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Abstract

English language usage is becoming a priority in higher education studies in the UAE. Testing
English skills for EFL learners through the International English Language Testing System
(IELTS) has been given greater attention as a requirement for students’ admission and graduation.
Moreover, the need to develop language skills for the test is important through preparation, since
it adds to the language knowledge of EFL learners and train them to deal with skill related tasks.
The preparation courses can change students’ attitudes toward language learning for academic
purposes, which can also affect their learning of other courses at universities. That can impact the
students’ written texts and assignments that require writing reports and understanding specific
genres. This study aims to investigate the correlation of IELTS test scores and preparation courses
and students’ writing of reflective journals in education. A discourse analysis of different levels’
reflections gained from three participants were selected from one of the federal colleges in the UAE
was carried out. The data were gathered from students’ scores in IELTS reports, samples of

preparation course materials and interviews with participants.

The results of the research found that IELTS test scores cannot be guaranteed to measure the
students’ true ability. Preparation courses seem to have an impact on the language learning ability,
writing performance and understanding. Two participants benefited from taking the IELTS
preparation courses, while the third had good language skills developed due to other factors such
as; college studies, strong language foundations in schools and a desire to learn English. The study
also revealed that there are other challenges affecting IELTS test reliability and the correlation with
reflections such as the test assessors, different marking schemes and different requirements of

IELTS test and academic assessments.
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An Investigation into the Correlation between IETLS Test Preparation
Course and IELTs Writing Scores and Students’ Reflective Journals

Chapter 1

Introduction

The use of English language in the Arab world and UAE has largely grown. It has an impact on
the academic achievements and studies. Hence, one of the requirements to be enrolled at a
university in the UAE is to have the English language skills meeting specific standards. Students
at all levels must develop their English as they progress through their school years until reaching
the university level. Due to the rapid changes in education, testing language skills has become an
important topic to measure students’ language ability. Several tests have been used as a tool to exit
high school and proceed to higher education, or to exit into a desired major at universities. Research
has been conducted on the effectiveness of these tests as a tool of language measurement not only

within the UAE and worldwide (Freimuth 2014; Gitsaki et al. 2014; Raven 2011).

The IELTS test, which is the focus of this study, reflects students’ skills in reading, writing,
listening and speaking. These tests may impact the students’ performance of language usage within
a university or school tasks (Ata 2015). It has been used as a tool of entrance to higher education
institutions in the UAE, as well as exiting foundation studies into specific majors of interest
(Freimuth 2014). Despite all the data on IELTS efficiency, it still differs from one culture to another
and one student to another. This is because various conditions affect its implementation and the
test takers that leads to a band. The amount of test preparation by the students is another factor to
judge the test results (Gitsaki et al. 2014). Students at a particular level or from similar cultural

backgrounds might have common errors when taking the test, which can be revealed through either
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the band or during preparation courses (Ata 2015; Hughes 2003) The IELTS score has created a
study plan to those joining colleges and universities within EFL communities. A research stated, it
can be represented through students’ coursework and tasks demonstrated by how they are
employing English (Gitsaki et al. 2014). In addition, students develop different writing skills
through IELTS preparation courses, and they develop an understanding of different discourse. The
students learn how to write coherent and cohesive texts, which enhance their IELTS writing and

also writing other genres (Qin & Uccelli 2016).

1.1. Rationale and Statement of the Problem

Due to the rapid development in the UAE education system and the English language growth in
different educational fields, the teaching and learning standards have been raised (Gitsaki et al.
2014). Therefore, students must be able to meet those standards to progress through their studies.
The English language being a means of communication within higher education institutions, has
become more important. Hence, students must demonstrate and increase their abilities in English
skills (Freimuth 2014). Higher education focuses on enrolling students with specific results in
IELTS to be eligible to receive the target education. Recently, the relationship between students’
performances in higher education and their IELTS band has been a topic of debate and concern of

educators in the EFL context (Gitsaki et al. 2014; Panahi & Mohammaditabar 2015).

Colleges’ language standards are designed to meet the requirements of the job market, and ensure
graduating students who are able to use English effectively (Moore & Morton 2005). As part of
students’ progression, special programs are designed to improve students’ skills in English, as well
as raising the bands in all IELTS skills. This helps students to exit programs with the highest

qualifications (EI Massah & Fadly 2017). Research has considered the importance of IELTS
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preparation courses and the correlation between the amount of work done in advance and the IELTS

band (Johnston et al. 2014).

Regarding my experience in the field of education, the focus of IELTS preparation and IELTS
scores can be at a high demand for programs such as education, where future English teachers must
have a language knowledge. Students in such a program must reflect language development
through coursework and assignments, which represent language skills (Gitsaki et al. 2014; Johnston
et al. 2014). Teachers tend to use reflective journals as tasks assigned and graded in terms of
language abilities. Preparing for IELTS and the correlation between scores and the writing of

reflections is a topic researchers are still debating.

This study attempts to investigate the correlation between IELTS writing band and students’
performance in reflections assigned at higher education institutions. It also investigates how
preparation courses for Emirati students have affected the quality of writing reflections as EFL
learners. The research aims to identify the correlation between the IELTS band and the progression
of Emirati college students’ reflections, focusing on the analysis of students’ journals reflecting on

their practicum experiences.

1.2. Significance of the Study

The IELTS exam is an important tool in the EFL context worldwide and in the UAE particularly
(Raven 2011). As the students reach higher educational levels, the importance of the exam
increases. The significance of this study comes in line with the recent updates in the policy of
higher education institutions, which entitle students to proceed through the levels when they get

the required IELTS band. Since the development of learners in the second language has become a
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centralized issue in higher education institutions (Freimuth 2014). The research would support
teacher researchers in understanding the field of EFL teaching and learning to extend understanding

on relevant issues facing language learning.

Reflective journals have a great impact on teachers’ performances and on shaping understanding
of what has been learned and taught (Burton et al. 2009). The implementation of the functional
approach through preparation course instructions and writing reflections, has shown a great impact
on students’ understanding of reflective journals, which will be explained in the literature review
chapter (Cao & Guo 2015). The use of reflections is a significant part of teaching and learning
within the education department at universities, which builds on students’ knowledge and improves
teaching skills. This study considers the discourse analysis of the reflective genre, examining

factors that improve the understanding of reflections discourse.

Investigating the effectiveness of IELTS preparation courses can also lead to enhance teachers’
knowledge and perspectives, through selecting beneficial materials to enhance students’
achievements (Gitsaki et al. 2014; Raven 2011). Additionally, teachers will be able to assess their
abilities in teaching genres, as well as enhancing English language teaching skills. This is also
significant in the UAE context, where students and teachers consider IELTS test preparations as
important step to achieve the target score (Moore & Morton 2005). Furthermore, the research is
seeking more information on the correlation between IELTS scores and students’ written
coursework (Bawarshi & Reiff 2010). This could lead the teacher to implement further strategies
to motivate students in taking further IELTS preparation courses. The research can suggest ideas
to some colleges and universities on the effectiveness of IELTS as a policy of acceptance for

freshmen and graduates.
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1.3. The Purpose, Research Questions and Hypothesis

The main reason for writing this research is to investigate through discourse analysis the correlation
between IELTS scores and students’ production of reflective journals within the Education
department in one of the higher education institutions in the UAE. The study also examines the
impact of IELTS course preparation on students’ achievements and understanding of the reflective
genre. It will consider other factors revealed by the study and investigations of previous studies on
IELTS exams, as well as on teaching English skills to students at higher education levels. The
hypothesis is that students with prior preparations for IELTS could perform better in writing
reflective journals. Further hypothesis is that students’ differences in IELTS bands could correlates

with the achievement in writing reflections.

The research questions help gain further information on the correlation between IELTS writing

band and preparation courses and students’ reflections. The questions are as follows;

» How can IELTs preparation courses impact students’ writing of reflective journals?
» What is the correlation between the IELTS writing band and students’ writing of

reflective journals?

1.4. Structure of the Report

The research consists of five chapters, starting with the introduction. It discusses in brief an outline
of the research issue and rational related to IELTS score, IELTS preparation in the UAE higher
education and writing education reflective journals. It also provides an insight into the UAE context
through presenting the significance of the study, and the main purpose of the research along with

the investigation questions. Chapter 2 contains the theoretical framework and literature review,
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which presents other researchers’ views and theories on discourse analysis, IELTS tests,
preparation and related practices. Chapter 3 provides an overview on the methodology
implemented for the investigation which includes the qualitative research method to collate data.
It takes into consideration the validity, reliability, setting, instruments and ethical considerations.
In the fourth chapter, the findings and data analysis are identified according to the research
questions. Finally, a research discussion, conclusion, recommendations and limitations are

provided in the last chapter.
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Chapter 2: Literature Review

Introduction

This chapter focuses on key theories and a review of literature related to the discourse analysis of
reflective journals and the IELTS testing systems implementation and performance. Close attention
will be paid to the theoretical and historical research which helped in shaping the framework of the
study. Current and recent studies will be reviewed on the relation between IELTS bands,
preparation courses and students’ writing of reflective journals. Literature that provide studies

related to the UAE context will be considered to support the investigation in this research.

2.1. Theoretical Framework

The foundation of this study consists of three different theories leading to the construction of the
theoretical scheme. The correlation of Constructivism theory, systemic-functional theory and the
theories on reflective practice and writing in education will be discussed in details individually
(Figure 1). One reason for choosing these theories is that they are considered as major components
in this field of study, which will support and explain the findings related to the correlation between
IELTS scores, preparation course and the writing of reflections. Furthermore, as EFL learners
construct language through interaction which makes the existence of the Social-Constructivism
theory achieves greater importance among the other theories. Both the systemic-functional theory
and the theories of reflective practice in education are key components of the reflective writing,
teaching written genres in preparation courses and IELTS testing, which are the focus of this

research.
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Figure 1: A chart shows the correlation between the theories in the theoretical framework.

2.1.1. The Theory of Social- Constructivism of Language
The Constructivism theory is based on work done by both Piaget and Vygotsky, upon the belief
that the disequilibration process of previous knowledge and new conceptions can lead to a
cognitive change in the language (Slavin 2014). Learners in this theory are viewed as builders
constructing their knowledge through interacting with the surrounding environment, people and
objects, which is demonstrated through the construction of meanings, understanding and
interpretations (Freeman & Freeman 2001). According to researchers, Vygotsky’s work in the
1930s revealed that learners can perform better with the help of a more knowledgeable person to
reach the Zone of Proximal Development (ZPD), which pointed out the significance of social
interaction in language learning (Berk 2009; Brewster et al. 2002; Slavin 2014). Constructivists
take their main foundations from Vygotsky’s theory, particularly from the four key principles

which are; ZPD, social interaction, mediated learning and cognitive practice (Slavin 2014).
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Researchers have found that social interaction using the target language holds great importance in
sharing information and exchanging knowledge (Emmitt et al. 2003; Slavin 2014). Therefore,
language learners can construct their knowledge within a social context where they interact with
people at a similar knowledge level or above (Emmitt et al. 2003). Interacting with people and
objects help to expose learners to the target information to construct perceptions of the new
language if they are challenged to reach their ZPD (Lightbown & Spada 2013). The ZPD is referred
to as what students are unable to do on their own, but it can be done when provided with help from
a teacher or a knowledgeable peer (Lightbown & Spada 2013; Slavin 2014). In IELTS preparation
courses, students are getting that support to reach higher levels in learning and specifically in
writing, which helps to reach the ZPD to learn the skills correctly with the guidance of a teacher

(Panahi & Mohammaditabar 2015; Slavin 2014).

The other theorists such as Bruner and Halliday emphasized the significance of communication
within a rich language environment and joint activities where teachers are facilitators (Vialle et al.
2008). With reference to Vygotsky’s work, constructivism theory puts greater emphasis on
scaffolding and assisted learning. Thus, students’ language learning can be guided by a teacher in
a purposeful way to achieve the target learning goal (Slavin 2014). Another major factor in
Constructivism theory is the extensive implication of cooperative learning in teaching and learning
(Freeman & Freeman 2001; Lightbown & Spada 2013). Therefore, students can learn, practice and
discover new concepts through sharing ideas with others at a similar learning level (Brewster et al.
2002). This is related to the study in the implementation of writing process as a foundation to

construct texts and write effectively (Freeman & Freeman 2001; Lightbown & Spada 2013).
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With regard to teaching instruction in the Constructivist approach, top-down processing is the main
process in language teaching rather than bottom-up. These learners start working out the complex
problems, and then with the teacher’s guidance, sub-skills can be discovered (Emmitt et al. 2003;
Slavin 2014). Here learners are given the actual task to work with rather than a simplified one,
which will enable them to construct complex skills gradually (Berk 2009; Slavin 2014). Another
major component of the constructivist approach is that learners are supported by the teacher in the
process of learning through discovery. As found from researches that regarding Bruner’s
hypothesis that learners would be fully involved with principles through experimenting within a

real context (Berk 2009; Brewster et al. 2002).

In addition, self-regulated learning is considered a further concept in Social-Constructivism theory,
in which the learner is able to break complicated aspects into smaller points to reach the targeted
solutions (Slavin 2014). Hence, this concept exists in reflective journals writing as students’ use it
in order to identify issues and related solutions for them (Harmer 2004; Quirke & Zagallo 2009).
Consequently, learning will be directed toward a higher level of mental abilities being assisted by
the teacher, which is one of Vygotsky’s essential concepts called scaffolding (Freeman & Freeman
2001; Vialle et al. 2008). The implementation of the Constructivist approach to writing allows a
chance for creative writing. With this approach, students will be able to respond to events and

identify solutions to problems using mental abilities and skills (Slavin 2014).

2.1.2. Systemic-Functional Approach (SFL)
The systemic-functional approach (SFL) to genre writing was first developed by Halliday. It
emphasizes the use of language within a genre to build meanings in humans’ minds (McCarthy &

Carter 1994). This approach influenced the understanding of how the genre is implemented in

10
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teaching language and text analysis (Bawarshi & Reiff 2010). It reflects the link between the
language and the social context of the genre, as it also focuses on how the language is employed
purposefully into chronological order (Hyland 2007). Halliday’s study represented a classification
of seven functions used by learners, which stressed the fact that learners use the language
purposefully within the surrounding environmental conditions. Later, students can employ that
language within strict communicated contexts (Emmitt et al. 2003). Emmitt et al. (2003, p.32) also
mentioned that “Halliday collapsed his original seven functions to three major ones that became
the basis for functional systemic linguistics; ideational, for the communication of ideas;
interpersonal, for the expression of feelings; and textual, for the relationships within a text”.
Despite the fact that the systemic functional approach focuses on language’s textual use, it also
emphasizes how meaning is communicated through the text. Similarly, it pays attention to how that
meaning is constructed within a genre with attention to how the learner is using the language

(Derewianka 2000).

Furthermore, SFL is consolidated with the social function and context that is integrated with the
structure of language. Therefore, the term ‘Systemic’ refers to the availability of language choices
to learners that influences the language structure within a text to get the meaning of these contexts.
The term ‘functional’ represents how the language correlates with these particular contexts, which
all impact the realization of the social context and purpose (Bawarshi & Reiff 2010; Derewianka
2000). The classification of semantic structures of Halliday were based on the social context and
situation, which creates what is called ‘genre register’ (Bawarshi & Reiff 2010; Hyland 2007).
Through that linkage of the situation types with lexical and grammatical aspects, the register

consists of ‘tenor’, ‘field’ and ‘mode’. The participants involved in the genre are referred to as
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‘tenor’, while ‘mode’ means the description of the language role or the channel of communication
used; whether it is written or spoken. The ‘field’ of the genre is related to what actually takes place
or the subject-matter of the text, however some texts might not represent all of these components
through the register, one or two aspects might be missing (Bawarshi & Reiff 2010; Derewianka
2000). This is related to the study focus in terms of the identification of the register components

within reflective journals as a genre.

Regarding the main aim of the SFL approach to genre, which focuses on assisting learners’
linguistic needs in choosing related functions and creating meanings related to the context. Martin
and et al. (cited in Bawarshi & Reiff 2010; Emmitt et al. 2003) have built further on Halliday’s
work, considering that the genre links the culture to the situation discussed. Furthermore, the
register works in communicating that situation and linking it to the language. As researchers
mentioned that Martin’s et al. pedagogy later changed into what is called the “teaching-learning
cycle”, consists of three stages. The first stage presents related models of the taught genre, considers
the specific social purpose and linguistic elements serving that purpose. The second step is that
both teachers and students are involved in a discussion and then start the genre construction.
Finally, learners depend on themselves in the text construction through research, check work with
the teacher and edit drafts (Bawarshi & Reiff 2010; Derewianka 2000; Emmitt et al. 2003).
However, some critics discussed concerns that SFL focuses on how the language operates within
social situations not on the formal language as grammar and other linguistic aspects (Derewianka
2000). The steps of the “teaching-learning cycle” are linked to the research focus and questions

about the impact of IELTS preparation courses in genres understanding and construction.
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2.1.3. Reflective Journals in Education
Reflections are often used by teachers to evaluate teaching abilities, strategies and skills, which
enable educators to build on and criticize own abilities (Kyriacou 2007). Reflective journaling is
based on reasoning drawn from the teacher’s own practice and covers not only the teaching part,
but also the learning process and the professional development of educators (Johnson 1999).
Reflective written journals offer a chance for teachers to identify solutions to occurring problems
and recognition of incidents. Dewey (1933-1938) and Schon (cited in Zeichner & Liston 1996),
were both famous theorists who viewed and reframed reflective teaching and teachers. Dewey
(cited in Zeichner & Liston 1996) viewed the initial process of reflections by encountering a
struggling event, so teachers would go back to that issue and provide an analysis of the experience.
Findings from researches shown that Schon divided reflective teaching into two different frames
which are ‘reflection on action’ and ‘reflection in action’ (Johnson 1999; Zeichner & Liston 1996).
The aspect ‘reflection on action’ can occur before an action or afterward, or it can happen
unexpectedly so that requires the teacher to adapt the instructional method. Therefore, the
identification of solutions can happen spontaneously which doesn’t require the teacher to plan in
advance for them (Johnson 1999). This aspect will be considered in the analysis of reflections and

identifying students’ understanding of reflective writing.

Not only does reflective journal writing impact teachers’ professional development, it also affects
EFL teachers’ language development. Being a native or nonnative speaker requires reflection on
language use, grammar and functions throughout the lesson (Brewster et al. 2002). In fact, when
teachers are not reflective, they are faced with issues in thinking critically about their teaching,

which make them unable to find alternatives (Kyriacou 2007; Zeichner & Liston 1996).
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Researchers have found that writing reflective journals can clarify the link between the
implementation of theory and practice (Kyriacou 2007; Quirke & Zagallo 2009; Spencer 2009). In
addition, reflective writing should include teachers’ goals and perspectives of their teaching skills
and instructions as well, which promotes an in-depth in analysis and mirrors the essential focus for
teachers (Kyriacou 2007; Quirke & Zagallo 2009). Similarly, reflective writers often try to
represent accuracy in narrating the events as they are given the freedom to include information to
reflect on. Hence, teachers are provided with opportunities to learn and improve experiences along
with their language (Burton 2009). Thus, the research intends to look at the correlation between

the writing of reflections and factors of language development through discourse analysis.

2.2. Literature Review

2.2.1. English for Academic Purposes (EAP)
Learners at higher education levels are required to take notes from lectures, write academic essays
and manage referencing skills in English, which all lead to the concept of English being learned
for academic purposes (EAP) (Harmer 2001). EAP focuses on cognitive skills and developing
language concepts to succeed at a university level. This can be achieved not only through learning
essential skills such as reading, writing, speaking and listening, but also by using critical thinking
skills (Wilson 2016). With English being the language of instruction to EFL students, it’s meant to
provide comprehensible input on the content being taught, learned or practiced (Buri 2012). This
concept originally formed by Krashen (cited in Buri 2012; Lightbown & Spada 2013) leads to
shape students understanding of the concepts acquired through the use of the second language.
Thus, in EAP writing and reading are learned within a context of interest and employed further in

the social experience context, rather than learning them as isolated skills. Wingate & Tribble (2012)
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assert that a learner will develop a critical language awareness through practicing within a context
related to their cultural background and learning experience. One of the key elements in learning
EAP is to understand “how” to communicate the ideas clearly to teachers and other students. As a
result, students must enhance their ability of reasoning and justifications of events and experiences
being discussed (Asoodar et.al 2016; Wilson 2016). In addition, students in higher education are
required to draw resources, assumptions and notes from the field of learning to develop their

arguments when using English in academic contexts (Krekeler 2013).

2.2.2. Reflective Journals (Narrative Genre)
Narrative written pieces are essential components in the world of English writing genres, they are
narrations about sequenced events used to identify a solution for a plot or problem (Queensland
Department of Education 1994). This genre works through the employment of language functions
to shape a meaningful context to readers. It also builds on a textual situation through the
imagination of events to represent the writer’s ideas, experiences and solutions (Derewianka 2000).
Hence, this genre starts with an orientation, using the language to introduce characters and setting
the scene. Next, it deals with complications of issues arising in the narration, and then resolving
these issues or crises (Bamberg 2011). Therefore, a narrative genre varies from other genres in the
type of the linguistic features implemented. For instance, it entails more use of linking time words
to show sequence, it is mostly written in the past tense and involves describing events (Derewiaka

2000; Hall & Minnix 2012).

Teachers’ reflective journals consist of a narration of events based on the teacher’s history and
experience, so they are considered as part of the narrative genre (Hyland 2007). McGuire et al.

(2009) mentioned one of the important characteristics of writing reflective journals is that it

15



2014201052

enhances free writing skills, gives the writer the chance to involve a variety of expressive phrases
and words to represent their thoughts. Consequently, reflective writing benefits student teachers in
improving their writing, so the more they write during their practicum experiences, the better they
develop writing skills and critical thinking. Furthermore, they develop a sense of self-correction
through learning from previous mistakes about their teaching abilities, and the variety of language
use as they grow through the years (Harmer 2004; Quirke & Zagallo 2009). This point is linked
with the previous literature regarding self-regulated learning mentioned in the theory of Social-
Constructivism, and is part of generating the reflective written pieces (Slavin 2014). Similarly,
researchers found that learners’ reflections are engaged unconsciously in using terms and
expressions to deliver the target meaning of the events. They also develop an understanding of their
own language abilities and other people who will read their reflection; mainly teachers who will
assess them (Brown 2007; Spencer 2009). Thus, teachers’ reflections tend to include opinion
expressions, words representing feelings, linking words to show reasoning and indicate notable
events (Brown 2007). Finally, this mixture of writing journals freely and English use by EFL
students converge in building learners’ knowledge of writing, English language skills and teaching

experience (Spencer 2009; Quirke & Zagallo 2009).

2.2.3. Register, Lexical and Grammatical Cohesion
The vocabulary used plays a great role in the judgment of the genre, since it represents different
purposes of different texts. These lexical items are identified as the ‘text register’ (Derewianka
2000). The register is decided by the situation described in the genre, which helps present the field,
tenor and mode clearly (Bawarshi & Reiff 2010). "The genre will determine the overall structuring

of the text and the register will determine the language patterns found within the text” (Derewianka
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2000). In addition, the register of any written text involves what is known as the topic vocabulary
which is related to the writing text subject-matter, and communicates the meaning to the reader
(Harmer 2004). Moreover, register is not only about the use of topic vocabulary within a written

piece, but also ensuring the tone of the formality of the writing genre (Lukin et al. 2011).

Other factors such as lexical and grammatical cohesion affect the clarity of any writing genre
(Harmer 2004). Furthermore, the comprehensible combination and sequencing of the ideas within
a text through the use of lexis and grammar help to consolidate its coherence (Leech et al. 2001).
Consequently, this enables readers to track the writer’s ideas and how the text meaning is
communicated through writing (Derewianka 2009). Within the EFL context, learning to write a
specific genre depends on the amount of mental work from the student’s side, in addition to the use

of language vocabulary and grammatical aspects (Cameron 2001).

When writing narrative genres, the text must guide readers through language features and
grammatical components. This helps the reader understand the correct sequence of the narrated
events comfortably by understanding the main problems and reaching solutions (Mortensen et al.
2009). On the other hand, the memorization of written pieces which some EFL students are used
to do before tests can impact negatively both the cohesion and coherence of the genre. As a result,
these learners will be restricted in the genre trap affecting their productivity of creative meaningful
writing (Harmer 2004; Mahlberg 2006). Other devices such as word repetition and collocations
can increase the lexical cohesion of the genre. Meanwhile, grammatical cohesion can be increased
through the use of pronoun and articles referencing and inference, tense agreement, using linking

words and ellipsis (Harmer 2004; Mortensen et al 2009). The consideration of text register,
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grammatical and lexical cohesion are part of the discourse analysis conducted in this investigation

to identify language development as the learners progress through the study levels.

2.2.4. IELTS in EFL Context
The International English Language Testing System (IETLS) has become a crucial topic of
discussion among educators. Many researchers argue that there are differences between the
students’ knowledge and their performance in the IELTS test (Ata 2015; Panahi &
Mohammaditabar 2015). It is true that there are other factors which impact IELTS tests in EFL
contexts beside knowledge and language performance, such as gender, age, language motivation

and interest (EI Massah & Fadly 2017).

Within the UAE context, IELTS has become an important test for students joining higher education
institutions, which determines their level of study based on test performance (Freimuth 2014). Due
to the noticeable change in the economy and English being a central language of communication,
teachers have to keep up and work on improving English language skills. This is the major focus
of higher education institutions in the UAE in terms of equipping EFL Emirati students with
English skills to meet the standards of the work force and community (Gitsaki et al. 2014; Raven
2011). This point is largely linked to the preparations of IELTS which is also linked to the teaching
of EAP for college students (Gitsaki et al. 2014). Therefore, a great deal of emphasis is given to
academic writing in IELTS preparation courses (Moore & Morton 2005). In spite of the differences
between preparation components and academic writing courses at college levels, they all help to
build EFL students’ language skills (Gitsaki et al. 2014; Moore & Morton 2005). Educators
teaching test skills and writing must pay attention to the strategies that help students to write

cohesive and coherent texts (Hughes 2003). Many researchers believe that the more preparation
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done and the more the EFL learners acquire the master the different skills, the better they will
perform in the IELTS test (Moore & Morton 2005; Panahi & Mohammaditabar 2015). They also
believe that test markers and designed descriptors can affect the reliability of tests, which
preparations courses try to achieve as much as possible (Gitsaki et al. 2014; Panahi &

Mohammaditabar 2015).

The discussion of related literature to IELTS scores, preparation for the test and other aspects
affecting the test can benefit the investigation. This will provide further understanding of similar
researches which the study can use as a foundation to identify the impact of IELTS preparations

on English writing performance, as well as its correlation with IELTS scores.
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Chapter 3: Methodology

Introduction

This investigation seeks a better understanding of IELTS test and preparation courses influence
written reflective genres and performance, examined through discourse analysis, as well as
considering perceptions of what can benefit written work. This chapter presents the approach
followed in this study that explores the sites, population and sampling, the instruments and finally
the ethical considerations. Furthermore, it considers the factors of validity and reliability in the

conduction of the research and gaining the permission from the department and people involved.

3.1. Study Approach

The research methods in this investigation are qualitative. This method is structured according to
the quality of the collected data such as activities, relationships, resources and conditions related
to the research topic and questions. Thus, it requires the researcher to explore more about
participants and the research problem based on the perception of a distant educator (Creswell 2012;
Fraenkel& Wallen 2009). This kind of methodology differs from the quantitative research in terms
it considers the quality of the collected data rather than the frequency of occurrence of variables.
Some researchers argue that qualitative data collection demonstrates more detailed data regarding
teaching and literacy learning in classrooms (Fraenkel & Wallen 2009; Mills 2014). Another
difference is that quantitative data are based on the examination of a hypothesis that provide
numerical numbers, explain and provide predictions on a dilemma. In contrast, qualitative data
technique deals with the description and data narration to support the understanding of the study

(Mills 2014). Mills (2014) mentions that interviews, invention sources like portfolios, observations,
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mapping, visual recordings, oral history and narrative stories, journals, diaries, artifacts, archival

sources, etc., all are types of qualitative techniques that researchers can combine for data analysis.

It is true that the qualitative discourse analysis of reflective journals is the method followed in this
study, but the linguistic corpus required supplementing it with quantitative analysis for some data
(Fairclough 2003). The reason for that supplemental quantitative analysis is to support the
understanding of the selected text features in the discourse analysis of reflection and consider the

development.

3.2. Instrumentation

3.2.1. Interviews
Formal interviews were implemented to explore the participants’ opinions related to the correlation
of IELTS scores and preparation course and reflective writing. Structuring the questions in the
interview allows the researcher to ask similar series of questions to participants and helps to
increase the validity of this tools (Fraenkel & Wallen 2009; Mills 2014). It is true that interviews
are mostly dependent on observations as Fraenkel & Wallen (2009) stated, however, the interviews
in this research are based on journals, students’ experiences with IELTS scores and preparation
course materials as artefacts collected from the participants’ preparation course. A set of questions
(see appendices) were designated to understand the participants’ views, in terms of the impact of
preparation courses on their journals writing development and English proficiency, and if there was
a correlation with IELTS scores. Written questions conducted as an email interview offers a chance
to get deeper perspectives, knowledge and understanding from the participants. A sequence of eight
questions that build on one another helps, to provide a clear point on how the students think and

what may affect their English language proficiency (Creswell 2012). Each participant will also be
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asked to fill demographic data at the beginning and the researcher will ensure their anonymity. A
written statement of the interview purpose is provided in the email with the questions, as it was
difficult to reach all participants (Mills 2014). A variety of qualitative convergent and divergent
question types will be asked to help in the exploration of ideas (Mills 2014). These questions are

organized starting with general ones to more specific controversial ones.

3.2.2. Journals
Another qualitative tool for data collection are journals, written by the participants as part of
reflection on their teaching abilities during the practicum (Mills 2014). These documents as
Creswell (2012) suggested, help a researcher obtain essential information either public or private,
which are easily reached as a good recorded source through writing. A set of twenty three journals
from the participants were selected, as each journal was chosen from the students’ different levels
that they had already passed through in education. These reflective journals were written based on
their teaching and learning experiences in schools and were part of their course projects. Each
journal differed from one to another according to their level of English and the required aspects to
be covered in each practicum. The researcher provided a verbal description of the purpose for use
of the journal, ensuring that the students’ identities would be anonymous. Each reflective journal
was numbered according to the level, and organized according to level number after each student’s

referred letter.

3.2.3. Artefacts/ Archival Documents
The third instrument are artefact collection, which is used to provide further understanding of the
problem through visual data (Creswell 2012; Millls 2014). Different researchers used different

names regarding these documents, as in Mills (2014) they are as artefacts, while Creswell (2012)
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called them audiovisual materials. These materials provide additional data related to the focus of
the research that can support the other instruments (Creswell 2012; Millls 2014). Consequently,
artefacts of resources, Power Points and materials used during the IELTS preparation course were
collected. Furthermore, participants’ IELTS scores were collected as archival documents to seek
further understanding on the effects of IETLS scores on students’ English language proficiency.
Two scores from each student were taken, one before joining education and one when they were
about to exit the B.Ed. studies. However, student A was not able to find the hard copy of the first

report and provided a verbal score which is 5.5.

Furthermore, IELTS band descriptors and education reflection assessment criteria were used as
artefacts. The researcher used IELTS descriptors to evaluate the reflections according to the bands
in the criteria. The education assessment criteria was also used by the researcher to give the scores
A, B, C or D according to the participants’ performance in reflections. All artifacts selected and
scores are provided in the appendices and have been used after obtaining the permission verbally

from the students and signed by the Dean of Academic Operations at the institution.

3.3. Methods

3.3.1. Site and Population
The research is conducted in one of the UAE Federal higher education institutions, in the education
division within that institution. The process of selecting individual population for the study and
identifying the samplings was implemented in the Education department, which was based on the
students’ different levels. Also the researcher ensured they had two different IELTS scores when
they joined and were about to exit the program, and considered the fact that the participants were

taught by the researcher. The participants were three female students who are majoring as Primary
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Generalists teaching English, science and math. These students were selected from different
program levels. Student A has graduated, student B is at her graduation year, while the student C
is currently in the middle of her study. They all answered the interview questions in details through

emailing the questions with answers and agreed to share their reflective journal and IELTS scores.

All the samples were accessible by the researcher who works as an Education Faculty member at
the institution. The teaching and learning experiences vary between the students according to their
level and teaching practicum experiences. The correlation between the study levels in B.Ed.
program, IELTS writing scores and reflective writing are considered demographic data (Table 1).
The number of samples collected which were eight from each except for student C seven reflections

were collected, participants’ number are possibly to be a limitation of this study.

Table 1: The Participants demographic data

. e b | 1ELTS Writing | 1ELTS Writing | IELTS Overall | IELTS Overall
Student Major Reflection Graduation
Score Before | Score After | Score Before | Score Before
Samples
A BELFoay 8 Yes 55 65 55 65
Generalist
B.Ed. Primary No
B Generalist 8 Final level 5.0 5.5 55 6.0
c B50 Frimeey 7 No 55 6.0 55 6.0
Generalist

3.3.2. Ethical Consideration
The ethical consideration in the study represents the professionalism of the researcher when dealing
with participants and maintaining mutual trust (Fraenkel & Wallen 2009; Mills 2014). As part of

the research ethics, getting the permission from the Dean of Academic Operations is essential as
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well as the other participants in the research, to enable the researcher to gain access to the resources
and participants needed for the study (Mills 2014). The research permission letter given to the Dean
of Academic Operations explains the research purpose to gain the approval, to get the needed data
collection tools, and explain the possible results expected from the study which was also
communicated verbally to him (see appendices). Another important aspect is to explain the research
aim to individual participants to gain their acceptance to provide the needed information (Creswell

2012).

The communication and clarity of information with all research parties involved is highly
recommended as part of the ethical consideration (Fraenkel & Wallen 2009). Before the interviews
with the participants were conducted, verbal explanation and brief written information via email
were provided. Hence, the participants’ response to the email with the questions were considered
as approval to participate in the research. Similarly, the obtained journals, IELTS preparation
course materials and IELTS test scores from the students were given according to their permission
after explaining the purpose of use to them verbally. According to the participant’s request, their
identities were kept anonymous in interviews and throughout the study. A, B and C letters will be
used in the research to refer to each one of the participants. A refers to the student who already
graduated, while B refers to the student who is at her last education level. C refers to the student
who is in the middle level. The investigation ensures the confidentiality aspects and the study use
for academic purposes to avoid any stress or embarrassments that can be caused to participants for

sharing the study findings (Creswell 2012; Mills 2014).
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Chapter 4: Results and Data Analysis

Introduction

The intention of the research is to determine to the correlation between IELTS tests, preparation
courses and EFL college students’ English language level. This chapter will present the findings
and data analysis using the qualitative data. It also investigates the focus group’s reflective journals,
interviews and artefacts, to seek further understanding through the analysis of data under specific

themes following the research questions:

» How can IELTs preparation courses impact students’ writing of reflective journals?
» What is the correlation between the IELTS writing band and students’ writing of

reflective journals?

3.1. Students’ Understanding of the Genre and Text Register

The discourse analysis in the following section will support the understanding of students’
performance and development in reflective writing. That discourse analysis of reflections will be
implemented to ease finding answers to the research questions on the correlation between

performance in writing reflections, IELTS scores and preparation course.

3.1.1. Genre and Reflections Topic vocabulary
The analysis of students’ reflections revealed, they improved understanding of the genre as they
progressed throughout their study levels (see reflections in appendices), which was presented
through the ‘topic vocabulary’ to indicate to the context of reflections and the narrative genre.
Since all the reflections were about the same general topic which is the practicum, it was noted that

the three participants employed the topic words to shape the register of the genre. For example,
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words such as school, students, classroom, lesson plan, teacher and lesson were used frequently in
almost all reflections (see appendices). These topic words indicated the context that the reflections
discussed, and was noted that the students A and C managed to use the topic words in a more linked
structure (see appendices). However, student B developed the use of topic vocabulary in reflections
as she progressed through the study levels, in terms of using linked focused topic words related to
the main idea of the context discussed (student B’s reflections in appendices). For example, in level
7 reflections which was about the verb to have and family tree lesson, student B mentioned terms
such as lesson plan, planned, stage, teaching, etc., which all represented the topic vocabulary of
the text and is linked together to narrate the concept. | assume that this development was related to

the development of language level and performance in writing.

As the students’ progressed through the levels in education, it seems that they understood further
the narrative history genre, which was represented through the increased number of topic words to
narrate events. The students used several words to narrate their experiences to the reader to
represent the events’ sequence, time and reflect upon own teaching performance (see reflections in
appendices). For instance, student A in level 1 reflection used minor topic words to indicate the
time, such as ‘in the third week’. Meanwhile, she increased the use of sequential narrating words
when writing level 7 reflection, such as ‘then’, “firstly’, ‘after twenty minutes’ and ‘in addition .
Student A, B and C also demonstrated an understanding of the purpose of writing reflective
journals, which represented opinions on their teaching and identified issues along with
recommendations (Table 2). | assume that the students developed an understanding of adding
sequential topic terms to the narrative as they proceeded in learning further aspects to improve the

genre context.
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Table 2: Topic vocabulary used by the participants in almost all reflections.

Sequential Topic Vocabulary to Topic Vocabulary to Represent the
Narrate Events Context and Purpose of Reflections
* My last experience .... * Students
* Firstly, ... * Lesson plan
* Secondly, ... * Objectives
e Thirdly, ... * Classroom
* Every week ... *  Worksheet
* At the beginning, * Activity
* Planning
* In my opinion...
* Ithink...
* |felt...
* It would be better if ...

In addition, the most of the reflections of all students used an informal tone with some formality
on occasions. They employed the topic vocabulary and expressions to affect the tone of the text.
Some of these informal expressions were ‘I was delighted’, ‘I felt happy’, ‘playing hangman game’,
‘relation with the student’ etc. On the other hand, the students used words to increase the formality
of the context such as; ‘rule violations’, ‘instructor’, ‘my mentor’, ‘special need student’, ‘school
facilities’, ‘meetings’ etc. There was also frequent use of the first person pronouns, which raised

the level of informality as the writers were narrating the history of their practicum experiences.

3.1.2. Reflections as Narrative History Genre Tenor, Field and Mode
Reflective journals examinations revealed that the texts were written with the intention of being
read by an expert, either the student herself or someone with expertise in the education field. This
represented the social distance between the writers as being novice teachers writing to supervisors
or mentors. Similarly, the roles and relationships between the participants in the reflections were
represented through the use of expressions, opinions and feelings, which at certain occasion

affected the informality of the texts. All three students included expressions of personal feelings to

28



2014201052

describe events within their reflections. Student C used more feelings through the reflections and
grew in the experiences and levels (Figure 2). For instance, the reflections seemed to show that the
student’s first experience started more formal with less opinions and expressions, but the
expressions of opinions and feelings increased as she got involved in teaching and learning with
some informality of the contexts. It also provided an idea of the student’s further comprehension
of writing the reflective journal which seemed to be related to language improvement due to

progression.

Reflection 1 e | was delighted / Change mood / Happy / Like
Reflection 2 e Have fun

Reflection 3 e | feel / | did very well / Good relation / Very upset /
paflection 4 * Enjoyed / suitable for students / were challenging /

enjoyable / appropriate / | liked / need help

* | need to focus / pretend / useful of students / the lesson

Reflection 5 was good / students were busy / a little bit confused

2 e Well planned / | should work more / will work hard/ help
Reflection 6 me get good feedback
Reflection 7 * Work effectively / students were interacting / were playing

/ 1 think / involve / were playing the game effectively

Figure 2: Selected expression, opinions and personal feelings in student C’s reflections.

Student A’s reflections all included words, opinions and expressions that represented personal
feelings. Opposite to student C, the number of used expressions and terms did not increase from
the first reflection to the last, but all of student A’s reflections included at least five or more terms
and expressions. Perhaps student A understood how to deal with the genre from the first level, and
the opportunity to do free writing allowed her to express feelings, expressions and opinions more.
This led to reveal the relationship between the writer and participants (Figure 3). It was notable

that student A provided her own views in several parts of the reflections to support the balance of
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having informal text and relationships with certain formality, presenting a better understanding of
reflecting on her own abilities or observed school scenes. An assumption on student A’s language
performance is that she had a good language knowledge starting from the first level, which could

be related to previous strong foundations in language learning.

) * | was satisfied / my experience / built a good relationship / amazing areas / played a game
Reﬂecﬂon 1 / special needs students joined / was delighted / felt happy / they were good /
inappropriate behavior / kids

Reﬂection 2 . ‘Ilvelxairsr::;fé:fr}ci;é:/:ge:seful / she ended the lesson with a game / she told me / are
Reflection 3 < [
R eﬂ e Ctl on4 . If ::::;:etc:' ﬁtl took notes / | believe / interested in / good learning purposes / | think / |

Reflection 5 —  iSSCRaiia S Sl utis (e s 2 et e

Reﬂection 6 * | spent / she supported me / to help me / | believe / she gave me / really comfortable /
well organized / affects them positively / excellent learning
Reﬂection 7  Their teacher / to act / | think / mixed the boys and girls / | showed them / | explained / he
believe / | wasn’t happy after finishing the lesson / | wasn’t feeling well
: * | was nervous / | played / | think it would be better if / we discussed together / work
REHECUO ns together / enjoying / exploring and enjoying their time

Figure 3: Selected expressions, opinions and feelings from student A’s reflections.

Student B’s reflections got a similar use of personal feelings, views and expressions to student A’s
which could be due to information acquired through their study years about writing reflections.
However, student B added the first person pronoun ‘my’ frequently to the participants such as ‘my
students’ and ‘my teacher’. 1 assume that as the student proceeded through the years, the
relationship with the participants became more important to her, because of the close feelings that
the pronoun delivered to the reader (Figure 4). The analysis of reflections showed that all students
used the first person pronoun ‘I’ commonly in their reflections, to indicate the informal exchange
and communication between the participants. In addition, the use of first, second and third person
pronouns increased the informal sense of communication in the narrative history genre (see

appendices).
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Today my lesson plan was little bet different , in this lessonjmy studentsjhave describe the pictures and

write a story of these pictures . This lesson was enjoyable to them, first | let them see the pictures, then

| have notice that | have a negative thing ﬁ my lesson ll have not move around the students more, | am

just was standing in front of the white board , | do not know why this have happen , however in my

and he tell us in which class we are going to IMy MST Mr.Banger lvas absent so Mr.Louis ask

me to go with Mr.Mosten , | stay the whole day with him, he was kind with me , he told me that

his weakness, and that will help a lot durin This week was important to me as a

teacher because it help to know how to read a story for the students and were should | focus

On Monday, October 24, 2016, | have teach a Math lesson in Rak Academy School

were active during my lesson,because | have involve and engage them in my lesson by making a

Regarding the field of reflections, the situation took place at school. Therefore, the subject matter
of the text was identified as the ‘teaching practicum’ and ‘teaching experience’. Student A, B and
C used different words and references to indicate the experience such as ‘school’, ‘classroom’,
‘teacher’, ‘activity’, ‘lesson plan’, etc. (Figure 5). Similarly, student A, B and C used the past tense
to narrate the events as they happened in a previous experience, despite some mistakes and misuse

of the tense on some occasions due to the language level (Table 3 & appendices).

Teaching
practice
booklet

™
(teaching
practice)

MST
(mentor
school
teacher)

Teaching
practicum

Figure 4: Excerpts from several of students B’s reflections

School
mcr Learning
(mentor
college
teacher)
- Teaching
experience
Teaching
Lesson
plan
Science
( Classroom L o

Students

Math
lesson

Figure 5: examples from different reflections of the focus group indicating the field of the situation.

31



2014201052

Table 3: Excerpts from reflections on the good use of past tenses and some errors conducted.

Examples of attempt to use the past tenses with

Example of using past tenses in reflections b

One of the special needs students joined the cIaSsI | was delighxedlvith the way theltreated I atthe back of the class for their activities. Theteachheirdrawings oranything done by
her. The students{were helpingber and the‘ were good"feh’wappy when some of the students

asked me to teach them, but hem that am not ready yet. “It's very important to know

Student A them on this board, In addition, theass rules area, numbers area, super kids are3, and

how to deal with students and their inappropriate behaviors”. (Kelly, 2011)  Reflection 1 spellmg princess area. Reflection 1

After teaching the lesson of verb to have and family tree | realized t atII what | was Inthisesson, he students spirit things  firstof all | em about sounds, then
Student B my lesson plan. Even when the dasngef than WhBXDECIEd, the some example of the sounds , and in the last activity , they complete the sentences

have to feel worried because | was alread or an extra activity. Mo"w'"f’I ol 'I"” o
Reflection 7 Reflection 1

books with the correct word , The students were motivated with g, they

First of all, through the day and after the moming assembly 0\\‘11 what [ have seen ’ studeats 1o come 10 correct their wocks (ce figore1). On the ofher period, s pe
students new concepts which was about the mean, median and the mode. In this class she dida't
Student C in the roles and responsibility of the teacher jith grade 12 art section]

some of the studentsfwere talking I\‘lule the tutor [\'as explammg}hc lesson. Then the teacher
Reflection 1

explam it for the students but it was answenng the questions m their notes, 5o students were able

1o answer the questions then the: he questions for this lesson (see f Reflection 2

Additionally, the writers used different adverbial phrases to direct the readers on ‘when’, ‘how’and
‘where’ the teaching practice took place. For example, they used ‘when’, ‘in the third week’, ‘at
the end of the lesson’ and ‘after teaching the lesson’. The students represented ‘where’ using ‘areas
at the classroom’, “at school’ and ‘I divided the classroom’. Student C for example used sentences
and phrases such as; ‘the last activity | used was the riddle cards which contain the new words of
the whole unit” and ‘I was moving around the groups to see their work and to take some photos’ to

show ‘how’ things were done during the practicum (see appendices).

As previously mentioned, reflections were written to be read by people who could assess the writer,
or by the writers themselves to assess their own teaching abilities. This was reflected through the
opinions provided for future lessons, and the comments whether the lessons went well or not
(Figure 6). Furthermore, the students included explanations to the readers of some aspects to make
them clearer. For example, student C in her first reflection explained the reason for writing the
reflection, which is ‘in this task, | observe my mentor teacher for all of the day to take some notes

about her roles and responsibilities in her teaching’.
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Meanwhile, student A described the class of her mentor teacher aiming to make the readers imagine
the situation. For instance, she wrote in her sixth reflection ‘my mentor teacher’s class was well
organized and the classroom environment was supportive’. Student B provided examples of how
a warm up activity can be by saying ‘this warm up or activity for instance a video, game, active
worksheet, story, role play or even a song would make the students more active and motivated in
the classroom’. The ‘mode’ of the reflections, was a text written by students for their bachelor
degree in one of the educational institutions in the UAE. Hence, it was written for the purpose of
task completion of their study requirements, so they got the combination of informal, personal and

simple written pieces with occasional formality.

attention with me , they want to listen to me , to know how to answer the questions . | think | should
Student B have another strategy to make the students quite and to do not miss behave , this strategy should be

different that the red points strategy . | believe that each teacher should have different strategy to

best. For the next lesson I'll try to give the lower ability students hints which are clearer so they
can work independently. As a result I'll be able to give all the students my attention fairly. In

addition, | wasn’t feeling well and | think that affected my classroom management little bit.

I should focus on asking the students about the meaning of the easiest word before the hardest

word because if | ask the students | will help the students who do not know the meaning of the
Student C

i

word to know the meaning and the students who know the meaning to share their knowledge

with other students.

Figure 6: Excerpts from students A’s, B’s and C’s reflections showing future recommendations and opinions.

3.2. Grammatical & Lexical Cohesion

3.2.1. Grammatical Cohesion
With reference to the literature about the importance of the grammatical cohesion in reflections in
particular and narrative history genre in general, the students A, B and C developed the use of

suitable tense to enhance the cohesion of the text. They based the texts on the use of past tenses

33



2014201052

either past simple tense as a part of the narrative genre, or the use of past continuous for example
to talk about past routines occurred in schools in the discussed situation. Despite the use of past
tenses, students sometimes included present or future tenses to mention a desire or a future decision

in the upcoming lesson or plan (Table 3 and Figure 6).

Another key feature noticed in reflective journals, was the occurrence of conjunctive cohesion,
which includes conjunctions and adverbials. Each student in the focus group used different
conjunctions and developed further understanding of their use as they went through the levels (see
appendices). Student B used ‘moreover’ in reflection 4 to add further information regarding an
event happened at the end of the practicum week (Figure 7). Meanwhile, student C included several
conjunctions in the first reflection for different purposes (Figure 7). She used ‘secondly’ to add a
further incident at school which was followed by ‘suddenly’ to indicate a sudden change in the
event. Also used ‘after that’ to follow the sequence of what she narrated. Similarly, she added a
controversy in the event using ‘however’ to indicate that the event changed into the opposite. In
contrast, student A tended to use coordinating linking words like ‘and’ and ‘but’ more frequently
in her reflection, and she used other conjunctions less frequently than other students. In spite of
this, her reflection pieces still had a basic type of cohesion since the use of conjunctions were either
subordinating or coordinating (see appendices). That development in the use of conjunctions
showed that the students gained more language input, which led to further understanding on the

use and functions of conjunctives within the genre.
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during my reading .t\_ﬂoreover'n the last day of this week all of the school were wearing their

Student B
favorite character clothes and it was big competition for the best character .

Secondly] in the second class with the same class that was the 12 art 1.1 was moving around the

groups to see their work and to take some photos| Suddenly |the teacher asks her student to stop

working and be ready to present their job. When the second group was presenting their work

one student from the class was playing with the pen and she was distracting her friends, the tutor

Student C
took her pen and through it in the bin the teacher took this student and kept it separate

from her group and she was still talking.

e last class I attend it with my mentor teacher was the 12 science class section 1. The

students were on time, and my instructor was explaining to them some grammar rules and gives

|

them some examples to stick the lesson in their mind. While the teacher was teaching some of

Figure 7: Excerpts representing the use of conjunctions by student B and C.

The existence of different types of references in the focus group’s reflections were found to achieve
further cohesion. First, the analysis of the texts revealed that the students used personal pronouns
to refer to other participants in reflections and avoid repetition. This was clear through the use of
anaphoric referencing using the 3" person pronoun ‘he’, ‘she’, ‘they’or ‘it’ (Table 4). To elaborate,
student A in her level 4 reflection used the third person pronoun ‘ske’ to refer to her MST (Mentor
School Teacher) in the previous sentence. Student C used the pronoun ‘i¢’ to refer to the activity
that the student wanted to choose. Similarly, student B used ‘i¢’ to refer to the noun ‘language’ in
her level 6 reflection. Second, since the students A, B and C were narrating their own experience,
they used the first person pronoun ‘/’ to refer to themselves as the main character in their own

reflections (Table 4).

Third, the students used possessive pronouns for the purpose of possessive reference such as the
third person possessive ‘their’. For example, student A used ‘their’ in reflection 7 to refer to the
class that she will be teaching. Also, student B used ‘their’ to refer to the students mentioned in
reflection 4, which was also used by student C’s reflection 2 for the same purpose (Table 4).

Furthermore, the focus group used the object pronoun ‘Aer’ to refer to a singular character in the

35



2014201052

story, as in student C’s reflection 3 which was used as a reference to a girl in the class. The plural
form “them’was used more often to refer to characters in the narrative history genre, which referred
to the ‘students’ in almost all the reflections. Additionally, student A used the reflective pronoun
‘themselves’ to refer to the ‘literacy class " in reflection 7 as well as using ‘myself” to refer to herself
in the same reflection. While student C used ‘themselves’ to refer to ‘one by one student’ and ‘their
friends’, student B didn’t make use of reflexive pronouns in her texts. This is also applied to the

use of the possessive (-s’, -‘s') to relate things to the nouns in the writing, and this was mostly found

in student A’s reflections.

Table 4: Pronouns use in some reflections as anaphoric reference.

Subject : 2 Reflexive
Object pronoun Possessives
Pronoun pronouns
1, She, Th It
Reflection 4 Gl T Her, Them My, Their
You
Reflection 6 I, She, They, It Them Their, his, my
Reflection 7 Wes L They,He, Them Their, Its, My Themselves,
It Myself
Subiect Object pronoun Possessives pefiexive
Pronoun pronouns
Reflection 4 I He, the' They, Us, Me, Them His, My, Their
. I, You, He, They, .
Reflection 5 oy lte €Y, Him, Me, Them My
Reflection 7 I, They, It Them, Me Their, My

Subject . < Reflexive
Object pronoun Possessives
Pronoun pronouns
Reflection 2 1, She, They, It Me Their, My
Reflection 3 L T:::’ We, Her, Me, Them My, Their Themselves
Reflection 5 I, She, They, It Her, Them Their, My
Reflection 6 | Them, Me Their, My

In addition, the students used mostly the determiners ‘this’, ‘that’, ‘those’ and ‘these’ for

referencing purposes, which in most occasions preceded the noun (see appendices & figure 8).
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These determiners were mostly used by all students to refer to nouns such as ‘class’, ‘lesson’,
‘strategy’, ‘student’, and ‘teaching practice’ etc. Only student C ‘those’ when she quoted a
sentence from a book where it was used to refer to ‘teachers who did not have high quality
relationships’. ‘“That’ was also mentioned in student C’s reflection 1 to point to ‘warning for the
second time’, and also was used by student B in reflection 5 to refer to the sentence ‘eyes on me’.
Student A used ‘that’ to point to ‘a brilliant lesson plan’ and ‘preparing a great lesson’ in reflection
3. This shows that the students understood that the reflective genre is related to their personal

experience in practicum and employed the determiners to refer to the participants in the text.

talk during the class time. The teacher warned them for the second time, but they ignored her. In

that time, I was very surprised about the student’s behavior because they were respectful for their

took her pen and through it in the bin. After that, the teacher took this student and kept it separate

Student C
from her group and she was still talking.

mentioned that “ teachers who had high-quality relationships with their students had fewer

discipline problems and rule violations than those who did not have high-quality relationships”.

| agree with the statement which mentioned thada brilliant lesson plan is not enough and kids

don’t always respond to adults. | think that preparing a great lesson is important to grab the
don’t always respond to adults. | think that preparing a great lesson is important to grab the

students’ attention but khat’s not enough to avoid misbehavior problems. Good management

specific key areas. The purpose of this observation is to see literacy in action over the three week

in this school. | tried to observe my SST during her English sessions in KG-2S class especially the

The students in this lesson were active and attractive , and when | were explain the lesson they were

attention with me , they want to listen to me , to know how to answer the questions . | think | should

Today my lesson plan was little bet different , in this lesson my students have describe the pictures and

Student B

write a story of these pictures . This lesson was enjoyable to them, first | let them see the pictures, then

lesson .All of my students were in control and | have manage them well by using dojo points

and saying a sentence that all of them became quite which is Eyes on me then the students say

——|

Figure 8: Excerpts representing the use of determiners in reflections.

Another feature of grammatical cohesion was the use of ‘article reference’. Students used the

definite article ‘the’ at several places in the text to refer back to something that was introduced
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previously. Figure 9 shows that the students used ‘the’ mostly when talking about ‘class’, ‘time’,
‘students’, ‘classroom’, ‘teacher’, etc. (see appendices), which all were introduced previously in
their reflections and were mentioned with the definite article ‘the’ since the reader was familiar
with the concept. This demonstrates the students’ ability in relating ideas and showed links that

were developed as they progressed.

played a game. | saw some amazing areas at the classroom. There was (new words) area near
the board. They put all the new words there to remember them. Also, they have a large board
| Student A |at the back of the class for their activities. The teacher posts their drawings or anything done by
them on this board. In addition, they have class rules area, numbers area, super kids area, and

spelling princess area.

have another strategy to make the students quite and to do not miss behave , this strategy should be
Student B

different that the red points strategy . | believe that each teacher should have different strategy to

Firstly, I observed the math teacher for two hours, to see what the lesson is today, so the lesson
Student C : oo o .

was full of concepts that students need to practice more and keep it in their mind. She did a lot of

Figure 9: Excerpts showing the use of ‘the’ for referencing purposes.

3.2.2. Lexical Cohesion
Regarding the lexical cohesion aspects found in the reflections, different items were noticed. The
first key device was the use of ‘word repetition’ as part of tracking the readers’ attention along the
reading, which was also mentioned as part of key topic vocabulary use. Repeating vocabulary as
in Table 2 helped to tie the ideas in the reflections such as the repetition of the phrases and
vocabulary like ‘students’ learning’ and ‘teacher’ (Figure 10). Student A repeated ‘students’

learning’ which was the focus of the teacher during that lesson.
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Dhaher school, the classroom environment was really comfortable and well organized. It helps
and supports the students’ learning, and it affects them positively. For example, my mentor
teacher’s class was well organized and the classroom environment was supportive. The walls
were full of pictures, words, labels, numbers and phrases which will support the students’
learning. All the classes were provided with technology such as computers and data shows, to
help them in making the lesson easier and to help all the students with different learning styles.
The teacher tried to provide all the necessary tools for the students such as pencils, crayons,

papers, and scissors. In addition, each student has his own white board and markers which will

help them to solve problems in math and other lessons. Furthermore, the classroom

Figure 10: Excerpt from student A’s reflection 6 showing the repetition of lexical terms.

Similarly, student B in her 8" reflection discussed the importance of the ‘questioning technique’ in
the classroom. Thus, she repeated words such as ‘questions’, ‘questioning techniques’, ‘answers’
and ‘guessing’, t0 keep the attention on the same topic being discussed (see appendices & Figure
11). A similar example is what student C discussed in her 1% reflection that she will observe her
mentor teacher and consider her tasks and responsibilities. Therefore, ‘role and responsibilities’
was repeated twice to emphasize the concept. Also, ‘teachers’ and ‘students’ were repeated a lot
in the reflection to lead the narrative (see appendices and Figure 11). Student A repeated words
such as ‘misbehavior’, ‘violently’, ‘lesson plan’ and ‘attention’ as well, to emphasize the
importance of a lesson plan in controlling behavior. This shows that student A had a previous
ability to tie the ideas together and link points through ‘words repetition’, while the other two

improved this as they progressed.
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| agree with the statement which mentioned that a brilliant lesson plan s not enough and kids
don’t always respond to adults. | think that preparing a great lesson is important to grab the
students’ attention but that’s not enough to avoid misbehavior problems. Good management
skills are important to control the classroom. Teachers should try to understand the students’
behavior and the different types of mishehavior actions. That will help teachers to prevent
misbehavior problems instead of dealing with the problem, and that will save their time (Yuan,
2012). Firstly, students may have home problems such as break up, parental control and
punishment, which can affect them negatively, and cause them to misbehave to get the
teacher’s and other’s attention (Burden, 2003). Secondly, children may be affected by some TV
programs that show violence. n this case, having a great lesson plan will not be enough. The
teacher should have good management skills to deal with the students who act violently and
hurt others. Thirdly, the teacher should have a strong personality to deal with the students. The
teacher’s manner while teaching is as important as what she teaches. Of course teachers

should have a good lesson plar but they should be confident and self-assured, because that will

Roles and r bil of the h

P s mean how the teachers are managing the class
environment by control the students to have a great classroom management. In this task, I

observe my mentor teacher for all of the day to take some notes about her roles and

responsibilities in her teaching.

First of all, through the day and after the morning assembly. I was writing down what I have seen
in the roles and responsibility of the teacher. I was attending with grade 12 art sectionl.I found
some of the students were talking while the tutor was explaining the lesson. Then the teacher
looked at the naughty students and separated them into other groups to stop talking, but return
talk during the class time. The teacher warned them for the second time, but they ignored her. In
that time, I was very surprised about the student’s behavior because they were respectful for their

teacher, friends and the class time.

affect the students (Kyriacou, 2007). She should be able to use her eye d

Student A

control the classroom and notice the students.

Secondly. in the second class with the same class that was the 12 art 1.I was movi
groups to see their work and to take some photos. Suddenly, the teacher ask: StUdent c

needs or strengths in certain areas? How do you promote students’ reflection and critical
thinking? The questioning technique helped me to cover these elements effectively in my
teaching. Through this week, | focused on this technique in my lessons. So what | noticed that
the questioning in an interactive way in the lesson encouraged the students to think more
deeply about information that they have given. So in the previous teaching lesson and from my
observations in other subjects, | observed that most of the students were just guessing the
answers rather than thinking about it. So during this week whenever | was expect answers | was

always reminding them to think more about the answer, not just guessing. So | got what |

expected from them and they started to give more critical answers. Moreover, | used
questioning techniquel to guide students through new lesson content, making

previous learning and with the students’ background knowledge. So that

ionsawith

Student B

Figure 11: Excerpts representing words repetition used the participants.

Linked to this point, the students used another feature of lexical cohesion which were the

synonyms. It is true that the amount of repetition exceeded the number of synonyms in the text, but

still some synonyms existed within some reflections of each student. Student C used ‘students’

rather than saying ‘boys and girls’. She also used synonyms of ‘teacher’ in the same reflection like,

‘tutor’ and ‘instructor’. Another use of synonyms was in student’s A reflection 1 when she wrote

‘happy - delighted’ in the same text, and she used in reflection level 3 synonyms such as

‘misbehavior problems - misbehavior actions’

, ‘confident - self-assured’ and °kids - students -

children’ which showed a variation in using different terms that meant the same (Tables 5, 6 & 7).

Student B as shown below used synonyms in reflection 5 such as ‘involve - engage’ and ‘kids -

students’. However, she had an error at the end of reflection 5 of using the synonyms ‘in my
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opinion’ and ‘I think’ as a one whole phrase at the beginning of the sentence “so in my opinion |
think my ... (see appendices). Considering these data and IELTS preparation course materials, the

use of synonyms shows the students’ attempts to use a range of vocabulary which can be due to

the raised awareness in language knowledge.

Table 5: Examples of synonyms, antonyms and collocations in students A’s reflections.

Focus group Reflections
* Built a good relationship
* Played a game
. Seudant=kids * Special nefed student.s
Reflection 1 Belishted = ha - * Inappropriate behavior
g PPy * Every week
* Teaching practice
* In my opinion,
Reflection 2 PIannm.g i prepara.tllon e * Lesson preparation
Managing — organizing Put — remove
Kids — students — children Kids — adults 5 IR
; Misbehavior problems — Control the classroom —good 4 .
Reflection 3 , ; . > * Strong personality
misbehavior actions management skills o« Pedeniiee
Confident — self-assured Effectively — negatively ¥
Language skills — reading, * Good idea
Reflection 4 writing and listening . Paymg attentlon.
Observe — see » Teaching strategies
Children — students * Interested in
Student A : :
Care - raisin + Teaching practice
Reflection 5 g . - + Different things
Encourage - reinforcement -
* Break time
. » Classroom environment
Reflection 6 Helps — supports v HavEi
* Language skills
Literacy — read and write Themselves — myself * Enough time
Reflection 7 Helping - scaffold A Y * Calm down
Helping — assisting Ll *  Went back
* It would be better if ...
g - o Higher ability — lower ability
ke Together — one student * Grab attention
was broken v o
Wasn't damaged — was damaged | * At the beginning
. Showed - presented it S 5T
Reflection 8 : Circuit was broken — circuit must | « Building knowledge
Simple — easy
; be connected * Faced problems
Students — children 5
M Damaged — normal one * Discussed together
P g paring Damaged - fixed
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Table 6: Examples of synonyms, antonyms and collocations in students B’s reflections.

Reflection 6

* |think - believe
* Control — manage

Whole class — individual

. Motivated — active and * Mbbshave=mansging te Answer the question
Reflection 1 % students ;
attractive In the right way
¢ Correct —wrong
2 * Engage —active and
Reflection 2 i otivated
Lesson plan
Reflecti: - * Each student —
eflection 3 ach student — everyone Mo arstiiid
Reflection 4 * Moreover — in addition, .. * Polite —don’t be angry Teaching practice
* Involve — engage
* In control — manage IRV BBIIGH
Reflection 5 * In my opinion — | think = y op ) e
2 Eyes on me
+ Kids —students
Student B * | believe —in my opinion
Light energy

At the end of
In the next day

Reflection 7

* Practical — suitable

* Presented — talked about
* Students —learners

* Scaffolding — support

Family tree
Lesson plan
Feel worried
Teaching goal

Reflection 8

* Promote — encourage
* Speak up — talk —share ideas

Confidence — low self-esteem
Guessing answers — thinking
about it

Guessing — critical answers

Already know

Critical thinking
Background knowledge
Questioning technique
Lesson planning
Thinking about it

Table 7: Examples of synonyms,

antonyms and collocations in students C’s reflections.

and high

Confused — get the idea

Focus group Reflections
* Roles — responsibilities * Naughty students — respectful Classroom management
* Managing — control Morning assembly
* Grade 12 art section — First of all
students Naughty students
Reflection 1 * Grade 12 science section — Class time
students Second time
* Teacher — tutor — instructor Bad mood
* Job-work Good mood
* Delighted — happy
* Learners — students * Hard —easy Teaching practice
Reflection 2 * To learn student — teaches Have fun
* A good relation — high- * Past—present Working together
Reflection 3 quality relatlonshl.p ) * Laugh —upset In my point of view
* Problems - rule violations Classroom management
* Class —lesson Overall aim
Student C * Feedback - * Boys—girls Teaching practice
" recommendations * Challenging — appropriate Classroom rules
Aeflecion 4 * Students — body and girls Overall aim
* Appropriate — suitable
* Went well — went good * Low — middle — high levels Teacher assistant
Reflection 5 * Three levels — low, middle * Boy-—girls Moving around

In the future,

+ Students — boys and girls Class time
. * Learners —students Lesson plan
Kefiection o * Work more — work hard . Do my best
* Vocabulary — new words New words

Reflection 7

* Work effectively — wholly
involved

* Remember words -
consolidate meanings of
vocabulary words

Correct answers
To conclude
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Students appeared to use the antonyms to show contradictive ideas under similar topics (Tables 5,
6 & 7). For instance, student A in reflection 3 mentioned the following antonyms: ‘kids — adults’
and ‘negatively — effectively’ to indicate to classroom management strategies and their
effectiveness. As shown in Table 5, student A used ‘higher ability students — lower ability students’
to show the differences between the levels, ‘together — one student’ to demonstrate the differences
in interaction patterns in class, ‘damaged — fixed’ and ‘the circuit was broken — the circuit must be
connected’ to show how she explained and helped the students in the exploration to discover
differences. There were more effective use of antonyms in student A’s reflection 8, which really
added a different type of link between the ideas discussed when she taught a science lesson.
Conversely, both students B and C used less antonyms than student A. Student B used antonyms
in the first and last reflections such as ‘confident — low self-esteem’, ‘correct —wrong’ and ‘critical
answer — guessing’, and student C used three antonyms in reflection 5 as the highest number among

reflections, but in the last two reflections she did not use any.

This analysis shows also the use of collocations as another device to increase the text cohesion and
make the written piece more predictable. All the students tended to use similar collocations related
to the topic vocabulary. These are demonstrated below in Tables 5, 6 & 7. They were ‘language
skills’, ‘teaching strategies’, ‘paying attention’, ‘class time’, ‘checking understanding’ and a
‘teacher assistant’. It appeared that use of collocations in the reflections increased accordingly
depending on the topic discussed and as students progressed. To elaborate, the increase occurred
when the students reflected on their teaching experiences rather than when they observed for a task
to be completed as part of the practicum requirement. For example, student A in reflection 4, 1, 7

and 8 used more collocations as she talked about own experience in teaching and working in
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schools, while in reflections 2 and 3 she narrated observation experiences and was instructed to
write about topics such as ‘observing the school mentor’ and ‘the importance of planning’ (see
appendices). Student B also had a similar example of using less collocations in reflections 1, 2, 3
and 4 as they were related to observation tasks and short teaching lessons as a novice teacher.
Conversely, in reflections 7 and 8 student B used collocations such ‘lesson plan’, ‘teaching goal’,
‘family tree’, ‘questioning technique’ and ‘background knowledge’. Student C however was a
different case, which could be related to her writing ability. Even though reflection 1 was written
based on an observation task, she narrated the events more than the other students (see appendices
student C reflection 1), so she used ‘classroom management’, ‘morning assembly’, ‘bad mood’,

‘good mood’ and ‘class time’.

The use of word sets in reflections was the most notable feature of lexical cohesion in students’
texts. The students used words in terms of ‘whole’ and ‘part’ indicate to parts of the lesson or the
practicum as a whole term (see appendices). Student C mentioned the ‘very hungry caterpillar
lesson” as the whole term and other related terms which are; ‘aim’, ‘different activities’, ‘matching
worksheet” and ‘feedback’. Student A mentioned the ‘science lesson plan’ as a whole term and the
other sub-terms are; ‘engagement stage’, ‘building knowledge stage’, ‘transition stage’,
‘worksheet’, ‘played a game’, and ‘exploring’. Similarly to student B in reflection 8 employed
‘questioning techniques’ as the whole term, while ‘guessing’, ‘critical answers’, ‘thinking’, ‘expect
answers’ and ‘students’ background knowledge’ were the parts. This shows that the students
developed an understanding of reflective genre different purposes and what can support the
understanding of the reader through the lexical cohesion. That improvement can probably be

related to the input gained in education classes or IELTS preparation courses.
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3.3. Texts Organization and Coherence

Regarding the organization and coherence of the focus groups’ reflections, examining the students’
reflective journals and artefacts of IETLS preparation materials, the students followed the narrative
text organization. Students started with an ‘orientation’ paragraph that identified the writer’s
intention and an introductory statement to ignite imagination of what is to be narrated. Then, the
students had the ‘complications’ paragraph/s with the series of narrated events where some issues
might arise. Finally the students ended with the ‘resolution’ or conclusion statement including
future recommendation or whether the issue was resolved (see appendices). However, the
organizations of some texts contained some errors such as not leaving spaces between the
paragraphs, which therefore impacted coherence. As shown in the appendices of student C, all of
her reflections easily identified separate paragraphs with each element of the narrative history
organization. This appears to identify what the writer intended to present clearly and communicate
the purpose of writing the reflections easily. For example, student’s C reflection 1, started by
introducing the general topic of the reflection which was “Roles and responsibilities of the teachers
mean...”, and ended with the statement that presented the intention of the writing “In this task, |
observe my mentor...” (see appendices). Figure 12 presents examples of statements selected from
student C’s reflections to clearly present the purpose of each text which enhance the coherence.
Student C thereby developed an understanding of the text and genre structure which can be related

to previous input gained related to writing.
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environment by control the students to have a great classroom management. In this task. I
| Reflection 1 | observe my mentor teacher for all of the day to take some notes about her roles and

responsibilities in her teaching.

Roles and responsibilities of the teachers mean how the teachers are managing the class

| Reflection 2 | environment by control the students to have a great classroom management. In this task, I

observe my mentor teacher for all of the day to take some notes about her roles and

responsibilities in her teaching.

This lesson is the second lesson that | will teach it for grade five girl’s students. Students will
= revise the grammar skills which are the past and present tense in the story “ My trip to
| Reflection 3
Cartagena’”’ through forty-five minutes. The overall aim of this lesson is to revise some of the
grammar skills and differentiate between how the words change from the present to the past

and the opposite.
This lesson was my first lesson in my teaching practice at RAK Academy School. The lesson was

for foundation stage two students. They are ten boys and thirteen girls. It was on November 7,
| Reflection 4 . .
2016. The lesson was a reading lesson about’”” The Very Hungry Caterpillar’”’ lesson for twenty

five minutes.

Figure 12: Excerpts from student C’s reflections showing the good identification of the writing purpose.

Student A’s reflections showed improvements in writing clear statements in the orientation part,
but the organization was still affected by the misuse of correct spacing between paragraphs and
punctuation, as most of them were written as a whole one block (see appendices). Perhaps student
A didn’t think of the reader as much as thinking about mirroring her own experiences to reflect on,
and thought that she would be the one who will read these reflections. This presents the difference
between reflective and IELTS writing, that writers in reflections would narrate the experience
without having the restrictions of IELTS genre writing. In spite of this, student A clarified the
purpose of writing each reflection in the ‘orientation’ section, which increased the coherence of
the text. The purposes of the reflections as appeared in the analysis, from the first reflection to the
last were; the experiences in the third week, previous experience at a primary school, classroom
management, literacy in action observation task implementation within three weeks, school

environment impact on students, reflecting the whole experience in the second week at a primary
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government school, literacy class teaching experience, and finally teaching a science class (see

appendices).

Student B had a similar case of developing the coherence and organization of reflections, which
were affected by the punctuation errors and the use of paragraphing (see appendices). What was
notable is that student B wasn’t able to identify a specific purpose of writing reflections in reflection
1 and 2, as the texts represented different ideas at once and reflected on general concepts. Later in
the other reflections, the purpose of each reflection started to appear clearly. For example,
reflection 3 narrated a lesson plan, a teaching practicum at a private school in reflection 4, a math
lesson experience in reflection 5, a science lesson in the sixth one, an experience in teaching the
family tree lesson and questioning techniques in the last one. This shows that student B’s coherence
was affected by the input gained through the levels that improved her writing, where the IELTS

score or preparation course may contributed in building the coherence of her writing.

Further consideration of the narrative history genre coherence is that it increased in the
complication or the body paragraph. This was clear through the enhanced clarity of the sequenced
ideas, images created in the mind while reading some descriptive words to describe incidents and
events that happened within the lesson. The students narrated their events as they progressed and
described their lessons, and they tended to explain locations, feelings, sequences and flow of the
lesson (see appendices and refer to the cohesion section). Writers on several occasions mentioned
a complication or issues to be solved. The resolution of these complications appeared in the
concluding the statement or paragraph, either the form of recommendation or suggestions for future
development. A good example on this was noted in student A’s reflection 8 identifying the

statement “I think that I should still work on my management skills because the students were very
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excited and they were hyper...”, which was written as a recommendation and led to increase the
coherence through understanding the intention of the writer. Student B also commented on the ‘Art
class’ that was noisy in reflection 1. She mentioned it in the body paragraph and again in the
conclusion as the writer was not satisfied about what happened (see appendices). Student B also
commented on a classroom management strategy and suggested a resolution to improve classroom

management in reflection 1 (see appendices).

3.4. IELTS Band and Students’ Reflective Journals Writing

To investigate the IELTS band correlation with students’ reflections, the analysis of the discourse
done in the previous sections will be taken into consideration. This will also be supported by the
IELTS band descriptors used to assess IELTS, reflections assessment criteria used in education and

students bands gained when entered and to exit the B.Ed. degree.

3.4.1. Student A
Regarding student A’s reflections, her performances were consistent and increased slightly as she
progressed throughout the education years. This was evident when considering both IELTS and
education reflective writing criteria. The student gained the overall band of 5.5 in IELTS when
entered the program without knowing her writing band. When considering the education criteria
her first, second and third reflections were similar in terms of clarity which was within the range
of A and B grades. This means that the student was able to express ideas with consistent accuracy
and few errors. Similarly, the organization of the text fell between the B and C grades of having
general clear points organized logically despite minor shortfalls in punctuation or text design (see

appendices).
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The consideration of the IELTS criteria revealed, the student A’s first three reflections lied in the
category of band 6 — 6.5 in achieving the task purpose, presenting the main ideas and position of
discussion. The coherence of the task was maintained within the range of 5.5 — 6, where student A
narrated the ideas sequentially and used coordinating linkers (see grammatical cohesion section).
This was evident through student A’s answer in the interview, when described how her journal
improved through the study levels, she mentioned that the journal started as descriptive and then
she learned how to be more critical (interview question 7 in appendices). In spite of that, further
linking cohesive devices and logical ordering of ideas were recommended. Both grammatical and
lexical resources ranged between bands 6-7, as the students employed well a variety of lexical
items and grammatical aspects. Even though the student misused the accurate tense on occasions,

she still had continuous consistency in verb tense agreement (Figure 13 and appendices).

Regarding the IELTS reports in the appendices, student A received band 6.5 when she reached
level 6 in education as an exit score to graduate. As mentioned, that the difference in the writing
performance changed slightly compared to the previous levels, as there were some improvements
in the way of discussing the points, presenting students’ learning, coherence and cohesion of the
text. Based on the analysis, student A’s level in writing was higher than her actual second IELTS
score when considering the IELTS band descriptor provided in the appendices. According to
question 3 in the interview, student A responded that taking the IELTS test did not affect her
English skills (see appendices). In addition, student A responded to questions 1 and 2 in the
interview about the effectiveness of the IELTS that there were some external factors that affected
the actual performance of the student. Thus, from her own point of view the IELTS score may not

reflect accurately the actual level in the target English skills (Figure 13).
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1. How do you feel about the International Testing Language System (IELTS)?
It’s a good tool to measure students’ speaking, listening, writing and reading
skills. However, there are many external factors that could affect the students’

score, which might reduce its reliability.

2. Do you think IELTS test is an effective tool to measure students’ performances
in English? To what extent?
I"d score its effectiveness 6/10. It might be effective in giving us a general idea
about the student’s level in English. However, at that exact time, many factors

could affect the score. The student might be ill or nervous, which doesn’t give a

very reliable result.

Figure 13: Student A’s response to questions 1 and 2 in the interview.
3.4.2. Student B
Student B’s case in the analysis differed from student A’s, which showed that there was a notable
difference in both the IELTS bands, suggested scores assigned when considering the IELTS
descriptors and reflections criteria (Figure 14 & appendices). When student B first joined the
education program, she received band 5.5 in writing and a similar band for the overall score. Yet,
as shown in the following Figure 14 that considering the descriptors to identify a suitable grade for
her reflective writing provided a lower suggested score than the one given in IELTS. The bar chart
demonstrates that student B in her first three reflections were given the scores of around 4 — 4.5,
which considered lower than the following years (Figure 14). This shows that the student wasn’t
quite familiar with the task concept, unable to tie the ideas together coherently, and lacking in the
variety of lexis and the range of grammatical resources. This also matches the criteria followed in
education to assess reflections, which shows that these reflections can be at the C — D grades in the
clarity and task organization (see appendices). As the student progressed through the levels, she
improved in reflections 4, 5, and 6 in understanding the purpose of the task and combining the

ideas together. Still, she was not able to improve both grammar and vocabulary use and as the
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descriptors provided that she can be categorized in band 4.5, while it increased to band 5 in the

other two categories (see appendices).

SUGGESTED BANDS BASED ON IELTS BAND DESCRIPTORS

® Reflection 1 Reflection 2 mReflection3 mReflection4 mReflectionS mReflection 6 Reflection 7 Reflection 8
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TASK ACHIEVMENT COHERENCE AND COHESION LEXICAL RESOURCES GRAMMATICAL RANGE AND
ACCURACY

Figure 14: A bar char representing the suggested IELTS scores given to student B by the researcher based on IELTS

band descriptors.

According to the second IELTS report of receiving 5.5 in writing in the last two levels, as well as
the other evidences from the interview questions, education criteria and IELTS band descriptor,
which support the results of having a dramatic change in writing reflections 7 and 8. Therefore,
student B mentioned that her level changed and improved after taking the IELTS and gained band
6 to exit the program (interview question 3 in appendices). Furthermore, the education criteria and
the band descriptors agreed that student B was able to communicate the purpose of reflections
writing, link the ideas, reflect on own ability and students’ learning (Table 8). The student was also
able to use variety of high level vocabulary, write grammatically cohesive sentences with fewer
errors noted as represented in the descriptors (Figure 14). This was also mentioned in the fourth

interview question about the challenges faced in writing journals. Student B replied that grammar
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mistakes were considered a challenge but she overcame the issue when she developed the language
(see appendices). It appears that the time, course input and skills practice for IELTS had a major

effecton student B’s reflective writing development.

Table 8: Suggested grades based on the education reflective writing criteria given to student B by the researcher.

Reflection 1 | Reflection2 | Reflection3 | Reflection4 | Reflection5S | Reflection 6 | Reflection7 | Reflection 8
s D D c c c c B A
Organization D D (& B D & B A
Moy e | e | e | e | e | e | s | A
e o | o | o | e | e | s | A | A
Moy o | o | s | e | s | ¢ | A | &

3.4.3. StudentC

SUGGESTED BANDS BASED ON IELTS BAND DESCRIPTORS

® Reflection1 ® Reflection2  m Reflection 3 Reflection 4 mReflection5 m Reflection6 m Reflection 7

TASK ACHIEVMENT COHERENCE AND COHESION LEXICAL RESOURCES GRAMMATICAL RANGE AND
ACCURACY

Figure 15: A bar char representing the suggested IELTS scores given to student C by the researcher based on IELTS
band descriptors.
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Table 9: Suggested grades based on the education reflective writing criteria given to student C by the researcher.

Reflection 1 | Reflection 2 | Reflection3 | Reflection4 | Reflection5 | Reflection6 | Reflection 7
ﬁ'c"’c’:‘r‘;z c c c B B A A
Organization | B B B B A A A
e LN R N (O | R S
st c B A c A A
oo LN (O O O N (A

With regard to students C’s writing, she had a similar consistency in the level to student A. As
shown in Figure 15 that in the IELTS band descriptor her level varied between 5.5 and 6 starting
from reflection 1 up to the fifth one. This also agrees with the education department criteria of
assessing reflections (Figure 15 & Table 9). It appears that student C’s language level was already
at a good stage which also matched student C’s first writing IELTS score of 5.5. Student C also
demonstrated an understanding of the task through reflecting on her ability and observed teaching
experience as well as her students’ learning. In addition, the task organization was well
comprehended despite minor errors in the punctuation. This agrees with the IELTS grading
descriptor of having a coherent text that narrated the purpose of writing reflections clearly
following the writer’s line of thought (Figure 15, Table 9 & appendices). Simultaneously, student
C declared in the interview that one of the major challenges faced in writing reflections was in the
correct use of grammatical aspects and lexical elements. This agrees with the analysis of the texts

using the criteria sheets as shown in the table above and Figure 15.
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After taking the second IELTS exam for the graduation process, student C’s level improved as
shown in the IELTS report of getting band 6 in writing (see appendices). This was also stated by
student C in interview question 3 that her English has improved since she joined the education
department (see appendices). Aspects such as grammar use and effective use of lexical resources
increased, led to improvements in the communication of the task purpose and reflective discussion

(Figure 15 & Table 9).

3.5. IELTS Preparation Courses and Students’ Reflective Journals
Writing
This part of the data analysis will examine whether IELTS preparation courses affected the
development of students’ writing performance in IELTS, and therefore affected the students’
writing skills in reflections respectively. That identification will require looking at students’
interview responses, scores in IELTS reports, discourse analysis of section 2.3. and samples of

materials used in preparation courses to improve language skills.

Student A’s response to question 7 in the interview was that she didn’t take any preparation courses,
and only her study through college levels led to the development of her writing skills (see
appendices). Other evidences in her response was explained in the previous section of having a
good performance throughout her reflections, as well as the slight improvement in the writing
aspects based on education and IELTS criteria. In addition, the score achieved in the final report
and what she mentioned about having 5.5 as a previous score, student A stated that there were other
factors that led her to enhance her language skills other than taking preparation courses in IELTS
(Figure 16). These factors were all related to the experiences she passed through and the

surrounding environment that shaped her learning as an EFL student.
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8. What factors helped in improving your learning of the English language?
-Being at different schools for teaching practice.
-Writing journals regularly.
-Interacting with different students, teachers from different nationalities.
-and of course, our English teachers at college who helped us to practice the

right skills of English the whole time

Figure 16: Excerpt from student A’s interview question no.8.
In contrast, both students B and C took the preparation courses to improve their language skills and
prepare for taking the IELTS test, which both declared in the interview question 8 (Figure 17).
Student C’s level was similar to student A’s case, and she mentioned benefiting a lot from the
courses taken at the college to enhance English skills. In fact, student C’s score taken in 2014 was
5.5 and this increased in 2017 to 6 in writing and the overall band, which could be considered as a
benefit of taking the additional preparations for IELTS. Another point mentioned by student C is
that checking drafts, getting feedback and searching for topics helped to raise the understanding of
language accuracy and using vocabulary to support the genre of the text. Student C’s research may
have helped her learn words and unconsciously led her to raise the awareness that each genre
requires a specific register, which also increased her understanding about the different intentions
of different genres. Based on the analysis of the previous sections, both students developed the use
of conjunctions needed for reflections as a narrative history genre. This was noted through the
course materials used, such as teaching students how to write academic writing (see appendices).
To elaborate more, the students were exposed to punctuation practices in order to improve the
writing of coherent texts, which is reflected in student B’s work. After taking the preparation
courses her writing of reflections changed in terms of improving the use of punctuations, which

made her writing more comprehensible (see appendices, Sections 4.2 & 4.1.2).
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What factors helped in improving your learning of the English language?

There are lots of factors helped me to improve my English such as;
1. Reading stories then summarize them in English.
2. Watching English movies without subtitles.

3. Communicate with people using English language.

4. Translating Arabic sentences into English. — . . 5
8. What factors helped in improving your learning of the English

5. My teachers support at the school. language?

6. My family support.
T il 36t prvsniciatics o e Bt wsnis s copieer v, | had improve my English language because of several factors which are:
8. Joining the English council since I was at the school. 1. [ELTS classes

9. Teaching my little brothers at home. 2. Youtube Channels
10. Joining Higher College of Technology. 3. [ELTS’ Website Practices
11. IELTS test and the preparation for it.

4. Education program classes each semester.
12. Practicing talking in English in front of the mirror. Student B

13. Writing essays and reports.
= £s | Student C

14. Doing presentations in English.

15. Teaching practice at different government and private schools.

Figure 17: Excerpt from students B’s and C’s interview question no.8.

Teaching students the different types of genres that usually exist in IELTS writing tasks, helped
students B and C understand the differences further. This appeared through increasing the amount
of opinions in reflections and recommendations, particularly when they taught their own lessons
(see appendices). According to student B, taking the IELTS classes, IELTS web site practices and
going through the education classes helped to enhance her level in English. This impacted her
writing and understanding of sentence formation, which was considered a major issue in her
reflections 1 to 5. Student B improved writing sentences with additional cohesion, improved her
grammar and vocabulary terms to support the context (see appendices). She declared that the
education classes impacted her development of English skills besides taking the IELTS lessons
thereby IELTS was not the main factor of her development (Figure 17). Student C added further
aspects that led to the growth of her language level such as reading stories, watching English

movies, communicating with other people, etc. (Figure 17).
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Chapter 5: Discussion, Conclusion, and Recommendations

Introduction

This section presents the findings identified from the previous chapter along with the discussion.
The research conclusion, recommendations and limitations will also be included as part of this

chapter.

5.1.Discussion

The qualitative data will be discussed to answer the stated research focus questions. For this
purpose, students’ reflections from different education levels, IELTS reports, preparation courses
materials and students’ interviews will be examined to answer the research questions and
hypothesis. Based on the hypothesis that students with prior preparations to IELTS could perform
better in writing reflections, and their differences in IELTS bands could correlates with the

achievement in writing reflections, are considered in the examination to identify the results.

5.1.1. IELTS Band Correlation to Reflective Writing
The data revealed different results related to the correlation of the IELTS band and students’ writing
of reflections. The first result found is that the IELTS band cannot reflect all the students’ actual
language ability accurately (Ata 2015; Freimuth 2014). For example, some students were
recognized at a higher level and already possessed a good performance in writing reflections, as in
the case of student A. The reason is that the student developed an understanding of writing the
genre of reflections categorized as a narrative history genre (Derewianka 2000; McGuire et al.
2009). In addition, the students developed a sense of writing the narrative history type of genres,

which may be due to the development of writing skills and language level as they progressed
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(Harmer 2001). The reason for this is the efficiency in using the topic vocabulary and genre register
which adding clarity to the content being discussed (Quirke et al. 2009). Yet, this cannot guarantee
the students’ successful understanding of the genre, but rather can represent the understanding of
writing reflections due to course requirements, or being trained to write such texts (Lightbown &
Spada 2013; Wingate & Tribble 2012). Therefore, the students with high language ability can be
expected to have a wide range of vocabulary, which can be employed to support the text register
and enhance the clarity of the genre (Bawarshi & Reiff 2010). This is also leads to representing the
social context and the purpose of writing reflective journals through the presentation of terms that
identifies the narration, as well as providing critical opinions to mirror the teaching experiences
and recommend further improvements in learning and teaching (Bawarshi and Reiff 2010; Lukin
et al. 2011). Moreover, based on the interview answers and the previous analysis, students A and
B who are already had a very good language skills that didn’t correlate to the IELTS test band.
This is related to having strong foundations in learning English either in schools or when entering
the college. Taking the IELTS test for some students with good language skills was only considered
a requirement in the field of study completion (EI Massah & Fadly 2017; Freimuth 2014) rather

than a way to improve their English, which shows a weakness in IELTS as a testing tool.

In contrast, as demonstrated in student B’s case, her language ability was lower than the received
IELTS band when she joined the education program. Hence, that low language ability was shown
in writing reflective journals with less coherence, and grammatical and lexical cohesion. Perhaps
the reason for having an IELTS band that is higher than the actual language skills, could be due to
being trained to answer the questions and practiced how to deal with IELTS test types (Hughes

2003; Mahlberg 2006; Panahi & Mohammaditabar 2015). However, reflective journals writing
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proven that free writing strategies showed students’ actual abilities in understanding and presenting
writing aspects. This also can affect the written genre comprehension and the ability of presenting
the purpose of the text, which can be the result of having a range of grammatical resources and

vocabulary (Cameron 2001; Leech et al. 2001).

The second result identified is that IELTS band can still demonstrate a change in some students’
language performance, even if that change is considered as a slight difference from the actual
English language ability (Gitsaki et al. 2014; Raven 2011). The representation of the IELTS band
can be shown either as the student’s recent performance or a development in the English language
skills. The findings showed that student C’s writing performance of reflections which also matched
the IELTS writing of 5.5, as well as student B’s language development in the final reflections,
which is different that student A’s situation (Brown 2007; Spencer 2009). Regarding student C’s
situation, Perhaps when she firstly joined the education program at the university her language
level existed at the same range of the IELTS band, presented through her understanding of not only
the IELTS writing genres but also her reflections (Asador et.al 2016; Wilson 2016). However, with
student B’s case and due to the development of language happening at the end of her education
years, the IELTS band was able to describe the language learning level which matches the analysis
of the reflections done in the previous section. Therefore, a further result can be gained that the
change in student B’s level was due to taking preparation courses to improve her language, which
was also stated in the interviews questions (Hughes 2003; Panahi & Mohammaditabar 2015). This
led to raising the student’s understanding of writing reflections, learning how to represent a tied
coherent genre through using a text register, developing the use of punctuations and providing a

line of connected thoughts using the grammatical cohesion (Bawarshi & Reiff 2010; Harmer 2004;
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Lukin et al. 2011). On the side of reflective writing, the student was able to present opinions on
own teaching, critically think about issues and identify solutions, as well as judging the classroom
experience (McGuire et al. 2009). Similarly, student C shared the same opinion about taking the
IELTS band and preparation courses, showed similarity between the evaluation of her reflections

and the match with her second score.

5.1.2. IELTS Preparation Course Impacts on Reflective Writing
The third result, that IELTS preparation courses play a significant role in enhancing the writing
skills and language in general for both students B and C, which in turn impacted the writing of
reflections (Hughes 2003; Moore & Morton 2005). As a reason for that is the exposure to different
tips and practices during the preparation class to learn the language effectively. This also enlarges
the picture of viewing writing of more than just scripting, but rather as constructing discussions
within coherent written pieces, and becoming more critical and analytical in presenting ideas using
the language (Emmitt et al. 2003; Hughes 2003; Spencer 2009). Another benefit of taking
preparation courses, is increasing confidence which was also presented through the writing flow of
the text and ideas (Slavin 2014; Vialle et al. 2008). It seems that preparation courses gave both
students B’s and C’s the ability to write confidently, which impacted the writing of reflections
through presenting opinions, anticipating reasons and constructing discussions (Hyland 2007;
Slavin 2014). In addition, the students were able to employ further lexical terms and grammatical
resources such as conjunctions, subject-verb agreement, correct tenses and other grammatical
aspects to support the cohesion (Bawarshi & Reiff 2010). Another benefit of these course noted is
the consolidation of text organization, building sentences and effective punctuation leading to

writing coherent reflections in the later levels after taking the IELTS test (Derewianka 2000;
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Wingate & Tribble 2012). A further benefit is that the students’ exposure to different genres as
preparation course materials showed, enabled them to understand further how to follow the
narrative history genre text construction. This built the ability to provide the needed information
through the use of grammatical and lexical cohesions mentioned in the above section. Similarly,
the students developed a sense of writing well-structured texts identifying the introductory

statements, body paragraphs and concluding sentences (Derewianka 2000; Wilson 2016).

Nevertheless, since the students were joining the education program where all courses are taught
in English, there is a chance that the language development could happen within the education
classrooms, not only the preparation courses (Spencer 2009; Quirke & Zagallo 2009). Student A’s,
B’s and C’s answers in the interview indicated that other education courses hold importance in
their language development. That benefited their understanding of how to structure clear and
purposeful reflections which were done through the practicum courses (Brown 2007; Spencer
2009). Furthermore, it appeared that reflections combined both the formality of IELTS writing and
the informality of free written pieces. This is due to the fact that both IELTS writing and reflections

undergo an assessment process which grants a grade to the EFL learner (Lukin et al. 2011).

A contradicting result also found when the researcher used IELTS descriptors and reflections
criteria, other factors can contribute in differing the IELTS band from the performance in writing
reflections, such as having different markers, band descriptors and criteria for marking (Gitsaki et
al. 2014; Panahi & Mohammaditabar 2015). The difference in the people who are assessing the
IELTS test and reflections can be a major factor, due to the differences in the marking scheme that
each one follows. Furthermore, some designed criteria at university levels may not be created to

assess the language in depth, rather to assess the general concept of the task (Freeman & Freeman
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2001; Vialle et al. 2008). This was presented through the criteria followed in education to assess
the performance in reflections, as more attention was given to how the reflections are representing
their purposes rather than focusing on the language aspects. Therefore, IELTS and education
criteria are not considered as strong measures of language performance, as each measures specific

skills and context.

5.2.Conclusion

This study was implemented to explore the correlation of IELTS band and preparation courses to
students’ writing of reflective journals in one of the UAE higher education institutions. The
research found that the IELTS band cannot be given a final judgment, as there are different factors
affecting it. Students’ level in English, previous language knowledge, study input and preparation
courses can all affect the IELTS as a tool for language testing (Ata 2015: Quirke & Zagallo 2009).
Yet, the study revealed that the preparation courses had an impact on reflective writing as it added

further input and consolidation to the language for two participants.

The students’ language and writing showed improvement as the students progressed through the
levels. They built further confidence towards writing reflective journals which were observed
through their reflection samples (Bamberg 2011: Hughes 2003). Their ability to critically identify
issues, anticipate solutions, critically judge the experience, provide opinions and recommendations
for further enhancement were constructed effectively (Hyland 2007). That change was notable at
the end of the study levels and after the second IELTS band, which could be due to their education

studies or preparation courses leading to that improvement.
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The students’ development in English writing and other skills were identified through the students’
responses to questions in the interviews. The IELTS reports and materials from the preparation
courses also provided a clearer idea on the amount of change in the language. The students who
took the preparation courses were provided with the opportunities to practice and improve their
writing experiences and language while preparing for the IELTS test. Lessons in the preparation
courses were designed to cover broader skills of writing and text organization than just only IELTS
writing tests (Panahi & Mohammaditabar 2015; Slavin 2014; Wilson 2016). However, the student
who didn’t take the course developed also the language which can be related to the input given
through her study at the college. In spite of that, the IELTS score was considered highly important
simply because it is a requirement, as the students stated in the interviews that there were other

factors leading to the change in their language and writing of reflections.

The amount of knowledge gained through education courses and how reflections were assessed
also helped to shape the students’ understanding of reflective journals. The students learned to
narrow their focus on narrating the practicum experience and identified strengths and weaknesses
to be improved (Spencer 2009). The findings also show that the course criteria assessing the
language may not match the one for IELTS, which presents another factor to support IELTS

requirements may differ from academic writing at universities.

To conclude, students’ second language learning performance and ability cannot be judged by only
a language test such as IELTS. The students faced challenges in learning language and
understanding different genres, which they can overcome through additional practice and input

given by instructors.
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5.3.Recommendations

Two main types of recommendations are stated to improve this study; one is related to the
improvement of writing reflective journal, and the other is related to further researches to be
conducted related to this study. Based on the findings, it is recommended that language learning
must not be separated from college assignments; especially if that requires the use of language to
write a report, reflection or essay. Another aspect is that EFL learners require further consolidation
of language even if they are at a college level, and more emphasis on language assessment needs
to be presented through assessments other than IELTS. In addition, providing additional sessions

to improve language skills is highly recommended to add further to students’ performances.

Regarding further research to be conducted in a similar field of the study, it can be extended to
compare the impact of IELTS performance to the new testing system implemented in the UAE
higher education, which is called EmSAT (Emirates Standard Test). Another replication of the
study could consider the correlation between the EmSAT test and English as foreign language
learners’ performance. It is also recommended to use the discourse analysis in this research and
implement it to a wider range of participants. This will help to identify the development of
performance in writing reflections, to consider the impact of college courses on students writing
development. It can be also extended to measure the development of other language skills for

novice teachers until their graduation not only writing.

5.4.Limitations

The study has limitations which can be due to the size of the focus group as only three students
were selected for the research. Therefore, the results cannot represent all English language learners

taking the IELTS, and cannot represent all cases of students writing reflections in higher education.
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Also the research only involved female students which cannot be generalized over male learners.
Another limitation is that due to the time of conducting the research, it was difficult to gain the
tools easily from the students as some had already graduated and other lost some documents. For
example, students A didn’t have the first IELTS band, and students C had not yet reached level
eight and therefore hadn’t had the eighth reflection. The number of the students taking the
preparation courses was considered low which is not enough to measure its effectiveness with the

consideration of other students’ attitudes toward the course.
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Appendix 2: Research participants’ IELTS reports.
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Appendix 3: Students A’s, B’s and C’s reflections.

Student A

Reflections (Level 1)

| was satisfied with my experience in the third week. It was really good. | built a good relationship with
the students. As usual the students started the lesson with a song and they played a game. | saw some
amazing areas at the classroom. There was (new words) area near the board. They put all the new words
there to remember them. Also, they have a large board at the back of the class for their activities. The
teacher posts their drawings or anything done by them on this board. In addition, they have class rules

area, numbers area, super kids area, and spelling princess area.

One of the special needs students joined the class, | was delighted with the way they treated her. The
students were helping her and they were good. | felt happy when some of the students asked me to
teach them, but | told them that am not ready yet. “It's very important to know how to deal with

students and their inappropriate behaviors”. (Kelly, 2011)

Every week | learn many things from the teaching practice. | learned how to organize the classroom into

amazing areas for the kids. In my opinion, the classroom effects on the students ability to learn.
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Student A

Reflections (Level 2)

My last experience in was great. It was very useful. | saw how the teacher plans for
the lesson. As usual she started the lesson with a warming up then the activities and she ended the
lesson with a game. The teacher showed me her lesson preparation. She writes what she will do for the
introduction, activity and plenary. She writes the materials she needs. She told me that planning for the
lesson helps in organizing ideas. She told me that thinking about the needed materials and how the

lesson should starts and ends are very important too.

| was impressed by the teacher ways in planning and preparation. Everything was organized and written.
I was impressed too by her ways in rewarding groups. They have to put star under their group name and

if they did something wrong the teacher remove the star and put it for another group.

I think that planning is the most important thing to the successful teacher. Planning helps in managing

time and organizing activities.
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Student A

Reflections (Level 3)

| agree with the statement which mentioned that a brilliant lesson plan is not enough and kids don’t
always respond to adults. | think that preparing a great lesson is important to grab the students’
attention but that's not enough to avoid misbehavior problems. Good management skills are important
to control the classroom. Teachers should try to understand the students’” behavior and the different
types of misbehavior actions. That will help teachers to prevent misbehavior problems instead of dealing
with the problem, and that will save their time (Yuan, 2012). Firstly, students may have home problems
such as break up, parental control and punishment, which can affect them negatively, and cause them
to misbehave to get the teacher’s and other’s attention (Burden, 2003). Secondly, children may be
affected by some TV programs that show violence. In this case, having a great lesson plan will not be
enough. The teacher should have good management skills to deal with the students who act violently
and hurt others. Thirdly, the teacher should have a strong personality to deal with the students. The
teacher's manner while teaching is as important as what she teaches. Of course teachers should have a
good lesson plan but they should be confident and self-assured, because that will affect the students
(Kyriacou, 2007). She should be able to use her eye contact effectively to control the classroom and

notice the students.
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Student A

Reflections (Level 4)

During the three weeks at School, | observed an English teacher during
her sessions, activities and strategies, also | took notes about what happened under some specific key
areas. The purpose of this observation is to see literacy in action over the three week in this school. | tried
to observe my MST during her English sessions in KG-25 class especially the literacy sessions. | found that
my MST read stories which was related to the theme or topic they have. | also noticed that she gave them
activities which are suitable for their level such as painting a picture or writing their own stories. According
to Brewster, Ellis and Girard (2004) “reading practice may be derived from listening work or may lead to
writing. In this way, reading becomes integrated with other language skills” (p.113). | think that it was a
good idea to use activities which matches the children’s level, linked to the theme they have and integrate
different skills in one activity, because it develops their comprehension of the story they listened to. | also
discovered that she read the story more than once in order to provide more comprehension about the
story and the language used in the book. Furthermore, my MST used eliciting while reading the stories in
order to see if the students are paying attention or not and to make them use the language in the story. |
believe that it was good teaching strategy to check that the learners listened to her or not. The teacher
should also consider the level of mativation of the book for the students to make the learners listen and

answer the teacher’s questions.

In addition, | noticed that my MST brought some activities which were related to the story to let the
children use them in their free play during the session. As Peregoy and Boyle (2005) stated “whether you
are collecting materials for theme cycles or teach a standardized curriculum, it is important to obtain a
variety of resources to accommodate varying levels of reading ability and English language proficiency”
(p.327). | think that letting children to have more exposure to the story is a good idea because it helps the
children to use the language by themselves with out being asked by the teacher. The teacher should
consider the age of the children and what kind of games they like to do in order to provide activities which
children are interested in. Moreover, | found that my SST put children’s work on displays after finishing
their work to provide and develop comprehension about the story. Another factor the teacher should

consider is to do some activities which have good learning purposes to put it as display.
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Student A

Reflections (Level 5)

This was my last week of this teaching practice. | tried to enjoy every single moment and learn from my
teacher. | tried to spend more time with the students and help them with what they need. This school
helped me to learn many things. | learned that the school environment is very important and it affects
the students. | learned that the teacher is the students’ second mother. She cares a lot about them and
she helps in raising them as well. | learned that the students do not learn maths, science, Arabic and
Islamic only. They also learn different things that will allow them to develop their life skills. For example,
every day, the school choses a class to clean the school during the break time. They ask them to bring
gloves and big garbage bags to clean the school and the playground. | think that this is a very important
step to create a positive learning environment. Firstly, they'll learn how to be responsible. Secondly,
they’'ll learn the importance of being clean. Thirdly, they’ll how to contribute in creating a better school
environment. In addition, the teacher also encourages the students to create a better environment.
Every week, she takes 5 students from the PE class for 15 minutes to clean the class. When they finish,
she gives them stickers. That's a part of the positive reinforcement that helps the students to repeat the
good behavior. | liked these idea a lot and I'll apply it when I'll be a teacher, because | think that we're
responsible to build the students’ personality and teach them different values that will help them to be
better people in the future. As mentioned in the strategic initiatives of the student school life, and
according to The Ministry of Education Strategy, the school should involve the students in such

supporting school activities that help the student develop life skills.
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Student A

Reflections (Level 6)

During the second week in school, | spent most of my time in planning lessons, observing my
teacher and my students, and talking with my teacher about the best ways to teach the students. She
supported me a lot and she tried to help me in improving my teaching skills. She gave me many advices
and she told me that creating a positive environment for the students is very important to enhance their
learning. | believe in that and as | observed in school, the classroom environment was really
comfortable and well organized. It helps and supports the students’ learning, and it affects them
positively. For example, my mentor teacher’s class was well organized and the classroom environment
was supportive. The walls were full of pictures, words, labels, numbers and phrases which will support
the students’ learning. All the classes were provided with technology such as computers and data shows,
to help them in making the lesson easier and to help all the students with different learning styles. The
teacher tried to provide all the necessary tools for the students such as pencils, crayons, papers, and
scissors. In addition, each student has his own white board and markers which will help them to solve
problems in math and other lessons. Furthermaore, the classroom environment is provided with stories
which will develop their reading, and many games which will help them to have fun while learning.
According to The Ministry of Education Strategy, ensuring excellent learning environment and tools is

very important to ensure that students’ needs are met.
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Student A

Reflections (Level 7)

On Sunday 4% of May, | did my third lesson for the literacy class. It was based on a story that they read
before with their teacher and the story called (Elephant Dance). They had to write a similar beginning of
the story but they had to change some settings to be about themselves. They changed the country, the
characters and some of the events. Firstly, | started the lesson by a game which was charades. | divided
the classroom into two groups (boys and girls). They chose one student from their team to act what's
written on the card and they had to know the name of the movie. They were talented and their acting
was very good. | think it would be better if | mixed the boys and the girls in the groups because the boys’
team was teasing the girls and they were saying that they’ll win and so on. | tried to calm them down
after the game. Then, | mentioned the learning objectives for them and | showed them the beginning of
the Elephant Dance story. They read it together and they circled the adjectives, similes and the noun
phrases. Then, for the building knowledge stage, | showed them how they could turn the story to be
about themselves. | wrote the beginning story by myself as an example. | used some adjectives, similes
and noun phrases, and | asked them to read the example together. We discussed what I've written then
| explained the success criteria before they go to write their stories. The success criteria were about
having adjectives, similes, noun phrases and speech marks in their stories and that's very important.
They went back to their groups and they started writing their own stories. | worked with the lower
ability students who had different worksheets. Their worksheets had blanks, some helping words and
word bank. | worked with them to write similes, brainstorm their ideas and so on. | tried my best to
scaffold them to make the task easier for them and to teach them new skills in writing. Scaffolding is
really important as Vygotsky mentioned in his ZPD (Zone of Proximal Development) theory. He believed
that helping and assisting children are important to the children because they’'ll be supported, they'll
have the chance to achieve and show some progress in their work (Vygotskian Approach, n.d.). After
twenty minutes they came back at the carpet and they took their partners’ worksheet to evaluate it and
check if it has the success criteria elements. | wasn’t happy after | finished my lesson because the lower
ability students needed more effort. | spent most of the time with them and | didn’t have enough time
to move around and see all the students” work. In addition, it would be better if | used the points in this
lesson to try to be the best. For the next lesson I'll try to give the lower ability students hints which are
clearer so they can work independently. As a result I'll be able to give all the students my attention

fairly. In addition, | wasn't feeling well and | think that affected my classroom management little bit.
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Student A

Reflections (Level 8)

My last lesson was on Tuesday 6% of May 2014. It taught the students science and | was nervous at the
beginning. | knew that we should include reading in the lesson so | wrote a story and read it to the
students in the lesson. In this lesson, | mixed the students together so the higher ability students would
help the lower ability students. | prepared my lesson using BUILT method. Firstly, for the engagement
stage, | played the hangman game with them and they knew that the lesson is about electricity
immediately because they saw the circuits on their tables. | think it would be better if | used different
activity because the hangman was very simple, easy and fast. Then, | asked them to write on their
worksheets what they know about electricity and what they want to find out. Most of them wrote that
they want to know how the electricity works. For the building knowledge stage, | showed the students a
video, which was a story about electricity. It was about a family that they faced problem when the lights
went off after a rainy day, so they decided to explore the electricity. | asked them questions while
watching to make sure that they were paying attention. We discussed together what they saw and what
they would do if their lights went off. | told them that we're going to explore the electricity and | let one
student to read the learning objective which was (to explore and know how to make a circuit). Then, |
moved to the transition stage, | explained some words such as circuit, bulb and cell. | told them that I'm
going to read a story for them and they should focus because they're going to tell me the problem. The
story was about a kid who had a damaged flashlight. He went to Mr. Grant's store to fix it and Mr. Grant
said that the battery is fine. So | asked them (what can he do instead?). They told me to change the bulb
and that was correct. | showed them two pictures of two different bulbs. One of the bulbs wasn’t
damaged and the other one was damaged and had a gap in the wires which means the circuit was
broken. | asked them about the difference between the two pictures so they realized that the circuit
must be connected for the electricity. It would be better if | brought two real bulbs to show them the
difference between the damaged and the normal one in reality. We discussed together then | asked
them to go in their groups and work together to make their own circuits. They were enjoying their time
while trying and they showed me and presented what they did. They were exploring and enjoying their
time. Some of the groups tried to make a very big circuit so they added more batteries and bulbs and
they noticed that the light was brighter when they added more cells (batteries). Letting children discover
their environment by themselves is really important for their learning and development as Piaget

mentioned in his theory. He believed that children should work by themselves to explore and discover
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which will help them to develop their cognitive skills while experiencing the environment around them
(McLeod, 2009). After exploring and making the circuit, | distributed worksheets and | gave them the
instructions. They had to write what they saw and they had a word bank at the bottom of the
worksheet. | think that | should still work on my management skills because the students were very
excited and they were hyper so it was hard a little bit to control them while making the circuits. It would

be better if | had a shaker or bill to grab their attention faster.
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Student B

Reflections (Level 1)

In this lesson |, | have teach the students spirit things |, first of all | have teach them about sounds , then
they have give me some example of the sounds , and in the last activity , they complete the sentences
that they have it in their books with the correct word . The students were motivated with me |, they
always want to answer to get points |, they like the lesson a lot because it is little bet have some
challenge for them specially when they were answering the sentence because they are sometime put
the wrong answer for the sentence . And when they were in challenge | were in encourage them by

saying to them that they will have yellow points if they answer the question in the right way .

The students in this lesson were active and attractive , and when | were explain the lesson they were
attention with me , they want to listen to me , to know how to answer the questions . | think | should
have another strategy to make the students quite and to do not miss behawe | this strategy should be
different that the red points strategy . | believe that each teacher should have different strategy to

avoid missing behave in her class room , for the next time | will use different way for managing the

students .
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Student B

Reflections (Level 2)

In this lesson , we have learn different things , first we have learn the sounds then we have learn some
vocabulary words first | have let my students to watch a short video that talk about the sounds |, and |
have engage them to the lesson by this video |, In each lesson that | teach | | like to engage the students
to the lesson , by making an activity or warm up . This warm up or activity for instance a video , game ,
active work sheet ,story , role play or even a song would make the students more active and motivated
in the class room |, In addition that will make the students more attention with the teacher | so | believe
that each teacher should make something interesting such as videos , songs |, active work sheets .. that

will let the students invohee in the lesson and feel interesting .

| have make a mistake during the lesson , | have not check the volume of the video and the sound of the
microphone was not loud , and that effect on the students , they were not hear the lesson well , and
they were tell me for many times that they do not hear well , so for the next time |, | will check for every

thing for the microphones and for the laptop .
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Student B

Reflections (Level 3)

Today my lesson plan was little bet different |, in this lesson my students have describe the pictures and
write a story of these pictures . This lesson was enjoyable to them , first | let them se= the pictures, then
they have give their opinion , | have lesson to their sentences and | choose the best , each student want
to give her sentence to write it on the board , they want from every one to write their sentence , so they
have do their best to let me choose their sentences . Then | have give them worksheets to write about a
character they like , some of the students hawve write about and | feel proud when they were talking
about me . and in the end of the lesson | have let my students to do a role play about the story they
write about . this activities have make the students motivated and active |, also | like when | were raising

my voice the students were watching me , and the noise became less .

| have notice that | have a negative thing in my lesson , | have not move around the students more , | am
just was standing in front of the white board , | do not know why this have happen , however in my

lesson | always move around them |, so | have decide to do not repeat this problem again .
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Student B

Reflections (Level 4)

In the first day of my teaching practice in school, | have mest he show us his
room if we nesd any help ,also he show us the school facilities . Then we set in a room and he tell us in
which class we are going to . My MST Mr.Banger was absent ask me to go L
stay the whole d=vwith hir he was kind with me , he told me that they are in the reading week | in this
day they were reading stories for the hole day |, the students were moving from class to other to listen to

different stories from different teachers .

In my second day at school | met my he talk with me a lot he give me his plan and show
me from he pickup his students in the morning , | met his students and his assistani . During
this week we met the parents too and | have learnt how to speak with parent and we should have an
answer for their questions ,In addition we should be polite with them and do not be angry, also from
this meeting | have know the level of each students and where is his weakness, and that will help a lot
during my practice . This week was important to me as a teacher because it help to know how to read a
story for the students and were should | focus during my reading . Moreover in the last day of this week
all of the school were wearing their favorite character clothes and it was big competition for the best

character .
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Student B

Reflections (Level 5)

On Monday, October 24, 2016, | have teach a Math lesson in School, my kids were active
during my lesson, because | have involve and engage them in my lesson by making a little play with Inky
puppet that he ask the students to help him in adding numbers.From this play my students understand
the main goal of the lesson.In addition during the different activities in groups, my students were
involved and answering the guestions well. Furthermore in the end of my lesson | think | have achieve
my goal and they understand the purpose of the lesson All of my students were in control and | have
manage them well by using dojo points and saying a sentence that all of them became quite which is
Eyes on me then the students say eyes on you _This sentence is really effective sentence in my class.Also
| believe that | have control their brain with me when they were doing the activities.So in my opinion |

think my lesson were very good because | have achieve my goal.
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Student B

Reflections (Level 6)

On Tuesday, March 7, 2017, | have teach a science lesson which is light energy for grade 5, honestly | was
satisfied about my lesson because | introduce my lesson ina mice way to attract the students to me and
that by playing a hangman game. Then | have use the technology to explain my lesson by let them watch
the video, after that | distribute the worksheets depending on the levels and | think this a strength point
for me. | think | need to focus more on my voice because it sometimes become low, also | need to focus
on my language and improve it too. | believe that | have control my students and | mange their behave
by using points for the whaole class and for individual. My students show their understanding of the lesson
by writing their knowledge of the lesson in a piece of paper have the light shape then we stick it outside
the classroom. Furthermore at the end of the lesson some students come to me and tell that they like

the lesson and they want from me to teach them in the next day.
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Student B

Reflections (Level 7)

After teaching the lesson of verb to have and family tree, | realized that | did all what | was included in
my lesson plan. Even when the class took longer than what was expected, | did not have to feel worried
because | was already planned for an extra activity. Moreover, all the stages of the built were practical,
because | provided suitable activities that met with students learning needs at each stage in the lesson. |
felt that most when | did the reflection stage, | realized that the students were understood my teaching
and when they presented their family tree, and talked about how many brothers and sisters do they
have, they used correctly verb “to have” and “singular and plural nouns” in their sentences. Now as the
lesson is speaking lesson, that is why | chose “Spot the difference between two different pictures”.
However, the students were challenged when they came to the front of the classroom presented their
family tree, and talk about it to their classmates. | believe that planning lesson for English language
learners is a challenging because it needs an effective strategy to facilitate learning for the learners. So |
used scaffolding strategies to assist and support the students. As one of tasks was about drawing a
family tree, | provided to the students an example of my family tree to model the task for them, then
when they were drawing their family tree | observed that they got the concept of the modeling, and
they were just applying very well. In addition, monitoring the students helped me to observe the
students while they worked, and it provided for me opportunities to manage students’ behavior and
stopped any misbehavior. Overall, | am happy that | achieved my teaching goal in this lesson.
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Student B

Reflections (Level 8)

How do you know the student already know? How can you determine what are the students’ needs or
strengths in certain areas? How do you promote students” reflection and critical thinking? The
questioning technigue helped me to cover these elements effectively in my teaching. Through this week,
| focused on this technigue in my lessons. So what | noticed that the questioning in an interactive way in
the lesson encouraged the students to think more deeply about information that they have given. 5o in
the previous teaching lesson and from my observations in other subjects, | observed that most of the
students were just puessing the answers rather than thinking about it. So during this week whenever |
was expect answers | was always reminding them to think more about the answer, not just guessing. 5o |
got what | expected from them and they started to give more critical answers. Moreover, | used
questioning technigue to guide students through new lesson content, making connections with previous
learning and with the students” background knowledge. So that provided me in my lesson planning to
determine when | need to do more practice or to move to a new lesson. Another power of the questions
is checking students” understanding. | used the questions to do refection on what the students
understood and what they did not. In addition, this useful technigue encourages the interaction and
builds confidence for those students who have low self-esteem. This provided the students the courage
to speak up and share ideas or answers. However, the challenge that | faced when | used questioning
that sometimes it took a little bit long time my lesson’s time especially that | am a type of teacher who
wants to give the students opportunities to talk in the class more than |. So next time | will develop the

use of guestioning in my class ina proper time.
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Student C

Reflections (Level 1)
Roles and responsibilities of the teachers mean how the teachers are managing the class environment by
control the students to have a great classroom management. In this task, I observe my mentor teacher for

all of the day to take some notes about her roles and responsibilities in her teaching.

First of all, through the day and after the morning assembly. I was writing down what I have seen in the
roles and responsibility of the teacher. I was attending with grade 12 art sectionl I found some of the
students were talking while the tutor was explaining the lesson. Then the teacher looked at the naughty
students and separated them into other groups to stop talking, but return talk during the class time. The
teacher warned them for the second time, but they ignored her. In that fime, T was very surprised about the

student’s behavior because they were respectful for their teacher, friends and the class time.

Secondly, in the second class with the same class that was the 12 art 1.1 was moving around the groups to
see thewr work and to take some photos. Suddenly, the teacher asks her student to stop working and be
ready to present their job. When the second group was presenting their work one student from

the class was playing with the pen and she was distracting her friends, the tutor took her pen and through
it 1n the bin. After that, the teacher took this student and kept it separate from her group and she was still

talkmg.

However, the last class I attend 1t with my mentor teacher was the 12 science class section 1. The students
were on time, and my instructor was explaining to them some grammar rules and gives them some
examples to stick the lesson in their mind. While the teacher was teaching some of the students were
raising their hands to ask her some questions. I was delighted with the student behavior because they

were asking her one by one to benefit their friends and themselves.
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Finally, I like the science class because they change the mood of my mentor teacher from a bad mood to a
good mood and being happy. However, the Art class was too much noisy and they have a lot of
misbehavior acts that make my mentor i a bad mood. Such as when they were talking a lot without

Pernussion.
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Student C

Reflections (Level 2)
Mathematics 15 the most interesting curriculum with the learners. They can use it everywhere and in every
tune to practice, leaming new structures and to keep in mind. Theoughout my TP at school, I attend a

math class with grade 10 to complete oy teaching practice boolkdet.

Firstly, [ observed the math teacher for two hours, to see what the lesson is today, so the lesson was finll
of concepts that students need to practice more and keep it in their nund. She did a lot of activities to leam
the smdents. The lesson were hard to the smdents she fries to make it clear and easy, but she vse a video
from the last vear students work then she start the lessen . She teaches stndents about sin, cos, and tan she
did an activity for each one alone. Such as the (sin) she presents it with an iPad she gives each grouwp an
IPad. The lesson was inte Edmodo app to male it easily. However, she use the laptop to present the (cos)
using their calculator and their notes. Besides, when she finished the last concept it was (tan) she ask the
students to answer the exercise questions in their notes and she sit with students who need more
explanation. Then she asks the students to come to correct their works (see figurel). On the other period,
she gives the students new concepts which was about the mean median and the mode. In this class she
didn’t explain it for the students but it was answering the questions in their notes, so students were able to

answer the questions then they finish the questions for this lesson (see figure?).

Finally, I have fun with math lesson and I took a lot of information from the teacher. Also I remember the
lesson becanse she was teaching me in grade 10, but she now she use a new ways fo teach students the

lesson. She use the laptop and the IPad, but when she was teaching me she use only the laptop.
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Student C

Reflections (Level 3)

Thiz leszen is the second lesson that | will teach it for grade five girl's students. Students will revize the grammar
skills which are the past and present tense in the story © My trip to Cartagena”™ through forty-five minutes. The
overall aim of this lesson is to revize some of the grammar skillz and differentiate between how the words change

from the present to the past and the opposite.

Firstly, the one aspect that | feel | did very well was how | manage the students in the cdass, besides how the
students were able to learn, and how | was able to teach them smoothly. | think it works because my students and
| were working together to establish a positive learning which leads to have a successful lesson because we
managed the time and we were able to finish the lesson on time. In addition, my students helped me to finish the
lesson on time because | have divided the lesson between them and |. The lesson was about © My Trip To
Cartagena” story, | have read to them the first page, and they worked with me to find out the past and the present
wverhbs together, then | have divided the rest of the story between the groups each two groups took the same page.
Furthermore, they were able to find the verbs by themselves, and while they were working in groups they were
talking in English, and they show me their work when | was mowving to check their work. In my point of view,
teachers should have 3 good relation with the students because as {Robert, Marzano and Jana, 2003) mentioned
that * teachers who had high-quality relationzhips with their students had fewer discipline problems and rule
viclations than those who did not have high-guality relationships". That shows teachers who have a good relation
with the students will have a good classroom management better than they will have the teachers who do not

hawe any relation with the students.

Dwring the class and after | have finished with the students the activity and reading the story, one student raised
her hand to ask me what is the meaning of the word fire, but the students started to laugh at her and she was very
upset. | asked the students to stop laughing at her and to clap their hands to her because she have a gquestion, but

she do not sit without asking the question.

| shiould fecus on asking the students abowt the meaning of the easiest word before the hardest word because if |
ask the students | will help the students who do not know the meaning of the word to know the meaning and the

students who know the meaning to share their knowledge with other students.

In the next lesson | will focus on:

1- Student's lewel.

2-  Student's prior knowledge.

3- Explain the lesson deeply for the students.
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Student C

Reflections (Level 4)

This lesson was my first lesson in my teaching practice at School. The lesson was for
foundation stage two students. They are ten boys and thirteen girls. It was on November 7, 2016. The

lesson was a reading lesson about™ The Very Hungry Caterpillar™ lesson for twenty five minutes.

Firstly, the overall aim of this lesson was to teach the students different types of food through reading
the story. Students are going to learn different types of food that the caterpillar ate in the story.
Secondly, | have supported my lesson with different activities such as; the caterpillar bottle, the
matching worksheet, and the caterpillar crafting table. Different kinds of activities allow students to
choose their favorite activity and do it. Thirdly, students enjoyed the lesson because they were active
with me, so that shows me that the activities were suitable for students and | was able to take a
feedback from students if they like the activities or not because activities help teachers to have a
feedback about students learning process | Interactive Classroom Activities, (n,d)) . The very caterpillar
bottle with food was the enjoyable activity that students like it more because they were challenging to
come and put the food that they heard it from the story in the bottle.

Actually, | liked the lesson because the students were able to listen to me and | teach them the whole
concept that | have prepared for them. Also, Miss Sims liked the lesson, and she said that the activities
were appropriate with students” level and the students were able to do each activity, but there were
some recommendations that | need to develop such as; make sure that students are following the
classroom rules, in the story | can teach them phoneme “C” and “8", and also | can use the cards to

write the fruit name with pictures.
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Student C

Reflections (Level 5)
On Monday, March 20, 2017 T taught my last Math lesson for grade three boys and girls students. The
lesson took 40 minutes, and it went well, but as always no lesson without mistakes that I need to focus

and change them so in this lessen [ have reviewed 3 As a Factor lesson

Firstly, I started the lesson with greeting the students, then I did scme movements activities, then I asked
nuy teacher assistant to pretend that there is a message coming from outside in a basket with six puzzles.
Secondly, I did an activity in the power point and it was usefil for the smdents becanse I diditas a
conpetition between the six groups i the class, and the students were busy for all the class time in
answering the questions on the game. Then I complete the lesson with assisting them using the worksheet
m three levels low, middle, and high  All of these activities went gooed, but the stndents were hyper active
becanse of the competition and they were working hard to get the correct answer for the questions in the
wotksheet. . When T'was checking their work they answered all the work correctly even lower level

students,

O the other hand, while I was moving around the group to check their worle T saw some students were
struggling to finding out the answers, so I stopped all the class and I teaches them the strategy of connting
the three lines in each finger. For example 3% 7=7  they should count the three lines in the seven finper
to get the answer 21. The students was little bit confised but when I did with them one example they get
the idea.

Generally, the lesson was good. and moy MCT liked it becanse of the different activities that T have
applied to the students in the class, but I when I was applying the new strategy she suggest to ask her or
ny MST. In the future if T am going to teach Math | Twill try to ask my colleague or my mentors if [ need

help.
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Student C

Reflections (Level 6)
Teachers are working hard to provide a nnigque education for their learners to help them improve and
succeed in their studies. As a teacher, I am trying to do my best in planning to help my stodents
understand the lesson well by providing different materials and activities to support them in the learning

process.

Throughout different observation feedbacls from my mentors in the school and in the college. [ have
prepared well for the lesson by adding details i my lesson plan and that belps me to get a good feedback
from my MST and MCT and both of them said that I was well planned for the lesson and the materials

were prepared.

However, they both recommend that I shounld work more in myy assessment and timing because I used to
spend lots of time mn the explaiming becanse my students needs more support i thas part but in me next

teaching practice I will work hard to improve my finung and assessment.
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Student C
Reflections (Level 7)
Onthe 12 of November, 2017, | taught this lesson which was a revision on the vocabulary and information

learned through the unit.

| started the lesson with some questions for the different groups in order to give me some information
about the different countries, also | gave each group points for their correct answers. This strategy helped
the students to work effectively and involve all the different abilities in the group to find the correct
answer. Furthermore, the students were interacting and using most of the vocabulary learned through
the unit. After that, | reviewed the new vocabulary of the unit and other new words using flashcards with
pictures. The reason of using this strategy is to help the students remember the words and think about

the new words of the lesson.

The last activity | used was the riddles cards which contain the new words of the whole unit. These cards
include the definition of the words where one students read the cards and other peers in the group had
to guess the meaning of these words. This activity was done in groups and they were playing the game
effectively. This activity helped the students to learn, recycle and consolidate meanings of vocabulary

words. Also it helped them to link between the definition of the word and its meaning.

To conclude, | think that this was an excellent lesson because the students were wholly involved in the

activities | used. Also they learned and reviewed the new vocabulary through indirect learning.
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Appendix 4: Students A’s interview questions and answers.

Student A Interview Questions

Name

Nationality Emirati

University Level/Degree Bachelor degree / graduate

1%t February 2018

Date

1. How do you feel about the International Testing Language System (IELTS)?
It’s a good tool to measure students’ speaking, listening, writing and reading

skills. However, there are many external factors that could affect the students’

score, which might reduce its reliability.

2. Do you think IELTS test is an effective tool to measure students’ performances

in English? To what extent?
I’d score its effectiveness 6/10. It might be effective in giving us a general idea

about the student’s level in English. However, at that exact time, many factors

could affect the score. The student might be ill or nervous, which doesn’t give a

very reliable result.
3. Did your English language change after taking the IELTS exam? How?

| don’t think IELTS changed any of my English language skills. It all depended on

my previous knowledge, and nothing changed after taking the exam.

4. What challenges did you face in writing reflective journals at your early levels

in the field of Education studies?
Writing journals weekly and even daily sometimes helped to improve my writing

skills as we got feedback from our teachers. | learned how to evaluate my
lessons and write about the lesson weaknesses and strengths.

5. Did your language level change as you progressed though the levels in your

study in Education? How?
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Of course, there’s a huge difference. The Education program allowed me to use
my English effectively as | worked in different schools as a student teacher. | was
using and practicing my English all the time with many teachers and students. |
even joined private schools and worked with foreign teachers which was really

helpful in getting the right language from them.

6. Did you take any preparation classes to improve your writing? To what extent
did these classes impact your writing of reflections?
No | didn’t take any additional classes. My progress in writing was through

attending my regular classes at colleges and writing assignments and journals.

7. How did your writing of reflective journals changed as you progress through

your study levels?

At the beginning, it was mostly descriptive. Then, | learned how to be critical as

well.

8. What factors helped in improving your learning of the English language?
-Being at different schools for teaching practice.
-Writing journals regularly.
-Interacting with different students, teachers from different nationalities.
-and of course, our English teachers at college who helped us to practice the

right skills of English the whole time
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Student B Interview Questions

Name

li Nationality Emirati

| University Level/

! Degree Level 8

!.1 Date Wednesday, January 31, 2018

1. How do you feel about the International Testing Language System
(IELTS)?

- IELTS is a reliable test that examines students’ levels in the four skills
of the English Language which are speaking, listening, writing and reading. |
think that |IELTS test can be challenging to some students due to their level in
English. However, | believe that if the students worked hard to improve and
develop their English, they will easily pass the test.

2. Do you think IELTS test is an effective tool to measure students’
performances in English? To what extent?

- IELTS test is really an effective tool to measure the learners’
performance in the four skills. Since it provides you with a score for each
section which helps you to determine your level in each skill.

3. Did your English language change after taking the IELTS exam? How?

- Yes, my English language has improved after taking the IELTS exam. The
reason behind this improvement, is continuous practicing and preparing for the
exam. In order to get band 6 in the exam, | started to watch various Youtube
channels that explains the sections of the exam in details. Also, | joined IELTS
preparation classes to improve my English language.
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4. What challenges did you face in writing reflective journals at your

early levels in the field of Education studies?

- | faced some challenges during writing my reflective journals at
the early levels in the major of Education. The two main challenges
were committing grammar mistakes and lacking suitable vocabulary to
explain my ideas. However, by progressing through the levels | was able

to improve my language, overcome these challenges and fix my errors.

. Did your language level change as you progressed though the levels in

your study in Education? How?

- I noticed a remarkable difference in my language level since | joined
the Education field. Attending Education classes and reading English books
helped me to improve my language skills.

. Did you take any preparation classes to improve your writing? To

what extent did these classes impact your writing of reflections?

- Yes, | took an IELTS preparation class in the college to improve
my writing. My teacher helped me a lot by explaining writing strategies
that | can use when | have a timed writing task. Furthermore, he taught
me a simple trick to count the words faster in order to save time. By
attending the preparation class, | have learned how to extract
information from diagrams in order to write paragraphs that describe
the diagram.

| believe that my writing had improved after attending this writing class.
The reason behind my improvement is the intensive practice we had
during the class.
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7. How did your writing of reflective journals changed as you progress

through your study levels?

During each level we had to write different reflective journals. As | progressed
through the levels, | have noticed that my writing of reflective journals had
improved. | believe that the continuous practice that we do in the English
classes we attend, had impacted positively on our writing skills.

. What factors helped in improving your learning of the English

language?

| believe that my English language had improved due to several factors which

are:

1.IELTS classes
2.Youtube Channels
3.IELTS’ Website Practices

4.Education program classes each semester.
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Student C Interview Questions

Name
Nationality Emirati
University Level/Degree Level 7
Date January 30, 2018

1. How do you feel about the International Testing Language System (IELTS)?

I feel that International Testing Language System (IELTS) is like a garden who wants someone to
plant flowers to attract people attention to come and see the colorful flowers. Also, at the same
time I feel it’s like a competition for everyone who would prove his/her abilities in different skills
such as; speaking, reading, listening, and writing. As well, it’s a beneficial system for Emirati
people because English is the second communication language that have been used in the UAE.
Besides, nowadays foreign people are working with the Emirati people in the same company, and
people should communicate with them in English. For example, they talk, write and read emails
that are written in English, learning new words from the foreign people, so the IELTS system can
support Emirati students to be able to improve their language effectively.

2. Do you think IELTS test is an effective tool to measure students’ performances in English? To

what extent?
I think the IELTS test is an effective tool to measure students’ performance in English as a second

language because it helps students to identify their weakness and strength based on literacy skills
which has been built through the learning process at schools. Also, it encourages students to work
hard on improving their language to be able to join colleges and universities because it’s one of
the requirements to enter the bachelor year to be able to complete their high studies to achieve
their ambitions to get their dreamed job. Furthermore, as a student teacher who got band 6 in

IELTS exam to enter year 4 I have seen that through the test, I noticed my strength in speaking

107



2014201052

and writing skills in English as my second language, and also, I saw that I need to improve myself
in both reading and listening skills to get a high score, so I am planning now to work hard to

improve myself to get band 7 to complete my master in Education.

Did your English language change after taking the IELTS exam? How?
My English has improved a lot after I took the IELTS exam and especially after I got an I[ELTS

course in the . oy since I graduated from the high school because I used
English for all the time I was in the class and while I am practicing for the IELTS exam. Also,
when I took the exam I saw that my skills in speaking have been improved and T used higher
levels of words to be supported while I am speaking for two minutes. Furthermore, after I joined
education and through doing different presentations I saw that my English has been improved and
I was able to talk more than two minutes. My writing skills also was influenced and it improved
dramatically because I used higher levels of words, linking words, and I that helped and supported

me to have the ability to write more than 500 words while I am doing my projects.

. What challenges did you face in writing reflective journals at your early levels in the field of

Education studies?

In my first year in Education program, I went to two different government schools, and each week
I should submit a reflective journal based on what I have seen, heard, or what I did. Actually, I
have faced many challenges, and one of the challenges was using the correct form of verbs to
support my writings because the grammar is important to help the reader who reads my reflection
to live and have a clear understanding about what I have observed and felt in the position I was in.
Also, it was hard for me to justify and reflect on myself or in what I have seen or heard because I
thought it’s incorrect to include reasoning for every action I did or I observed through my
different teaching practice at schools, also my last challenge was to use differentiation of linking

words such as; I saw, I noticed, and I have heard or seen, but since I get feedbacks on my writings
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and I looked for an example of reflective journals, I learned how I can write the correct form of

reflection journals.

. Did your language level change as you progressed though the levels in your study in

Education? How?

Through the past three years, and through my learning process in Education department I have
seen that my language is improving rather than being weak and that's because I often talk with the
teachers in English and some of them helped me to learn from my mistakes and through
practicing talking for a long time using English while I am presenting or discussing with my
colleagues in the class about an idea or a topic. Besides, some of the Emirati teachers use English
as a first language to teach in the classroom and that motivated me to practice my second
language with them and learn from them some useful words that I can use while I am talking in
English. As well, through training in different private schools I have seen that I practiced my
language a lot and it gets improved through the communication with the students and the teachers
in the schools while I am planning, saying or writing instructions for my students, explaining and
attending different meetings to share my thought and ideas with my MST that supported me to be

developed and be confident to communicate using the English language.

. Did you take any preparation classes to improve your writing? To what extent did these

classes impact your writing of reflections?

In the first semester in Education, I took an academic reading and writing course and that course
helped me to improve my writing because I had an assessment to choose an issue or disease and
write about 500-700 words discussing about it and I chose diabetic food, and through searching
for different resources to find the information I learned new words to support me while [ am
writing the report. Furthermore, through getting feedbacks from my tutors based on my writing, I

get improved because when I am discussing with them, they show me the correct way to use the
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words or the correct form of verbs. Also, I worked hard to check my first draft to notice my
mistakes, so I could have a chance to edit my mistakes and learn from them at the same time.

How did your writing of reflective journals changed as you progress through your study levels?

I think that my reflective journals changed through using high words and working on what I have
learned through different courses to show my progress. One of the aspects I still follow is adding
more information and justify it by being more reflective. For example, if I use colored paper;
green, red, and blue to assign my students in groups of three levels; low, middle, and high, I will
mention that using colored paper instead of saying low group, the middle group, and high group
will be more affected because it will get students to feel motivated to work. Also, adding artifacts
to support my writings helped me a lot to prove my justification about an event I attend or an
activity I assigned for my students to improve their adding skill in mathematics. As well, through
different levels I try to use different types of quotation such as; paraphrasing and direct quote, and
especially when I use paraphrasing, I feel confident to use my words rather than depending on the

author's words.

8. What factors helped in improving your learning of the English language?

There are lots of factors helped me to improve my English such as;
1. Reading stories then summarize them in English.

2. Watching English movies without subtitles.

3. Communicate with people using English language.

4. Translating Arabic sentences into English.

5. My teachers support at the school.

6. My family support.

7. Listening to the pronunciation of the hard words and repeat them.
8. Joining the English council since I was at the school.

9. Teaching my little brothers at home.

10. Joining College

11. IELTS test and the preparation for it.

12. Practicing talking in English in front of the mirror.

13. Writing essays and reports.

14. Doing presentations in English.

15. Teaching practice at different government and private schools.
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Appendix 5: IELTS band descriptors used in preparation courses.

SSERTE Kidp

IELTS TASK 2 Writing band descriptors (public version)

i UNIVERSITY of CAMBRIDGE

o ESOL Examinations

Band Task Achievement Coherence and Cohesion Lexical Resource Grammatical Range and Accuracy
9 » fully addresses all paris of the | » uses cohesion in such a way that it v yses 3 wide range of vocabulary | » uses 3 wide range of structures with full
task attracts no attention with wery natural and fiexibility and accuracy; rare minor emors
» presents a fully developed = skiffully manages paragraphing sophisticated control of lexical ocour only as 'slips’
position in answer to the features; rare minor Smors coour
question with relevant, fully only as “slips’
extended and well supported
ideas
] » sufficiently addresses all pars | » seguences information and ideas v yses 3 wide range of vocabulary | » uses a wide range of structures
of the task * |ogically » fluently and flexibly to convey » the majority of sentences are emor-fres
» presents a well-developed = manages all aspects of cohesion well pracise meanings = makes only very occasional emors or
response io the question with | = uses paragraphing sufficiently and » skilfully uses uncommen lexical inappropriacies
relevant, extended and appropriately items but there may be
supported ideas occasional inaccuracies in word
choice and collocation
» produces rare emors in spelling
andfor word formation
7 » zddresses all parts of the task | = legically organises information and = yzes 3 sufficient rangs of = uses 3 variety of complex stnuctures
* presents a clear position ideas; there is clear progression wocabulary to allow some v produces frequent emor-free sentences
throughaout the response throughaout flexibility and precision » has good control of grammar and
* presants, extends and = uses 3 range of cohesive devices » yzes less common lexical items punctuafion but may make a few ermors
SUppons main ideas, but there appropriately although there may be with some awareness of style
may be a tendency to some under-lover-use and collocation
overgeneralise andlor » presents a clear central topic within may produce occasional ermors
suppaorting ideas may lack each paragraph in word choice, spelling andlor
focus word fornation
[ » addresses all pans of the task | » arranges information and ideas » yses an adequate range of » uses 3 mix of simple and complex
although some parts may be coherently and there is 3 dear overall vocabulary for the task sentence forms
more fully covered than others progression v attempts to use less common » makes Some emors in grammar and
» presents a relevant position v uses cohesive devices effectively, but wocabulary but with some punctuafion but they rarely reduce
although the conclusions may cohesion within andlor betwean imaccuracy communication
become unclear or repetitive sentences may be faulty or mechanical | = makes some emors in spelling
» presents relevant mainideas | = may not always use referencing dearfy andfor word formation, but they
but some may be of appropriately do not impede communication
inadequatehy » uses paragraphing, but not always
developediunclear logically
Page 1 of 2
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®® BRITISH
@@ COUNCIL

y.a Bl UNIVERSITY of CAMBRIDGE
uﬂ!.—;zhw : ESOL Examinations

5 » addresses the task only
partially; the format may be
inappropriate in places

* aypresses 3 position but the
development is not always
clear and there may be no
conclusions drawn

* presents some main ideas but
these are limited and not
sufficiently developed; there
may be imelevant detail

= presents information with some
crganisation but there may be a lack of
overall progression

= makes inadequate, inaccurate or cver
use of cohesive devices

» may be repefitve because of lack of
referencing and subsfitution

* may not wiite in paragraphs, or
paragraphing may be inadequate

» uses 3 limited range of
vocabulary, but this is minimally
adequate for the task

= may make noficeable emors in
speliing andfor word formation
that may cause some difficulty
for the reader

v uses only a limited range of structures
v aitempis complex sentences but thess

tend i be less accurate than simple
santences

* may make frequent grammatical emors

and punctuation may be faulty; emors can
cause some difficulty for the reader

[
-

responds to the task anly in a
minimal way or the answer is
tangential; the format may be
inappropriate

presents a position but this is
unclear

* presents some main ideas but

v presents information and ideas but
these are not arranged coherently and
there is na clear progression in the
rESpOnss

= yses some basic cohesive devices but
these may be inaccurate or repetitive

= may not wiite in paragraphs or their

v y=es only basic vocabulary
which may be used repetifvely
or which may be inappropriate
for the task

= has limited control of word
formation andior spelling; emors
may causs sirain for the reader

v uses only & very limited range of structures

with only rare use of subordinate clauses

v some structures are accurate but emors

predominatz, and punchuation is ofien
faulty

these are difficult o identify use may be confusing
and may be repelitive,
imelevant or not well
suppared
3 v doss pot adequately address | » does not organiss ideas logically v y=es only a very limited range of | » atternpts sentence forms but amors in
any part of the task * may use a very limited range of words and expressions with grammar and punctuation predominate
* does not express a clear cohesive devices, and those used may wvery limited confrol of wond and distort the meaning
piosition ot indicate a logical relationship formation andior speliing
» presents few ideas, which are between ideas = armors may seversly distort the
largely undeveloped o message
imelevant
2 * barely responds fo the task = has very little control of organisational | = wuses an extremely limited range | » cannot use sentence forms except in
* does not express a postion featuras of vocabulary; essentially no memarised phrases
* may attempt to present one or control of word formation andfor
two ideas but there is no spelling
development
1 * answer is completely = fails to communicate any message = can only use a few isclated = cannot use sentence forms at all
unrelated 1o the task words
0 » does not attend

v does not attermpt the task in any way
» writes 3 totally memorised response

Page 2 of 2

IELTS task 2 writing band descriptors (public version). (n.d.). British Council. [Accessed 10 February 2018].

Available at: https://takeielts.britishcouncil.org/sites/default/files/2018-

01/1ELTS task 2 Writing_band descriptors.pdf
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Appendix 6: Education reflective journals criteria used as an artefact from

education practicum courses.

ACHIEVEMENT INDICATORS

GRADING/MARKING | F D | C B | A
CRITERIA _ Achievement that does not meet requirements Achizvement that minimally Achigvement that Achievement that is Achievemnent that is
significantly below course | Below ¢ e meets the course requirements mﬁ__uqnnﬂ___..insm %a&%ﬁ the nﬁdniamﬁmﬁi to the
e COUFSE requirements CoursE requirements course requirements

GEMERAL CRITERIA (1-10)

Reflection on Practice Fails to reflect on wider Artermpts 1o reflact o Sometimes reflects oo some Faflacts om some wider Remularly raflects on wider
educations] mattars and some wider educationsl | wides educationsl matiers b edncations] matters and is L edncztional matters and
how these inmpact smdent | matters but does not does not necessarily draw the | beginming to idenrify how m.mmﬂrauﬁammﬂﬂuaa consistently demonstrates
leaming necessanly draw the link | Link between these and studens | these might inpact smdent | 2MErS 204 identifies oW | how these immact smdent

between these and sdent | leaming learning these might inpact smdent | |agrming
learninz |eaming with growing
umderstanding
Fails to understand the Little reflection on student | Some reflecion o smdent Feflects on student learmuns | Beflects on stadent  cmsistenty 1efiects o
inportance of reflecting on | leaming leamning iz evideat, but it is quite leaming in 8 meaningful way stucdent | v ina
smdent lsaming vague md repatiave m.
meanmefl way
Srudent fails tounderstand | Little reflection on their | Inconsistent and vague Reflacts om their own practice | Consistently raflects on their
the mmportance of reflecting | own practice which leads | reflections o their own practice | leading to inprovement with | own practice leading to Consistently reflects o
00 O'WR praciice and'or to limited improvement of | leading to little inprovement of | some guidance snd support | inprovements inaranze of | their own practice leading
display the ability to doso | practice [ractica Ares drawing effectivly in
mesmingfly theary leading to habitual
mprovemsnt
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ACHIEVEMENT INDICATORS

GRADING/MARKIG | j . | E g :
CRITERIA _ Achievement that does not meet requirements Achizvement that minimally Achievement that Achievement that is Achievement that is
Significantly below course | Below course requirements Mests the course requirements | satisfacorly meets the significantly above the autstanding reltive o the
requirements COLIFSE reguirements COUTSE requinements COUrse requirements
WRITTEN LANGUAGE CRITERIA - APPLIED BACHELOR (11-13)
Clarity and accuracy The whole text is unclear. | Mastly unclear with Sometimes clear, with patches | Generally dear and accurate. | Cleary expressed, with only | Clearly apressed
Clarity of message, accuracy | Ervors are numerousand | patchesof significant of confusion. Accuracy s | Errors can cause occasional errors that do | throughout. Consistently
of rammar, vocabulary, case significant break down. Emorscan | inconsistent,  Errors  cause | misunderstanding in places. | not cause accurate,  Requiring a
spelling, punctuztion misunderstanding. talse sinificant misunderstanding. Correction | Still some correction misunderstanding. minimdl  amount  of
sentences misunderstanding and | required, required, Requiring & minimal cormection.
TRUIrE NUMErous amaunt of cormaction,
corrections.
Organization Thereis noevidenceof | Siznificant Some inconzistencies instyle | Structure and style generally | Only cocasional lapsesin | Smooth flowing  and
Orzanization, structureand | style, structurz or inconsistencies in style, | and structure. Organization not | appropriate. Mostly logical | structure and style logically structured and
style orgznization. structurs andy or Tully logical. organization. conventions. Main points | organized. Appropriate
organization. are dear and logically style throughout.
orzanized.
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Appendix 7: IELTS preparation course materials.

Academic Writing

A guide to provide academic reports and essays

Step 1: Read the assignment task
description carefully.

Why do you think it is important to
read task description?

To break the subject up into ils main ideas, and evaluste Bem.

¥ Describe lo give a detailod acconnt of the characteristios of & subject

To investigate and present tho different sspects of 4 problem and come 1o some conclusion.

To upprnine o estimate (e worth of souething, (0 some extent s explainnd peovonsl epmiod

To inguire (o, and consider a problem carelully.

To account for a subject’s character, canses, rosults, implications.

Step 5: writing the essay/report

To write a paragraph you must...

<

Each paragraph should contain linked ideas about one general ideass

<

No less than three sentences per paragraph.

<

A sentence in each paragraph should be no longer than three lines.

<

Make use of correct punciuations.

v P hs should be

BrAp

ged in a logical seq

Make use of connecters and linking words.

<

7 Analyze:

v Compare:  To show the similarities and differences between two or more subjects.

v Criticize:  To make youe judgement about the views expressed and support with evidence
¥ Discuss

¢ Evaluate:

¥ Examine

v Explain:

Remember ...

« They also require you to turn your opinions into a
clearly presented argument.

« They require you to make sure your sentences are as
clear as possible because written language can be

easily misunderstood.

Step 3: Plan and brainstorm

You should plan your repozt or essay by.....

¥ On the side of the page try to start planning your essay.

¥ Identify the main comp such as introduction and other

subheadings.

¥ Write down all the information that you think are strong

your di ion and

+
"‘m"l'l'
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Step 5: writing the essay/report

You must have the followings ....

¥ Different organized paragraphs.
¥ Avoid adding unnecessary decorations.
¥ Make use of headings and subheadings if needed

¥ Add subheading for signifi di d topics.

Step 5: writing the essay/report

201y [ Connacters
Importantly, .
Indeed, .
Infact, ...
Highlighting a point More importantly, ..
Furthenmore,
Moreover, ..
Itis also important to highlight..
However, ... [n contrast, ..,
Conversely, .. Novertheless, ..
Changing direction and creating  Onthe contrary. .. Unfortunately, ...
companisons Rather. .. On one hand, ...

On the other hand. ... Compared to,

In companson, Another perspective holds.
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Step 5: writing the essay/report

T
. 8 Another point to consider is...
Adding another paint Secondly. ..
Thirdly, ..
Also, ...
Adding a similar point Likewise, ...
Again, ..
Finally, ...
In conclusion, .. To conclude this...,
Summarizing To summanse, ... In summary, ...
In sum, ... Overall, ..
The three main points are..

S Hence,..  Consequently..
Subsequently, ...  Asaresult ..
Accordingly, .. Asa corollary, ...
Asa consequence, .. Tothisend, ..
Giving an example For instance, . For example, .
This can be illustrated by. Lsuch as.
Simultaneously, ...

At the same time, ..
Introducing parallels ¥

Concurrently, ..

Step 5: writing the essay/report

Try to use more variely of academic vocabulary or (synonyms and antonyms)

related to the topic, such as:

g lidat d v Ls 13 4

¥ Observed, found out, noticed, noted. n.
.

v Encourage, prompl.
v Foster
¥ Motivate, engage, attract.

v Students, learners,
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by

HQuuuon 1: Discuss the advantages and disadvantages.

1, Shmply asks us to discuss the advantages and

disadvantages

2. 1t does not ask for eur oplnion

3. look at the advantages In one paragraph and

the disadvantages in the other.

/Qmon 3 Discuss the advantages and disadvantages and\
give your own opinion.

L. 1tks move like au oplaion essay and a discussion essay at the sane tine,
2. Your structure will refloct this by having a paragraph for advantages and disadvantages,

but also having a clear position on the statement.

1. Discuss the advantages and disadvantages.
2. Do the advantages of this outweigh the

disndvantages?

3. Discuss the advantages and disadvantages and

give your own opinion.

=

Three types of questions

5| (€]

JQnuﬂonZ:Doﬂnadnnuguofﬂlkontwelghthe \
disadvantages?

L Sayif the advantages are stronger than the disadvantages.

2. The question is not asking you te talk about numbers, but comment on the overall weight
of the advantages or disadvantages

3. you choose advantages then you will have to say why these are much stronger than the
advantages and why the disadvantages dou't hold much welght,

4 You would also luve to make this chear Lo your thesls statement,

;) n_r

) (
» Essay Structure b

Workohest Aoy

- Look ot the given article and compare
structure of the three types. &

B £
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Look at different people's perspectfives
about what a sentence means?

Building Sentences

The job of the senfence Is lo provide

Information thal can be short or long

What is a sentence? -

A senlence Is o group of words that makes sense on its own.

A sentence is idenlified by a capital lefters

punciuation, full stop, question mark or |

Specific features for sentence structure

" oo To the college.
‘::‘cmmm | * 1 can start, with a capital latient I

sentence lype ' Mona went to the college.
& A sentence must be undetstood and i l“:’mmmm .

S |
+ The words must be In @ comect order i | 1 can ond my sentence win

1o clovity the meanng. | puncbusteont

Which one Is a senlence? Why?
To create a sentence .... Activity 2

Complete the sentence

Subject + Verb + exira info

Identify the mistakes

Exira information added depending on the type of
the sentence.
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What does each text
consist of?

# 7
/" Whatisa paragraph?

Texts and Paragraphs

% What is the main reason for having paragraphs?

4 What do we mean by headings? What is the purpose

for using them?
9
\/ <@ Define a topic sentence and the use of it.
7 4 Provide exira examples for the lnking words. 4  Paragraphs help to organi Paragraphs differs ding to
" s the writing and enbance th the text genre and type.
text structure,

b o < What is the main reason for using lnking words?

ATOPICSENTENCE oo ...
e paragraph?

¥ Introduces the main idea of the paragraph in general. [re v Suivorion
preen &
 Informs the reader about what the writer s intending to do in the '[.‘ﬂ!,
s ~9 == o
\/ paragraph.
v Prepares the reader for the supporting evidences that the writing will How to Ilﬂk
. - between the
v provide to support the main idea, w pamgraph-;

LO Okin g at an St the given text anid identify the followings:

Main ides of the whole essay

example text R

Linking words

- Words to indicate tinee
o A | Words to indieate a reason
4 Showing contrast
b 4
v . Giving exampio
v Supporting deas
- .y Tophe smtonces
e &
@ \

} Couclusion

\ :
_ o | o

S0
(3
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Bansy

Same peopde Beliore Mot wasing & acheot saiform i &
el i o abeod wlels v mud hed wwarng rebocd
walform ig segtreting stedenty [rem bvlng wmgps and
[T

To mbat cutont do yom aquis s dasigraa)

Typical Question Words:

D What iy yose opiniond
<4 Do you agess ov digpagres?
CTo what sxtent o you agres or disagres)

WAl iy you opimion]?

<@ Do you agres or digagres?
@ To what extest do you agres or digagres?
@ Divact question

Essay Structure

7 afrodinatiocs-

Nl dodests = bl proumes wu guemerl wbowt 8w sewerg . wn s hae
which i @RLERRE M At f ENGE) YL ASweeer 1 Eee KPech Cematie Te LR
tha udees we slment 1 o e ¢ el nfare e e st Py g ®
rpad et Sl rmng s e b vs beee ey et W e e e e o
thewe ragaine SO ag C5 1N T eemn. | W PEAY TS SECA AN SEETE T Suagee

W e crevion s TRt
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