B d_x il gy xll British University

depl Tl The
By J\ i Dubai

The Effectiveness of Teaching Reading (Meta) Cognitive
Strategies in Improving UAE Grade-12 Students’ Reading
Comprehension Proficiency for School-based Tests and
University Admission Exams

agdl) g 361 JAl) BolAS (pueual gﬁ Z\*&J’.A(liy)i\ Gl aal) Gt Aleld 54
e A diall b sl Claaladly gl cililadial g A ydal) il LAAY)
Baatiall dgy ) <l jla¥) Ad g

By

Mohammed Mahmoud Rihan
Student ID number: 100121

Dissertation submitted in partial fulfilment of the requirements for
the degree of Master of Education in Teaching English to Speakers
of Other Languages (TESOL)

Dissertation Supervisor
Dr. Yasemin Yildiz

Faculty of Education

2015



.. deolall The o
% d_.I._*T_]-:aTJ_.‘LIT \ BI'ltlSh Umvel’ Slty
i~ in Dubai

DISSERTATION RELEASE FORM

Student Name Student ID Programme Date
Mohammed Mahmoud Mohammed Rihan 100121 TESOL May, 2015
Title

The Effectiveness of Teaching Reading (Meta) Cognitive Strategies in Improving UAE Grade-
12 Students’ Reading Comprehension Proficiency for School-based Tests and University
Admission Exams

| warrant that the content of this dissertation is the direct result of my own work and that any use
made in it of published or unpublished copyright material falls within the limits permitted by
international copyright conventions.

| understand that one copy of my dissertation will be deposited in the University Library for
permanent retention.

I hereby agree that the material mentioned above for which | am author and copyright holder
may be copied and distributed by The British University in Dubai for the purposes of research,
private study or education and that The British University in Dubai may recover from purchasers
the costs incurred in such copying and distribution, where appropriate.

Electronic Submission Copyright Statement
Please choose one of the following two licenses and check appropriate box.

X I grant The British University in Dubai the non-exclusive right to reproduce and/or distribute
my dissertation worldwide including the users of the repository, in any format or medium, for
non-commercial, research, educational and related academic purposes only.

Public access to my dissertation in the Repository shall become effective:

X Immediately [] 24 months after my submission
[] 12 months after my submission [] 48 months after my submission

[] 1 grant The British University in Dubai the non-exclusive right to reproduce and/or distribute
my dissertation to students, faculty, staff and walk-in users of BUID Library, in any format or
medium, for non-commercial, research, educational and related academic purposes only.

Signature

%ﬂﬁa%/ %ﬁ%@{({/ @7%0//2/

S z




Dedication

| dedicate this dissertation to the soul of my father who passed away early after
my university graduation. | also dedicate this work to my mother who has always been
praying for my brothers and myself to succeed in our study so we can help the
community and ourselves in the near future. They used to spend the majority of their

time teaching and encouraging us to be good citizens.

| also dedicate this work to my life partner, my dear wife (Um Baraa), who has
always been an inexhaustible source of inspiration and personal power, and to my four
children; Israa, Baraa, Ahmed and Khalid (may Allah bless and keep them safe and
healthy) to whom | owe the success to complete this study. They have been supportive
and never complained any time | failed to fulfil my family duties due to my study

commitments.

I never forget my brother-like friend; Abu Ahmed (Rashid Al-Salami) who was
and still a great source of inspiration all along the journey of my academic study and
professional development. He was always energizing my enthusiasm with his

encouraging words and motivating discussions.

I would also like to thank Mr. Obeid Ibrahim; the principal of Hamad Bin
Abdullah secondary School for boys and Um Fahd; the principal of AL-Masah
Secondary school for girls for their highly recognized support and encouragement to
carry out the experimental part of the study at their schools. I do NOT forget to express
my gratitude and regards to the colleagues from both schools who devoted their time and

efforts to support me during the training sessions, interviews and the class observations.

Finally, I also dedicate this work to all my profession colleagues wherever they
are. | owe them a great portion of my expertise and experience as a teacher of English
and EFL/ ESL researcher. Without their constructive remarks and encouragement to
pursue my professional development and academic studies, | might not be able to stand

on such a solid ground.



Acknowledgment

My heartfelt thanks to Almighty Allah for granting me the courage and
dedication to complete this dissertation despite all challenges and difficulties.

| am sincerely grateful to Dr. Yasemin Yildiz; my dissertation supervisor, for her
outstanding guidance and support without which completing this research would not be
possible. Along the journey of writing these pages, | encountered serious family and
personal problems; however, with her unlimited patience and understanding, | was
finally able to submit this paper. Dr. Yasemin did not only offer help through office —
face-to-face — meetings, but also made herself available on Skype for extended assistance

and immediate support. Thank you Dr. Yasemin.

I wish to extend my appreciation to all members of the British University in
Dubai (BUID) for the remarkable role in introducing me to the real world of research. |
will never forget any of the tutors whose expertise and advice guided our academic
pathway and took our hands patiently toward such noticeable success in order to become
independent researchers. | also like to extend my gratitude to the faculty administrators

and the library staff for their kindness and wonderful support.

I do not forget to extend my thanks and appreciation to all students, researchers
and authors who have guided me through my study by their articles, views, dissertations
or books. They have definitely paved the way to the present dissertation with their

previous contributions in the area of improving reading comprehension.

Finally, 1 do not know how to thank my colleagues — specially, Mohammed
Shalabi — who willingly offered to review the whole dissertation and double-check it for
any typos. These people have been generous enough to devote a part of their private time

for the proofreading and review.



Table of Contents

ABSTRACT et ettt re et nne s 8
KBYWOITS: ..ottt bbbttt et enee e 8
Abstract in Arabic Al Al AL L 9

LIST OF TABLES .....oo oot 10

LIST OF FIGURES ... 11

ACRONYMS .. et b e e 12

1 CHAPTER ONE: INTRODUCTION......ccccctiiiiiiiiiiiesee e 13
L1 OVEIVIEBW .ttt bbb 13
1.2.  Rationale of the STtUY........cccoevveiiieie e 13
1.3.  Statement of the Problem ... 15
1.4, The Scope of the StUAY ........cooviiiiiii 15
1.5.  The Research Questions and Hypotheses ..........ccccovvreeenencsinnnnnn. 16
1.6.  The Significance of the Study .........cccccceviiiiiiiiii i 18
1.7.  The Organization of the Dissertation ..........ccccccocevvvevieviveiniie s, 19

2 CHAPTER TWO: LITERATURE REVIEW ......cccccooiiiiiiiiiiie 21
2.1, INEFOTUCTION ...t 21
2.2. EFL Reading: History, Definitions, and Theories ..........c.c.ccccuvenuen. 21

2.2.1 Models of Reading.........cccceviiiiiiiieieccc e 23
2.2.2 Efficient Reading Comprehension..........c.ccocvvvveieneicncscniens 24
2.3.  Reading Skills Compared to Reading Strategies ..........cccccecervrueennn 25
2.3.1 Taxonomies of Reading Skills; What and How?...................... 26
2.3.2 Strategies for TeSt TaKers .......cccccevvreiireniiineee s 28
2.3.3 Can These Strategies be taught?...........ccccovveveiievicce e 28
2.4.  Cognition and Metacognition in Reading ..........cccoeevvveiiveieerieannnn, 28
2.5.  Language Problem or Reading Problem .........cccccovviiiiinnveninnnnnnn 31
2.6.  Strategy-based Instruction (SBI) (Implicit & Explicit).................... 31
2.7.  Assessment of Reading Strategies ........ccccvvveeiieevieciee s 32
2.8. L1 Transfer, L2 Access or mutual benefit ...........ccocoviiiiiinnnnnne 33
2.9. Reading Strategies: self-regulation and autonomous learning......... 34
2.10. Gender and Reading Comprenension...........cooveverereneeieniesesieenens 34



3 CHAPTER THREE: METHODOLOGY ......ccocoiiiiiiiieeeeeee e 36

3.1.  Introduction and Research PUIPOSE.........cccovvververieiieiiesienieesie s 36
3.2, Research Variables..........coooiiiiiiii e 36
3.3.  The Target Population and Study Sample........c..cccceevvveiiieiieeiieennen. 37
34, ENICAI ISSUES....c.eiiiiiiiiee e 38
3.5.  Research Design and Data Collection............c.cccovvevveiivieiiesieennnn. 39
3.5.1 The Study Groups: selection criteria and equality.................... 40
3.5.2 INSTFUMENTS ... 41
3.5.2.1 Reading Comprehension Performance Test...........cc.cccevennens 42

3.56.2.2 Survey of Reading Strategies Awareness (SRSA)................ 43

3.5.2.3 Think Aloud Protocol (TAP).....ccceiiriiiieie e 44
3.5.2.4 Teachers’ interviews and Class Observations....................... 48

3.5.3 Treatment: Strategy-based Instruction.............ccccceevvevvivierinenen. 49
3.5.3.1 Target StrategieS.....ccceivveeiieiiieiie e 50

3.5.3.2 Training Course (Material, Planning and Methods).............. 51

3.6.  Validity and Reliability .........ccocooeiiiiiiii e 53
3.7.  Data AnalysisS APProach .........cccocoieiiiiiiiinere e 54
4 CHAPTER FOUR: FINDINGS AND DISCUSSIONS..........cccccevvenenne 56
4.1, INEFOAUCTION .ot 56
4.2.  The Effect of Strategy-based Teaching on Reading Proficiency.....56
4.3.  Gender-based Differences in Learning Reading Strategies ............. 62
4.4.  Language Proficiency and Strategic Reading ..........cc.cccovvevveiivnnnnnn. 65
4.5. Interaction between Language Proficiency and Gender .................. 67
4.6. Insights into the Control and Experimental Groups............ccccvenue.. 68
46.1 The Challenge in Reading .........cccooeviiiiinininieec e 68
4.6.2 Language Deficiency or Reading Disorder ............cccccvevveruennen. 69
4.6.3 Effect of Culture and L1 Learning........cccccoovvevveiieevieiiinenieen, 70
4.6.4 Students’ Motivation and AULONOMY........cccevvereeririrerieenennens 71

5 CHAPTER FIVE: CONCLUSIONS AND LIMITATIONS................ 72
5.1, INEFOCQUCTION ..ottt 72
5.2. Key Findings and SUMMArY ........ccccoooviieiieiieneenie e 72
5.3.  Implications and Recommendations for Education ......................... 73
5.3.1 What Course Developers Need to KNOW..........cccceveevveiiennenne 73



5.3.2 What Parents and Teachers Need to KNOW ........cccevvevvvveeinnen. 74

533 What Students Need to0 KNOW.........cccccoereiniiiieineicscies 76
534 Reading Assessment Reconsideration ...........cccccovcvevveiieenieenn, 77

5.4.  Hypotheses Evaluation..........ccooeiiiiiiiiiienieese e 79
5.5. Limitations of the StUdY........ccociiiiiiiiiee e 79
5.6,  FULUre RESEAICN.......oouiiiiiiiiiee e 80
5.7.  Final Thought and ConclusioNn ...........cccccovveiieiiiiis e 81
REFERENCES. ..ottt 82
APPENDICES (LIST OF ATTACHMENTYS) ..ccooviiiiiiieviececeeeee e, 89
Appendix A:  Reading Comprehension (Performance Test).........ccccceeuee. 90
AL PIE-TESE ..o 90
A2 POSE-TESE...ci e 97
Appendix B:  Survey of Reading Strategy AWareness...........ccoeevervveneenn. 105
Appendix C: Think Aloud Protocol (TAP) _Practice and Tool.............. 107
C1: Instructions & Training TAP ... 107

C2: Think Aloud Protocol (Pre-test) ........ccccvvvevveieiieie e 108

C3: Think Aloud Protocol (POSt-test)..........cccceviievieiiieciic e, 112

C4: TAP Transcripts of the Control Group (Pre/Post-Test) ..........c.cc..... 115

C5: TAP Transcripts of the Experimental Group (Pre/Post-Test).......... 125

C6: TAP Strategy Coding System & Scoring Tool ..........cccccvvevveieenene. 136
Appendix D:  Semi-Structured INtErVIEWS .......c.ccovevveieiiieiieceece e 137
D1: INtervVIeW TranSCHIPLS. ....cciiieiieiieeieeciie ettt 139
Appendix E:  Classroom Observation (Form and Checklist).................. 144
Appendix F: Reading Strategies Course: Plan and Material................... 145
F1: Example Lesson Plan ... 146

F2: Sample Material ...........cccooiiiiiiiiie e 147
Appendix G: Learning Feedback FOrM..........cccoviiiiiiiiiieiee e 151
Appendix H: UAE Gradel2 Standard En. Term EXams...........ccccccevenen. 152
H1: Term 01, 2013 - 2014 .....ooie et 152

H2: Term 02, 2013 - 2014 ...t 159
Appendix I:  Target Population StatiStiCs............ccccevvevieiiiesie e 166
Appendix J:  Official Permissions and Consent Letters..........ccccceeveenene. 167



Abstract

This study seeks to investigate the effectiveness of strategy-based instruction in
improving the reading comprehension proficiency of the UAE grade twelve students in
school-based tests and university admission exams like IELTS, TOEFL and CEPA after
serious problems regarding reading comprehension have been reported, and many reform
procedures have been taken to rectify these problems at university and pre-university levels.
In addition, the study attempts to find any correlation between students’ gender and language
proficiency in one side, and the acquisition of reading strategies in the other side. For this
purpose, a mixed-method research with experimental design has been employed. Both
quantitative and qualitative data have been collected by means of a set of instruments
including pre and post-tests of reading comprehension with linked surveys to examine

awareness of used strategies.

Moreover, think-aloud protocol has been utilized to collect data about the subjects’
ability to verbalize their implementation and awareness of used strategies. A sample of about
82 male and female subjects has been randomly selected from two government schools for
boys and girls and divided into two equal groups (control and experimental). After three
weeks of treatment, the pre and post-test collected data are submitted to SPSS to conduct
required test (t tests, ANOVA). The results of the study have indicated a statistically
significant effect of strategy-based instruction in improving the learners’ reading
comprehension performance, and confirmed a significant correlation between language
proficiency and learning the reading strategies. On the other hand, while female students
outperformed the male students in the reading performance test, there was no statistically
significant difference between both genders regarding awareness of used strategies or their
ability to verbalize these strategies implementation. Furthermore, the semi-structured
interviews with teachers and observations of conventional reading classes provided some
insights into the real practice of reading instruction and material, which helped to form a
clear picture that enabled the researcher to provide recommendations for those who are
involved in the reading programs (teachers, students and parents as well as curriculum

designers and decision-makers).

Keywords:

Reading Strategies / Reading Skills / Reading Comprehension / Strategy-based
Instruction (SBI) / Reading Assessment / Cognition / Metacognition / Learner Autonomy
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1 Chapter One: Introduction

1.1. Overview

Reading as a learning device in a student-centered era is fundamentally re-
conceptualized to bring the learners to the center of its concentration. Furthermore, it
aims at providing students with a variety of strategies and skills to provoke a kind of self-
regulation and autonomous learning. The need for achieving this goal becomes more
required than ever before and the educational authorities and policy makers become
more keen on achieving real progress in that regard. However, research on students’
performance in standardized exams like; TOEFL and IELTS, or school-based tests and
local assessments like CEPA revealed that teaching and learning practices probably still
require more attention to help achieve this end. The current study attempts to empirically
examine aspects of reading comprehension instruction and learning, and to provide a
kind of contribution to the development of more effective methods to teach reading so
students become more independent in critical reading and obtaining knowledge as well.
For this purpose, an experimental design has been implemented to investigate the
effectiveness of strategy-based instruction and raising students’ awareness of (Meta)
cognitive strategies in improving comprehension and overall performance in reading,
which could be interpreted in higher exam scores. These skills are important at a school

level and highly required for successful university study and academic life.

1.2. Rationale of the Study

It is highly significant that language acquisition for general purposes, travel and
for daily communications requires integration and natural interaction among the four
skills; i.e. listening, speaking, reading and writing. However, the current researcher — like
many others (Makni, 2006; Jafari and Ketabi, 2012) — believes that “...reading is
probably the most important skill for second language learners in academic contexts”

(Carrell, 1989; Lynch & Hudson, 1991 as cited by Grabe, 1991, P.375).

Like (Jafari and Ketabi, 2012), the present study suggests that reading
comprehension is an essential component of any successful learning situation. This
efficient comprehension does not automatically occur. On the contrary, it requires a kind

of cognitive and metacognitive processing based on knowledge of relevant strategies and
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ability to use, monitor, assess and adapt these strategies and skills in a more self-
regulated way to acquire knowledge and achieve academic progress (Bazerman, 1985;
Pressley and Afflerbach, 1995). These cognitive and metacognitive strategies cannot be
inheritably transferred to the reader through traditional bottom-up reading lessons. Cohen
(2010) believes that as long as the language aspects only are the focus of the teaching
process and without students taking more responsibility and becoming more independent
learners, the learning process will be blocked somewhere and students will frequently

fail to communicate with the knowledge being conveyed through the text.

Similar to (Bazerman, 1985; Pressley and Afflerbach, 1995; Cohen, 2010) and
very close to the UAE context, Makni (2006, p. 1) claims that “teachers of English in the
UAE still use non-authentic reading passages accompanied by lower level, unvaried
comprehension questions. As a result, [...] EFL learners still struggle with their readings
in English after many years of instruction”. Furthermore, O’Sullivan (2014) agrees that
Emirati secondary school students should be equipped with skills and strategies to cope
with the requirements of the academic life, and Khoury and Dizgln (2005) argue that
low reading proficiency among Higher College of Technology students is due to lack of
efficient strategies and techniques. This unsatisfactory situation supported by my
observations as an EFL instructor in the UAE for almost two decades encourage me to
study reading comprehension performance of grade 12 students. These students — ideally
speaking — should have been already exposed to all possible opportunities to learn and be
ready to cope with higher education academic requirements. However, monitoring
students’ performance in regular class reading tasks and school-based tests, working
closely with EFL community for approximately 20 years and discussions with students
and EFL instructors reveal that reading comprehension has been frequently reported as a
serious challenge. In addition to that, score data analysis of TOEFL as published by
Educational Testing Services (ETS) (2014), latest IELTS results as posted by Cambridge
English Language Assessment (2013) and CEPA students’ performance as discussed by
UAE Ministry of Higher Education and Scientific Research (MOHESR) (2014) implied
a remarkable drop in reading comprehension proficiency compared to other test sections
(see Table 1, p. 15) in the Arabic-speaking countries including the United Arab Emirates.
This implies that more research contributions still need to be provided to discuss possible
reasons for this problem and suggest empirical methods to rectify it, which adds much to

the significance of the present study.

14



Based on Test Reading | Listening | Speaking | Writing
IELTS General training 4.6 5.2 5.7 5.1
1% language (out of 9) Academic 4.9 5.1 5.7 4.9
(Arabic) TOEFL iBT 15 18 20 17
(out of 30)
IELTS General training 3.3 4.3 4.9 4.3
tof 9 i
Country (UAE) :::JEF:. ) Academic 4.6 4.8 5.3 4.7
iBT 17 19 21 19
(out of 30) :

Table 1: IELTS (2012) & TOEFL (2013) Reading Score Means
(Retrieved from TOEFL & IELTS Official websites)

1.3. Statement of the Problem

EFL instruction in the UAE is ideally expected to provide students with sufficient
knowledge and appropriate application of language rules and skills so they can gradually
self-regulate their learning, communicatively use the language, and be qualified to
continue their academic study at higher education institutes where English is mostly the
medium of instruction. On top of these skills, comes reading comprehension as asserted
in many studies (Carrell et al., 1998; Blachowicz and Ogle, 2008; Elhoweris et al., 2011).
However, analysis of students’ scores in CEPA, IELTS and TOEFL exams, beside
teachers’ reports reveal a noticeable weakness in students’ reading comprehension
performance, which adversely affects their study and academic progress as pointed out
by Makni (2006) and O’Sullivan (2014). The current experimental study attempts to
provide an empirical contribution to rectify that situation by examining the effectiveness
of strategy-based instruction of reading and raising awareness of strategy-use
(independent variable) in improving the UAE grade-12 students’ reading comprehension

performance (dependent variable).

1.4. The Scope of the Study

Broadly speaking, this research will hopefully assist in developing more effective
methods for strategy-based instruction and learning of reading comprehension, which
can help EFL learners be more autonomous and improve their performance in school-
based tests, and standardized English exams. In addition, it aims at providing reading
instructors and researchers with accessible data that can guide their planning and
remedial work. However, this multi-method experimental study specifically concentrates

on the UAE context, where serious reading comprehension problems have been
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frequently reported (Makni, 2006; O’Sullivan, 2014). The target population of this study
is Emirati grade twelve students both males and females in the government schools (see
Appendix I:  Target Population Statistics, p. 166). An experimental research design
and both qualitative and quantitative methods are utilized to collect data from

participating teachers and students.

In this study, a target list of eleven reading strategies has been carefully selected
— as will be explained later in chapter three — after extensive discussions with expert
teachers, two high school English supervisors and a colleague IELTS examiner, and after
reviewing relevant literature. However, “reaching a consensus regarding a unified
theoretical underpinning for learner strategies remains a challenge that has generated
much debate” (Cohen, 2011; Cohen & Macaro, 2008; Macaro, 2006 as cited by Huang,
2013, p. 6). It is worth mentioning here that reading strategies are not limited to the
selected list only. In other words, they are selectively opted for the purpose of this
specific study as will be justified later. Reading strategies for test takers are numerous
and manifold and they include management of time and anxiety, emotional and
motivational aspects, social and affective elements and test-related features as well,
however only selected list of cognitive and metacognitive strategies will be examined in

this study.

1.5. The Research Questions and Hypotheses

Some studies attribute reading comprehension problems in most Arabic
speaking countries to a culture that does not encourage reading at home (Khoury
and Duizgln, 2005; Kiranmayi, 2012), and some others point out that low
standards of teaching and learning and “... the ‘general deterioration’ in the
English standards of UAE students” (O’Sullivan, 2014, p. 1) are probably strong
reasons as well. On the other hand, other studies believe that direct or indirect
influence of local culture and L1 practices on L2 skills learning cannot be
ignored, however autonomy and ‘comprehension strategy training” can play a
significant role in resolving this problem (Grabe, 1991). Discussion of these
reasons is not basically within the scope of this study, however they cannot be
totally ignored. The present research is an attempt to study this problem and
discuss possible suggestions to improve reading comprehension performance of

grade 12 students in the UAE by answering the following research questions:
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1. Will explicit strategy-based instruction (SBI) and raising awareness of
metacognitive strategies help improve students’ reading comprehension

performance?

2. Are there any gender-based significant differences in reading comprehension

performance in response to strategy-based training?

3.Can language proficiency influence (improve) the outcomes of reading

strategy-based instruction?

4.What are the differences and/or similarities between the experimental and

control groups?

Twenty-year experience in EFL teaching, working with all grades in the UAE,
teaching CEPA and IELTS courses to adults (mostly Arabs) for almost a decade and
reviewing a great number of relevant studies give a privilege to the current researcher

to postulate the following hypotheses:

-There is a positive correlation between teaching reading strategies and
raising the awareness of strategy use in one side, and improving reading

comprehension quality of students in the other side.

-UAE Female students perform better than male students in reading

comprehension tasks and can learn the strategies faster.

- Students of higher language proficiency level perform better than those of

lower proficiency level in learning and practising the reading strategies.

This mixed-method research with experimental design will utilize a set of
instruments including reading performance tasks (pre and post-tests) with linked
reading strategy awareness questionnaires, think-aloud protocol, classroom
observations and semi-structured interviews to test the above hypotheses and provide
detailed empirical description of the differences and similarities between the

participating groups (experimental and control).
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1.6. The Significance of the Study

Generally speaking, research supporting reading comprehension is worthy
because it provides the field with required information and suggestions to remedy the
learners’ access to knowledge problems and help create autonomy and self-regulation

which are inevitably required for academic success and university study.

More specific to the UAE context, the Ministry of Education, educational
councils and higher education institutes are endeavoring to fix the reported gap between
the outcomes of K-12 education and the academic requirements of higher education in
the United Arab Emirates. On top of reasons of this critical situation is the unsatisfying
academic performance probably due to poor reading comprehension proficiency
encountered by most freshmen who have recently graduated from grade 12 (O’Sullivan,
2014). This situation has definitely added much to the significance of this study and
makes it more essential in the UAE where there is a noticeable reading comprehension
dilemma as explained early in this chapter.

This study aims at providing an empirical evidence for how strategy-based
instruction can remarkably assist in improving students’ reading comprehension
proficiency. The findings of this study will not only attract the attention of all
educational field partners to the effectiveness of teaching reading strategies, but also
provide them with practical methods to approach reading comprehension problems. For
example, (1) textbook and curriculum developers will put more efforts to ensure that
reading activities encourage critical thinking and guide students through gradual
implementation of high-level thinking strategies, (2) teachers become more keen on
adopting interactive and top-down reading models rather than only bottom-up and
explicit grammar-translation methods, however it is important — here — to mention the
need to provide teachers with effective training programs to develop their strategy-based
instruction skills and encourage their job as ‘facilitators’ in a more student-centered
environment (Campos, 2012), (3) and even students themselves and parents will
conclude that good Emirati readers usually utilize ‘comprehension monitoring strategies’
and think-aloud techniques (Elhoweris et al., 2011) and that strategic reading can help

improve reading scores in school tests and university admission exams.

On another hand, there is a common consensus among EFL instructors that
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outstanding reading comprehension skills do not only support reading per se but also
provide learners with ideas and knowledge of writing styles (Flower, 1990). This means
that findings of such studies can provide indirect implications to improve writing as well;

which increases the importance of reading comprehension research.

Beside all points mentioned above, the literature review reveals noticeable lack of
studies discussing this research area in the Arab world and particularly in the United
Arab Emirates as will be discussed later in chapter two. Studies on this area (Makni,
2006; Elhoweris et al., 2011; Alsamadani, 2012; O’Sullivan, 2014) mostly focus on
either foundation year students or middle school and early years of secondary school
students and insufficiently employ limited instruments for data collection. This present
study attempts to fill that gap by focusing on grade 12 (top of the pre-university
educational hierarchy in the UAE) and by utilizing a set of various instruments for
collecting data to ensure reliability and display a closer picture of the reading

comprehension problems in the whole K-12 stage in the UAE.

1.7. The Organization of the Dissertation

This dissertation consists of five chapters and a complete section of appendices.
The first chapter is an introductory one including an overview of the research problem
and how UAE grade 12 students are struggling with reading comprehension which
results in noticeable low performance in school-based tests and university admission
exams (CEPA, TOEFL & IELTS). In addition, this chapter states the research questions
and hypotheses and defines the scope and significance of the study as well. Chapter two
reviews the relevant studies which discuss the definitions of key concepts of reading
theories and models, reading strategies compared to reading skills and the benefits of
reading strategy-based instruction with more consideration to the UAE context. Chapter
three represents a complete catalogue of the study methodology and research design. It
provides demographic details of the participants and the grouping criteria. Moreover, it
demonstrates the data collection procedures and justifies the use of the study instruments
including the pre and post-tests with related questionnaires, interviews, class
observations and think-aloud protocol. In addition, it provides details of the target

reading strategies, treatment procedures and data analysis.

Chapter four explains and describes the results and findings derived from the
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collected data and discusses the research questions and hypotheses. In other words, this
chapter shows — with statistics and evidence — to what extent the students’ reading
comprehension performance has been influenced by strategy-based instruction and how
the language level affects the acceleration of that process. Furthermore, it clarifies
similarities and differences between the experimental group and the control group, and
highlights gender differences in acquiring the target strategies as well. Chapter five is the
last one. It concludes the whole study with brief exploration of the key finding,
hypotheses evaluation and summaries, as well as educational implications and
recommendations to all parties of the reading instruction process; i.e. teachers, students,
supervisors, parents, curriculum designers and even instructional leaders and educational
decision makers. Moreover, it discusses the limitation of the study and possible future

research.

The appendices section includes copies of all instruments and examples of reading
training material and evidence as follows: appendix A displays a copy of pre and post-
tests of reading comprehension performance, appendix B includes a copy of reading
strategy awareness questionnaire, appendix C is a complete record of all think-aloud
protocol documents (instructions, pre & post-tests with related transcripts), appendix D
has a copy of the semi-structured interview questions and transcripts, appendix E includes
a copy of classroom observation forms, appendix F demonstrates the reading strategy
training course plan with an example lesson material. Appendix G includes a copy of
learning feedback form, and appendix H contains a copy of UAE grade 12 official reading
exams of term 1 and 2 of the 2013-14 academic year. In addition, appendix | shows
statistics of target population, and finally appendix J includes a copy of official

permissions and consent letters.
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2 Chapter Two: Literature Review

2.1. Introduction

Research in reading has occupied a considerable portion of the overall research
body of EFL and ESL teaching and learning methodology because reading has always
been considered the main gate to access information and to acquire knowledge
(McNamara, 2007). This interest in reading research becomes more obvious in the
student-centered era when self-regulated learning and autonomous acquisition of the
language becomes more required than ever before. Such research goes beyond
exploration and diagnosis to serious attempts to find highly reliable techniques and
strategies to help the learners optimize their reading habits and construct practical
strategies to achieve the purpose of reading from the shortest — yet most efficient — way.
As mentioned earlier in the first chapter, the current study attempts to investigate one
aspect of this topic; i.e. improving comprehension by implementing effective reading
strategies. For this reason, this section is devoted to critically shed some light on the
related literature in order to find out what has been achieved so far, and how the current
study will contribute by attempting to fill in the research gap(s) in this area particularly
in the Arab world and very specifically in the UAE.

2.2. EFL Reading: History, Definitions, and Theories

Fischer (2003) argues that reading is the speaking of writing; i.e. if “Writing is
expression, reading [is] impression” (p. 8). This might imply that when man first
invented writing, he was already presenting a method to encode the spoken words and
backup thoughts in form of characters, visuals, and signs. Then, in order to retrieve these
words and thoughts, people need to decode and comprehend these visuals; the process
method, which is later, called ‘reading’. Therefore, he believes that reading is as old as
writing and its appearance is accordingly dated differently from a civilization to another

according to the time people started their writing system in this civilization.

While researchers were trying to understand the historical progress of reading
and how it works, two conflicting theories emerged. The first relates to the sound system

supported by those who believe that reading is a ‘phonological process’ which occurs
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letter by letter and word by word until the utterance constitutes meaning. While the
second theory relates to graphic form (grapheme) and supported by those who see
reading as a ‘visual semantic process’. Yet, Fischer (2003) believes that the two theories
are correct as elementary reading requires phonological recognition of the written text,
and then readers become fluent when they “minimize sound and maximize sense” (p.

14).

On the other hand, Lin (2011) approaches the concept of ‘reading’ by exploring
and synthesizing the definitions suggested by other studies (Pressley and Afflerbach,
1995; Snow, 2002) providing such a more comprehensive definition “which
characterizes reading as the interactions among three elements: the reader who is the
comprehender, the text being read and the activity whereby the comprehension takes
place” (p. 23). That definition puts obvious stress on the purpose of reading as an
essential element of the whole process as highlighted by Grabe (2009) who — in his turn
— stresses the necessity to adjust the reading process to meet the learning goals, and to
achieve overall comprehension as asserted by Carroll (1971). More specific to the
context of English as a foreign/ second language (EFL/ ESL), Anderson (1999) adds
another element; that is the experience of the reader and his background knowledge
which refers obviously to L1 as well as L2 reading capacity and practices. Moreover,
McNamara (2007) asserts that reading should not be limited to the ability to decode
words but — rather — should be conceptualized as a means of exchanging ideas; the
process which requires sufficient and efficient interaction among the above-mentioned
elements by employing the appropriate strategies and techniques to achieve

comprehension.

In addition, literature review shows three main theories that are relevant to
reading and comprehension. The first theory is called ‘schema theory’, which has been
discussed by many scholars among whom is Carrell (1983) who highlights three main
areas connected to reading in the schema theory. These are: (1) linguistic schemata,
which focuses on the production of letters and sounds to enable encoding words, (2)
formal schemata, which goes beyond that to text patterns arrangements to encourage
faster reading, and finally (3) content schemata, which connects previous knowledge to
the current content to stimulate comprehension. The second theory is called ‘information
processing theory’, which considers the human mind like a computer that processes

information in chunks, and initially stores it in the short-term memory, then in the long-
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term memory (Maftoon and Esfandiari, 2015). Finally, the ‘transactional theory’ assumes

that reading is a kind of transaction between the text the reader (Rosenblatt et al., 1988).

2.2.1 Models of Reading

Anderson (1999) and Grabe and Stoller (2011) argue that people — for long time
— used to consider only the linguistic aspects of the text while reading and then gradually
look for meaning usually by 'piece-by-piece mental translation’ . This method of reading
is called bottom-up model in which there is rare or no correspondence with the reader's
background knowledge. On the other hand, in the top-down model, the reader gets more
control and directly accesses the required information and activates his prior knowledge.

Anderson (1999) and Grabe and Stoller (2011) believe that the orthographic and
lexical aspects of the text should be utilized fast to pave the way for other elements like
background knowledge, prediction, and inference to contribute to text understanding.
This view sounds like a kind of compromise of both models, which is called interactive
model. That model was highly advocated by Kirby (2012) who believes that fluent
readers should be able to interact with the text as in Figure 1 (next page). On the same
line, Mattingly (1984) claims that reading has two distinctive modes; (1) the ‘analytic’
reading in which the reader concentrates on the lexical form of the word and the
grammatical function as well, which can assist in understanding the sentence, (2) and the
‘impressionistic’ reading in which the reader focuses on the meaning of the sentence

with less attention to the lexical or grammatical aspects.

Mattingly's (1984) impressionistic mode — similar to the ‘interactive model' —
relies heavily on the prior knowledge and the familiarity of the orthographic patterns.
Yet, there is a consensus that a person may not be considered as a reader if he/ she

cannot analytically read.
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Figure 1: Levels of Processing in Reading
Adapted from (Kirby, 2012, p. 1)

2.2.2 Efficient Reading Comprehension

Tovani (2000) refers to the confusion between word decoding and real reading by
showing great surprise of a parent who would say that his/ her child has comprehension
problems but he/ she can read well. Similarly, Makni (2006) argues that for parents and
teachers who would like to improve their children's reading skills, they need to teach
them how to construct meaning from the printed text. In other words, research points out
that efficient comprehension is basically what reading aims at and without this

comprehension, reading becomes more like decoding.

Carroll (1971) shows that the term ‘comprehension’ is highly relevant to
education and any basic educational system expects people to have a considerable body

of knowledge and skills.

As a reader, | know |
need to think, analyze,
evaluate and synthesize.

The writer should
provide all details to the

Passive Reader Active Reader

Figure 2: Types of Readers
Adapted from (Biggerton, 2012, p. 4)
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In order to attract the IELTS candidates’ attention to the necessity of employing
effective skills and strategies to achieve success in reading and in their academic study,
Biggerton (2012) differentiates between two types of readers (see Figure 2, p. 24); (1)
the passive reader who expects the writer to do the whole work and provide the reader
with required information to finish the reading task; the thing which consequently leads
to insufficient understanding of the text, slow performance and failure to complete the
tasks, while (2) the active reader interacts with the text by critically thinking, recalling
his/ her relevant previous knowledge, practicing skills like skimming, scanning and
making inference ...etc. and by showing the ability to automatically implement a variety
of strategies to finish the required tasks. Moreover, Smith (1988) argues that a strategic
reader should be able to constantly ask cognitive questions to let him interact with the

content of the text.

In the same context, Baker and Brown (1984) could not ignore the essential role of
all text-related lexical, fast decoding, semantic and phonemic features in developing
efficient reading comprehension beside the intentional utilization of effective reading

strategies.

2.3. Reading Skills Compared to Reading Strategies

Grabe (2009) asserts that reading is much more than learning the reading skills,
and the reader should be strategic in order to achieve success. That assumption implies
that reading skills and strategies are not equivalents and both of them are required for
comprehension. Paris et al. (1996) supports this assumption and argues that skills are
unconscious automatic information processing techniques, whereas strategies are
deliberately selected to achieve specific goals before, during and after reading. However,
according to (Afflerbach et al., 2008, p. 364), there is “a lack of consistency in the use of
the terms skill and strategy” so that a considerable number of students and teachers still
use them interchangeably without having clearly distinctive definitions. Moreover, Paris
et al. (1996) believe that there is no consensus about a definition of ‘strategies’ and
differentiating these strategies from other processes like thinking and reasoning still
requires more efforts. Afflerbach et al. (2008) attribute this confusion to the extensive
use of both terms in various disciplines to refer to developmental aspects of learning and
knowledge acquisition, however their study stated that the term ‘skill’ has much to do

with ‘behavioral learning through practice’ while the term ‘strategy’ implies constructive
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and self-controlled processing of these practices. Resolving this issue becomes
increasingly more important than ever before because such confusion could influence
reading practices and applications. Therefore, Afflerbach et al. (2008, p. 368) suggest the

following conceptualization:

Reading strategies are deliberate, goal-directed attempts to control and modify
the reader’s efforts to decode text, understand words, and construct meanings of text.
[While,] reading skills are automatic actions that result in decoding and comprehension
with speed, efficiency, and fluency and usually occur without awareness of the
components or control involved.

On the other hand, some researchers (Paris et al., 1983; Grabe, 2009) argue that
not all reading skills or strategies according to these definitions are correct and they
would imply wrong understanding of what ‘reading’ means. An example of this is, when
a young learner strategically attempts to finish reading a long story before his partner
without comprehension (inappropriate skill) or when he guesses the meaning of a word
according to first letter (wrong strategy). Moreover, they noted that both strategies
(deliberately controlled) and skills (automatic processes) are not separable and the reader
only can determine when and how to shift between them according to the reading task,
context, linguistic aspects or reader’s interactive background knowledge. It would be
interesting here to add that as soon as the reader is able to — unconsciously — apply these
strategies, they become skills and automatically integrate with his/ her overall
comprehension competence (Grabe, 2009). That kind of distinction between the two
concepts and the clarification of their role and functionality pave the way for studies
aiming at investigating possible correlation between strategy-based instruction and

effective reading comprehension levels.

2.3.1 Taxonomies of Reading Skills; What and How?

To make that “what and How?” question simple, we might need to consider how
Alderson (2000) distinguishes between (1) the process of reading which means ‘how’
the reader interacts with the text and go beyond deciphering the words and phrases to
make inferences, think of implications and to link existing information to his/ her prior
knowledge and experience, and on the other hand (2) the product of reading which
means ‘what’ the reader would like to achieve; for example, the comprehension of the
text and may be completing any related tasks. It is significant here to note that Alderson

(2000) criticizes reading assessment techniques which focuses only on the product. In
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other words, he believes that reading assessment should measure not only the readers’
literal comprehension of text but also check understanding of indirectly-stated
information and comprehension of text implications. In order to assess these
hierarchical levels of understanding, researchers need to identify the skills and strategies
used by the reader to control the reading processes; thus a question testing the reader’s
ability to understand indirectly-stated information is per se a method of testing the
ability to ‘make inferences’. Therefore, it becomes essential for reading researchers to
develop different lists and taxonomies of these skills and sub-skills. Alderson (2000)
cited Lunzer and Gardener (1979) who identified thirty six strategies, Davis (1968) who
suggested eight skills, Munby (1978) who defined a long taxonomy of ‘micro-skills’
and Grabe (1991) who stressed the significance of the metacognitive skills and their role

in achieving self-regulation and autonomy.

These taxonomies were and still controversial and it seems that “reaching a
consensus regarding a unified theoretical underpinning for learner strategies remains a
challenge that has generated much debate” (Cohen, 2011; Cohen & Macaro, 2008;
Macaro, 2006 as cited by Huang, 2013, p. 6). The most important characteristics as
recognized by Brown (1978) are “[p]redicting, checking, monitoring, reality testing and
coordination and control of deliberate attempts to learn or solve problems” (p. 1). In
addition to those cognitive strategies, Forrest-Pressley and Waller (1984) suggest to
assess metacognitive strategies by interviewing the readers and getting them to think
aloud the different ways of reading and processing the text to achieve comprehension.

Z
°

List of Target Strategies

Skimming for general ideas and topic sentences

Scanning for details and specific information

Classifying information

Recognizing cause and effect

Compare and contrast

Identifying references

Understanding inferences

Recognize Paraphrasing

Guessing meaning of words

—| =0l wla]w|&|w =

0 | Summarizing
1

Synthesis

Table 2: Taxonomy of Target Strategies
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Table 2 (p. 27) displays a list of most common reading strategies as suggested by
the present researcher after reviewing a considerable number of relevant studies.

Justification and more calcification will be provided in chapter 3 under point (3.5.3.1).

2.3.2 Strategies for Test Takers

Although the majority of research on reading strategies is directed to cognitive
and metacognitive domains, there are other strategy categories that should not be
skipped when reading comprehension becomes part of a standardized test. These
strategies are identified by Oxford (1990) as indirect strategies including affective and
social domains that deal with motivation, emotions and social interactional aspects,
while Paris et al. (1996) distinguishes them as control strategies that deal with

management of time, attention and anxiety.

2.3.3 Can These Strategies be taught?

Tsai et al. (2010) have mentioned a number of studies (Brown & Palincsar, 1989;
Carrell, 1985; Carrell, Pharis, & Liberto, 1989; Pearson & Fielding, 1991) which
“determined that reading comprehension strategies are teachable, and when they are
taught, such strategies may help to improve students’ performance on comprehension
and recall tests” (p. 3). That notion has been supported by many researchers; for example
Paris et al. (1996, p. 609) has argued that reading strategies are essential for improving
comprehension and encouraging automaticity in the class and these strategies should be

taught explicitly by the teachers.

Furthermore, other researchers have discussed how and why teach reading
strategies. They argue that it is fundamental to transform from regular to guided and
scaffold practice (NICHD, 2000 as cited byAfflerbach et al., 2008), and even more. In
other words, explicit motivational and persuasive discussions should be well-employed
by teachers to convince students that effective reading is cannot be achieved in the
absence of these strategies (Grabe, 2009).

2.4. Cognition and Metacognition in Reading

Reading strategies are not exclusive to only cognitive and metacognitive. There

are also compensation, memory, affective and social strategies as pointed out in (Oxford,
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1990). However, the scope of the current study is only limited to cognitive strategies that
are found to be the most popular among language learners and metacognitive strategies

that enable the reader to control his/ her cognition as argued by Oxford (1990).

Since 1970s, enormous research has addressed reading (as the most essential
educational task of learning) from its cognitive and metacognitive sides, although there
were no obvious definitions of both terms until Forrest-Pressley and Waller (1984) put
various views of many researchers (Flavell & Gordon1977; and others) together and
defined (1) cognition as; “...the actual processes and strategies that are used by a reader”
(p. 6). While (2) metacognition is defined by Biggs (as cited in Landine and Stewart,
1998) as; “knowledge concerning one's own cognitive processes ..and the active
monitoring and regulation of these processes” (p. 201). That definition indicates that
‘metacognition’ includes two major clusters; the first is related to the learner’s
understanding of the reading task including the linguistic features of the text and the
steps he/ she needs to follow to comprehend that text. While the second cluster is
concerned with the person’s ability to regulate this process and monitor his/ her
comprehension (Baker et al., 1980). Mattingly (1984) argue that research in these areas
first started in psychology, linguistics and psycholinguistics then taken over to education

to add more dimensions to the learning of reading.

Forrest-Pressley and Waller (1984) confirmed that they were not alone in 1976
when they and their co-workers discussed the ‘metacognitive aspects’ of reading and —
on the other hand — criticized approaches to reading as only a decoding process.
Furthermore, they referred to the early influential views of researchers and
developmental psychologists like Flavell and Gordon (1977) who argued the notions of
what children know about their own memory, and Brown (1978) who discussed things

like; ‘knowing, knowing about knowing and how to know’.

Brown (1978) has declared his bias to metacognition as an important ‘aspect of
knowledge’, however, he underlines the incident part of learning by clarifying that not
all kinds of learning happen consciously. He added that any isolation is definitely
‘artificial’ and the separation takes place for diagnosis and studying similarities and ways
of integration between cognitive and metacognitive learning. In order to clarify that he
referred to Holt’s “How Children Fail” (1964 & 1995) where the later presented real

examples from his classroom visits which reflect a huge gap between the learners’
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comprehension and meta-comprehension. In other words, while the pupils understand the
instructions, they neither have a strategy to follow these instructions nor an ability to
know why they do not. This is simply because they do not constantly check their
understanding.

Yet, Forrest-Pressley and Waller (1984) believe that their study represents the
first empirical investigation to ‘metacognition’ in reading or at least reenergized that area
of concern. They did not only reject ‘decoding words’ as a unique concept of reading,
but also implied that skilled readers do comprehend what they read and monitor their

comprehension as well.

Unfortunately, this clear bias — at that time — to the correlation between cognition
and metacognition was not empirically supported and still one of the major concerns to
metacognition is “the role of metacognitive processes in reading and the relationship
between cognitive and metacognitive aspects of reading [which] have not been

adequately examined” (Forrest-Pressley and Waller, 1984, p. 4).

In order to introduce almost the first empirical evidence of possible correlation
between cognition and metacognition in reading, Forrest-Pressley and Waller (1984)
conducted a huge study including 227 children from 3" and 6™ grades both boys and
girls. They designed a battery including performance and verbalization tests to measure
the cognitive and metacognitive aspects of reading. The study showed a significant
correlation between cognitive and metacognitive aspects, however there was a cautious

approach toward implications.

(Landine and Stewart, 1998) is another study that investigates the correlation
between academic success and many other variables of personality on top of which is
‘metacognition’. The study sample consists of 108 grade 12 students from two high
schools and the results reflect “a significant positive correlation between metacognition,

motivation, locus of control, self-efficacy and academic average” (p. 205).

Unlike the above studies, (Mehrdad et al., 2012) is a recent study conducted on
180 undergraduate students who have been grouped according to their language
proficiency levels into elementary, intermediate and advanced groups with each group
including two sub groups; experimental and control. That study found no significant

correlation between cognitive and metacognitive strategies on one side and students’
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comprehension on the other side.

2.5. Language Problem or Reading Problem

Reading as a life skill is very popular and it is globally acknowledged as a main
gate to knowledge and education, however that global concept is not within the scope of
the present study. In other words, ‘reading’ in another language could be differently
perceived when the language challenge blocks or weakens the readers’ interaction with
the text.

A good number of researchers (Flavell and Gordon, 1977; Forrest-Pressley and
Waller, 1984; Grabe, 2004; and others) have mentioned a set of variables that could
affect the learners’ acquisition of cognitive and metacognitive reading strategies; among
which are age, culture, motivation, and — most importantly — language proficiency level.
This suggests an interesting question to EFL and ESL reading instructors and
researchers: is reading in L2 a language matter or a reading problem? Alderson (2000)
argues that language and reading knowledge are important factors, however without the

learner’s access to L2 knowledge, reading skills acquisition will not be possible.

Mehrdad et al. (2012) claimed that students can only benefit from these strategies
if they are linguistically competent, otherwise they would be distracted by any language
difficulty they might face in their readings. He added that the readers would be blinded
by difficult vocabulary and they might lose connection with the meaning of the text due
to word-by-word interpretation. However, the results of the study do not support that
conclusion because even advanced students who are linguistically more competent failed

to show improvement in their reading comprehension after the treatment.

2.6. Strategy-based Instruction (SBI) (Implicit & Explicit)

Pearson and Fielding (1996) advocate direct explicit instruction of reading
comprehension strategies, however they believe that such method requires more research
evaluation as a teaching tool. On the other hand, Paris et al. (1983) cited a big number of
reading strategies researchers (Kintsch & Dijk, 1978; Brown and Day, 1983; Brown and
Day, 1983; Taylor, 1986) who agree that explicit and direct methods or implicit and

indirect teaching of reading strategies can show significant improvement in reading
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comprehension than ‘regular basal instruction’, however the results of their studies on
primary and middle school students give more credit to explicit and direct techniques as

long as the teacher raises his students’ awareness to metacognitive strategies.

Children’s comprehension development
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Figure 3: Comprehension Instructions
(Barton and Sawyer, 2003, p. 335)

As displayed in Figure 3 (above) Barton and Sawyer (2003) have provided a
complete suggestion for direct (explicit) strategy-based instruction to develop
comprehension performance of children. Cohen (2010) does not only supported that
explicit strategy-based instruction, but also added another dimension. This dimension is
related to the learners’ learning style. Therefore, he believes that ‘styles- and strategy-
based instruction’ (SSBI) is essential to achieve real progress in the quality of learning
and reading instruction. On the same track, Paris et al. (1983) confirmed that the
circumstances of instruction can noticeably influence the quality of the learners cognitive
development. This view has been clarified later by Forrest-Pressley and Waller (1984)
who pointed out that instruction should be so explicit that teachers could confirm that
their students have gone through very clear step-by-step procedures to cope with specific
situations (for example, figuring out word meanings). They believe that such method
ensures the learners’ ability to “optimize performance by choosing the most efficient

strategy or approach for the specific situation” (p, 22).

2.7. Assessment of Reading Strategies

Lin (2011) suggests that reading assessment should be developed to go beyond
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the linguistic aspects of the text to systematically examine the learners strategies and

employed skills to interact with details and argumentations presented in the text.

Researchers and learning assessors use a variety of techniques to find out what
strategies language learners use. Oxford (1990) has listed a very important set of these
techniques as follows; interviews, observations, note taking, think-aloud procedures,

diaries or journals and self-report surveys.

McNamara (2007) convincingly discusses the essentiality of reading strategies
deliberate employment for successful comprehension, and demonstrates how traditional
comprehension assessment tools can be insufficient for measuring real comprehension;
and how think-aloud techniques should be standardized and approved for effective

measurement and formative assessment of reading comprehension.

2.8. L1 Transfer, L2 Access or mutual benefit

Many EFL teachers believe that reading problems in L2 are mostly due to lack of
reading proficiency in L1, however Traish (2012) concludes that there is a considerable
amount of knowledge about L2 that the learner needs to know before reading capabilities
can transfer from L1 to L2. This argument obviously assumes that reading skills and
strategies can be interchangeably utilized across languages (Alderson, 2000), which
means — on the other hand — that progress in L2 reading skills can support L1 reading as

well.

Grabe (1991) has noted that L2 reading research has remarkably evolved over the
past 25 years, and a considerable part of that research body has been attributed to reading

strategies and the huge experience transferred from L1.

Generally speaking, the core purpose of reading in any language is to extract the
meaning from the written text or furthermore, critically think of the content and interact
with the information included. This basic understanding of reading suggests an
assumption that language learning strategies and skills are transferable between
languages. In other words, L1 instruction can spur or halt L2 learning, which has been
asserted by Grabe (2009) who points out that “L2 reading instruction is based on

applying what has been learned from L1” (p. XI).
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Koda and Zehler (2008) argue that L1 reading knowledge cannot effectively
influence L2 reading skills unless it is well-learned and automatically processed.
Moreover, they believe that mutual benefit and transferability will continue to develop as
long as there is close association between L1 and L2 resources and processes.

2.9. Reading Strategies: self-regulation and autonomous learning

There is a common consensus among educators and researchers that self-
regulation is a basic characteristic of strategic learners. Young and Fry (2008) argue that
the employment of reading strategies facilitates learning and memory processing. They
have clarified that metacognitive regulation — unlike metacognitive knowledge —
includes three components; i.e. planning, monitoring and evaluation. That assumption is
supported by (Bruning et al., 1999) which adds that planning helps select the appropriate
cognitive strategies and resources to accomplish a given task, monitoring tends to watch
the progress of that task and the effectiveness of the adopted strategies, and finally
evaluation judges the success of the planning and suggests alternative and compensating
steps to achieve more progress or any required amendment. In other words, reading
instruction should develop the “regulative mechanisms that readers consciously use to
enhance comprehension” (Memis and Bozkurt, 2013, p. 1243).

In addition to that, Makni (2006) — who conducted a similar study on the UAE
students — concludes that autonomous learning is interestingly one of the most invaluable
outcomes of successful strategy-based instruction, and such autonomy of knowledge
acquisition is basically what university students need particularly in the UAE context.

2.10. Gender and Reading Comprehension

Research on male and female performance differences in response to language
training has stimulated the interest of a big number of researchers from different
backgrounds (Swann, 1992; Rieger, 2009). For instance, Memis and Bozkurt (2013, p.
1244) argue that “Reading comprehension level of female students is higher than that of
male students”. On the contrary, Young and Oxford (1997) conclude that male and
female students generally use similar reading strategies with a few particular ones for
each gender and there is no significant performance difference based on the gender.

These two studies are only examples of the conflicting results of this research area.
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Very specific to the context of the UAE and generally speaking, there is a
common notion that the academic performance of female students is somehow better
than that of the male students. However, discussing such notion requires more research
efforts. (Alsheikh and Elhoweris, 2011) is one of a very few number of studies focusing
on the gender differences of reading performance of high school UAE students. The
focus of that study is to investigate the gender differences in motivation to reading in L2
among UAE high school students. It concludes that the female students are more
motivated than the male students to read in EFL, and they respond faster to instruction.
This conclusion supports the female performance superiority in academic attainment in
the UAE, which provides indirect support implications to the gender-related hypothesis
of the current study. However, such studies — again — are not enough to generalize the
female academic domination concept. The shortage of such studies adds more

significance to the current study.
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3 Chapter Three: Methodology

3.1. Introduction and Research Purpose

Again, the purpose of the present study is to investigate the effectiveness of
strategy-based instruction (SBI) and raising the (meta) cognitive awareness in improving
the reading comprehension proficiency of the UAE grade twelve students who will soon
take their first step toward a more academically-demanding life in the university where
reading competence is highly required to obtain knowledge and achieve academic
success. To make it clear, the study focuses on (meta)cognitive strategies not only
because of their popularity among language learners as noted by Oxford (1990) but also
because whenever research is conducted on the language proficiency and self-regulated
language acquisition, the concept cognition always emerges (O'Malley and Chamot,
1990).

3.2. Research Variables

An analytic look into the research questions can show that the dependent variable
of the study is the reading comprehension performance while the independent variables
are (1) strategy-based instruction and raising awareness of metacognitive reading
strategies, (2) students’ gender, and (3) language proficiency level. In order to study the
correlation between the independent variables and the dependent one, a mixed-method

experimental design approach has been adopted.

In order to reduce or avoid any indirect effect on the study results and to support
the validity of these results, the researcher listed possible intervening variables and
attempted to control them as possible (see 3.5.1, p. 40). Age, gender, language level,
study majors, socio-cultural and economic features, background knowledge, L1 reading
proficiency, learning environment and timing,...etc. are examples of these intervening
variables. Moreover, it is intriguingly interesting to mention that the training and all the
study procedures of the control and experimental groups (in both schools) have been
conducted in the resource center and the English language dedicated classroom which
identically have the same setting, furniture , facilities, light and air-ventilation systems,

IT devices and teaching aids. Moreover, the training days and timing were almost similar



except some uncontrollable incidents that required flexibility. Due to the strong personal
and professional relationship and previous work cooperation, the researcher received
exceptional support and dedication from the school administrations, which could assist in
controlling the intervening variables as possible.

3.3. The Target Population and Study Sample

The target population of the study is all grade 12 Emirati students — both males
and females — in the UAE government schools including Abu Dhabi Educational Council
(ADEC) students who follow a different K-12 educational system, yet they sit to the
same general secondary certificate Exams in the whole country. These students
encounter the same reading comprehension challenge and need to meet the same
university-admission language requirements (CEPA, IELTS & TOEFL). According to
the latest school statistics of the academic year 2013-14 of the UAE ministry of
education (MOE), the total number of Grade twelve students is approximately (20648)
aged between 17 and 18 and divided as follows: 9537 students in ADEC schools and
11111 students in the rest of the educational zones (Ministry of Education, 2014) (see
Appendix I:  Target Population Statistics, p. 166). These students belong to fairly
similar sociocultural and economic backgrounds and they all speak Arabic as first

language.

The sample of the study has been randomly selected from two government
secondary schools (one for boys and another for girls). After a consent letter has been
circulated in both schools (see Appendix J: Official Permissions and Consent Letters,
p. 167), the researcher received a big number of students who are ready to participate in
the study and their parents have no objection, however only 82 students were randomly
selected for easy management and accessibility. These students were divided into two
almost equal groups, i.e. experimental and control. Table 3 (next page) displays
information about the selection and grouping criteria and the numbers of subjects in both
groups who are distributed according to gender, language level and major (science or
art). Each group similarly has 41 students (20 males and 21 females). Moreover, the
three language levels (low, average & high) and majors are represented almost equally in

both groups.
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Variables Experimental Control
Numbers per Male 20 20
Gender Female 21 21

Total 41 41

Low 12 12

. Average 20 19

Lang. Level High 5 0

Total 41 41

Grade 12

Grade and Science Art Science Art
Numbers per Major 25 16 26 15

41 41

Table 3: Grouping and Selection Criteria

Data of the students' language proficiency levels has been retrieved from the
school records and verified by English teachers who provided the researcher with more
test results and follow-up records to reflect a more realistic picture of the students’
language level. The average of the test scores of term one and term two has been
calculated and utilized for leveling students as well. These term exams follow the
assessment rules and standards of the ministry of education and they are administered
country-wide by the end of the term (see Appendix H: UAE Gradel2 Standard En.
Term Exams, p. 152). The average scores have been ranked and coded as low, average
and high. Then, students have been accordingly distributed equally between the two
groups.

3.4. Ethical Issues

When doing research with living things like students and teachers as in the case
of the present study, privacy, honesty, fairness, transparency, confidentiality, frankness
and other ethical issues should be taken into account (Walliman, 2006). With obvious
transparency and clarity, the researcher — supported with a letter from the university
(Appendix J1, p.167) — requested permission of the ministry and the educational zone
who in their turn forwarded a no-objection letter to the selected schools for their
information and to take action (Appendix J 2, 3 & 4). The researcher then briefed the
selected schools administrations about the purpose of the study and honestly answered
their questions about the timeline and procedures. After that, a consent letter has been
circulated in both schools with complete details about the purpose of the study, timeline,

and the procedures with very strict confirmation of privacy and confidentiality and that
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the collected data will only be used for research purposes and will not be passed to any
other parties under any circumstances (Appendix J 5). The schools have arranged for a
meeting with the researcher early before the study starts to answer the teachers’ and
students’ questions and to give them a presentation about their expected role and the
steps of the study. Moreover, the researcher made it clear to all participants that taking
part in that study is solely their own decision and they have the complete right to
continue or quit at any time without consequences, and this will not affect their regular

study or influence their academic grades in any way.

3.5. Research Design and Data Collection
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Figure 4: Instruments and Study Design
(Figure designed by the present researcher)

Howitt and Cramer (2000) argue that there is no research method better than
experiments to explore the causal relationships between independent variables and
independent ones. Building on that ground, the researcher adopts an experimental design
with mixed methods in his attempt to answer the research questions. Both quantitative
and qualitative data are collected before and after treatment by means of a variety of
instruments as will be explained in details below. Figure 4(above) shows the

experimental structure of the study and demonstrates the instruments and procedures
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exploited for the data collection and analysis process in four consecutive steps. These

four steps will be explored in details in the following sections (3.5.1 to 3.5.3).

3.5.1 The Study Groups: selection criteria and equality

The Subjects of the study are randomly selected and then set into two equally
heterogeneous groups according to their gender, age, language level and their study
majors. As mentioned before in Table 3, the basic selection and grouping criteria were
gender, language proficiency level according to the average grades of final exams of
terms one and two, and study major, however the researcher requested to meet with other
subject teachers and the social worker in an attempt to collect more information about
these students’ background knowledge, their socio-cultural and economic status which
could provide the study with clearer demographic information in order to ensure equality
and homogeneity. To statistically measure this equality and homogeneity, an
independent-samples t-test has been calculated.

Variables Control Experimental

Mean 1.51 1.51

Std. Deviation 0.51 0.51
Gender Mean Difference 0.00
(Male / Female) t .000

df 80

Sig (2-tailed) 1.000

Mean 1.95 1.93

Std. Deviation 0.74 0.72
Lang. Proficiency Mean Difference 0.02
(Low/Average/High) | t -.151

df 80

Sig (2- tailed) 0.880

Mean 12.49 12.56

Std. Deviation 4.26 4.42
Pre-Test Scor'e Mean Difference 0.07
(Comprehension
Performance) t 076

df 80

Sig (2- tailed) 0.939

Mean 2.59 2.67
Pre-Survey of Std. Deviation 0.63 0.67
meta(cognitive) Mean Difference 0.08
Strategy use t .553
awareness dar ]0

Sig (2- tailed) 0.582

[z. values .000, -.151, .076 & .553 with 80 df'and p. value > .05]
Table 4: Evidence of Equality (t test of independent groups)
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It is worth mentioning here that this t-test was calculated early at the beginning of
the study, and then — later after the pre-test — the results of the pretest and survey were
inserted to ensure such equality of the groups. As Table 4 (on page 40) shows, no
significant difference was found (all p. values > .05) which means accepting the Ho (null

hypothesis) and confirms equality of the groups.

A Levene test was conducted also to check and verify homogeneity of variances.
All p. values > .05, which means there is no statistically significant difference and

confirms homogeneity of variances (See Table 5 below).

Test of Homogeneity of Variances Levene Statistic | dft | df2 | Sig.
Gender .000 1 80 [1.000
Lang. Proficiency Level .019 1 80 892
Pre-Test Score (Comprehension Performance) 13 1 80 | .737
Pre-Survey overall mean 071 1 80 | .790

Table 5: Levene Test (Equality and Homogeneity)
3.5.2 Instruments

Providing training and effective intervention to improve learners’ use of
strategies is a sound purpose for assessing these strategies not only because the collected
data will guide the training process, but also because future research can benefit from
these data (Oxford, 1990). Selecting the appropriate devices and instruments for the
assessment process is directly connected to the purpose of the study and the researcher’s
plan to utilize the collected data. A reading comprehension performance test and a
highly-structured type questionnaire with “likert-type scale” (linked to the test so
students need to verbalize what they have already done in the test) were exploited to
collect quantitative data of students’ understanding and application of cognitive and

metacognitive reading strategies pre and post treatment.

In addition to that, the students’ language proficiency levels have been
determined by calculating the average grades in term one and two summative exams
which are administered at the ministry level according to the assessment department
standards. These grades have been further verified by discussion with students and
teachers who provided more formative assessment scores and reports of the participating

students.
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On the other hand, valuable qualitative data has been collected by means of a
think aloud technique — to let students verbalize their understanding and application of
reading strategies —, class observations and semi-structured interviews with participating
teachers to get information about the traditional reading instruction practices of the
control group. These instruments and data collection techniques will be explored in

details in the following sections.

3.5.2.1 Reading Comprehension Performance Test

In order to measure the dependent variable (reading comprehension competence)
before and after treatment, a reading comprehension test is exploited. This test includes
adapted parts from CEPA (Common Educational Proficiency Assessment), IELTS and
TOEFL and consists of about 30 questions of various types (See appendix Al: Pre-Test,
p. 90 & appendix A2: Post-Test, p. 97). This performance test is adapted from (Makni,
2006) and modified carefully to align the questions and task requirements with the target
skills and strategies. Table 6 (below) displays the target eleven strategies aligned with

the questions of the pre and post-tests.

Aligning Questions to Target Skills/Strategies
Pre-test Qs == Skills/Strategies == Post-test Qs
6, 10 Skimming for general ideas and topic sentences | 6,10
1.4.8,11.16 Scanning for details and specific information 3,5.9,11.12
22-26 Classifying information 20-25
2 Recognizing cause and effect 7,19
18-21 Compare and contrast 1,16
3,5.15 Identifying references 2.8
9,13 Understanding inferences 14,17
14 Recognize Paraphrasing 15
12,17 Guessing meaning of words 13,18
27-30 Summarizing 26-30
7 Synthesis 4

Table 6: Target strategies aligned with pre & post-test questions

As mentioned early in the literature review section, there is no consensus on one
unified taxonomy of reading strategies that would be prescribed for course developers
and reading instructors so their students benefit from and thus improve their strategic

reading. In other words, course developers should address their course users’ needs and
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on the other hand, reading instructors should teach to their students’ real needs rather
than following prescribed plans and materials. Extensive discussions with high school
English language teachers, instructional coordinators, EAP course trainers and students,
and after reviewing detailed reports (Huang, 2013; Educational Testing Services (ETS),
2014) of IELTS, TOEFL and CEPA results of Arabic speaking candidates in general and
Emirati students in particular, the researcher — guided by other studies (Alhagbani and
Riazi, 2012; Makni, 2006; O’Sullivan, 2014; O’Sullivan, 2012) — has suggested the
above-mentioned key strategies (Table 6) as required for test takers in general and
essential to support students in the UAE context.

3.5.2.2 Survey of Reading Strategies Awareness (SRSA)

Forrest-Pressley and Waller (1984) argue that even high scores of the reading
comprehension tests are not enough to depict the learners’ strategic reading ability and
they should verbalize their understanding and awareness of using the related reading
strategies. For investigating the students’ awareness of reading strategies before and after
the treatment, a survey of reading strategies awareness (SRSA) — with ‘likert-type scale’
— is attached to the pre and post comprehension performance test. This survey is linked to
the performance test and students are requested to complete it according to what they

actually did, not what they should do.

To ensure students’ understanding of the survey items, Arabic translation for
each item is provided side by side with the English statement. The items of this survey
are adapted from (Mokhtari and Reichard, 2002; Lin, 2011; Zhang et al., 2014) with
minor modifications to go with the performance test and the purpose of the study. The
researcher was constantly clarifying the connection between the test and the survey and
was keen to answer the students’ questions about the test procedures and instructions. In
this survey, the students are requested to tick one of five points on a scale from 0 (never)
to 4 (always) (see Appendix B: Survey of Reading Strategy Awareness, p. 105). In
order to analyze the survey data, the researcher — guided by (Koda and Zehler, 2008) —
grouped and classified the survey 20 items as displayed in Table 7 (on page 44) to

reflect the actual macro and micro strategies these items are intended to measure.
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Macro Strategy Micro Strategy

1 Task analysis

2 Understanding goals

4 Identify a reading purpose

7 Skim for gist of information in the text

8 Skim by reading pictures and illustrations
14 Scan for specific information

Planning

12 Critical thinking and analysis
16 Re-read and double check ideas

Comprehension

Monitoring 17 Recognize important and less important information
5 Making connections
6 Infer from contextual clues
9 Paraphrase to ideas

10 Visualization

Problem Solving 11 | Recognize references

13 Perceive inferences

15 Summarizing

18 Guessing contextual meaning

19 Guessing meaning of difficult words (use word roots)

Evaluation/ 3 Strategic approach (use alternative plans)
Modification 20 Evaluate overall understanding

Table 7: Survey Items aligned with metacognitive strategies
Guided by (Koda and Zehler, 2008)

Score means of the overall response to the survey as well as classified scores are

collected and submitted to SPSS for analysis and discussions.

3.5.2.3 Think Aloud Protocol (TAP)

The think aloud protocol is a technique of monitoring how individuals process
the text comprehension and use related reading strategies (Cohen, 1988). It is not only a
research method, but also one way of helping the learners and test takers to improve their
comprehension proficiency (Lin, 2011). While, the survey of reading strategies
awareness (SRSA) seems to retrieve self-reflected information about how the subjects
actually process the reading comprehension test and which cognitive and metacognitive
strategies they employed to achieve that goal, the think aloud technique enables the
researcher to monitor the process by himself which adds more significance and validity
to the collected data. The ‘think aloud’ instrument and the related documents are partially

adapted from (Lin, 2011) and modified to be more suitable to the purpose of the current

44



study and the UAE context (see Appendix C: Think Aloud Protocol (TAP) _Practice

and Tool. and sub-sections, P. 107).

After the researcher had introduced the ‘think-aloud’ technique and gave a brief
presentation about what it aims at and how it might support the research, a considerable
number of students showed interest to participate. However, the researcher selected only
eight students (4 from the experimental group and 4 from the control group). These
students represent multiple language proficiency levels and do not mind video-recording
the sessions. The only restriction was — for cultural reasons — not to capture the female
students’ faces and delete their records as soon as they are transcribed which was

respected and accepted by the researcher.

As soon as the subjects have been selected and they accepted to participate in
these individual think-aloud sessions, the researcher — like in similar studies (Lin, 2011)
and guided by Rankin’s (1977) approach of think-aloud procedures — started a training
programme to familiarize the participating students with the ‘think aloud’ technique and
ensure their understanding to its procedures and instructions. The researcher briefly
explains the framework of the protocol and gives a presentation to teach students the
adopted steps, then he models a complete session and displays a relevant video from the
internet. After that, the researcher answers the students’ questions and finally gave them
individual opportunities to practice the ‘think aloud’ technique with a short text (see
Appendix C1: Instructions & Training TAP, p. 107). It is interesting to mention that the
students were curious about the technique, but feeling a bit shy and worried about
vocabulary. While the students were doing their practice sessions, the researcher was

providing feedback and giving advice until they felt confident.

The real ‘think aloud’ sessions were conducted pre and post treatment. They were
based on a reading passage (CEPA level) and a comprehension task consisting of eight
multiple choice questions. The two texts (of pre and post sessions) were divided into
propositional units that were marked with red stars to remind the students that they need
to stop and speak out their thoughts which could be a question, a remark or whatever is
going on in their minds while they read ( see appendix C2: Think Aloud Protocol (Pre-
test). & C3: Think Aloud Protocol (Post-test), pp. 108-112).

All pre and post sessions were recorded and transcribed in a unique way as
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explained in Figure 5 (below) to provide easy access to the qualitative data included for
later comparative and analytical description of the employed strategies and techniques.
(for complete version, see appendix C4: TAP Transcripts of the Control Group
(Pre/Post-Test), p.115 and appendix C5: TAP Transcripts of the Experimental Group
(Pre/Post-Test), p. 125).

ST: Ok | read now/ “Have you ever heard.. () Students’ utterances in English, Arabic or Translations

more than 17 years.” PU#1-3 (e ol
s dand Sy il (e § g pall 0 35 al
(I could see from text and the picture this is

going to be about an elephant called - “"includes exact quotations in GREEN colour

‘Jumbo’) / “Jumbo was so large... something
very large.” PU#4-5/ok, this is easy teacher/
| will read this now/ this eheh second

paragraph/ | hope easy also/ “Elephants are

PU# refers to prepositional Unit number

the largest animals ... they are also the _—
second tallest of all animals.” PU#6-10 4
[Student struggles with the word

‘approximately’] wliss < el Lo m [ 1includes descriptions and comments in italic font

LI (I ol “le s .ot

Figure 5: Transcription system keys
Snapshot from (Student 01 transcript, p. 115)

To quantify the data collected by ‘think-aloud protocol’, a coding and classifying
system has been adapted from (Lin, 2011; Schellings et al., 2006) with required changes
to go with the current study context and purpose. All transcripts have been carefully
scanned by two coders to form an inventory of all employed strategies to help generate a
coding system. The research body of reading strategies includes many studies with
varied coding system e.g. (Abbott, 2013; Elhilali and Omer, 2012; Jafari and Ketabi,
2012; Lin, 2011; Martin; Oxford, 1994; Pressley and Afflerbach, 1995; Schellings et al.,
2006). Although there is a big similarity in the way they build a coding system for their
data, each of these systems is tailored to work better for their specific contexts and
purposes. The current study adapts a coding system from (Lin, 2011) and (Schellings et
al., 2006) with minor changes to better represent the transcribed verbalization of the
study subjects. That coding system has two categories; (1) Comprehension strategies
which are coded as C strategies, and (2) Metacognitive Strategies which are coded as M
strategies. For reliability purposes a colleague Ph.D. student who is interested in reading

research and an IELTS expert trainer have been invited to review and discuss the coding
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system, and accordingly required adjustments have been done (see Error! Reference

source not found. Error! Bookmark not defined. for final version of the system).

Code | Categories Strategies
C1. Using translation
C2. Guessing the meaning
C3. Skim for main idea
- C4. Skim for topic sentences
e C5. Scan for specific information
2 o C6. Identify references
g E C7. Make inference
C E t:'E,:' C8. Classify and group related items
O O C9. Paraphrase
= =2 C10. Summarize
UD C11. Synthesize

C12. Compare and contrast
C13. Recognize cause and effect
C14. Locate Keywords

C15. Use context clues

M1. Monitoring comprehension
M2. Questioning
M3. Making connections

M4,  Visualizing

M5. Re-reading

Me. Check understanding
M7. Use alternative plans
M&. Analyze task

M.  Activate prior knowledge

Metacognitive

Table 8:  Strategy Coding System and Categories

To measure the quality of strategy use, the researcher — guided by (Lin, 2011) —
developed a scoring tool (See appendix C6: TAP Strategy Coding System & Scoring
Tool, p. 136) that works in three steps: (1) count the quantity and frequencies of each
employed strategy, (2) score the quality of these strategies as follows; 1 point for surface
level use of strategy with no obvious efforts to achieve the goal, and 2 points for in depth
utilization with clear intention and verbalization, and finally (3) a more sophisticated
quality indicator — as suggested by Lin (2011) — is calculated by dividing the total quality
score by the total quantity score. In addition to these indicators, the students’ scores of
the comprehension task attached to the ‘think-aloud’ text will be compared and tested for
correlation with these indicators. It is essential at this point to mention that the scoring
system focuses on the ‘thought units’ produced by the subjects rather than the utterance

whether it is in perfect or poor language, in English or Arabic. For consistency and
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reliability reasons, the scoring process has been carried out by three raters, then inter-

rater reliability coefficient has been calculated as will be explained later.

3.5.2.4 Teachers’ interviews and Class Observations

While the current study aims mainly at finding out the effectiveness of teaching
reading strategies in improving the comprehension proficiency of the students, it is
fundamentally important to collect information about reading instruction, which the
control group is receiving in their regular classes. Such information will enable the
researcher to compare and discuss the differences and/or similarities between the control
and experimental groups and to analyze the reality of reading instruction and practices.
This will probably assist in getting useful pedagogical implications and providing useful
recommendations. For that purpose, the researcher employed semi-structured interviews
with two EFL teachers who accepted to participate in the study. Each of these teachers is
teaching for more than 15 years and specialized in grade twelve curriculum for more
than 5 years. In addition to these interviews, it was essential to verify the teachers’ views
with classroom visitation and real teaching sessions observations as suggested by Rieger
(2009).

The interview form (see Appendix D:  Semi-Structured Interviews, p. 137)
includes ten open-ended questions that try to gradually elicit information about the
reading comprehension lessons including; the material, methodology, planning,
evaluation, remedial work and response to common reading problems if any...,etc. The
researcher explains the purpose of the interview, and then he confirms confidentiality
and gets the interviewees’ consent to audio-record the interviews. The interviews are
transcribed later (see appendix D1: Interview Transcripts, p. 139) and got ready for

analysis and discussion.

Beside the valuable data collected from the interviews, it was essential to verify
such data by observing real class practices. The researcher visited the control group twice
while they were receiving their regular reading lessons for observation and collecting
relevant data. A form has been developed (see Appendix E:  Classroom  Observation
(Form and Checklist), p. 144) for collecting specific data during the class visits because

recording was not permitted by school policy as the teachers explained.
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3.5.3 Treatment: Strategy-based Instruction

Quality training does not only teach but also encourages the learner to take more
responsibility toward self-regulation and immediate implementation of successful
strategies. The actual treatment lasts for about three weeks. The purpose of this treatment
was to provide the experimental group with explicit reading strategy-based instruction to
measure the effect of such training on the subjects’ reading comprehension performance.
McClelland and Rumelhart (1988) suggest a training model in which the teacher initiates
the learning process by giving explicit instructions, then modeling and encouraging
students to start guided practice and finally free practice and application. This model is
developed later by Cohen (1969). It is called ‘gradual release of responsibility’, which is

demonstrated in Figure 6 (below).
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Figure 6: Explicit instruction model
(Pearson & Gallagher, 1983 as cited by Pearson and Fielding, 1996, p. 818)

On the other hand, Oxford (1990) distinguishes three types of strategy training.
These are (1) “awareness training”, which aims at raising learners awareness of the
importance of such strategies for improving various language skills, (2) one-time strategy
training, which focuses on learning and practicing one or more strategies that are

required in particular situations, and finally (3) long-term strategy training, which — like
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the one-time training — deals with learning and practice, yet it lasts for longer time and

covers a bigger variety of strategies.

Because the ‘gradual responsibility release’ model lacks the follow-up and
feedback which — by experience — are essential for the UAE students, the researcher
adopts a method that combines both approaches — as demonstrated in Figure 7 (below) —
where steps 5 and 6 could ensure better training and understanding. The researcher
encourages the students evaluate and monitor their learning by filling in a feedback form
(see Appendix G:Learning Feedback Form, p. 151) after each class. In response to these
forms, the researcher flexibly provides more feedback and support — if needed — and
encourages the students to do more activities in class and/or online (see Appendix F:

Reading Strategies Course: Plan and Material, p. 145).

Awareness Raising

Teach Explicitintroduction of A complete example
@ {explicit ® dbvth .
instruction) concepts and procedures. presented bythe trainer.

Learning & Practice

@ Guided Learners start cooperative @ Free Learners start completely
T[4 { (LB practice with trainer’ssupport practice independent practice.

Feedback & Consolidation

@ Feedback Trainer provides feedback and @ Consofidation Ext_er_15-|ve prac1flce and extra
advice. activities & assignments.

Figure 7: Adopted Strategy Training Approach
Guided by (Paris et al., 1996; Oxford, 1990)

3.5.3.1 Target Strategies

It was fundamentally important before the researcher begins the study to identify
a target taxonomy of reading strategies. As discussed earlier in the literature review
section, there might be no consensus about a unified taxonomy of strategies that would
be prescribed to support poor readers (Huang, 2013). For this reason, the researcher
attempted to approach the study in a practical way by investigating the most needed
strategies that would help improve the UAE students’ reading comprehension
performance. In addition to the results of the pilot study that has been conducted in April,
looking into the students’ previous test records, discussions with teachers and colleague

IELTS experts, talking with students, and my experience in teaching EAP courses to
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UAE adults revealed that students depend heavily on linguistics and they mostly fail to
apply basic reading strategies; most importantly the list displayed and defined in Table 9
(below). It was important for all participating parties of the study to have one unified
definition for each of the strategies they will work together on.

List of Target .
No ) 5 Definitions
Strategies

Skimming for general To seek general information that is clearly stated in the
01 | . .

ideas and topic sentences text.

Scanning for details and To define specific information and details that is
02

specific information explicitly mentioned in the text.

To arrange things into groups that have similar

03 | Classifying information characteristics.

Recognizing cause and
effect

04 To understand and find why things happen.

To identify and highlight similar and different

05 Compare and contrast things.

To understand and find out how text items are

06 | Identifying references related.

To elicit the implications of a certain linguistic body

07 | Understanding inferences | poqqq on prior knowledge or experience.

To reproduce the text, especially to make it easier

08 | Recognize Paraphrasing | ;o . nderstand.

Guessing meaning of To get the meaning of words, phrases, or sentences
through linguistic and/or paralinguistic hints,

09
words

10 | Summarizing To produce a short and condensed version of the text.

11 | Synthesis To combine separate ideas from different sources.

Table 9: Definitions of Target Strategies
Definitions retrieved from (Ghuma, 2011; Makni, 2006)

3.5.3.2 Training Course (Material, Planning and Methods)

Once the target strategies are identified, the researcher started to develop a
suitable strategy-based reading course to teach the above-mentioned list and help the
students practice them. To build up that course, the researcher has benefited from a list of
resources and course books (see Appendix F: Reading Strategies Course: Plan and
Material, p. 145) particularly (Gough, 2010) which includes step-by-step lessons with
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extra — gradually difficult — activities that assisted the trainer in applying the ‘gradual
responsibility release model” (see sample material on page 147; appendix F2: Sample
Material). The trainer used to plan for the training sessions individually, in a way that
enabled him to reflect, provide feedback and flexibly do concurrent required changes (to
see a model lesson plan, go to appendix F1: Example Lesson Plan, p. 146). Side by side
with this planning, students were taught to fill in a feedback form after each session for
self-evaluation and reflection (see Appendix G:Learning Feedback Form, p. 151). These
feedback forms were exceptionally useful for the trainer and students as well. Table 10
(below) displays a synoptic view of the training schedule which continues along the

second, third and fourth weeks with considerable flexibility to cope with the schools

schedule.
Time Content | Teaching Methods
Week Pre-Test (CEPA, IELTS & TOEFL)
01 Think aloud sessions (TAP)
. : . . #Pr -oriented
1. Skimming for general ideas and topic sentences. rocess-otiente .
Week | » |2. Guessing meaning of unknown words. strategy-based explicit
02 2 |3. Scanning for details and specific information. instruction.
ch 4. Recognizing cause and effect. # Teach — Model —
2 Practice (guided/free)
0 |l. Compare and contrast.
i Eh P _ —Feedback —
Week 5 2. Identifying references. o
03 £ 3. Understanding inferences. Consolidation (HW &
“I 4. Recognize Paraphrasing. Extra online activities
)
0 http://www.rit li
] & |1. Classifying information. PR
\Vﬂe:k = 2. Summarizing. e.com’home/Students/r
3. Synthesis. egular-class )
Week Post-Test (CEPA, IELTS & TOEFL)
05 Think aloud sessions (TAP)

Table 10: Schedule of the training Course

As mentioned in Table 10 and discussed earlier in this chapter, the course trainer
followed a process-oriented approach with clear steps and goals; (1) warming-up and
setting the scene: explicit introduction to the target strategy and explaining how it could
be useful, (2) presentation: modeling and giving examples, (3) practice: collaborative
controlled, and then free practice, and (4) consolidation: with feedback and extra
activities. Along these steps, the responsibility is gradually transferred from the trainer to

the students.
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3.6. Validity and Reliability

Validity determines to what extent an instrument measures what it is designed for
(Al-Noursi, 2014), while reliability refers to the consistency of the measure over time or
with multiple samples (Manguel, 1996). The research quality is much influenced by its
validity and reliability evidence. The Pre and post-reading comprehension tests are
mostly adapted from real CEPA, IELTS, and TOEFL tests. These tests’ validity has
already been verified by the testing companies and developers, so validity of such tests is
not an issue. However, because the researcher needed to make minor modifications to
align the questions with the list of target strategies, it was a good idea to request two
expert teachers, a colleague IELTS examiner, and an EAP (English for Academic
Purposes) trainer to review these reading tests and the attached survey of reading

strategies awareness (SRSA).

In addition to that and for ‘feasibility and efficiency’, a pilot study has been
conducted in a neighboring boys’ school along the third and fourth weeks of April. Two
colleague teachers and about thirty students participated in that study. After the pilot
study and extensive discussions with teachers and a colleague Ph.D. student who is
interested in reading strategies in L1 (Arabic), the tests and survey have been accordingly
adjusted to better reflect the purpose they are designed for.

Moreover, because the items of the pre and post-survey are identical, they have
been shuffled for the post-test to ensure they reflect the students’ real views and to

reduce the influence of the pre-survey experience.

Cronbach’s Cronbach's Alpha Based on Standardized Items N of
Alpha Items
945 948 20

Table 11: Reliability Statistics of SRSA

Furthermore, Cronbach’s Alpha is calculated to check the internal consistency of
the survey of reading strategies awareness (SRSA). Table 11 (above) shows the
calculated reliability coefficient as (0.945) which is satisfactory. In addition, to verify
consistency of ‘think-aloud’ scores and rating, two-way mixed intraclass correlation has
been calculated by ICC (Intraclass Correlation Coefficient) for the sophistication of
strategy use as an overall quality indicator (three raters). As Table 12 (on page 54)
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shows, both single and average measures are above 0.90, which indicates high

consistency and reliability

Intraclass 95% Confidence Interval Cronbach's N of
Correlation® | Lower Bound Upper Bound Alpha ltems
Single Measures 9192 .808 967 957 3
Average Measures .958¢ .894 .983 '

Table 12: Rater Reliability by ICC (Intraclass Correlation Coefficient)

Finally, the current study attempts to answer the research questions and test the
same findings by using several methods. Such multi-method technique is called
‘triangulation’ which is recommended by many researchers and scholars like Cohen
(1988) because of the value it adds to data reliability (see Figure 8 below).

—

Pre & Post-
Performance
Test with a
verbalization

Survey

Pre & Post-
Think aloud
Protocol

Interviews and
class
observations

Quantitative Data i i
Data Triangulation Data

Figure 8: Data collection and Triangulation
(Figure designed by the present researcher)

3.7. Data Analysis Approach

Rigorous analysis is the next step after collecting data. Such analysis paves the
way to the interpretation of the collected data to help discuss the research questions and
test the study hypotheses. The analysis techniques depend on the type of the collected
data and the research questions (Al-Noursi, 2014). The results of such analysis will be

discussed, compared with and linked to similar studies in the literature review section.
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To answer the first research question, both quantitative and qualitative data
collected from pre and post-tests, survey and think-aloud protocol will be submitted to
SPSS to generate required descriptive and frequency tables and calculate both
independent sample and paired sample t-tests to find mean differences and correlations.
Likewise similar calculations will be carried out to answer questions two and three by
utilizing the above mentioned data sources in addition to the quantitative data of the
students’ grades as indicators of their language proficiency levels. The last research
question will exploit all data sources particularly the qualitative data collected from the

interviews and class observations.
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4 Chapter Four: Findings and Discussions

4.1. Introduction

Oxford (1990, p. 201) confirms that “...learners who receive strategy training
generally learn better than those who don’t”. On the contrary, Cohen (1986) claims that
the benefits of such strategies cannot be completely confirmed because of the noted
conflicts between the results of the studies since 1970. He adds that teaching these
strategies may or may not promote comprehension depending on a set of elements like
the type of the text, its context and language difficulty level, as well as the readers’
motivation and interest. Park (2010) believes that such conflict of the results could be

due to the “different methodological approaches” and perspectives.

The present study assumes that the learners, in test situations, need to learn and
practice various methods and techniques so that they can cope with the test requirements.
However, interesting reading texts would get them more motivated and probably
accelerate and improve the comprehension process as suggested by Cohen (1986).
Moreover, teachers’ attitudes toward reading and their real practices in the classrooms

can influence the reading comprehension learning process (Alsamadani, 2012).

This chapter aims at discussing the research questions and hypotheses according
to the interpretations of the statistical results and findings extracted from the collected

data of the study.

4.2. The Effect of Strategy-based Teaching on Reading Proficiency

The central and first research question in this study seeks to find out the effect of
cognitive and metacognitive strategies in improving reading comprehension. For this
purpose, the statistical results of the collected data of the pre and post-tests and surveys,

as well as the think-aloud sessions will be discussed below.

The initial indications of the analysis of the pre and post-tests of comprehension
performance, and surveys of awareness of metacognitive strategies imply that the
performance mean of the experimental group in the posttest and survey is higher than

that of the control group, which predictably suggests a correlation between the strategy-
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based teaching and the learners’ reading comprehension (See Figure 9 below).

20.007

15.00

Mean

10.007

5.007

0.00—

Expremintal

M Pre-Test Score

B Post-Test Score
[IPre.Surv.overall.mean
B Post.Surv.overall. mean

Control

Figure 9: Pre & Post-tests Mean differences of control VS experimental group

For further analysis, and to verify the initial implications, an independent-

samples t test has been conducted as displayed in Table 13 (below). The post-test and

survey mean differences between the experimental and control groups are 3.66 & 0.91,
with the following t values (3.178 & 5.782), while p values = .002 & 0.000 < 0.05 which

means rejecting the null hypothesis (Ho) and accepting the alternative hypothesis (Ha);

there is a statistically significant difference between the experimental and control group.

Variables Control Experimental

Mean 12.00 15.66

Std. Deviation 4.71 5.67
Post-Test Score Mean Difference 3.66
(Comprehension
Performance) ! 3.178

df 80

Sig (2- tailed) 0.002*

Mean 2.93 3.84
Post-Survey of Std. Deviation 0.62 0.80
meta(cognitive) | Mean Difference 0.91
Strategy use 1 5.782
awareness df 80

Sig (2- tailed) 0.000*

Table 13: Independent-samples t test (control & experimental groups)

Moreover, a paired-samples t test of the pre and post-tests of comprehension

performance and metacognitive awareness of the experimental group has been calculated
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as displayed in Table 14 (below). The results show the following values: MDs (3.10 &
1.17), t values = 8.243 & 18.519 and p values = (.000 & .000) < (.05), which refutes the
null hypothesis (Ho) and again confirms a statistically significant difference between the

pre and post-performance tests and metacognitive awareness surveys.

Variables Pre-Test Post-Test
Mean 12.56 15.66
Std. Deviation 4.42 5.67
Comprehension Performance | Mean Difference 3.10
Test (Cognitive) t -8.243
df 40
Sig (2- tailed) .000
Mean 2.67 3.84
Std. Deviation 0.67 0.80
Awareness of Strategy use Mean Difference 1.17
Survey (Meta-cognitive) t -18.519
df 40
Sig (2- tailed) .000

Table 14: Paired-samples t test of pre & posttests (cognitive & meta-cognitive)

Becker (2000) argues that such significant differences might not be sufficient,
and the ‘magnitude of the treatment effect’ should be measured by calculating the effect
size (ES) which can reflect the strength of correlation. For this purpose, both Cohen’s (d)
and Pearson’s (1) are calculated using t and df values. Table 15 (below) shows a medium
effect size (0.70 & 0.33) of the cognitive aspects of the treatment, and an obviously large

effect size of the metacognitive ones (d >0.8 and r>0.50).

Effect Size (ES)
Cohen’s d Pearsonr
Pre-performance test * Post-performance test
(Cognition) 0.70 0.33
Pre-awareness survey * Post- awareness survey
g 1.27 0.54
(Metacognition)

Table 15: Pre * Post treatment Effect Size (ES)

In other words, it could be concluded that strategy-based teaching can improve the
learners’ cognitive and metacognitive skills. However, Forrest-Pressley and Waller
(1984) convincingly argue that learners could be blindly repeating what the teacher said
during treatment sessions without real awareness of what it means, which implies that
“mature metacognition should be attributed to a child only when both performance and

verbalization scores were high” (p. 18). Due to this argument, it was essential for the
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present study to examine the subjects’ ability to verbalize how they implement cognitive
and metacognitive strategies to improve their reading comprehension performance. The
think-aloud protocol (TAP) has been utilized to investigate the subjects’ ability to
verbalize the process of comprehending a text. The qualitative data of the think-aloud
sessions has been quantified as explained and justified earlier in chapter 3. The frequency
and quality of used strategies for each subject have been calculated and verified and then,

a sophistication indicator has been generated as well (See 3.5.2.3 on page 44).

TAP (Post-Test) Control Experimental

Mean 23.75 28.25

Strategy use frequency Std. Deviation 8.62 10.91
Mean Difference 4.50

Mean 31.75 50.25

Strategy use quality Std. Deviation 13.45 24.19
Mean Difference 18.50

L. Mean 1.31 1.69

f;;?z;tgg’r“se sophisticated I'q 3 1 eviation 0.14 0.32
Mean Difference 0.38

Table 16: Mean differences: Control VS Experimental (TAP Post results)

Mean differences (Mds) in Table 16 (above) imply a noticeable difference
between the performance of the subjects from the control group and those from the
experimental group. Furthermore, a paired-samples t test (See Table 17 below) has been
conducted on the pre and post results of the experimental subjects.

Variables Pre Post
Mean 21.75 28.25
Std. Deviation 7.93 10.90
Strategy use frequency Mean Difference 6.50
i t 4.333
df 3
Sig (2- tailed) .023
Mean 31.25 50.25
Std. Deviation 13.10 2419
Strategy use quality Mean Difference 19.00
t 4.403
df 3
Sig (2- tailed) .042
Mean 1.31 1.69
Std. Deviation 0.09 0.31
Strategy use sophisticated Mean Difference 0.38
indicator t 3.302
df 3
Sig (2- tailed) .046

Table 17:

Paired-samples t test (TAP — Experimental subjects)
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All p values (.023, .042, and .046) are smaller than (.05) which means rejecting
the null hypothesis (Ho) and accepting the alternative one (Hi). Therefore, it could be
confirmed that there is a statistically significant difference between pre and post-
performance. In addition, the effect size (ES) of frequency, quality and sophistication
indicator has been calculated as displayed in Table 18 (below). The effect size — as
reflected by the frequency of the used strategies — is considerably medium, while that
implied by the values of the quality and sophistication indicator is obviously large (d

value > 0.8 and r value > 0.50).

Effect Size (ES)
Cohen’s d Pearsonr
* .
Pre * Post TAP: Strategy use 0.68 0.32
(Frequency)
* .
Pre * Post TAP: Strategy use . 1.34 0.56
(Quality)
Pre * Post TAP: Strategy use
(Sophistication) 1.66 0.64

Table 18: Think-aloud Protocol (TAP) Effect Size (ES)

On another hand, it was interesting to investigate the effect of each individual
strategy of the target list (see Table 6 on page 42) by looking into more detailed results.
The discussions of these results could provide valuable pedagogical feedback for trainers
and strategy instructors. All target strategies were given considerably equal concentration
during teaching sessions, yet the students’ feedback (see Appendix G: Learning
Feedback Form) has indicated different response degrees and some strategies were more
accessible and simpler to learn than others. A paired-samples t test has been conducted to
measure the difference in performance for each strategy between the pre and post-tests.
All Md values imply a sort of progress in performance of each strategy. However,
looking into p values (all smaller than 0.05 except two strategies) reveal that pre and
post-performance of all strategies (except ‘compare & contrast’ and ‘synthesis’) are

statistically different (see Table 19, next page).

Further analysis with more consideration to qualitative data collected from the
learning feedback form beside the Md and p values in Table 19 would imply that not all
strategies are equally learnable and accessible. In other words, such findings can provide
foundations for better planning of teaching strategies, which will be discussed later in

chapter five under ‘implications and recommendations for education’.
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Weighted Average PRE Pre Post
& POST- B B
Comprehension Test LZ: £ <Zq £
(Experimental Group) E < 5 E < 5
v A v A
- 438 285 732 276
Skimming md(244) t(-6.172) df(40) Sig[2-tailed] (.000)
. 498 | 215 | 683 | 241
Scanning md(.185) t(-6.364) df(40) Sig[2-tailed] (.000)
. _ 361 242 398 258
Classifying information [~ -5-- ‘t(-2.427) dfl(40) Sig[Z-ta|iled] (.020)
Recognizing Cause & 463 | 504 | 561 | 450
Effect md(.098) t(-2.080) df(40) Sig[2-tailed] (.044)
396 230 415 352
Compare & Contrast md(.019) | t (-.462) dfl(40) Sig[E-tai|led] (.645)
. 529 298 695 351
Identifying References [~ 7 = /o ‘t(-3.398) dfl(40) Sig[Z-ta|iled] (.002)
Understanding 317 | 311 | 537 | 343
Inferences md(.220) t(-4.735) df(40) Sig[2-tailed] (.000)
. . 39 | 494 | 488 | 506
Recognize Paraphrasing [™ 4 006™ (5.080) df (40) Sig[2-tailed] (044)
. 402 | 340 | 524 | 335
Guessing md(.122) t(-3.194) df(40) Sig[2-tailed] (.003)
. 378 | 269 | 410 | 306
Summarizing md(.032) t(-2.174) df(40) Sig[2-tailed] (.036)
. 317 | 411t | 390 | 494
Synthesis md(.073) t(-1.177) df(40) Sig[2-tailed] (.083)

Table 19: Paired-samples t test of cognitive strategies (pre & posttests)

Similar to this analysis, another paired-samples t test has been conducted to
measure the significance of progress in the subjects’ awareness of metacognitive
strategies as classified into planning (PL), comprehension monitoring (CM), problem
solving (PS) and evaluation. There is a statistically significant difference between pre
and post survey; with all p values = .000 < 0.05 and considerably high MDs (0.88 — 1.36)
(see Table 20, next page). Yet, attention is required to comprehension monitoring (CM)
which records the least mean difference (md = 0.88) between pre and post survey.
Undoubtedly, ‘comprehension monitoring’ is essential for tracking the reader’s real
understanding and interpretation of the text, and — intentionally — shifting to more

successful strategies according to the faced circumstances (Oxford, 1994).
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Weighted Pre Post
Average PRE & n n
= ~ = [
POST-SURVEY = S
. Z g 5 z E| B
(Experimental < - B 7! < - B 7!
Group) E Zia o E Za) o
: 2.60 720 | Sometimes | 3.96 | 0.793 | Usually
Planning (PL) md (136) t(-1630) df (40) Sig (2- tailed) (.000)

Comprehension 2.80 846 | Sometimes | 3.68 | 0.985 | Usually
Monitoring (CM) |md (0.88) t(-11.15) df (40) Sig (2- tailed) (.000)
Problem Solving 2.63 707 | Sometimes | 3.81 | 0.753 | Usually

(PS) md (1.18) t(-14.84) df (40) Sig(2-tailed) (.000)
Evaluation & 2.84 794 | Sometimes | 3.88 | 1.017 | Usually
Modification md (1.04) t(-12.55) df (40) Sig(2-tailed) (.000)

Table 20: Paired-samples t test of metacognitive strategies (pre & post survey)

Putting all findings together — and referring back to the argument of Forrest-
Pressley and Waller (1984) — the null hypothesis (Ho) would be rejected, and it could be
concluded that the subjects’ overall reading comprehension skills and awareness of
metacognitive strategies have been significantly improved after the explicit strategy-
based teaching sessions and training. This conclusion implies “[...] that learners who
receive strategy training generally learn better than those who don’t...” (Oxford, 1990, p.
201).

4.3. Gender-based Differences in Learning Reading Strategies

Although there is a common supposition among Emirati people and teachers that
female students often perform better than boys, the current study has attempted to
empirically investigate that claim by comparing and analyzing the quantitative data —
related to both genders — which are collected from the pre and post-performance tests and
surveys, and the think-aloud sessions as well. Prior to that analysis, it was essential to
conduct a test of equality and homogeneity of the language proficiency variable.
Therefore, a Levene test has been conducted. The p. value = .977 > (.05) which means
accepting the null hypothesis and confirms equality of male and female subjects’

language proficiency (see Table 21, next page).
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Equality & Homogeneity of Variances Levene df1 | df2 | Sig.
Statistic
Lang. Proficiency Level .001 1 39 | 977

Table 21: Levene Test of lang. proficiency (male VS female)

Once equality of language proficiency has been verified, an independent-samples
t test is conducted to measure and compare performance means in the pre and post-tests
and surveys (see Table 22 below).

Male VS Female Male Female
Participants’ - =
Performance & 5 é 5 %
Response to Treatment E o B o = B
v A p= v A
10.50 4.07 14.52 3.88
— Pre-Test md (4.02) 1(3.24) df(39) Sig (2- tailed)(.002)
ElE— 1315 | 520 | 1805 | 513
& md (4.90)  1(3.03) df(39) Sig (2- tailed)(.004)
Ei Pre-Survey 266 | 590 | 268 | 756
lfl md (.02)  1(.099) df(39) Sie (2- tailed)(.922)
Post-Survey 381 | 68 | 38 [ 90
md (06) 1(.234) df(39) Sig (2- tailed)(.816)

Table 22: Independent-samples t test (Male VS Female Performance)

The t test calculations reveal that female students have noticeably outperformed
male students not only in the performance post-test and survey but also in the pretest and
survey. However, that difference is statistically significant only in performance pre and
post-tests with p values (.002 & .004) < (.05). In addition, the performance mean
difference (md) between pre and posttests of female students (18.05 — 14.52 = 3.53) is
greater than that of male students (13.15 — 10.50 = 2.65) which means rejecting the null
hypothesis (Ho) and confirms that Emirati female students will probably perform better
than male students in reading comprehension tasks and in response to explicit reading
strategy-based training. On the other hand, the p values of pre and post survey
calculations (.922 & .816) are bigger than (.05), which means there is no statistically
significant difference between male and female students regarding their awareness of

metacognitive strategies use and implementation.
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Figure 10: Male VS Female (Think Aloud Protocol)

Further analysis of gender-based differences is performed by investigating the
quantitative data of think-aloud sessions. Figure 10 (above) shows a noticeable
difference between male and female students with focus on quality score and
sophistication value. Moreover, the analysis in Table 23 (below) shows that female
students have outperformed male students in the amount of used strategies, the quality

and the sophistication level with reference to means difference in the pre and post

sessions.
Male Female

Male VS Female o =
Performance in TAP Z -2 Z 2
. . < o < 1=
sessions (Experimental) E 45 E <5
w A v A
Pre 18.50 12.02 25.00 1.14

Strategy use md (6.50) 1(.759) df(2) Sig (2- tailed)(.527)
frequency Post 23.50 | 1626 | 33.00 | 1.41
md (9.50) 1(.823) df(2) Sig (2- tailed)(497)
26.00 | 1980 | 3650 | 3.54
. i md (10.50) £(738) df(2) Sig (2- tailed)(.537)
Dty et 2000 | 3535 | 6050 | 9019
— md (20.50) 1(794) df(2) Sig (2- tailed)(.511)
Pre 1.29 | 127 | 132 | 084

Sophistication md (.03) t(277) df(2) Sig(2-tailed)(.808)
indicator 1.55 | 431 | 183 | 198
= md(28) 1(819) df(2) Sig (2- tailed)(.499)

Table 23: Male VS Female (Think Aloud Protocol) - Mean differences
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However, with all p values greater than (.05), the null hypothesis will be accepted and
thus there is no statistically significant difference between male and female students in

their ability to verbalize their use of reading strategies.

Putting all findings together, it could be concluded that Emirati female students
will probably perform better than boys in real reading comprehension tasks, however
there is no empirical evidence that they would outperform the male students regarding
the awareness of metacognitive strategies or their ability to verbalize the implementation
of used strategies. This conclusion matches what Oxford (1994) reported about females’
overall greater strategy use than males although the males sometimes surpass them in

some particular strategies.

4.4. Language Proficiency and Strategic Reading

There is a common consensus among language tutors that mastering a language
will evidently enhance the learners’ ability to work strategically around the content of
that language. Alderson (2000) and Willis (2008) argue that language proficiency and
vocabulary acquisition are key elements to achieve reading fluency and comprehension.
The third research question of this study seeks to find any relationship between language
proficiency and learning strategic reading. The chart in Figure 11 (below) displays an
increasing difference of mean performance between the pre and post-tests related to the

three levels of language proficiency of the experimental subjects.

BpPre-Test
25 00— M Post-Test
20.00—
16.89
£ 15.00] .29
@
=
10.00—
- .
0.00— I I I
Low Average High

Figure 11: Pre & Post-Tests mean differences based on language prof. Levels

In addition, Table 24 (p. 66) provides detailed statistics about the difference of
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comprehension performance means in the pre and post-tests. It is obvious that there is a
kind of correlation between the language proficiency level and the comprehension
performance score. In other words, the performance mean noticeably increases along the
three language levels in the pre-test (L = 9 < Av = 12.75 < H = 16.89) and the post-test
(L =10.25 < Av = 16.10 < H = 21.89), which again indicates such correlation. In order

to measure the response rate to the strategy-based treatment, the difference between pre

and post-test means is calculated (L = 1.25 < Av = 3.25 < H = 5.0). That increasing

difference confirms the relationship between the response rate and the language

proficiency level.

Language Prof. Level Pre-Test score Post-Test score

) Mean 9.00 10.25

11::0(‘;2) Std. Deviation 3.67 3.74
Mean Difference 1.25

. Mean 12.75 16.10

if"(;‘(;ge Std. Deviation 3.40 3.95
Mean Difference 3.25

. Mean 16.89 21.89

E‘g’; Std. Deviation 3.41 4.08
Mean Difference 5.00

Table 24: Mean differences of Language Prof. Levels in Pre & Post Tests

In order to measure the significance of that relation, an ANOVA test has been
conducted (see Table 25).

Sum of | df | Mean F Sig. | Measures of
Squares Square Association
Eta | Eta Sq.
. 2 Between Groups | 321.459 [ 2 | 160.73 | .000 | .000
-
oA
= o = [Within Groups | 460.639 | 38 | 12.12 o) 4l
5z
A« = = ITotal 782.098 | 40
%’J; Between Groups | 704.281 2 | 352.14 | .000 | .000
= % = [Within Groups | 582.939 | 38 | 15.34 740|547
nw oo @
& & A |Total 1287.220 | 40
Table 25:  ANOVA of Language Proficiency Levels in Pre & Post Tests

The results of that ANOVA test show a considerable increase in the mean square
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between and within groups (160.73 & 12.12 in the pretest vs. 352.14 & 15.35 in the
posttest) with p values = .000 < .001, which indicates a statistically significant effect of
language proficiency on comprehension performance and in response to strategy-based
training. Moreover, the Eta Sq. value (.547) reflects a considerably large effect size,

which confirms the same conclusion.

4.5. Interaction between Language Proficiency and Gender

It was interesting at this stage to find out whether there is any possible interaction
between gender and language proficiency (independent variables), which would affect
the students’ response to strategy-based instruction and thus improving comprehension
performance (dependent variable). For this purpose, a two-way ANOVA test has been
conducted. Figure 12 (below) shows the generated plots of gender and language
proficiency variable. It is obvious that the two lines are approximately parallel, which

indicates minor or no interaction between the two variables.

25 00 Gender
= Male
—Female

W
s
@ 20007
=
©
=
f=2)
& 15.00
=
=
=
£
= 10.007
wn
m -

5.007

1 I |
Low Average High

Lang. Profiency Level

Figure 12: Estimated Marginal means of Post-test Score

Further details are displayed in Table 26, which shows the mean square for the

post comprehension test separately for the language proficiency and the two genders.
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Tests of Between-Subjects Effects
Dependent Variable: Post-Test Score

Source Type lll df | Mean F Sig. |Partial
Sum of Square Eta
Squares Squared

Corrected Model 924 453 |5 (18489 (17.84 |.000 |.718°

Intercept 9352.688 |1 9352.69 [902.35 [.000 |.963

Lang. Level 668.452 2 (334.23 (32.25 |.000 |.648

Gender 209.899 1 209.90 (20.25 |.000 |.367

Lang. Level * Gender | 3.563 2 (1.78 A72 .843 |.010

Error 362.767 35 |10.37

Total 11340.000 |41

Corrected Total 1287.220 |40

a. R Squared = .718 (Adjusted R Squared = .678)

Table 26: Two-way ANOVA: Univariate Analysis of Variance

While the results of the two-way ANOVA test confirm the significant effect of
both variables as discussed earlier, it provides the following values for the interaction
between them (F value = .172, P value = .843 > .05 and Eta = .010 ), which means there

is no significant effect for the interaction between the two variables.

4.6. Insights into the Control and Experimental Groups

Qualitative data collected from the interviews, class observations and learning
feedback, beside the indications of the quantitative data collected from the pre and post-
tests with linked surveys and think-aloud sessions will be employed to answer the fourth
research question. In other words, investigating the differences and/ or similarities
between experimental and control groups would probably provide real insights into the
causes of the reading comprehension problems, invaluable indications of the best
practices and pedagogical implications that would assist in possible reform procedures.
The following sub-points (4.6.1 : 4.6.4) summarize the most essential points as classified

by the researcher.

4.6.1 The Challenge in Reading

It has been reported in various occasions that the challenge in reading in the Arab
world particularly the Gulf region is not exclusive to L2. “[S]tudents don’t learn how to

read well and they don’t love reading even in Arabic” (Teacher 01: appendix D1:
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Interview Transcripts). In other words, it seems that students have the same challenge in
L1(O’Sullivan, 2012). The present study attempted to find out the reasons behind this
problem. The interviews with the teachers have implied that, there is noticeable
awareness of reading problems and considerable knowledge of the significance of
strategy-based instruction; however, class observations reveal that the education system
still focuses on the textbook content that should be covered according to the schedule
rather than standard-based outcome. That is why students still expect their teachers to
teach them long lists of vocabulary and grammar rules as mentioned by teacher 02 who
remarks that “...students like to learn new vocabulary every class” (appendix D1:
Interview Transcripts). The same teacher adds that most students do not attempt to guess

the meaning of difficult words and always prefer to ask for direct translations.

Moreover, class observations revealed that there is rare or no strategy-based
instruction and that reading comprehension tasks are processed linguistically rather than
strategically. In other words, bottom-up reading model is mostly employed in response to
students’ request or most probably due to teachers’ little experience. Furthermore, non-
authentic text with over simplification to vocabulary and writing style is used without
giving much attention to comprehension strategies. All of a sudden, students find
themselves sitting for standardized exams with authentic texts and style. In addition to
this, when they join the university they discover that reading is not just for
comprehension tasks of L2 classes but — far beyond that — a life skill that should have
been developed like a repertoire of abilities and strategies to make inference, synthesize,
evaluate, classify, ...etc. (Lin, 2011).

On the contrary, when the experimental subjects are exposed to considerable
explicit strategy-based instruction with much focus on metacognitive techniques and
comprehension monitoring, they were able to demonstrate a noticeable ability to
verbalize their use and awareness of such (meta) cognitive strategies. In addition to the
statistically significant effect of strategy-based instruction, the experimental students
were involved in the progress assessment process and the text selection procedures by

filling in a learning feedback form after each training session.

4.6.2 Language Deficiency or Reading Disorder

Traish (2012) and Alderson (2000) argue that access to L2 reading strategies
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requires obtaining a considerable amount of L2 linguistic ability including grammar and
vocabulary, otherwise learning reading skills in L2 will be blocked behind any language
deficiency. The interviewed teachers were interested and quite aware of the positive
effect of learning the strategies, however the class observations revealed that students’
lack of language competence enforced not only a kind of ‘compensating’ intervention of
L1 in the form of explicit translations or providing examples in Arabic, but also complete

or partial disregard of comprehension strategies.

As discussed earlier in this chapter (point 4.4), language efficiency would
accelerate the process of learning the reading strategies and facilitate the interaction with
the written text, which would probably encourage top-down and interactive reading
modes, and thereby results in smooth processing and implementation of comprehension
strategies. This conclusion is in line with what Fischer (2003) argues about the ability of
readers with high language competence to employ more strategies providing that they
have already received adequate training. Therefore, while language competence is
required for quick access to text comprehension, effective training of strategy-based

reading is essential for the success and improvement of comprehension proficiency.

4.6.3 Effect of Culture and L1 Learning

Strategic reading does not suddenly emerge in L2 classes. It develops and
evolves through years of life and it is remarkably influenced by culture, parents, peers,
teachers, classmates and L1 acquisition and learning. These elements function like a “...
bridge or scaffold from other-regulated to self-regulated learning” (Paris et al., 1996, p.
628).

In response to question 10, Teacher 01 remarks that reading problems do not
belong to school only and the whole educational system is responsible for it. The same
teacher adds that “reading should receive more attention from KG to grade twelve [and]

teachers need to update their teaching method”.

Some English language teachers believe that code switching and direct
translations into L1 (Arabic) can help students overcome the reading problems by
skipping any language barriers. Yet, Traish (2012) who has investigated the role of L1
(Arabic) as a teaching medium to facilitate the acquisition and learning of L2 (English)

reading skills, found that the students who received training in Arabic did not show any
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significant progress over those who received the training in English. Furthermore, she
concluded that the notion of integration and skill transferability between L1 and L2 is
what curriculum designers and instructors need to consider. In other words, once the
students receive strategy-based training of reading in L1 and L2 classes, this can help

achieve fast progress and ensure mutual support.

4.6.4 Students’ Motivation and Autonomy

Lin (2011) argues that while there is a big body of research conducted on reading
comprehension, very few studies have approached the affective domain of reading and
how the readers’ interest can stimulate or hinder the interaction with the text. It is
intriguingly interesting as well to mention that in real instruction situations, it might not

be possible to completely isolate the effect of social and affective domains.

That is why it was important for the experimental training course to be flexible
enough to cope with the students’ interest as reported in the learning feedback form. On
the contrary, there was no chance in the traditional classes to listen to the students’
feedback or to consider any changes according to the students’ interest, which makes the
reading sessions boring and the students less motivated. Therefore, Tovani (2000, p. 55)
claims that “[c]ognitive and metacognitive strategic behaviour appears devoid of effect
and is aimless if it is not framed by motivation”. In other words, it can be argued that the

motivated learners can be more responsive to strategy-based instruction.

Moreover, the implementation of the gradual release of responsibility techniques in
the training course enhances the notion of autonomous learning, so the students were
expected to be more self-regulated and able to utilize the reading cognitive and
metacognitive strategies without the teacher’s support. On the contrary, the students of the
control group are noticeably dependent on their teacher who is expected to provide meaning,
explain vague ideas and provide extended support to answer the comprehension questions.
Tovani (2011, p. 66) remarks that “self-regulated and autonomous learning is a dynamic
inter-relational construct that needs to be initiated by the learner’s motivation and developed
by the teacher’s instructional capacity. And Grabe (2009) discusses a set of factors that
influence the common motivation level toward reading. This range of factors includes
instructional techniques, home environment, parents’ education, community values, and

socioeconomic and sociocultural trends. . .etc.

71



5 Chapter Five:Conclusions and Limitations

5.1. Introduction

According to the study of (Forrest-Pressley and Waller, 1984) there is a big
agenda of factors affecting reading; most importantly (language — attention — memory),
and they cannot be totally isolated during any investigation of any or all of the
components of reading (decoding — comprehension — strategies). In other words, it is not
only the cognitive and metacognitive aspects that would influence the learning and
teaching of strategic reading, but also there are other affective, linguistic, memory-
related...etc. components that would probably play an important role as well.

As suggested by Fischer (2003) strategic readers are proficient enough to get the
most of the written text and they are able to wisely employ more sophisticated
techniques to cope with various difficulty levels of the text. In this final chapter, the
researcher attempts to summarize the key findings and conclusions of the study and
explore the possible implications and pedagogical recommendations for education in
general and the instruction of reading as a long-life skill and essential utility for

academic success and problem solving.

5.2. Key Findings and Summary

In conclusion, the present study focuses on some major aspects of the reading
comprehension problems in the Arab world, particularly in the UAE and most
specifically for grade twelve students as reflected in the school-based tests and university
admission exams like CEPA, TOEFL and IELTS. In other words, the current study seeks
to find out whether cognitive and meta-cognitive strategy-based instruction can improve
the students’ reading comprehension performance. Moreover, it attempts to find any
gender-based differences in response to the treatment, and if language proficiency can
accelerate strategic reading process. Mixed method research with experimental design
has been employed. A set of instruments (including pre/ post-performance tests with
linked surveys to measure awareness of used strategies and think aloud sessions, as well
as semi-structured interviews and class observations) have been employed to collect

guantitative and qualitative data.
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Data analysis revealed a significant correlation between (meta)cognitive strategy-
based instruction and the improvement of the students’ reading comprehension. In
addition to this, female students outperformed the male students in the reading
comprehension tasks but there was no evidence for any gender differences regarding the
awareness of used strategies or the ability to verbalize their implementation of such
strategies. Moreover, it was concluded that students with high language proficiency can
learn the reading strategies faster and consequently have their reading comprehension

improved.

5.3. Implications and Recommendations for Education

Forrest-Pressley and Waller (1984) point out that implications of strategic
reading studies should be considered carefully and “it would not be wise to leap quickly
from the [...] findings to practical applications” (p. 123). However, Anderson et al.
(1985) argue that the results of such studies support educational reform efforts that aim at
educating confident and competent learners who are capable to independently pursue
their personal and professional development with more self-control and self-regulation.
In other words, reform efforts strive to push the educational system toward this end
which strategic reading has much to contribute to. Earlier research and studies agree that
strategic reading can evidently help accomplish many objectives of long-term
educational reform particularly in the areas of curriculum development, instruction and

assessment of strategies (Paris et al., 1996).

The results of the current study imply that reading strategies are essential for
academic success and problem solving, which probably means that no serious
educational reform programme may ignore reading comprehension skills. The following
sections will summarize the key implications and recommendations for all education

partners, curriculum development and reading assessment techniques.

5.3.1 What Course Developers Need to Know

For learners to become successful strategic readers, not only the teaching
methodology and students’ and teachers’ perceptions that need to be reconsidered, but
also the reading material and curriculum. That is why course developers need to be

aware of the results and recommendations of reading research. They need to
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continuously develop reading courses to go up with the latest research results. There are
argues that commercial courses reduce teachers’ and students’ opportunity to implement
individual reading strategies and control the reading process (Paris et al., 1996; O'Malley
and Chamot, 1990; Blachowicz and Ogle, 2008; Grabe, 2009; Grabe and Stoller, 2011).
That is why the current study recommends getting teachers flexibly involved in the
material selection process to enable them to wisely and rationally diversify and select the
lesson material from various resources according to the learning situation requirements;
not forgetting to continuously measure the students’ motivation and interest through

learning feedback forms and discussion sessions.

Reading is a master knowledge-acquiring skill that needs to be enhanced and
integrated with all subjects. Furthermore, many studies assert that strategic reading is
woven with strategic writing, listening and speaking as well as motivation and
metacognition (Paris et al., 1996; Larson, 2009). For that reason, curriculum developers
must construct and develop strategy-wise courses to stimulate the students’ self-
controlled learning and let teachers enjoy directing their students toward independent
knowledge acquisition. An evidence of such strategic aspects of integration in the
curriculum is the ability of the included tasks to encourage all dimensions of critical

thinking as a major component of strategic reading.

Although mutual support and transferability between L1 and L2 are
controversial, there is much in common between L1 and L2 classes, which could be
employed to accomplish a kind of integration with L1 (Arabic) reading activities and
other school subjects (content-based integrated approach) (Grabe, 1991). Such mutual
support will probably save time and efforts. In addition to this, it will not only expose
students to more practice and learning opportunities, but also helps attack reading
comprehension problems by teachers of other school subjects.

5.3.2 What Parents and Teachers Need to Know

The global purpose of reading is to help readers solve problems through getting
required knowledge in a strategically flexible way with complete readiness to employ

compensating techniques in order to cope with text difficulty or context ambiguity.

As AL-Brashdi (2002) points out that the readers should be provided with

critical thinking tools so they do not unconsciously take what they read for granted but
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analyze, synthesis and criticize. As mentioned earlier in this study, this goal cannot be
achieved as long as reading instruction sessions and resources focus only on the
linguistic features of the text, which prevents the learners from practising the top-down
techniques.

It is interesting at this stage to draw parents’ attention to the probability that kids’
early experiences and family culture play a remarkable role in shaping the attitude
toward reading as a life skill in general and a learning device in particular. Therefore, the
maturity of the reading skills employment, and the awareness and ability to verbalize the
cognitive and metacognitive reading strategies is the responsibility of both parents and
teachers as implied by Forrest-Pressley and Waller (1984). Therefore, it is not fair to

blame the school alone for poor reading proficiency.

For teachers to be effective strategy trainers, they need to seek more professional
development opportunities to increase their knowledge about language strategy
instruction both theoretically and practically, as well as reconsider their roles in the
classroom to be more facilitators than directors (Oxford, 1990). In addition, they have to
know that consistent teaching and continuous practice are essential for the reading

strategies acquisition.

The current researcher believes that the role of instruction should even go beyond
facilitation and modeling to useful discussions with students about effective strategies,
and a ‘Socratic method’ should immediately replace rote instruction in order to bring-up
a generation of strategic readers who learn and practice the ‘procedural knowledge’ as
argued by Paris et al. (1996). In addition to that, major reform in the way parents and
teachers develop the kids’ strategic reading should exceed the limits of the reading
material to focus on the active cooperative role of the family and the school. This
suggests a kind of training programmes and professional development sessions for

parents and teachers as recommended by Anderson et al. (1985).

As displayed in Table 27 (next page), Oxford (1990) suggests a set of sequential
steps for explicit strategy-based instruction, which seems practical and reasonable,
however the results of the present study would stress that scaffolding and guided practice
are essential for learning reading strategies particularly the metacognitive ones as argued
by Afflerbach et al. (2008).
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# Steps

01 Determine the learners’ needs and the time available.
02 Select strategies well.
03 Consider integration of strategy training.

04 Comnsider motivational issues.

05 Prepare material and activities.

06 Conduct “completely informed training.”
07 Evaluate the strategy training.

08 Revise the strategy training.

Table 27: Suggested Steps for Strategy Training
(Oxford, 1990, p. 204)

Moreover, due to the students’ multi-levels of linguistic proficiency, motivation
and interest, reading teachers should consider a set of principles while teaching
comprehension strategies; most importantly: to vary the text genre, find interesting
topics, use modeling and think-aloud techniques, teach to the students’ ZPD (zone of
proximal development) and provide effective feed-back (Mclintyre et al., 2011). Another
essential point to consider is that not all reading strategies are equally accessible, which
means that some specific strategies (as discussed early in chapter four, point 4.2) require

more work, feedback and consolidation through practice and discussions.

5.3.3 What Students Need to Know

While a big number of students in the Arab world still consider English “as
another fact-based school subject to memorize and learn for test” (Kiranmayi, 2012, p.
24), contemporary reading theories point out that comprehension in L1 and L2 is not
exclusive to only linguistic and textual aspects. It is rather a complicated process of
interaction between the reader and the text (Silberstein, 1994). In others words, it is not a
kind of passive transmission of meaning from the writer to the reader through the text.
Autonomy and making strategic decisions while reading are essential learning devices

that should be developed to create a dependent and more efficient reader.

The findings of the present study confirm that students of higher language
proficiency would learn the strategies and interact with the text faster, however
students need not to worry because language proficiency level is expected to increase
along school grades. As a result, the comprehension skills will probably get better and

their ability to implement more complicated strategies (for figuring out the meaning
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of a sentence) will increase as well, providing that these students receive the adequate

language and strategy-based training (Forrest-Pressley and Waller, 1984).

For effective learning of reading strategies and efficient implementation, students
need to know that their role and their teachers’ role is equally important and the success
of the inter-relational instruction depends seriously on their self-perception and
motivation as well as their controlled and free participation. Paris et al. (1996) identifies
four elements that are critical for the learners to achieve progress in learning the reading
strategies: (1) students should believe they are active agents and responsible to achieve
the target task, (2) they must believe they are independent learners and it is they who can
better choose the most appropriate techniques or strategies and follow a specific plan, (3)
they must believe in the operational and instrumental effect of the reading strategies and
techniques and (4) they must realize the link between their decisions and the outcomes,
and as they continue practising and learning they will get more task control, self-

regulated learning and high self-esteem.

Again, students need to know that the ability to read does not necessarily mean
the ability to comprehend, and the essential purpose of reading is acquiring knowledge
and information with complete control of the reading process and self-regulation. This
end obviously requires strategic interaction with the text and going far beyond decoding
words. In order to be a strategic reader, you should have the will and the skill to equally
learn, discuss and practise all necessary strategies and work interactively with your
teacher (Layne, 2009)

Furthermore, students need to practice reading strategies for learning other
subjects, not just in the reading comprehension lessons. Moreover, identification of the
reading purpose is per se an efficient utility as it formulates the way the reader will read,
and which strategies can support the pre-determined purpose(s). For example, if they
read for general information, they will not give much attention to the details and will
consequently use more appropriate strategies like skimming. In order to find the purpose
successfully, students need to practise task analysis techniques and be careful when they

read the task instruction.

5.3.4 Reading Assessment Reconsideration

Once the results of strategic reading research are verified and adopted, the
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transformation to strategy-based instruction should be holistic and balanced. It is not fair
to encourage strategy-based instruction and develop appropriate courses and materials
for that purpose without a clear vision of how the assessment in that context should be.
In other words, although students are taught to integrate prior knowledge, think critically
to reflect on the text and use appropriate direct and indirect strategies so that they acquire
new knowledge, reading tests still focus on multiple choice, true or false and short
answer questions which do not basically assess strategic reading. Many scholars
recommend the use of a portfolio for that purpose where teachers keep records of
students’ achievements and track their progress in strategic reading, awareness of

metacognitive strategies and their level of motivation.

Alderson (2000) has listed a set of implications for reading assessment, most
importantly are the following points that go with the results of the present study: (1) a
‘content-focused battery’ should be implemented in reading assessment to ensure the
learners’ interest in the content and the connection with their prior knowledge, (2)
assessment should be related to a range of strategies, (3) a portfolio is recommended to
track students’ progress and understanding, (4) longer texts should be encouraged to
avail a variety of strategies and reflections, (5) assessment tasks should be open to
multiple interpretations as long as there is evidence and justification, which definitely
can encourage critical thinking, (6) timed tasks are effective tools for stimulating
students to use related strategies to cope with time limitations and to develop
automaticity, (7) integrating reading with writing tasks is generally good, however when
the main intension is to measure reading, integration is not recommended and (8) finally
test developers need to take latest research results into their account to ensure the reading

process development not only the reading product.

Another intriguingly interesting point is the possibility of using dictionaries in the
reading test to eliminate worries about any vocabulary problems and to focus on
measuring comprehension. However, Alderson (2000) believes that such procedure
could invalidate the results of that reading test because dictionaries provide part of the
knowledge being tested. On the other hand, and to cope with any validity concerns, the
current study suggests adding a glossary of uncommon words so it helps students
overcome vocabulary problems and focus on comprehension without violating the test
validity. Moreover, the present researcher believes that the development of reading

strategies should be formatively assessed and it is highly recommended to integrate
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think-aloud techniques.

5.4. Hypotheses Evaluation
The present study attempts to confirm or refute the following hypotheses:

(1) Explicit strategy-based instruction can significantly improve UAE grade 12

students’ reading comprehension performance.

(2) UAE female students will outperform male students in response to reading
strategy-based training.

(3) Language proficiency levels can influence the outcome of the reading

strategy-based training.

(4) The practices of the experimental group versus the observations of the

conventional methods will reflect noticeable failures in the traditional reading classes.

The first hypothesis has been confirmed and explicit cognitive and metacognitive
strategy-based training has been found significantly effective in improving grade 12
students’ reading comprehension performance. The second hypothesis has not been
completely confirmed because although the female students outperformed the male
students in the comprehension performance test, there was no significant evidence that
they would be more aware of the strategies used or even be able to verbalize the
implementation process better, which matches what has been reported in (Young and
Oxford, 1997). The results of the study have indicated a significant influence of the
language proficiency on learning the reading strategy with a considerably large effect
size, which confirmed the third hypothesis. Moreover, the analysis of the semi-structured
interviews and the class observations compared to the practices of the experimental
training revealed that conventional reading classes require immediate attention and

research-based intervention for reconsideration and serious reform.

5.5. Limitations of the Study

Although the total number of the participating students in the study is
considerably appropriate, it would be more useful to involve more students in the think-

aloud sessions for better feasibility, which was not possible due to personal and cultural
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reasons. In addition to this, informal assessment of reading may reflect more dependable
indications rather than formal tests as argued by Alderson (2000). In other words,
although the researcher usually does his best to simulate the real world, it is not true that
the results will be identical to what informal test situations can reveal where the learners

read for their purpose and interact independently with the text.

5.6. Future Research

While the present study has mainly focused on the effect of cognitive and
metacognitive explicit reading strategy-based instruction on the reading comprehension
performance and skills, it has revealed some other potential aspects worthy of studying
and investigation. As mentioned earlier in this study, there is a long list of factors that
would affect the reading comprehension; including motivation, interest and emotional
engagement (Lin, 2011). Therefore, future research would probe into these areas and —
further — investigate any possible interaction or integration among them that would

influence reading comprehension in any way.

In addition, the study has also drawn the attention to how higher language
proficiency levels would accelerate the process of learning and acquiring the target
strategies. The researcher believes this area needs to be investigated thoroughly to

introduce a balanced vision for language and strategy-based instruction.

Another area that could be of great contribution to the field of reading
comprehension is the possible compensatory role that L1 would play to support L2. The
researcher suggests a joint study to be conducted by an Arabic-based researcher (L1) and
another English-based researcher (L2) to study the mutual support and transferability

between L1 and L2 reading strategies.

Building on the observations of the researcher during the stages of the treatment,
the discussions with teachers and visits to conventional classes, not only the appropriate
methodology can enhance the reading instructions, but also the process and criteria of
selecting the appropriate material and resources. Such process requires a kind of
empirical investigation to find out how careful adjustment of text readability to suit the
learners’ grade is so important that it would influence the process of reading instruction

as well.
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5.7. Final Thought and Conclusion

In the conclusion of the present research, it would be interesting to highlight the
overall objective of the study and how it would contribute to the improvement of the
reading comprehension. Like many other studies (Al-Noursi, 2014; Morris, 2009), the
present study highlighted several reading comprehension problems encountered by the
Arab learners and particularly the UAE students due to — most probably — cultural
reasons and poor reading instruction. These problems have been reflected in the official
reports of standardized exams like IELTS, TOEFL and CEPA, and admitted by school
teachers and the ministry supervisors. The official authorities have taken huge reform
procedures to rectify such problems because everyone believes that reading is the
gateway to knowledge, research and the academic life. The present study attempted to
provide a research-based contribution that would empirically highlight some reasons of
these problems, provide pedagogical implications, and suggest practical
recommendations to achieve any progress toward improving the learners’ reading
comprehension performance. It has been statistically confirmed that cognitive and
metacognitive strategy-based instruction would improve the learners’ reading
comprehension performance. In addition to the results of this study, future research as
suggested in the previous section would also lead to guiding insights into the reading
problem and contribute to the reform process with practical recommendations and

suggestions.
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Appendix A:  Reading Comprehension (Performance Test)
Adapted from (Makni, 2006)
Al: Pre-Test

CEPA: Questions 1-9

Many people today have heard of Botox. It is a popular chemical substance,
that treatment centers around the world use to make people look younger and less

tired by temporarily removing lines from their faces.

(x=B)However, few people know that Botox is one of the most poisonous
natural substances in the world, and in large quantities, it can Kill people.
Commercially called Botox or Dysport today, its official name is “botulinum toxin.”
In the early 1800s, a German doctor, Justinus Kerner, named botulinum “sausage

poison” and “fatty poison” because it often appears in meat.

Although botulinum is a poison, when injected under the skin in small doses
it relaxes muscles and makes faces appear younger. It is often used to lessen the lines
around people’s eyes (called crow’s feet), between their eyebrows, and on their
foreheads. In 1988, the Allergan Company gave this substance the name Botox and
began to sell it as a beauty product. Now there are thousands of treatment centers
around the world, where you can go to get a Botox treatment. The Dubai Cosmetic
Surgery Center, for example, offers these treatments, and says that they will make

you look younger and less tired, and make you feel better about yourself. (:=.D)

Some people, however, are not so sure about Botox treatments. For example,
Botox is now approved for use in Canada, yet some Canadians want more research
done on it. They worry that because Botox is a poison, if it spreads from the face to
other parts of the body it could cause injury or even death. Other people, however, say
this is not true. The Allergan Company claims that no one has ever died from Botox

treatments, and treatment centers say that Botox is very safe.

Because Botox is a poison, it’s very likely that people will continue to argue
about how safe it is to use for beauty treatments. (Cx=.) But it appears that many
people around the world, both men and women, are willing to risk possible harm from

Botox in order to achieve a more youthful look.(:=.A)



CEPA: Questions 1 -9

1. What is Botox’s official name?

A) Dysport

B) Botulinum toxin
C) fatty poison

D) Allergan

2. Botox makes the face look younger by
A) energizing the face

B) tightening the skin

C) clearing the color

D) relaxing muscles

3. The phrase ‘crow’s feet’ in paragraph 3 refers to lines
A) near the eyes

B) on the forehead

C) under the nose

D) between the eyebrows

4. Who gave this chemical the name Botox?
A) Canadian researchers

B) the Allergan Company

C) the Dubai Cosmetic Surgery Company

D) Justinus Kerner

5. The word they in paragraph 3 refers to
A) Canadians

B) offers

C) surgery

D) treatments

6. What is the main topic of paragraph 47
A) the Allergan Company

B) Botox injuries in Dubai

C) Canadian Botox research

D) possible dangers of Botox

7. Where in the text is the best place for the sentence, “They say that people will
be very happy with their Botox treatment”?

A) end of paragraph 5

B) beginning of paragraph 2

C) middle of paragraph 5

D) end of paragraph 3

8. From the text, which of the following is true?

A) Botox treatments are perfectly safe.

B) The safety of Botox is still being debated.

C) A few people have been injured by Botox treatments.
D) Botox is not allowed in Canada.

9. Where would you be most likely to find this text?
A) a geography book

B) a travel magazine

C) a health magazine

D) an English novel
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TOEFL: Questions 10-17

Probably the most famous film commenting on twentieth-century technology
Is Modern Times, made in 1936. Charlie Chaplin was motivated to make the film by a
reporter who, while interviewing him, happened to describe working conditions in
industrial Detroit. Chaplin was told that healthy young farm boys were lured to the
city to work on automotive assembly lines. Within four or five years, these young

men’s health was destroyed by the stress of work in the factories.

The film opens with a shot of a mass of sheep making their way down a
crowded ramp. Abruptly the scene shifts to a scene of factory workers jostling one
another on their way to a factory. However, the rather bitter note of criticism in the
implied comparison is not sustained. It is replaced by a gentler note of satire. Chaplin

prefers to entertain rather than lecture.

Scenes of factory interiors account for only about one third of the footage of
Modern Times, but they contain some of the most pointed social commentary as well
as the most comic situations. No one who has seen the film can ever forget Chaplin

vainly trying to keep pace with the fast moving conveyor belt, almost losing his mind

in the process. Another popular scene involves an automatic feeding machine brought
to the assembly line so that workers need not interrupt their labor to eat. The feeding
machine malfunctions, hurling food at Chaplin who is strapped into his position on
the assembly line and cannot escape. This serves to illustrate people’s utter

helplessness in the face of machines that are meant to serve their basic needs.

Clearly, Modern Times has its faults, but it remains the best film treating
technology within a social context. It does not offer a radical social message, but it
does accurately reflect the sentiments of many who feel they are victims of an over-

mechanized world.

TOEFL: Questions 10 - 17

10. The author’s main purpose in writing this passage is to
A) criticize the factory system of the 1930s

B) analyze an important film

C) explain Chaplin’s style of acting

D) discuss how film reveals the benefits of technology
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11. According to the passage, Chaplin got the idea for the film Modern Times
from

A) a newspaper article

B) a scene in a movie

C) a job he had once held

D) a conversation with a reporter

12. The word “abruptly” in Paragraph 2 is closest in meaning to
A) suddenly

B) mysteriously

C) finally

D) predictably

13. It can be inferred from the passage that two thirds of the film ‘Modern
Times’

A) is extremely unforgettable

B) takes place outside a factory

C) is more critical than the other third

D) entertains the audience more than the other third

14. Which of the following could best replace the phrase “losing his mind” in
paragraph 3?

A) getting fired

B) doing his job

C) going insane

D) falling behind

15. The word ""This" — in paragraph 4 — refers to which of the following?
A) the machine

B) the food

C) the assembly line

D) the scene

16. According to the passage, the purpose of the scene involving the feeding
machine is to show people's

A) ingenuity

B) adaptability

C) helplessness

D) independence

17. The word "utter' — in paragraph 4 — is closest in meaning to which of the
following?

A) notable

B) complete

C) regrettable

D) necessary
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IELTS: Questions 18-30

In a study titled Male and Female Drivers: How different are
they? Professor Frank McKenna of the University of Reading looked
at the accident risk between men and women. He found that men drive
faster, commit more driving violations, and are more inclined to drink
and drive. They look for thrills behind the wheel, while women seek
independence. And, although anecdotal evidence might suggest

otherwise, women are not starting to drive as aggressively as men.

The question of whether, as drivers, women differ from men is
important, because it could affect insurance premiums, which are closely geared to
accident statistics. Despite the increase in women drivers, McKenna's researchers found
no evidence that this is changing accident patterns. It seems that age is far more important
than gender in the car. It is the biggest single factor in accident patterns, and, while
inexperienced new drivers of both sexes are more likely to be involved in accidents, the
study found striking new evidence to confirm that young men drive less safely than any
other group. The survey shows that men and women aged 17 to 20 are most likely to be
involved in bend accidents — men almost twice as often — but the difference decreases as
drivers mature. Nearly half of all accidents involving young men and one-third of those

involving young women take place when it is dark.

Again, there is a steady decrease in such accidents as drivers grow older, but
gender differences remain significant until drivers reach the age of 155. Although there is
little difference between men and women in the distance they keep from the car in front,
there are differences across age groups. Young drivers show less regard for the danger of
following more closely, and young men are likely to 'close the gap' as an aggressive
signal to the driver in front to speed up or get out of the way. Men consistently choose
higher speeds than women of the same age and driving experience. "This could be
because men seek a thrill when they drive," says McKenna. "Speed choice is one of the
most important causes of accidents. But breaking the speed limits is regarded by men as a
minor offence.” Contrary to public belief, young drivers, as a group, are more likely to
avoid drinking alcohol if they are driving, while men in the 30 to 50 age group admitted
to drinking the most alcohol before driving. Men are most likely to nod off, probably
because they are willing to drive for longer periods without a break - driver fatigue is a

significant factor in accidents. According to Andrew Howard, of the Automobile
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Association, "We have to combat the group that speeds for thrills. The key is how men
are brought up to look at the car. It is this which needs to be addressed."

IELTS: Questions 18 - 30

Questions 18-21
Answer the following questions. Write NO MORE THAN THREE WORDS for
each answer.

18. What is women's motivation for driving?

19. Which group of drivers has grown in number in recent years?
20. What is the most significant factor in accident patterns?

21. After what age do men and women drive equally safely at night?

Questions 22-26

Classify the following statements (22-26) as applying to

A (men in general)
B (young men in particular)
C (both young men and young women)

Example: They are the most likely to have accidents while driving. Answer B

22. They may follow another car closely to make the driver go faster.
23. They are more likely to have accidents due to tiredness.

24. They are the least likely to drink and drive.

25. Driving gives them a feeling of excitement.

26. They are the most likely to have accidents on bends.

Questions 27-30

Complete the following summary of paragraph 2 by inserting the correct
text (from A to D) in the correct place.

It has been reported that (27) , which implies that
gender is not a strong factor in that crisis. On the other hand, age and ___ (28)
. Research found that (29) ,

and most __ (30)
A) accidents take place in dark places

B) inexperience stand behind most accidents
C) accident patterns did not change despite the increase in women drivers

D) young men are involved in bend accidents more than young women
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PRE-TEST | Answer Sheet|
Name: Grade 12 Section:
CEPA: Questions 1 -9 IELTS: Questions 18 - 30
A B C D 18
00O O O O 19
20 O O O 2
B3O O O O 2
4 O O O O Write A, B o C
50O O O O 22 _
%O O O O 23 —
7O O O O 24 .
B O O O O 25 —
9 O O O O 26 —
Write A, B, C, or D
27 o
A B C D 28 —
10 O O O O 29 —
11 O O O O 30 —
120 O O O
130 O O O q
40 O O O il
50 O O O
6 O O O O
Ir O O O O

LY 48y b damdad) (KLY ) cblay) J die 280l sle) e sa
LS Al ek S V) 550 e ST il ate g

el M anti Y iy LY 2] (s s [ 8 Ll
CllaY) pany gl sl S5 (S wibally 126 (s 5 22 Ll

Mohammed Rihan
100121 @student.buid.ac.ae
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A2: Post-Test
CEPA: Questions 1-9

A vegan, pronounced ‘VEE-gun’, is a person who does not eat animal
products. Neither vegetarians nor vegans eat meat, but vegans are stricter because, in
addition to not eating meat, they also do not eat any other animal products, such as
eggs, milk, and cheese. There are basically two types of vegans, strict and non-strict.
A strict vegan will not eat animal products, and he will not even use animal products
like as leather, wool, and feathers either. Though some people might not have heard of
vegans, they have actually been around for a long time; Donald Watson started the
first Vegan Society in the UK in 1944. He has been a vegan for more than 60 years.

There are several reasons why people become vegan. One is health. People
who do not eat animal products tend to weigh less, have lower blood pressure and
cholesterol, and are less likely to become sick from illnesses such as heart disease and
cancer. Also, vegans say that eating animal products is both cruel to animals and bad
for the environment. Each year about 50 billion animals are killed for meat, and it
requires very large amounts of resources, such as land, water, and grain, to raise these
billions of animals. There are also people who are vegan for religious reasons; for
example, young Japanese Buddhist monks are not permitted to eat any animal
products during their years in training.

Sometimes people who eat meat are surprised to hear about the vegan diet
because they do not think that it is possible to live without eating animal products.
However, most vegans live a very healthy life. They eat foods such as pasta, rice,
bread, vegetables, fruits, beans, and nuts, and often have fewer health problems than
meat eaters and vegetarians. In fact, there are millions of people around the world
who have adopted the vegan diet, and there is now even a World Vegan Day,
celebrated each year on 1 November. If you ever have the chance to attend a World
Vegan Day celebration, there will definitely be lots of fruit and vegetables around, but

you certainly won’t see any meat on the tables!

CEPA: Questions 1 -9

1. What is the difference between a vegan and a vegetarian?

A) Vegans are an ancient type of vegetarian.
B) Vegetarians have a stricter diet than vegans.
C) The two are exactly the same thing.

D) Vegans do not eat any animal products.
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2. The word they in paragraph 1 refers to

A) vegans
B) vegetarians
C) products

D) eggs
3. Which of the following is a product a strict vegan will not use?

A) wood
B) shoes
C) feathers
D) nylon

4. Where in the text is the best place for the sentence, “One guestion that
many meat eaters ask is ‘Why become a vegan?’”

A) beginning of paragraph 1
B) end of paragraph 1
C) beginning of paragraph 2
D) end of paragraph 2

5. According to the text, what is one benefit of the vegan diet?

A) increased energy
B) fewer stomach problems
C) lower cholesterol
D) healthier teeth and bones

6. What is the topic of paragraph 2?

A) why people become vegans

B) why the vegan diet is healthy

C) why a meat diet is bad for the planet
D) why many meat-eaters become sick

7. According to the text, what are four reasons why somebody might
become a vegan?

A) health, environment, cruelty to animals, religion
B) religion, love, environment, health

C) cruelty to animals, health, environment, family

D) health, environment, cruelty to animals, money

8. The word they in paragraph 3 refers to

A) vegans and vegetarians
B) products from animals
C) people who eat meat
D) food and drink
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9. From the text, which of the following is true?

A) There are many more strict vegans than vegetarians.
B) Vegans often have some health problems.

C) Vegans are often healthier than meat eaters.

D) Most people are vegans because of religion.

TOEFL: Questions 10-19

Rachel Carson was born in 1907 in Springsdale, Pennsylvania. She studied
biology at college and zoology at Johns Hopkins University, where she received her
master's degree in 1933. In 1936, she was hired by the U.S. Fish and Wildlife Service,
where she worked most of her life. Carson's first book, Under the Sea Wind, was
published in 1941. It received excellent reviews, but sales were poor until it was
reissued in 1952. In that year she published The Sea Around Us, which provided a
fascinating look beneath the ocean's surface, emphasizing human history as well as
geology and marine biology. Her imagery and language had a poetic quality. Carson
consulted no less than 1,000 printed sources. She had voluminous correspondence and
frequent discussions with experts in the field. However, she always realized the

limitations of her non-technical readers.

In 1962, Carson published Silent Spring, a book that sparked considerable

controversy. It proved how much harm was done by the uncontrolled, reckless use of

insecticides. She detailed how they poison the food supply of animals, kill birds and
fish, and contaminate human food. At the time, spokesmen for the chemical
industry mounted personal attacks against Carson and issued propaganda to
indicate that her findings were flawed. However, her work was vindicated by a 1963

report of the President's Science Advisory Committee.

TOEFL: Questions 10 - 19

10. The passage mainly discusses Rachel Carson's work

(A) as a researcher

(B) at college

(C) at the U.S. Fish and Wildlife Service
(D) as a writer
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11. According to the passage, what did Carson. primarily study at Johns Hopkins
University?

(A) oceanography
(B) history

(C) literature

(D) zoology

12. When she published her first book, Carson was

(A) 26
(B) 29
(C) 34
(D) 45

13. The word "'reckless™ in paragraph 2 is closest in meaning to

(A) unnecessary
(B) limited

(C) continuous
(D) irresponsible

14. It can be inferred from the passage that in 1952, Carson's book Under the
Sea Wind

(A) was outdated

(B) became more popular than her other books
(C) was praised by critics

(D) sold many copies

15. Which of the following words or phrases is LEAST accurate in describing
The Sea Around Us?

(A) highly technical
(B) poetic

(C) fascinating

(D) well-researche

16. Which of the following was NOT mentioned in the passage as a source of
information for The Sea Around Us?

(A) printed matter

(B) talks with experts

(C) aresearch expedition
(D) letters from scientists

17. According to the passage, Silent Spring is Primarily

(A) an attack on the use of chemical preservatives in food

(B) a discussion of the hazards insects pose to the food supply
(C) a warning about the dangers of misusing insecticides

(D) an illustration of the benefits of the chemical industry
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18. The word ""flawed" in paragraph 2 is closest in meaning to

(A) faulty
(B) deceptive
(C) logical
(D) offensive

19. Why does the author of the passage mention the report of the President's
Science Advisory Committee (lines 14-15)?

(A) To provide an example of government propaganda.

(B) To support Carson's ideas.

(C) To indicate a growing government concern with the environment.
(D) To validate the chemical industry's claims.

IELTS: Questions 20-30
THE BIG CATS AT THE SHARJAH BREEDING CENTRE

It is one of the few places where you will be
able to spot them all at the same time... the Arabian
wolf, an African cheetah, an Arabian leopard, an oryx,
a gazelle. These are just some of the animals, which,
on the brink of extinction, are now getting a new lease
of life thanks to the exemplary work being done at the
Breeding Centre for Endangered Arabian Wildlife in
Sharjah.

Sharjah is one of the seven emirates that make up the United Arab Emirates. The
Breeding Centre’s expertise and facilities have made it a prime destination for illegally
imported animals confiscated by UAE and Sharjah authorities. In the last four years, more
than 900 mammals and reptiles and 969 birds have arrived at the centre, including 25 North
African cheetahs, Houbara bustard and falcons, lions, a baby Nile crocodile and a Burmese
python that was left in a rental car at the airport.

The 25 cheetahs were all imported illegally into the UAE and were intercepted at the
UAE harbour and airport entry points. They nearly all arrived malnourished, dehydrated and
highly stressed after long voyages stuffed into boxes, crates and suitcases. Now they are
bright and full of energy. The Centre’s efforts have also been rewarded when the first cheetah
mating took place at the end of 2002. Playing matchmaker with these beautiful creatures is no
easy task — successful breeding requires considerable patience and intimate knowledge of
each animal’s personality, and it is the result of intensive and expert management of each
animal within the group as well as of the group as a whole.

Because this group was still young and inexperienced in courtship matters, the
keepers had to make the introductions only after careful planning and management, much like
the lead role in a Jane Austen novel. The female cheetahs were initially intimidated by the
presence of the male; however, as they advance to oestrus, the roles are reversed and the male
cheetah becomes too wary to approach during the female’s most receptive phase of the cycle.
It is the responsibility of the keeper therefore to monitor each individual and to be able to
respond to any indication from the cheetahs that the time is right for introducing a pair. The
close bond that invariably develops between the keeper and the cheetahs enables the keeper to
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spot even the most subtle signs from the animals in their care. The trust between keeper and
animal has also allowed the opportunity to study cellular changes in the sexual organs of the
females during the hormonal cycles that occur prior to reproduction.

The Breeding Centre’s cheetahs are also participants in the European breeding
programme, which aims to ensure that the genetic diversity of this endangered species is
maintained and expanded by breeding as many founder animals as possible to introduce new
bloodlines into the captive population. In this way, the group held at the centre plays a very
important role in the future health of the international captive population, as they are
potentially all new founders.

Also very important for the Sharjah Breeding Centre is the leopard-breeding
programme. The Arabian leopard, Panthera pardus nimr, is critically endangered around the
world and particularly in the Arabian peninsula, where it was once found throughout the
coastal mountain ranges. Activities like hunting, trapping and habitat destruction has reduced
their range to a few isolated and fragmented populations in Oman, Yemen and Saudi Arabia.

In the 1980s, a captive breeding programme was established near Muscat with the
capture of three leopards in southwestern Oman. The breeding programme in the UAE was
initiated by the Arabian Leopard Trust and started with the arrival of two mature specimens: a
male Arabian leopard from Yemen and a female on breeding loan from Oman in 1995. The
arrival of these two animals led to the construction of the Breeding Centre in which the
leopard has played the role of flagship species.

Today there are twelve leopards at the Breeding centre, eight of which have been born
at the centre since the first cub in 1998. Once more, the secret to the centre’s success is the
close relationship between animal and keeper. The leopard is usually shy and secretive with
people around, but here they react positively to the presence of their keepers, approaching the
fence so they can be talked to or scratched behind an ear.

The bond is particularly important during breeding season, when keepers decide to
introduce pairs to each other. Male leopards are known to have killed their partners on
introduction, so it is essential for the keeper to understand the leopards’ behaviour to decide
when it is safe to do so. The trust is also important if keepers need to enter dens to check on
and monitor the cub’s growth. Leopard females have been known to kill their cubs if the dens
have been disturbed, but the centre’s leopards are quite comfortable with the staff handling

the new generation of cubs.

IELTS: Questions 20 - 30

Questions 20- 25
Use the information in the text to match the statements (20-25) with the animals (A — D).
Write the appropriate letter (A — D) in boxes 20 — 25 on your answer sheet.
Write:
A If the statement refers to cheetahs at the Breeding Centre.
B If the statement refers to leopards at the Breeding Centre.
C  If the statement refers to both cheetahs and leopards at the Breeding Centre.
D  If the statement refers to neither cheetahs nor leopards at the Breeding Centre.

Example  These animals are endangered Answer C

20. These animals were smuggled into the UAE.

21 At first these animals did not adapt to life at the Sharjah Breeding Centre
22 Half of these animals were born at the Breeding centre

23 These animals can be dangerous to one another

24 The role of the keeper is vital in the breeding programme of these animals.
25 The first of these animals at the breeding centre were relatively young.
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Questions 26 — 30
Complete the summary below.
Choose your answers from the box below the summary and write them in boxes 26 —
30 on your answer sheet.
NB: There are more words than spaces, so you will not use them all.

Example
The Sharjah Breeding Centre now has a of animals including birds...
Answer variety

SUMMARY
The Sharjah Breeding Centre now has a variety of animals including birds, mammals
and (26) . As its name suggests, the Centre is primarily involved in breeding
and (27) the numbers of the species housed there whilst still maintaining
the (28) of bloodlines in order to retain genetic health. In spite of
problems involving the complex (29) of the animals, a fair amount of
(30) has been achieved with North African cheetahs and Arabian
leopards.

reptiles variety behavior

diversity season working

change success expanding
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POST-TEST
Name:

|Answer Sheet |
Grade 12 Section:

CEPA: Questions 1 -9

IELTS: Questions 20 - 30

A B C D Write A, B, C or D
1 O O O O 20 o
2 O O O O 21 o
3O O O O 22 N
4 O O O O 23 o
B O O O O 24 -
6 O O O O 25 —
o7 O O O O Write the correct word
B8 O O O O 26
v O O O O 27

28
TOEFL: Questions 10 - 19 29

A B C D 30
100 O O O O
11 O O O O
12 O O O O
30 O O O ﬂ
14 O O O O 0”
15 O O O O
16 O O O O
17 O O O O
18 O O O O
19 O O O O

403 gala

LAY 485 b daadall (SLY1 ) UaY) Ji die 483l sle) ja sa

Mohammed Rihan
100121 @student.buid.ac.ae

ALalS A Sl aiad s V) 55 500 (e ST Qi ade g
Y G sl aal ) S5 Sa aibally 125 s 5 20 Ll
Lt 5aal 5 AalS LlaY) 130 s 5 26 il
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Appendix B:  Survey of Reading Strategy Awareness

Test Takers’ Survey of Reading Strategies Awareness (SRSA)
Adapted from ((Zhang et al., 2014; Mokhtari and Reichard, 2002)

Instruction

The purpose of this questionnaire is to understand what strategies you have
used to read the three articles of the pre/post-test. It is important to answer the item

based on what you actually did, not what you should do. Please read every item

carefully and check one number that can best characterize how often you use that
strategy from (0) to (4), where “0” means “never” and “4” means “always”. There are
no right or wrong answers to these statements. Your answers will not affect your

grades.

Ui bel i oL J2dll Aaadiiiall ) i) e Cayaill ga ALY oda (e (ia gl
o3 JSall 8 minge s LaS Cansiall a8 )01 Laal U o Lol 8 gl aded raiy Le Gl s (laiaY)
Al Al daaca dgla) dla Gl s Gl cila o e i Y alaay)

@ (1) (2] 3 0

Never Rarely Sometimes Usually Always
|l |yl Ulea| sale Laila

1.1 planned what to do before | began to read this text.
il 3ol j8 J 4y a sl Ll danal g ddad (gl cilS il

ol 14 24 34 40

2.1 made sure | clarified the goals of the reading task.
LlaY) 8 5 il 08 Lela o sllaall #liagind (e xSl
o4 14 20 34 40
3.1 knew what to do if my intended plans did not work efficiently while
completing this reading task
Lo 44y yla gl 13) (A Alal) 5ol ol alge JaSinY Ay (3 yla g Jakad (sl
o 14 20 34 40
4.1 flipped through the reading task before I actually started to complete it.
LS Lale AlaY) g 5 il 08 (3e) 2l algw) ALY miiail cuiS Lo Wlle
o4 14 20 34 40
5.1 tried to understand the relationships between ideas in the text and tasks.
4 slladll algall g HISEY) g (il A8 agdl of il gla
04 14 204 34 40
6.1 tried to understand the content of the text without looking up every word.
Casald ) ASall 53 paill (5 gina agd Jglal s
04 14 20 34 40
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7.1 skimmed the text first by noting characteristics like length and organization.
M@jﬂkﬂ\@é&u)ﬂﬂzg\)ﬂ\dﬁﬂwwm
04 14 24 34 4

8.1 used tables, figures, and pictures in text to increase my understanding.
g oF JSEY 5 @ gl 5 Jglaadly et cagdll (e 2 al
04 14 24 34 4

9.1 paraphrased (restate ideas in my own words) to better understand what I read.
el ol Leagd (e oSl a ISEY) g ol jlall (amy At lia def K
04 14 24 34 4

10. I tried to picture or visualize information to help remember what I read
la S35 el il slaa e il 4 ging Lo Jui3l 5 ) gl of Jglaf i€
04 14 24 34 4

11. 1 used to stop at reference marks and find out what they refer to.
ol A4l il o Gl dpea yall ol JLEY) 2ie Calf S
o4 14 2U 34 4 U

12. | critically analyzed what the author meant or tried to say in the text.
oaill e aldy o sl o) Lad Sél g s e
o4 14 2U 34 4 U

13. I tried to interpret hidden ideas/meanings in the text.
oaill G35 il el el g S8 Joa il of <l s
o4 14 20 34 40

14. 1 used to highlight keywords, proper nouns, dates, abbreviations and other
important clues.
A Aalgd) Gl jall gl iAW) 5 g ) sl 5 AW eland i )l LK 3aa e cuvie |
o 14 20 34 40

15. | summarized the main information in the text.
ol Al L) (el o @) g
o4 14 24 3y 4

16. | reread texts or tasks several times when | felt | did not understand them.
A 5l a geaill aghl o il 3 Y il el Laxie 3¢) 3l 3 glef S
od 14 24 34 4

17. 1 know which information was more or less important.
Aoaal J8Y1 5 Aaled) A slaall el €
o4 14 20 34 40

18. I identified or guessed meanings of unknown words using context clues.
LS (any e peddl Blanall VY el i€
o4 14 24 34 44

19. I guessed meanings of unknown words using prefixes, suffixes and root words.
LSl ilee o Cajeill lasll [ ha g 3l sl 5 sl oS Gaaiand S Lyl
04 14 24 34 44

20. I double-checked my reading comprehension.
3ol Al oLl oagd (e ) ) pa 2SUT S
od 1d 2U 3d 44

End of Questionnaire
Thank you

106



Appendix C: Think Aloud Protocol (TAP) _Practice and Tool
Adapted from (Lin, 2011)

C1: Instructions & Training TAP

THINK ALOUD PROTOCOL (TAP)

Below is the instruction | give to participants both orally and verbally.

“In this task, you will read an English text and then say aloud what you think,
feel or want to do in your mind during reading. | am interested in your thoughts,
feelings and actions when you try to comprehend this text. It does not matter what you
say is correct or wrong. Please read the text as you naturally read an English text. You
can read it aloud or read it silently. In case you forget to do the think-aloud, the red
stars in the text are to remind you of speaking out any ideas in your mind when you
see them. You can also stop at any time if anything comes to your mind during
reading and say it to me. On the other hand, if nothing is on your mind for the

sentence, it is okay for you to pass the sentence and keep reading.

Now, | am going to show you how to perform the think-aloud activity with a
short text. Remember, the way | read a text might be different from how you are used

to reading a text. You do not need to follow my reading behaviours.”

(TAP) Practice Text

Animal’s different ways to show their feelings

Different animals have different ways of showing their feelings or
thoughts. ¢ let’s take dogs and cats for example. ¥ A dog barks to scare us and to
show someone is at the door of your house. ¥ But a cat meows only to show it feels
hungry. ¥ Both cats and dogs wag their tails, but it means different feelings.>x A dog
wags its tail to show its happiness when its owner comes back.> But, a cat wags its
tail to show it is angry.+ Dogs show their love to their owners by licking them.> But
cats lick your hand only because they want to eat the salt on your hand.* When cats
love you, they may sit on your hand.>* Besides, dogs run after your bicycle for fun,
but cats never do that.* In short, to raise different animals, you should be familiar
with the ways animals express their feelings.
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C2: Think Aloud Protocol (Pre-test)

Let’s enjoy chocolate!

Chocolate is a food made from the seeds of a
tropical tree called the cacao.’x The word, chocolate
comes from chocolatl. This is a Spanish word, meaning
“hot water”.% There are several kinds of chocolate.

Pure, unsweetened chocolate only has cocoa solids

and cocoa butter.%x Much of the chocolate which we eat

today is sweet chocolate, combining chocolate with sugar. *White chocolate has

cocoa butter, sugar, and milk but no cocoa solids.

The best kind of chocolate is dark chocolate with 70% of

Antioxidant
paus slaa

cocoa. The higher the percentage, the darker the chocolate.* Cocoa has

a lot of antioxidants.sx Antioxidants can lower the cholesterol in our

blood.¥ We know high cholesterol can cause heart diseases.* The antioxidants in
chocolate can lower the cholesterol in our blood, so eating some chocolate can
prevent heart diseases.* Eating chocolate can also make us feel happy, because dark
chocolate has caffeine. Caffeine can help us have good feelings, such as happiness

and attentiveness. sk

White chocolate is different from dark chocolate because it is made from

cocoa butter, not the cocoa.* Therefore, it does not have the good antioxidants in
dark chocolate.¥x Cocoa butter has very little caffeine, so white chocolate doesn’t’
have as much caffeine as dark chocolate.* Eating white chocolate cannot make us

feel happy as eating dark chocolate. ¥

There are some bad things about chocolate. ¥« Chocolate has calories and
fat—about 150 calories for one ounce. ¥ Too many calories will make people fat. ¥

A good news is that little chocolate every day is beneficial for our health. ¥ Eating 30
calories a day will not make us become fat (30 calories is the same as a chocolate

candy Kiss. ¥
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Propositional Units in the Text

1. Chocolate is a food made from the seeds of a tropical tree,

2. called the cacao.

3. The word, chocolate comes from chocolatl.

4. This is a Spanish word.

5. meaning “hot water”.

6.There are several kinds of chocolate.

7.Pure, unsweetened chocolate only has cocoa solids.

8. and cocoa butter.

9. Much of the chocolate which we eat today is sweet chocolate,

10.

11

35.
36.
37.
38.
39.
40.
41.
42.

combining chocolate with sugar.

. White chocolate has cocoa butter,
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.

White chocolate has sugar,

and milk

but no cocoa solids.

The best kind of chocolate is dark chocolate,

with 70% of cocoa.

The higher the percentage, the darker the chocolate.

Cocoa has a lot of antioxidants.

Antioxidants can lower the cholesterol in our blood.

We know high cholesterol can cause heart diseases.

The antioxidants in chocolate can lower the cholesterol in our blood,
S0 eating some chocolate can prevent heart diseases.

Eating chocolate can also make us feel happy,

.because dark chocolate has caffeine.

Caffeine can help us have good feelings,

such as happiness,

and attentiveness.

White chocolate is different from dark chocolate,

because it is made from cocoa butter,

,not the cocoa.

Therefore, it does not have the good antioxidants in dark chocolate.
Cocoa butter has very little caffeine,

so white chocolate doesn’t” have as much caffeine as dark chocolate.

Eating white chocolate cannot make us feel happy as eating dark chocolate.

There are some bad things about chocolate.
Chocolate has calories

and fat.

about 150 calories for one ounce.

Too many calories will make people fat.

A good news is that little chocolate every day is beneficial for our health.

Eating 30 calories a day will not make us become fat.
30 calories is the same as a chocolate candy Kkiss.
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Reading Comprehension Questions
1. Originally, the word, chocolate, means
A). Maya and Aztec

B). Spanish

C). cacaco

D). hot water

2. Pure chocolate does NOT have
A). sugar

B). calories

C). cocoa solids

D) cocoa butter

3. Which of the following chocolate is darker?
A). Chocolate has 50% cocoa
B). Chocolate has 60% cocoa
C). Chocolate has 70% cocoa

D).Chocolate has 80% cocoa

4. Dark chocolate is good for our health because of
A). cholesterol

B). flavonoids

C). sugar

D). smoke

5. Eating dark chocolate can help us have many good feelings because of
A). cholesterol

B). antioxidants

C). caffeine

D). flavonoids

6. Heart diseases happen because
A). we eat too much dark chocolate.

B). the cholesterol is too high

C). the cholesterol is too low.

D). we have too much caffeine.

110



7. White chocolate is different from dark chocolate because
A) it will make us fat.

B) it doesn’t have flavonoids.

C) it has too much caffeine.

D) it has too much cocoa.

8. From this article, how much chocolate a day is good for our health?
A) one once

B) 150 calories

C) 30 calories

D) 2 chocolate candy kisses

111



C3: Think Aloud Protocol (Post-test)

297?07 777777

Have you ever heard about the elephant
called Jumbo? + Jumbo was an African
Elephant that lived in the London Zoo for
more than 17 years. ¥ Jumbo was so large that
even today, the word ‘jumbo’ refers to

something very large. >

Elephants are the largest animals that

live on land. ¥ An adult African elephant is

approximately 3 meters tall and weighs about

5,400 kilograms. ¥ They live anywhere from the wet forest to the dry deserts.

They are also the second-tallest of all animals. ¥

The elephant is well known for its long trunk which has over 100000 muscles.

¥¢ The elephant uses its trunk to handle anything. ¥ The elephant also uses its trunk
to drink water by spraying it into its mouth. ¥« The elephant’s skin is dark grey,
wrinkled, and about 3 centimeters thick. ¥ Although the skin is thick, it is very tender
and needs protection from the hot sun and insects. ¥ An elephant usually takes a mud

bath to help keep cool. ¥*The mud protects the animal’s skin. ¥

The African elephant has a number of interesting features. ¢ It is strong and
very intelligent. ¥ Elephants are sensitive and can cry, play, laugh, and even have
incredible memories. Y« They can remember places and people that they only saw

once.

Young elephants learn by copying older elephants. s This comes naturally

because the mothers, aunts, sisters, and cousins all take care of the young. ¥ As with
humans, the young are so important that all the family, or herd, of elephants protect

them from predators. ¥
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Propositional Units in the Text
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Have you ever heard about the elephant called Jumbo?
Jumbo was an African Elephant that lived in the London Zoo

for more than 17 years.
Jumbo was so large that even today,
the word ‘jumbo’ refers to something very large.

Elephants are the largest animals that live on land.

An adult African elephant is approximately 3 meters tall
and weighs about 5,400 kilograms.

They live anywhere from the wet forest to the dry deserts.
They are also the second-tallest of all animals.

The elephant is well known for its long trunk

which has over 100000 muscles.

The elephant uses its trunk as a hand.

The elephant also uses its trunk to drink water by spraying it into its mouth.

The elephant’s skin is dark grey,
wrinkled,

and about 3 centimeters thick.
Although the skin is thick,

it is very tender and needs protection from the hot sun and insects.
An elephant usually takes a mud bath to help keep cool.
The mud protects the animal’s skin.

The African elephant has a number of interesting features.
It is strong and very intelligent.

Elephants are sensitive and can cry,

play,

laugh,

and even have incredible memories.

They can remember places

and people that they only saw once.

Young elephants learn by copying older elephants.

This comes naturally because the mothers,

aunts,

sisters,

and cousins all take care of the young.

As with humans,

the young are so important that all the family,

or herd,

of elephants protect them from predators.
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Reading Comprehension Questions

1. ‘Jumbo’ is a word that people use now to mean
A) London Zoo
B) African Elephant
C) something huge
D) large elephant

2. In paragraph 2, the word ‘they’ refers to
A) elephants
B) animals
C) Africans
D) zoos

3. Elephants take a mud bath to
A) make their skin soft
B) help them drink
C) play and laugh
D) protect themselves

4. The elephant’s trunk is like a
A) nose
B) mouth
C) hand
D) foot

5. African elephants are
A) strong with tender skin
B) very intelligent and sensitive
C) predators with thick skin
D) short and wrinkled

6. Young elephants learn by
A) playing with their friends
B) doing the same things as their parents
C) protecting the herd from predators
D) remembering people and places

7. Elephants need to see anything in order to remember it again.
A) one time
B) three times
C) many times
D) a number of times

8. The best title for the passage is
A) Jumbo the Elephant
B) African Elephants
C) Elephants Around the World
D) An Intelligent Animal
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C4: TAP Transcripts of the Control Group (Pre/Post-Test)

() includes English translation of non-English utterances. “ ”* includes exact quotations from
the reading passage. [ ] includes descriptions and comments. PU# Prepositional Unit number.

Control Group

Post-Test

Student 01 (Female)
Performance Score (4/8 marks)

T: Hello ___ [student’s name]. Are you
ready for the think aloud session?

ST: Yes, but nervous much.

T: Please don’t panic and just follow the
instructions.

ST: & (OK) eead) i (Shall | start now?)
T: Yes, Go ahead please.

Lang. Pro. Level (average)

Performance Score (5/8 marks)

T: Hello again. Are you ready for the
second session?

ST: Yes, teacher

T: Thank you for helping with this.
ST: No problem

T: You can start

[ST watches the paper for a moment. She
looks a little bit shy]

ST: [After looking at the picture] This
reading is about chocolate/ | need to read
and answer the questions/ dsa Gl 313
flalize S na% (Would you translate difficult
words for me?)

T: Sorry! But you need to demonstrate
the task in your own way without any
support.

ST: Ok/ 1'will try/ Mmmmm! [Reading].
This is about chocolate/ | will read and
later answer the questions/ [ST keeps
reading the 1% paragraph PU#1-14. She
struggles with some words like
“unsweetened” and “combining” and
ignores the Tr’s prompts to stop for
reflection] 4x3iall 032 (1 5 (Ok! This is the
introduction) and now I will read this
[looking at Tr. in an attempt to get an
approval sign of what she is doing] “The
best kind of chocolate is dark with 70%
of cocoa...and attentiveness. PU#15-27”
4l 5 jadl s 5 (and this is the 2" paragraph)
I understand dark chocolate is good than
other/ and and and heart disease will not
happen/ OK? i L JaST (Shall | complete?) /
samy A <l a5l (558 0y (OK, | will read next
paragraph PU#28-34) “White chocolate”
Ahhh, s L) BY sl G 45 )lae 128 Caagd ()
41l (Now, | got it. This is a comparison
between dark and white chocolate) [ST keeps
reading, she looks more comfortable]
Mmmmmm “.... Chocolate has PU#35-
42> what? What is this word? / | cannot read/
[trying to read ‘calories ’]ok ok ok [looks like

ST: Ok teacher/ I read this but but I don’t
answer good because eheheheh many
words difficult/

T S e le (A dpal) LS ) G jle U
<3l e (1 know that students” first
concern is meaning of difficult words) ¢!
cpedd Ao ol sac b sa Al jall (gl & (e
<Ll o34 (This study aims at helping
students guess these words) Let’s see
what you can do. Just remember; this is
not a test and you have to be natural.

ST: Ok I read now/ “Have you ever
heard... more than 17 years.” PU#1-3
OS5 Jadll e g s sall 0 2D 53 sl (g0 nal
s 4aul (I could see from text and the picture
this is going to be about an elephant called
‘Jumbo’) / “Jumbo was so large... something
very large.” PU#4-5/0k, this is easy teacher/
I will read this now/ this eheh second
paragraph/ I hope easy also/ “Elephants are
the largest animals ... they are also the
second tallest of all animals.” PU#6-10
[Students struggles with the word
‘approximately’] wliae el Lo Al (g3
Judll Jshas s e (Saisall g Alha e oSI(]
don’t understand only this word [referring to
‘approximately’] but, it is Ok this paragraph
is about length and weight of the elephants.) /
Now | read more/ Paragraph 3 is “the
elephant is well known for its ... drink water
by spraying it into its mouth” PU#11-14 Ui
o s (Say (Rl eliy i ay 5 Janally el e
Al () LS psha Al el san b JSL ) Jadll
Jadll Lgie iy (oS g Leilaladin) (e (T don’t know
what the word /tru:nk/ exactly means but |
can guess it is this part of the body that an
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silent reading] .ALuY) ds cps) (now | will
answer the questions) / question number 1
[reading the question and choices and then
looks back at the text] / I think the answer is
D because because it comes here 8 =

<l ) JsY (in the first paragraph) / Now
question number 2 [does like question 1] / 13
LY Sk sl e (this is about pure chocolate)
Ok/ it is here in this line [pointing to the
correct line] / It says “unsweetened” so the
answer is A/ _Sw 8 L (it means no
sugar)/ Sl J sl s 2(1 read next question)
[reads and highlights percentiles and looks
back at the text] / Ah sl & cpas oo s3a(]
found it. 70%) so the answer is C/ Now I read
next question [reads and underlines ‘health’
and check the text] /this paragraph is about
health [reading] “... can lower the choc ho
ftsholestroool/” [struggling with
“cholesterol”] | 3aY) o sa(this is the
answer) A<lsall ¢y (then, the answer is A) /
Question 5/ Mmmm [quickly scans the
question and underlines “good feelings” and
checks the text] / I need to find “good
feelings” / Mmmmm [taking sometime trying
to find the keyword] / Ah it is here “feel
happy” / the answer is eheh is is let me read
again/ “because dark chocolate has caffeine”
Cs» <l sall <é e (1] found it. The answer is C).
Next question/ “heart diseases” mmmmm
[reading and highlighting “heart
diseases”’] I | saw this in the text/ Let me
see/ Mmmmmm/ it should be in the
paragraph about health too/ Yes, * 3
(that is it) / Mmmmm “cholesterol can
cause heart diseases” ¢S a)¥ <lsall cpal)
B ¥ Cix Js i s8Il e (the answer
should be about cholesterol. C or B) /I
will take B/ Landl 45Y Sl (e sy A J) )
Y J8 Gl il e (next question is
about white chocolate/ This should be the
penultimate paragraph) / Mmmmm
[reads question 7 and underlines
“differernt”’] | This is about fat [back to
text.. scanning for “fat”’] | “Chocolate has
calories and fat” 4 (here it is) so the
answer is A/ Now the last question/
Mmmmm/ This is about number of
calories/ This is in the last paragraph/
“about 150 calories” / The answer is B/
Thank you teacher/ ¢ <€ (Was that

elephant uses for eating and other things. Ok,
this is about how the elephant uses it for
doing different things) /Ok I read now next/
“The elephant’s skin is ... the mud protects
the animal’s skin.” PU#15-21/And this is
about the skin is important and and eheh s 5
Ales Uiy 5 (uedll ubus Sy (this skin is
sensitive and needs protection) /“The African
elephant has a number ... that they only see
once” PU#22-29/ Jadll lia e (52a 34l
<28 (This paragraph is about the
characteristics of the African elephant) <«
ady doal G by Sy dlaimy (ala (SO
ol3Y (strong, smart, sensitive, can laugh, cry
and play. I say it looks like humans.) / s
5:a Y158l (Now this is the last paragraph)
“Young elephants learn by... elephants
protect them from predators” PU#30-38 / in
this paragraph he tells about the learning of
young elephants/ Teacher, | will answer the
questions now/ [Student turns to question
page] / In Question 01 Jumbo is a word/
mmmm ... to mean/ Ah this question teacher
is about meaning Jumbo/ [Student reads
choices and returns to text.] | can reading
jumbo here [pointing to the word in
Paragraphl] “something very large” (=
= 058 <l sl (so the answer is C) / Now |
read question 2/ “In paragraph 2, the word
‘they’ refers to...”” The answer is in paragraph
2/ [student returns to paragraph 2 and reads
around the highlighted words, then back to
the choices] Teacher I think answer is A/ but
I am not sure/ Question 3 is “Elephants take
mud ...” Aews oy gen I Gadall G e 138
0588 058 Sl e s sl lile 13 L
SIs¥ 3 ¢ sSu[scanning choices]o S

(This is about why the elephant spreads
mud on its body/ I think this is to keep
the sensitive skin cool/ So the answer is
A/ In question 4 “The elephant’s trunk is
like a..”” / mmm no not mouth/ yes like a
hand/ Let me find this [Student returns
back and reads around paragraph 3]
[“uses it to drink water...”/ Yes the
answer is C/ 3wl b cpual (533,54 (Is this
better teacher?) / | read now question 5/
“African elephants are ...” strong,
intelligent, predators, short [reading key
choices] / | read again teacher/ This is is
mmmm/ paragraph this paragraph
[pointing to paragraph 4. Student scan
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good?)
T: Thank you [student’s name]. e | S&
sac Luall(1 appreciate your help)

Student 02 (Female) Lang. Pro. Level
Performance Score (5/8 marks)

T: Hello __ [student’s name]. Are you
ready for this?

ST: Yes/ but | can speak in Arabic with
English?

T: It is Ok. Just speak out what you are
thinking of. English or Arabic is not a big
issue. Just let me know how you read and
understand the text.

ST: Ok

T: Thank you

around that paragraph] / <olelSl alasa (i s
Aall e e A Lo (813352 5 (] can see most
key words, however nothing mentioned
about skin) / I think B is correct/
Question 6/ This is about young elephants
G2k o 1 salay (They learn by) / they
remember places and people/ the correct
answer is D/ ol 3w 80 ceall (Now there
are only 2 questions) / Question 7 is eh eh
“elephants need to ... remember it again”
mmm/ | | see this/ I will read [returns
back to text and scan around the end of
paragraph 4] / “they only saw once.”/ the
answer is ‘one time’ number A/ The last
question is about .... Mmm/ this is about
the title/ e g s sall 138 () pedl Lasiall (e
swa Jadll (the introduction says this is
about an elephant called Jumbo) so the
answer teacher is A/ Thank you teacher/ |
hope this is good

T: Thank you so much for your help with
that.

(high)

Performance Score (5/8 marks)

T: Hello __ [student’s name]. How are
you today?

ST: Fine teacher/ | will read like last
time?

T: Yes please. This time you will see a
different reading passage but you need
again to demonstrate how you read and
understand the text.

ST: Ok teacher

T: Thank you. You can start.

ST: “Let’s enjoy chocolate” aiaiuwi iz
45Y Kl (this means enjoy chocolate)
Ok/ this reading is easy because about
chocolate [jumps over to questions and
back to text] / | have 8 questions about
chocolate/ | will read first [reads 1%
paragraph] “Chocolate is a food...but no
cocoa solids. PU#1-14” 13 cpall ey

Y fSLal e dwdie il ja ) (This is an
introductory paragraph about Chocolate)
[she underlines a few keywords while
reading] /now the second paragraph “The
best kind of chocolate is dark...Cocoa
has a lot of ehehehe PU#15-18” 44l W
i) 53 4Kl (5 81 (Teacher, | cannot read

ST: asi Jimy 0l sie AL casdl J5¥) 3

Ol sinll oo Jlse 4 O sSe (1 guess there will
be a question about the title, because
there is no title) / o=l O} o sis) sall (Sl
Judll e/ (But the picture says the text will
be about elephants) / Ok/ | read
introduction teacher/ “Have you ever
heard about ... ‘Jumbo’ refers to
something very large” PU#1-5 / He tells
about a big elephant in in London/ 4!
sl Galal) 4 gandiuny jla anY) 138 5 gren
dediza 3l Il (Its name is Jumbo and that
name is used to refer to very big things)
Sl Gl ) g8 ) 5 (Good, now |
will read the next paragraph) / “Elephants
are the largest animals ... they are also
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this word.) [struggling with
“antioxidants”’] | anyway/ e lalias s
32,83 [reading from the provided
glossary] “the antioxidants ....
/tsholestrool/ in our food ... attentiveness.
PU#19-27 This paragraph about dark
chocolate/ It is good for us and happy/
“white chocolate...” [paragraph 3] Ah,
this is different/ Laxl) 45Y <810 e 1 (this
is about the white chocolate) / Mmmmm
[sounds like quick silent reading with
underlining key words PU#28-34]

T: could you please read out loud? Please
remember that | need to see how you read
and understand the text.

ST: Ok/ sorry | forget/ This paragraph is
easy and about white chocolate/ The last
chocolate/ sorry/ the the last one
paragraph/ This | will read/ “there are
...candy kiss. PU#35-42” e (e 12a

43Y <l (this is about the demerits of
chocolate) / Good/ Now | answer the
questions/ Number 1 [reading and
translating into Arabic. Back to text] |
need to find the meaning of chocolate/
“this is a Spanish word, meaning...” 13
) < sall (this is the answer teacher) /
hot water/ so the answer is d/ | now go to
question 2/ “pure chocolate...” sugar ¥
(or) calories solids butter/ 1 will see/
[back to text, looks not sure where to
start] / | need to see ‘pure’/ Where where.
s el el (help me teacher
where | can find this?) / ok/ | will read
again [silent quick reading with an
attempt to quickly find ‘pure’] I | found it/
Itis here/ Lo oS3 ad sl 138 535 Lol (520 (iny
sl ol ) S e WIS (1 can see
‘butter’, ‘solids’ but ‘calories’ is not
mentioned so, | think the answer is B) /
Now this is question 3/ It is about ...
[reading] darker/ A8 ¥ (e 3aa) g Ul jiay
(I need to choose one of these numbers)
[back to text] / I saw this number/ This
number is here here [looks scanning] / it
is here/ It is 70% so the answer is C/ This
is easy teacher/ 4 a3, cusl) (now number 4)
“dark chocolate is ... health because of”
DSl g J g i S oY sel A (U (2 JUA

a8 Case) L9900 138 AT o cpada e cpaill

the second-tallest of all animals” PU#6-10
[Student struggles a bit with the word
‘approximately’ but she skipped it] In this
part | understand many information ehehe
mmm/ & Glaxe Jall 5 S G5l 5 Jshall S
dilise (8L (This is about height and
weight and also the elephant lives in
different places) [Student takes notes in
the margins] Good/ Now I read more
“The elephant is well-known for ... to
drink water by spraying it into its mouth”
PU#11-14 Jal aua e (Sag 138 0all (Now
this is about the body of the elephant)
How how use the trunk lalias sia ol

a5k Al (T think ‘trunk’ means
“Khartoom” [Arabic equivalent]) ok |
complete teacher/ “The elephant’s skin is
dark ... the mud protects the animals
skin.” PU#15-21/ 4dla) il glas Lidany s
e g clian s 3l e Samad) 5 Judl) Als e
4les zUisy 5 (Here we get more
information about the skin and how it is
thick, sensitive and requires protection)
[Student takes notes in the margins] /
Teacher, this is not difficult/ I can
understand/ “The African elephant has a
number of... and people that they only
see once.” PU#22-29/ in this paragraph |
eheheh/ | see more and many information
about the elephant/ like mmmm eheheh/
strong intelligent sensitive and memory/
This is good teacher/ Now the the
conclusion is last paragraph/ | read this
now/ “Young elephants learn by...
protect from predators.” PU#30-38/ 1l
& Ul 5 e 8 o dadll plady CAS U jdy
&kl (Finally this is about how the
elephant learns while it lives with the
herd) 3tiu) 4wy Jas gl (Now 1 will
answer the questions teacher) J)s-d! ¢
Js¥) (Ok the first question) “Jumbo is a
word mmmmm means” Ah this is about
meaning this word/ It is in paragraph 1/ |
see [Student returns back to text and scan
for answer] here teacher/ “something
very large” | choose answer D/ large
elephant/ Question 2 “In paragraph 2 the
word ‘they” refers to ..” / 1 will see/
[student reads around the pronoun] / |
understand this is about elephants/ =
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(I choose B without reading because
neither sugar nor cholesterol or smoke is
healthy. I am sure the answer is ?? that
word.. | cannot read it) [she means
‘flavonoids’] | Question 5 is about make
people dark chocolate happy/ Ok I will
read about happy [back to text. Looks
scanning for ‘good feelings’ through
paragraph 3] Mmmmm! “make us feel
happy” Uheh! “because dark chocolate
has caffeine” got it teacher/ The answer is
C/ this was easy/ dlusl 3 I 3L ol (1 still
have 3 questions) ok question 6 is is is
talking ‘heart disease’ I remember this in
the reading/ [checks the text without
reading the choices. Looks scanning for
‘heart disease’] Mmm! Not here not here/
Which paragraph teacher?

T: Sorry! You need to know this by
yourself.

ST: Ok Jia Leiwils Ul (1 saw it before)
heart heart heart [....silence for a while]
yes, heart disease is here/ “high
cholesterol can cause heart disease” / SO
the answer is B “too high” / 7 is white
chocolate different white chocolate/ This
is paragraph about white chocolate/ | will
read him/ “white chocolate is different ...
because it is made from ... butter” [back
to questions] make us fat/ This is the
ANSWET (e (5 s 333 311 s34 4 (This
butter makes him fat) / Jl s« AT sl
(now last question) “from this article...
health?” these numbers in the end
[returns back to text] “cating 30 /kal/
Ikalorz/ 4¢¢¢¢¢» <181l (524 (this word
hehehehe) [laughing & pointing at
‘calories’] | The answer is C/ Wow!
Finished teacher/ $3tiui cu 5 /S (was that
good teacher?)

T: Thank you so much for you time. We
can talk about that later.

JsY¥) < sall (the answer is A) / Ok now
next question teacher/ “Elephants take a
mud bath to ..” I will find the ‘mud bath’

I will find now/ | try find it where?
Where? | read this before [she scans for
the keyword] here teacher I find it/ It says
“takes a mud bath to keep cool” olile Jny
e Alal) (this is because the skin is
tender) | take answer A/ | read question 4
now/ This is about 9b0ut mmmm ‘the
trunk’ Y138 Y5 il LS Lpaadion Jadll iy
13 (How the elephant use it? As a nose or
this or that?) The trunk is in paragraph 3
so | read again/ Mmmm eheheh yes this
is the trunk/ It tells uses its trunk to
handle anything/ I don’t know but handle
Ll L sl o8 2SI (pamy g 2ll 405 (520
(This word looks like the word ‘hand’
and of course it is used handle things) =
= ) sSe JumdY) Ll sl (0 the best
answer is C) / For question 5 African
elephants are strong? Intelligent? /
Mmmm eheheh predators? Short? Not the
last one Js¥) 8 Lei 8 I il slaall (S 43y
(not the last choice because it is
contradicting with previous information)
and not ‘predators’ so A or B/ I will read
to see this [student returns back to text
and scans for the key words] / mmm this
is ‘strong and very intelligent’ and this is
‘sensitive’ Cxiksi Jady 0¥ S G gall iy
(I will chose answer B because it includes
2 points) / Now question 6/ young
elephants learn by ... eheh/ | see last
paragraph tells about learning/ Yes here
word ‘learn’ learn by copying older
elephants / answer more correct is is
mmmm/ not A, doing the same things as
their parents yes this correct Answer B/
Question 7 is is about mmmm/ ‘elephants
need to remember JSXL3 je oS ey ay
(means how many times to remember)
5_8ll ués 8 s3a (this is in the same
paragraph) “They only saw once” / SO
answer correct is A/ Last question is
about title mmmm [reading choices
silently] I choose A because this is about
the Jumbo/ The end teacher/ It is OK?

T: Thank you so much.3t > 1S
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Student 03 (Male)
Performance Score (4/8 marks)

T: Hello __ [student’s name]. Are you
ready?

ST: Yes, teacher.

T: Any questions before you begin
reading?

ST: No. I will read now.

[ST looks at the text, then the questions. He
looks not sure to start with questions or text]
ST: 1 will read here first/ “Let’s enjoy
chocolate” 45Y Sulll e & s sall 138 () uual
oash b gall 538 ) (1 can see this is
about chocolate/ Ok! The picture tells
that as well.) [reading] “Chocolate is a
food ...the cacao. PU#1-2” () sliza |24
SIS (e de gias 43Y 508 (this means
chocolate is made of cacao) [continues
reading] “The word, chocolate ... hot
water. PU#3-5” this tells chocolate hot
water the meaning of the word/ [reads
again] “There are several kinds ... but no
cacao solids PU#6-14.” &) s xy o)
i) ARl (g0 iy s (S0 Ll gine 5 A3 oSl
(Ok, this is about the components of
different kinds of chocolate but what does
this word mean? [referring to
‘unsweetened’]) I | will read the second
paragraph now/ has ¢ ¢ie S 138 o g
«sliss (] can see these words written in
bold) [pointing to ‘dark chocolate’] “the
best kind of chocolate is ... can cause
heart diseases. PU#15-20” / Ok this is
meaning of that difficult word [reading
the provided glossary] sbas sy o5 (S
32,83 (but what does it mean? [still the
meaning not clear]) / No problem/ This
[referring to ‘antioxidants’] “in chocolate
can ... and attentiveness.” PU#15-20
I A8 5 Y Sall 13gd sald e Sy T ad) 1
LS s 58 50l e s e 238 (i this
part, the text is about the benefits of
chocolate and how it makes people happy
and ??? ‘I don’t know this word’
[referring to ‘attentiveness’]) PU#21-27/
Ok, next paragraph is begins ‘white
chocolate’/ cau¥! g sl e ()5S 138 Jiny
(So this paragraph will be about white
chocolate) “White chocolate is different
... have as much caffeine as dark

Lang. Pro. Level (low)

Performance Score (3/8 marks)

T: Hello dear ___ [student’s name]. Are
you ok?

ST: Yes teacher but | am W .cuaza g 5i
clilaie¥) sl (A bit nervous, I don’t like
test)

T: No, please relax. This is not a test as |
explained before. We can do it another
time if you like.

ST: Lo b lKEa () pall (5 guiy G L Y Y
coall o dlile Lo (&1 a5 K s ge (No no,
not really an issue. My problem is limited
vocabulary but don’t worry I will start
now.)

[ST looks at the text for a moment]

ST: Ok teacher I will start/ This picture is
about elephant/ | read paragraph 1/ “Have
you ever heard about the elephant
...refers to something very large.” PU#1-
5/ s dan) 528 06 b (e £ s sall 138 Ca sl
Tadim 2l 5l LS AN ) geadin |5 jba Gulill
(I can see this is about a big elephant
called Jumbo and people use the word
now to refer to big things) /38l cpall ¢ 5
4 (Ok now | read the second
paragraph) “Elephants are the largest
animals ...and weighs about 5.400
Kilograms.” PU#6-8/ axa (e (Saq 13
Jshall s 2 03505 & 3Y) Jl (this text tells
about the size of the African elephant, its
weight and also length) / & e 48 i s
leie Jisu A oY Fmdhan by (I can see a
word in bold [they] / I expect a question
about it) / “They live anywhere...second-
tallest of all animals.” PU#9-10/ Ok this
is ehhh/ more information about elephant/
SsY) e 58 Jend 138 gl 3l (Teacher |
can see this is easier than the other one) /
Paragraph 3 is “The elephant is well
known for its long...The mud protects the
animal’s skin.” PU#11-21/ Ok this
paragraph give more talk about the body /
the parts of that body of elephant S
Adliaall 4o ¢ jal a2iion (2l s (And how
and why the elephant uses different body
parts) / | read more [continues reading]
“The African elephant has a number of

... They can remember places and people
that they only saw once.” PU#22-29/ In
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chocolate.” PU#28-33. /This means dark
chocolate is better than white and/“Eating
white chocolate cannot make us feel
happy as eating dark chocolate.” PU#34.
Now I read final paragraph/ “There are
some bad things about chocolate "PU#35
Gl Saw cpall ey (nOW the text tells
about the disadvantages of chocolate)
“chocolate has calories ... candy kiss”
PU#36-42/ this is about wrong calories
and bad calories/ We need to eat only 30
calories not become fat/ Good I now will
answer the questions/ [reading question 1
and underlines ‘chocolate means’.] | read
this in paragraph 1/ [seems to be
scanning] Yes, it is here/ “Spanish word
meaning hot water.” The answer is D/
Question 2 is “pure ...NOT have” [reads
choices and scans the text for the answer]
Mmmm/ it has this ‘solids’/ ‘butter’ but
not ‘sugar’/ The answer is A/ In question
3, the chocolate is darker and these
numbers here/ | saw this/ | will read
again/ [reading around the 1% sentence of
paragraph 2] It is here 70%/ The answer
is C/ [looks at question 4 and reads
silently] This is about dark chocolate/
Good for health not sugar, not
cholesterol, not smoke/ Ok this word is
what/ I don’t know good or bad/
[referring to ‘flavonoids’. scanning for
that word]l cannot see this word/ |
don’t know/ | will choose.. I will
choose C/ 93wl = (Correct teacher?)
i Loadf A A3y sl e Gued Il gl
4 3 8l 8 Laas (Question number 5
is about dark chocolate« so this is still
in paragraph 2) / [ST. circles ‘good
feelings’ and returns to text.] good
feelings, good feelings, where? Yes, in
this line “caffeine can help us have good
feelings” /I choose answer C/ Question 6
“heart diseases .....” [reads around
paragraph 2] I see here ‘heart diseases’
“we know high cholesterol can cause
heart diseases” /I choose answer B/
question 7 “white chocolate is different
...because” in this paragraph [pointing P.
3] “made from cacao butter.” /it makes us

this paragraph/ | watch no see more
words about elephant Africa/ S3 S

8 e (e i) sy Lal B SIS s2ie 5 (5 68 5 (this
means it is smart, strong and remembers
people that only sees once) / & sl
aleall U ya e i ailad) iny a1 Gl jal all
(now I read the last paragraph; the
conclusion as our teacher said) / “young
elephants learn by copying older
elephants ... protect them from
predators.” PU#30-38/ In last paragraph/
he say that small one learn from big like
people/ 4wl Jay cpally o o5 AT 138 (This
was the last part and now | will answer
the questions) / [ST turns to questions.]
This question one “Jumbo” is is ah mmm/
| remember this word in paragraph 1 [ST
scans paragraph 1] 4l & s (this is
the word) and it is something very large/
zeall o 31 43Y 31l / (Ok this means the
answer is not A or B. | choose B teacher
because it is closer to correct answer) /
Question 2 “In paragraph 27 sl
40l 3yl 4 ¢ S (this means the answer
is in paragraph 2) / Ok this about word
‘they’/ “They live anywhere from the”
this say about elephants/ | choose answer
A/ This is correct teacher? / And now
question 3/ “Elephants take a mud bath
to”&hdﬁw\ LﬁAA L;u:a}mg_q)s:\\.e(l
don’t know what this word means
[pointing to ‘mud’] but no problem) / |
read the word ‘bath’ [scanning for that
word around paragraph 2 and down
around paragraph 3] / here teacher the
word “mud bath to help keep cool”
PU#20 / now now the answer is A
because I think correct than other/ Now
teacher this question 4 is “the elephant’s
trunk is like a” / Judll o s A anly b iay
(what does it look like?) / I will read the
paragraph/ | see trunk I see trunk where
[scanning for that word] I find here
teacher “The elephant also uses its trunk
to drink water” so it is like mouth/ The
answer is correct B/ Question 5 “African
elephants are” / & Jis cliia Lead < LAl
4l )l 5 &l (choices include adjectives like
in paragraph 4) strong, intelligent, short/ |
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fat/ A is correct/ Now 8 Mmmmm/ it is
about number of calories/ [scanning last
paragraph] “... about 150 calories” B is
right/ Finished teacher.

T: Thank you.

Student 04 (Male) Lang. Pro. Level (h
Performance Score (4/8 marks)

T: Hello __ [student’s name]. Are you
ready?

ST: Yes

T: Would you like to start now?

ST: Yes. | will read here first/ “let’s
enjoy Chocolate. Chocolate is a food ...
tro trop tropical tree called cacao.” PU#1-
2 /1 don’t know this ‘tropical’ mean 13
Y S8l e paill (this text is about
chocolate) I will read/ “the word,
chocolate ...has cacao solids and cacao
butter.” PU#3-8/ ¢S5 43Y oSulll (] dliagh A
Y1 53 e (1 understood that chocolate
is made from these things) [referring to
the mentioned components in the text]
“much of the chocolate we eat ... but no
cacao solids” PU#9-14/ 4is3 23Sl 13 (i sl
Chpw g 5 Cu o 45N S0 8 ey ba3(] can
see underlined words which indicate two
types of chocolate; sweetened and

read now teacher/ [reads around
paragraph 4] “It is strong...” so answer A
is correct/ Ok teacher? Now question
number 6/ “young elephants learn by” by
by by [while scanning choices] / i
s 50 e i3 _SIANL A8 4l il sall (1 think
this is about memory, not sure, I will
check) [returns to text and reads around
paragraph 4 ] /This teacher “they can
remember places and people” same like
answer D/ it is correct/ Ok teacher?! Ui
3w on) 5 (Am | doing good teacher?)
/I read question 7 now/ “Elephants need
to see anything” ah times 3_ oS (o=
(means how often) / This is easy teacher/
| remember this/ It is one time so answer
correct is A/ Now last question/ “the best
title for passage” Lals S0 sic Gmal 55 Jiny
JIsadl 138 Waas (this is about the title. We
always have a similar question) /Ok I will
choose choose this/ no A and B and C all
have elephant and D is different s, U
519 (I choose the last answer.) Finished
teacher. | am good?

T: This is not about good or bad. I think
you were natural. Thank you so much for
your help with this.

igh)

Performance Score (5/8 marks)

T: How are you ___ [student’s name]?
ST: Fine teacher.

T: Any questions before we start this?
ST: No but no problem to translate words
difficult to me?

T: As I said before, I don’t really have to
do any translations and you should
depend on your own. «s =% d lall o) caagl)
agirelus (Say s QU el e (This study
aims at suggesting different ways to help
students according to their own
performance.) so just do your best and be
natural. Any other questions?

ST: No. I will start.

T: Thank you.

ST: Ok I will read now/ No title for this
but I have a picture of elephant/ it will
give information about this animal/
“Have you ever heard about the elephant
called Jumbo” PU#01/ sSu g gasall in
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unsweetened) and two types more ‘dark’
and ‘white’ [student refers to bold words
in paragraph 2 and 3] Ok, “the best kind
... dark chocolate”PU#15-16/ Juil 138 iny
&9 (it means this is the best kind)
[referring to dark chocolate] “The higher
the percentage, the darker the chocolate”
so cocao number is more chocolate is
better/ “Cocao has a lot of ... anti antioxi
antioxidants” PU#17-18 — what is that
word? Ok ok the meaning here 3.8/ sLae
[reading the provided glossary]-/
“Antioxidants can lower ... can cause
heart diseases” PU#19-20/ 8 (3 138 (p)
A eLdY dda 3ay 5 33u8Y) slas (OK, this is
one of the benefits of antioxidants.) 1
4.4 (this per se [referring to
antioxidants]) /“in chocolate can lower ...
happiness and attentiveness” PU#21-27/ |
understand this paragraph is about useful
things of chocolate/ The following
paragraph is different/ It is about a second
kind/ White chocolate/ “white chocolate
is different ... not the cacao.” PU#28-30
3lall i Lgd Lo V) (uSe 53 xy (Unlike
the dark chocolate, this one doesn’t have
the same benefit) “Therefore, it does not
have ... happy as eating dark chocolate”
PU#31-34/ Ok, 53 5 &l | & cpall (now
I will read the last paragraph) /*“There are
some bad things about chocolate... make
people fat.” PU#35-39/calories can be
bad but “a good news is that ... a
chocolate candy kiss.” PU#40-42/ JSU jiny
Mie 058 &S il (this means little
chocolate is more useful.) / Teacher, |
will answer the questions now/ Number 1
Mmmm. The meaning is is is [reading
the choices silently] ok/ [scanning the
text, 1%t paragraph] / Ah this is the
answer “meaning hot water” / the answer
is D/ Is this ok? Question 2 is [silent
reading and underlining keywords] Now
I will read text next point/ This is ‘pure’/
Ok, I will read more here/ This is butter,
solids, and | read about calories/ sl ¢
Sl 54 3 ga e NV e LG (OK, only sugar
is missing) /the answer is A/ in number 3
I read the numbers/ Only 70 is | can see
in paragraph 2/ The answer is C/ | read

aLdll e g 5ill 138 e (S0 the topic will be
about this kind of elephants) / but what is
Jumbo? / 1 will read “Jumbo was an
African elephant... refers to something
very large.” PU#02-05/ <l slas Lidass 138
small e ST (this gives more information
about Jumbo) / it is a very big elephant/ |
will see questions teacher/ [Turns to
questions] questions 1 is “Jumbo is a
word that people...” Ah this is in
paragraph one/ s (Jxas (Y pading Al
S (the word is used these days to mean
something very big) 4ew 15 53 (this is
very easy) /I choose answer D/ no no
answer C/ one minute teacher/ this or
this?/ Ok I choose C/ | hope correct.
Question 2 “In paragraph 2...”/ 1 didn’t
read this/ | will read first [back to text and
reads around paragraph 2] “Elephants
are the largest animals ...”” app appro
approx.. 4lsll g3 s el W (I don’t know
this word [referring to approximately]
“They live anywhere ... the second tallest
of animals” PU#06-10/ so more
information about meters and kilo/ =
o8 5 skl (height and weight) ok
question 2 is about “they” (53 (o sl yadi
LY\ (refers to which of this list?) / ok |
think it refers to to to elephants/ yes
elephants is correct. Ok question 3
“Elephants take a mud bath to...” iz
gl OS] mal 5 g0 (538 4K (the meaning
of this is not clear but let me see) [back to
text and reads around paragraph 3] “The
elephant is well known for ... the mud
protects the animal’s skin” PU#11-21/ in
this paragraph/ | see information about
body and other things and this is word in
question 3 [refers to ‘mud bath’] “the
mud protects the animal’s skin” (&=
Y1 339 sl (means the best
answer is the last one) / Teacher I choose
answer D protect themselves/ In question
4 he ask about the elephant’s trunk is like
[pause.. seems reading the choices
silently] / ok this trunk is in same
paragraph 43 e 1 3y (I read again)
[reads around paragraph 3 again and
seems to be looking for ‘trunk’] I'Yes
trunk is here “the elephant uses its trunk
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question 4 “Dark chocolate ...because of”
| read again/ “antioxidants can lower the
cholesterol in our blood” / this is about
cholesterol that dark chocolate can do
good/ The answer is A/ Now next
question/ Chocolate makes ‘good feeling’
because this this this [pointing to the
choices] I will read to see/ [scanning end
of paragraph 2] Ok/ here “Caffeine can
help us have good feelings.” So, caffeine
is correct/ This is C/ | go now to question
6/ This is heart diseases because |
remember this ‘heart disease’/ | will see
again [scanning for ‘heart disease’] It is
here teacher/ In this line “can cause heart
disease” this is about cholesterol high/ |
choose answer B/ Now only 2 questions/
Number 7 “white chocolate” I read about
this in that paragraph [pointing
paragraph 3] /it is different because “it is
made from cocoa butter” here teacher/ |
think answer is A because butter makes
people fat/ Now the last question “From
this article ... good for our health?” one,
150, 30/ This is in last paragraph/ Here
teacher/ “about 150 calories” So the
answer is B/ Thank you teacher.

T: Thank you.

to handle anything/ The elephant also
uses its trunk to drink water” / it is like
mouth Sl sa msuall il 2l 1) (so second
choice is correct) Good teacher? | read
this paragraph now [referring to
paragraph 4] “The African elephant has a
number of interesting features ... they
can remember places and people that they
only saw once” PU#22-29/ in this | have
many adjective about elephant/ ok | read
question now/ this is “African elephants
are ..” Mmmmmm not C or D/ all
adjective in A and B correct St L (not
sure) | Choose A/ Question 6 is
“elephants learn by..” al2% &S =y (Means
how they learn) I read to see answer/
“Young elephants learn by copying older
elephants” PU#30 il ) sala’y 2y (SO
they learn by imitation) let see answers/
plaing/ doing same/ protect/ remember
S s Gl sl ol maal 5 (It is obvious that
correct answer is B) “This comes
naturally because ... elephants protect
them from predators” PU#31-38 in this |
have information about elephant family
help and care/ | read now next question
[Looks at question 7]/ mmmm | read
“elephants need to see anything..” one
three many times/ mmmm this about
number to see things to remember Ui s
3 @il al il 8 Leie i i (1 read about
this in the last paragraphs)/ | will see
[back to text and scans around last two
paragraphs] ah this is answer/ “they only
saw once” Js¥) s Gl sall o) las mal 5
(Quite clear the answer is A)/ Correct
teacher? The last question now/ “the best
title...” 353 5o Laghd Jlas 138 5 () sie Judadl iny
(about the best title and this is a very
common question)/ mmmm | think |
choose A or B/ not sure but ok the answer
is ‘jumbo’ A. Thank you teacher. This
was good.

T: Most welcome. | really thank you for
your time and efforts. |_S&
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C5: TAP Transcripts of the Experimental Group (Pre/Post-Test)

Experimental Group

Post-Test

Student 05 (Female)
Performance Score (4/8 marks)

T: Hi __ [student’s name]. Are you OK?
ST: Hello teacher. | am fine.

T: Are you ready for the reading task?
ST: Yes.

T: Ok, can you start now?

ST: | can see this text is about chocolate/
I love chocolate/ “Let’s enjoy chocolate”
/ the title and picture tell this reading is
from chocolate/ | hope is easy/
“Chocolate is a food ... ‘hot water’”
PU#1-5 this is means chocolate is
Spanish elall lalies s dluud LalS Lulad &
cALd) (It is a Spanish word which means
hot water) / this is interesting/ “There are
several kinds of chocolate” PU#6 (-
Y il o) il S sl (The text will
now tell about these types of chocolate) /
“Pure, unsweetened ...but no cocoa
solids” PU#7-14 he tells about sweetened
and unsweetened and white chocolates/
<l Sall 8 D) agin 4 (They have
different components) / | read now next
paragraph “The best kind ... the darker
the chocolate.” PU#15-17 4Y il sda
138 axi oS e g el o sSy ad gl 5 Al
peia (e AT 5 slianll 43Y 530 sa (This s
dark chocolate [ST underlines ‘dark
chocolate’ in the first paragraph] |
expect another type will be mentioned..
yes here it is [ST underlines ‘white
chocolate’ in paragraph 3] and | am sure
there will be a comparison between them)
/ 1 will read to see/ “Cocoa has a lot of
...cause heart diseases” PU#18-22/ ok
“The antioxidants in chocolate can ...
happiness and attentiveness.” PU#23-27
so these lines are telling about how the
the chocolate is good for my health and
make happy/ 481 05850 3Y oS s (but it
should be dark) / now the white chocolate
Bl iy e my e 0555 &858 (1 expect it
is different. | mean not useful like the
dark one) / “White Chocolate ... as eating
dark chocolate” PU#28-34 Jlas Led e Any

Lang. Pro. Level (average)

Performance Score (6/8 marks)

T: Hello ___ [student’s name] again. Are
you ready for another reading task?

ST: Hello teacher. no problem

T: Ok, any questions before you start?
ST: No, I will start OK?

T: Please do. Thank you.

ST: Ok now before I read | will will 2=
day yu 3 a3 (5 e (first | need to have an
overall look) this skim to to know general
thing is about what/ there is picture about
elephant/ no title/ 1 will read introduction
“Have you ever heard about the elephant
called Jumbo? /this is a question about
that elephant but what jumbo means ...
the word ‘jumbo’ refers to /Aha this is the
meaning/ something very large” PU#1-5

this is clear now 4w Jadll () : {JIAYY
Al | garditiny | g jm s S 3y puall 5 sran

dadim 3 6l L3 (it s clear now this essay
is about an elephant called Jumbo and the
picture confirms that and now that word
means very large) This enough now/ |
read questions now/ question 1 “Jumbo is
a word that people... to mean” The
answer | saw in introduction/ | scan for
keywords ‘Jumbo’ and ‘mean’ [ST
underlines ‘keywords’ & scans
paragraph 1 again] here teacher/ ‘the
word ...refers to something very large’ so
A ¢ S il sal) 4SS (C s definitely
the correct answer) because ‘huge’ means
large/ correct teacher? 4isa¥ il La
saxise 25U (And for sure the other
choices cannot be selected). Ok I will
read question number two / “In paragraph
2, the word ‘they’ refers/ Al 1 4% o
s AL T8 2 3Y 5 8]y enall Casdii (1
know it. This is where | need to find what
a pronoun is telling about)/ I will read
paragraph 2 now to see this/ [ST
underlines ‘they’ in the question & goes
to paragraph 2] The word is very black
and underline/ “Elephants are the largest
animals =LY e il pal) ST s iny
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3lal) i Lgd L 933 3 (ye Ao siima g 3aSY)
(It doesn’t include antioxidants and is
made of butter and not healthy like the
dark one) / Y1 <l il 8 Aadal) Gl
(now the conclusion comes in the last
paragraph) / “There are some bad ...
chocolate candy kiss” PU#35-42/ |
understand chocolate not good if | eat
much and | have to eat few/ only 30 /karo
karoli:s/ [meaning calories] / Now | will
answer the questions [Turns to questions]
/ number 1 “Originally the word...
means” / Mmmm [reading the choices
silently] / yes | know this [back to text &
scanning for ‘hot water’] this is the
answer “meaning hot water” / The answer
is D/ number 2 is ‘pure chocolate’ not
have.. have.. have [while reading the
choices with eyes] / I will see/ This is
‘pure’/ It is unsweetened S led b Jx
(means without sugar) so answer is A/
now question 3 is about dark chocolate/
34 siall 4 gl 4l (The available
percentage) / | saw this in in in [scanning
for the number% in text] / it is here 70%/
The answer is C/ | move to number 4/
This question is also dark chocolate / it is
good for health because because [reading
the choices silently] / cus (55 (Rae e
G2 e Ahle 5 Js i Sl laal S K
M e Al flaliee o K1 0y ALl (1t
cannot be healthy because of sugar,
smoke or cholesterol. It should be that
word [pointing fo ‘flavonoids’] but what
does it mean? | will choose this
anyway!!) So the answer is B/ next
question is is is [silently reading and
highlighting key choices] about good
feelings/ | know this is about antioxidant/
The answer is B/ | read question 6 now/ It
Is about heart diseases because [pause,
the back to text. Seems to be scanning for
the answer in paragraph 2] I got it here/
“high cholesterol can cause heart
diseases” The answer is B/ question 7 is
about white chocolate so | read in
paragraph [short pause] 3/ It is different
because it will make us fat/ This is the
answer because it has butter/ [Ticks A].
Question 7 is is is about much of

¢eall (this means they are biggest now)
ok/ an adult African elephant is ...
kilograms ¢Wlixe 4l shall 4l 538 okl 5
L3 (1 think that long word [referring to
‘approximately’] means ‘about’) They
live anywhere _pacall 2S) J& W AAS) Caes
<Y Jall i (according to previous
text, ‘they’ refers to African elephant)
They are also the second tallest of
animals.” PU#06-10 [back to questions]
Now next question my teacher/
“Elephants take mud bath” Mmmm this is
for reason they do this (x plbas g3l e
slias <3 el L ¢ 5 (they take bath of that
thing which I don’t know what it is) but
ok/ keywords is ‘mud bath’/ I will read to
find this [practice scanning]/ “The
elephant is well known for its long trunk
... uses its trunk to handle anything...
uses its trunk to drink ash A oe 41 13 oL
Jidll (This is about this part of body) The
elephant’s skin/ alall ge 2SI jla cpal)
(now this is about the skin)
/grey...wrinkled... thick....needs
protection from the sun [Student jumps
over these keywords] ... takes a mud
bath/ & 3 (that’s it) ok why takes this
bath? /The mud protects ...skin” PU#11-
21 I think I got the answer teacher/
mmmm not soft, not to drink or play/
protect is correct/ Answer D is correct.
Question 4 “The elephant’s trunk is like”/
the keyword is ‘trunk’/ I read this there
[back to paragraph 3] I see here “uses the
trunk to handle and drink”/ et S
2l LS (Uses it like a hand)/ this is easy
teacher/ answer correct is C. In question 5
“African Elephants are” strong,
intelligent, thick skin, short s & =

aLdll lea e JI sl (This is mostly about
features) I need to read more [scans
through paragraph 4] “An African
elephant «slhall 58 138 (this is what | need
to read about)/ strong ... intelligent...
sensitive... laugh [jumps over these
keywords] <laall & g3 = (these are
the features)/ no short no no [thinking] no
thick skin s Js¥ & claall JS (&
535> s« (All adjectives in A and B are
there) | choose A teacher/ they can
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chocolate is good/ | saw this in paragraph
4/ The number is 150 calo calories/ |
choose B/ | am finished teacher.

T: Thank you dear ___ [ST’s name]

Student 06 (Female) Lang. Pro. Level
Performance Score (5/8 marks)

T: Hello __ [student’s name].

ST: Hello sir

T: Are you ready to start?

ST: OK Teacher. Now?

T: Yes please.

[ST looks at the text for a while]

ST: “Let’s enjoy chocolate. Chocolate is
a food ... “hot water” ” PU#1-5 [student
struggles with reading ‘tropical’] so |
understand this is text tell me chocolate/
Paragraph 1 give means and information/
I will read this more/ Eheheh “there are
several kinds ... but no cocoa solids.”

remember places and people ...saw once”
PU#22-29 58Sl (e 4lia) 4a slea 22 5 (this
is another information about memory) ok
now next question “Young elephants
learn by” Jbeall | salaty oS iz (how
youngers learn?) | read about ‘learn’/
[scans through paragraph 5] “young
elephants learn by copying older
elephants a_uSll Aldll Jia | g gy J2a (This
means they do like big ones)/ this comes
naturally because .../ 1 salain (il ol 134
OLSY e (this is why it is easy to learn
from older ones) /... protect themselves
from predators.” PU#30-38 / | see
question 6/ they learn by by/ not playing
with friends/ doing same as their parents/
yes this is correct answer/ Question 7 is
“Elephants need to see ...to remember it
again” this is about how times 3« &S iz
55 S¥ s o 25 15 02 (hOw many times
they need to see something in order to
remember it?)/ gusa el 8 (53 J 5V Gl sl
(First answer is correct without checking
the text)/Now last question teacher/ This
is best title/ we have many like this/ I will
read/ Jumbo, African Elephants,
Elephants world, intelligent animal/ |
think the good title for this is A ‘Jumbo
the Elephant’. Wow 53 (sal ind Ll U
a3l 5354 (1 am so happy teacher. |
think | am far better this time) Thank you.
T: Thank you so much for helping me
with this__ [ST’s name]. | wish you all
the best.

(high)
Performance Score (6/8 marks)
T:Hi __ [student’s name] again. Are

you ready for that reading session?

ST: Hi teacher. I am Ok

T: Fine, do you have any questions?

ST: No, thank you.®3ul ial (Shall | start?)
T: Yes please. Thank you.

ST: Ok now before | start 4sle 3 a3 (5 g
g swasall s sl glile Gaill Je (1 will skim
the text to get the general idea) | can see
picture/ this is elephant ¢ sSu L )&  Ja
algll e ¢ s 54l (So the topic will almost
be about elephants) g s sall ca sl | o)
G5 S (the topic seems to be
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PU#6-14 &1 53 (e dlal Clasbea Jany 138
(and this adds more information about the
kinds of chocolate) / next paragraph now
“The best kind of chocolate is dark
chocolate ...cholesterol in our blood”
PU#15-19 thisis not clear | read again/ [
student reads the same portion again
slowly] SIS Lead (5S35 Jumd ) A3Y S 30 iny
3208y dliae e s siny 5 SiSI(this means
better chocolate includes more cocoa and
antioxidants) “We know high cholesterol
can ...such as happiness and
attentiveness” PU#20-27 [student reads
the rest of the paragraph continuously,
however she was underlining some key
words and pausing for thinking] o=l 1
Al 43V Sl 2l e Sag (this tells about
the benefits of dark chocolate) Lulas 4l
81 ¢lasss (and it makes us happier) / ¢
adull 5_sall Jaisy (now | move to next
paragraph) “White chocolate ... in dark
chocolate” PU#28-31 <l Jady 4 i (538
daga S (this is written in bold because it
is important) ¢ 4 lia (5 sun cpall Gl
Lapd) 5 dsslall 43y Sl (1 think this is a
comparison between dark and white
chocolate) “Cocoa butter has very little
caffeine, .... As eating dark chocolate”
PU#32-34 so this tell dark chocolate is
good more than white because there is
more caffeine/ This is easy teacher/ |
understand [student looks happy because
she feels the text is readable and
understandable; may be indicating
interest in the topic as well] “there are
some bad things about chocolate. ... a
chocolate candy kiss.” PU#35-42 ()
DS A S JSH el ) e A Ca g
(now I see this is about the bad effect of
eating much chocolate) ¢») (OK) this is
good teacher/ | read now the questions 1/
the mmmmm chocolate means ah this is
about meaning/ A B C D [student reads
choices silently and returns to text. She
seems to be scanning for the answer]
means means means [while scanning] ah
this ‘meaning hot water’/ The answer is
D/ question 2 pure chocolate not have
Tled 2 g gzl ;Qfﬂ\ BN (Wthh of
these does not exist in pure chocolate?) / |

interesting) / Teacher | will read
paragraph introduction/ “Have you ever
heard about the elephant called Jumbo?
PU#01 <ol le o8 J1sadl 138 il g8 iny
sulall sa 55 (This is a question to me but |
don’t know Jumbo) “Jumbo was an
African elephant... refers to something
very large.” PU#02-5 mmmm  <wgd (pall
sualal) s 8 izl s s Ty i (1 got
it. This question is to get me focused on
next information about Jumbo) and
Jumbo s is s ) (el L gerdiig Jix
pdaia S (the word jumbo is commonly
used by people these days to mean very
big) Sl Jais, 4S5 jSall 53 Gaall (This is
enough for now/ | will move to questions)
Js¥1 Jlsadl sl (now first question)
[reads question 1] “Jumbo is a word that
people...mean”/ this question about
meaning jumbo. This I read in paragraph
1/ 1 see this again [turns to text and looks
for meaning of Jumbo] here teacher/
‘something very large’ [ student
underlines that phrase] so | answer D/
this is ‘large elephant’/ I read question 2
“In paragraph 2...refers to” J\sall 138 iay
):.“:‘-‘}J‘—’)’Ug;‘.-.’g‘ Jaa o 4l 3 88l e
_weall (This question is related to
paragraph 2 and it is about what a
pronoun refers to) | need read good to see
before and after/ “Elephants are the
largest .... and weighs about 5400
kilograms” PU#6-8 (e o38N JS paall Jiay
oM 5 skl 5 aLdl (this is all about
elephants, height and weight) “they live
anywhere.... They are also the second
tallest of all animals” PU#7-10 aSi iy
aLdll e 7 iy ezl (this means the
pronoun refers to elephants) <l sall Ja
Miwl JsY) o S (s0 the answer is A)/ |
move now next question/ “Elephants take
a mud bath to...” (e alea 23} (i Sy (this
is about the reason elephants take that
bath) /oshl) aslea & J)sadl 8 4l el
Gl Ca gl 5 558 Gl (mud bath are main
words in the question/ | read now to find
the reason) [student turns back to text and
reads around paragraph 3. Seems to be
scanning for ‘mud bath’] “The elephant is
well known for its long trunk ....” PU#11
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will read again/ sl oo 4% 8 A o

daill 43y K3 saaa (Where is that part
about ‘pure chocolate’ ?) pure pure ‘pure
unsweetened’ S Lgad Lo Jay 03S (53 1))
(unsweetened means without sugar) / the
answer is A/ question 3 isisis [eye
reading] darker chocolate/ This is about
more number of of [student returns back
to text] to of cocoa duzil ey SSIS ST Jiny
(more cocoa is better) means answer D is
correct 80%/ | now got question 4 “dark
chocolate is good for health because.”
Mmmm | cannot take this or this/ [she
crosses ‘sugar’ and ‘cholesterol’] the
answer B is more correct/ | will choose
this teacher [pointing to B-flavonoids] /
o Sl Jl sl “eating dark chocolate
...good feeling because of” Jiull 4uda 13
b 3 jluall LBV (0S5 Al iaa Le (g (3ol
(this looks like the previous question
which means bad things cannot be useful)
/ 1 will choose antioxidants answer B
correct/ Question 6 “heart diseases” I saw
this [returns back to text to scan for
‘heart diseases '] mmmm ‘heart’ ‘heart’
[quick scan] here this “high cholesterol
can cause heart diseases” the answer
correct is B/ question 7 is “white
chocolate is different...” I will read about
white chocolate [returns back to text]
here [pointing to paragraph 3] «...is
made from cocoa butter” this means
butter makes us fat/ So answer correct is
A/ now last question teacher/ “from this
article ... for our health?” / Yes | read
this in the last paragraph/ [returns back to
text and looks through the last
paragraph] “eating 30 calories will not
make us become fat” so answer is C/ end/
teacher | was good?

T: Thank you very much.

g5 /Al Lo ey ) sl e Al cpal)
Gl e e o S gl 5 o 25 sl el
(this is about known features of elephant/
first thing is the trunk and | see here skin
as well.. Ok) “The elephant uses .. trunk ..
handle .. uses its trunk to drink ....”
PU#12-14/ he says trunk for what/ use
two things/ and “‘the elephants skin .. 3
centimeters.. thick.. protection” PU#15-
19 [student jumps over text and selects
keywords while reading]/ I don’t know
“tender’ but gliss M Al Cha i Led il iy
g A ) (ubos lalins (Sar, Ales (] se€ it
describes skin which needs protection. It
may mean sensitive or delicate) / ()
Leid s uall o s3a (Ah here it is | saw it
now) “takes mud bath” (il <l (Ok why)
“to help keep cool” PU#20 and “The mud
protects the animal’s skin” PU#21/ ¢n)
JIsuall aa e sl (OK, now | go back to the
question)/ [scanning choices of question 3
again] I choose answer A/ ‘make skin
soft’/ next question teacher/ ‘the
elephant’s trunk is like’/ keyword trunk
e aais s Jsadl (And question is about
what it is like)/ nose or mouth or hand or
foot/ | read coming paragraph/ “The
African elephant has a number of
interesting features” PU#22 saals s iz
o= (not only one feature)/ .. strong...
intelligent...sensitive...play...memories”
PU#23-27 asball ge Jisadl oS (but the
question is about trunk)/ I go back
paragraph/ [scans around paragraph 3
again]/ yes it is here/ trunk is here/
“uses.. to handle and ..to drink water”/ ¥
2l Jie s €l (no doubt this is like hand)/
Answer teacher is C/ In question 5 is
African elephants are what/ s¢ilia i Jx
(what are their features)/ This I just read
now/ [returns back to text to scan for
‘features | Mmmm s s sa Sliall JS (538
saal 5 sl sl Ca e f (Al features are here. |
don’t know which one now)/ il Ul
&N 5 SIE Ol i (1 exclude answers 3 &
4)/ because no short no predators
find/Ast Y5 A5 sl (Now first or
second?)/ Asll e o b A la S (5 B oo
ol (it is strong but nothing mentioned
about tender skin)/Lzad 3 5Y) s (1
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Student 07 (Male)
Performance Score (3/8 marks)
T: Hello __ [student’s name].
ST: Hello teacher

T: Shall we start?

ST: Yes teacher?

T: Ok, thank you please go ahead.

[ST looks at the text for a while, then starts
reading]

ST: “Let’s enjoy chocolate! Chocolate is
bad ... but no cocoa solids.” PU#1-14
[student reads the whole paragraph with
medium accuracy and obvious struggle
with words like ‘tropical’, unsweetened’
and ‘Spanish’; and ignores teacher’s
signs to pause at red stars for reflection
and comments as discussed before]
Teacher, this tell chocolate/ | see difficult
word/ | I you help teacher meaning this
WOrd/ (5 sy sl daline el Lo ) 5 IS &
&0 058 (I don’t know the meaning of
many words/ It will be great if you help
with)

exclude the first answer too)/ answer
correct is now B/ “They can remember
places and people that they only saw
once” PU#28-29/ 5« (s da 58 5 SIA Jiny
US3hsaal s (memory is strong. Once sees
something never forgets)/ ok “Young
elephants learn by copying old elephants”
PU#30/ JS Jie (oae ¥V 0l alaty Jiny

JLSI ) salsy & jleall (like all youngsters who
learn by imitating their elders)/ [goes
back to questions] question 6/ ‘young
elephants learn by..” I read this now/ it is
easy/ no thinking [may mean without
hesitation] the answer is B “doing the
same things as their parents”/ question 7/
“Elephants ...see anything ... to
remember again”/ This is easy to/ Only
one time see things/ | read this/ | choose
answer A/ last question is mmmm/ this is
title/ which is good one/ Jumbo eheh or
African Elephants or world or intelligent
[St jumps over minor words]/ not last not
C/ Answer A or B/ | choose B teacher but
not sure. Thank you teacher/ this is last.
T: Thank you dear __ [student’s name].

Lang. Pro. Level (low)

Performance Score (4/8 marks)

T: How are you ___ [student’s name].
Nice to see you. Are you ready to help
me with this reading session?

ST: Hello teacher. no problem

T: Thank you. Any questions?

ST: No, Shall | read

T: Yes please start. Thank you.

ST: I will see size reading and how many
paragraph/ 1,2,3,4,5/ this five paragraphs/
I no title/ and see picture of elephant/ =
il e O sSu g saasall GBI (1 think it will be
about elephant)/ S JSb s Glams Cns
IS5 (where it lives, which food dows it
eat, and what does it look like)/ s 1
498 4 93 ALY G glad 5 (1 read now and
answer the questions one by one)/ e s
3l e /Ay Lgadins ALY () 65 2 ye (|
know that questions are mostly ordered.
Correct teacher?)/ | read now but s <lal
suaal) Il (e (new words scare me!)/
please help teacher OK?/ Answer 1
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T: | know that there could be some new
or difficult words but as I explained
before, students need to show how they
will deal with this without help. Just do
your best as possible and remember this
IS not a test. | just need to see you manage
doing this task by your own. ©

ST: no problem my teacher/ | read and do
by myself/ “The best kind of chocolate
.... happiness and attentiveness” PU#15-
27 [again reads through the whole
paragraph with obvious difficulty and
hesitation] &Y sSall e A5 5 il o2 bl
2y Sl g alall Bk ()5S L) 5 el gl
Wi ) 5 e SIS 38 (] think this
paragraph is about the benefits of ‘black
chocolate’ for hear and happiness. yet
there are many difficult words, teacher)
JeSs 1) (OK, T will complete) “White
chocolate ...” 13 il ¢ o5 Cuagh cpall ol
e S dia A 5 Laanll &5Y AN e S
lasadl (Ah, | understand now that this is
about white chocolate while the previous
one was about the balck one) “The white
chocolate ...as eating dark chocolate”
PU#28-34 [like before, the student seems
to be unable to decode some words and
believes they should be translated by
teacher] s Laanl) 45Y SAN (o) (all 4tegd
ol b Buda & L 513 gl e Adlid (]
understand from this that the white
chocolate is widely different from the
black one and not as useful as the latter)
Aaaladl () oS5 (gda g ebaal g3 8 AL Gl op)
(Ok, there is only one paragraph
remaining and it is the conclusion) “there
are some bad things ...as a chocolate
candy kiss” PU#35-42 question one is
choose/ [means MCQ)] I read this
“...chocolate means” 436 3 e aill < s (1
need to see again) [student returns to text]
| see meaning where? where? / | can see
here [pointing to word ‘meaning’ in the
text] meaning hot water s <l sall aSi sy
= (I am sure the answer is D)/ number 2
is “Pure chocolate does not have” W =
cLa5Y) o3 (e 3805 Lead (It means one of
these items does not exist in pure
chocolate) [student scans for ‘pure’] |
will see this ‘pure’ to have answer. “pure

question 1/ “/Ju:mbu/ mmmm ...people
use now mean/ ¢ 4alsll e e Jl
(asks about the meaning of this word
[referring to ‘Jumbo )/ &b <l LAY (528
(These choices include) zoo African
something and large/ <lalKll ) 5ol 5 caaldl 1 58
(I read now to find keywords)/ “Have you
ever heard about the elephant.... The
word ‘jumbo’ refers to something very
large” PU#01-05 [student reads whole
paragraph with weak accuracy and
noticed struggle with words like ‘jumbo’,
and ‘refers’. He ignores teacher’s signs
to pause at red stars for reflection and
comments as discussed before]/ Teacher |
see this word answer [points to ‘very
large ] 339 o584 Jlsad) Ala) Jima (this
means last choice is correct)/ large
elephant/ question 2 now/ “In paragraph
2, the word ‘they” refers to...”/ 13 &s)
Glsally sl cpsd spanall gy ) S J1 gl
Al 5 el 8 o < (This is about reference
pronoun and answer is in paragraph 2)/
a5l 5 1% (I read and see)/ “Elephants are
the largest animals that live on

land. . .they are also the second-tallest of
all animals” PU#06-10 [like before, the
student seems to be unable to decode
some words particularly ‘approximately’
and believes they should be explained by
teacher]/ Slia Jishs adaia 43) Jall e 12
a5 A1 (This is about how the elephant
is heavy, tall and has many other
features)/ sy (nsl snaall g sl (1 will
see now what the pronoun refers to)/ ~3<l
il ALl s AT ey ALl e 1S (This is
all about elephants which means the
pronoun definitely refers to elephants)/
Answer is /Mmmmm eheheh/ no not this/
itis A/ W Jsudl gl (now next
question)/ “Elephants take a ...bath to”/
plea 22l Jadll o)) ol 3my 5 (Why does an
elephant take a bath?)/ [student returns to
text and keeps humming while scanning
for the word ‘bath’]l “The elephant is
well known for its long trunk ...needs
protection from the hot sun and insects”
PU#11-19/ this is teacher about elephant
but no bath here/mmmm Ah this is
teacher/ Jiul lgilas & (53 (that’s it. |
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unsweetened ... but no cocoa solids”
PU#7-14 Teacher/ | not see calories/ All
here but calories not/ So the answer B is
correct/ Question 3 is easy/ | see the
number 70 in paragraph [He returns back
to text. Seems to be looking for 70%] |
can see here [points to ‘70% of cocoa’]
The answer correct is C/ now question 4
“Dark chocolate is good for our health
-7 Aasall Bada oo gull A3V S A ) s al)
(Now I need to find why this black
chocolate is healthy) [student looks
uncertain where to scan] where this good
for health/ This word is here teacher
[pointing to ‘cholesterol’] I | say this is
the answer A because can lower the
ftsholi tsholistru:l/ [meaning cholesterol]
in our blood/ In next question “cating
dark chocolate can help us have many
good feelings because of” | see good
feelings [returns to text and seems to be
scanning for ‘good feelings’] /1 read this
now/ This is feeling good “caffeine can
help us have good feelings” | choose
answer C/ 4wl 3 I 3L cu5 (1 have only 3
questions remaining) / question 6 “heart
diseases happen because” eheheheh/ (=
Gl il el caa e el 138 (S0 this
question is about causes of heart diseases)
Ons <o s 2D 138 s U (1 saw this text
somewhere. | will check again) [student
returns back to text and scans for the
question keywords..... pause for long
time] this teacher/ | read this teacher “can
cause heart diseases” this is high /tsholi
tsholistru:l/ the answer is B/ | move to
question 7 now/ This about white
chocolate different from dark/ | read
about white chocolate “white chocolate is
... made from cocoa butter” [looking for
a while at the choices] so answer will
make us fat.. eheheheh Answer is A/ Last
question is “from the article, how much
chocolate a day is good ... mmmmm I I
read again last paragraph/ There is 150
and 30/ answer is B or C | not know
choose this or this/ | will choose B
correct teacher? / | finish/ 1 hope my
answer is good/ Thank you teacher

T: Thank you dear _ [student’s name]

found it teacher)/ “mud bath to help keep
cool. The mud protects the animal’s skin”
PU#20-21 / 2lall 483e 4l (il sl Jiny
(answer is related to skin)/ 235 b =y
e Y1 o sall (without hesitation the
correct answer is A)/ next question “the
elephant’s trunk is like a”/ o= s Jluy cpeal
aady gd 5 Jadll Gady ¢ 25 (1 guess this is
about something belongs to the elephant
and what it is like)/ this is ‘trunk’ L ¢S
lline iy s 3 (but I don’t know what it
means)/— s (1 will see) [He returns back
to text. Seems to be looking for ‘trunk’]/
This is here/ I find it ““its trunk to handle
anything”/ 2l 435 2= (It is like the
hand)/the answer correct is C teacher/
Question 5 1s “African elephants are ..””/
&8 Jadll e 13 (This is about the
African Elephant)/ [He returns back to
text. Reads paragraph 4 with medium
accuracy]/ “The African elephant has a
number of interesting features....They
can remember places and people that they
only saw once.” PU#22-29/ iuf 4laY! La
s AY) Jadll e A1S 12 (Answer is here
teacher, this is all about the African
elephant)/ LY & 25 50 A 2SS 12a cpal)
Lo A WS (I3 a8l 3 3 g ge 4G 5 Y
25 5« (the words in answers A & B exist
in the paragraph but the other words are
not there)/ | choose B correct answer/

6 o3 Jlsadl cpall (now question number 6)/
“Young elephants learn by..”/ S Ja

| sal=is (How they learn)/I read last
paragraph / “Young elephants learn by
copying older elephants....elephants
protect them from predators.” PU#30-38/
il e aill 138 ey (this is about
learning)/ | choose answer D/ a ¥ xSl 45
Y1 S35 (because they need to
remember things)/ question 7 is
“Elephants need to see anything ..to
remember’/ 3_ oS 43 Wliaa <l jLAl (the
choices mean how many times)/ | saw
this answer/le&ld sy 53 (1 remember |
saw this)/ [He turns to text]/ cus oms cns
(where/ where?)/ this word remember
teacher/ [Long pause] yes here only saw
once/ s3al 53 5 ol s (1 think it means
one time)/ | choose answer A/ AT (sl
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Student 08 (Male) Lang. Pro. Level (h
Performance Score (5/8 marks)

T: Hello __ [student’s name].

ST: Hi teacher

T: Shall we start?

ST: Yes

T: Do you like to ask any questions

before you start?

ST: Thank you teacher. I will start now.

J)s= (now last question)/ “The best title™/
ol sl W 13a (This is about title)/ | choose
C/ this is about elephants around the
world. Finish teacher.

T: Thank you so much for your help.

igh)
Performance Score (6/8 marks)
T: How are you __ [Student’s name].

ST: Fine teacher

T: Are you ready?

ST: Yes

T: Would you like to ask any questions
before you start?

ST: No teacher/ | will start

ST: “Let’s enjoy chocolate! Chocolate is
a food ...called the cacao.” PU#1-2 this
comprehension is about chocolate and the
picture is also show this/ | like chocolate
and this will be easy/ “The word
chocolate comes ... ‘hot water’.” PU#3-5
s oAl oLl laline Lulud 45Y €5 4alS iny
431l A4S (So the word chocolate means
‘hot water’ and it is Spanish) / ok | read
after/ “There are several ... chocolate
with sugar.” PU#6-10 ¢ sl & o) oliaa 128
S bl (8 Leaim g AT 5 43V SN e 2l
2= (this means there are several kinds and
that will be explained later) [Student
underlines ‘several kinds’] | one kind
pure _Sw 4 L (without sugar) and kind
two Sl s (with sugar) / and also “white
chocolate ... no cocoa solids” PU#11-14
now paragraph 2 “The best kind of
chocolate is dark chocolate” _ba (pall Sy
4l 5 Laay 45V S5 Lixie (now there are
white and dark chocolates) / ok | read
more now ““...dark chocolate with 70% of
cocoa” PU#15-16 age 2801 12 S (this
number is important) “The higher the
percentage, ... a lot of ant anti antioxid
antioxidants.” PU#17-18 [student
struggles reading ‘antioxidants’] | & oS
Ll b g3l g8 Jmy (But what is this
substance? Which benefits does it have?)/
“The antioxidants can lower the
cholesterol ... can prevent heart
diseases.” PU#19-22 [student underlines
and numbers various benefits of
antioxidants] / 2baall 2 g (e LIS (38 )

ST: I will read this and answer the
questions/ | need know meaning general
S0 | skim/ &essall 5 o)) sially Cpuaind (Sae Lasha
) ALY T (San s s 5l Jaall s gual
3t (Of course, | can utilize the title,
introduction, illustrations, and topic
sentences or possibly read the questions/
Ok teacher?)/ No title but see picture
elephant/ e zlial (1ALl G g sum gall A
il sl e (This is definitely about
elephants but this is not enough. I need
more details)/ | like read introduction
better/ “Have you ever heard about the
elephant called Jumbo?” PU#01 ) ol s
IV aall g Tay s ALl g ol (ame Jid o g gain sl
saan o) Gl SV 5 /el et iy s (1
is obvious that the topic is about a
particular elephant or elephants in general
and it begins with that question to attract
the reader’s attention/ OK! But what is
that name; Jumbo?)/ zsa s 8 asi (This
will obviously be clarified)/ “Jumbo
was...”/ yes this say information/ “... an
African elephant that lived in the London
Z00... refers to something very large”
PU#2-5/ o & Gile alisa &5 Jé 1
dadzall L) e 1gillay |5 jua adum QIS 4Y
s (This is a peculiar African elephant
which was very big so his name; jumbo is
now used to refers to very big things)/
il ALY Jag () daizal 5 daladl 5 saall (the
overall picture is clear now. I will answer
the questions)/ [student turns to
questions] question 1 “Jumbo” is .. word..
mean”/ this is for meaning jumbo/ I read
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32,830 (OK, these are some benefits of
antioxidants) /s &l 3l s 3 Ca il 2 (1
can see here more benefits) [Points to
next sentence] “Eating chocolate can also
... such as happiness and attentiveness.”
PU#23-27/ & Liad (< 3081 dian s sa (S
Balandly e Liday N S (Not only
antioxidants but also caffeine which
makes us feel happy) / In next paragraph
| can see now ‘white chocolate’ < o
GAl & o) (I will see how it is
different) / “White chocolate ...
antioxidants in dark chocolate” PU#28-
31/ so white chocolate not good than
dark sS1 slias e L )Y (because it does
not include antioxidants) “Cocoa butter
has very little ... as eating dark
chocolate.” PU#32-34/ (i Lgad L LS 5
Ll (e Cpman] A5SIA1 A3Y (SN iy (<Y
Jal_ (It does not include caffeine either;
which means dark chocolate is far better
than white) / 4l 1 & el (Now | will
read the conclusion) “There are some bad
things ... as a chocolate candy kiss.”
PU#35-41/ <laasll (e U g dalal) b e
8l 0S5 V) 5 Y Sl J sl dmaall (the
conclusion tells us about the healthy
amount of chocolate for daily
consumption, otherwise it will be
harmful.) / Now teacher | answer the
questions/ This reading is easy/ [Student
moves to questions] question 1/ Mmmmm
the words chocolate eheheheh means A B
C D [silent reading] / it is D/ | remember
this is ‘hot water’/ Now next question is
is/ ah this is about ‘pure chocolate’/ ok
does not have what what [returns back to
text and scans around ‘pure’] | Mmm
‘pure unsweetened’ this means without
sugar/ S« asi il sall Jx (The answer is
certainly ‘sugar’) / This is A teacher/ cp=l)
KPP T IRE S I DALY B G S A
(now next question.... Ah This is about
the numbers. | remember this) / It was
eheh/ it was eheh/ I will see again ...
[Scanning at the beginning of paragraph
2] » ¢ (here itis) / 70 % so the answer
correct is C/ Question 4 “dark chocolate
... our health because of .....” I don’t
choose ‘cholesterol’ because not good/

this/ Mmmmm/ where? Where?/ here
‘refers to something very large’/ (sl
a5 Baal y pdia 3l 5 (e (alS Lgd ) LAl
s gl Caasisas) 55 Jdll (choices include
two equivalents meaning very big; huge
and large but one describes an elephant
while the other describes anything)/ the
correct answer C/ question 2 “In
paragraph 2 ..they refers” [Jumps over
keywords in the question]/ _se<all Jl 5w 138
L;“\;Altﬁ J 8 5 jaall 2o ?JY /A LS’A)AM
s3 iy el (this is a referential pronoun
question/ | need to read before to
determine what it refers to)/ a=.. 4l 5 sl
sl e (paragraph two. .. yes it
includes that pronoun) /I read paragraph
2/ “Elephants are the largest animals ...
African elephant is approximately ... they
live anywhere... they are also the second-
tallest of all animals.” PU#6-10/ o) g==l s
oy ppasiall () il 55 Jail) s (g0 7 0 18
4Lall (It is clear this is about the body of
the elephant and the pronoun ‘they’ refers
to elephants)/ this is easy/ Answer is A/ |
read question 3/ “Elephants take a mud
bath t0...”/ & (g s (pall plea (A AS aa
e Jea s 21 Lale (“mud bath’ is a key
word/ | try to find it/ It should lead to the
answer)/ [student returns to text and
keeps humming while scanning for ‘mud
bath’] | “The elephant is [mmmm]
...trunk ... 100000 muscles. ... uses its
trunk to handle.. to drink water... skin is
dark...thick...tender...usually takes a
mud bath [here teacher] keep cool... mud
protects skin” PU#11-21/ oehall slea  Siny
osbeall Alall dles 8 2e Ly (this means that
mud bath helps protect the tender skin)/ |
choose answer A ‘make their skin soft’/
il zaaa (Correct teacher?)/ question 4
is “...trunk like..” /o) Jie S (like
what?)/ sl s3a <y 3 Ul (1 read this
teacher)/ [He turns to text and scans for
‘trunk’]/ 1) s3a (this word)/ uses it to
handle anything.... To drink water/ 43
Lk A (is like the hand of course)/ |
choose answer C/ A4l JIsudl 0¥V (now
next question)/ “African elephants are ..”/
Jll Clina g LIS Ll il s (1 see all
choices are about the features of the
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‘sugar’ also not and ‘smoke’ 48le e L

g s 54l (not relevant) / | guess B but not
sure/ Question 5 is also about ‘dark
chocolate’/ mmmmm ‘good feelings’
‘cholesterol’ ‘antioxidants’ ‘caffeine’ and
this [means ‘flavonoids’] I | read again
[returns to text and scans for keywords] /
ah it is here teacher “make us feel happy
because dark chocolate has caffeine.” / |
choose answer correct C/ In question 6
this is about heart diseases/ Eh I read this/
the answer is A because too much dark
chocolate is not good/ is not healthy and
makes diseases/ Question 7 “white
chocolate is ... mmmm from dark” this
because ... eheh I read again [student
scans paragraph 3] “is made from cocoa
butter” /I think this makes people fat so
answer is A/ Last question now/ | read
ehehehe! / This is about much chocolate
good/ This is in last paragraph/ | will read
again [student scans paragraph 4] /
“eating 30 calories a day will not make us
become fat” / correct answer teacher is C/
| finish and happy teacher. Thank you

T: Thank you very much.

elephant)/ Ok I read next/ “The African
elephant [Xdé & 8V Jall e S ey (this
is only about the African Elephant)]
...Teatures ... 100000 muscles. ...
strong...intelligent.. sensitive...remember
places and people ...only saw once.”
PU#22-29/ Jall jaai I Sliiall (e 2 3a
32 95 ya (pe oY) SEG Liayl &3 (more
features of the African elephant and also
remembers things that saw one time)/

4l e JIsadl aa 5 (back to the question)/ |
think answer correct is A or B/ adjectives
in the text but no skin/ | say answer
correct is B/ in question 6 “young
elephants learn..”/ ¥ el — alill alati Cas
DSA Y 5 aadaidll dilea Y 5 255 (How they
learn- by playing or imitation or herd
protection or remembering)/ I don’t take
C (San B oS aalei 43 5l Le 43 (because
this is not a way of learning.. but other
methods could be)/ | read to find correct/
“Young elephants learn by copying [ =
25l (means imitation)] ...mothers,
aunts...take care of the young... are so
important that... family, herd... protect
them from predators.” PU#30-38/ 5_gll o2a
Aleall 5 mlaill o (this paragraph is about
learning and protection)/ answer is B sure
because do same parents/ Now next
question/ “Elephants need ... to
remember it again/ <o 2 n5 e &S Sy
SYy s e 23l (how many times need to
see something to remember?)/ answer |
read before teacher/ this is one time/
Answer is A/ | do last question now
teacher/ “The best title™/ this title is better
better [scans choices while speaking]/ |
choose A jumbo the Elephant because
this is jumbo/ Thank you teacher/ | learn
more.

T: Thank you very much.
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C6: TAP Strategy Coding System & Scoring Tool

Coding system procedures adapted from (Schellings et al., 2006; Lin, 2011) &
Scoring form developed by the researcher

Student Number:

Pre Post

Comprehension Strategies Quant. | Qual. | Quant. | Qual.

apod

Cl. Using translation

C2. Guessing the meaning

C3. Skim for main idea

C4. Skim for topic sentences

C5. Scan for specific information

SAIRIUSO0)D | gazey

C6. Identify references

C7. Make inference

c C8.  Classify and group related items

C9. Paraphrase

C10. Summarize

C11. Synthesize

C12. Compare and contrast

C13. Recognize cause and effect

C14. Locate Keywords

C15. Use context clues

M1. Monitoring comprehension

M2. Questioning

M3. Making connections

M4, Visualizing

M5. Re-reading

M6. Check understanding

M7. Use alternative plans

DAI11IUSODe13IN

M8. Analyze task

M9. Activate prior knowledge

Total Quantity of used Strategies (Frequencies) | - H
Total QualityScore | . N

Sophistication Score (Total Qual. / Total # of Strategies) = Pre (-----) Post (—----)

Comprehension Task Score = Pre (-——-) Post (—--)
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Appendix D: Semi-Structured Interviews

Teacher’s Interview Form

The Effectiveness of Teaching Reading Strategies in Improving
Reading Comprehension Skills

Interviewer
Mohammed Mahmoud Rihan

Interview
LOCALION ===mmmmm e
Planned duration -=-=-=-==s=s==mememmmm e oo e e e e e
Started at----------------------mmm oo Finished at ----------------------

Actual duration ----=--=-mmm oo

Interviewer thanks the teacher for accepting to be interviewed and
explains the research purpose of the interview and confirms that all
collected data will stay confidential and shall be used for research
purposes only.

Interviewee Details [confidential and secured]

E-mail [optional] --------=--==m = m e
Gender: Male U Female O

Teaching experience (Years) -------=--=-mmmmmmmmmm oo
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Interview Questions

Q1: Do you usually teach individual reading comprehension lessons to your students?

Why?

Q5: How would you react to a student asking for the meaning of a word in the
reading passage? Explain

Q6: How would you teach your students to identify the main idea of a reading
passage? Explain

Q7: Do you think your students require certain skills / strategies to perform better in a
reading test? Explain and give examples as possible.

Q10: How would you value teaching reading comprehension skills at your institution?
Please explain and give examples as possible.
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D1: Interview Transcripts

Teacher 01 |

Location : Principal Office

Planned duration: 20 Minutes

Started at: 10 : 30 AM  Finished at : 10 : 55 AM
Actual duration : 25 Minutes

Interviewer thanks the teacher for accepting to be interviewed and explains the
research purpose of the interview and confirms that all collected data will stay
confidential and shall be used for research purposes only.

Interviewee Details [confidential and secured]

Name : Teacher 01

E-mail [optional] ----------=-mmmmmm e
Gender: Male 4 Female 4

Teaching exXperience (YEars) -------=-=-=-=-mm-mmmmm oo

Interview Questions

Q1: Do you usually teach individual reading comprehension lessons to your
students?

Yes of course. Reading is an important skill. We teach our students new vocabularies
and let them learn grammar. Mmmm, not only that but they learn how to find the
purpose and title of the text. I believe students have troubles; many troubles with

reading because they don’t try follow the teacher’s instructions and only need
translations of difficult words.

Q2: How do you select the text for the reading comprehension lessons?

Which text? If you mean the reading passage, we use the textbook provided by the
ministry of education. But don’t worry because the ministry changes the book every
year to make it suitable and better to our students’ interest and their level of English
as well. I want to say that we don’t have time to do text outside the book and because
it will have more vocabulary that students don’t know.

Q3: How would you start a reading class?

Mmmm! This is an interesting question. A reading class is not different from other
classes. | need to follow my lesson plan and begin with a warm-up activity. Students
need to look at pictures and find out the type of text and I always remind them of the
guestion types of the final reading exam. Eeehhhh! My students /......pause.....] my
students are .....Ehhhhh! They struggle with reading and always say they don’t have
enough time to understand all details. So, | always help them work fast by teaching
them fast reading but I believe this is a common problem in our schools because
students don’t learn how to read well and they don’t love reading even in Arabic.

They prefer to watch videos and do grammar and vocabulary activities. They hate
writing and reading.

Q4: Do you announce a clear purpose before you let your students do a reading
task? Why?

Of course, | do this to help the students be interested in the topic and be familiar with
the kind of information they are expected to face. Asking students to read without a

clear purpose is useless. Once a purpose is clear, students will be more motivated and
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this will guide the follow-up process and feedback.

Q5: How would you react to a student asking for the meaning of a word in the
reading passage? Explain

Ah! You have just asked the big question because most students insist on asking for
translations of difficult words and they say this will help them read fast and
understand. | think we can help young students but in grade twelve, it is not accepted
to change a reading class into a translation one. I have a good technique which helps
my students with this problem. They can look at suffixes, prefixes and word roots and
think of part of speech. This method works sometimes with good students but it
doesn’t help weak students at all, so | prefer to provide meaning of most difficult
words and let students learn them before reading. This is a big problem in our school.

Q6: How would you teach your students to identify the main idea of a reading
passage? Explain

Although this is easy and our students are always reminded to read the introduction
and the conclusion and the topic sentence of each paragraph, they stuck with difficult
words and stop very often to ask about meaning of words. This is not the case when
the reading text is not challenging and when there is a clear title or picture. There is
always a question in the exams about the title so we strive to help all students to be
able to find the main idea of the text. To be honest, | understand how reading is
important for the students’ life, and we have to give more attention to these problems
but this will affect [on] the other lessons.

Q7: Do you think your students require certain skills / strategies to perform
better in a reading test? Explain and give examples as possible.

Students will be happy when they have direct questions in the reading test, so they
just find the keywords where they are and copy the answer from that line but reading
questions are not direct in the new exams. Students need to think and use their own
knowledge and analyse the writer’s views. Because of this, they need to learn the
different types of questions and know reading skills like skim and read for gist and
find key words and many other skills. I think these skills should be taught early at
school because when students become[s] old, it will not be easy to [learn] them these
skills but we have to keep trying.

Q8: How would you assess your students’ understanding of such skills/
strategies?

If the students are able to answer the questions of the test without any problems, this
means they are using suitable skills. So, the best way to evaluate their understanding
is to give them a short test.

Q9: What would you do to help a student having troubles with reading?

Most students complain about their reading. They could be good at grammar,
vocabulary and writing but they have problems with reading. Some of our students

apply for CEPA test which is required to join some universities in the UAE. They
always complain about reading section. They say time is not enough and the questions

are not direct. | think they need to learn a lot of skills for the CEPA test but we don’t
have enough time for this at school and not all students are interested. So, | advise my
students to find CEPA practice resources online and practise the test in their free time.

I know this is not enough, but our schedule is very busy and we don’t have time for
extra work.
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Q10: How would you value teaching reading comprehension skills at your
institution? Please explain and give examples as possible.

| feel sad when | see grade twelve students struggling with reading and | could
imagine how the study at the university will not be easy because they need to do a lot
of reading, but this is not a school problem. I think there is something wrong in the
educational system and reading should receive more attention from KG to grade
twelve. Teachers need to update their teaching methods and they have to know much
about the future requirements. | know that your study is related to this problem and |
am happy to work with you because | will learn more about the problem in my school
and the school principal is encouraging other teachers to learn from your study.

Researcher: Thank you so much for your time and support.
Teacher: You are welcome

Teacher 02 |

Location : School Resource Center

Planned duration: 20 Minutes

Started at: 11 : 15 AM  Finished at : 11 : 35 AM
Actual duration : 20 Minutes

Interviewer thanks the teacher for accepting to be interviewed and explains the
research purpose of the interview and confirms that all collected data will stay
confidential and shall be used for research purposes only.

Interviewee Details [confidential and secured]

Name: Teacher 02

E-mail [optional] ----------m-mmmm oo
Gender: Male U Female QO

Teaching experience (Years) -------=-====m=m=mmmmmmmmmmm oo

Interview Questions

Q1: Do you usually teach individual reading comprehension lessons to your
students?

Sometimes | encourage students to read silently, then we discuss the reading passage.
I think silent reading is essential for comprehension and thinking. However, | prefer to
plan integrated-skill lessons. I mean, I don’t usually teach only reading but it comes

with writing or speaking. My students like to learn new vocabulary every class.

Q2: How do you select the text for the reading comprehension lessons?
First, | check the textbook for something interesting and then | search the internet for
something that goes with the textbook themes and students’ interest.

Q3: How would you start a reading class?

In the warming up session, | usually set the objectives of the new lessons. In a reading

lesson, | would let my students learn the purpose by encouraging them to have quick
look at the reading passage and highlight any elements that could help them know

what it is about very fast; like [nmmm, ehehheh] title, pictures or keywords. The
students become more [interesting] when | introduce a list of new words before they
read and they always ask for that.
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Q4: Do you announce a clear purpose before you let your students do a reading
task? Why?

Yes, as | said before. Students need to learn what is required of them. Procedures of
doing a reading task certainly differ based on the purpose of reading as well as the
length and difficulty level of the text. | am sure this will involve more students and
will ensure everybody is working in the same direction. Without a clear purpose of
learning I don’t think much success could be achieved.

Q5: How would you react to a student asking for the meaning of a word in the
reading passage? Explain

This always happens. So | either write a list of difficult words with definitions on
board or give a quick vocabulary activity before reading to help them, or preferably,
encourage them to guess the meaning based on context and whether the new word has
a positive or negative meaning and the part of speech can help with guessing. Some
weak students insist on Arabic translation but I let other students help according to
their understanding.

Q6: How would you teach your students to identify the main idea of a reading
passage? Explain

By teaching them the structure of the text and that most writers express the main idea
in the introduction. | tell them also to search for the topic sentence in the body
paragraphs which provides some details about the key ideas of the reading passage.
The students’ success in doing that depends on the difficulty of the text and the
students’ interest in the topic.

Q7: Do you think your students require certain skills / strategies to perform
better in a reading test? Explain and give examples as possible.

Certain skills are required for English language learning. They differ according to
main language skills. I mean reading, writing, speaking and listening. Mainly for
reading, they need to learn how to read and understand the questions carefully, do

appropriate scanning and identify topic sentences. But these and other strategies

cannot work for them if their overall language skills are not good enough specially
their vocabulary and grammar.

Q8: How would you assess your students’ understanding of such skills/
strategies?

A standard reading test is the best way to do this. | mean a test which is mainly
designed for that purpose like CEPA or IELTS but it is not possible at a school level
to do so. The ministry or the educational zone need to_integrate preparations for these
exams in the English curriculum and not let students face this shocking fact later
while they get ready to join the university. Once this happens, all teachers and
students will be enforced to raise their standards and work hard to teach and learn
these strateqies.

Q9: What would you do to help a student having troubles with reading?

We are usually required to provide remedial work to weak students who didn’t do
well in the diagnosis. To be honest, such remedial work is very general and doesn’t
address specific problems. It focusses on language basics without a clear approach
and these remedial plans are not examined for validity or reliability. I know this is not
a good situation and I hope we can do any progress in the future.

Q10: How would you value teaching reading comprehension skills at your
institution? Please explain and give examples as possible.

Reading is a must. It is a receptive skill that leads to writing and it should receive
more attention because it is the students’ gateway to learning.
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Researcher: Thank you very much for your time and interest.
Teacher: It is Ok! And all the best.
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Appendix E:  Classroom Observation (Form and Checklist)
Classroom Observation form/ checklist

A. Class Details

Teacher’s name:

Class/ Group:

Gender: U Male U Female Total Number of Students:
Seating Plan: U Individuals QO Pairs 1 Groups a

B. Lesson Details

Lesson Style: ~ LComplete Reading Lesson Q Integrated Reading Lesson
Text Type:
Text Source:

Topic:

C. Teaching Methods

Warming up Procedures (if any):

Presentation and Practice:

Comprehension Assessment Techniques & Feedback:
1.

2.

D. Skills & Strategies

Implemented Reading Model : O Bottom-up U Top-down U Interactive
Strategies Included (Name [E / | ] [Performance Rate 1 5 1))

Overall Comment:

144




Appendix F: Reading Strategies Course: Plan and Material

e Timing is flexible according to school-day schedules of the respected schools.

q_) -
c Teaching
= Content Methods
é - Pre-Test (CEPA, IELTS & TOEFL)
=° Think aloud sessions (TAP)
1. Skimming for general ideas and topic sentences
é ~ | =] 2 Guessing meaning of unknown words
= < % 3. Scanning for details and specific information
° 4. Recognizing cause and effect
4+
w | 5. Compare and contrast
é - qa; 6. ldentifying references
=< | ®|7 Understanding inferences
& | 8. Recognize Paraphrasing
v qg)v 9. Classifying information
83 | S| 10 Summarizing
= 11. Synthesis

Materials and worksheets are adapted from the following sources

- Bouchard, M. (2005). Comprehension Strategies for English Language
Learners. New York, NY: Scholastic.

- Bourne, P. (2004). High Impact IELTS. Auckland: Pearson New Zealand.

- Chesla, E. L. (2009). Reading comprehension success in 20 minutes a day (4th
ed.). New York: Learning Express.

- Dole, I. & Taggart, L. (2010). Activate: College Reading. Boston, MA:
Cengage Wadsworth.

- Edge, (2002). Reading Comprehension Skills and Strategies. Irvine, CA:
Saddleback Pub.

- Gough, C. (2010). IELTS Target 5.0: Preparation for IELTS General
Training: Leading to Academic IELTS: Course Book. Reading, UK: Garnet
Pub.

- Greenberg, D. (2005). Reading Skills. New York: Scholastic Inc.

- Mikulecky, B. S. (2007). Advanced Reading Power: Extensive Reading,
Vocabulary Building, Comprehension Skills, Reading Faster. White Plains,
NY: Longman.

- Sharpe, P. J. (2004). How to Prepare for the TOEFL Test: Test of English as a
Foreign Language. 11th ed. Hauppauge, NY: Barron's.

Teach — Model — Practice (guided/free) — Feedback — Consolidation (HW & Extra online activities for

interested students: http://www.rihanonline.com/home/Students/regular-class )

Process-oriented strategy-based explicit instruction.

w Post-Test (CEPA, IELTS & TOEFL)
e Think aloud sessions (TAP)

Week
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F1: Example Lesson Plan

Day: Monday Date: 12/05/2014 It's not how hard you work, it's what you getdone.
O lesson Planner Experimental Group
e ol
Lﬂ Reading Skills: Guessing vocabulary meaning

Tnts lesam:smnofa Mowtsem“ﬁeadmsraleges uov-dved & nanofan expenmental study on the effectvenass of

: ing UAE Grade 12 stude
B. Learning outcomes:

By the end of the lesson Ss should be able to :

1. Recognize different ways to guess unknown wordsand phrases
2. Identify non-guessable words (stoppers)
3. Practise guessing strategies

=| Teaching Aids & Material: \ =
=) Teaching Aids & Material: P4
1. White board, Pc, Projector
Attached worksheets (Chris Goygh, 2010 IELTS Target 2.0: Leading to IELTS Academic, Course Dook)

2
3. Online extra resources
4. Feedbackform :
® proceduren (2
Warm-up;
- T.sayshello and encourages STsto ask any question they might have about last class. He thanks STs who
sent homework online and participated actively on the website.
- T.presents today’s strategy and elicits STs' background information about guessing techniques.
- A PPT presentation is utilized to inform STs explicitly about guessing techniques and strategies. He linksthe
concepts to what STs might have already encountered in the pre-test.
- T.answers many Qs about Guessing: 1- why do learners need to learn guessing ? 2- How can STs use
different kinds of clues {Semantic, Syntactic, lexical, contextual...etc.) to guess unknown words?
- T.provides examples
Modcling:
- Attached Ex A isdone by T. to demonstrate guessing techniquesand strategies.
- T.gets feedback and answers STs” questions.
- Another example is provided by T. (Attached Ex B)
- Sts are encouraged to ask questionsif they need more clarification.
Guided Practice:
- Step bystep, T. presents exercise (C) and encourages STs to do it in pairs while he movesaround to
provide help and check performance.
- Answers are discussed and feedback is provided.
Free Practice:
- For free practice, Exercise (D), which looks like a real IELTS question, is distributed and STsare encouraged
todoit bytheirown.
- T.discusses answers and gives feedback.

- A quickfeed back form is provided to check STs understaning and learning (Attached E form) -
- A detailed learning outcome form is filled in by STs at home and brought back next class.

# Homework and extra activities: t °

- ExtraActivity is provided for more practice at home
- Some interactive exercises are uploaded on the website for interested STS.

*» REFLECTION 4=
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F2: Sample Material

Reading 1: guessing unknown words and phrases in context

I} Look only at the highlighted word and phrase in the extract below. Do you know either of them? ——
Hawving a good mamory s cartainly an advaniage. My brolher seems 10 have a Drain with a huge capscely
1or névwy indormation. He ramembers everylhing he sees or hears and has a very suocessiul career, My

brain seems to work differantly — in fact, | have a mamory ke a sieve. Information goes straight in and
straght Dack out

! Read the whole extract and then talk with a partner. Try to explain the highlighted words.

"W Answer the questions about the highlighted word and phrase.
1. Tick the correct definition for capacily

. how long something is
b. how much saomething can hold
c. how fast someathing travels

2. Tick the comvect picture of a seve,

W) Look only at the highlighted words in these extracts. Then read the extracts and choose tha .
correct definition of the highlighted word that follows,
1. It s difficu 1o understand even the gist of a conversation or talk ¥ you have no idea of the topic befora
you listen, Knowing what the 1opic i halns you 10 Une in. You can then Estan 1or kay words and maks
More serss of the iormahon you hesr
Tuns in means
&. stan 10 understand.
b. be an expart on a subjsct
C. do something beller than other people

As peopie grow Oldsr, thay need 10 exsrcse both thesr Dodees and ther mnds. Jogaing or playing golf
Can kesp peope physcally haalthy, whils reading and playing games can hap them 10 stay alent

Alart means

a. guick and ready to react

b. siower than usual

€. big and strong

It was very ate and | had been driving for several hours. The fact that | was so tired affected
my jogement. | didn’t siow down and hit the back of anothar car that was waiting at the
trafic ights

Judgement s ...

a. the need O drive carefully.

b. a lot of cars in the same place.

C. tha ability to understand a situation

Chris Gough, 20140, [ELTS Target 5.0: Leading to IELTS Academic. Course book

\chammed M Shan, May 2014
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=y Exam tip: You will mead quickly if you can guess new words from words that .
; you already know }u word you know can be part of a new word or part of a new
phrase or axpression

Y Look at these words and phrases and guess what they mean. Compare with a parmer.
brany brankess daydream over my head N two minds

ﬁ Now look at the highlighted words and phrases in context and circle the comect
option in the definition that follows.,

1. James s the brainy oné in the class. i you need help with a question, ask him.
Brainy means not busy / very clever

. When | went on holiday last year. | left the bathroom window cpen. Somebody climbed
in and stole my TV and DVD recorder. | can't beleve | did something so brainiess
Brainless means very stupid / unkind

. | was daydreaming and | walked right past my cffice. | had 1o turn round and walk back.
Daydreaming means not concentrating / thinking about important things

. Toarg was sick and missed a few lectures. When his friends were talking and comparnng
notes. It & Want ower Tang's head.
I scmething goss over your haad, you listen very carefully / don't understand it at all,

. I'm in two mings about taking this job. It's very well paid, but 15 very chalienging
I'd hawe Iots of monay, it I'd have 1o work around sicdy hours 3 weak
I you are 0 bwo minds about something, you can't make a decision / really want it

W3 Complete these santences so that they are true for you. Then compare with a partner

1. 15 the brainy ons in my family,
2. | was in two minds about

3, Once | was daydreaming and |
4. 15 the one in my family with 2 memory like siove.

Reading 3: practice with unknown words and phrases

Y] Look at the highlighted words and phrases on the next page, but do not check them
in a dictionary. You will need to guess their meanings to answer the questions,

Read this advertisement for a course that improves your memory. For questions 1-6,
decide if the information given below agroes with the information given in the
advertiserment. Write (T) true, (F) false or (NG) not given,

I. The course will show you new ways 10 remember names and faces.

2. Most successful people have met a world leader

3. Paopie who are very successiul in business have a good memary.

4. None of the Memory Enhancer techniques have been tested.

5. Doing the course will make you more ke other peopie

6. Claire and David did the course in order 10 get better jobs.

Chris Gough, 2010, [ELTS Target 5.0: Leading to [ELTS Academic. Course book

ammad M. RAar, May 2014
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For quastions 7-12, complate the sentences below with words taken from the passape.
Write NO MORE THAN THREE WORDS for each answer. .

7. The Memory Enhancer courss consists of Wasons
B, You can achweve a number of Ly registenng Ior the cowrse
8, Even 1 people _ you. you will remamber tham

10, Phons numbers and addrasses will be stored n your mamory and you will be abile 10

saSly _ hen
11, You will e abs 10 concenilrates more Clearly and for longer
12 you &an Bam how o gve long telks and bacome mors confidant

A course you'll never forgetl
Leamn the fechniques that will help you memorize names, foces and so much more.

Successful people have very good memaries! If you don't belleve us, ask anyone who's met o world

leader or a business yeoon. The people who reolly maka things hoppen don't forget. Now you, 100,

con facall nomas and numbars in teconds — uting sdantifically proven fachniguas, Mamary

Enhoncer is o course that will put you aheod of the rest

Mamary Fnhancar changed my life!” Claire Beown

‘I've saxd acodbye fo mv diarvl” Dowd Skone

Thess ore [ust two of tha sofisfied customars who signed up for Memory Enhancar

ond, in ten easy lessoms, mproved their [ves forever

Hare are ast o fow of the goins you con cdieve when you register right now
Mamorize tha names and foces of everyons you mesl and naver forget tham
Impress peophe you've recenify med by remesmberning thom when they "we forgotien you
Easlly rerieve essensial daro. Hove phone numbers, oddresses, pin numbers
ond other bonk datolls siored In your mamory
Sore dates ond figures lor tests and acame. Never foil ancther test in your life
Davealop clearer concentrofion and axtend the fime you can focus on detail
Be more olart when you drive or apercte machines
Memorize long speechas and presentotions in minuies. Feel your confidence grow
Achieve more af work, moks mora monwy ond be happier!

Nome: E.mail

Chris Gough, 2010, IELTS Target 5.0: Leading to [ELTS Academic. Course book

W7 Tick the sentences about the Reading task that are true for you and think about how gg
you can answer more questions comectly next time.

1. | could guess the maaning of most highlighted words in context

2. Guessing unknown words and phrases helped me 1o answer the questions.
3. | was happy with how quickly | found the information that | needed.

4. | am happy with how many questions | answered comectly,

Maokammed M SAan, May 2014
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All birds have feathers, and feathers are peculiar 1o birds. No other major group of animals is easy to
categorize. All birds have wings, too, but there are other winged creatures, such as bats and certain insects.

Many adaptations are found in both feathers and wings. Feathers form the soft down of goose and ducks, the
showy plumes of ostriches and egrets, and the strong flight feathers of eagles and condors. Wings vary from the
short, broad ones of chickens, which seldom fly, to the long, slim ones of albatrosses, which spend almaost all their
lives soaring on air cumrents. In penguins, wings have been modified into flippers and feathers into a waterproof
covering. In kiwis, the wings are almost impassible to detect.

Yet divepsity among birds is not as stnking as it is among mammals. The difference between a
hummingbird and an emu is great, but papdly as dramatic as that between a bat and a whale. It is variations in
details rather than in fundamental pattems that have been important in the adaptation of birds to many kinds of
ccosystems.

1. In the passage, the phrase peculiar to is dosest in meaning to
a) Necessary for
b) Impaortant to
¢)  Symbolic of
d) Unigqueto

2. The word ggfegorze in the passage is closest in meaning to
a) Appreciate
b) Comprehend
¢} Classify
d) Visualize

3. The word ghiowy in the passage is closest in meaning to
a) Ornamental
b) Powerful
¢) Pale
d) Graceful

4. Which of the following is dosest in meaning to the word detect in the passage?
a) utilize
b) observe
¢) extend
d) describe

5. In the passage, the word diversity is closest in meaning to
4) Function
b) Heredity
¢)  Specialty
d) Variety

6. The word pardly in the passage is closest in meaning to
a) Definitely
b) Not nearly
¢) Possibly
d) Not softly

7. Which of the following could best be substituted for the word {yndamental in the passage?
4) Basic
by Shifting
¢) Predictable
d) Complicated

Adapted from CEPA website

Modammed M Sdar, May 2014
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Appendix G: Learning Feedback Form
Adapted from (Makni, 2006)
Student’s name:

Group/ Class: Date:

A. How would you rate ¢ (b be asii Cis Tick(v) the suitable circle

1 2 3 4 5

s sl Gan e alall La )
1. Your overall satisfaction with today’s lesson?
LBed ey ¢ saa 5al Slalaial

2. Your interest in the reading topic? Om

e 3 (3 5k g Adaiay)

3. Activities and teaching methods? Om

B. Target Strateg(y)ies of Today’s Lesson: il ci(s) jlgall a sl cualas 181

Name:
1 2 3 4 5
T8 (10 DI(3) el 038 Creadinl B e oS
1. How often have you used it (them) before?
f5ada Lgdan g @
2. How much did you find it (them) useful? Om
Plednkat li€ay (s (_5;\1

3. To what extent you feel you can apply it (them)? Om

C. After today’s class, I can ... ... o assl) G g Al
1.

2.

D. How do you think today’s lesson would affect your reading
comprehension skills? Sl (A el Sl jlen B e ol G of ias S

1.

2
3.
4
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Appendix H: UAE Gradel2 Standard En. Term Exams
H1: Term 01, 2013 - 2014

-

-

Ay Julad) Aal) s3aall
Aainall ] pandl cueen 1AARY]
(7)) Ciades 220

Bandall Ay adl il eyl AJ s
aadnilly Ay 1 30 58

il g ag &0 3 |

p 2014 — 2013 el bl plall alully oY) jde O cieall J 1 panl ) Juall) Aglgd Cladal
Al | Shades 328 S 28000 Sl e

i i sl e Qh‘ﬂ

_'\,\

>y

I. Reading (60 points) @

Text 1
Read the following text and answer the questions below. (3 points each)
Paragraph Reading opens the door o a world of adventure, culture, diversity and
1 knowledge, and is an activity vital 1o the development of curiosity and
a lowve of learning. 5o, how can vou help to develop vour children™s
reading skills to enjo v these numerous benefits? Here are some Uips:
Paragraph  Surround them with books and reading material. both around the
- house and in their bedroomm. Your child will be more inclined to pick
- them up and get absorbed in the pages. With so many other games,
electronic devices and programines battling for vour child’s attention,
vou will want to give them every opportunity 1o explore the wonders
of the written word.
Paragraph Encourage a wide variety of books and reading materials. & part of
3 developing strong reading skills 15 the abilty o self-select a wide
range of read ing material. This doesn™t need to be limited t© books, but
can also include newspapers, magazines, websites and other literature.
Paragraph  Set a pood example. Children commonly copy the behaviour of their
4 parents. Therefore, if they see vou regularly picking up a ook, vour
child mayv be more likely 1o do the same. Talk to them about what wvou
are reading, the characters vou have met and what vou think might
happen next, and encourage them to do the same.
Paragraph Read to them. It can be a powerful way to pet them excied about
5 stories and expose them to more advanced texts than they are able o

read themselves. As well as reading t© them, encourage vour child o
read to vou. Be patient with their mistakes and pay attention to the
story 50 vou can discuss it tegether afierwards.
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Cuestions:
Circle the most suitable answer from a. b, ¢ or d.

I. The text is mainly about

a. children stories b. reading activities

o how o choose books . mak ing children good readers
2. The purpose of this text 15 to .

i War b. advise

©. DOmpure i. describe
3. The root of the word activity in Paragraph 1 15 .

. actively b, action

c. active d. act

4. Distributing books all around the housa allows children to .
i et engaged in reading b, distract their attention
©. EIjOY COMmpUier pames . clhssify them

5. The word devices in Paragraph 2 likely means .
a. machines b. scales

©. Eaimes . bells
&, Exposing children to newspapers or literature mainly develops among them.
@ sl cling programnes b. using websites
o. reading skills d. plaving parmes
7. The word commonly in Paragraph4 isafan .
a. adjective b, adverb
€. noun d. verb

8. Parers should read books at home to

a. pick up mistakes b. describe characters
o, encourage their children . learn about their children
9. Children should read to their parents to .
a. amuse them b. be seli-confident
¢. set a good example for them i. have their mistakes corrected

10. In which paragraph would this sentence BEST f?
" Your might ffke fo sk them fo summarize the stony fo fest their leved of understanding. ™
a. Paragraph 2 b. Paragraph 3
¢. Paragraph 4 d. Paragraph 3
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Text 2

Read the following text and answer the questions below, (3 points each)

Paragraph
1

Parapgraph
2

Paragraph

3

Paragraph
4

Paragraph
3

Giray kangarcos roam the forests of Australia and Tasmania and prefer
o live among the trees, though they do take o open grasslands for
grazing. Gray kanparoos, red kanparoos, and wallaroos are called the
great kanparoos becanse thew are so much larger than the nearly 70
other kinds of kangaroos.

Ciray kangaroos hop along on their powerful hind legs and do so at
great speed. A prav kanparoo can reach speeds of over 56 kilometers
an hour and travel for long distances at 24 kilometers an hour. They
can cover B meters in a single leap and jump 1.8 meters high.

Females have one baby at a time, which at birth s smaller than a
cherrv. The infant immediately climbs into its mother’s pouch and
does not emerge for two months. Until they reach about 10 or 11
maonths of age, threatemed wvoung kanparoos, called joevs, will
quickly dive into their mom's pouch for safety. As they grow, joevs
heads and feet can ofien be seen hanging out of the pouch.

Larpger male kangaroos are powerfully built. Like many species, male
kangaroos smmetimes fight over potential mates. Thev often lean back
on their sturdy tail and "box" each other with their strong hind leps.
Elangarcos can also bite and use sharp claws, which they mav do in
battle with an enamy, such as a dingo.

Ciray kangaroos pather in groups called "mobs". Australians have
spent centuries clearing open areas of land and establishing water
sources - both of which are blessings o kangaroo populations. Many
millions of these animals roam Australia, and considerable mumbers

are killed each wear for their skin and meat, which is becoming a more
proplar human food.
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Questions:
Circle the most suitable answer from a, b, ¢ or d.
11 The best title e this text would be
a. Kangaroos Species b. Gray Kangaroos' Habitat

€. Body Structure of Fangaroos d. Amazing Facts about Eangarons

12, The word leap in Paragraph 2 i5 a/an

a. verb b noun

c. adverb d. adjective
13, Paragraph 3 is mainly about kangaroos' .

a. females b. pouches

¢. babies d. sizes

14, The OPPOSITE of the word threatened in Paragraph 3 is
a. protectad b. healthy
€. slrong d. rased

15, The word lean in Paragraph 4 likely means .
@ T b. wave

¢. bend d. stand
I&. According to the text, it can be inferred that Gray Kangaroos are
a. slow animals b. lonely animals
¢. about to be extinct d. pant of Australians” life

I7. What 15 MWOT TRUE about Gray Kangaroos?

a. They live with dingoes peacefully. b. They carry thewr baby ina pouch.
€. They are fast animals. d. They have strong legs.

Complete the following table with information from Paragraph 5.

Grayv Kangaroos
Habitat killed for
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IL Writing (40 points)
1. Sentence Writing (15 poinis) (3 points each) @

Write TWO meaningful simple sentences and THREE compound or complex
sentences about the pictures below.,

Y ou may use connectives such as and, but, so, wet, ___atc.

= s
) ? g\ K ,‘ _

Picture 1 Picture 2

b

b
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1. Essay Writing

(25 points)

Write an essav of about 200 words on the following topic.

The UAE University

Founder Late Sheikh Zaved Bin Sultan Al-Nahvan
Location Ad-Aan, United Arvab Emicates
Estahlished 1976
Tvpe public
Sy fem credit hours
Camp uses male and femalae
Services special needs S health club / housing |/ cooperative society
| Languages Arabic ! English
Humanities and Social Sciences, Sciences, Education, Business
Colleges and Economics, Law, Food and Apgriculiure, Engineering,
Medicine and Health Sciences, Information Technolopy
No. of students | 12,884 undergraduates - 676 posteraduates (200122013)
Academic staff | 638 facultv members - 356 mstructors - 68 teaching assistants
wehsite LT Bl )

i3
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I. Reading (60 points) 0

Read the following text and answer the questions below. (3 points each)

Paragraph
1

Paragraph
2

Paragraph
3

Paragraph
4

Paragraph
5

Paragraph
6

The Hanging Gardens of Babylon evoke a romantic picture of
egreenery and colorful flowers cascading from the sky. However, not
only are the Hanging Gardens of Babylon not standing today, but their
entire existence is debated.

In ancient writings the Hanging Gardens of Babylon were first
described by Berossus in the late 4th century BC. In his Babyloniaca,
written around 280 BC, he describes the gardens and attributes them
to the great Babvlonian King Nebuchadnezzar I1.

According to these ancient sources, Nebuchadnezzar had the Hanging
Gardens built around 600 BC for his wife Amytis. She was homesick
for her green and mountainous home, and quite depressed living in the
flat and dry Babylbn. Thus an elaborate garden was constructed to
replicate her homeland and cheer her up.

The Hanging Gardens did not actually hang at all. They were made up
of a simulated mountain with roofiop gardens. They would have likely
been multi-level terraces supported by baked brick columns. These
columns would have been filled with dirt to allow large plantings and
trees to root and grow. The effect of the plants hanging down likely
eave the effect of a green mountain landscape.

Recent archaeological excavations of the palace in Iraq have
uncovered evidence of a building with arched rooms and a well
nearby. However, the location of the palace complex contradicts
where Greek historians placed the Hanging Gardens. which was on the
banks of the Euphrates River. There have been recent excavations on
the banks of the Euphrates River of some substantial 25 meter-thick
walls. Could these have been part of the Hanging Gardens of Babvlon?

Though some believe that the Hanging Gardens never existed, itis not
outside of the realm of possibility that they were real. But why would
later historians spend so much time describing this masterpiece of
ancient history if it did not exist in at least some physical form?
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Questions:
Circle the most suitable answer from a, b, ¢ or d.
1. The text is mainly about :
a. a recent excavation b. the Kingdom of Babylon

¢. the life of Nebuchad nezzar 1. d. a masterpiece ofancient history

2. The text can mostly be considered as a/an

a. advertisement b. interview
¢ report d. fable

3. The ROOT ofthe word existence in Paragraph 1 is
a. exist b. existing
¢. existent d. existential

4. According to Paragraph 2, Babyloniaca is the name of a

a. historian b. garden

¢. palace d. book
5. The word attributes in Paragraph 2 likely means

a. donates b. relates

C. passes d. rents

6. Nebuchadnezzar’s wife was unhappy because X
a. Babylon was mountainous b. her palace was not big enough
¢. Babylon was unlike her homeland d. her palace was away from the Euphrates

7. The writer of the article believes that the Hanging Gardens of Babylon
a. lay on mountains b. were almost real
¢. were built by the Greeks d. were an imaginary picture

8. The word substantial in Paragraph 5 is a/an

a. adjective b. adverb
€. noun d. verb
9. Paragraph 4 is mainly about the of the Hanging Gardens of Babylon.
a. construction b. excavation
¢ location d. history

10. In which Paragraph woukl this sentence BEST fit?
"Many other Greek historians went on to provide detailed descriptions of the
gardens, citing either Berossus’ work, or from accounts of other ancients.”
a. Paragraph 1 b. Paragraph 2
¢. Paragraph 3 d. Paragraph 4

(=)
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Text 2

ANz Ceaee e Qe
Read the following text and answer the questions below. (3 points each)
Paragraph To the untrained eye, African and Asian elephants can be
1 indistinguishable, but there are key physical features that make these
two species relatively easy totell apart.
Paragraph  The most noticeable physical differences can be seen in the ears. tusks
3 and head shapes of the two species, according to The Elephant
B Sanctuary, a natural-habitat refuge for endangered elephants located
in Hohenwald, Tennessee.
Paragraph  African elephants have large ears, shaped much like the continent of
3 Africa itself. The larger surface area of their ears helps to keep
African elephants cool in the blazing African sun. Asian elephants
have less to worry about heat-wise, as they tend to live in cool jungle
areas, so their ears are smaller.
Paragraph  Asian and African elephants have very distinet head shapes. African
4 elephants have fuller, more rounded heads, and the top of their head is
a single dome. Asian elephants have a twin-domed head with an
indent in the middle.
Paragraph  There is another thing that sets them apart: Only male Asian elephants
5 grow tusks and even then, not all males will have them. In African
’ elephants, both sexes generally exhibit tusks.
Paragraph Despite these physical differences. both species of elephant are very
6 similar socially. Both are herd animals living within defined social
structures, according to the conservation group World Wildlife Fund.
The herds are usually led by the oldest female, and are made up of her
daughters, sisters and their offspring. Once they reach puberty. male
calves leave the mother’s herd and join other young males in bachelor
groups. Older males tend to be solitary.
Paragraph  As Asian and African elephants do not come in contact in the wild,
7 there has only been one incident of cross-breeding between the two

species. In 1978, at the Chester Zoo in England, the Asian elephant
cow Sheba gave birth to a calf with an African elephant bull named
Jumbolino. Their calf was named Motty, who had features of both his
parents. Sadly, he was premature and died of stomach complications
two weeks later.
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Questions:

Circle the most suitable answer from a, b, ¢ or d.

11. The main purpose of this text is to .
a. advertise b. persuade
¢. compare d. narrate

12. The text woulkd most probably be seen in a .
a. social website b. science book
. sport magazine d. commercial poster

13. The OPPOSITE of the word endangered in Paragraph 2 is
a. captured b. gathered
¢. protected d. threatened

14, The word distinct in Paragraph 4 likely means A
a. different b. amazing
¢. strange d. flat

15. The word features in Paragraph 7 is a/an :
a. noun b. verb

¢. adverb d. adjective

16. What is NOT TRUE about Asian elephants?
a. The oldest female leads the herd. b. They usually live in hot jungles.
¢. They have twin-domed heads. d. Most males have tusks.

17. According to the text, it can be inferred that
a. poachers benefit from elephant female tusks
b. the two species of elephants have a different social life
¢. cross-breeding between the two species has succeeded
d. the physical features ofelephants differ according to climate

Complete the following table with information from Paragraph 6.

Elephant Herd's Members
- oldest female
18. 19. 20.
4
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I1. Writing (40 points)

1. Sentence Writing (15 points) (3 points each) o 40

Write TWO meaningful simple sentences and THREE compound or complex
sentences about the pictures below.

You may use connectives suchas and, but, so, yet, .__efc.

Picture 1 Picture 2

=
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2. Essay Writing (25 points)

Write an essay of about 200 words on the following topic. e

All of us experience happy and sad situations. Compare and contrast the
happiest day to the saddest day you went through in vour life.

These questions may help you:

- When and where did it happen?

- Who were involved?

- What made it your happiest /saddest day?
- How did you feel about both days?
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Statistics

Appendix |: Target Population

(Ministry of Education, 2014, p. 10)

0 2014/2013 (guuljal olel drosleill goliall gl ((g0g4a alei) duliall &jgi
Distribution of Students (G.E) by Educational Zones for the Academic year 2013 / 2014

Students d—lb

STAGE dlajall

w N il dalal gVl dalaJl Jlab¥l yaly)

< Secondary Cycle 2 Cycle1 kindergarten
ZONE .Im dakioll

P o(egano) 12 (11 | 10 feaoxa) 9 | 8 | 7 | 6 fe9ex0| 5 (4 | 3 | 2 | 1 |00 Kg2|Kgl
Abu Dhabi Edu. Zone s3832 | 13002 4708 [ 4041 | 4347 | 19,248 [ 4,493 | 4756 | 5081 | 4918 | 23479 | 4669 | 5003 | 4699 | 4428 | 4680 | 8013 | 4272 | 3801 droaleill rf_n.,f_mbg
Al Ain Edu. Zone s3545 | 10976 4,043 | 3397 [ 3536 | 16025 | 3678 | 3930 [ 4067 | 4346 | 19,855 | 4097 | 4266 | 3992 | 3748 | 3752 | 6689 [ 3401 | 3228 drodell cpelldahio
Al Garbia Edu. Zone 9782 | 2312 790 | 763 | 759 [2989 | 760 | 785 | 06 | 738 | 3397 | 05 | 768 | es2 | 22 | 620 | 1084 | 558 [ s26 dradeildupell dakaiall
Total 127,159 26, ‘@ 8201 | 8oz |38262 | 8931 | 9475 [ 9854 | 10002 | 46731 | 97 [ 10037 | 9373 | m70e | o082 | 15,786 [ 131 [ 7655 €gaaall
Dubai Edu. Zone 20080 | 6723 2090 | 2261 | 8592 | 2008 [ 2067 | 2008 | 2233 [ 11028 | 2276 | 2335 | 2216 | 2089 | 2142 | 2737 | 1413 | 1326 dropleill i dahio
Sharjah Edu. Zone 41411 | 9049 2894 | 2956 [ 12142 | 2826 | 2970 | 3126 | 3220 [ 15188 | 3129 | 3239 | 3032 | 2891 | 2897 | so3:2 | 2457 | 257 droeil dsjill dalnio
Ajman Edu. Zone 15009 | 3143 1008 | 991 | a7 | 100a | 1004 [ 1208 | 1169 | 5706 | 1382 | 1263 | 1139 | 1088 | 1038 [ 1779 | 9a3 | 836 drayell jlanc dahnio
Umm Al Quwain Edu. Zone | sz | 19 379 | 357 | 1648 [ 380 | 400 | at6 | 443 | 2022 | a3 [ aas | v | axa | am | 70 | 366 | aos duauleil pgidll ol dalnio
Al Fujairah Edu. Zone 21,985 | 4687 1ass | 1543 [ so61 [ 1300 [ 1515 | 1517 | 1535 | sa6a | 1598 | 1666 | 1657 | 157 | 1669 | 3173 | 1580 | 159 dralell paall dakhio
Ras Al Khaimah Edu. Zone 3284 | sa06 2150 | 2477 | 9529 | 2106 | 2304 | 2462 | 2527 [ 12421 | 2538 | 2620 | 2450 | 2366 | 2438 | 3088 | 1942 | 246 | dwoulell doudll wljdalnio
Total 146,153 31702 a 10006 | 1058 [ 42343 | 9898 [ 10309 [ 20919 [ 11127 | se629 [ 11161 [ 11568 | 10920 | 10389 | 10501 | 17479 | 8701 | 878 £ganall
Grand Total m3n | 8082 6‘“ 18,207 | 19,227 | 80,605 [ 18,829 | 19,874 | 20773 | 21129 [101,360 [ 20,632 | 21,605 | 20293 | 19187 | 19,643 | 33.265 | 16,832 | 16.433 dJgall @laal
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Appendix J: Official Permissions and Consent Letters
1. BUID Letter to the Ministry and Fujairah Educational Zone

. deolqll The . .
LY ) I \ British University
TN in Dubai

Ministry of Education
Fujairah Educational Zone

S April, 2014
Confirmation of Master of Education Student Status: Mohamed Mahmoud Rihan
To whom it may concern,

I am writing to confirm that Mohamed Mahmoud Rihan is currently enrolled in the Master of
Education Programme, in the Faculty of Education at the British University in Dubai. He has
completed all taught modules and is currently conducting his dissertation on the reading
strategies of Arab learners of English.

The MEd qualification is to be accredited in the UAE, and the Faculty of Education at BUiD was
established in partnership with the School of Education at the University of Birmingham in the
UK. Mohamed’s research methodology has been approved by the University Ethics Committee,
and complete anonymity for research participants is his foremost consideration. With the
fulfillment of this requirement, I am therefore writing to kindly request your permission to allow
Mohamed to gain access to relevant schools in the Fujairah educational zone, so he can collect
the required data for his dissertation. Should you have any questions or concerns regarding this
letter or Mohamed’s research, please contact me at my e-mail address below.

Thank you for your co-operation.

Yours faithfully

-

Assist. Prof. Yasemin Yildiz

Faculty of Education, TESOL Program

The British University in Dubai (BUiD)

PO Box 345015 - 1st & 2nd Floor, Block 11

Dubai International Academic City
Dubai, United Arab Emirates
Honorary Fellow - University of Birmingham, School of Education, UK
Tel: +971 4 367 2106

E-mail: yasemin.yildiz@buid.ac.ae

www.buid.ac.ae PO Box 345015, Block 11, 1% and 2™ Floors
Dubai International Academic City

Dubai, UAE
Tal- +G71 4 201 3RIA Fav: +Q71 4 2RA 4RAR
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2.No-objection Letter from the Zone

W'h»mm f{\ '.;;;.Bi,,-."-.;’,-’..‘j“«l,;
2014 /4 /13 39 5 £ ST RIS EY

R T

- ’, ,.,!.. \ B = /‘ - » ;4.-._&‘-. ; -
cu.‘.l.‘aJ"&_A_:nL.'.h::
U2 tana dsena ada [ e adie e

*kkk q-r-d 'Ai) v‘ -'1‘- < ;’.-- ,.-‘.- -

PRI Al Sl psay 5 e ] A W s a8 e e el Il WS

b il a3 e Jyematly Aatall Ay Y1 LY de S S5 aan b Tape ST
By a3 080 Al o Wle sy ity 5 Amatal oo (TESOL MA) et 3 oy

heall S3al Laatll g gieedl aad el A St S A" A 0 0 ey

(A = LYY — L)) Slaaladl o8 ol Sl ASA ) S el ST B e o

(&J,M'C@.&;ﬁ\’huuu"m‘ﬂﬁ LASPS:H‘)QJL.'- J,—‘h.rd",“"s‘—;-“‘-‘—»—t‘;")
TN . .

» 1 - = e .- e =22« N2 . "t e oa > = &
L,chp.%uwhw%\ww.&\«._)_s A Mok oo

.L‘);J D'-j-:‘_':‘» &’;)

Sy 5 S8 pals aa
faliad pie 08 5 St

2014 /4113 4% Ma’f’\; b}'
{pou =% =

168



3. No-objection Letter (School A)

United Arab Emirates

Miristry of Education

Fujairah Education Zone

Educational Operations Section
Educational Information Systems Unit
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4. No-objection Letter (School B)
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5. Parents and Students’ Consent Letter
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