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Abstract

Lack of teaching experience can affect the new teachers seriously and reduce their
productivity. The purpose of this research is discovering the relationship between teaching
practice and the student-teachers professional growth from the staff and students
perspectives. The main research question is ‘What is the impact of ongoing teaching
practice on student-teachers professional development? The secondary questions are, what
Is the best practice in practice teaching suggested by student-teachers and staff? How can
student-teachers and staff get the most of the practice teaching and expand their

knowledge? And has ongoing teaching practice been effective? Why?.

The objectives of this research is to identify the effectiveness of teaching practice on
student-teachers and staff performance. To establish a criteria for the best practice in
teaching recommended by student-teachers and staff. To describe to what extent and this
teaching practice has been effective. Key theories were explored in this research for
instance, Bloom’s Taxonomy theory, craft of inquiry which is learning through
observation, micro teaching, and model of teaching. Mixed methods of approach were used
to gather the information, quantitative and qualitative. The survey was used as a
quantitative tool. It was designed for student-teachers only and they were 121 students. The
guestionnaire was used a quantitative approach. The number of faculty who were involved
in this study was 8 female lecturers. Key findings of this study are the following, Teaching
practice affects the student-teachers performance positively. Teaching practice affects the
staff as well and enable them to give appropriate feedback. Teaching practice improves the
student-teachers and staff in three different domains, psychology, philosophy, and socially.
The study concluded with the huge difference of teaching practice in student-teachers

teaching and learning skills.
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Chapter 1: Introduction

1.1 Overview

The founder and the father of the United Arab Emirates (UAE), His Excellency the Late Sheikh
Zayed Bin Sultan Al Nahyan, gave the UAE Nationals and all the population of the UAE the
authorization to shape the country by concentrating in Education. His Highness believed in the
female’s power to change this country. His Excellency focused on facilitating the Emarati women
role and let them implement their skills, work and collaborate effectively in this society. One of
His Excellency Sheikh Zayed enterprises and it is organized by his vision, was allowing Emirati
ladies to be hired in the Education sector and be teachers. He believed in their abilities to do this
job successfully. His Excellency aimed that "Education in the UAE is a top national priority and
the aim is to prepare national human resources using high-quality education for all" (Emirates 20
16).

This research is seeking to analyze the impact of student-teacher practice at this Higher
Education institute in the Middle East (HEIME). This institute is public for UAE Nationals only,
for both men and women and they are separated in different campuses. This institute has been
established since 1988. It offers a higher Education ‘Post-secondary Education’ in a plenty of
majors, For example, Education, Health Sciences, Business, Media, Engineering, Computer and
Information science, Applied communication (HCT 2017). The official language at this Higher
Education institute is English. The recruited staff are from all over the world. According to this in
stitute records back into 2015, there is 982 academic staff and 934 administrative staff. The
number of registered student’s is 22,000 in 17 different campuses across the UAE and the
number of students and staff is increasing year by year (Higher colleges of technology 2017).
The vision of this institute is ‘Learning by doing’. One of the most important requirements for all
programs to graduate successfully from this institute is the work placement. For all majors it
should be one time only in the last semester of the fourth year. Whereas, it should be regularly
each semester for the Education department students and from this point this study will be
conducted.
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In this teaching practice student-teachers will end up going to 12 different schools in Abu Dhabi
(AD), a variety of KG school, Primary Boys School, Primary Girls School and private schools.
Whereas, in the other majors in this institute, students are doing the work placement once in the |
ast semester of the last year. Students-teachers should be covering most of Abu Dhabi Education
Council (ADEC) district schools. Each practicum would last approximately for a mouth. All of
the Education students need to practice that, either if they are form bachelor of Education or from
diploma of teaching assistance. Reseracher is passionate to study the impact of ongoing teaching
practice on students’ and staff professional growth from the students and staff perspectives and

how it influences their experience and find out how it guides them to the best practice.

1.2 Background of the Problem

A famous quote says by Binjamin Frankiln is ‘Tell me and I forget, teach me and I remember,
involve me and I learn’ (Inspiration 2017). The point of teaching practice is involving the students
in learning and teaching progression. However, Hew and Knapczyk (2006), mentioned that
practicum is an open ended terminology and it can be defined in so many different ways. In the
real life, teaching practice is quite interesting and beneficial for both students, staff and the stake
holders. On the other hand, teaching practice faces a lot of challenges such as, Motivating the
students to do this practice, collecting approvals from ADEC, finding school mentors for all the
students in the department at the same time, networking and collaborating with schools, principals
and heads of faculty at schools. Another issues faced are schools areas and transportation,
mentoring and observing students at schools and giving them appropriate feedback, solve student

problems and learn how to be punctual at schools.

According to Bronfrenbrenner and Evans (2000), they believed that teaching practice must be
designed perfectly and encourage the Education students to enter this major, if it is designed
poorly, it will end up disappointing the future teachers and let them down and they will probably
will be leaving the education field. As Mtika & Gates (2011) stated that Student-teachers who are
collaborating correctly with their mentors during their teaching practice and they receive a
constructive support from their mentors with a good feedback, they likely tend to be excellent

teachers and show great commitment at work in the future. As a result, this research will be study
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ing all the elements that assist the student-teachers and staff to end up having the best experience

recommended by student-teachers and staff regarding ongoing teaching practice.

1.3 Statement of the Problem

The significance of teaching practice is well known among the educators in the perspective of
Education (Haigh, Pinder & McDonald 2012). Faculty should not teach the students the course w
ork using text books only, the students should take the advantages of the practical experiences.
The course work represents the solid base of the information. On the other hand, teaching
practice in schools enable the student-teachers to implement what they have learned and link it
with the theoretical knowledge. (Haigh, Pinder, & McDonald 2012).

Learning how to teach is quite complex because it is considered as teaching too (Fairanks,
Freedman & Kahn 2000). Therefore, a deep analysis will be conducted to find out all the facts
about ongoing teaching practice and how it impacts the students and staff in this institute. In
addition to that, Separating theory and practice is one of the key issues of teaching practice. The
main two aspects of making a good teacher is combining theory and practice together equally
(Introduccion Al Practicum 2017).

The boundaries of ongoing teaching practice is the work load for the faculty and students, the
arrangements of schools, areas and number of students and the segments (Bruce & Lishman 2004
). Another issue is the time consuming while allocating students with the suitable school location,
level and college mentor with a lot of efforts and time. This issue impact the students and faculty
Satisfaction and performance. Researcher believes that this issue might impact the stakeholders,
school principals, Education faculty and students. Despite the fact that this internship in schools
is working well, however a number of issues need to be addressed in the future to reduce the
amount of problem and let the students and faculty members work smoothly. If we highlight the

problem then, we do the half work to solve it.
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1.4 Purpose and objectives of the Study

Good and reflective questions and setting clear objectives to be achieved in the research is a good
start of any study. As (Kothari 2007) stated that the goal of the research is to discover the answers
of the research questions. In this case, the purpose of the research according to (Kothari 2007) is
to examine a theory of associations among variables for example, students, faculty, school
teachers, ongoing teaching practice, period of time, growth, professional development. Such study
is known as a hypothesis-testing research study. In addition to that, Lopez (2012) mentioned that
setting the objectives of the research must be the second stage after deciding the questions of the
research. The purpose of this research is finding out the relationship between teaching practice and

the student-teachers professional growth from the staff and students perspectives.
The objectives of the study is the following;

= Toidentify the best practice of teaching practice In the selected institute during 2016-2017
academic year

= To establish a criteria for the best practice in teaching recommended by student-teachers
and staff Discover factors associated with the success of this program at this institute.

= To describe to what extent and this teaching practice has been effective and justify the
reasons.

= Develop a handy theory that could work better.

1.5 Research Question

As Lee (2000) stated that a good research question leads to a strong argument and puts the
researcher on the right track to find out unexpected results. Researcher came up with a question
that target a clear objective. The purpose of this analysis is to estimate the extent of students and
staff efficiency after ongoing teaching practice ‘every semester, in a period of 4 years’ in one of

the Gulf Countries Council ‘GCC’.
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This research is testing and tackling the following one main question and three secondary

questions:

[What is the impact of ongoing teaching practice on student-teachers professional

development?]

e What is the best practice in practice teaching suggested by student-teachers and staff?
e How can student-teachers and staff get the most of the practice teaching and expand their
knowledge?

e Has ongoing teaching practice been effective? Why?

1.6 Significance and relevance of the Study

This research will show how teaching practice works in Abu Dhabi government schools and what
are the limitation and the delimitation. All this data will be used as a backbone to modify some
changes. This study will be the groundbreaking method that will change the student-teachers ways
of teaching. It will present the best practice of teaching practice in the region and benchmark it
with abroad experience. Also, it will be beneficial to the students, faculty and stakeholders who
are teaching or concerned about the best practices of teaching in the higher education level. This
study is useful because it helps the students and the teachers to improve their academic
performance and identify the instructions in the workplace before getting the job. Teaching
practice enhances the use of soft skills, social skills, academic growth, personal and professional

growth and exceptional growth particularly in the Educational field.

This existing research is about the correlation between ongoing teaching practice and the efficiency
and performance of the student-teachers and faculty. This study highlights the importance of
ongoing teaching practice as it is rare in the other organizations where it used to be one single time
during the whole program. This study could be extended to another study to test the students’
performance after getting the job and be a real teacher in the school to check out their efficiency
level comparing with the other graduate teachers who has graduated from another originations and

did one work placement.
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This research has been chosen to test out the success dimensions of this program for the students
and staff and make changes where needed. So far, ongoing teaching practice is the thing that make
this program evaluated as an outstanding program at this institute. The students in this department
got the highest marks academically and their self-esteem was high as they have a good experiences

and good background knowledge about their major.

Back to the literature reviews (chapter 2), As Barton, Hartwig & Cain, (2015) aimed that TP
emphasizes the professional socialization between the students and their mentors in the workplace.
Socialization and communication skills could be very weak for some students, Ongoing TP could
enable the under-graduate students to understand, negotiate and address the organization potentials
(Barton, Hartwig, & Cain 2015). On the other hand, Hail, Hurst, Camp, & Laughlin (2015),
Literacy is reinforced very well whilst preparing the under-graduate students because it leads to
the best practices in teaching and learning process and improving their English level. Alger (2009)
has mentioned that reading and writing are the first requirement in to teachers’ preparation industry

and it empowers the teachers to model, research, create good lesson.

This study will investigate the following points to check out the validity and readability of the

research;
-The importance of the ongoing teaching practice

-The correlation between the efficacy and ongoing practicum from the students’ perspective and

faculty perspective.

1.7 Structure of Thesis

This research consists of five chapters that were written carefully followed by a list of references
and appendices. The first chapter discusses the study background, objectives, problem aligned with
the research question, significance and relevance of the study and the thesis structure. Chapter two
discusses the conceptual and theoretical framework based on the literate review. Chapter three is
covering the research design, the methodology, the sample, the instruments, data collection and
the issues faced while implementing the study. Chapter four will analyze the findings and the
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evaluation. Last but not least, chapter five will cover the conclusion, the limitation of the study,

further research and suggestion for the next research.

Chapter 2 Literature Review

2.1 Introduction

Most Educators consider the school-based practie as a vital part of learning. The justification
behind expressing the importance of teaching practice is giving student-teachers the opportunity
to integrate varied types of theory and information they got form their studies in the institute and
use that information and theories in the school frameworks (Introduction AL Practicum 2017). As
Price (2011) agreed and stated that a better teaching require a key element which is offering the
student-teachers more chances to teach by themselves in school context, solve problems by their
own and apply their prior knowledge. In this chapter, two main contexts will be discussed, first

the conceptual framework and secondly the theoretical framework.

2.2 Conceptual Framework

2.2.1 Inquiry based learning strategy ‘IBL’

Inquiry based learning approach can be defined as an effective learning that is driven by the stud
ents themselves through engaging, exploring, applying, explaining. The teacher’s role is to be a
facilitator only in the classroom (Hutchings 2010). According to Edelson, Gordin & Pea (1999),
Inquiry involvements can offer significant atmosphere for the student-teachers to develop their
comprehension about teaching and learning process. The students will be examining and testing
the facts to find out the knowledge and the answers they are seeking for. Then, the obtained
knowledge will be easily recalled as it has been gained through doing, experiencing and relating
the information to a reality life. According to Ali (2014), the learners who has been taught over
the implementation of the inquiry based learning approach, shows greater success, effectiveness
and better quality of the information obtained. Inquiry based learning and following the five stag
es of this theory, leads the students to be educated easier, faster and better than the traditional

teaching approaches (Ali 2014). Inquiry based learning ‘IBL’ enables the learners to implement
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self-directed learning which allows them to improve the key skills such as, the communication
skills, leadership skills and independent skills. It makes the students interested more to go to the
next level of this research and contribute to the further projects and researches (Hutchings 2010)
. The findings of a recent study in Malta in (2014) shows that the application of the inquiry base
d learning approach leads to higher achievements, better performance and results by the end of
the year compared with the students who has been taught using traditional ways of teaching. For
the reason that, the students tend to remember the information better while doing students-center
ed activities (Camenzulia and Buhagiarb 2014). As Flick & Lederman (2004), assumed that the
inquiry based learning ‘IBL’ can be known as teaching yourself how to learn using resources an
d materials to support the knowledge (table 2). Nevertheless, this skill is really challenging for
the low level students who needs more confidence, support and time to master that skill. In addit
ion to that, students who successfully can do this approach need to be active learners, otherwise
the other passive and low achievers will definitely struggle (Flick & Lederman 2004). Engaging
the students to learn by doing which could be known as ‘experimental learning’ or ‘project-base
d learning’ and allow them to reflect into their knowledge allow them to implement most of the
theoretical information and practice it in and outside the classroom (William & Tony 2015).
Banchi & Bell (2008) proposed that inquiry goes through three different levels, the teacher must
guide the students to follow the level from the first level which is ‘Confirmation inquiry’ level, ¢

structured inquiry’, guided inquiry, up to the final level which is ‘open-true inquiry’.

Levels of inquiry-based learning
. ( P re-inforces prior
high ‘\l 2 conﬁrmat‘lon mqun’yJ knowledge
T l — student follows
teacher {2. structured 1nqu1ry}—> set process
involve- |
¢ —— \ research
el { 3. guided inquiry ‘_’ question only
| provided
low {4. open/true inquiry l-) student does
everything

[Figure 1: Inquiry-based learning levels, Banchi and Bell 2008]
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2.2.2 Collaborative learning Strategy

There are tons of studies that argued the positive influence of collaborative learning on students,
no matter of the age, gender and level of the students (Johnson 2007). The collaborative learning
approach targets a number of aims. For example, the performance academically, the students
recognition and the social skills on the students (Eleby & Okezie 2009). Agreeing with Pressley
& Afflerbach, (1995) any good strategy implemented in the classroom should be organized in three
stages, the first stage is enabling the students to plan, and the second stage is monitoring the
students while working, the third stage is evaluating their work. One of the remarkable techniques
is Collaborative learning where the teacher can add some fun and spices to the lesson. In addition
to that, the teacher can avoid the boredom caused in the regular classes by giving lots and lots of
instructions (Banerjee 2000). At HCT, the vision of the origination is learning by doing. All the
teachers in all departments are advised to do student centered activities rather than doing teacher
centered activities. The main goal is targeting the active learning spots and avoid the passive
learning as much as possible (HCT, 2016). According to Khatoon & Akhter (2010), they assumed
that the collaborative learning strategy emphasized the slow learners and enhance them to work
better. Moreover, this strategy enables the learner to interact with their peers and learn more
efficiently, be involved actively and gain more knowledge and information (Khatoon & Akhter
2010), As Khatoon & Akhter (2010) argued that the students who are working in small groups,
can learn in a better way and gain more information than what expected. Nevertheless of the
subject matter, sometimes it depends on the subject. In addition to that, one of the strengths of the
collaborative learning strategy is that the students have the ability to recall the information gained
using the collaborative learning strategy greater than the normal instructional lesson (Khatoon &
Akhter 2010) (table 3).
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Collaborative learning circle

Do/
Make

[Figure 2: Collaborative learning circle, Larrivee2000]

2.2.3 Mentoring students and giving Directed feedback

As Masalimova, Sadovaya & Flores (2016) stated that the purpose of mentoring in this Higher
Education institute is allowing the experts and the students to share the knowledge. In addition to
that, mentoring is a way to corporate professionally and build new capabilities. It is great way to
rate barriers and improve the students and staff social skills. Mentoring could help the stakeholde
rs to shape the new workers potential and skills to be like the way they wanted them to be in the
future. Furthermore, Masalimova, Sadovaya & Flores (2016) cited that the mentorship has solved

successfully the following tasks in the workplace. For example,

-Establish an organized team which can be a good role model for the students.

-reducing the staff and students turnover

-Developing the employee’s productivity

-Improve the students’ potential and push them to the next level.

-Provide a professional training for the staff and professional environment and education for

the students to learn.
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Additionally, As Barieva (2011) has mentioned that the benefits of the mentorship is enhancing
the old employee’s experiences and developing the new ones skills which ends up with addressing
and improving the quality in both employees. Also, Johnson (2007) described that the mentorship
has a lot of positive outcomes. One of them is raising the faculty and students self-actualization. It
increases the job satisfaction as well. The mentorship assist the faculty and the students to network
with experts and colleagues form the educational field which tends to lead them to the professional
transformation (Johnson 2007). In addition to that, according to Hunter (2015), he aimed that
mentoring the students could greater their academic performance and improve their self-
confidence. Plus, mentees will be getting all the information they need from the mentor to be aware
of all the rules and polices which will positively influence the whole department performance
(Hunter 2015). As Hunter (2015) reported that the purpose of mentorship is giving the mentors
tasks and responsibilities to assist the mentees to grow and progress.

On the other hand, mentorship may face some difficulties. For example, the allocated mentor and
mentee may not fit together as they may have different personalities. In addition to that, there are
no enough mentors for all those students specially if in the education department where we have a
big number of students (Hunter 2015). Lack of guidance form the mentors will affect the mentees
negatively and that will increase the students’ turnover (Washburn-Moses 2010).

Washburn-Moses (2010) assumes that mentoring is all about giving a critical comprehensive
feedback and shared support from both metros at the college and school mentors as well. Drago-
Severson (2016), believes that coaching has supported the learning process effectively and

expanded the employee’s professionalism and develop the students’ results as well

2.2.4 Field experience

This Higher Education Institute in the Middle East is aiming to give the students as much as solid
information and conceptual knowledge about their majors aligned with plenty of experience in the
education field for varies of reasons. The first reason is preparing the students for the labor force
and give them all the soft skills the workplace needed to be successful and effective member in
the community and be a good addition to the workforce. As Odom, Shehane, Moore and
McKim (2014) agreed and said that there is a huge challenge in the higher education origination,
where the stakeholders need to assist the learners from all the different divers to take the whole

advantage from their undergraduate studies, skills and experiences to be well equipped for the
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workforce in the future (Odom, Shehane, Moore and McKim, 2014). Secondly, one of the
continuous practice benefits is enabling the students to think and reflect on the knowledge they
got. Odom, Shehane, Moore & McKim (2014) aimed that one of the major learning goals out of
this experiences in the higher education is pushing them to reflect critically and think deeply and
link the curriculum with the gained skills (Kronholm 1996). As Cosgun Ogeyik, (2016) believed
that ‘Teacher education is a process in which student teachers are trained to gain theoretical field
knowledge and practice-oriented teaching knowledge’. The bright side of the practice is that the
student-teachers will be well trained teachers and work professionally because they are already
inspired by number of teachers and number of teaching methods gained during the teaching
practices (Cosgun Ogeyik, 2016). It’s a sign of a good employee who is being reflective because
it means that she or he is able to highlight the strengths and weakness and evaluate the experience
as a whole. Once you evaluate the experience, it means that there is an issues will be avoided and
strengths will be empowered and actions will be taken in the future in order to improve (Bold &
Chambers 2009).

2.3 Theoretical Framework

2.3.1 Ongoing teaching practicum

Senior students at this institute have confirmed that ongoing teaching practice is the best way to
build up the students’ self-esteem, experience and soft skills. It assists the student-teachers to
socialize with other experts from the educational field. It enables them to be well prepared for
the workplace and address all the job requirements. It reduce their fear level of meeting new
people and allow them to start a discussion. Moreover, the Abu Dhabi Educational council
‘ADEC’ has recommended that all higher Education originations should implement an ongoing
training program for all majors to make the students ready for the work place and balance
between the knowledge and the practice. ADEC’s vision is competing the world Education mark
et and provide the best system through providing the best teachers that enable the learners to get
to their full potential (Mission & vision 2017).

First of all, this institute is following a direct-instruction approach which is a teaching approach
that aims to teach small groups of students intensively and face to face (Carnine et al. 2013).
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The mentor form this institute and the school mentors are working so hard to give the appropriate
assistance for students intensively during teaching practice so they can get out with the best
information face to face based on giving continues feedback to highlight the weakness, strengths
and areas of development.

As a result of His Highness Shaikha Mohammed Bin Rashid statement, all the Education sectors
must work really hard and maximize all their potential to achieve the aims of giving the students
in the United Arab Emirates the best Education in the world. His Highness Shaikha Mohammed
highlighted that ‘Emirati women continuously affirm their presence and active participation in th
¢ march of development’ (Quotes - his highness Sheikh Mohammed bin Rashid Al Maktoum
2017).

Education should be updated in order to reach the best practice. One of the best practices in this

Higher Education institute in the Education department is the continuous teaching practicum. Ba
sed on to this institute statistics, it shows that the best students’ performance, the best results, an
d the higher grades were achieved by the Education department students which is the only depar
tment in the UAE who runs an ongoing teaching practicum (HCT 2017). In addition to that, Dra
go-Severson (2016) has mentioned that teachers and student-teachers should continuously learn

about teaching and learning as this field is always changing, improving and it faces a lot of chall

enging.

2.3.2 Socializing with scholars and experienced people

Social behaviorism theory stress the significance of being social with others and how a social
involvement can impact the student’s and teacher’s personality (Boundless 2016). One of this
institute key goals is raising the bar and taking the students to the next level by allowing them to
network and social with experts from the educational field. Referring to Huffman (2013), he stated
that when the students are building relationships with experts form their majors, this behavouir
could improve their whole experience and knowledge much more than the traditional ways of
learning in the classroom and spoon feeding the information. On the other hand, Huffman (2013)
has claimed that socializing with scholars could be difficult also where the students need to address

all the protocol and polices to discuss a topic appropriately. In addition to that, recent studies shows
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that networking and building relationships is a fundamental skill for learning and teaching
environment (Livingston & Brake 2010). One of the top components that shape and enrich the
employees or the students’ skills is the social skills, As Drago-Severson (2016) claimed that
“active engagement, modeling, reflection, metacognition, application, feedback, ongoing support,
and formative and summative assessment” are the most important features of active and effective
learning approach (Drago-Severson 2011 P. 40). Galloway (2012) supposed that socializing could
be a good way to inspire good actions, helping others to learn more and dream more, it helps to
spread positivity as well. Strong teacher-student relationships impact the students’ motivation,
education and growth (Adair 2016).

2.3.3 Teaching Practice and the professional career development

Basically, teaching practice is a central part of any training program particularly in the Education
field. It has been essential because it enables the students to practice what they have learned theor
etically and conceptually in their undergraduate studies. At this point, the students can link the th
eory with the real life and reflect into the learning and teaching progression. Teaching practice
gives the students the experience and the confidence they are looking for. Teaching practice is
always a major part of the career development. It’s greatly impressive how all of the following
factors are combined together, leadership, qualification, practicum and development and each
factor of them is empowering the other one. Supovitz and Turner (2000) indicated that student’s
development lies at the heart of all of the educational efforts that has been made to enhance the
students’ success and accomplishment. Practicum is one of the best ways to improve the students
and the staff career development. Allen and Lederman (1998) described the successful teacher as
the one who has been practicing the most based on intensive program of professional developmen
t and teaching practice. As Loo (2013) aimed that there are two very important elements in the
successful educational organization; the first element is the quality of teaching and the second
key element is the qualified teachers. No matter at what level they are teaching, as much as expe
riences gained could work in all levels such as, in the higher Education, the secondary level, the
middle level or the primary level (Loo 2013). Teaching practices could be considered as a profess
ional development and training program for the students in the educational field. According to

Yager (2012) he believed that this type of practicum is associated with curiosity and creativity in
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both of the students and the coaches. When curiosity and creatively comes aligned together in the
classroom, it tolerates an outstanding level of practice and motivation in the subject (Yager, 2012
). On the other hand, some of the educators do not believe in creativity and curiosity while
teaching the content. Some of the educators believe in producing the outcomes of the lesson only
or focusing on the study learning methods only (Al-Balushi and Al-Abdali, 2014). Nowadays, the
main target for the organization is to equip the teachers with the suitable academic knowledge
and training as the teacher’s education and skills is the main concern at the moment (Al-Balushi a
nd Al-Abdali, 2014). Referring to Mitchell (2013), he stressed that the professional development
course in teaching practices influenced the teachers and the students positively. After giving the
teachers a professional development course, the evidence shows that this course supported the
students’ results in their assignments and it leads to better grades and performance form the
students in the exams. In addition to that, it shows greater understanding. On the other hand, the
feedback after implementing this professional development course ‘teaching practice’ on the
teachers, shows that the teachers has a greater willingness to implement an inquiry based
learning methods. It enable the teachers to use hands-on activities and use a better teaching ways
to deliver the information for the students (Aubrecht, 2004)

2.3.4 Ongoing teaching practice benchmark

In this Higher Education institute, teaching practice is carried out differently, where student-teach
ers are supposed to practice it every semester for the four years of their undergraduate studies. Th
is program was benchmarked somewhere else in the world. 1t was benchmarked with the Univers
ity of Melbourne in Australia. This ongoing teaching practice was implemented in that university
and they found remarkable. As a result, the selected institute inspire the ongoing teaching practic

e form that successful practice.

2.3.5 Best teaching practice examples

There are lots of other examples of practice that proves the positive impact on student-teachers of
practicing teaching. For example, model teaching. Model teaching according to (School of Educa
tion, 2017) is imitating the experts to shape the new teachers individual patterns and shape the ma
terials of the course. Furthermore, micro teaching could be effective too in developing the teachin
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g skills among student-teachers. Micro teaching is teaching small activity for small number of stu
dents for a short time and the purpose of the micro teaching is improve the teaching skills (Kurup
). Both of ongoing teaching practice, model teaching and micro teaching has one element in com

mon which is getting the teachers’ teachings skills forward.

2.3.6 Bloom’s taxonomy

Any teaching practice is relevant to blooms taxonomy somehow. The purpose of blooms taxonom
y is giving the teachers a clear framework to enable them to concentrate on the higher thinking or
der. The idea of bloom’s taxonomy came from the necessity of endorsing greater thinking levels i
n Education. Students in the theory are encouraged to analyze and reflect that than recall the infor
mation (Bloom's Taxonomy of Learning Domains: The Cognitive Domain). There are three learn
ing domains based on bloom’s taxonomy which is mental skills, feeling growth, physical skills (B
loom, et al. 1956)

2.4 Five related Studies

2.4.1 Study from California

Learning theory has a direct link to teaching practice (Lindgren 1959). Lindgren (1959) added th
at the keys that improve and shape the student-teachers’ attitude about Education is practice, ind
ividual experience and analysis. This research is inspired by the learning theory, teaching practic
e and professional growth. As mentioned previously, the purpose of this study is testing the impa
ct of ongoing teaching practice on students and staff. Number of earlier studies carried out so fa
r, stressed out the importance of teaching practice on career development and how does it impact
the professional growth mostly in a positive way. On the other hand, this research is trying to fin
d out and address the impact of ongoing teaching practice on student-teachers and staff professio
nal growth. Tons of studies has been highlighted the importance of practicum and it is applicable
in all majors during the under graduate studies, however this study is focusing on the ongoing pr
acticum and aims to hear from the students and staff perspective. None of previous studies has m

entioned an ongoing teaching practice.
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2.4.2 Study from Missouri State University

Hail, Hurst, Camp, & Laughlin (2015) has conducted a study to test the effectiveness of teaching
practice on undergraduate level and how does it impact their teaching literacy. This study has been
held in Missouri State University. The aim of this study is to figure out the student-teachers insights
of the teaching practice and their level of teaching literacy mainly in reading. The purpose of this
study is to test the efficiency of instructional literally and how student-teachers are prepared for
teaching. The findings out of this research showed that student-teachers need more of monitoring,
demonstrating and more mentoring and giving feedback in terms of their teaching performance
(Hail, Hurst, Camp, & Laughlin 2015). The current study is related to Hail, Hurst, Camp, &
Laughlin (2015) study where they were focusing on the best practice of teaching form the students
and teachers perspectives, they have concluded that ‘Undergraduate teacher preparation programs
must teach best practices and allow opportunities for preservice teachers to practice literacy

instructional models to build their knowledge base and their confidence’ (p.13).

2.4.3 Study from China

According to Liang (2014) he has mentioned that, the chinses faculty were involved in an intensive
training course to improve their teaching skills by teaching them the learning theory and how to
deliver good mathematics lesson via a high quality teaching practice. This study ended by having
an obvious growth on the faculty teaching skills and prepare the faculty for the upcoming teaching
classes very well by enabling them to practice teaching using a developed learning theory and
provide resources and good teaching practice opportunities for them to maximize the university
faculty teaching skills. Liang (2014) added that model of teaching has improved the faculty and

advanced their incorporation of teaching and learning.

2.4.4 Study from Australia

In this recent Australian research, researchers were aiming to discover the best practices of

teaching practice in Australia and benchmark it with the world. Researcher stated that new teachers
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should be aware of teaching skills, teaching knowledge, and they should be offered a training
program and professional development course to allow them to understand better and learn better.
The most challenging teaching skill is allowing new teachers to identify the policies and structure
of effective teaching experience. In light of giving the new teacher, all this knowledge through
giving them good quilting teaching practice, the results should that they are better in delivering

lessons, designing assessments and punctuality (Hansford 1990).
2.4.5 Case study form India

This study was conducted to find out the innovative Indian teaching who are considered as a role
model for their colleagues via their outstanding teaching skills and remarkable practices. It was a
qualitative research method based on exemplary model. The tools were used is questionnaire and
survey and the population of this study was only two teachers. The study proved that the most key
element in success is the practice. Participants have admitted that reflective and critical practice is
the secret behind their success and it guided them to this enormous development (Sengupta and
Tyagi 2016).

2.5 Conclusion

Conceptual and theoretical findings emphasized that teaching practice is a serious pedagogy that
impact the holistic improvement of the students. Teaching practice alone won’t be great without
tying it to self-reflections. Along with teaching practice, there should be a self-reflection and
mentors evaluation by college and school teachers. Teaching practice plays an important role in
student-teachers professional development. It is the same in nursing, without practice, they will
not be able to do their job. Another example, is the swimming. If you want to swim in the sea,
intensive training program should be done align with coaches and constant feedback and guidance
until reaching the mastering point. The existing literature stated that teaching practice is

influencing the teaching skills positively.
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Chapter 3 Research Design

3.1 Introduction

This part of the study discusses the research design and all the steps has been taken to conduct it.
This research’s goal is to analyze the impact of ongoing teaching practice in the Higher Education
level based on the students and staff performance and find out the strengths and the weakness of
this program from both of the staff and students perspectives. In this chapter, the following
domains will be discussed, the design of the research, the methodology has been followed in this
study, the setting of the research, the research sampling, the tools and instruments has been used
during this study, the researcher’s role, the ethical consideration, the data collection, limitation and
delimitation of this research. Qualitative and quantitative research method has been conducted in
this investigation. Priye (2013) claimed that the quality of learning is based on the quality of
education given for students in schools besides the quality of teaching and the quality of the

teachers’ skills.
3.2 Contextual analysis

3.2.1 Bachelor of Education in Abu Dhabi (HEIME)

In the Education and Health sector, 40 percent over 80 percent of the UAE national employees of
the labor force are Emirati women (Clarke & Otaky 2006). The Education is one of the main
concern and priority number one in the UAE. Since, the stakeholders believe in meeting the best
standards. As a growing country, the government is offering the most fulfilling occupations and
opportunities to form the future of this country very well. In addition to that, the government give
s all the attention and support to the Education and encourages the Emirati students to enroll in
the Education department. One of the Higher Education originations that offers a good and well
recognized Education programs is this Higher Education institute in the Middle East.

Education department in this institute has prepared an excellent Education courses and outline for
the students based on the latest knowledge and Educational theories. One of the most significant
requirements of this program is doing an ongoing teaching practice starting from Year one,

semester one up to year four semester eight. The Education students are required to practice what
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they have learned in the classroom in to the schools. This institute and particularly the Education
department approach is ‘Learning by doing” where the students are learning through practicing.
This approach empower the students to get the teaching and learning skills they need to function
perfectly in the workplace in the near future after the graduation (Education - HCT, 2017).

The Education graduates could contribute successfully in the private schools in the UAE,
government schools, any learning centers in the early stages or middle stages and any other
Educational forums. This program focus’ is the following; using integrated, interactive and
constructive approaches to learning, teaching and assessments. This institute graduates have a
good academic understanding of the learning progressions. They have an excellent teaching skills
which was gained through the intensive experiences from the Educational field in the schools after
each teaching practice. They have a good commitment to demanding practice. The students are
used to UAE curriculum and outcomes of the early stages (Education-HCT, 2017).

According to (Education-HCT, 2017) Bachelor of Education degree has three specializations

starting from year two,

-Firstly, Bachelor of Education in ‘Early childhood Education’. This program targets to produce
graduates with high quality skills, knowledge and experience to be ready to give the young learners
Education and care in the early childhood stages align with international standards. Such as Lee &
Loeb (2000) believed that children’s success could be influenced by the negative and positive

attitudes of the school, programs and teachers.

-Secondly, Bachelor of Education in (English language teaching in schools) where, the graduat
es will be able to teach the students at any level ‘pre-school, primary, middle school and high
school’. Besides, being specialist in teaching English language. The world is changing dramatical
ly and especially today’s global labor force where the employees need a good English language
to interact and deliver the information. As GOMLEKS1Z (2007) stated that globalization is truth
and it’s happening everywhere.

-Thirdly, Bachelor of Education in (Primary). This program objective is to produce graduates who

are qualified to teach English, Science and Math for the primary levels in the UAE.
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-Last but not least, Bachelor of Education in (Education technology). It aims to produce graduat
es who are skilled in the instructional and educational use. The goal out of this program is to in
crease the capability of teachers and making good teachers who are able to connect the theory wit

h practice in the teaching-learning condition (Eze, 2016).

Moreover, this institute is running a Diploma of Education — Classroom Assistance ‘DCA’. The
graduate of the program will be assisting the teachers in the classroom to prepare the materials,

mark the exam, help the students with special needs and teach small groups of students (table 1).

This institute ‘HEIME’ aims to produce graduates with excellent field-based experience aligned
with the theoretical knowledge. All the programs above were designed to match the United Arab
Emirate ‘UAE’ teaching and learning needs and those programs has been developed regularly
from time to time after integrating each one of them. The most interesting point in this program,
that, this program °‘English language teaching in schools ‘ELTS’’, and the early childhood
Education program ‘ECE’ are benchmarked with the graduates from the University of Melbourne
in Australia. This is the best international practice and standards which made the faculty and

students of this institute so proud and satisfied about their majors (Education-HCT 2017).

Bachelor of Education degrees specializations in HEIME

1.Bachelor of Education in Early childhood Education — ECE 4 | Bachelor
2.Bachelor of Education in English language teaching in schools - ELTS years | Program
3.Bachelor of Education in Primary — EP

4.Bachler of Education in Education technology — ET
5.Dip|oma of classroom assistance - DCA ‘Last semester of running this program’ 2 Diploma
years | Program

[Table 1: Bachelor of Education degrees specializations in HEIME]

3.3 Research Approach

This research is exploratory research design. According to Research design (2017), the main
objective of the exploratory research is clarifying the insights and giving clear consideration of the
research problem. Researcher have implemented mixed research method to the empirical research,
such as ‘quantitative and qualitative’ in this study, the targeted population is the whole population of

the Education department including the Education faculty and program chair. This study is
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conducted to examine how ongoing teaching practice impact the professional development on
student-teachers and staff performance. A similar study has been conducted in Oxford University
by Walter & Briggs in 2012, who were analyzing the teacher professional development and
examining the findings of evidence-based research. They found that mentoring and coaching is the
best way to improve the teachers teaching and learning skills. In addition to that, they found that
working with peers’ collaboratively is a key to develop teachers in training. The research shows
that good learning is a result of good teaching (Walter & Briggs 2012). Both of this current study
and Walter & Briggs and Hail, Hurst, Camp, & Laughlin study (discussed in chapter 2) are
proposing that teaching practice is a key to professional development and both of studies were
based on exploratory research design. In this study, qualitative and quantitative research methods

were implemented.
3.4 Research setting and sample

This research has been conducted and started in a Higher Education Institute in Abu Dhabi. This
institute has been chosen for a number of reasons. For example, there is a good number of
participants and staff showed an interest to be a part of this research. The approval of this research
has been collected from the researcher workplace, even though it took time but it is easier to follow
up with the updates if the researcher is working at the research place. If the researcher is conducting
a study at her / his workplace, it means that the researcher can go back to the participants any time
to check on any missing or ununderstood information or discuss the topic again for further
clarifications. Numbers of student participants are (121 students) and staff (8 members) in the
Education department is suitable and enough to build a fact and come up with the final findings
(Table4). In addition to that, the most significant reason that the education department in this
institute is the only department that runs an ongoing work placement in the whole UAE. The entire
population of the Education department were selected,

Students were from varied levels and sections starting from Bachelor of Education, semester 1
‘BAS 1’ up to Bachler of Education semester 8 ‘BAS8’ and they were 116 students. Diploma
students were included as well and they are a small number only 5 diploma students. The students’
level of English is low to intermediate ranking level. The participants’ first language is Arabic and

their second language is English. All the students and staff were happy to be part of this research.
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Number of students Number of staff

121 8
Bachelor = 116 , Diploma =5
Average age: 21 Average age; 35
First language; Arabic First language; English
Females Females
Nationality: Emirati Nationality; varied
Family income; Medium to High Family income; Medium

[Table 2; Study sampling]

The participants of this research are divided in to two parts, firstly the staff and secondly the
students. The number of the staff participants are 8 Education department faculty and the program
chair of the education department. A total of eight staff participants who are all females from
varied ages, varied years of experience and varied nationalities and backgrounds. The average age
of the staff members are from 26 up to 60 years old. They are from different countries such as,
Canada, United States of America, England, United Arab Emirates and New Zealand. A

questionnaire has been created for staff. The sample size of this questionnaire is eight (tablel &5)

Secondly, the students’ participants who are from two different programs in the education
department, For example, Diploma program of teaching assistance and Bachelor of Education in
teaching English for the early ages in schools (table6). The average age of the students’
participants is from 19 up to 25 years old. They are all female Emirati students who has low to
Intermediate English level. A survey has been created to gather the students’ responses about this
ongoing teaching program. The sample size of this survey was one hundred and twenty-one
students from the two different programs, Diploma of Education who were 5 students and Bachelor
of Education who were 116 students. The whole population of the students was targeted. Students
showed interests to contribute in this research and share their experience (Table 2). The total
number of this research participants was 129 participants.
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Faculty Number of | Faculty years of

Nationality faculty experience
Canada 1 10
United States of | 2 13
America
England 1 19
United  Arab |3 5
Emirates
New Zealand 1 14
Total number of 8
participants

(Table 3, Information of the questionnaire participates)

Major Survey participants number
Diploma of Education 5
Bachelor of Education 116

(Table 4, Number of survey participants)

In the first stage, the researcher has started the investigation with the faculty members. A quick
meeting has been conducted before giving the staff the questionnaire questions to explain the
purpose of the research and the procedures that will take place afterwards and time needed to finish
this questionnaire. In the meeting, a pilot, hard copy questionnaire has been introduced
(appendixl). After that, the researcher gave the faculty the option to choose, whiter they prefer a
soft copy or a hard copy. All of them has chosen a soft online copy of the questionnaire
(appendix2). After the meeting, researcher emailed the staff the questionnaire link and gave them
the access to enter their input. The questionnaire consists of 13 reflecting questions (appendix2
&3). According to Ackroyd and Hughes (1981), they believe that the questionnaire tool has a lot
of strength such as, good amount of information that can be gathered. They added that
questionnaire works really practically, the results can easily be collected and analyzed. In addition
that, the qualitative data collected by using the questionnaire as a data tool, guides the researcher
to a new hypotheses or prove exited hypothesis (Ackroyd and Hughes, 1981). On the other hand,
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the questionnaire input can be based on the participants’ feeling or emotion which may affects the
validity of the research (Popper, 2004). In this stage, the researcher has used the total population
sampling where the whole entire department faculty population are included in the testing (Ltd,
2012)

In the second stage, with the student participants a whole population sampling approach was used.
Referring to (Investopedia.com, 2010), all participants are equal in this sampling, each single input
is important even though if there are a big number of participants. The aim of using this sample is
finding out the answers of the research question from different perspectives, views and
backgrounds. Researcher has created two types of survey a hard copy one (appedix4) and an online
survey (appendix5). Students were interested to use the online survey (appendix6). The link of the
survey has been shared by email. The survey consisted of 25 questions related to the topic of the
research. The survey questions were discussed with the education team ahead of time to be
approved and used officially. In addition to that, another method has been used with the students
which was stratified-sampling method. In this method, the students were divided in to two groups
Diploma students and Bachelor students to discover the differences between the two groups and
find out the needs of each group (Reserved and Version, 2016).

Before doing the survey and the questionnaire, the participants has been told that their input will
analyzed and used in a dissertation for the British University in Dubai and it can be used for any
research causes. Researcher visited the classes and explained all the details about the research from
A to Z and then they signed it and agreed to be part of this study (appendix7). At the very
beginning, an important announcement has been made, the participation in this study is optional

and they have the option to leave at any stage of this analysis if they want so.

3.5 Research instruments and data collection

Understanding the phenomena behind teaching practice required the researcher to use mixed
method approach to discover all the facts about ongoing teaching practice and how does it affect
the students and staff professional development.
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3.5.1 Survey

Survey is a data tool which is used to inspect the value or the situation of something centered on
the research (Merriam-Webster 2017). Surveys can direct major findings in the research but on the
other hand, it cannot pull out the subsections of the research (The University of Reading 2001). It
is always a good advice to outline the information that the researcher is looking for into themes in
the survey, to make it easier for the participants to read and the researcher to analyze (The
University of Reading 2001). Agreeing with Wyse (2012), who aimed that the online surveys are
the greatest cost-effective approaches of the research surveys and sometimes it is way better to
analyze. However, some of the surveys disadvantages that some of the participants’ responses are

not accurate and honest (Wyse 2012).

In this research, the researchers’ focus is the ordinal survey where the researcher is using a five
Likert scale such as, Agree, Strongly agree, Neutral, disagree, strongly disagree and others (Zapier
2015). According to Zapier (2015), the ordinal data enables the researcher to sense the value of
the response and generally it answers the question of ‘How much’. It is always recommended to
flip the responses for the participants to make sure that the participants are reading the questions
well and answering correctly and do not pick the answers randomly (Zapier 2015).

Surveys come in different forms and there is a plenty types of surveys that cannot be covered. But,
the best form of surveys is the online survey because it is the easiest to complete for the
participants. Online survey is a link of a form consists of questions that should be completed by
the participants (Denscombe 2003). On the other hand, surveys has some disadvantages. One of
the survey disadvantages is that the information gathered can be invalid. In addition to that, some
of the survey data do not express depth and fine points, as a result of that the research will be
suffering of lack of information, depth and validity. The advantage of using survey, it is a fixed
and structured tool. It focuses more on generating data that come from real-life observations. It
enables the researcher to test the facts and do an active research by going out and finding answers.
Surveys are based on data rather than theory. Large-scale research is allied with survey usually.
Any scholar who is targeting to do a qualitative research, survey is the best tool to use because it
can gather a mountain of data over a very short time and low cost (Denscombe 2003).
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Survey has been designed simply to enable the students to participate easily without no efforts in
this study. The first part of this survey starts with three terms definition the students were already
familiar with these terms. For example, Mentor; is the college teacher and school teacher who
helps the students during the teaching practice. Ongoing; means the students are participating in
practicum each semester in varying degrees. Practicum; is teaching practice ‘TP’. The purpose of
this definitions is to avoid confusion and enable the participants to understand the questions
clearly. The second part is socio demographic information about the students such as, thier ID,
their email, their major, their age and section.

The third part is the questions list which is 25 questions related to different key topics. For
example, expectation, relationships, management, engagement, applying knowledge, practicing
and depending knowledge, new information, rules and procedures, learning and feedback. The
responses existing for the participants to choose from is strongly agree, agree, neutral, disagree,
strongly disagree and other. There is a note at the bottom of the survey, it says ‘if you are
participating in this survey that means you give the researcher your approval to use your input in
this study’. The level of English language used in this survey is created based on the students’
level of English and it was very straightforward. The participants will be receiving a soft and a
hard copy of the questions ahead of time. The number of the participants of this survey is
approximately 121 female students from the Education department from both of bachelor and

diploma program.
3.5.2 Questionnaire

Questionnaire can be defined as a data tool consists of questions list that is used in the research
market to collect responses and those responses can be analyzed and used to find out the
information needed (Dictionary 2016). Some of this data tool advantages that it is objective and it
can collect the information in a consistent way (Learning Technology and content 1999). As
Denscombe (2003) aimed that, questionnaire tend to gather facts and opinions from the
participants’ perspectives. The most challenging part while setting a questionnaire is wording the
questions. Advantages of questionnaire is the wide coverage, low-cost, pre-coded information. In
contrast, the disadvantages of using questionnaire as a data tool is that some of the participants

may response poorly to the research questions. Some of the participants write limited answer where
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the researchers seeks form more clarification. In addition to that, the researcher cannot check the
validity and truth of the responses Denscombe (2003). There is another limitation of using this
tool. For example, it takes a long time to design, analyze and categorize the input (Learning
Technology 1999). Furthermore, questionnaire may suffer from lack of details because sometimes
the participants are not reflecting and writing all what the researcher wants to get from them. Lack

of details in the responses could lead to a less scope of data (McLeod 2014).

In this research, the design of the questionnaire consists of four parts. The first part of the
questionnaire is signing and getting the official approval from the participants, it said that ‘If you
participate in this research, that means you agreed to use your input in this study’. The second part
is a brief summary about the research and the purpose of this questionnaire which is to identify the
impact of ongoing teaching practice on student-teachers and staff professional growth. This
questionnaire aims to deliver a more solid process for assessing how faculty support students each
practicum. In the header of the questionnaire, there is some important terms definition has been

stated to make sure that the participants can understand the key terms in this study.

In the second part of the questionnaire, there is 13 questions related to different domains such as,
ongoing teaching practicum as whole, career development of the faculty and staff, relationship and
communication, policy and rules, management. All the questions are open-ended questions to get
quality information and as much information as the participants can add to this questionnaire. The
purpose of this questionnaire is to identify the impact of the ongoing teaching practicum on the
students and staff from the faculty perspective.

3.6 Role of Researcher

The most important instrument of any research is the researcher. Because he/she is playing a huge
rule in running and floating the research (Pugsley 2001).The researcher background information,
way of thinking and reflecting into the research data is a key. The researcher was an English teacher
in a government school in the UAE. Then, the researcher stepped up and taught Diploma students
in a higher Education institute. Currently, the researcher is teaching Bachler of Education students.
Conducting an empirical study in a Higher Education institute for women took a long journey of
submitting proposal and getting approvals from all the people involved in this study but at the end

and after following all the procedures, the researcher got the approval to conduct this study. There
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was a direct link between the researcher and the undergraduate students ‘Some of them who were
taught by the researcher’. There was no direct link with the other participants in this research as
they were not taught by the researcher. Also, there is a direct connection with the other party of
the participants who are the faculty because they were the researcher colleagues. Research
procedures and steps has been directed by the researcher. Researcher stepped out of this study, and
act like an observer only to avoid the bias of the study. Researcher is totally aware of this stage

and how it was important to subject the facts and findings only.

As mentioned earlier, the researcher conducted an exploratory research design. The quantitative
data tool was implemented through a survey for the undergraduate students in the Education
department and it was participant oriented. On the other part of research, a qualitative data tool
was used which was the questionnaire for colleagues. The researcher is the one who design and
write the survey and questionnaire gquestions. The researcher was a data tool of this research as
well because all the input of the questionnaire and survey were analyzed by the researcher based

on her experiences and thoughts.

3.7 Ethical Consideration

Ethics is a key part of the study which is as significant as all the other parts of the study. As Birrell
and Bruns, (2016) aims that ethics can be preserved as an advising case, management danger and
psychotherapy. In this study, the participants has been told that all their inputs and names will be
hided. The data gathered will be confidential and used only for the educational purposes. The
participants’ details will be private, anonymized and numbered by their Institute 1D only. All the

information gathered will be kept in a safe place unit, Input with be analyzed.

At the very beginning, the researcher has requested for a permission to conduct this study. First of
all, a permission letter has been emailed to the director of this Higher Education institute of the
Middle East from the British University in Dubai ‘BUID’ (appendix 8). A detailed proposal has
been emailed to the program chair, the Education dean and the research committee people
(appendix 9). After getting the approval from the director, the approval has been forwarded to the

Central Services ‘CS’ and to the Researcher Review Committee ‘RRC’ to conduct this study. After
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all this long process, the approval has been received to start the investigation officially and collect

the data after three to four months of the request.

No names were written in both data tools. The participants has been informed that the information
written will confidential. The participants are allowed to skip any question if they are unhappy to
do it. They have the right to choose if they want to do the survey and questionnaire and their grades

will no affected at all. All the responses were codded by numbers ‘Students ID” instead of names.

3.8 Quantitative data analysis (survey)

The quantitative input of the student’s survey were analyzed three times, using SPSS software,
using charts, graphs and counting the Likert scale of the survey as per individual which is Strongly
agree equal 5 points, agree equal four, neutral equal zero, disagree equal three and strongly
disagree equal two. Those points will be counted and then divided by 25 which is the total number
of questions in the survey. For example if an X student who is completely happy with this ongoing
teaching practice and would rate all the questions with five points then, 5*25= 125. If a student
collect between 125 to 100 points that means she finds this ongoing teaching practice is working
very well. If a student has between 99-70 points, so she is has a good impression of the program.
If a student has between 69 and 50 points, that means they are unhappy and they find it works
fairly. If a student get between 49 to 30, she doesn’t like this ongoing teaching program at all and
she is against this program. Last but not least, all the students’ points will be gathered and divided
by the total number of participants to see the final percentage of the program (appendix 6).

Survey Likert Scale
Strongly agree 5 points
Agree 4 points
Neutral 0
Disagree 3 points
Strongly Disagree 2 points

[Table 5; Survey Likert scale points]
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125 to 100 Excellent
99-70 Good
69-50 Fair
49-40 Disappointment and poor

[Table 6; Survey point’s results]

3.9 Qualitative data analysis (Questionnaire)

However, the quantitative data were gathered in Excel and analyzed one by one. A simple Excel
platform was used to compare the faculty evaluation feedback of this ongoing teaching practice
program to check the validity of the students input on the survey (appendix 5). All the information
and notes from the faculty were noted in this Excel platform to be analyzed by the researcher.

In this chapter, the framework of this study will be presented. It presents the theoretical design of
this research and the methodology implemented to find out the answers of the research question.
This study attempts to discover the impact of the ongoing teaching practicum on the students and
staff professional development. In order, to find out the answers of the research question; two types
of methodology were used. The first one is qualitative methodology through creating questionnaire
for faculty only. The second one is quantitative methodology through creating a survey for the
students from two different degrees ‘Bachelor and Diploma of Education’. This study is conducted
to allow faculty and students to recognize the relationship between the ongoing teaching

practicum, students, staff, growth and professional development.

As Greswell (2013) believed that, sometimes when the researcher uses one type of methodology
is not enough to find answers for the research questions, therefore, using two types can be
beneficial and address the research questions, and gather evidence to prove the facts. The mixed
methodology approach has been used to test the impact of the ongoing teaching practice on student
and staff growth.

The aim of using a quantitative research method is gathering numerical information from the
students who are considered as a big sample size to cover the majority. This stage was done by
using a survey. However, the goal of using a qualitative research method is gathering data form

individuals and analyze each input and then code the data. This stage was done with the faculty
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through a questionnaire. Finally, all the responses where combined together, analyzed and build a

correlation between the students and faculty data.

The survey can give the researcher numerical data, however, the questionnaire can give the
researcher a reflective in depth data related to the topic. Usually, the number of questions in the
survey is more than the number of questions in the questionnaire and this is the case in this

research.
3.10 Triangulation design

Combing two research methods could be defined as triangulation where the researcher is aiming
to find out more evidence and data and compare the information gathered. The goal out of using
the triangulation approach is investigating more and if there is any relationship between both

research methods that will lead to the final findings and confirm it (Figure 3)

QUAN + QUAL

QUAN QUAL

Data Collection: Data Collection:

o Chart reviews o Focus groups and

* In-depth interviews

QUAN QUAN
Data Analysis Data Analysis
Compare outcomes How stakeholders:

for: experience in the new

1. transfers Mixed Methods Data model; define team,

2, admissions to acute Data Analysis address end of life,
care; and identify challenges

3. quality indicators Results Compared to:

1. Describe why outcomes
occurred

2. Describe how
participants responded
to the results

[Graph 1; Triangulation design Marshall, 2008]
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3.11 Reliability and validity

Any good research must consider these two very essential terms, validity and reliability. Reliability
could be defined as the degree of the accuracy of this assessment aligned with stable results. There
is a number of reliability types such as, internal consistency reliability, Inter-rater reliability,
Parallel forms reliability and Test-retest reliability (Center for Research, Curriculum and
Instruction 2016). This research is based on test-retest reliability where the students and staff did
the same test designed for each category twice to a group of people over a period of time. The
input from test 1 and test 2, can be compared, evaluated to examine the stability over this period
of time. The research should report the same results even though the time is different and the
people are different after that, we can say that this research is reliable (Center for Research,

Curriculum and Instruction 2016).

Validity is as significant as the reliability and it means how well this study, is testing what is
supposed to test. There are different types of validity such as, face validity, construct validity,
Criterion-Related Validity, Formative Validity, Sampling Validity (Center for Research
,Curriculum and Instruction 2016) This research is based on sampling validity where the test is
reflecting on a sample of group of people and it reflects on the content area entirely (Center for
Research ,Curriculum and Instruction 2016). The research is valid when it is reflecting on the
content part as a whole. Both of the survey and the questionnaire were double checked by other
faculty in the Education department to make sure that the questions are relevant, well written and

easy to understand.
3.12 Research Limitations and Delimitations

This study entitled management, leadership and ongoing teaching practicum; ‘The impact of the
ongoing teaching practice from the students and staff perspective on a higher education
origination’. This study has been conducted in one single higher education institute, it is a
governmental college for women in Abu Dhabi city, United Arab Emirates. The research took

place on the academic year of 2016-2017 on the first and second semester of the year.

The researcher has faced issues while conducting this research. First of the all, the survey and
questionnaire were disturbed to students and staff at the end of semester one where the students

were too busy preparing for the final exams and assignments. The staff also were busy marking
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the final exams and invigilating so, it was a kind of wrong timing. Choosing the right timing to
conduct the study is always a good idea to confirm that there is no external factors affect the

participants’ responses. This Type of limitation known as an ‘impact limitation’ (LTD, 2015).

In addition to that, the absence of the study population might affect the study outcomes. It is always
a good idea to gather an appropriate number of the research sample size before conducting the
study. In this study, the participants has been told that this is an optional decision to contribute in
this study. Unluckily, the study has been conducted in a small department, where it’s difficult to
gather a big number of students to participate as this is the only department which do the ongoing
teaching practicum. This limitation could be considered and known as a ‘study design limitation’
(LTD, 2015). In addition to that, the absence of a big number of participants can be known as
‘statistics limitation’ (LTD, 2015).

After collecting a good number of participants in the study, the other difficult part is analyzing the
participants’ input and find out the thesis beyond their response and this is can be defined as a
‘data limitation” (LTD, 2015) where the researcher went back to the participants to ask for more

clarification.

Student-teachers online survey and Faculty online questionnaire used to validate the outcomes of
doing ongoing teaching practice every semester (appendix 3 & 6). Participants added some

descriptive notes from their experience. Researcher took the participants notes in consideration.

After reviewing plenty of academic articles, all of their analysis were based on the teaching
practice only. There is no much studies on ongoing teaching practice which makes it difficult to

relay on the articles.

The findings of the study will be applicable only on the related studies that stands on ongoing
teaching practice on the Higher Education. Student-teachers in the Education department and
Education faculty on the Higher Education level can benefit from this study to realize the
importance and the benefits of implementing ongoing teaching practice. The results indicated that
the students with more experiences and more practice are confident more and showed better

professional and personal development and work effectively align with their coaches.
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Chapter 4 Result, Analysis and Discussion

4.1 Introduction

In this section, a detailed analysis of the research findings will be argued. After using mixed
methods approach ‘qualitative and quantitative’, a number of findings has been found to address
the question of the research mentioned in chapter 1 and 3. All of the findings will be presented in
this section using descriptive text, charts, and tables. Researcher started with doing a quantitative
research method using students’ survey. SPSS software is used post-students-survey to analyze
and evaluate the participant responses and come up with valid and reliable results. Graphs will be
used to represent the students’ agreement and disagreement percentage after getting involved in
ongoing teaching practice. Referring to Barentson & Malthouse (2009), they claimed that
conditions and environments may vary from each school to another in the teaching practice which
give the students a whole entire different experience from one to another however, each individual
reflective practice can lead the students to realize and alter how and what to take an account of in

the school.
4.2 Quantitative Data Analysis

The tool that has been used to gather the quantitative data is the survey. The targeted population
is the whole population of the undergraduate students in the Education department from both
programs of Diploma and Bachelor. SPSS has been used to analyze the students’ responses align
with google forms. SPSS is a software that has been used to analyze the statistics data. This
software has been advanced in 2009 (SPSS 2017).

Student-teachers perspective

Mean N Std. Deviation Std. Mean
Performance 71.645 29 18.5854 3.95445

[Table 8: Mean and Standard deviation of ongoing teaching practice of students]
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3. The things | do in schools during my teaching practice are designed to help
me achieve my personal goals

(121 responses)

@ Strongly disagree

® Disagree
MNeutral

® Aoree

@ Stronaly agree

® Other

N

[Chart 2; Students responses to question 3]

In question three, the focus is to find out if the teaching practice tasks if it is designed to assist the
learners to achieve their personal goals. The total responses who showed an agreement ‘agree and
strongly agree’ are 83.4% percent. On contrast with the students who were disagreed 16.6 %. This
result, showed that students believe that their duties in the school is linked to their personal goals

and they are designed to improve the get the entire potential.

The breakdown of this pie chart into numbers and percentages. The total number of students who
were agreed that teaching practice helped to achieve their personal goals were 62 students and
their percentage is 52.1% which is more that the half. Besides, the students who were strongly
agreed were 39 students as a percentage of 32.2%. The number of the students who were neutral
was 9 students a percentage of 7.4%. Disagree students were 8, as a percentage of they were 6.6%
and in the ‘other’ section there was only one student as a percentage of 0.8% of the total number

of students.

Number of students Percentage
Strongly disagree 2 1.7%
Disagree 8 6.6%
Neutral 9 7.4%
Agree 62 51.2%
Strongly agree 39 32.2%
other 1 0.8%

[Table 8; Breakdown of students’ number and percentage responses]
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4. My MST/MCT tells me how she expects me to behave in the school ?

(121 responses)

@ Strongly disaagree

@ Disagree
Meutral

@ Agree

@ Stronaly agree

@ Other

[chart3; Students responses of question 4]

Question number 4 showed the researcher if the students are aware of what kind of behaviors are
expected to do in school and the role of MST and MCT to ensure what is expected form the students
in the school. A high number of students claimed that MST and MCT advised them about the
accepted behaviors and unaccepted behaviors. A huge number of students, which is 93 student out
of 121student agree and they were about 76.9%. However, the students who were disagree with

this point were 15students out of the whole population and this is 15%. Nine students were neutrals.

Number of students Percentage
Strongly disagree 34 1.7%
Disagree 10 6.6%
Neutral 9 7.4%
Agree 59 51.2%
Strongly agree 6 32.2%
other 9 0.8%

[Table 9; Breakdown of students’ number and percentage responses of question 4]
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Table 5 described the students’ reflection about their skills per semester and if they see an
improvement in their performance. A percentage of 88.5% found their skills improving semester

by semester as a result of ongoing teaching practice. Only 11 students claimed that ongoing

5. 1 am learning new skills with each practicum and understand more about

teaching profession.

(121 responses)

@ Strongly disaagree

@ Disagree
Neutral

® Aagree

@ Strongly aaree

® Other

[Chart 4; Students responses of question 5 in the survey]

teaching practice did not improve their skills per semester and they were 9.1%.

Number of students Percentage
Strongly disagree 4 3.3%
Disagree 7 8.5%
Neutral 3 2.5%
Agree 55 45.5%
Strongly agree 52 43%
other 0 0%

[Table 10; Students’ numbers and percentages of question 5]
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6. | am comfortable sharing my opinion and asking questions during the
practicum

(121 responses)

@ Strongly disagree

@ Disaagree
Meutral

® Aaree

@ Strongly agree

‘__' @ Other

[Chart 4; Students responses of question 6 in the survey]

Question 6 in the survey represents the students’ ability of sharing opinions and asking questions.
It is noticeable that they were mostly agreed that teaching practice enabled them to share opinion

way better. To confirm this fact 81.8% of the students agree and 5.8% were disagree.

Number of students Percentage
Strongly disagree 1 0.8 %
Disagree 6 5%
Neutral 14 11.6 %
Agree 61 50.4 %
Strongly agree 38 31.4 %
other 1 0.8 %

[Table 11; Students’ numbers and percentages of question 6]
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7. My MST/MCT gives me time to reflect on what | have learned and it is
required to write online journals.

(121 responses)

@ Strongly disagree

@ Disagree
Meutral

® Aagree

@ Strongly agree

@ Other

[Chart 6; Students’ numbers and percentages of question 7]

Question number 7 discussed the reflection necessity during the teaching practice. The number

of students who were agree 90 students out of 121 and they were 73.3%. The students who were

disagreed were about 15 students and their percentage was 13.1%.

Number of students Percentage
Strongly disagree 4 3.3%
Disagree 11 9.1%
Neutral 13 10.7%
Agree 62 51.2%
Strongly agree 28 23.1%
other 3 2.5%

[Table 12: Students’ numbers and percentages of question 7]
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8. My MST/MST allows and encourages me to work in groups to share and
reflect on our teaching experiences

(121 responses)

@ Strongly disagree

@ Disagree
Meutral

@ Agree

@ Strongly agree

v

[Chart 6; Students’ numbers and percentages of question 8]

Question number 8 deliberates the group work during the teaching practice. Percentage of
students who were agree 94 students out of 121. Compared with disagree students who were

77.7%. Number of students who were disagree were 9 students and their percentage was 7.4%.

Number of students Percentage
Strongly disagree 1 0.8 %
Disagree 8 6.6 %
Neutral 18 149 %
Agree 70 57.9 %
Strongly agree 24 19.8 %
other 0 0%

[Table 13; Students’ numbers and percentages of question §]
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10. My courses in college require me to analyze the experiences | has on TP
and apply these experiences to the class | am exposed to in my courses.

(121 responses)

@ Strongly disagree

® Disagree
Meutral

@ Agree

@ Strongly agree

@ Cther

[Chart 8; Students’ numbers and percentages of question 10]

Question number 10 mirrored on the teaching experience. Number of students who were agree
were 104 students out of 121 and they percentage was 86%. Nevertheless, the students who were

disagree were about 6 students and their percentage was 5%.

Number of students Percentage
Strongly disagree 2 1.7%
Disagree 4 3.3%
Neutral 11 9.1%
Agree 68 56.2%
Strongly agree 36 29.8%
other 0 0

[Table 14; Students’ numbers and percentages of question 10]
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11. Ongoing teaching practice allows me to implement what | have learned in
college to find solutions raised in the classroom ?

(121 responses)

@ Strongly disagree

@ Disagree
Meutral

® Agree

@ Strongly agree

@ Other

[Chart 9; Students’ numbers and percentages of question 11]

Question number 11 stressed the students’ ability to implement what they have learned in the
institute and solve problem raised in the classroom. Students who were agree were 86.8%. But,
the students who were disagree were 3.4%.

Number of students Percentage
Strongly disagree 2 1.7 %
Disagree 2 1.7%
Neutral 11 9.1%
Agree 75 62%
Strongly agree 30 24.8%
other 1 0.8%

[Table 15; Students’ numbers and percentages of question 11]
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13. Ongoing teaching practicum allows to develop my communication skills
professionally ?

(121 responses)

@ Strongly disagree

@ Disagree
Meutral

@ Aaree

& Strongly agree

& Other

[Chart 10; Students’ numbers and percentages of question 13]

Question number 13 claimed that ongoing teaching practice enable students to improve their
communication skills. Huge number of student agree and they were 93.4%. The students who

were disagree were 1.7%.

Number of students Percentage
Strongly disagree 2 1.7%
Disagree 0 0%
Neutral 6 5%
Agree 67 55.4%
Strongly agree 46 38%
other 0 0%

[Table 16; Students’ numbers and percentages of question 13]
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14. TP helps me to develop how | work with and help young learners

(121 responses)

@ Strongly disagree

@ Disagree
Meutral

® Aagree

@ Strongly agree

& Cther

[Chart 11: Students’ numbers and percentages of question 14]

Question number 14 questioned if ongoing teaching practice allow students to develop their
ways of helping and teaching young learners. Students did do in their previous teaching practice
were 97.5%. The students who did not think so were 1.6%.

Number of students Percentage
Strongly disagree 1 0.8 %
Disagree 1 0.8%
Neutral 1 0.8%
Agree 69 57 %
Strongly agree 49 40.5 %
other 0 0%

[Table 17; Students’ numbers and percentages of question 14]
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16. Practicum allows me to make links between my theory and college and
teaching experience ?

(121 responses)

strongly dis.... |1 (0.8%)
Disagree [} -4 3:3%)
neutral |- 1%
strongly agree ||| N =7 223

Other—0 (0%)
0 10 20 30 40 RO 60 70 30

[Graph 1; Students’ numbers and percentages of question 16]

Question number 16 stated that ongoing teaching practice allows the students to make links

between theory and the real experience. Students’ responses showed that 88.5% out of the students

were admitting that ongoing teaching practice helped them to associate the theory with the practice.

However, 4.1% found that teaching practice is not allowing them to link the theory with the

concept.
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25. After each TP | believe | am becoming a better teacher ? (121 responses)

@ Strongly Disagree
@ Disagree
Meutral
@ Agree
@ Strongly agree
@ Cther

[Chart 12; Students’ numbers and percentages of question 25]

To conclude the questionnaire, the researcher asked the students if they see themselves becoming
better teacher after this all intensive training and teaching practice in schools. Students’ responses
proved that 91.7% of the students found themselves getting better and be better teachers after the
ongoing teaching practice and they are 111 students out of 121. On the other hand, the students
who were not preferring ongoing teaching practice were 2 students which is 1.7% of the total

number. In addition to that, 6 students were neutrals and they were about 6.6% of the total number
of the Education department.

Number of students Percentage
Strongly disagree 2 1.7%
Disagree 0 0%
Neutral 8 6.6%
Agree 64 52.9%
Strongly agree 47 38.8%
other 0 0%

[Table 18; Students’ numbers and percentages of question 25]

4.3 Quantitative data findings

In this stage, the researcher created a questionnaire for the faculty only that consists of 13 open
ended questions. This questionnaire was double checked and approved in discussion with the
program chair of the Education Department in a Higher Education institute in the Middle East. At
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the beginning a pilot questionnaire was prepared as a soft copy (appendix 1). Then, after editing
and finalizing the questions, the questionnaire type was changed to an online one to save the
environment and analyze the response faster and easier (appendix 2) Agreeing with Vinten (1995)
who stated that the most important element in a good questionnaire is the questions themselves.
He added that asking questions appropriately is considered as an art (Vinten 1995). After setting
the questions, another analysis has been made to address the reflectiveness of this questionnaire.
The questions were reformed several times to check the relevance to the research question. Finally,
there was one version of the questionnaire; an online questionnaire. The access of the questionnaire
was given to the Education faculty only including the program chair. The total time faculty has
been taken to complete the questionnaire was about 3 weeks in the academic year of 2016-2017.
The questionnaire responses and notes (appendix 3) expose the findings which could be as the

following:

e Ongoing teaching practice impact the students’ academic performance. It increases there
awareness and growth.

e Ongoing teaching practice impact the staff career development. It allows the staff to share
ideas with professionals in the field and stay abreast of the latest findings on lesson
delivery.

e Ongoing teaching practice played a huge role in expanding the students self-steam and
confidence. Students showed lack of confidence in the first year, within 4 years of
practicing, their confidence increased dramatically.

e Faculty showed a great satisfaction of ongoing teaching practice and they are all
recommending to implement ongoing work placement for all degrees and program as it is
the key of success and growth. In addition, it keeps the faculty in touch with what is
happening currently in the field.

e Ongoing teaching practice has the authority to examine all the students’ skills as a learner
and as a teacher.

e Ongoing teaching practice is an additive to the education training program. It keeps the
students engaged throughout their 4 years and makes it easier to transfer from college into

full-time work as a teacher because they have become accustomed to increasingly longer
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periods of time in the classroom and meshing with a variety of professionals. Having

practicum once within a 4 year period would hinder our student's ability to do this.

ONGOING TEACHING PRACTICE

—4—career development students’ attitude and academic level
Students' relationship Commuinty links
== Mentoring skills —@— Workplace rules
60
50
40
30 T

20
10
o I
-10
-20

s

H

[Chart 1; Ongoing teaching practice findings based on questionnaire response]

The most difficult part while testing if ongoing teaching practice impacts the students and staff is
comparing the students in year one of the degree program and students in year four who are the
seniors. Students in year one showed a great motivation. Whereas students in year four who were
mastering teaching practice; showed a little boredom of doing a teaching practice every semester.
Success is a difficult element to measure. To avoid this difficulty, researcher assist the students to
understand deeply how it is important to think, reflect and then write their feedback regarding
ongoing teaching practice. Additional note has been noticed out of the faculty questionnaire input,
which is not linked to the research focus and as a result of ongoing teaching practice. Parents
showed great appreciation of this ongoing teaching practice and they always this program faced
lots of arguments and disagreement couple years ago (Table 19). The thematically analysis of the

questionnaire proved that, students’ shows great development after the teaching practice.
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Themes

Participants

1 2 3 4 5 6 7 8

1.Teaching
practice as a
whole

v v v v v v v v

Notes

All faculty believe that Teaching Practice is the only way to develop as educators because
teaching is an 'applied’ skill. Knowing the theory and strategies related to our profession is
insufficient: Student-teachers must put them in practice in order to develop them. TP is a critical
part of any Teacher Education program. It allows the students to have a firsthand experience
with children and it also allows Faculty to see the development of their students.

2. Professional
development

v v v v v v v v

Notes

Student-teachers are asked to showcase their skills in a real professional context. Hence, faculty
are able to see what students can produce and achieve when they're asked to apply their learned
skills in the 'real world' of work. Allowing the students to apply theory as they learn it, it's a very
accurate and fair way to evaluate students. Through their reflection, faculty also are able to
measure students' growth.

3. Relationship
communication

v v X v v v v v

Notes

During TP, students are able to better identify with what they do daily and typically come back to
college with a newfound respect for their teachers. Mostly they will improve. Ongoing practice
empower their confidence. Mentoring students every semester during TP gives them the
opportunity to relate to the students at a more personal level. At the same time, ongoing TP is an
excellent way to guide students and most likely develop positive relationships with them. On the
other hand, Faculty number 3 mentioned that TP did not improve her students’ communication
skills.

4. Policy and v v v v v v v v
rules
Notes Having the students attend the schools every semester is a way to expose them the different

work cultures and environments. Attending different schools allows them to perform at
professional level and empowers them to take ownership of their professional growth. Because
when they are at school, they should follow the schools' rules. Each school has different rules
and responsibilities. This makes students learn how to be professional. It is a great opportunity. It
allows for a true illustration rather than a lecture of the rules and policies. Because students can
experience the rules and policies 'in action'. They can directly observe the implications of
adhering to or disobeying these rules and policies. This is doubt the best way to learn!

5. Progression

v v v v v v v v

Notes

After each TP experience, students mature a bit more. By the time students reach the 4th year of
the program they have been mentored by 6 different members of faculty whom reinforce the
same competencies every semester. They have had many chances to practice and hone their
skills

Overall, Faculty believe that TP has a great positive impact of student-teachers teaching skills.

[Table 19, Master questionnaire analysis of the faculty feedback]
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4.4 Research Questions and Data Findings

The data findings answer directly to the research main question sub questions with evidences from
the participants, context and theories. In addition to that, data findings directed the researcher into

another secondary findings.

Question 1; what is the impact of ongoing teaching practice on student-teachers professional

development?

The key question of this study was ‘What is the impact of teaching practice on student-teachers
teaching skills?’. After using the data tools to gather the information needed, data analysis clearly
concluded that ongoing teaching practice has a positive impact on student-teachers and staff
professional growth. The difference on the professionalism can be recognized between semester
one students and semester eight students. Indeed, it affected positively the faculty career

development as well. Also, it allows the faculty to see the development of their students.
Sub-questions;
= What is the best practice in practice teaching suggested by student-teachers and staff?

The best practice is getting the information and solid data for the college during the academic year
and then combine this knowledge with a good teaching practice in schools. Instead of doing one
teaching practice every semester. Students were suggesting to do one teaching practice a year. The
number of teaching practice will decline from 12 teaching practice until 4 teaching practice. They
believe in quality rather than quantity. However, faculty believe that teaching is a practice-based

skill where students need to do as much practice as they can to get the most of the teaching skills.

= How can student-teachers and staff get the most of the practice teaching and expand

their knowledge?

Student-teachers believed that they can get the most of it by choosing the schools they are going
to by their own and do the teaching practice only once a year. However, faculty believed that
student-teachers must do it every semester and the more practice they do, the better results they

will get and they will learn new teaching skills.
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= Has ongoing teaching practice been effective? Why?

According to the literature review, theories and the entire population in this study claimed that
teaching practice is a remarkable experience and it makes huge difference on student-teachers
development. In addition to that, it improves the faculty mentoring, supervising and coaching skills

somehow.
4.5 Evaluation

Stakeholder who value Reflective practices and give the students and staff the opportunity to
reflect efficiently is the main stage of improvements for all (Fazey 2004). The findings out of this
research, confirmed that ongoing teaching practice is a thoughtful practice that benefits the
student-teachers and faculty and enhance them professionally. Teaching practice is challenging for
student-teachers in semester one, whereas students in semester eight are confidant and act like real
teachers. Furthermore, after implementing teaching practice faculty were affected too. Faculty
professionalism has improved as well in terms of communication with colleagues from the same
local institute and community links too. It is concluded that more teaching practice can assist the

students-teachers and staff to improve their professional and personal progress.
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Chapter 5 Conclusion

5.1 Summary of the Study

The purpose of this study is to test the impact of ongoing teaching practice on student-teachers’
academic growth and experiences. The targeted population were the whole Education students.
They were all Emirati female students. The students’ age were between 19 and 25 years old. Their
first language is Arabic. Their English level is good. As mentioned previously in chapter 3, the
entire population was directed in this study and the total number of students is 121, 5 of them were
from Diploma teaching assistance program and 116 were form the Bachelor of Education program.
In addition to that, 8 members of the Education faculty participated in this study including the
Education program Chair. The faculty were from different counties. Such as, UAE, Canada, United
States of America, England and New Zealand. All faculty already have had plenty years of
experience from 2 to 18 years of teaching experience in the Higher Education in the Middle East.
It was hypothesized that teaching practice influence the students’ performance and academic
growth positively. In addition to that, Study has shown that ongoing teaching practice influence
the staff experiences and awareness positively as well. This research tested the impact of ongoing
teaching practice over six months, from September 2016 until February 2017. Students did the
survey right after their teaching practice in schools over two semesters. Similarly, faculty were
involved in this study and were given a reflective questionnaire to reflect on this ongoing teaching
practice based on their experience. Students were given pre-test which is ‘Pilot-survey’ before
doing the online final survey to check their understating of the content with a guidance from the
researcher who was explaining each question one by one in the classroom. The pre-test was a hard
copy of the survey. Post-test students were asked to do the survey individually online using google

forms. The survey was based on five points Likert scale.

This research design was based on theory-based, Practice-based and practice-led research design.
Qualitative data was gathered from faculty only, using a questionnaire designed by the researcher.
The questions of this tool have been checked several times to make sure that it was relevant to the
research questions and objectives. The aim of this questionnaire is to hear from the faculty what
the best practice of enhancing student-teachers’ teaching skills and evaluate the impact of ongoing
practice on themselves and their students. Deductive model has been used to find out the efficiency
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level of ongoing teaching practice from the student-teachers and staff perspectives (Gabriel 2013).
Double testing from both sides ‘Students and staff” has been completed to find out the relationship
between the students and the staff thoughts and analyze the significance of the mean difference
between students form all the levels in the Education program and their faculty. Questionnaire
findings were organized and analyzed to be the findings of the qualitative research. Survey findings
were targeting the amount of ongoing teaching practice efficiency to be the findings of the
quantitative research (As mentioned in Chapter 3). Both of survey and questionnaire findings were
meaningful, added value and support each other. Mixed- method approach ‘Questionnaire and
survey’ exposed that when students do ongoing teaching practice during their undergraduate
degree, their academic growth, professionalism and performance improved each semester. It was
decided after the quantitative and qualitative research that staff were influenced positively after
each teaching practice as well.

5.2 Key findings

As mentioned in the previous chapters (1, 2, 3 and 4), the goal of this research is to find out the
impact of ongoing teaching practice on undergraduate students and staff professional development
in the Education Department in a higher Education institute in Abu Dhabi. The key findings of the

research are the following;

e Ongoing teaching practice impact the student-teachers performance positively.

e Ongoing teaching practice showed great improvement on students teaching skills.

e Ongoing teaching practice affected the faculty professional growth, it helped them to build
stronger relationship with students and other expertise from the education field.

e Student-teachers development differs from each student to another student.

e Teaching and learning improvement was one of ongoing teaching practice results.

e Ongoing teaching practice is an additive to the education training program. It keeps the
students engaged throughout their 4 years and makes it easier to transfer from college into
full-time work as a teacher because they have become accustomed to increasingly longer
periods of time in the classroom and meshing with a variety of professionals. Having

practicum once within a 4 year period would hinder our student's ability to do this.
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e Student-teachers show more initiative and interest in their studies upon completion of
ongoing practicum.

e Attending different schools allows the student-teachers to perform at professional level and
empowers them to take ownership of their professional growth.

e Student-teachers can experience the rules and policies 'in action'. They can directly observe
the implications of adhering to or disobeying these rules and policies. This is doubt the best
way to learn!

e Faculty broaden their links with schools, teachers and administrators in Abu Dhabi. In the
past, these new relationships have resulted in professional collaborations/projects that go
beyond TP.

e Faculty improve by skills of mentoring, listening, communicating verbally, my
interpersonal skills and my knowledge of how students learning and their professional

development
5.3 Implications for learning

As His Highness Shaikh Mohammed Bin Rashed said that, there are two key components
associated with the successful society, ‘Education and Health’ (Meah 2016). His Highness added
that youth are the soul of the UAE and its secret weapon as a result their Education is priority
number one (Meah 2016).Furthermore, one of his highness goals is developing teachers skills
regularly and teach them up to date teaching approaches. From his vision, the ministry of
Education and The Higher Education has aimed to improve the whole experince starting from
creating good teachers. One of the best ways of making a good teacher is offering a good Education

degree align with a good practice.

The vision of the selected institute is learning by doing. Consequently, students are expected to go
out to schools and do their teaching practice every semester throughout the whole four years of
their degree. Success and professional growth has a direct correlation to teaching practice. The
main challenge is the students themselves, how they will take an advantage of this experience and
be able to gain as much knowledge as they can. The best practice varies from student to another.
There are many factors that affect the students teaching practice. Such as, the school mentor
feedback, the school environment, their students, and the level of the school, their classmates, the
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college mentor, their knowledge and their motivation level. Nevertheless, a well-known quote aids
the importance of ongoing practice which is ‘The more you practice, the better you will be’
(Heinlein 2017).

There is different ways enable the students to learn to the max level. The first theory is enriching
the teamwork skills by letting the students to implement ‘The collaboration theory’. Since Montiel-
Overall (2005) believed that this is the latest most effective way of learning and it’s the 21st
century trend. In addition to that, the way of introducing the information could help the learners
such as, the Top-down theory or the bottom-up theory (Gibson 2009). Mainly students respond
very well to hands on activity that keep them engaged and learn by doing. All these theories are

implementing in this Higher Education institute intensively.

5.4 Recommendations

Taking into consideration of all the findings found whilst doing this study, following are the
recommendations that may take the whole teaching practice experience into the best practice for

student-teachers;

-Mentor college teacher (MCT) and Mentor school teacher (MST) should learn the skills of
giving constructive and appropriate feedback to the student-teachers. MCT and MST must be
committed with the students and solve the problems as soon as possible to make this experience

more beneficial.

-The curriculum and the content of ‘Teaching practice’ course should be balanced to guarantee

that the program improves elementary and higher order thinking skills (Garcia and Baker, 2006).

-Rules and policies should be well addressed at the beginning of the academic year and even

before starting the teaching practice.

-Faculty should take their time to allocate students into schools to avoid any confusion and

prepare the students and staff for the first visit ahead of time.

-Provide a good learning environment and choose the best schools for the student-teachers to
allow them to learn more. Student-teachers must have an access to teaching and learning in the

most effective manner.
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-Mentor School teachers and Mentor college teachers should be good role model. As Garcia and
Baker (2006), aimed that a lot of learners do not get the appropriate behaviors because they don’t

have a good teacher as a role model.

-Some of the students have a natural teaching intelligence. In this case, mentors should work
harder to enrich their abilities and expand it and use those students as a role model for the rest

students.

-Expand the students and teachers communication and professional skills to represent the
institute better.

-In teaching practice student-teachers and faculty must focus on both quality and quantity.

5.5 Further Study

In the further study, the bar could be raised by comparing the student-teachers who are doing one
teaching practice during their undergraduate studies with the student-teachers who are doing
ongoing teaching practice and reflect on both from the students’ perspectives and find out the best
practice. In the further study, the role of the environment and the impact of giving effective
feedback will be tested as well. It will be really stimulating to test how the students are improving
starting from year one, semester one until year four semester eight. All the previous studies, has
claimed that the more of doing teaching practice leads to more of experiences, awareness,

confidence, networking and knowledge of teaching and learning.

The time span of this study was six months. Student-teachers and staff were asked to reflect on the
best practice of the ongoing teaching practice. Garcia and Baker (2006) point out that ‘increasing
contextual support will tend to lessen the cognitive demands - in other words, make tasks easier’
(p.121).

5.6 Closing Note

The above study highlights the importance of ongoing teaching practice and how it can improve

the student-teachers and staff level of professionalism. As Mansoor (2005) stated that ‘it is
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commonly understood that education is the key to knowledge, information and technology, and
therefore, giving or withholding education would lead to either power and elite formation or
alienation and barriers to social, economic, and political opportunities, respectively’ (p.99).
Teaching practice enable student-teachers and staff to advance their growth, their reflective
practice, expand their confidence and long-life learning as the Education field is constantly
changing. It exactly the same as teaching a kid how to swim, it takes ages to practice and practice

until the child reach the mastering point.

The study has attempted to investigate the impact of ongoing teaching practice on student-teachers
and staff. Researcher discovered its influence on students and staff performance throughout six
months of the academic year of 2016-2017. The results indicated ongoing teaching practice,
expand the student-teachers and staff awareness and understanding. It affected their knowledge,
confidence, social skills, collaboration and cognitive awareness. Researcher would rather to
conclude with what she has learned after this research, a good teacher is the one who teach the
students how to love what they are doing and be always passionate to learn (Dweck 2017). This
research answered the research questions and confirmed that ongoing teaching practice makes the
student-teachers and faculty better teachers and impact their professional growth positively. In

practice teaching both of quality and quantity of teaching matters.
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Appendices

Appendix 1; Pilot Questionnaire

This questionnaire was the first step to validate and confirm the questionnaire. It was created in

Microsoft Word. It included all the themes and auestions. It was designed for faultv onlv.

Inspired and retrieved from marzanoresearch.com/classroomstrategies

Mentor; is the college teacher and school teacher who helps you during the teaching practice

Ongoing; means the students are participating in practicum each semester in varying degrees.

Practicum; is teaching practice ‘TP’

MST; is Mentor school Teacher. This is the teacher in school where the student is doing her teaching practice.

MCT; is Mentor College teacher in the college where is student us taking her undergraduate degree. This teacher supports the students during

practicum.

TP; Teaching practice

Important Note: If | agree to participate in this survey, that means | am allowing the researcher to use
the information below in the research ........ ...

[Sign, please]

Strongly Disagree Neutra Agre Strongly Any

Q u eSti on Disalgfee ) | e agree comments
3 4 5
Learning 1. My MST/MCT
and asks me to
feedback create personal
goals at the
beginning of

each practicum
2. My MST/MCT
helps me see
how well am |
performing
during the
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teaching
practice

The things | do
in schools
during my
practicum are
designed to help
me achieve my
personal goals.

Rules 4.

and
Procedu
res

My MST/MCT
tells me how he
or she expects
me to behave in
the school

New 5.

Informat
ion

I am learning
new skills with
each practicum
and understand
more about
teaching
profession.

lam
comfortable
sharing my
opinion and
asking questions
during the
practicum

My MST/MCT
gives me time to
reflect on what |
have learned and
it is required to
write online
journals.

Practicin 8.

g
And

Deepeni
ng
Knowled
ge

My MST/MST
allows and
encourages me
to work in
groups to share
and reflect on
our teaching
experiences

My courses in
College require
me to create
lesson plans and
develop some of
the activities |
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learned during
teaching
practice.

10.

My courses in
college require
me to analyze
the experiences |
has on TP and
apply these
experiences to
the class | am
exposed to in
my courses.

11.

Ongoing
teaching
practice allows
me to implement
what | have
learned in
college to find
solutions raised
in the

classroom.

Applying
knowled

ge

12.

Ongoing
teaching
practicum
allows me how
to solve
problems more
effectively

13.

Ongoing
teaching
practicum
allows to
develop how |
communicate
with young
learners.

14.

TP helps me to
develop how |
work with and
help young
learners

15.

Teaching
practice teaches
me to be willing
to help and
provide
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guidance for
others

Engage
ment

16.

Practicum
allows me to
make links
between my
theory and from
college and
teaching
experience

17.

I look forward
to teaching
practice every
semester

18.

TP has taught
me how to
confidently
participate in
discussions

Manage
ment

19.

Practicum
teaches me how
to manage
discipline while
maintaining the
focus of the
lesson.

20.

Practicum
teaches me how
to give
consequences
when students
break the rules.

21.

Ongoing
teaching
practice teaches
me how to be
fair with the
students in the
classroom

Relation
ships

22.

Teaching
practicum
teaches me how
to build
relationships
with parents and
other teachers
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23.

TP teaches me
how to build
relationships
with students.

24.

When | finish
my degree, | am
going to have
my own class
and be a teacher.

25.

Aftereach TP |
believe | am
becoming a
better teacher
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Appendix 2; Pilot survey

This Survey was the first step to validate and confirm the final survey. It was created in Microsoft

Word. It included all the themes and auestions. It was designed for student-teachers onlv.

BH : Students-survey - Word TABLETOOLS 7E - A X
HOME  INSERT ~ DESIGN ~ PAGELAYOUT ~ REFERENCES ~ MAILINGS  REVIEW  VIEW DESIGN  LAYOUT Afra Almansoori
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Ongoing; meaning students participate in practicum each semester in varying degrees

*Ongoing teaching practicum questionnaire

The purpose of this questionnaire is to test the level to which ongoing teaching practice impacts
student-teachers and staff. Your honest responses to the questionnaire is highly appreciated.
Thank you for the time and response.

e Years of teaching experience:

e Highest degree or certificate:

e Where are you from :

e E-mail Address:

Ongoing teaching practice as a whole

1. Do you think that ongoing teaching practice is successful as a career development for
both students and faculty ....why or why not?

2. What can this institute do differently to help the students and the faculty to attain more
from this ongoing teaching practice?

3. Did this ongoing program give you more insight into the students’ attitude and academic
level? Why?

Career development of the faculty and students

4. Do you think that the relationships that you have with your students is improved by
having ongoing practicum? Why?
5. Do you think that ongoing practicum expands your skills as a mentor? How ?

6. Do you think that the ongoing practicum improves your student’s experiences? How?

©BUID, DUBAI; 2017
90



7. Does the ongoing practicum affect your career development? How?

Relationship and communication

8. Does this ongoing program expand your community links?

9. Does it help you to communicate with colleagues in your local college better?

Policy and rules

10. Do you think that ongoing teaching practice is a good opportunity to explain the rules and

policies of the workplace for the students? Why?

Progression

11. Are student in semester 8 more professional as a result of ongoing practicum
12. Have you seen an improvement in students’ academic and professionalism as a result of

ongoing practicum?
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Appendix 3; Online Questionnaire

The final version of the questionnaire and it was created using google forms. It is an only

auestionnaire. It was completed bv Education Facultv.

https://docs.google.com/a/student.buid.ac.ae/forms/d/1nP6ffSdO7a20tW3TW
WHTw7Ra2kAmlI8tW8eEp8eGUac/edit

! Faculty-questionnaire - G, X

"l‘ﬂ https://docs.google.com/a/student buid ac.ae/forms/d/nPEfSd07a2 OtWITWWHTw 7Ra2kAm|IStWaeEpBeGUac/edit @ || Q Search Yk E U ‘ #®

@ Mast Visited @) Assessment for Leami.. @ Getting Started ﬂ Pramethean - Interact.. @ Enter Your Access Code Sign In ® hitpi//myleam.hctze... (W Weebly Help Center @ job charts for kids on .., @ Reflective thinking an.. >

A
auestions  Responses [

Faculty-questionnaire

Form description

*Years of teaching experience

Short answer text
*Where are you from ?*
Short a o
T
. _ . A
*How many times have you gone to teaching practice?
0
= 0
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Appendix 4; Questionnaire with responses

This is the online questionnaire and it has all the faculty responses.

QUEETIINE REEFONZEE u

8 responses i

SUMMARY MHOMNDUAL T e —

2 2
2

U] IIESR] NIEEN] U] b ILE) L]
T Ay Ohes AT = ] = M Dl o Ui 'S

1z

Lt
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1z

&4

7

4 tzaching procticn @qeriencas foncayear In My program: of Sy}
Bamy timas - 30

2 ymars (25 = £

& times

12+

1. Do you think that ongoing teaching practice is successful as a career
development for both students and faculty ....why or why not?

FHugaly Important. Thars: arg miany practical aspects of taching that slmply cannof b teogh? Ina coliegs
=l

Wik, | do. This ailows studonts o comti nuoushy et thoony Imo procticn.

Ithini it ks vary Important 22 1 ghves tha stodonts @ koeok of both dferont tesching aporoaches s wel 2o
ohis tharm e ook &f professionaliam In the workplacs

Argoiutaly Taaching Fracticd b Tha only way 10 Cevalop a5 QIUCSNINE SRoauss leaching & an appled skl
Friowing tha thaony and Strabegles rakated 1o our profession IS Insuiciant: wa must put tham In ractics In
e b desio thamd

s, 7 halps students to be abia to ses and learm the practica and align practics to haony | also heip
stuciants o kearm by balng Immens<d Inthe schod emdnonment and thay hove & o miodal wha ks alsa thalr
ranbor.

Wik, | balkawa B works vany wall becsusa stodenis and S1afT an working togear towards Improving the whala
practios

Ithini it b sucoocchinl bonoii the shademts have o chancs 10 Ses the sl taceiing In schooks and ke from
ciffgront toachars. IS good Sor facuiy asweall, boccuca i halps tham o mect nes ieachor and o imow
Thalr shodormis whon thay each and know howw 10 Suppors thalr sdis
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2. What can this institute do differently to help the students and faculty to
attain more from this ongoing teaching practice?

Tha ratio of students to Seachers 15 9o0 high. Facuity anc speead toa thin eand cannot Tully give e suppaont
Paguired Tor shudenteschool L WSTL on Dl ecomont

Aszign @ mamiber of tha Edunation taam tims to sarve & e TP coordnakor and reducs teaching tamporanily
o alboaw Tor Tha earfy |placamant of studenbs.

rRguire Sukerts to oo morm efieoti ractics afer sach Jay of TR b abia o g Imo defferent deoscs In
sams school to see & varkety of teaching sTfies In Te sama sohiodl, mors: pear oheansations to hal p aech
other Imgrova

Farogniza and Befier support the mamoring aspsct of Tesching Practica. Recognizs Ted mamtoring 15
dHferart from supendsing i s Infensa and vany tima consuming ' dons vl

[For students - tha Canersl Shudias vancad man be ajusted o batter Sult the darmands of Tesehing Practics.
For Tacuity - tha assumplion that Stucation feculy am on breekd durlsg Teaching Prectics must ceass ex this
Is neaft tha cass (s ectually the oppoEiel].

Tha mamoring process could Ba mons: sireciunsd bobh Tortha MET snd MO Students could &l s Rave mong
raflariion Hmeesis wnd ol low up opporiuniiies Trom thalr lesming Intha field

Enabls tha Students to chooss e schodd thay sant

Tha Instiuts proviciad &l the nesded Tacifias and reguesis. it gives us tme io visl T schooks during cur
waoridng hours amd it helps us communlcaia W schools essler. [t also provides s with cars o wse them

3. Did this ongoing program give you more insight into the students’ attitude
and academic level? Why?

Wk CRA and sucress on practicum ang not poshhely corallaied. Moy shedants who may not have high
SRAL hawe & chancs 10 2hing on TR

Wi, R 3k During TF & WCT 15 abia be e tha stodart will thay damonsiraia sl of thelr laming from aach
samaater. & k& Tom of assssarmat Tor FACTE

Chafianty, thana ors some: studants whi &0 nat @l Inclags bt arg wonderful In %5 dacorooms in schocls |
shoiws ma & mons Founced plictune of the studanis cveral| ability and mothation

Yoo Berauss shidenic crg sokicd to showwesass fhalr skills In o resl profesclomal comad. Hancs, wa ors obbs 1o
Eaa WNER STl e Do and actlave whan ey e esked 1o anehy thalr karmad skl Inthe resl workd
of work.

g whan | was aasigned ag thalr mantor, | lkamsd @ great deal sboet the student atifude and commiiment
o tha profession, In eddiion o elr heching recds, bt kes s thalr arademic needs.

Wik, M ganes ims mona Insight abow? thia stodarmts’ lavial baomuss whan thay an out In schooks Talr scademic
Faregd @ned aiude il s evaluated conslstantty and ghve tha ned 1eechar @ claar kea ezt thalr
parfomants.

F pave M & by Inckght oy Stodermis’ afiftos besaues shidamis act cdifforamtly whan thay tesch and thalr
acsdamic level has been changsd. Some: of thamfo bathar whila others toworss., Shudants wes thair idden
aklils when they are Te boas o The tescher In the dess

W

©BUID, DUBAI; 2017

95




4. Do you think that the relationships that you have with your students is
improved by having ongoing practice? Why?

= M ona

Wik, W gat 1o ke TR bethar curishkds of o oollegs classmoiTi Satiing. This ks halpad B bulid cooar
s relathonahips.

Yag, | do. Dursg TF my studanis arm able 1o batter ldontify with what | do daily and typically ooma baok 30
collage Wi o newTound resper for thadr feachars.

Wag, tesching practicn ghwes o chamee Tor one on ona Tesdtack and cihanton for the studants o heip ham
Imgrove.

Yes | have memonsd soma shodamts mons Than onos, and havs beon abia to sas: Tralr geowth. Whnsssing this
e off grovet el Pelps me set high expechations for tha new studants | memior | knoe the? shadonts con

raie tremendous progeess: but hat ils can somatimes taks time; cach shodant Is different and cach shodort

progresces ot thair own nie. Ongoing TP has halged me maltzo this and b heipod me Escoms mon pebiont
and mone sndarstanding of tha shedems’ expenicncss

1 thilnic & you aes the assigned mantor and you teech The student yes, Eut If you ans aithar 7 or T other | doet
Think it Imgeoves the relafonship greatiy

g, moatly thay Wil Impnove. angolng practios empower thalr confidenca.
Iy ralagionehip s Ienproving with nmy students whansyer By g0 be TR That IS betsuss | communieais wih

Tham maong and | el o tham parsonally 1o discuss what thay dld well and hove bo ke B EeaTier naxtime. |
Think that TF tasching practics) IS the indivdual focus forovany singls studant and IS o chancs 10 talk i

W

3. Do you think that omgoing practice expands your skills as & mentor? How 7

& Nea Ponias

Wik, e esing tham regularmy and with difcront chsdamc with dToromt Sidils, StuaSons.

g, | 0o, Each somestar | ami abls %0 wiah different schoolks and be axposad 1o & varkely of best practces that
Icsan kabar apply In my dassroom theoughowt the semasher.

It phves e o reflecthe practics and Seaing & varkety of studants allows ma o s @l faeching ity
lavals

Of soirsa Moo Buary samaster | ke nas silis and iess o both Ta METS and the stucent faechars |
cbEare In aerools. | Eies B nesy practioes from my collagues wha sot s mantomn Finaly Seoauss sy
Schodd 1o dfferant (Eeany Schood has e own curtura], | aiways e o ot from desillng wth varioo coucation
profesdonals and | karn sboud nasy fssching & karning methodesirstogies Initiaives ot am oooaming s
Trasa schooks.

g, F Improves by sl of manforing, Istening, commurkcating varbally, my Infarparsonal silis and oy
Emcaviadgs of howy studenis leaming and thelr professional devslopment.

e, 7 doen Deomuss T opan My ayes on Stodents flaws and abow et ghs tham faacbak and ses the
diffarencas afar sach el uation, [t impeoyss oy nebsorking, R anabla ma 10 ghve & constructive Teadtack.

Vg It dosas, bersusia | Sont Soe Mysel vehan | basch When | Ses my Students, | inow vwhats going on fight
@nd what shouskd b changed for naxt clags. | Impeoved My concaniration and | now what 10 Tocus on whan
h shudonts tearh. Evary sormeston has o dHTasrt focis. S0 | Imgeosed my siils by fomesing on speciic
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6. Do you think that ongoing practice improves your student’s experiences?
How ?

Wik Sea answer o 21

Wik, | g Qur daperiment has requised et &l shudents xperiancs dMemnt saSings (MG, primary, malks
studients, Tomala studants, and privite Rohodls] 50 that thay ang abiks fo ke nevw matnods of teeching with
all levais of students.

hiy gain conNdancs with sach eqsnenca and with the InoRased reponsibiity snd ims In schaocls

Of cowrsa & nevrbeachier com DMLY Improve herhis rectios theougl exposurs and chaerafion. Tharss no
othar wayl

Wik, bacsuss the growth |8 prograsshe and continous. The student gets the opportunity fo bulld on prasious
xparienees In & very struchured way and crests and work Towends professionsl poalks.

Wik, thiy Fadvi ok of manys andl opbions to laam form with Thay e oot In schodls.

Wik, Thiaf b oy betting Tham deal wih dfernt sehools snd feschars, Thiy go to S diffenent sehools during
thelr studlss; one achodd par samestar, S0 thay ses dffemnt amvironmant and dffeent aiftudas, Thay lkam
fram mamy feechers and Thay havs: & chancs to feach dfferent gradis and gendsr. Thay alao go to & privalz
school twics and teech Thalr for & pariod of Sma. A of this halp o Imgeove students’ faaching @@anencs

Wi, thrseagh rafiacthon thiy hins: meons cigonunitis to grow. Practis maks perect snd having angaing TP
prosides that much necded practice. LY

7. Does ongoing practicumn affect your career development? How? (& respersss

Yk It koaps ma Intouch with what IS happaning cumantty In Schools.

= sl ma o Shans dees with profassionals In %eh flald and stey abraast of tha latest Tndings on ksson delvary.
[t gives i & chianca to I manact with ofhar isachars In the community.

Wik, 1 affects A in & pood way. As par my anewer In question 5 i Feips ms leam naw skilis and ldeas from bothithe
NET: and tha shudant taachers | chaares In schools | also e ravw practices fom my collkagues who el as
rantors.

Wik, Im 2wyl 1 allows me o grow professionally which may oot my corsar cholees/'direction.

Yeg, 1 strengiten thelr iaaching and laaming procses.

& uffects b2 poshthaly aohually bacsusa i ghss ma @ braak from tha reguilsr v and | go o S cbseneations
Inshecd of tesrhing Tha whola course.

Wk, TP = & graat veay 1o collshorgt with educations Intha ragion. Ao, workdng with puislic and privala schoois
ghies LS and opgortunity to kam mos about differant eousstional syshams.
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B. Does this ongoing program expand your community finks? = rsponsss

s
s
Wik, it kaps i bn touch with Fincipsls, HOF:, teachars, ahe.

Wik, 1 doss. | have me? @ varkehy of slekehoiders ot dffernt schools who e grown @ resgect Tor HCT and prids
our parinarship.

Wik, O coorss. Evary sermeester, | Sroedan nmy links with schodis, feechens and sdminisimtors In Abu Dhakl. inthe
past, thass rav relationships have resufed In professionsl collsborstions profects that g0 bayond TR

Yoz, [ docs bersiisa | am Instrumential In golng out 1o tha schools In edvancs and seouning new placoment, B
alon oo o memor | am e ambeecsdnr frifhg colbage and om on the ground and Infiommes and isviiod 1o ceams and
rreatings

By Comemumity hamomes huge bersiice of the ieeching ractins beraiss | mast ol the schools’ wintipies and
Seachers batons | obaane amy of my Students.

TR

9. Does it help you to communicate with colleagues in your local institute
better?

S fmali ama

Bict relly

oo R does. Afhowgh we go o different sehools, we are sl o comgens notes ond coenpli reguirsmats for clas
Eana o what wa havs leamad oty

s We ane & colatoraTive Naam and havi 1o be avan mion 50 dunng Tasching practics as Thalr @ ksues that come
op et nesd 1o e discissed an Gored out

Mot iy | doet thini This ks & parbicular strength of T Theans @ mons Imporian strengths (Than this one)
attached 10 TR

it Bt - Burt mire communication abowt studenis’ progress and sheations.
Wag, 1 does

1'thini yes, bacause wa ahways sat togather to gathar the Imgoriant Informistion and pout ham all In one placs
whian avarytody oo SR

Pt riacerasary, bt & might b possitie
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10. Do you think that ongoing teaching practice is a good opportunity to
explain the rules and policies of the workplace for the students? Why?

= NEaDonas

s Thay get 1o sew tha malty of e wonpiens sRuation and leam Fove thay naod 1o bohave % be profeccioral
Wiak, | o, IS & grast cpportunite R aloves for @ frus [Busination rather then & ecturs: of e niss and pollches.
Wiak DeCELs e apdadn T and e thay see The evicenoe whan Thay oot sehools.

Impilcations of adharing toor disobaying thasa nikes ond podoles. This ks doubt the Eeet veay 10 kamil

Wias, tha placerment can alkow the students to b come familler with policis and procsdunss Inthe wonglacs &
iy are Ihing and working In Bhls amdronment. The expariancs s novw practingl and rot manehy theoratical

Wk, bersiisg onos thay practica it thay will rot forget it 1wl Sty on Thalr minde.

Wi, bersuss when thay ang ot oo, thay should Tolovw the schools’ noles. Eaeds sehodl Ras diferent ruies and
regporsibliiics. This maices shudenbs lsam how io ba profescional

g, having the students afland tha schools @eary samaster & & way 20 wooss Tam tham tha dfferent wark
cufturs and emdeonmennis. Afanding dfferant schools alloves Tha bo porfiomm ot profcocional keval and ampovecrs
Thaamn to ek take ownership of Selr professional growih

11. Are student in semester 3&7 more professional as a result of ongoing
practicum? Why ?

= MEaon s

ik, thay haws had mamy chances 1o practics and hore thalr skilis

1 hias nof R an opporoniy o oaparancs i s this 15 tha frst samastor with semester 7 shudamn
| bl thay are, Thalr eogeariances has: allosvad Tham bo Secoms mon maebure and resporeib.

| dafinfaly Think 2o &) Soal That, after aach TF aaperiencs, students matung @ S micra.

1ot I thay are: Mo profassionad but | think thay have & greater Undarstanding of tha axpertations and &g mons
ity 40 adhans 8o tham as thay Endarsiand the consequances Hf thay do.

Wik, Ongoing prectios empoiwer Telr eoperencs and edd get the best of [t all the waay Tl semasiar 7 and 2.

Wan Becgus hay fguned ouf thalr parsonal®y oo isscher ond Tary wont 1o & schools Indluding the privats schodl.
Thay sz have kam? &l e needed coursas and siklls b0 b oan effecths laachar

ik, by tha tims studanbs reech tha &85 par of the: progrom the hasa boon manfoned by & dffasnt mambers of
Tazuity v rainforss T Same: SoMEsTansis Quary Samastar,
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12. Have you seen an improvement in students’ academic level and
professionalism as a reault of ongoing practicum?

= MEaorass

R k& rard to say whather this ks dua o precticum, studonts tard %0 matura oeer the: coursa of The: pRograimims &S &
rasat of &ll of thelr Ime and perances.

Wik, | have. As e studeris maircolats Srough e program, ey bacorme mos: maturs snd knowisdoesbis of the
recessany charachoristics and Sidlls 20 be & great teacher. Thay show mona Inftlative and Intanest In heir Studiss

wpan comgkeiion of ongolng practioum
derfianiy In professioralem, wome shudents Rovesyvar do Rt |mgrove academically
Wik, Indeed. Owarsl], tha ‘oider’ coforts tend 0 exert higher proficssionalismn than our younger ones.

10T Emdni | i ki @ CAaim Reare il thi i Dartvesan tha 2. 1 thinic This may nead 50 be Imastigansd mors
carsfuly.

TRE
1 noticed that professionallam Improved with athendancs. Thay comse 1o class on Tima

Wik, ons of my students (Sam Al who has now comglabad tha Sed. ywear in the program startad off with acscdomic
and behavionsl probiems hovwessr, aftar tha Tourth TF a desiic changs was obsarsad and has baen Impeoding
aines. Evidancs of this Is fourd In har TF sporis.

13.Any other information you would like to add about ongoing teaching
practice and its impact on student and staff professional growth ?

o MEa oo

ety naea 30 b Tully Supporiad by thelr Inatfution in onder b0 prosioe the bast SUgEort Tor thalr Sudamts. F
This could be dons by providing rekease e for TP onganisstion on eech campus [or @ven & positionfa
Fallowancee for this pochion|; or By ot raguir ng Tecurty to ba on campus during TP dmes, @ic. TF ks the miost
offtical component of s programime and showld be traated s such

Onpolng faching practics s an addiiva to The education training program. & keaps the shidents engagad
Shroughout thalr 4 years and makes 1 easier o trangfer from college nha fulHims work as & teechor becauss
Ty R Dacoms aocisiomed to Incracsinghy longer pariods of time In tha clasonoom ord rmashing Wi
vanety of profescionsls. Having practicum onca within @ 4 yar pariod would Rinder our studants abdity 5o.do
This

Ihink T practicum each samesiar 1 wery Important for the shudents.

TP La an essantial componatt of our program. Having It every semastor 15 nesssaany for oor shedamis’
professional developrmant]

Thiz Is the: badenci of any teachar educstion Coursa - Studonts Should B2 Immersad in e school

amdronment. | am Inberesiad In programs which focus mors on the school axpereancs and minimizs the
freorctical Input and tha Impact of this on o shudonts’ preparsdncss for teaching In school.

feaching practics and groveth Lz linked posiivaly.

Ingodng tesching practios has the power to fest &l tha stedamts’ sl &5 & shodamt and &s & famcher
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Appendix 5; online survey

This is the final version of the survey. It is an online version to be completed by student-teachers

onlv.

https://docs.google.com/a/student.buid.ac.ae/forms/d/1J69uTfiNyp2y6Y7iwEcdhXXoyApaMY
mY7nFIKSWzCaQ/edit

B What is the impact of teac... >
€ ) @ @ https://docs.google.com/a/student buid ac.ae/forms/d/ 1 I69uTHjNyp2y 6V TiwEcdhXXoyApaMYmYTnFIKSWzCaQ/ edit % G| Q Search wBe 9 ¥ & =
[B) Most Visited @ Assessment for Learni... @ Getting Started [G) Promethean - Interact.. @ Enter Your Access Code SignIn @ http://mylearn.hctae... T Weebly Help Center @ job charts for kids on .. @ Reflective thinking an...

& Whatis the impact of teaching practice in the professional growth B

»

corsmons meeonees (G

What is the impact of ongoing teaching
practice in the professional growth of staff
and students in a Higher Education institute
level?

nogom=<o

Your ID:

Your Email.

Your majr

Your Age:

Your section? BAS1?

1. My MIST/MCT asks me to create personal goals at the beginning of each *
practicum

2 E B al g o9 alad o

- o % 33 O il ENG

©BUID, DUBAI; 2017
101
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https://docs.google.com/a/student.buid.ac.ae/forms/d/1J69uTfjNyp2y6Y7iwEcdhXXoyApaMYmY7nFIKSWzCaQ/edit

Appendix 6; Survey with responses

The final survey with the student-teachers responses

B What is the impact of tezc.. X

@ || Q Search B8 9 ¥ @

B Maost Visited @) Assessment for Learni... @) Getting Started E Promethean - Interact... &) Enter Vour Access Code Signln @ http://mylearn.hetze... U Weebly Help Center @ job chartsfor kidson .. @ Reflective thinking an... »

€ ) (D & | hitps/docs.google.com/a/student buid.ac.ae/forms/d/1J89uTH Nyp2y6Y TwEcdhioyApaMYmY TnFIKSWzCaQ) edit#responses

¢ What is the impact of teaching practice in the professional growth W

QUESTIONS responses [RERR

121 responses

SUMMARY INDIVIDUAL Acospting responses ()

Your |D: (119 responses)

H00251916
H00251916
H00283825
H00247988
H00269624

H00323746

H00283290
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TiwEcdhXXoyApaMYmY TnFIKSWzCaQy editeresponses

Your majﬂrj (121 responses)

51(438731.4%)
40

20

5 (4.1%
1 (0.8 e%(; 1 ()n 2201.7%(0 e%ﬁ %

5 (4.108)(5%)
1 (0 8(0.814(0.8 (0.8 (0 8¥(0.8%)
BED

Early childhood Education Education student education

Your Age: (121 responses)

30
25 (20.7%)
a2
22 (13728300
20
10

2(1.355%

5% T
1 é u:E, 1 (ﬁ A°(0.4%(0.CR(0.419(0.212(0.112(0 £1°(0 B%) o
v
- — — — — — — — — — — —

What is the impact of teac... %
€«

@ @  https://docs.google.com/a/student.buid.ac.ae/forms/d/1

SuTiMy

wEcdhXXoyApaMYmY7nFIK

CaQ/editéresponses @ || Q search
[B) Most Visited @ Assessment for Learni.. @ Getting Started [ Promethean - Interact.. @ Enter Your Access Code [8 Signin @ http://myleam.hetae... W7

Your section? 'BAS1'? (120 responses)

12 (9.0%)
10 (8.3%)

2 (6.6%)

2
21BASE

BAS7

BAS 3 NO

1. My MST/MCT asks me to create personal goals at the beginning of each
practicum

(121 responses)

@ Strongly Disagree
@ Disaagree
Neutral
® Agree
@ strongly agree
@ Other

¢ || Q search
|8 Most Visited @ Assessment for Learni.. @ Getting Started [l Promethean - Interact.. @ Enter Your Access Code [€ Signin @ httpi//myleam.hct.ae.... &7

ebly Help Center @ job charts for kids on ... @ Reflective thinking an...

"B 9 & @

ebly Help Center @ job charts for kids on ... @ Reflective thinking an...

What is the impact of teac... X
€ ) ® @ nhitps://docs.google.com/a/student buid ac.ae/forms/d/1JE9uTHjNyp2ys y

>

~

wBe 9 ¥ @

»

a
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A B what s the impact of teac... % || @]

€ D@ nitpsy//docs.google.com/a/student.buid.ac.a/forms/d/1J69uT Ny p2yBY TiwEcdhXXoyApaMYmYTnFIKSWzCal/ edit#responses H
8 Most Visited @ Assessment for Leamni.. @ Getting Started E Promethean - Interact... @ Enter Your Access Code Signn @ http://myleam.hctae... T Weebly Help Center @ job charts for kids on... @ Reflective thinking an... >

3. The things | do in schools during my teaching practice are designed to help

me achieve my personal goals

(121 responses)

¢ || Q search

@ Strongly disagree

@ Disagree
Neutral

@ Agree

@ Strongly agree

@ Other

4. My MST/MCT tells me how she expects me to behave in the school ?

(121 responses)
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@ Strongly disagree
@ Disagree
Neutral
@ Agree
@ Strongly agree
@ Other

wBe 9+ A

X
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5. | am learning new skills with each practicum and understand more about
teaching profession.

“? B St

6. | am comfortable sharing my opinion and asking questions during the
praciicum

7. My MST/MCT gives me time to reflect on what | have learned and it is
required to write online journals.

N -
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= g =

& MEndes

| MeSnlneeh

B. My MST/MST allows and encourages me to work in groups to share and
reflect on our teaching experiences

B Srong cxEzrea
B Dongres

B Aores
B Srongly agres

9. My courses in College require me to create lesson plans and develop some
of the activities | learned during teaching practice.

B Srongly cgre
B Zoewgres

B Agres
B Trongly mgres
B Cihar

10. My courses in college require me to analyze the experiences | has on TP
and apply these experiences to the class | am exposed to in my courses.

B Srogly comgres
B Ccxagres

B Agres
B Trorgly mores
B Cihar
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21 resporEss

effactively

£ MEsponess

professionally ?

Z1 Mespinass

11. Ongeing teaching practice allows me to implement what | have learned in
college to find sclutions raised in the classroom ?

W Srogly e
B D

B 2ores
i Srongly wgres
B Cihar

12. Ongeing teaching practicum allows me to solve problems maore

i Srongly cagres
B D

i Srongly wgres
B Cihar

13. Ongeing teaching practicum allows to develop my communication skills

i Srongly cagres
B Ceagres

i Srongly wgres
B Cihar
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14. TP helps me to develop how | work with and help young learmers

= ==

B Srongly Sagres
B CDwgres

W agres
B Srongly mgres
B Cihar

15. Teaching practice teaches me to be willing to help and provide guidance
for others 7

H resporses
B Srongly cagres
B Dwgres

W 2gres
i Serongly mgres

16. Practicum allows me to make links between my theory and college and
teaching experience ?

= ==

=T (L 1)
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19. Practicum teaches me the classroom management? 1121

I Somgly Dosgres
B Cimagres

il
B e
B Srongly wgres
B Cihar

i Sirongly Dogres

B Cimagres
“adiral

B e

i Srogly wgres

B S

e

17. | lock forward to teaching practice every semester (121 rasponses)

18. TP has taught me how to confidently participate in discussions 7

Ll Mespirael

.......
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the rules.

Z1 resporaes

the classroom

Z1 resporaes

21 resporaes

Vv

20. Practicum teaches me how to give conseguences when students break

i Trongly cagres
B Dowgres

B 2ores
i Srongly mgres
B Cihar

21. Ongeing teaching practice teaches me how to be fair with the students in

i Trongly cxagres
B Dagres

B e
i Trongly mprea
B Cihar

22. Teaching practicum teaches me how to build relationships with parents
and other teachers

i Srongly s
[ =Y

W 2z
i Trengly mgrea
B Cihar
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teacher.

L1 MeEponass

B Sroghy ceagres
B Dengres

il
L
i Sirongly agres
B Ciher

B Zrongly Doagres
B Doagres

B 2o
i Srongly mgres
B Cihar

25. After each TP | believe | am becoming a better teacher 7 121

B Srogy Dosgres
B Doagres

il
B 2o
i Srogly mgres
B Cihar

e

23. TP teaches me how to build relationships with students. 127 =sccnses

24. When | finish my degree, | am going to have my own class and be &

g
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Appendix 7: A sample of a hard copy survey

A sample of a hard copy survey.

Mentor; is the college teacher and school teacher who helps you during the teaching practice
Ongoing; means the students are participating in practicum each semester in varying degrees.

Practicum; is teaching practice ‘TP’

MST; is Mentor school Teacher. This is the teacher in school where the student is doing her teaching practice.
MCT; is Mentor College teacher in the college where is student us taking her undergraduate degree. This teacher supports the students during:

practicum.
TP; Teaching practice

How old are you:.... .| | =

College Campus:. ...g‘).l). Dhalbi..Womad... (oljege

Important Note: If I agree to participate in this survey, that means I am allowing the researcher to use the information below in the research

Question

................................. [Sign, please]

Strongly Disagree | Neutral
|
Disagree |
1 2 | 3

[ Agree

4 5

Strongly agree Ani’gmmas

| Leaming 1. My MST/MCT asks me to create
and | personal goals at the beginning of
cach practicum

feedback |

o

Yes, My M‘;T/ MCT

oSl me. to Qrecte  Pesen
Gools becavst [ wihout P
aerhing gon\s Hiasne WO
be ang” Suepss 10 featw

A okrengly agredsbetavie

2. My MST/MCT helps me see how T
well am I performing during the \/
[ teaching practice |
|73 The things I do in schools during my | =
practicum are designed to help me \/ i
achieve my personal goals. L :

Ay core obt our
Pexformance. ahd  atademic
Progress .

i &> 5 hexchove “‘kochlnq

Prachie  gwes ey
Student s CWU““"“‘“j
10 wok ore sl

Thenaltn and\  wealcness
‘n order 4o enhance

©B

11

Araimn -
Inspired and retrieved from /
Mentor; is the college teacher and school teacher who helps you during the teaching practice
Ongoing; means the students are participating in practicum each semester in varying degrees.
Practicum; is teaching practice TP’
MST; is Mentor school Teacher. This is the teacher in school where the student is doing her teaching practice,
MCT; is Mentor College teacher in the college where is student us taking her undergraduate degree. This teacher supports the students during
practicum.
TP; Teaching practice - o
4. My MST/MCT tells me how he or she Nen y becoyse oAy

expects me to behave in the school

5.

Lam learning new skills with each

1me{iﬂn4 40 | \se
Profeasio nal  whtnin o
o TP wecpust G w
eflecs pur  efhunal

) __{mont

Inspired and retrieved from fel

Informat practicum and understand more about
jon teaching profession,
6. 1 am comfortable sharing my opinion [
and asking questions during the | \/ |
practicum [
7. My MST/MCT gives me time to T T T Voweer, Somcdimes e
reflect on what L have learned and it is / s oot Gnopdgh R "::l
. . P | D eaRe  we prelochbly
required to write online journals, R B
T = =t — Y £ enon plor!
Practicin 8 My MST/MST allows and encourages
g | me to work in groups to share and | [ / |
And | reflect on our teaching experiences | |
Deepeni ‘ 9. My courses in College require me to o | - | Theredore s Lahauage PET
ng create lesson plans and develop some | / By BsCan and
of the activities I learned during | Pracdk{am e Hha
| teaching practice. omendional kmufgga
Mot deweloged my

_|,e_n~:J'\in:j .




Applying 1

Mentor; is the college teacher and school teacher who helps you during the teaching practice

Ongoing; means the students are participating in practicum each semester in varying degrees.

Practicum; is teaching practice ‘TP"

MST; is Mentor school Teacher, This is the teacher in school where the student is doing her teaching practice.
MCT; is Mentor College teacher in the college where is student us taking her undergraduate degree. This teacher supports the students during

practicum,
N TP; Teaching practice
Knowled 10. My courses in college require me to

ge analyze the experiences I has on TP
and apply these expenences to the

class T am exposed to in my courses.

. Ongoing teaching practice allows me
to implement what I have learned in
college to find solutions raised in the

classroom.

ta

. Ongoing teaching practicum allows
knowled me how to solve problems more

effectively

w

Ongoing teaching practicum allows to
develop how [ communicate with

young learners.

14. TP helps me to develop how T work

with and help young learners

15. Teaching practice teaches me to be
willing to help and provide guidance

for others

ot Jeedbeck fom
MCT[MST ang SeiE
Tede chion

Manage 19. Practicum teaches me how to manage
ment discipline while maintaining the focus
of the lesson,

Mentor; is the college teacher and school teacher who helps you during the teaching practice
Ongoing; means the students are participating in practicum each semester in varying degrees.

Practicum; is teaching practice TP

MST; is Mentor school Teacher. This is the teacher in school where the student is doing her teaching practice.
MCT; is Mentor College teacher in the college where is student us taking her undergraduate degree. This teacher supports the students during

practicum.
TP; Teaching practice
~ Engage 16. Practicum allows me to make links
ment between my theory and from college

and teaching experience

17. Tlook forward to teaching practice

Every semester

1%, TP has taught me how to confidently

participate in discussions

it

SHoneyly

Tpaprovies

™ leaming |

o cavie
pAyTEL ==
anel demdep
teathiry

20, .'i’rm-:lir;um_lcacic:s_ﬁq: h\l\-h' l:-glz:
consequences when students break

the rules.

T 2. On oing tcuc_hi:?g pacﬁ:_téar.

how to be fair with the students in the

classroom
Relation 22, Teaching practicum teaches me how
ships to build relationships with parents and
other teachers

Inspired and retrieved from h el

LI0




Appendix 8: Signing sheet

A sample the student-teachers signing sheet. This stage was done before participating in the

survev.

Mantor; s the college tescher and school teacher who helps you during the teaching practice

Ongoing; means the o are par g In practicum each semester in varying degrees.

Practicum; is teaching practice TP

MST; is Mentor school Teacher. This is the teacher in school where the student i doing her teaching practice.

MACT; is Memtor College teacher in the college where & student us 1aking her undergraduate degree. This teacher supparts the students during
practicum,

TP; Teaching practice

Your mrédﬂ(ﬂ,&'}blﬂ AT Rs SO0

Your college email Hu))gso_}c;q.@kC!' -Gl ae
How oid are you:..... :’\‘D/’ea/;S "id 3
College Campes A\Dw (2

lmpor!?'!l Note: If 1 agree to participate in this survey, that means | am allowing the rescarcher to ase the informasion below In the research

[Sign, pleasc)

Serongly Disagree Neutral Agres Strongly sgree | Any comments
Desagree
1 2 3 4 5
[Teaming| 1. My MSTIMCT asks me to cremi T { i | ooy on® Sat Whic
and persoaal goals o the beginming of \/” “3‘ = Doveicp
feedback owhpcticom | | ‘ | [y Lengrage
2. My MST/MCT helps me see how ‘ S |
’ well am [ pacforming during the ,_;/
teackhing penctice ‘
T3 The things 1 do sn schools dunng my o | B T T -
pescticum are designed 10 help me ‘ v £

achieve my personal goals

inspired and from

Mentor; is the college teacher and schoot teacher who helps you dunng the teaching practics

Ongoing; means the students are partipating in practicum each semester in varying degrees

Practicum; is teaching practice TP

MST; is Mentor school Teacher. This is the teacher in school where the student is dong her teaching practice.

MCT; is Mentor College teacher in the college where is student us taking her undergraduate degree. This teacher supports the students during
practicum

TP; Teaching practice

Y our major-. }’:.d?f G .’j,’. - o

Your college emait- 224 1%

How okl sre your .. 2.2, ... e

College Campus:. & b Dhabi .. piarmon., el 'T‘
Inaportant Note: If [ agree to participate in this survey, that means T am allrwing the researchey 10 use the infarmigion below in the ruscarch

1 — -dﬁ:s?io;l T ———n Stromgly  Disagree | Neutral | Agree " Strongly sgree Ay comanents
Dissgree
1 2 3 4 5
'liL’:‘“'""g 1. My MST/MCT asks me to crease | | | i~proue
and personal goals s the beginning of v wy tea chird
feedback cach practicum 1 anly--
|

2. My MST/MCT helps me sce how
well am I performing during the ‘

4 + 4

seaching practics
3. The things 1 do in scheols during my

practicum are designed to belp me ]
achieve my personal goals.

=)

Inspired and retrieved from J o




Mentor; is the college teacher and school teacher who helps you during the teaching practice

Ongoing; means the students are partiopating In practicum each semester in varying degrees,

Practicum, is teaching practice T9'

MST; is Mentar school Teacher. This is the teacher in school where the student is doing her teaching practxce.

MCT; is Mentor Callege teacher in the colisge where is student us taking her undergraduate degree. This teacher supports the students durnng
practicum,

TP; Teaching practice

Ymnlaiur‘EDU‘CA-l.lo.N.. PEECLE A wRSREE T

Your college email:. T\ 093723 Fo4 @ Hchok.ae
How old are \mH .................. Midgas dastungaiases
College Campus: ‘A’b“ph!‘ﬁ. 5 {95 el e rannsn e
Important Noge? 7 1 agree (0 participate in this sarvey, that means | am allowing the ressarcher to wse the information below in the rescarch
ibols svwnand avnbodne onb) ' rooreeen | Sign, please)

[ Question Serangly | Disagree Nestral | Agree | Stromgh agree Any comments
| "
1 2 3 4 s
[ lmini' I My MST/MCT asks me to create | | | o B
i and ! | goals at the beginning of './
feedback cach peactoum
[T 2 My MST/MCT helps me see how [ o
’ well am | performing dunng the \,"I
leachang practe /
S o g o schools during 7 I =

‘ peacticum are designed to help me

achieve my personal goals.

Inspired and retrieved from . com/!
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Leaming 1. My MSTIMCT asks me 10 cresie

Mentor; i the college Leather and school teacher who helps you during the tesching practice

Ongoing; means the students are participating n practicum each in varying deg

Practicum; is teaching practice TP

MST; is Mentor school Teacher, This is the teacher in school where the student & doing her teaching practice.

MCT; is Mentor College teacher in the college where is student us taking her undergraduate degree. This teacher supports the students during
practicum.

TP; Teaching peactice

Your major:....... flhaﬂu\ .......................... :
Your college email:. Hoo2431 5 HCT - AC. AE
How old are you:., ... 2A RSO - SH ALy

. Abw debbi womans. calepe -
Important Note: If [ agree to participate in thes suevey, that means 1 am allowing the researcher to wse the jnfi won below in the h
...................................... ek ... [Sign, please]

College Campus:...

Question [ Stresgly Dissgree Neutral Agree | Strongly sgree | Any commsents
Disagree
1 2 3 4 s

persamal goals ot the beginning of ’ v

| each practicum

2. My MST/MCT helps me see how
well am 1 performang during the

leaching practice

3. The things [ do in schools during my }
practicum are designed to help me
ncheeve my persosal goals,

|

inspired and retrieved from / ol
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Appendix 9: Research proposal

This part captured the email between the researcher and the Education dean to get the approval

and start the research. It started with proposing a proposal and explain the intention of the

52 Reply 2 Reply All (£} Forward
Wed 1/11/2017 4:34 PM

Afr= Alrmancoor
Afra Almansoori

Research proposal

To  Philip Quirke

Meszage M= Proposal - Afra Almansoori.doo (34 KE)

Hi Pil
Happy Wednesday ©

I am thinking of conducting my research hopefully this month. Here is my proposal and | am looking
forward the approval to start my guestionnaire and survey.

Thank you in advance and have a great evening.

Kind regards,
Afra
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Title An analysis of the students teaching practice experiences in the Education
department at HCT and the best practices recommended by staff and
students.
Problem Problem statement; the students at HCT particularly at the Education
Statement department are going out to practice teaching every semester. Some students
are complaining that this is a lot of practicum and some of them found it the
Purpose
[Significance /. best practice in order to be ready for work after graduation.
relevance Purpose; the aim of this research is to study the regular ‘every semester’
teaching practice influence on students experience compared with staff voice.
Significance; it is significant study since at the moment we are aiming to
transform the students level of professionalism and experience.
Relevance; it is relevant to my work as | am an Education faculty and it is
related to my master studies in Education. At the same time, it would be great
to publish some work from our Education department about this extraordinary
teaching practice at HCT.
Research -Identify the advantages and disadvantages of ongoing teaching practice.
Objectives
-Identify the best practice in teaching practice form the students and staff
perspectives
-Compare the students and staff experiences about the teaching practicum
and professional growth.
1-What is the advantage and disadvantage of ongoing teaching practice for the
Education students and staff?
Research
Questions
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1 main

2 sub-

questions

2-What is the impact of ongoing teaching practice on students and staff

experiences?

3-Is the teaching practicum is a part of the best practice in the Education

department? Why and How?

Key concepts
/ theories /
identify 3 key

concepts and

Key concepts ;
1. Surface learning and deep learning

2. Cooperative learning

3 theories / 3. Social learning
Key theories:
1. Adult learning Theory (Cross)
2. Cognitive load Theory (Sweller)
3. Conditions of learning (Gagne)
Research Analysis research
Approach
Questionnaire for Staff
VESHEEE Survey for students
Samples

The whole population of the students form the Education department.

All the faculty members.
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Quantitative and qualitative research method

Method
Expected The expected outcome is;
RRlEEE -Teaching practice is influencing the students and staff experience positivity
and direct them to the best practice.
Unique Further research will be on the influence of the work place on the employee’s

contribution / | performance and satisfaction.
scope (further

research)
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