kinds so that the entire ecosystem of the school (teachers, students 

and the parents) gets involved. This could help with understanding the definition, thus 

deriving on the causes and effects. Such a phenomenon then cannot be related to only the 

school. People in the city can get involved. Radio announcements and pop up stalls, road 

shows and education fairs with fun and games can help the cause. There is little existing 

knowledge on Dyslexia, we don’t have to keep it their way. Just as there is awareness and 

celebration for women’s and children health, cancer and mental health is in place, we can 

bring a change in the awareness among people. 
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CHAPTER 3: METHODOLOGY 
 
Research is simply dynamic as it represents varied perceptions, arguments, contexts and 

their interpretation. Although Dyslexia has been researched before there are varied 

contributing factors with numerous interpretations that have helped me gather data for my 

study. 

 

According to Pring (2004) if a comprehensive philosophical background with any scope for 

the knowledge of reality and its explanation is missing the researcher will always remain 

ignorant of the true obligations of their research design. He also maintains that to 

understand people we have to understand their surroundings, knowledge and 

interpretations. 

 

Hence, while outlining the viewpoint for my research question 

Given the distinctive nature and definition of Dyslexia, understand the strategies used for 

identification and provisions made available for Specific Learning Difficulties (Dyslexia) 

in the primary sections of two private mainstream schools in Dubai. 

 

I realized that constructivist approach would best suit this study as I believe, our own 

actions actively create the structures of civilization we live in. Charmaz (2006) also 

suggests that constructivist researchers join the environment they are studying to construct 

and interpret views on several observations while accumulating data from triangulation 

method (Creswell, 2009). 

 

Hence, for this study I decided to use Firth’s (1995) ‘causal model’ framework (discusses 

biological, cognitive, behavioural and environmental) for this study. A framework to 

identify themes that better represent the inlay of patterns and their relationship with each 

other. This makes data analysis and its presentation more streamlined. Comprehension of 

dyslexia alongside the constructivist approach. To use the framework of our work as a 

skeletal model and constructivism would help in deciphering the participants perceptions 

and viewpoints that would probably help in formation of any themes or areas for further 

investigations. Any form of previous knowledge on the topic could help as baseline for the 

research. 

 

3.1 Research Design: 

 

For my research, I also decided to adopt the qualitative research approach and delve into 

the multiple case study design. It also taps in the principles of ethnography, which emerges 

from “anthropology”- a study of people’s origin and culture (Toohey 2008).  

 

Furthermore, (Hammersley 2006 and Atkinson 2007) believe that participants accounts are 

experience based rather than opinions as they are active observers during the field work, the 

data gathered is via interviews, documents and observations and the study samples were 

smaller in size (two schools).   
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This was further analysed based on interpretations of participant actions and perceptions in 

local context. 

This helps in getting a better understanding of the multiple case studies with contributing 

factors like biological features, cognitive developments, behavioural patterns, cultural 

imprints (on values, perceptions) strategies and examination criteria that ties up with Firth’s 

(1995) causal framework.  

Reviews will be developed on document analysis based on the guidelines for schools from 

the government, observations and interviews (triangulation) in primary sections of two 

mainstream schools. A thorough investigation will be conducted by cross analysis of the 

data samples from participants of the schools, thus giving an outcome and 

recommendations. Research will use non- probability sampling to reach the set objectives.   

 

3.2 Multiple case study design: 

 

Yin’s (2009) multiple case study approach was used to allow investigation of educational 

provisions in the primary sections of the two participant schools. Data was gathered from 

multiple sources at various timelines through observations and interviews of all 

participating stakeholders. This approach increases the validity of the research exemplified 

in the research findings of Cohen et all. (2007) where its suggested that case studies provide 

a perspective into similar cases. Hence, it’s an attempt in understanding the selected cases 

rather than making a simplification of the research findings.  
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Figure 2: Strategy of the Case Study 

 

3.3 Rationale for multiple case study design: 

 

The rational for exploring this strategy is that it helps in massive data collection, smallest 

details can be recorded that otherwise go unnoticed. This gives us a chance at an in-depth 

investigation in the context of the participants and provides a holistic view along with being 

flexible since multiple methods were used.  

 

According to Robson (2002) extensive range of research provides distinct strength and 

great details to the description of the undertaken study. Therefore, triangulation achieved by 

multiple methods provided reliability to the findings. 

 

However, this comes with its own limitations. I could not draw generalizations of the 

conclusions (Yin, 2009) hence, the findings were very specific to the study conducted. 

Having said that, I didn’t focus on generalization, only wanted to understand the specifics 

of the study for data collection. To increase its reliability sufficient attention was paid to the 
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details on similarity in both cases and documents were analysed rigorously for context. 

Another limitation encountered was the time required and massive assemblage of data that 

can tend to get uncontrollable. Preparation of an interview handbook for participants helped 

in alignment of focus to the topic at hand.  

Finally, paradigm cogency is considered a threat to case study models as researchers often 

have difficulties in defining the construct under investigation. In this case ‘SpLD’ and 

‘Learning disability’ doesn’t have a direct characterization (Yin, 2009).  

 

3.3.1 Selection of case study and the participants: 

 

Non-probability sampling was adopted for the study. Mertens (1998) believed that 

researchers when adopting this approach in their study typically lean towards well informed 

cases studies that have scope for an in-depth research. Another major source of uncertainty/ 

area of concern is in the method used is when researchers look for participants for the 

study, they shouldn’t allow representativeness. Participants were selected on their 

awareness and prior knowledge, training and experience working with student of SpLD.  

 

3.3.2 Purposive sampling: 

 

The study involved two participant schools to gather data on the research question. May 

(2011) suggests that the samples collected should be appropriate samples and that they 

should also understand and further help in providing answers to the research question. This 

approach enabled me to pick participants that aligned with study requirements since the 

study was about finding the provisions made available in the schools, it became necessary 

that the participating schools were already had children and were well trained to identify 

and help cope with the causes and effects of SpLD/ Dyslexia. I scouted and shortlisted 

schools that had high concentration of dyslexia cases. Further sifting was done on KHDA 

rating of the school for best practices. The schools that agreed to the study design and were 

able to participate in the research made it to the top two places. I then had a conversation 

with the principal and the SEN coordinator, who then directed me to the teacher/s in charge 

of the cases. 

 

The size of the sample is key to the research model. However, Robson (2002), Cohen et al. 

(2007) and Bryman have confirmed that many factors are involved in the decisions about 

sampling. My research design was influenced by society, culture, religion etc. which 

prompted the sample size. Given this phenomenon, purposive sampling was adopted and 

schools (settings) which had support programs in their primary sections were chosen. 

Participants were recruited based on their role in making provisions available in the school 

settings. 

Following diagram illustrates the distribution of participants. 
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Figure 3: Sampling structure 

 

Participant students were in grade 3 while school staff included of Principal, SEN Co-

Ordinator, Class Teacher, Student, Parent. 

 

 

3.3.3 My Role: 

 

I gathered data as a participant observer in ethnographic research, here the observation has 

merit as the researcher possesses previous knowledge in the field of study. Erickson (1984) 

considers ethnographic researchers as dynamic contributors which enables formation of 

relationships. Furthermore, Hammersley and Atkinson (2007) believe that: 

 

Ethnography usually comprises the researcher participation, visibly or secretly, in people’s 

daily lives for an prolonged phase, observing the happenings, while paying attention to 

what is said, and/or probing enquiries casually and formally through conversations, 

collecting documents and items- in fact, gathering whatever data are available to throw  
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light on the issues that are the emerging focus of inquiry. Hence, interviews were conducted 

in both formal and informal settings. 

Note: special care was taken to make sure anonymity and confidentiality were thoroughly 

practiced. 

 

3.3.4 Ethical considerations: 

 

Burton and Bartlett (2009) suggest that any kind of project involving social sciences 

requires undertaking of ethical guidelines from the researcher. Keeping this in mind ethical 

guidelines set by the British University in Dubai along with the participant school were 

kept in mind while the tenure of the research. 

 

All participants were informed of research structure and took their consent for their 

participation. The researcher took special care to maintain anonymity and confidentiality. 

All direct references were changed to proxy names and neither their numbers, address, nor 

features were described. Guarding and conservation availability of the data saved in the 

archived of the researcher’s college was also assured. All participants were made privy to 

the data compiled for an overview, also a process to make sure they were happy with their 

representation and addition of further comments if any. Delamont (2002) also mentions that 

it is imperative that the researcher abides to all the protocols related to the school along 

with conduct and dress code to seamlessly fit in as closely as possible with the daily routine 

of the participant schools. 

 

I met with the participating team prior to the observation schedule to introduce the team to 

myself and the research. I explained to them the motivation behind my research and how 

their work was relevant to my study and how them would play an important role in 

constructing the research. 

A written consent of voluntary participation was signed by them and they were made aware 

could choose to withdraw at any time. Student participant briefing was attended by their 

parents. All participants were assured of their identity protection and the findings would not 

be discussed with their peers and no names would make an appearance in the final thesis. 

An NDA was signed to this effect at the beginning of the observation. Pseudo names were 

used during the tenure of the research and it also reflected in the research copy of the 

researcher (Burgess et al., 2006, Gersch and Dhomhnaill, 2004).  

  

 

Note: I was completely aware that participants may feel scrutinized, would have a tendency 

to work under pressure and that the findings may have a different outcome than expected 

and lastly, they may have a fear of feedback from officials upon/after being observed. 

Hence, extra care was taken while on field to make the participants relaxed and comfortable 

of my presence. 
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3.3.5 Trustworthiness of the study: 

Schwartz-Shea (2006) claims that investigators mostly used measures for the progress and 

trustworthiness of their research. Hence, going forward themes of reflexivity, member 

checking and triangulation were observed. 

 

3.3.6 Reflexivity: 

 

Morrison (2007) believes that reflexivity plays a very vital role within ethnographic and 

case study design as it necessitates taking into account researcher’s though process and 

feelings whilst equating the data collection for the study. Further inculcating an acute sense 

of consciousness and hypothesizing the responsibilities of the researcher in all phases of the 

study (Schwartz- Shea, 2006). 

To achieve the benchmarks of reflexivity mentioned above, my research reflects themes of 

settings, theoretical framework and my role and responsibilities while collecting data and 

analysis. 

 

Bryman (2004) advocates member checking/ respondent validation to be conducted while 

recording data, this enabled the participant’s evaluation of their information. It’s not 

without difficulty though, more often than not there is a possibility of recording of 

disparities in interpretation of the occurrence observed between the researcher and 

participant (Schwartz- Shea, 2006). 

 

Participant’s representation helps in shaping the study. Verification of data, feedback, 

perspective check and room for suggestions establishes trustworthiness of the findings also 

allowing the researcher to fathom the participants point of view (Lincoln and Guba, 1985). 

These guidelines gave me a fair chance at clarifications, cross checking facts, revision and 

recompile data while on field instead of forming opinions based on perceptions of the 

observation. 

 

 

3.4 Methods of data collection and analysis: 

 

Ethnographical research paradigm uses the qualitative approach in data collection as 

quantitative approach has a tendency to fabricate simulated environments for data 

collection. 

While the former enables the researcher to consider social and cultural settings, both 

settings existing naturally in a school. Robson (2002) labels Ethnography as offering 

 

“A description and interpretation of the culture 

And social structure of a social group. It has its roots in anthropology, 

involving an immersion in the particular culture of the society being 

studied so that life in that community could be described in detail.” (pg 186) 
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Since no paradigm is full proof, the difficulty observed in this approach is that it tends to 

get anecdotal, plus the researcher’s personal ideologies and biases tend to have an influence 

over the interpretations. However, what’s required of the researcher is that he/she stays true 

to the objective and interpret the findings as closely as possible to the fundamental 

philosophy. 

 

This section consists of data gathering method is explained. As stated, earlier data is 

gathered through ethnographical approach. Semi structured interviews along observations 

and document analysis constituted to triangulation method. Lastly, my reviews on all 

limitations and apprehensions related to this method were discussed 

The diagram below provides a graphic depiction of triangulation used to conduct the case 

study. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4: Triangulation Structure 
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A timetable was followed hence, one week was spent in each participating school 

alternating one day from one school to another. Timetables of both participant students 

were matched so I was able to attend their core subjects and observe them in their natural 

settings in and outside the classroom. A timetable for interviews was also sketched out and 

adhered to so as to cover all the aspects of the research proposal discussed (Blommaert, 

2010). 

 

3.4.1 Interviews: 

 

This is a widely used tool for conducting research and a preferred method for data 

collection. As an interpretivist researcher it helped me accomplish the task of getting up to 

date information by probing perceptions applicable to the phenomenon under study. 

Blommaert (2010), advocates the usage of semi-structured interviews as they encourage 

natural conversational flow while still remaining focus on the research objectives. 

 

 

Arksy and Knight (1999), suggest that unvarying interviews provide tractability that helps 

in probing for relevant and illuminating information. Furthermore, using open-ended 

questions elicits enriched data. Questions were differentiated based on the participant’s role 

in the research. Interviews were recorded to make sure timeline was maintained, also to get 

all the details which otherwise had a probability of being missed out (Drever, 1995). This is 

particularly helpful for me as I had the opportunity to clarify understanding and occasional 

questions while getting a detailed account from the participant (Thomas, 2011).  

I ascertained that the interview timetable covered the following elements as demographics, 

enquiries on understanding/ perceptions/ knowledge and beliefs on dyslexia, support, 

provisions and policies of the school made available to enrich learning along with all the 

struggles faced by all the stakeholders. In addition to these inquiries were made to maintain 

focus on eliciting information from the interviewees, but care was taken to make sure 

questions didn’t lead them or provide them with prompts for the purpose of maintaining 

authenticity.  

 

Cohen et all. (2007) maintains interviews also have their fair share of shortcomings, they 

can most often be time consuming in their conversational form (semi-structured and 

informal). Also, it’s interesting to note, that interviewees react differently depending on 

their perception/biases of the interviewer. This could be influenced by race, caste, ethnicity, 

gender and personal relations/interactions of/with the interviewer (Descombe, 2007). 

 

Transcribing and archiving 

The benefits of recording the interview is that it reduces the chances of misunderstanding 

and misquoting. The records once archived can be revisited at any time. The data gathered 

from the interviews was transcribed and stored. 
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3.4.2 Observation: 

 

Robson (2002) states, ‘saying is one thing and doing is another’. Observations provide me 

with an opportunity to have a first-hand experience at evaluating the alignment of the 

participants actions with their interviews (Burton and Bartlett 2005). Data collected from 

interviews was matched with findings from observations and the documents provided as 

triangulation of methods for the study (Robson, 2002).  

 

Observations are a greater tool as they provided a real-life experience in real time without 

having to intervene to get clarifications, I got to experience the participants feelings, 

reactions and attitude towards the provisions and support provided in class. It also gave me 

an insight on their best practices and minor reactions to situations which otherwise I would 

have missed (Burton and Bartlett (2005). This also gave me a chance to compare policy 

documents with the observation notes. It was noticeable that my presence affected the 

participants and their behaviour showed restrain. They seemed pressurized at the prospect 

of being observed even though they had agreed to participate. They were first 

uncomfortable but later eased into their role. As time passed, they eased into the process. 

 

Cresswell and Miller (2000) describes field notes as notes recorded from the observations 

used in a qualitative study. However, there are arguments that states that preparations of 

these notes while conducting an observation would result in loss of data as the observer 

would be distracted in making notes (Descombe 2010). However, it is important that the 

observer prepare the notes as soon as the observation is concluded as the researcher may 

tend to forget important details. 

 

3.4.3 Documents: 

 

Documents here play an important role as they have allowed additional access to the 

backgrounds and history of the participants while providing context to the system and the 

policies (school and KHDA) involved. In this study, all policy documents acted as a second 

source of information that helped finding references and answers to the research questions 

as the objective was to find and examine in detail all the provisions made available for the 

students (participant students in particular and SEN departments in general) in the private 

mainstream (participating) schools.  

 

Documents also form one of the corner stones of the triangulation method. Hence, analysis 

of policy documents like inclusion education policy framework for Dubai, Individual 

Education plans, school’s inclusive policy, any records of medical history if any, their 

worksheets etc. Analysing these documents will also help me find any formation or exiting 

trends and patterns of the participants involved (Marshall and Rossman, 2006; Delamont, 

2002). 
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3.5 Data Analysis: 

 

Bogdan and Biklen (1998) describe qualitative data evaluation as “working with the 

information, arranging them, grouping them into easy to manage smaller units, coding 

them, integrating them again and eventually looking for patterns”. It was considered that 

qualitative measures would usefully supplement and extend the effective way of collecting 

information. It also helps with the discovery of inlaying patterns and themes and other 

inlaying factors that play vital role in the development of research and formation findings 

and analysis to forward this study. Hence, I decided that the qualitative approach was the 

best method to adopt for my investigation.  

 

There is a large volume and a growing body of published literature that describes the role if 

case study research. Yin (2003) describes the act of deconstructing the research material 

into units to find a ‘patterns’ and then reconstruct to derive identification, meanings and 

commonalities to the data of the case study. 

 

To begin any ethnographic research, is to first read and understand the requirements and 

provisions that enhance familiarity. I organized my research by first making a skeletal 

model of the study design followed by a flowchart organization and tracing of the 

methodology used and the outcomes of the research findings design. The taped interviews 

were transcribed, this process involved listening to the tapes numerous times to record very 

detail that deemed necessary to draw out the study. Going over the field notes and my 

comments from the observations and interviews helped me streamline my data collected 

under specific terms as a steppingstone towards my final evaluation.  

 

When starting out with a study design, a researcher typically has an understanding of how 

he/she wants to conduct the research, the choice of paradigms, design/ framework and 

approaches to be used as a general outline to the framework. Although these decisions and 

study designs may get altered through trying and testing of the workings in the research 

time frame, it’s always safer to have a framework to work from, and from which parallels 

on the emerging themes of the research can be drawn for smooth transition on the data 

analysis. 

 

As mentioned earlier, this research follows the constructivist approach wherein the 

participants construct their own experiences in the atmosphere/conditions they are 

participating in (Charmaz, 2006). This phenomenon helps provide clarity on how the 

researchers understand their environment and find meanings so they can create their 

experiences in the phenomenon under observation. Having said that, it helped me gather 

data from understanding and opportunities that I got from my field work. 

 

I searched for patterns to understand dyslexia and its causes and effects from a wider 

perspective. I also used Firth’s framework to gain perspective on SpLD to further address 

links between the framework and the data collected. There are multiple reasons for 

choosing this approach, one of them being able to find answers to my research questions 

given the brief timeline. Even though the research design boasts of being inductive, it has  
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room for inclusion of a priori as well emergent concepts (Bryman and Bell, 2011 and Clark 

and Braun, 2013). I had priori theories from my literature review and document analysis 

(biological, cognitive and behavioural), which I intended to use as codes along with themes 

of inclusive education and awareness of SpLD.  

 

I worked in five stages to analyse my data. 

i. Familiarization 

Taped interviews were transcribed into a word file soon after every interview. 

And other documents were files for posterity. All notes, auditory and written 

were scanned several times to find any recurring themes. This was done to 

understand if clubbing of those themes could be done to form broader 

categories. 

 

ii. Identification of a themes, framework/ causal model 

The interview questions along with the initial themes like biological, cognitive 

and behavioural also sub themes like environment and hereditary. These themes 

were revisited over time to ascertain their validity and morphosis into something 

else if any. 

Firth’s causal model was chosen because it helped me draw parallels between 

the perspectives and biology and behaviour between people to understand the 

cause and effect of dyslexia and the provisions made available for the 

participant students in particular and school structure in general.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 5: Demonstration of the causes and effects of Dyslexia 

 

This diagram explains the emergence of themes and sub-themes, where genetics 

is considered to play a role in inconsistencies, leading to cognitive deficiencies 

and behavioural signs follow eventually.  

Environment 

UAE context 
E.g. Marriage 

practice in UAE 

Brain abnormality 
Genetic disease 

Cognitive deficit 
Short term memory, lack of 

attention 

Behavioral signs 
Lazy, embarrassment, low self-

esteem 

Biological 

Cognitive 

Behavioral 
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iii. Indexing- (coding was done manually) 

After understanding the themes and sub-themes in the causal framework, I 

started coding pieces of documents to group them into broader 

themes/categories. This activity overall helped me in categorising and analysing 

the concepts. 

 

iv. Charting 

Charting involved a process of attaching a heading to the occurring themes. So 

that questions for the interviews for all participant respondents across the board 

can be structured in a tabular form to maintain the essence of the themes/ sub- 

themes drawn out. 

 

v. Mapping and interpretation 

This is the next step from charting. Here I analyse, the patterns I saw forming 

along with the relationships between the participants and the themes. Also, I 

seek reasoning for my data, seeking links between factors influencing 

behaviour, concepts, perceptions, and the roles all participants play in each of 

their settings. Lastly, I also compared data from the policy and other documents 

to the notes from the observation and interviews under the categories of 

background/ context, policies of school and government and provisions made 

available for student with SpLD. 

 

3.5.1 Limitations of using a computer software for analysis: 

There is ample data on qualitative data, specifically in ethnographic research design being 

systemized for an in-depth analysis (Hammersley and Atkinson, 2007).  

I had planned to use the SPSS software to analyse my data and form codes, but I found it 

challenging since mothers found it easier to understand and answer question in their mother 

tongue (Hindi/ Urdu), this extended to children and teachers too. Holmes et al., (2013) 

reported that researchers sometimes resort to gathering data in more than one language. 

Teachers and mothers were of South Asian origin and they used both languages to answer 

questions. When they were feeling passionate about a certain cause or expressed their 

dislike in their answers, they became bilingual so they could communicate just how they 

feel and maybe for the lack of extensive vocabulary. To overcome this, I had to translate 

the data to English and code the emerging themes and sub-themes. SPSS although being 

very user friendly and simple posed as a limitation too, because it makes statistical analysis 

so simple it risks making analysis simplistic. If the researcher isn’t mindful of this, there is 

a good chance the software could encourage mindless analysis. Hence, I analysed the data 

manually using features MS Word offered and used google translation, so I don’t lose out 

on word meaning and context of the sentence. 
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3.6 Conclusion: 

 

The main goal of the current chapter was to highlight the methodology used for collecting 

data while exploring Firth’s framework. It also took into account the implementation of the 

constructivist epistemology and ethnographical approach while shedding light on the 

limitations faced in the field work along with other influencing factors like ethical 

considerations, policies, strategies, context, strength, stability and trustworthiness of the 

study. 
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CHAPTER 4: FINDINGS 
 
4.1 DATA PRESENTATION 

 

This segment consists of findings in accordance with the research question. Shedding light 

on educational provisions made available by the two private mainstream schools that 

participated in the study. Special emphasis was laid on attitudes, perspectives of parents 

and teachers along with focus on policy documents and all the support provided to these 

children with SpLD. 

 

All the data collected from multiple sources (triangulation) was assessed to establish the 

rendition of Special Education Needs policies into daily practice.  

 

4.1.1 Facilities at schools made available to all the stakeholders: 

 

While all schools mandatorily follow the Knowledge and Human Development Authority 

guidelines outlined for private schools, some have excellent programs based on the 

curriculum requirement coupled with the school’s initiative, KHDA ratings, student 

response, parent involvement and their ability to pay for the child’s Learning Support 

Assistant/ Teaching Assistant in the SEN units in schools and centers. The thought process 

and aim behind this is to enrich the schooling experience, simultaneously arming them with 

not only skills to help navigate growth at school but also life skills. 

 

UAE as a country champions inclusion and education is considered as a corner stone for a 

stable society. To cater to all strata of society, schools have varied fee structure along with 

various curriculum conducive to the expat and UAE national population. 

Considering there isn’t any baseline for all school’s management as their education model, 

requirements and their policies vary, primary data collection was initiated through 

interviews for the selected schools. 

 

Participants were selected on their awareness and prior knowledge, training, and experience 

of working with students with SpLD. The group comprised of the Principal, Special 

Educational Needs Co-Ordinator, Class Teacher, Child participant and Parent of the child 

from each school. 

 

Participants School X School Y 

 

Principal P-X P-Y 

SEN Co-Ordinator Sen. Co- X Sen. Co- Y  

Class Teacher Tr.- X Tr.- Y 

Student St. - X St.- Y 

Parent Parent- X Parent- Y 
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Note: Functioning of the school were greatly influenced by the Coronavirus Pandemic. 

Schools were shut for most part of the second term. Although online teaching resumed 

from 7:30 am- 2:30 pm Sunday- Thursday, as a result this impacted their social interaction 

and greatly influenced the data collection procedures. 

 

With focus on participant school policies, analyses were made on their translation into 

implementation below 

 

Questions that stood out from all the interaction with various participants were as follows: 

i. Are school policies reviewed every year? 

ii. Who are involved in creating the policy document? 

iii. How many teachers apart from the SEN department are acquainted with the 

policy document? 

iv. Do schools have provisions on tracking policy document implementation and its 

success? 

 

Note: Although schools now pay close attention to their hiring procedures, which largely 

translates into them hiring teachers with relevant qualifications for the roles they have been 

appointed for. Hiring procedures were streamlined only two decades ago. I personally know 

parents who started working at one of the participant school as it was convenient for them 

to time the work hours based on the child’s school timings. They started teaching English 

and then were moved into the SEN department because they had a Master’s degree in 

Sociology with one elective of Psychology. Which meant they didn’t have a professional 

degree to teach in either departments. 

 

It would be worth noting, teacher’s qualifications and understanding of the field would also 

influence in policy making, reviewing, it’s translation into implementation and finally its 

effect on all stakeholders. It is most likely that teachers would drive home the message 

differently or not completely based on their awareness and practice of the SEN policies of 

the school based on their designation at school. Periodic follow up of those policies also 

could potentially face hindrance. 

 

Field work involved in gathering data through triangulation. This gave perspective on all 

stakeholder’s understanding of the concept and the relevant support assigned to children. 

However, discrepancies have been noticed in awareness of the schools as compared to that 

of the family and then society on a whole. 

 

To get a proper comprehension of the stakeholders at school X’s awareness of the topic at 

hand, they were simply asked how they conceptualized SpLD? 

P-X Child’s incapability to grasp a concept 

Sen. Co- X Child has measurable difficulties and requires assistance 

Tr.- X Child has a learning block and has to do with the brain 
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To be able to cater to the child’s developmental needs, all members of the school have to be 

on the same benchmark and should be able to provide holistic approach to the development 

at school. On the other hand, participants from school Y indicated better understanding of 

the concept. 

 

P- Y Child’s difficulties with literacy, numeracy. Requires collective effort 

from the school and teachers 

Sen. Co- Y Child has grasping concepts with reading, spellings and math. Help can 

be provided with differentiated lesson plans. This can be identified and 

rectified from the formative years. 

Tr.- Y Child often feels confused and comes across as lazy and unco-operative 

in class and are frustrated with all the reaction around them. 

 

With this perception, it would be easier to draw guidelines of daily help in the classroom 

and measures to be taken at home. Collectively, they can work on systematic plan enabling 

the child to self-reliant and less confused with his/her daily struggle. School Y set a good 

example of a better functioning unit. This wouldn’t materialize, if awareness was missing. 

 

Another roadblock educators face is reluctance and most often denial from parents, a result 

of limited awareness on their part. Problems persist when parents don’t believe that the 

child is facing a problem or don’t seek help fearing social stigma. Over the course of my 

conversation with parents and teachers, it was interesting to observe examples of little 

awareness, words like “distraction, pampered, abnormal, disabled, scatter-brained, dreamy, 

lazy, stupid, unwilling, naughty, good communication skills. Parents from both schools had 

limited understanding of the concept. Mom- X, “I think it has to do with our genes, as their 

younger child too demonstrates signs of abnormal body posture and limited social skills. 

 

Mom- Y, “I think it definitely is a short coming. Although there aren’t any obvious signs it 

hampers the development. The school plays a crucial role in the identification and support, 

but my child does feel alienated when pulled out of class.” 

 

The ideal scenario to tackle this would be to eliminate pull out session and instead 

incorporate differentiated lesson -plans catering to differentiated learning and factors that 

play a key role its materialization is planning, administration, evaluation and 

implementation. 

 

4.2 Action Plan for the child’s journey in the school: 

 

Mainstreaming is the ultimate objective of the government, for which the Ministry of 

Education has the index for inclusion in place. 

i. Schools can follow lead by welcoming students with multicultural demographic 

cultures. Celebration through tolerance and diversity month, student councils to 

take responsibilities and become coaches by pairing of each student with the 

typically developed.  
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ii. Teachers can prepare tasks catering multiple intelligence, practice flip 

classroom. This can give rise to shedding assumptions and presumptions also 

encouraging the language of inclusion. 

iii. School infrastructure plays an important role too. Emphasis on lifts, ramps, 

allocated parking spaces, student lockers, and special toilets have to be 

maintained. 

 

While the above mentioned can be paced under planning and administration of the school, 

identification and assessment of the students falls under the teacher domain. Below records 

the action plan of identification and assessment of the pupil in schools. 

 

i. Client entry into database (admission through phone calls, emails, meetings, 

interview and online registration). 

ii. Initial evaluation (done by class teachers, Sen teachers). 

iii. Initial determination of eligibility (if the pupil does qualify then the case will 

proceed to the SEN department. Based on the severity, the pupil can be referred 

to alternate professional assistance). 

iv. If the severity requires additional professional guidance, the sessions outside of 

school hours can be established after registration and fee payment. 

v. Pupils will be tested again for assessment determination at the facility, here 

teachers, parents and service providers work in unison to provide assistance to 

determine sessions and types of services/ support in and outside the school. 

vi. Together all stakeholders can work on creation of the Individualized 

Intervention Plan. This plan can be worked on, assessed and evaluated every 

term leading to final evaluation finally making a baseline for the next grade 

teachers. 

 

Though most schools have similar set of policies which aligning with the index of 

Inclusion, teachers can device their own methods of examining children.  

School X- class teachers used academic results of the previous year as the baseline 

indicator of symptoms of SpLD. 

School Y – Sen teachers used multiple intelligence test as a baseline. The Sen department 

then looks into the records of the identified pupils who are then assigned a support staff. 

 

Both schools showed inconsistencies on how the policy translated into implementation. 

School Y displayed a streamlined process, while School X were slack in the approach. 

It would be interesting to note that both had either or teachers carrying out the baseline 

testing. Whereas, both the class teachers and the Sen teachers should devise the test 

together for optimal results and a shared workload. Often without a clear rubric on 

multidisciplinary teams’ input, IQ and EQ tests, evolving behaviour and academics the 

context is lost. 
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Parents from both School X and School Y were keen on the support the children were 

getting, they appreciated the inquiries made and the result found, this way they could work 

together with the school in giving the right kind of support in specific areas of difficulties. 

They found SEN teachers very supportive and ample support by the classroom teachers. 

 

4.2.1 Interviews - Perception of the stakeholders  

 

School 

Although both schools had different cultures in relation to the support offered. Their 

struggles were common. 

i. schools were understaffed (no budget for cover teachers or teaching assistants). 

ii. teacher-pupil ratio made it difficult for the teachers to focus on students with 

SpLD. 

iii. over worked teachers (excess admin work), overloaded timetables and 

curriculum. 

iv. old staff do not have specialized degrees, professional development training this 

year was done online, limiting social interaction and teachers struggled with 

technology. Also, schools are full capacity, which meant larger groups to train. 

Thus, putting a strain on the SEN teachers. 

v. Employing Sen teachers with varied steams of study, in order to cater to 

difficulties in all subjects. 

Parents 

Battling their own belief system along with social stigma, opening up to their child’s 

disability makes parents vulnerable. Both student participants (X and Y) stated they felt 

ridiculed at home as well as school by peers and relatives when they found out they need 

extra help at school. They were name called as lazy and dumb when they couldn’t answer 

in class. To be able to afford learning supports is sometimes challenging as the insurance 

may not always cover it for the expat population. 

 

4.2.2 Observations 

Here is where co-relation of interviews and Observation takes pace to reconfirm if 

participants are doing what they claim to be doing (Robson, 2002). 

Note: Due to the Covid 19 pandemic, classes resumed through online teaching. While 

gathering data I observed the following: 

i. Most teachers were uncomfortable teaching online. 

ii. Internet connection and noise at home created disturbances since lockdown 

restricted outdoor activity. 

iii. Because online teaching was so new, teachers were either lacked awareness or 

were distracted. In general, they weren’t please with the ongoing system.  

iv. Online teaching eliminated group work, hence teachers had limited strategies to 

deal with the students, had limited control over their concentration. 

v. One on one sessions (physical) were missing hence, any help provided wasn’t 

discreet. 

vi. Online learning helped with cognitive engagement of students with homework. 

Interactive slides and testing took place. 
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vii. Heavy reliance on visuals were noted, it makes me think how students with 

other dominant intelligences will learn from one dimensional form of teaching. 

viii. Familiarity and comfort of the resource room was missing. 

 

 

4.3 Deductions of the causes from the theoretical framework used in the data collection 

 

Similar to Firth’s framework, evolving themes were recognized based on the data collected 

on perspectives from the participants.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 6: Thematic Framework 
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4.3.1 Biological  

 

Responses gathered, demonstrated a general understanding of SpLD as that of a disorder 

and an impairment of brain. It’s worthy to note that students generally have average or 

above average IQ, but struggle with literacy and numeracy are considered to have Dyslexia. 

Parents have stated the need to want to find cures of the disorder, when the ideal approach 

should be acceptance and a united approach towards finding the right help and support at 

school and society at large. 

i. Genetics: Consanguinity- first cousins and close family intermarriages leading 

to hereditary complications are common themes that came up while collecting 

data. Culture of the land attributes to these common practices and the themes at 

large. Participants believe it to be a condition that contributed to certain kind of 

blockage in the brain. 

ii. Pregnancy: Participants believed that having complications during the 

pregnancy usually result in the child having a dysfunctional brain. But it’s not 

conclusive that diet followed by the mother has a direct influence on the child 

contracting dyslexia. 

iii. Diet: Various responses maintained that having an unhealthy diet leads to 

complication. The youth of the country are leaning towards obesity with rise in 

malnutrition and consumption of junk food lead to anemia and depletion of 

healthy cells, that the brain does not get the nutrients required for proper 

functioning, which in turn hampers their growth and learning process. However, 

with correct intervention students had a comfortable time at school, but this 

doesn’t prove a direct relationship between the two. 

Although the above findings probe into participant’s understanding of dyslexia in relation 

with the biological factors, there is tremendous lack of information and theories aren’t 

based on established medical facts. 

 

4.3.2 Cognitive 

Participants believe that cognitive skills directly impact literacy. If the pupil has a 

dysfunctional cognitive skill, development of literacy skills can be impaired. In addition to 

that they also testify that low IQ, disinterest in the subject matter along with lower socio-

economic background add to the perception on cognition. 

i. Phonological deficits: Significant emphasis was laid on phonological deficiency 

as pupil participants were struggling with reading, writing and spellings along 

with formation of complex speech. St- X started stuttering due to lack of 

confidence, but for important days and events she would turn to rote learning 

and memorize the entire task. 

ii. Reading difficulties: Participants from both schools have similar opinions and 

observed children often showed signs of low self-esteem which automatically 

translated into poor reading skills. Errors in identification of spelling, similar 

words, syntax of the sentence, and basic grammar recognition was missing. 

They failed to identify words of similar beginning or pronunciation (phonics). 

Failed at following multiple instructions, tasks had to be given in single small 

sentences. Note: It was would prove beneficial to test pupil participants for 
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hearing difficulties which could potentially influence their phonics, spellings 

and reading difficulties at large. 

iii. Writing difficulties: Data findings recorded Eye hand co-ordination was amiss.  

Note: It would be interesting determine if writing difficulties were limited to 

English or it extended to their mother tongue too. 

iv. Short- term memory: It has been observed that, participants have found it 

difficult to concentrate for extended periods of time. Focus is missing as they 

get confused with the spellings and word formation, resulting in displaced focus, 

anxiety and frustration. This leads to lack of retention. Participant mothers and 

teachers stated that nervousness, low grasping power, inability to understand the 

questions, lack of confidence and social adjustment added to the problem. 

 

4.3.3 Behaviour 

 

As mentioned earlier, participants were often assumed to be lazy, unwilling, distracted, and 

uncooperative but the I believe it stems from low self-esteem caused by teacher’s lack of 

knowledge and support which most often can be impolite. Observation findings indicated 

that buddy systems were practiced in both schools. Not all classmates were enthusiastic 

about sharing responsibility. Some were hassled as they felt they always helping the 

participant children slowed them down in their own classwork. 

 

Behaviour is learned and the influence of behaviour or on behaviour purely depends on the 

learning experience. If the experience is pleasant the behaviour is strengthened. 

Furthermore, if the class teachers/subject teachers are unsupportive or lack experience in 

handling situations in class, the student can associate humiliation to social tasks which 

leads to poor performance and coined ass laziness and distraction by the teacher in charge. 

 

4.4 Cultural and traditional perceptions of disability 

 

Culture of the land plays a vital role in influencing acceptance of the disability and seeking 

help to remedy it. Parents are hesitant to acknowledge there is a problem citing fear of 

future prospects for the girls to be ruined, being labelled dumb. Though Ministry of 

Education has made tremendous progress in normalizing inclusion in the school ecosystem, 

society at large still needs to catch up. Most often parents felt they weren’t included as the 

thinking of society wasn’t influenced much. When people with inadequate knowledge talk 

about disability, it often is half correct which leaves gaps in people’s understanding of the 

disability. Thus, giving enough room for perceptions, incorrect notions and belief systems 

which most often are unforgiving towards the disability. When parents drive home these 

notions, they unknowingly pass their fear onto their children through dinner table 

conversations. When fearful children then meet a certain classmate with disability, they 

either distant themselves and offer no support or tend to show uncooperative behaviour. 
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This usually translates into children with SpLD avoiding school, social contact, name 

calling, loss in confidence, poor self-esteem, not participation in school/class activities and 

in extreme cases have a behavioural problems and becoming a recluse. Most of this can be 

rectified with encouragement and diligence from parents and teachers and understanding by 

peers. Here Firth’s framework stands true in acknowledging that both culture and 

environment help in molding and reinforcing behaviour of pupil with Dyslexia. 
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CHAPTER 5: CONCLUSION 
 

5.1 Overview 

 

This segment concludes the research findings and answers to the research questions and 

objectives posed. This aim remains to accomplish the objectives set to reach a conclusion 

as the final answer to the main questioned posed, also to identify if there are new findings 

along the way while following the theoretical framework.  

This segment comprises of conclusion, recommendations, research findings propagate the 

educational provisions made available to the learners and the last segment involves the 

restrictions of the analysis although these did not affect the findings. 

 

5.2 Conclusion 

 

Though my research I have come to understand the complexity of dyslexia along with how 

some theorists believe it’s not a real condition. I also find there isn’t much literature 

published in the context of UAE, making it effortful to support the learners with the 

condition along with other stakeholders. Untrained and teachers with limited knowledge 

cannot help with the holistic development of the learners. Based on the research findings 

there is a dyslexia association support body in UAE.   

The provisions at school had a hit and miss record. There are still areas of development in 

the educational provisions. School policies haven’t seen change or addition in over five 

years. Each year during KHDA week, these policies are printed and attached to the class 

files to be caried by every class teacher. Many seem to never go through it in detail. 

In both the participant schools, it was evident that the teachers are over worked, and 

schools are understaffed because of budget constraints. Although UAE has its inclusion 

index and strict guidelines for schools regarding the Inclusion policies to be maintained, 

there is still room for improvement. 

 

One of the participant school lacked a standard test for identification and evaluation of 

learners with SpLD, this could result in the child being placed in the wrong program or 

being missed out on entirely. I personally believe, KHDA should have standardized testing 

formats prepared by a multidisciplinary examiner body for all schools in the jurisdiction so 

its uniform all throughout. This can present a baseline assessment for all schools.  

Baseline testing will also eliminate the stigma attached in being alienated from other 

classmates. But at the same time will provide a strong base to work upon. 

 

My research aimed at collecting perceptions of all the stakeholders involved there by 

understanding the feel of the school and it’s ideologies and the thought processes behind 

making provisions available for the learner with SpLD. The research relied on Frith’s 

model of understanding dyslexia and discussed the biological, cognitive and 

behavioral/environmental aspects. 
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The biological aspect shed light on influential factors like the hereditary, diseases and 

effects of marriages among close family members. These factors were then analysed 

against the research findings to understand its viability. 

The cognitive aspect shed light on perceptions of teachers and the parents on the child’s 

ability to perform in literacy skills. Research findings suggested that increased conversation 

change perceptions leading to understanding of better ways of providing support to learner 

within and outside the school. 

 

Furthermore, the study found that environment played a big role in the support being 

offered to students with SpLD there were instances of the missing enough and correct 

support due to a general perception of the child being lazy, inattentive and unwilling to 

participate or just simply spoilt. The other students saw this as an area of contempt as they 

too wanted undivided attention from the tutor and easier learning methods. Some didn’t 

understand why children with SpLD (dyslexia) were pulled aside and made fun of them 

leading to further issues of disdain and aloofness on the participant student’s part. Not 

wanting to come to school was influenced by the treatment in class.  

 

Learnings from my observations and interviews recommend an ongoing collaboration 

between parents and the school body to ensure smooth transitioning of the child into 

various programmes in school and an easy setup of revision of those programs at home to 

maintain continuity and build familiarity of processes. 

 

Lastly, the behavioural aspect explains the direct association between attitudes of peers, 

parents and teachers with the performance levels of students with SpLD(dyslexia). If the 

perception and understandings lead to positive attitude the child feels encouraged. If the 

child is faced with negative attitudes, then the performances in class takes a negative turn 

and the situation does not remain manageable. This could also lead to a build-up of 

frustration, anxiety and depression with a likely probability of the child acting out in class 

and at home. Teachers needs to encourage conversations of inclusion in class that align 

with the school’s inclusion policy and Dubai’s inclusion framework at large. 

 

It was also concluded that the teachers in the SEN department weren’t completely qualified 

for the job they were doing. Most teachers in the departments graduated from lower 

standards and made a shift from teaching English and Social Studies to the SEN department 

because a few had taken psychology as an elective in their college days. The department 

was understaffed as two teachers were managing one department in one of the participating 

schools. This adds pressure on the teachers to manage classes and juggle with 

administration work for all homeroom, all subject and SEN department teachers. 

 

Interplay of cultural practices also act as roadblocks for inclusion. Parents hesitate to make 

their child’s condition common knowledge for the fear of being labelled which spoils their 

standing in society and spoil the prospects of the girls to get married in the future.  Cultural 

beliefs such as punishment for sins of parents or forefathers in the form of the child’s 

deformity is vastly believed. 
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5.3 Discussion 

 

Further to the in-depth findings, this segment answers the research question by exploring 

the methods used for identification and the educational support made available to students 

with SpLD. This investigation was carried out in parts. first their understanding and 

attitude, educational provision and lastly assessment procedures. 

 

Firth’s framework was used as a guideline for examining data from biological, cognitive 

and behavioural perspective with a constructivist approach. The responses of the 

participants (students, teachers, school and parents) confirmed that the participants struggle 

with literacy and numeracy skills. It is difficult for them to visualize, comprehend and 

decode information (text). Teachers have related dyslexia to phonological processing and 

believe it to be “neurobiological” in its source (Ferrer et al., 2010). Grigorenko (2001) 

believes there is a great probability of inheriting it however, (Elliott and Gibbs, 2008) do 

not fully agree saying even if genes have influence, environment too played a major role in 

the growth of the individual’s behaviour.  

 

Parent Perspective: It was interesting to see, mother’s apprehension from the fear of 

society change to that of confidence and calm when received the right support from school. 

The shift in perception showed in the child’s confidence at school/in class too. Rightly, 

awareness of SpLD has led to the effectiveness of the strategies and support extended. 

However, they found it difficult to keep up with labelling (an example of improper 

attitude). They hoped the teachers would just treat the child normal instead of “special or 

different” so the child’s self-esteem and social adjustment remained unharmed. Or the child 

is bound to act out. 

 

Parents and teachers did believe that the condition was due to intermarriage, but there isn’t 

enough evidence to support in a school setting and data collection here has confirm Firth’s 

viewpoint that any child struggling to read, lacks the formation of the cognitive process 

very specific relating sounds with words and memorization of similar sounding words. 

Hence, retention is incomplete. 

 

Note: Parent’s insurance cover did not cover the LSA salaries or the professional help 

outside the school as the coverage depends on the parent’s salary. As expats, parents don’t 

enjoy free medical and education which under aids the situation. Findings on awareness on 

Inclusion of students was influences due the Covid 19 regulations practiced by the country 

as observations were done before and during the Covid 19.  

 

While in school, difficulties can be address and resolved or to an extent be eliminated 

through identification and intervention. Inconsistencies have been found in baseline testing, 

upon being questioned both teacher participants agreed they needed more/ ongoing training 

in standardized assessment tools to be actively involved with the SEN department for 

assessments, but complained that training takes away time set aside for admin tasks from 

their already burdened timetables. Both schools had the SEN teacher set differentiated 

rubric and goals set along with the question papers as children participants had average and 
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above average IQ. The class teacher, subject and SEN teachers worked as separate entities. 

This does not serve the purpose as the ultimate goal is to integrate SEN department with 

regular classes and have a differentiated teaching and learning approach in a classroom. 

 

Although it’s a given that increased awareness can result in better solutions on the school 

front, certain factors like inadequate funding set aside for teaching aids both in classrooms 

and resource rooms has had a negative influence. With lack of teaching assistants, pupil 

teacher ratio and pressures of managing extra work along with demanding timetables, 

limited assistive technology and with classrooms not dyslexia friendly in mid-market 

schools it becomes challenging to work seamlessly. It was noted that SEN teacher had no 

answers to how many times the policies in both schools were updated, nor were they 

consciously tracking successes rates of the policy every year. A general attempt at 

collecting evidence for KHDA was effectively carried out every year. Nor did they have an 

active literacy program to enhance the reading of the children participants. The Library 

awarded a certificate to most read book position schoolwide, which doesn’t actively cater to 

the needs of the student participants of the study.  

 

Lastly, teachers and students alike are still getting used to the transformation of instruction 

method. With instructions taking an electronic route, struggle was evidently visible. Most 

teachers were new to online teaching and students found new ways of causing mischief in 

class. Classes after lockdown did not go smoothly.  

 

To conclude my finding and discussions I would like to discuss: 

i. The link between my literature review and the educational provisions made 

available along with the attitudes of all the stakeholders. Assessments weren’t 

consistent as both schools lacked a standardized assessment tool due to limited 

trained staff. 

 

ii. Several internal factors like biology, cognition and behaviour along with 

external factors like environment, socio- economic background, religion and 

culture have an impact on Dyslexia (Frith, 1997; Frith 1999; Frederickson and 

Cline, 2002).  

 

iii. Unenthusiastic teachers and unsupportive parents can lead to unhealthy learning 

environment in school and at home. Social inclusion becomes a challenge if 

children are labelled, in turn destroying future prospects.  

 

iv. There isn’t much insight on the use of technology in the framework, but it 

proves advantageous for teachers as they can identify the behaviour in 

discussion as an outcome to assorted elements. While this framework continues 

to prove its multifaceted style, small data sample size can’t assertion objectivity. 
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Based on the diagram below, it can be ascertained that although there isn’t one specific way 

of finding causes of Dyslexia, it recognizes the complex interplay of factors and that we 

would require more than one mode of communication to understand this developmental 

disorder.  

 

 

 

Figure 7: Influencers of Dyslexia 
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The outer circle represents the environment that influences education, home, food, society 

status, culture, behaviour, cognitive, medical and biological. While the inner circle 

represents the pupil and the influence these factors have on the individual. As stated earlier, 

this framework gives a multifaceted approach to understanding Dyslexia. 

 

Riddick (2006), advocates the use of a well thought, purposeful grading system for 

evaluation which features provisions for alternate evaluation based on multiple 

intelligences. Where students have the choice to submit their chosen piece of work for 

evaluation. 

 

Lastly, my analyses of the data gathered from both schools reflect the school’s recognition 

of the term Dyslexia and how it looks and feels in a classroom. However, it wasn’t treated 

as a threatening condition by the stakeholders because it’s invisible and children show no 

visible signs of disability. For any system to work, it is imperative that all concerned 

partied be equally involved and rightly informed. 
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5.4 Recommendations 
 

Research data suggests that educational provisions made available for students with 

Dyslexia is satisfactory although there is always room for improvement. To conclude my 

interview, I asked them if they had any recommendations, and if yes what would they be. 

Following paragraphs include the suggestions made by the research participants along with 

the researchers as a result of the findings and shortcomings noticed in the provision made 

available for the educational and emotional needs of the learners with SpLD (dyslexia) in 

the primary section of participating mainstream schools. 

 

i. Hiring of sufficient number of teachers for the department and hiring of 

specialists for the post of special educators. Teachers graduating from different 

grades to join the SEN department or teachers who have had one elective of 

psychology or social work do not do justice to the requirements of the special 

needs teacher’s roles and responsibilities. Their knowledge of the field and 

requirement of the roles are outdated if any. Only teachers with proper 

qualifications should be assigned to the task. 

ii. Bridging the gap on the knowledge on subject matter between the SEN 

department and other subject department teachers. Frequent professional 

development trainings on the strategies to be used to identify the limitations and 

struggles in and outside the classroom for optimization on class time and the 

child’s attention span. 

iii. Create inclusive environment in school. Having discussions so that the children 

of the class take responsibility for their peers happily instead of feeling its 

weight. Training for the parent to create a secure environment home, so parents 

know what is required of them and how to take care of the emotional and 

educational well-being at home. Understanding the workings of the mind with 

its limitations and how the struggles of the child should be acknowledged and 

managed instead of terming the child ‘frivolous’ and ‘pampered’. All this can be 

done in a monthly meeting of all stakeholders to assess the progress and point 

out any strategy that’s not working. 

iv. Recruitment of teacher assistants for regular classes. This is the only way the 

schools can work towards an ideal scenario of complete inclusion. This too will 

only materialize if the school administration consciously makes a budget for 

more staff and the resource room and classroom equipment. 

v. Alignment of National Inclusion framework and school policies and drawing 

out of timely parameters where the schools find it easy to work according to the 

ministry standards and can easily manage expectations and a rubric to follow. 

Follow up on the strategies that aren’t working in class and changing them 

according to the need of the child and his/her settings. School inclusion policies 

to be revised periodically to make sure it’s working as part of the curriculum set 

for the week/month/term and so on. 

vi. Have a standardised tests throughout the school for baseline assessment to so all 

students are screened and are stationed in the correct programs based on their  
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vii. ability and not because of misinterpretation and perceptions of half trained, half 

qualified staff. 

viii. Get all teaching staff (across all levels), parents and concerned children involved 

in preparing the Individual Education Plan as and when required. To ensure 

complete awareness and understanding of the goals set and the strategies 

involved. Also, continuation of support provided as the child progress from 

intermediary classes to secondary and O and A levels. 

 

5.5 Future Research 

 

Based on the research findings, further research would include a wider sample range across 

different curriculums and fee structure of the schools. Some schools charge more and have 

a better stock of equipment and resource room facilities and internationally trained staff as 

compared to the mid-market school catering to the lower economic groups of the expat 

population. Mandatory representation of both parents along with officers from the 

education ministry should be present to offer their perceptions and experiences as valuable 

input in policy making at schools. The study should shed light on parent’s responsibility 

from identification and support outside school, teachers experience with parents and 

students of higher grades, culture of the land and support groups in and outside school. 

 

5.6 Study limitations 

 

It is imperative we understand the interplay between society and the development of the 

child with SpLD. Culture has played a major role in the development of this study on 

various levels. From data collection to interaction with parents, teachers, governing bodies 

to the participant learners themselves. 

 

A couple of issues were faced during data collection, first one was due to the cultural 

beliefs, it was difficult to speak to or have an appointment with the fathers of the learners, 

the mothers did all the talking. Which completely eliminated the point of views the other 

parent. I strongly believe, the parents work as a team and one represented the other. So, 

when the mother spoke, she spoke for both of them. But it would be advantages to 

understand how the father’s faced the challenge and how they contributed to it in and 

outside the house and school environment. Nevertheless, it still gave me enough 

understanding and perspective of the situation at home as my questions were being 

answered by the mothers who both were well informed and aware of the situation, their 

limitations, limitations on the school front as well as society which happened to be their 

biggest concern. 

 

The parents were hesitant and felt vulnerable to come and speak freely due to the stigma 

attached, also they feared the child’s prospects would get ruined if word got out of the child 

requiring extra help for studied. They believed this could further lead to name calling and 

labelling on the child’s part. Also, people would think of the children as retards if more 

families from their community got to know. On the whole, they were pleased with the way 
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the school would come through in the face of their adversity. Always stepping up to 

provide assistance and extra guidance within the school and at home. 

 

Lastly, Covid 19 played havoc on the schooling system with schools being closed and 

education taking a hit. Many of the participating teachers from the participating school 

resigned or were stranded in their native countries as the travel ban made it impossible for 

them to fly back into UAE. When schools resumed after lockdown, online classes were 

introduced. Many grappled with the sharp turn, as a decent few were still struggling with 

the heavy reliance on technology. I personally have witnessed technical glitches and learner 

frustration as social interaction was limited and learners with dyslexia have grasping 

difficulty. Their attention span is limited. Although they are visual learners, they learn best 

when working with hands. They struggled to follow procedures while given an activity. 

They also mostly worked either with survey method and printout sheets that the parent 

printed before or after class to catch up on the subject matter being taught. Being at home 

made them aggressive and withdrawn too. 

 

These factors although a limitation did not restrict my study findings. 
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CHAPTER 7: APPENDICES 

Appendix 1 Background on the School and Class Observation accounts 

Background on the School  

 

School X and School Y were observed alternatively for two weeks between 7:30 am and 

12:30 pm primarily for the participant students core subjects of English, Science and 

Mathematics.  

Along with homeroom assembly, reading, physical education and break time before the 

schools closed for Springtime followed by Covid 19 lockdown.  

Another phase of one-week observations were done via online classes just to get a feel of 

the transitions made to online classroom teaching from the regular social set up.  

 

Both the participant schools are Private school with English being their primary mode of 

instruction. Participating parents from both schools are recent settlers in UAE and 

originally hail from India. They chose the school based on the fee structure and the school’s 

inclusion policy. Each observed lesson was of 45 minutes and the school had two breaks. 

Both participating schools boasted of a population of 2500-3000 pupils with the same 

organizational structure in both schools. 

 

Organisational Structure  

 

The inclusion support team includes, 

1. Principal  

2. Senior Leadership Team 

3. Head of Inclusion/ Inclusion Champion 

4. Student Counsellor/ Career Counsellor 

5. SENDCO/G&T Coordinator 

6. SEND Year Leaders 

7. LSA 

8. Learning Bay Coordinator 

9. School medical office 

10. External agencies 
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Class Observation accounts  

Student X- has three hours of pull out sessions per a week and works on his reading, 

vocabulary, comprehension and writing exercise along with therapy sessions for his right 

arm. 

He was observed for his core lessons of math and science and breaktime. For most part of 

the day the child maintained a calm and silent demeanour. He just had few friends who 

were on buddy duties on a rotational period and had the help of an LSA to help him with 

the studies. He was given a phonetic and letter formation worksheet in his pull-out session. 

The participant child struggled with communication as he had limited vocabulary and 

English was not his first language. According to the account of his teachers he had a quiet 

but a pleasant demeanour and spoke well, but he seems quiet, maybe because of my 

presence. He struggled with his grip and the LSA held his hand to help him write. The LSA 

spelled the words correctly and he repeated after him. He was also given the (phonetic) 

worksheet for practice later. 

For his math class he was revising simple addition and subtraction, he did oral revision of 

the concept as a starter and then used the make your own sum worksheets coupled with 

another worksheet throughout. The LSA held his hand and made him write. His work 

didn’t show mistakes usually made in dyslexia maybe because the LSA helped him write at 

all times due to his physical deformity. Also, his was made to repeat the spellings and 

numbers while writing. He played with his buddies during his breaktime. 

Student Y- had a lively and a pleasant personality. She interacted well with others in her 

classroom and took initiative in doing classwork like distributing and collecting books and 

storing them subject wise and according to their colour codes. She was observed for her 

English and science class. On the day of her observation her LSA was on leave. She sat 

with her buddies. She took active oral participation to the revision of the chapter in 

discussion. The teacher tried to give her time while she took rounds in class assessing 

answers to the activity at hand. The participant child had memorised the information and 

was reproducing it in her book also with the help of her buddy. The teacher then corrected 

played a word game as a plenary and then corrected her book. This may have been a result 

of my presence as she didn’t correct other books.  

For her science class that day too she worked with her friend as the LSA was absent that 

day. She enjoyed herself in the class activities. The class was a revision class and consisted 

of taking down board work. While others did that the teacher had already wrote her 

questions s for her to which she had to produce one-word answers. And eventually was 

asked to draw parts of plant as a plenary while others work on other activities. Both classes 

had her working independently with her buddy to help her out as and when help was 

required.  
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Appendix 2 Interviews 

Interviews with the school team 

Q1. What is inclusion? 

P-X Inclusion is when every learner receives equal and quality education 

irrespective of his/her caste, differences, similarities and physical, 

emotional, mental disabilities or economic status. 

Sen. Co- X Inclusion means when learners are taught how they learn best 

Tr.- X Equal opportunities in class 

  

P-Y Inclusion is when every learner gets equal opportunity at education. 

Sen. Co- Y When the lessons have something to offer to every kind of learner 

Tr.- Y When students are not segregated based on their mental ability 

 

 

Q 2. Your thoughts on removing pull out session and merging all students 

together? 

P-X It is a necessary step. Not all cases can be handled in class. 

Sen. Co- X Required for severe cases. 

Tr.- X Absolutely necessary to ease the teachers burden. 

  

P-Y Ministry and administration requirements, we do the best we can for every 

learner. 

Sen. Co- Y Ideal scenario, perhaps workable but we aren’t equipped to do that just yet. 

Tr.- Y It won’t help unless more teachers are added to every classroom. Lessen 

the inequity between the teacher pupil ratio. 

 

 

Q 3. Do you have a standardised Screening procedure at school? 

P-X We use the multiple intelligence test 

Sen. Co- X We use the multiple intelligence test, but most often that isn’t enough.  

Tr.- X Multiple intelligence test 

  

P-Y We use the continuous assessment records  

Sen. Co- Y We don’t have one yet. We have been using the continuous records  

Tr.- Y Records from the previous year. 

 

 

Q 4. How do you identify children with SpLD and next steps? 

P-X Through the results generated through multiple intelligence tests, we 

usually use differentiation lesson plans, but once the tests results are 
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processed it becomes easier to code them categorically and cater to their 

needs. This way we also cater to the Gifted and talented. 

Sen. Co- X We categorically use the test results to make lesson plans and cater to the 

various intelligences.  

Tr.- X We are supposed to use the multiple intelligence testing that the school has 

made mandatory at the beginning of every term. We compare these results 

twice a year. We then make lesson plans cater to different learners in class. 

The students who require more further assistance are then reported to the 

Sen department.  

  

P-Y Data from the continuous assessment is generated for all subjects 

throughout school. This data helps understand the performance towards the 

goals set for the year. Each goal is examined in detail through small 

assessment at least biweekly so children can perform better without the 

fear of exams.  

Sen. Co- Y Through continuous assessments so the testing can be done in the form of 

class activities, group work, starters, plenaries, pop quizzes and project 

work. When children work with bitesize testing, it becomes their daily 

routine and then the stigma of performance is taken away which leaves 

them with confidence of doing well without knowing they are being tested 

so frequently. 

Tr.- Y We use records from the previous year. We can ascertain these records are 

accurate because we take great care in planning our lessons right and 

giving smaller tests frequently so we can understand what is working for 

the learners. Apart from that a we are observing children for behavioural 

issues that could turn out to be signs of extra help. In the beginning Sen 

department teachers co-teach with us or simply observe classes to scan 

children for potential assistance. 

 

 

Q 5. What are the causes of SpLD? 

P-X Social emotional and biological factors affect children. 

Sen. Co- X There is no one particular cause. Any factor could come into play. Depends 

on which disability we are talking about. It is the social, cognitive, 

emotional and physical aspects that play dominance in difference forms of 

disabilities. 

Tr.- X Sometimes it’s difficult to say since there is no one answer to that question. 

But mostly children are born with the disability. It is genetics.  

  

P-Y Biological factors to begin with and these factors grow into disabilities if 

social and economic factors don’t contribute in maintaining the condition. 

Sen. Co- Y It’s often an interplay of genetics and social factors. 

Tr.- Y It’s a combination of everything. 
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Q 6. Challenges faced in teaching students with SpLD? 

P-X Managing expectations of all the stakeholders. 

Sen. Co- X Managing the parents. 

Tr.- X Mood swings and inability to communicate. 

  

P-Y Balancing between what is easy and what is right for the child. 

Sen. Co- Y Getting teachers on board. Changing perceptions and attitudes 

Tr.- Y Difficulty in communication. 

 

 

Q 7. How are children prepared for all forms of transition? 

P-X I think preparation should start six months into every class. It takes a good 

six months to understand what works best for the child and what skills can 

be acquired and passed on for the child to make an easy transition into the 

next class. 

Sen. Co- X No class is independent of the next. Therefore, it is imperative that the 

child get mentors in the form of older students and are also exposed to 

future grades/ vocations that can be acquired in the future. 

Tr.- X It is a continuous circle that doesn’t stop. That may only have a beginning 

but no end. The child definitely has a starting point but truly only 

progresses throughout his/her academic career. It is necessary they are 

made aware of the expectations of the future and how they can contribute 

or take away and make it their own in their capacity. 

  

P-Y Just as how college fairs take place, the school can start with grade fairs 

where we manage to set expectations. 

Sen. Co- Y Integrate one lesson per week of a skill that can be developed for the future 

grade. 

Tr.- Y Peer teaching can use used as an approach. 

 

 

Q 8. Thoughts on using the resource room 

P-X It most often is a safe haven for children who find it difficult to adjust to 

regular classrooms 

Sen. Co- X In an ideal world, it would be incredible if we can integrate learners with 

severe disabilities with the mainstream classrooms but there are too many 

roadblocks. In the mean while we need to cater to the needs of everyone in 

class. Hence, it is a must. 

Tr.- X It is helpful as the child’s specific needs are taken care of as teachers 

cannot give one to one attention to the learners with SpLD. 

  

P-Y It is necessary. Or the children with learning difficulties won’t thrive in a 

regular classroom but still require a structure to work with at their pace in a 

Secure environment. 
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Sen. Co- Y I do not look at it as a remedial class instead I look at it as an extension of 

their classroom where they come for extra help and boost in their 

confidence. It most often is a feel-good situation for most. 

Tr.- Y It is important. How much can we do. We don’t often do justice to them 

unless we have extra help in classroom.  

 

 

Q 9. How does the school maintain effective communication with all 

stakeholders? 

P-X Generally, through open houses and otherwise through circulars and 

scheduled appointments with parents and other staff. 

Sen. Co- X Through phone call and meetings.  

Tr.- X Through emails and phone calls. 

  

P-Y Through open houses and meetings. 

Sen. Co- Y Through phone call and meetings.  

Tr.- Y Through emails and phone calls. 

 

 

Q 10. How is the school involved in community projects as a way of giving 

back? 

P-X The school is involved in hydroponics, where we teach the children the art 

of growing their own plants/ leafy vegetables at home. This is our way of 

giving back to the planet. 

Sen. Co- X - 

Tr.- X - 

  

P-Y The school usually takes part in donating towards disaster and refugee 

funds through monetary service or donating used clothes and consumables. 

Sen.Co- Y - 

Tr.- Y - 

 

 

Interview with Parents 

 

Q.1 How often do you communicate with school and vice-versa? 

Parent -X Once a month. 

Parent- Y PTA meetings. 

 

 

Q.2 What are the difficulties the child faces and how do you help your child 

with his /her difficulties? 
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Parent -X My child has anxiety and does not like group work. He takes therapy for 

his hand to strengthen his muscle but also, we have just started taking him 

to the therapist for counselling. 

Parent- Y  

 

 

Q.3 How is your child’s extra-curricular performance at school? 

Parent -X My child is shy and does not like group activities. He is also conscious of 

his hand and gets angry when children make fun of it. but he has some 

friends who come home on holidays and he enjoys their company. 

Parent- Y She loves to sing and dance. So, she is mostly in the assembly and other 

performances that would require her to sing and dance and perform. She 

says she wants to become a pop star when she grows up. 

 

 

Q.4 Did you attend the IEP meeting? 

Parent -X Only sometimes. I only went to sign the document a last two times. 

Parent- Y Yes. 

 

 

Q.5 How does the school support your child? 

Parent -X The school has made IEP, and one teacher helps him with his pullout 

sessions. Also, there are rotational buddies to help him open up and take 

part in fun and games outside of class. 

Parent- Y IEP and regular update on the progress. 

 

 

Q.6 Are you pleased with the provisions made available at school for your 

child? 

Parent -X Yes, most certainly, it is a big change from the school he came from in 

India. 

Parent- Y Yes . 

 

 

Q.7 What are your thoughts on the pullout sessions at school and are there 

noticeable improvements? 

Parent -X I like them. Yes, there has been an improvement from the exercises done 

there. 

Parent- Y Yes, definitely it’s a good thing. Sje uses technques the teacher teachers 

her to form words  

 

Q.8 Your thoughts on integration of learners and inclusion. 
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Parent -X I always want my child to be normal like everyone else, but I understand 

he has special needs, but he is a good child and he listens, but he is also 

shy, and he cannot read so he gets angry and he hates coming to school. 

Parent- Y My daughter enjoys he activity classes. I don’t mind the pullout sessions, I 

think they are necessary. She gets more attention there. 

 

Questions for Student Interview 

 

Q.1 What are your hobbies? 

Student -X I love to swim 

Student- Y I love dancing 

 

 

Q.2 What difficulties do you face in class? 

Student -X I cannot read properly, and my friends make fun of me and also my hand 

and I get very angry. 

Student- Y I get very less marks in my test. I try to learn but cannot get good marks 

and my daddy beat me. 

 

 

Q.3 How much group work takes place in class? 

Student -X I don’t like it. my partner makes fun of me. 

Student- Y I like doing activities with my friends. I like to act in plays and sing songs. 

 

 

Q.4 How do friends and teachers help you when you have any difficulty? 

Student -X Teacher made one boy my buddy. Sometimes he helps me with spellings 

and sometimes he gets angry with me. But the other teacher is nice. She 

takes me to the activity room and then it is easy to solve the activity sheet. 

Student- Y I like activity room also and solving worksheets with my friends also. But 

I like solving activities with my friends more. When I don’t know I cannot 

understand my best friend helps me. I also see in her book and write the 

correct spelling. 

 

 

Q.5 Describe the resource room? Do you like your session with them? 

Student -X I like that room, there is a table can chair and carpet, there are books and 

spelling chart and toys also. Also, it is colourful. I like my activity teacher. 

Student- Y That room has music, and books and toys and very many pictures on the 

walls. I like going there. 
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Q.6 Do you take part in the parent teacher meetings? 

Student -X I go with my mother and teacher gives me chocolate. But when I talk a lot 

my mummy shout at me. 

Student- Y Sometimes I play outside but sometimes my mummy takes me with her. 

 

Q.7 Do you take part in the IEP meetings? 

Student -X No 

Student- Y No 
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Appendix 3 Inclusion policies 

School X 
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School Y 
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Appendix 4 Case studies 

Student X 

Physical: 

Student X is 7 years old and has two older and one younger sibling. He has demonstrated 

signs of dyslexia. His right hand (primary hand) is smaller and weaker than the left. 

Although functional he requires physiotherapy for its effective long use. His grasp of the 

right hand is weaker. Parents have encouraged him to use his right hand as much as 

possible to strengthen it. And also, because they are religious and have religious beliefs. 

For this reason, they have made provisions for OT sessions at school. 

He looks tired and irritable during his lessons. His mother explained he is a picky eater and 

hates coming to school. 

 

Cognitive: 

Otherwise intelligent, he has not participated in any group activity on the days of 

observation. He is fluent in Hindi and speaks English reasonably well. He learned his 

answers from the previous day’s work but is unable to reproduce when asked to write 

unless when asked to draw pictures. He has trouble focusing and has a short span of 

attention, he is unable to save information during interaction, reading or when given 

instructions. Jose struggles with limited association with concrete subjects. He misplaces 

information and needs repetitive information/ directions. Jose cannot connect thoughts to 

spellings while writing 

 

Social: 

Parents have just made the transition from India to UAE and the struggle with the education 

system in his home country has taken a toll on his formative years. He was most often kept 

outside the class or at home because he would act out and was usually seen in the light of a 

troublemaker. The mainstream schools did not have facilities of a SEN department; hence 

he was never detected. While in the Current school being pulled out for sessions make him 

feel isolated which in turn took a toll on his self-confidence and speech. 

 

 

*Note:  Student X’s hand causes him anxiety as he was seen getting frustrated when he 

could not hold things properly. His irritability is a sign of his awareness of self and his 

surroundings. However, same level of awareness is missing when it comes to social 

interaction in school. English being is second language along with a very weak foundation, 

he finds it difficult to use vocabulary and resorts to speaking in Hindi. Parents confirm the 

language used at home was Hindi. This has projected on his work in class.  

 

  



 

86 
 

Student Y 

Physical: 

Student Y is 7 years old healthy child and has a very pleasing disposition. She has one 

older and three younger siblings and has exhibited signs of dyslexia. Has an older cousin 

(age 22) who has the same disability. He was made to repeat classes and then was finally 

sent to a centre in Pune, India (home country). She was asked to get tested when she started 

acting out in class and was aggressive given the family history. Grandparents married their 

cousins while parents’ siblings were married within the family too. Parents seems tad bit 

annoyed when broached the topic of disability and think the child can do just fine.  

 

Cognitive:  

Student Y demonstrates an aptitude for rote learning/ memorisation. The class interaction 

and activities assigned demonstrated her willingness to learn and dyslexia can be managed 

with the support provided at school. 

 

Social: 

Took active part in the dramatization, and poetry recitation in class. She was seen to enjoy 

her interaction with her classmates. She moved around in class and was chatting. The 

vocabulary was limited but soon resorted to speaking in her mother language and was soon 

corrected by the teacher in charge. She loved to collect books and made a neat pile of the 

colour coded books. She was scheduled to take part in the class act for the section 

assembly. 

 

*Note:  Due to her disposition parents think she is playful and doesn’t pay attention in 

class. They have mentioned that she doesn’t like sitting in one place for very long and 

needs to move around. They do not believe her condition is serious and that all children are 

playful at this age. 
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Appendix 5 Individual Educational Plan  

Student X 
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Appendix 6 Sample work 

Student X 
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Student Y 
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