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ABSTRACT

This study investigated gifted students intrinsic and extrinsic motivational
behavior towards leaning in U.A.E government schools, four gifted students were
chosen form three U.A.E government schools, ages 14/15 years old. Students,
teachers and parents were interviewed and observed in the class room, in order
to find what type of motivation directs their behavior towards engaging/valuing
school activities, plus the strategies used by teachers to support their motivation
to learn. The results indicated that gifted students are having a mixed behavior of
intrinsic and extrinsic motivation towards learning rather than intrinsically
motivated. Teacher's attitudes and learning styles are directing them more to be
externally regulated towards material rewards or importance of grades, gifted
students are disliking and not finding any meaning for some subjects they are
being taught because of the discouraging and disrespectful attitude of their
teachers.
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Chapter 1
Introduction

All children are carrying hidden gems, and they only need the right person to find
out these gems, nurture them in the right direction, children need to believe in
their own abilities and be motivated to enhance and develop them; as Colanero
(1985) believe that philosophically, morally, politically, and educationally the
approach must be that all children have gifts and talents which needs to be

identified, valued and fostered.

Calvin Taylor (1978, 1986, 1988, Davis and Rimm (2004)), introduces “Multiple
Talents Totem Pole” concept, which raises awareness that the maijority of
students if not all will have special skills and talents of some type. He introduced
six talents including academic, creative, planning, communicating, forecasting
and decision making and later on he added implementing, human reaction and
discerning opportunities. It makes educators job more difficult to believe about
each student high abilities, try to dig into their personalities until they can
discover unseen talents, carrying with it the essential influence of motivation in

maintaining their gifts for personal goals and the betterment of the society.

On the other hand Gardner’s theory of multiple Intelligences (1999, Davis and
Rimm, 2004) draws attention to individuals differences in the creative domains of
musical, spatial, and body kinesthetic intelligence as well as social and
intrapersonal intelligence. A critical part in his theory is that schools traditionally
recognize only linguistic and logical mathematical types of intelligence, which are
represented in the 1Q tests. Thus, educators sometimes underestimate or pay no

attention to students with strengths in other forms of intelligence.

Renzulli’'s three ring conception of giftedness (1986), which has had such a
marked impact on theories and concepts of giftedness (Borland and Wright,
2000), includes task commitment (motivation) as an essential element in the

achievement of gifted behavior. The term task commitment is seen by some as
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interchangeable with the term motivation (Clinkenbeard, 1994; Lens and Rand,
2000; Street, 2001). Renzulli’'s recent modified model replaced task commitment
with the terms motivation, having much broader personality connotations, but
including task commitment as a part of the construct of motivation (Monks and
Mason, 2000).

The question of what motivates gifted students to learn has been of central
interest to many educators. Writers and researchers on gifted education refer to
the essential differences and relative merits of intrinsic and extrinsic motivation
(Hay, 1993; Feldhusen, 1998; Lens and Rand, 2000). In general, Intrinsic
motivation is where learning is for its own sake or for internal, personal
satisfaction, while extrinsic motivation is driven essentially by external factors
such as rewards or threats of punishment. Lens and Rand (2000) believe that
both intrinsic and extrinsic motivations are operative at the same time in most of
our behaviors.

Academic intrinsic motivation involves enjoyment of school learning
characterized by a mastery orientation, curiosity, intrinsic interest in the subject
material, and preference for challenging, difficult and novel tasks. However, in
considering the child within the classroom context, it seems critical to identify
what might be extrinsic motivational factors as well. For example, to what extent
is the child motivated by the desire to obtain grades, to win teacher approval, to

avoid censure, namely, to meet the external demands of the school system?

Statement of the Study

Gifted students have been part of special needs categories in the U.A.E
government schools, where they must be taken care of separately in and outside
the class room. Many different programs have been implemented and
customized for gifted students in order to enhance their abilities and skills and be
able to develop their talents; such as more difficult questions strategy, creative

thinking, compacting the curriculum, scientific thinking and enrichment programs.



The researcher has been curious to know about the adolescence gifted students
academic intrinsic and extrinsic motivation, whether they are enjoying and
valuing the learning processes? Preferring challenges and mainly mastery
oriented, or whether they are seeking to gain grades, get teachers/parents
approval and be more performance oriented. On the other hand it is very
significant to analyze and understand educators/decision makers perspectives
towards the important role of motivation in educating gifted students, and the
support/strategies provided from their side, for directing gifted students behaviors

and their motivation to learn.

Research Background

Gifted students in the U.A.E

There were many acts and policies from the Ministry of education in the U.A.E,
for arranging free and appropriate public education for students with other types
of exceptionalities and special needs such as The union law (29) of the year
2006 related to the people with special needs and the rule of the Ministry of
education in including them in the mainstream schools, however specific
mandated polices that require action to implement educational programming at

the local level for gifted and talented students are highly needed.

The decree no. 94 (2002) issued by the Ministry of Education and forwarded on
12 February 2005, define the gifted as “the students who achieve more than 95
percent in the school attainment tests” and the talented as “the students who
achieve more than 95 percent in the attainment tests of specific subjects such as
mathematics, chemistry or literature and/or those who are talented in the school’s

social, physical or arts activities”.

The researcher found that this definition is very close and similar to Gagne
(1985, 1995, 2000) Differentiated Model of Giftedness and Talented (DMGT)
which has more positive impact over the last decade, he focuses on the link

between promise and fulfillment, or potential and performance. Giftedness in his
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opinion corresponds to competence, which is distinctly above average in one or
more domains of ability; however, talent refers to performance which is distinctly
above average in one or more fields of human performance. The reason the
researcher agrees with Gagne (DMGT) is that his system is not only looking for
the already motivated achiever; underachievers are also included, in his model, a

child can be gifted without being talented.

The Ministry of Education perspectives in defining gifted and talented students is
more focused and specified on their high academic achievements in tests and
high performance in sports and arts activities. Before gifted and talented students
become identified and are able to join gifted students programs, they have to

complete various psychological and intelligence tests.

Gifted and Talented Student Identification in U.A.E

The Ministry of Education is responsible for providing the identification and
support for the gifted and talented students in all U.A.E government schools, they
collect latest data related to gifted pupils, based on the needs and requirements
of the government schools, put different courses and programs for special
educators, also supervise the implementation and assessment programs to give
necessary recommendation and provide these students with care services in

terms of financial and human resources.

The ministry of education has based two main categories for identifying gifted
and talented students. The first one, which they call superior students, are for
students who have high intellectual abilities, and have high scores in their
academic subjects (above 95%) (Appendix 2.1.10), and therefore are included in

this category.
The second category includes the talented students, who have superior abilities

in specific fields, including arts, academic subjects and occupational areas,

showing creativity in school and activities outside school, not necessarily having
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to be superior students in all fields or acquire high intellectual abilities (Appendix
2.1.10).

Students who have shown special capabilities are supposed to be nominated by
their schools to the Ministry of Education, teachers or parents who find their
student’s/children’s abilities in certain subjects or areas within the ministry
specification, and based on their attainments tests, are required to carry out
various psychological and intelligent (IQ) assessment tests. An official
nomination form must be completed and approved from school administration in
order for these students to benefit from special programs provided by the ministry
(Appendix 2.1.10).

Government schools who want to apply gifted and talented programs, have to
establish a committee for identifying and supporting gifted students, the
committee have to be under the supervision of the school’'s head teacher or
special educator, social worker and educational psychologist assigned from the
ministry of education. In addition to the teacher’s of different subjects who are
going to implement the gifted student strategies in and outside the class room.
After the committee identifies a list of gifted students, and the completion of
student’s profiles which contains information on the student’s health, family
status, attainment test and special abilities, they will send the names to the
ministry, in order to send the education psychologist for the interview and the 1Q
test. If the student scores close or above 130 in the 1Q test and passes the
interview, he/she will be identified as a gifted and talented student and will be

able to join their programs (Appendix 2.1.10).

Programs of Gifted Students in the U.A.E

The schools rules after identifying gifted student, is to provide suitable programs
which meets gifted students needs and requirements, and assist them to develop
their skills and abilities. The researcher noticed that most of the government

schools are having resource rooms where they can implement some of the gifted
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students activities and programs, and also allow gifted students to have access
whenever they are in need to reach the specialist or wants to spend some time in

the resource room.

Many programs and strategies have been suggested from the ministry of
education for gifted students and provided to government schools in order to find
out a proper program for their gifted students, which are going to fulfill their
needs and enable them to enhance and progress their abilities. Some of the
programs which have been introduced and also implemented for gifted student in
government schools are enrichment programs, accelerated programs, creative
thinking, most difficult questions, reading skills and scientific thinking (Appendix
2.1.10).

These strategies are implemented in and outside the classroom, the special
educator with the assessment of the teachers who is going to apply the strategy,
will work together in order to customize a specific program for gifted students,
and be able to support and follow up student’s development while working
closely with them. Teachers are free to accept special educators request for
applying gifted programs in or outside the class room, they are not forced to
implement gifted strategies if gifted students are talented in their subjects, some
teachers do like to use other methodologies in the teaching styles others are not

gualified enough to work with gifted students (Appendix 2.1.10).

Gifted Adolescence

There is an inter relationship between the physical and emotional changes that a
person experiences during adolescence. While there is excitement in the
emergence of new powers, there is also sensitivity and feelings of anxiety. This
kind of feelings may raise contradictions in one’s behavior. It may look as though
an individual seems shy, however at times the same person might seem quite
social; may want to spend more time alone, and at the same time might not reject

any kind of attention; might act in a very confident and courageous manner and
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be rather scared or fearful at other times. During this period of time, and after
some time has passed, a new level of awareness manifests itself and a growing
concern with one’s own talents and abilities unfolds particularly in the context of
one’s relationships with both peers and adults. Special importance is given to the
way others relate to one’s physical appearance, react to one’s opinions, and

respect one’s identity.

During this time of transition, one is ever seeking answers to questions, often
very philosophical ones. This is the age during which a new consciousness
rapidly develops. In one of the studies Van Tassel's (1994) stated that gifted
adolescence need to be actively assisted in developing a strong sense of self,
defining authentic life and career goals, and developing philosophies of life that
facilitate healthy self-concept. | found the complexity of the role of educators
extremely interesting, in representing and discussing deep internal topics such as
what is the purpose of gifted adolescence education life? What do they most
value in school activities? This will facilitate gifted adolescence in choosing the

right career, and motivate them to direct their behavior and achieve their goals.

What attracted the researcher most, in choosing gifted adolescence in the
research study; is that these groups are in a very pivotal development period,;
towards maturity, where they will start building their personality and identity; by
choosing and making wise decisions for themselves. Educators must be aware of
gifted student’s special needs, in order to encourage and motivate them; and
make them aware of their abilities and their positive effects towards the

transformation of the society.

Rational of the Study

Gifted students, like any other special needs students; needs to be identified in
the first stage, and get the right support in order to nurture their skills and
abilities, They are carrying the hidden resources of the future community, these

resources must be valued and developed in an encouraging environment. If
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these children are not identified and provided with appropriate education, they
are at a threat of being underestimated and neglected and their special

capabilities might be wasted (Davis and Rimm, 2004, Porter, 2005).

Gifted students motivation to learn is a very important factor in students learning
process, if a student realizes and finds the value of his education, is capable of
choosing topics of interest to him, experiences various types of methodologies
and learning styles, these students are going to enjoy learning and will find
school environments the best place to develop and practice their talents and

abilities.

Teachers and parents are playing a significant role in supporting and
encouraging gifted student’s abilities and talents, they must analyze student’s
needs and behaviors, use different strategies of intrinsic and extrinsic motivation
planned in advance in order to actively engage them in the learning activities and
strengthen their abilities. Boolm (1985) found that in the early years of talent
development it was the motivational support and encouragement by the home
and the teachers as well as other rewards and recognitions, which resulted in the

learning being so good.

The researcher himself went through difficult times in school, during his
educational period, where he couldn’t taste and experience the enjoyment of
learning and studying at that stage. The school he attended was mainly
theoretical based, and focused on memorizing rather than analyzing the
concepts, solely for the purpose of passing and scoring high grades. There were
other factors also that affected his interests in academic life such as school
environment with very few activities, and unqualified teachers. The researcher
wants to be aware about the role of motivation in the learning process, in order to
find proper strategies and methods for his children and others, and make their
academic life exciting and challenging to utilize their potentials up to their

maximum limits.
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Research Question

The research questions investigated in this study are as follows:-

1. Are the gifted students in U.A.E government schools more intrinsically or
extrinsically motivated.

2. What are gifted students values, which motivates them to engage in
school activities.

3. Are the motivation strategies, used by teachers or decision makers,
assisting gifted and talented students to develop their potentials and
skills?
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Chapter 2

Literature Review

Intrinsic Motivation

Motivation involves the processes that energize, directs and sustains behavior.
To be motivated means to be moved to do some action or behave in a certain
way (Ryan and Deci, 2000). A person who feels no impetus or inspiration to act,
is thus characterized as unmotivated, whereas someone who is energized or

activated towards the end is considered motivated.

There is no all embracing theory of motivation to account for all types of
motivation behaviors (Lens and Rand, 2000). Writes on gifted education refer to
essential differences and relative merits of intrinsic and extrinsic motivation (Hay,
1992; Clinkenbeard, 1994; Feldhusen, 1998; Lens and Rand, 2000).

In this study the researcher is more focused on the orientation of gifted students
motivation (what type of motivation?), rather than the level of gifted students
motivation (how much they are motivated?). orientation of motivation concerns
the underlying attitudes and goal that give rise to action, for example, a gifted
student can be highly motivated to work on any assignment out of interest,
curiosity, wants to learn a new set of skills because he/she understands their
potential utility and value, or, alternatively, because he/she wants to get the
approval of the teacher or parents and learning the skills will yield a good grade
and the privileges a good grade affords. In the previous example it's clear that
the amount of motivation does not necessarily vary, but the nature of motivation

being evidenced certainly does.

The distinction between intrinsic and extrinsic motivation has proved viable not
only as a framework for predicting and interpreting behavior, in general (Deci
1975; Deci and Ryan, 1985; Hunt, 1971; Lepper et al., 1973; white, 1959), but for
understanding children behavior within the educational setting, in particular
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(Biggs, 1985, 1987; Cameron & Pierce, 1994; Drew & Watkins, 1998; Eccles &
Midgley, 1990; Harter, 1981, 1992; Hattie et al., 1996; Hattie & Watkins, 1988;
Ryan et al., 1985; Watkins, 1983; Watkins & Hattie, 1990).

Academic intrinsic motivation involves enjoyment of school learning
characterized by a mastery orientation, curiosity, intrinsic interest in the subject
material, and preference for challenging, difficult and novel tasks. However, in
considering the child within the classroom context, it seems critical to identify

what might be extrinsic motivational factors as well.

Intrinsic motivation is defined as the doing of an activity for its inherent
satisfaction rather than for some separable consequence. It is the natural
tendency to seek out and conquer challenges as we pursue personal interest and
exercise capabilities (Deci and ryan, 1985, 2002; Reeve, 1996). When a student
is intrinsically motivated he/she is moved to act for fun, challenge, curiosity or
interest entailed rather than because of external extrinsic factors such as prods,

pressure, fear of punishment or rewards.

Intrinsic motivation influences learners to choose a task, get energized about it,
and persist until they accomplish it successfully, regardless whether it brings an
immediate reward. Intrinsic motivation is present when learners actively seek out
and participate in activities without having to be rewarded by material things or
activities outside the learning task. The ninth grader, who repeats typing on the
computer key board because he likes the feel of his fingers hopping across the
keys, and connects that sense with the sight of correctly spelled words on the

page, has intrinsic motivation.

This natural motivational tendency (Intrinsic motivation) is a critical element in
cognitive, social, and physical development because it is through acting on one’s
Inherit interests that one grows in knowledge and skills. It is very significant for

educators and parents to find out student/children interests, which are part of
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their human nature, and will affect gifted students performance, persistence and

well being across life’s epochs (Ryan and LaGuardia, in press).

Lack of intrinsic motivation is correlated to declines in gifted student's dedication
to their class work, enjoyment of academic activities, valuing of effort, perceived
competence, pursuit of learning, their rating of the importance and usefulness of
school and their mastery behavior of challenging a task. Students can be chosen
and identified as gifted students in U.A.E government schools, based on their
identification factors, which are GPA’s above 95% and the IQ test close to or
above 130, and at the same time might not yet appreciate the value of school
curriculum and learning activities in developing their abilities and skills in order to

be used for the betterment of the society.

In research, generalizing across grade three through ninth, children who were
intrinsically motivated showed higher school achievement (Deci and Ryan, 1985;
Drew and Watlcins, 1998; Gottfried ,1985) higher intellectual ability (Gottfried
,1990) and more favorable perceptions of their academic competence (Gottfried
,1985, 1990; Harter, 1981, 1992).

Junior high schools are typically much larger than elementary schools,
presenting children with a larger social comparison network and added
challenges in finding their own niches. Students who have had a few or maybe
only one teacher in elementary level, must learn to negotiate different subjects
with specific teachers, increasing responsibilities to get through the school day
for the students. In addition the school environment becomes more controlling
and reduces choices just at the point that adolescents are seeking more
autonomy (Eccles et al., 1993; Midgley and Feldlanfer, 1987), such changes in
school size and structure may contribute to the decline in intrinsic motivation with

the transition.
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The decrease in intrinsic motivation is consistent with an abundance of prior
research suggesting that positive academic beliefs and behaviors gradually
erode as children progress through the school system (Anderman and Maehr,
1994, Nicholls, 1978; Sanson and Morgan, 1992). It is also consistent with more
recent finding by Gottfried (2001) that showed decrease on intrinsic motivation
measures assessing nine years old through 17 years old students interested in

reading, maths, science and school in general.

Gifted adolescence are going through a critical stage, leaving childhood behind
and entering the youth period, if they aren’t guided through proper motivational
strategies which supports the basic principles of education and the purpose of
learning, they are going to use surface level strategies for getting the rewards
rather than cognitively engage in school activities, cheating to get the desired
grade and be considered as superior students rather than asking for assistance

from teacher to understand.

Extrinsic Motivation

Although intrinsic motivation is clearly an important type of motivation, most of
the activities people do are not intrinsically motivated. Extrinsic motivation is a
construct that pertains whenever an activity is done in order to attain separable
outcome. In Self determination Theory (SDT; Deci and ryan, 1985) Deci and
Ryan distinguish between different types of motivation based on the different
reasons or goals that give rise to an action. SDT proposes that extrinsic
motivation can vary greatly in the degree to which it is autonomous. For instance,
a student who does the homework only because of the fear of the parents is
extrinsically motivated because he/she is doing the work in order to attain the
separable outcome of avoiding sanctions. Similarly, a student who does the work
because she personally believes it is valuable for his/her chosen career; is also
extrinsically motivated because he/she too is doing it for its instrumental value

rather than because he/she finds it interesting. Both examples are representing
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intentional behavior, but their main differences vary in their autonomy and

purpose.

With SDT a second sub theory, referred to Organismic Integration Theory (OIT),
was introduced to detail the different forms of extrinsic motivation. Figure 1
illustrates the OIT taxonomy types of motivation, arranged from left or right in
terms of the extent to which the motivation for one's behavior emanates from

one’s self.

Extrinsic Motivation

Introjection Identification

Regulatory

Styles N
Amotivation

Intrinsic
Motivation
External
Regulation Integration

Associated Perceived non Silence of  Ego Conscious Hierarchical Interest,

Processes contingency, extrinsic involvement valuing of synthesis of enjoyment,
low perceived rewards focus on activity goals Inherent
competence approval from Satisfaction

self or others
Egzcui‘“gid Impersona External Somewhat Somewhat Internal Internal
: External Internal
Causality

Figure 1. A taxonomy of human motivation.

At the far left is a motivation, which is the state of lacking an intention to act.
Amotivation results from not valuing an activity (Ryan. 1995), not feeling
competent to do it (Deci, 1975), or not believing it will yield a desired outcome
(Seligman, 1975). Just to the right of amotivation, external regulation category
which is the least autonomous form of extrinsic motivation, such behaviors are
performed to satisfy an external demand or obtain an externally imposed reward

contingency. Individuals experience external regulated behavior as controlled or
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alienated. A second type of extrinsic motivation is interjected regulation. It
describes a type of internal regulation that is still quite controlling because people
perform such actions with the feeling of pressure in order to avoid guilt or anxiety
or to attain ego enhancements or pride. The third type is identification. Here, the
person has identified with the personal importance of a behavior and has thus
accepted its regulation as his or her own. A boy who memorizes spelling lists
because he sees it relevant to writing, which he values as a life goal, has
identified with the value of this learning activity. The last category of extrinsic
motivation is integrated regulation. It occurs when identified regulations have
been fully assimilated to the self. The more one internalizes the reasons for an
action and assimilates them to the self, the more one’s extrinsically motivated

actions become self determined.

Educators of gifted students must analyze and diagnose; in which extrinsic
motivation categories gifted students are; while they are learning and working on
school activities. They have to direct their motives more towards identifying the
values of the activities and integrating them to the self. In one of the research
studies, they have noticed that the less the students showed interest the more
externally regulated they were, value and effort were also contributing factors,
and the more they indicated tendency to blame others, such as the teachers, for
negative outcomes. Introjected motivation was positively related to expending
effort, but was also related to more anxiety and to poorer coping with failures.
Identified regulation was associated with greater enjoyment of school and more

positive coping styles.

Motivation to Learn

Intrinsic motivation and motivation to learn is closely related to the difference
between affective (emotional) and cognitive tasks. Students may be motivated to
learn from a lesson or activity whether or not they find its content interesting or its
process enjoyable. They will find them meaningful and worthwhile, and will take

them seriously by trying to acquire the intended benefits from them.
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Motivation to learn refers primary to the quality of student's cognitive
engagement in a learning activity, not the intensity of physical effort they devote
to it or the time they spend on it. It is very important to be more concerned about
gifted student's quality time and cognitive engagement in school activities, rather
than the effort or time spent on activities which are joyful and interesting for them.
Students who learn content with understanding not only learn the content itself
but also retain it in a form that takes it usable when needed.

Learning goals and Performance goals

A goal is an outcome or attainment an individual is striving to accomplish (Locke
and Lathman, 2002). Goals and goal setting plays a central role in motivating
gifted students to learn, learning in learning goals refers to the information
processing, sense making and advance in comprehension or mastery that occurs
when one acquires knowledge or skills. Performance refers to the demonstration

of the knowledge or skill after it has been acquired.

Students who approach academic activities with learning goals (also called
mastery or task involvement goals) focus on acquiring the knowledge or skills
that the activities are designed to develop; they seek to accurately understand
the concepts by presenting them into their own words and connecting it to prior
existing knowledge. When they encounter difficulties they put more effort,
because they believe that these efforts are worth while, or they are likely to seek

help if needed.

Performance goal oriented students, deal with the activities as they are tested for
their abilities to perform rather opportunities to learn. They use surface level
strategies to protect their ego, their learning efforts may be impaired by fear of
failure, they seek to avoid challenging tasks and tend to give up easily when
frustrated because they believe their abilities are limited, they lack confidence

that persistent effort will eventually pay off. Performance goal students lose
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something when lower achievers are successful, there track of their GPA’s, not
as a way of tracking their learning. On the other hand the mastery goals or
learning goals students do extra work to improve without expecting a better
grade, compare their recent test grades with previous grades to monitor
progress, they ask for feedback to improve their skills and choose challenging

assignment.

Thorkildsen (1988) has done a research study about the goal orientation of
academically talented adolescents around their theories of school goals. She
found that task (learning goal) oriented students, not ego (performance goal)
oriented, have beliefs that school should facilitate social commitment,
understanding of the world, and achievement motivation (creativity and
persistence), task orientation was also associated with the causal belief that
effort and cooperation lead to success and satisfaction with school learning. On
the other hand, ego orientation (performance goal) was slightly but significantly
correlated with the belief that school should help students gain wealth and status

in the future but not with satisfaction with school learning.

The researcher is going to investigate in this study, gifted student's goals and
how it's affecting their motivation to learn. Based on the researcher's experience,
living in the U.A.E for the past 30 years, U.A.E culture is more concerned about
how to present, perform and more ego oriented (Eman, 2005). This type of
attitude can affect the future generation (gifted students), they might put behind
their learning goals, and move towards ego and performance goals.

Clikenbeard (1994) sees students who are pursing learning goals and who are
task involved, (i.e who are essentially intrinsic motivated), are choosing suitable
challenging tasks, which would indicate a willingness to take intellectual risks,
this being regarded as important in discovering full capabilities (Leyden, 1985), in
fostering creativity (Crapley, 1995), and generally for higher levels of
achievement (Tannenbaum, 2000).
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Role of Teaching and Learning in Motivating Gifted Students

Intrinsic motivation theorist have pointed out that people tend to enjoy and
become absorbed in activities that are well matched to their current level of
knowledge and skill and thus provide optimal challenges that allow them to
develop their competence (Elliot et al., 2000).

The need for challenge is important for the gifted pupil (Clinkenbeard, 1994;
Eyre, 1997; Freeman, 2000; Wallace, 2000). The challenge should be consistent
(Freeman, 1997) and appropriate. Repetition, and unplanned activities are seen
as inappropriate challenge. Challenge is an important motivator, tasks which are

not challenging, do not satisfy the need for gifted student's achievement.

In one of the studies about intrinsic and extrinsic motivation; and the relationship
of each other to academic outcomes, and by using Harte (1981) scale which
have been used by many researchers to examine the relationship between
intrinsic versus extrinsic motivation and children’s academic behaviors (Newman,
1990; Tzuriel, 1989; Wong, Wiest and Cusick, 2002). One of the motivational
components which was measured in the study; was about student performance
for challenging schoolwork versus a performance for assignments that can be
accomplished successfully with little effort. In this study, it was clearly noticed the
strong negative correlation between intrinsic motivation and performance for

easy work (r=-.47, p<.01).

In another study, investigating the factors which had influenced the role of
motivation in the high levels of achievement of a sample of fifteen gifted students,
aged 14-15 years. Majority of the students indicated that they had some fear of
failure while they were facing challenging activities, but this was not a major
problem for many of them. In no case had this affected their motivation or
inhabited them in taking intellectual risks or accepting really difficult challenges.
For example, many were willing to try alternatives or unusual methods in problem

solving. They were all willing to seek help where necessary, which also indicated
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a lack of fear in admitting that they were having difficulty with the problem

solving.

Gifted students are quick thinking, quick of understanding and have remarkable
memories; they learn easily and remember what they have learnt (Terman, 1925;
freeman, 1979; Wallace, 2000). Therefore, in classrooms where there is
inadequate or in appropriate challenge and the pace is too slow, with much
repetition, less choices and poor teaching, such students are easily bored and
boredom can also affect their motivation adversely (Feldhusen, 1998; Lens and
Rand, 2000; Shanghunessy, 2004). In some cases the boredom and

demotivation resulting from lack of challenge can result in underachievement.

When students can make choices, they are more likely to believe that the work is
important even if it is not fun (intrinsically motivated). They tend to internalize
educational goals and take them as their own (Malone and Lepper, 1987).
Choice and the opportunity for self direction (Zuckerman, Porac, Lathin, Smith
and Deci, 1978) appear to enhance intrinsic motivation, as they afford a greater

sense of autonomy.

Several studies have shown that autonomy supportive teachers who prefer
providing choices rather than controlling student choices, catalyze in their student
greater intrinsic motivation, curiosity, and the desire for challenge (Deci, Nezlek
and Sheinman, 1981; Ryan and Grolnick, 1986). Students who are overly
controlled not only lose initiative but also learn less well, especially when learning
is complex or requires conceptual creative processing (Benware and Deci, 1984;
Grolnick and Ryan, 1987).

Allowing and providing choice and independence in student's learning is seen as
having a motivation influence (Hay, 1993; Montagomery, 2001; Uresti et al.,
2002). Gifted students in the learning situation should be allowed to explore

areas of their own interests (Peters at al., 2000), in doing this the student’s
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motivation increases and they work and develop their learning skills. Thus Harter
and Connell (1984) found that perceived control is a critical correlate of academic
motivation. Their finding showed that the child who is intrinsically motivated
would also perceive himself/herself to feel in control of his/her successes and

failures.

Another element which affect gifted student's motivation to learn, is the use of
competitions in their academic life as Bloom (1985) also acknowledges the
important part played by competitions as elements in motivation. Supporting this
view Udvari and Schneider (2000) comment that some theories see competition
necessary for achievement, since the comparison with others allows a judgment

as to whether or not performance is substantial.

The researcher finds that competition is not all bad, some competitors can have
negative ethical perspectives towards competitions such as “putting the others
down so that they can come to the top”, It can also be seen as directed towards
the self “I will do my best”; “I will improve to the best of my ability”, which will help
them to internalize more the value of their participation for improving their own
skills, and evaluate their own learning goals. Rimm argues, as do Kohn (1992)
and Spence (1985), that too much competition or too much of an emphasis on
winning should be discouraged. Nevertheless, Rimm believes that competition

aimed at self improvement, or competition with oneself, will benefit students.

Gifted student are gaining a lot while participating in competitions, their
knowledge bases are expanded in the specific areas of the contests, their
process skills of creative problem finding and solving, critical and creative
thinking leadership skills, group dynamics, goal setting, communication skills, self
directed learning and cooperative learning are strengthened and enhanced.

Rimm (1986) mentioned that educators and parents should stress the importance

of achievement without focusing exclusively on winning. They should emphasize
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on improving their skills and abilities, improvement should be rewarded and
competitive activities should be designed in such a way that self improvement is

possible.

Rule of Support in Motivating Gifted Students

Parents are the first educators for their gifted children, their support and
encouragements, providing them proper learning atmosphere and directing them
towards understanding the value of their abilities and talents and their needs to
be developed and enhanced is highly important. Many researchers note the very
great importance of parental support in the progress achievement of gifted young
people (Radford, 1990; Horre, 1995). Bloom (1985) found that in the early years
of talent development it was the motivational support and encouragement by the
home which resulted in the learning being so good.

Parents should be more aware of their gifted children needs and requirements,
their role in providing awareness about the importance of academic activities and
their learning goals, usefulness and the value of school, the importance of
mastery behavior in challenging tasks, and providing choices and opportunities to
explore their interest and curiosity rather than controlling or limiting their learning

path, with school activities.

Similarly, studies show children of parents who are more autonomy supportive to
be mastery oriented; more likely to spontaneously explore and extend
themselves, than children of parents who are more controlling (Grolnick, Deci,
and Ryan, 1997).

With the transition to secondary school, the educational focus shifts from the
process of learning to an evaluation of products or outcomes, more impersonal,
formal and competitive (Eccles and Migley, 1988, 1990; Eccles et al., 1984).
There is an increasing emphasis on social comparison as students come to be
graded in terms of their performance on tests and assignments and as

information about individual’s performance levels becomes more public. Many
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factors which can be observed with the school system, may lead children to
abandon their intrinsic interest in learning and to adopt amore extrinsic

motivational orientation (Lepper and Gilorih, 1981).

Nicholls (1979) specifically highlighted the implication of such change, and
suggests that they lead students to focus on the assessment of their ability,
rather than on the learning task itself. He argues that this change in focus, in

turn, has a negative impact on children’s motivation to learn.

In one of the studies in American schools, they have noticed the heavy use of
extrinsic contingencies and incentives plus increasing importance attached to
grades and test scores as students get older (Eccels and Midgley, 1989; Kohn,
1993). In another study, about the relationship of each intrinsic and extrinsic
motivation to academic outcomes a sample of 797 3™ to 8" grade children were
examined. By using Harter's (1981) scale, as a result of this study their was a
significant positive correlation between overall GPA and intrinsic motivation
(r=.34, p=.001), and significantly negative correlation between GPA and extrinsic
motivation (r= -.23, p<.01). it is clear a gifted student who values learning and
has learning goals, will put effort and work harder to acquire high GPA, but gifted
students who are extrinsically motivated will stop putting extra effort and work in

the absence of rewards and incentives.

In examining these trends, it seems like children are adapting more to the needs
of school culture in what it demands for, and this increasingly reinforces relatively
extrinsic motivation orientations, as their focus narrows down on the products of
their learning, evaluated by marks, children tend to adopt this reward system in
particular and their interest in the learning process itself declines, as revealed by

their weaning intrinsic motivation.

Lepper and Deci (1975) clearly demonstrated that the external rewards would

undermine subject’s intrinsic motivation to engage in activities that, before the
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reward was offered, had been found intrinsically interesting. It has been
demonstrated that tangible rewards are more likely to undermine intrinsic interest
than are verbal rewards such as praise. On the other hand Judy Cameron (2001;
Cameron and Pierce, 1994) argue that rewards do not always decrease student’s
intrinsic motivation. In her analysis of approximately a hundred studies, she
found that verbal rewards (praise and positive feedback) can be used to enhance

student’s intrinsic motivation.

As Cameron (2001) and Reeve (2006) stated that classroom rewards can be
useful when it is implemented as an incentive to engage in tasks, in which case
the goal is to control student’s behavior, and to convey information about mastery
(Bandura 1982, Deci, 1975). In Ruth Butler study (1987) students in 5" and 6™
grade were given interesting divergent thinking tasks followed by individual
personalized comments, standardized praise “very good”, grades, or no
feedback. Interest, performance, attributions to effort, and task involvement were
higher after personalized comments. Ego involved motivation was greater after

grades and standard praise.

Parents and teachers should be aware of different rewarding methods which will
direct gifted students to learn more, appreciate their developing knowledge and
skills, and not just thinking about the rewards. They have to provide students with
informative feedbacks and effective praise which expresses appreciation for
student's efforts, admiration for their accomplishments, in ways that call attention
to the efforts or accomplishments themselves, rather than to their role in pleasing
the teacher. This helps students learn to attribute their efforts to their own

intrinsic motivation rather than to external incentives supplied by the teacher.
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Chapter 3
Methodology

The purpose of this study is to find out what motivates gifted and talented
students to learn, in order to improve their skills and abilities in their academic
life, plus how school environment and teachers’ strategies are used to engage
them cognitively in the activities they need, to develop their talents and

consciously be aware of their importance.

There are four main characteristics for best researchers as Marriam (1988)

stated” the study should be particularistic, descriptive, heuristic and inductive”.

Particularistic means being focused on a particular individual, event or situation.
Descriptive so that the end product will be rich and the focus of the study should
be broadened and not limited by standardized reporting mechanisms; that
characterize purely quantitative studies. Heuristic, to enhance readers’
understanding of the individual under investigation; and lead them to new
perceptions about the phenomena being studied. And finally the case studies
generally rely on inductive reasoning as Merriam (1988) affirmed that “Discovery
of new relationships, concepts and understanding, rather than verification of

predetermined hypotheses, characterizes qualitative case studies”.
Data Collection Methods

This research is mainly focused on using various types of qualitative data
collection methods, especially when you are investigating about motivational
aspects of the student, which are based on the inner sources of invisible and
intangible energies, where you need rich context to proof your statement as
Mertens and Mclaughin (2004) stated that qualitative research can provide a rich,

contextualized picture of an educational or social phenomenon.
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The data collection took place in the first semester of 2008/2009, for almost a
period of one month in school; they had almost completed the first term exams,
there were a few teachers, where it was their first year to work with the chosen
gifted and talented students, and had quite limited period of time to become

aware of and analyze their skills and abilities.

In order to increase the reliability and the validity of my research findings, | used
multiple methods and sources of data collection which Denzin (1970) called it
‘triangulation’. It combines dissimilar methods such as IQ tests, interviews,

observations, document analysis and questioners to study the same unit.

Below are the methodologies used to gather the data:-

e Semi-Structured Interviews

Brog and Gall (1983) identified this method as the most appropriate for
interviewing studies in education. The researcher’s view about semi structured
interview is one of the key methods to gather information from specific significant
resources, which plays a significant role in the student's academic pathway,
however, neither the exact wording nor the order of the questions have to be
adhered to in the interview (Merriam, 1988). This method helps you not only to
get qualitative data; but takes you to more detailed information, as King (1994)
refers to them as qualitative research interviews. The researcher has chosen
semi structured interviews because it allows to respond to the interest or
priorities of the respondent and to investigate ideas that emerge from the

discussion, while still maintaining control over the interview as a whole.
Four types of semi-structured interviews have been created by the researcher in

order to collect the data from four main sources of data which are the students,
teachers, special needs specialist and parents. Based on the availability of the
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resources for three superior students and one talented student the researcher
interviewed the following people:-
a. Eighteen teachers.
Four students in three different government schools.
Three special needs specialist.
Parents of two students out of four.

One psychologist.

-~ o o o0 o

One school principle.

All the interviews took place in the school, during school hour times, except for
one interview with one of the student’s parents which took place outside the
school. As you can see in the (appendix 5) all the questions were written in
English, however while implementing, had to be translated verbally into Arabic,
due to the Arab teachers difficulties in understanding English, plus almost all
teachers in government schools are from Arab countries, and are poor in the

English language.

Before starting any of the interviews the researcher would explain the reason
behind the interview, being research based and that it would neither have any
negative effect on the student’s reputation, nor on the interviewee’s work
position. This had to be made very clear to everyone from the start, so that the
data collected would be as close as possible to reality. The researcher had
chosen to interview the students and the parents last, in order to avoid any kind
of unrealistic performance or behavior the students might exhibit while observing

them in the class rooms. Most of these interviews lasted from 25 to 30 minutes.

e Observation

The best way to believe in what you hear, and be fair and truthful to yourself, for
reaching into a meaningful and realistic conclusion, is to watch and see peoples

acts and behavior in different circumstances. Robson (2002) identified
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observation as watching actions and behavior of people and recording them in

some way and then describing, analyzing and interpreting what was observed.

This study used the narrative method of observation, where one needs to note
down what is seen or needed in a session or in a limited period of time. What the
researcher was trying to find out from the class observation was about student’s
strength and weaknesses, to what extent they are motivated and engaged in
class activities, discussions, and what motivates them to learn, plus teacher’s
strategies used to motivate and engage gifted and talented students and

strengthen their abilities and skills.

Teachers were informed before visiting their classes, it was clearly explained to
them that the reason for class observation is to see students performance and
behavior, together with students engagements in class activities and discussions
and their motivation to learn. The researcher pointed out to the teachers to run
the class at its normal course, without allowing the gifted and talented student

feel the researcher’s visit on that day is for observing the students.

Around thirteen class observations took place for the three superior students in
three different schools, putting into considerations the subjects that the students
like and dislike, in order to find student motives towards specific subjects, and the
reason behind disliking other subjects, such as Ahmad who found some of the

subjects to be useless in real life (Appendix 3.1.6).

e Questioner

Questioners are recommended to elicit information on background and
demographic questions that can be answered speedily and objectively (Borg and
Gall, 1983; Merriam, 1988). The main goal of using the questioner is to find out
gifted and talented students characteristics. The researcher used one questioner

(Appendix, 5.5) with upto ten teachers for each student, all questions were based
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on likert scale, and are related to the general characteristics of gifted and
talented children, the researcher chose interview based since one can clarify

guestions and judge the extent to which the exercise is treated seriously.

After interviewing the teachers, the researcher was going through the
guestioners with them, in order to translate the questions to Arabic and collect
the data.

o |Q Test

As mentioned earlier, in order to join the gifted and talented program; and
strategies presented by the school special need specialist, a psychologist from
the Ministry of education must perform an 1Q test on the students, in order to give
approval for the students to enter the gifted and talented programs if they score

close or above 130.

For this reason, the researcher asked the Ministry psychologist to perform the 1Q
test on three students, who were represented as superior students among their
class mates in their school. These students had performed well, and joined gifted
programs and other activities in the past two years. The psychologist had two
sets of standard exams from the Ministry, for the adolescence age group of gifted
and talented students as mentioned below:-

e Standard Progressive Matrices (1938) J.C. Raven sets A,B,C,D and E.
the test was not limited to specific time.
e Beta Il Morton, which examines the accuracy and performance of the
student in a specific time.
All three students took their exams in school between the class sessions, putting
in mind their exams and physical health, in order to assure their readiness for the
exam. In one case the special needs teacher asked the researcher to take the
second exam on another day, because he had felt that the student had already
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gone through a long day, including the strategy of More Difficult Questions for
gifted and talented student in math’s class. The psychologist visited the school
on another day and took the second exam for the student, however the results
were almost the same (Appendix 2.6). There was a 10 minute break between the

two exams.

e Document Analyses

Many documents have been collected in order to support my claims on the
student performance and activities involvement for the past three years such as

grade results, certifications, rewards and work sheets as shown in the appendix.

Methodological Challenges and Limitations

It is a challenging task for the researcher to collect the realistic data required for
the study, or to reach the right people for gathering the information. In the study
the researcher has faced a few obstacles which seems to be important to point

out as following:-

e The researcher was not able to interview two parents out of four gifted
and talented students, due to health issues and the other parents due to
huge amount of responsibilities carried on the father shoulders by having
three or four wives along with their children.

e Teaching gifted and talented students was a new task for some of the
teachers, they had only been doing it for not more than 3 months, which
made their feedback validity limited compared to their short time
experience in teaching these students.

e The researcher noticed that while selecting the sessions with the teachers
for observation purposes, some of the teachers were trying to select first
four sessions before break time, to somehow assure students readiness
and interaction, and also to take their time in preparing an interesting

session, thinking about their reputation and the success level of the
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session, although the researcher had informed them previously that the
observation was going to be solely on the student engagement and
behavior, without allowing the student to notice any unnatural activity
taking place.

The researcher couldn’t observe the gifted student (Omar) in drama and
theater classes, and was not able to reach his drama teacher, who had
moved out of the school this year, and because of that they hadn’t started
their theater activities in school yet, although three to four months had
already passed by from the academic year.

Gifted student Omar and one of the superior students Sami, did not
provide their documents, which included their achievements and
rewarding certificates to proof their statements, although the researcher,
special need teacher and social specialist requested them to provide the

documents many times.
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Chapter 4

Results

First of all we are going to present a brief background about the four gifted and
talented students, who have been identified from their schools as superior
students or talented students, and have joined the gifted student's program. The
researcher is going to point out student's characteristics too, which have been
collected from the teacher's questioners, interviews, class room observations and

documents.

Gifted Students Background and Characteristics

Ali

Ali is a student in grade eight, most of his teachers agreed that he is a well
behaved student, good listener, very organized, has a social and loving
personality, fast learner , has high cognitive skills, very active and has leadership
skills (Appendix 2.6). While observing Ali in the class the researcher noticed that
he was quiet, participates in the discussions, acts as an assistant teacher in the
math session, and assists students for answering the questions (Appendix 2.2.1),
answers challenging questions and has a lot of friends. Ali prefers to practice
what he has learnt, and likes to perform tasks by himself, as his father mentioned
he carves statues at home, works on power point presentations (Appendix
2.1.11), he likes math subject because he deals with the questions as if they
were games, and curios to find a solution. That is the reason behind his interest

to read books about crimes, to see how they find the criminals (Appendix 2.1.10).

His teachers noted that sometimes Ali rushes up to answer the questions without
thinking, getting distracted for sometime, and not taking the lesson seriously;
because he feels it's easy for him. The research noticed few times in Arabic and
Science lessons, that Ali's answers were incorrect, because of the prompt

respond to the questions without thinking. He was not focused in the science
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session, playing with the hair of his friend sitting in front of him and sticking a pen
in his mouth for sometime. In a few sessions the researcher found Ali laying
down on the table and putting his hand by his head, showing his boredom and
unwillingness to engage in the lesson (Appendix 2.2.3, 2.2.1).

Ali has one elder brother who was well known and identified as superior student
in the same school because of his achievements and high performance. He has
another younger brother who is also in the same school and performing better
than him as the social specialist approves (Appendix 2.1.8). His father also asked
the researcher why he had chosen Ali, whereas his other sons were performing
much better than him.

Ali has very good computer skills, he is ICDL certified (Appendix 2.5), | saw him
spending his break time in the computer lab, although he was playing games, his
special teacher also noted that he used to visit the lab in the early morning before
the start of the first session. He has participated in many outside school activities
and competitions, and got award -certifications; such as Hamdan award
(Appendix 2.5). According to what Ali mentioned, he likes to change schools and
participate in summer camps in order to find new friends, and enjoy his time with

them.

Ali was considered as a superior student from his school because of his GPA
results above 95% for the past two years (Appendix 2.4) and graded as "good"
for his performance. Ali scored 109 in the 1Q test (Appendix 2.4). Ali wants to be
a CID officer in the future.

Ahmad

Ahmad is in grade nine; he is very quiet, well behaved student, carries deep
moral foundations, concentrates in the class, learns the concepts rapidly, follows
up with the teacher in the class discussions, prepares the lessons before time,
asks difficult questions and accomplishes homework on time (Appendix 3.8).

While the researcher was observing the student in the class room, Ahmad was
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very well behaved , engaged well in class discussions, participating in answering
the questions, especially in the subjects of his interest, and acquired a long

attention span (Appendix 3.2.3, 3.2.5).

Ahmad has a shy personality; he has only a few friends, | saw him being with
them while working in group activity in the class room and also in break time.
Most of the teachers agreed that Ahmad lacks individual initiatives and
leadership skills; they believe that he has the potential but he is not able to use it.
As shown in the questioner results most of the teachers disagreed that Ahmad

displays high energy level and leadership roles (Appendix 3.8).

Ahmad’s parents are not following his academic development, based on special
teacher and math teacher's information, and their experience of teaching
Ahmad’s family's children for the past 10 years (Appendix 3.1.4, 3.1.7), they
raised the issue of Ahmad’s father; being married to three or four wives, and not
having enough time to spend with Ahmad and follow up his academic progress.
The researcher personally tried to interview the parents, but he was not able to
reach them. Ahmad has a brother in the same school; but from a different

mother, to whom he doesn’t talk.

Ahmad's favorite subjects are Arabic, English and Math. He likes drawing,
reading and writing small stories as shown in the appendix few samples of his
own work (Appendix 3.5). Ahmad was identified by his school as a superior
student, he scored high GPA above 95% in the past two years (Appendix 3.4), he
participated in many school and outside school activities and competitions, and
got many rewards (appendix 3.6), he scored 128 in the I1Q test (Appendix 3.3)

and wants to become a dentist or engineer in the future.

Sami
Sami is in grade nine, he has a strong personality, high understanding abilities,

very confident, has leadership skills. Sami clearly mentioned in his interview that
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he wants to be a leader like Sheikh Zayied and Sheikh Mohamed, try to do
humanitarian works like them, help the people, and reach high levels of
achievement (Appendix 1.1.6). He always accepts to take the role of teacher
assistant, as the researcher witnessed him as a teacher assistant in the science

session (Appendix 1.2.4).

As Sami mentioned, he used to give speeches in school activities, preferred
math, science, history and religion to other subjects. All the teachers agreed,
including Sami that his performance and learning was much better in the past
two years compared to this year, he is less focused, moves a lot in the class, and
not much engaged in class activities, his GPA scores for the first semester
demonstrates his low performance academically (Appendix 1.4). Sami
participated in gifted and talented strategies applied by the special need teacher;

with other gifted students in the past two years (Appendix 1.1.7).

The researcher couldn’t collect documents about Sami’s achievements in the

past two years, he scored 111 in the 1Q test (Appendix 1.3).

Omar

Omar is in grade nine together with Sami, he carries moral attitudes, he is well
behaved, possesses high level of confidence, has flexible personality, doesn’t
have behavior issues, seeks to build new relationships and as he mentioned he
is very good in communicating with elder people, and sees it as an ability that he

acquires and needs to be developed (Appendix 4.1.1, 4.1.2, 4.1.3).

Omar has a loving personality among the students and teachers, although his
academic performance is very low (Appendix 4.2). | realized that in the group
work in the class room and in the break time, he was chatting with many

students, and they looked like they were enjoying their time.
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Omar’s hobbies are riding horses and acting, the psychologist and the special
needs teacher noted that Omar is talented in acting, he uses his social
intelligence to deal with difficult situations and interacts with it, he changes the
words of the script very naturally if he forgets them while acting (Appendix 4.1.2,
4.1.3), Omar is a representative of U.A.E in regional seminars and conferences
about drama and acting, he participated in television programs, and has
permission from higher authorities; to take off from school for one or two weeks
in order to participate in his acting activities in or outside school/country
(Appendix 4.1.2, 4.1.3).

In order for Omar to improve his gifted ability of acting, he used to read/write
stories too, visit /watch drama and acting shows, and spend his free times
searching the net with his friends, trying to find different topics and materials
related to his sketch/project, this is what Omar’s father said about him (Appendix
4.1.4).

Omar’s father is very worried about his child's academic life, he said that | always
try to push him to study more to get higher grades, sometimes | am confused
whether | should or shouldn't allow him to participate in the seminars because it
is affecting him academically (Appendix 4.1.4).

Students Intrinsic and Extrinsic Motivation

The researcher is going to demonstrate student’s intrinsic and extrinsic
motivation behaviors based on the data collected in different situations and what
motivated gifted students to take certain actions; towards improving their skills
and abilities, and being more engaged and enthusiastic towards learning.

The table below demonstrates the intrinsic and extrinsic motivation behaviors

showed by all the students, based on students, teachers and parent's feedback:-
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Student

Extrinsically Motivated

Intrinsically Motivated

Name

| am studying hard to make my parents | like to be as a teacher assistant, because it

happy helps me understand the concept better and
allows for the information to sink in.

Trying to be like his elder brother Although I lost in the chess competition, | will
participate again, because it develops my
abilities such as concentration and thinking
before taking any action.

Al | participate in the activities if | see my | like to work in a group because of the team
friends are participating work and co-operation.

I like to work in group to avoid being I like to learn Math and English, because it helps

criticized alone. me to communicate with people, and find out the
area of land and shapes.

Before starting the activity Saed asked” what | | enjoy solving math equations it’s like playing a

are the rewards of this activity” game.

| want to be a dentist in the future, because | like to participate in the activities because it

my parents told me | can gain more money. helps me increase my knowledge and get use of
it in my learning.

| don’t want any body to praise me, because | I like to work in a group because of the team

| can praise myself, the best reward for me work and co-operation. | like drawing, | spend my

is money, because | can then buy what ever | free time in developing my drawing.

Ahmad I want.

| like participating in competitions to win the | enjoy reading imaginary stories about things

material reward. that is impossible to happen.

I like learning Arabic, Math, English because | Ahmad's participation and engagement in the

the teachers are good. lesson was very high specifically in the subjects
of his interest.

| like working on projects, in order to get He was giving his full attention and stretching his

extra marks. cognitive skills in order to answer challenging
tasks.

| like to participate in the competitions in | like participating in the activities to develop my

order to please the teacher and to bring joy skills, increase my knowledge and challenge my

to the Audience. friends.
Sami When Sami is refusing to participate in any | enjoy working in groups, because it enhances

activity, the teacher would tell him that
marks will be deducted from his grades, and

then he would participate.

my relationship with other friends, and together

we can accomplish higher achievements.
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Student

Extrinsiclly Motivated

Intrinsiclly Motivated

Name
Sami stopped performing well at school this
year, and disengaging in learning activity
Sami because his father took his driver's license
away from him and the mobile which he got
last year because of his high GPA.
| have to learn and study because | don't like | I like reading more books about how to establish
seeing people criticize me a relationship, in order to say the right words in
the right time while talking to people older than
Omar me.

What encourages me to work more on my
acting skills is the praises that | hear from
the people and when | make them happy.

I like participating in competitions, such as
drawing competitions in order to express my self.

I have to study the subjects at school, it helps me

relate the concepts to my theater work.

Table-1 Intrinsic and Extrinsic Motivation of Gifted Students

Learning Goals vs Performance Goals of Gifted Students

The researcher is going to demonstrate student’s learning and performance

goals based on the data collected in different situations and how it's helping

gifted students to take certain actions; towards improving their skills and abilities,

and being more engaged and enthusiastic towards learning.

The table below demonstrates learning and performance goals showed by all the

students, based on students, teachers and parents feedback:-

Student ]
Performance Goals Learning Goals
Name
I have to study all the subjects, although | I like to work on different topics, use different
don’t like all of them, because somebody methods in order to find more abilities and
Ali might ask me a question, | have to be able develop them.

to answer him/her.
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Student

Name

Performance Goals

Learning Goals

Ali

Ali cares about his grades, and seeks not to

loose any mark.

| like memorizing the Quran, day by day |

increase number of memorized pages.

Ali wants to be the excellent student in his
class and tries to be like his elder gifted
brother.

| like learning Math, Arabic and English because

it helps me in real life and they are very useful.

Although I lost in the chess competition, | still
participated again, because it develops my
abilities such as concentration and thinking

before taking any action.

| like to be as a teacher assistant, because it
helps me understand the concept and sink the
information in my mind

Ahmad

If my friend gets higher than me in the exam,
I will get sad.

All Ahmad’s teacher approved that he likes
challenging tasks.

Ahmad's purpose is to be the excellent
student in his class, and get the highest
GPA.

Most of Ahmad’s teachers approved that when
he faces difficulties, he will start trying different
methods and put in more effort.

Ahmad uses his free time to practice his drawing
skills and read/write his own stories. He likes to
go to the library but his parents are not taking

him.

Ahmad participates in class discussions, asks
difficult questions, prepare the lessons in

advance especially for his favorite subjects.

Sami

He wants to be the best in his class.

Four out of five of Ahmad's teachers agreed that

Ahmad prefers challenging activities.

One of the abilities that | am carrying is the spirit

of challenge.

| want to improve my skills first to be able to

serve the society.

| like to be a leader like sheikh Mohamed and
Zayed, to do extraordinary things and help other

people.
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Student )
Performance Goals Learning Goals
Name
Omar is looking forward to demonstrate his | like to work in a group because we can
school and himself in a presentable manner. | accomplish higher achievements.
o Omar is a representative of U.A.E youth Omar watches a lot of theaters on TV or visits
mar
theater committee, he likes to present live shows, searches on the internet in his free
himself in a good manner. time for topics related to the plays he is working
on.

Table-2 Learning and Performance Goals of Gifted Students

Choices and competition effects on gifted students

Educators and parents feedback about whether choices are better to motivate
gifted students, and enhance their abilities in the learning activities, or they must
be directed with one choice. Out of 22 educators including the parents, 21
agreed that choices are more effective in motivating gifted students behavior
towards learning goal. The points below demonstrate educators and parents
feedbacks about choices:-
1. Choices are good, because they can choose the topics that match their
skills and abilities.
2. Choices allow gifted students to express themselves in their own ways.
Exams should also be provided with choices too.
Choices will encourage self learning.
Forcing the student to work in one way is not a healthy approach,
choosing what the student likes will motivate them to learn.
5. Freedom of choice will lead to creativity.
Giving them the freedom to choose any source of information they prefer,

will allow them to cognitively engage more in the activities.
Most of the teachers agreed that competition is a very good method to motivate

gifted students to learn, and make them cognitively engaged in the activities, they

raised the importance of proper planning and learning goals of the competition, in
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order to direct gifted students abilities and enhance learning skills. Teachers
believe that competitions will break the classical routine of the learning styles,
increase knowledge and introduce new concepts, test abilities, develop cognitive
skills, investigate and research to acquire knowledge, get the value of their gifts,

compete with other friends and strive to win the rewards.

Gifted Students enjoy competition, they like working in groups, in order to co-
operate with each other, exchange experiences and information, get to know
about different abilities and talents, divide tasks and responsibilities in order to
approach higher achievements where they can do alone by themselves. As Ali
mentioned that he will participate again in the chess competition although he lost
the competition last year, because it's developing his concentration and cognitive
skills (Appendix 2.1.9). Sami and Ali explained their interest about competitions
because of enhancing their skills and learning new things, Sami also enjoys

challenging his friends (Appendix 1.1.7, 2.1.9).

The researcher noticed Ahmad and Sami while they were working in groups to
answer a list of questions in their classroom, Ahmad was well engaged in the
activity, he was the one who was writing the answers after discussing it with his
group, and they were among the first groups to finish the task and give the
correct answers (Appendix 1.2.4). On the other hand Sami also was practicing
his leadership skills while working in the group, he was leading the discussions
and engaging every body to participate although they couldn’t answer all the
guestions in the limited time given, and their answer was not all correct
(Appendix 3.2.5).

Educator’s motivational strategies

Most of the teachers agreed that, the most important factor for motivating the
gifted students to learn is the relationship between the teacher and the student.

Teachers suggested that they have to get down to the student level, try to
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understand their needs and requirements and build a strong relationship.
Teachers should show their respect, love and care towards them, students have
to be able to trust the teacher, and believe that teachers are working for their
sake.

The points below demonstrate educators and parents feedbacks about their own

strategies to motivate gifted students:-

1. The activity should be well planned and purposeful, the values and the
benefits of the activity must be explained clearly in the beginning.

Relating the concept or the activity to gifted student interests.

Connecting the material to the real life scenarios.

Using different learning style.

Comparing gifted student with others.

Extra marks.

Material reward.

Certificates.

© © N o o b~ w0 DN

Praise.

10.School trips.

11.Competitions.

12.Giving them choices.

13.Giving them responsibilities such as being teacher assistant.

14.The best way for gifted students to be motivated is to compete with other
gifted students.

15. If the gifted student likes the teacher, he will be more encouraged to learn

the subject.

16.Challenging questions.
While the researcher was observing the gifted students, he has noticed a few

strategies that was affecting gifted student's motivation and engagement to learn.

Teachers used many different learning styles, for example in Ali’'s English Lesson
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the teacher used cassette for listening to the story and power point presentation
for explaining and questions, Ali was continuously following up with the teacher
and answering his questions, the teacher gave choices to the students to choose
any question and answer it on the White board, Ali choose the most challenging
guestion and said the reason for choosing the question is because it was
challenging (Appendix 2.2.4). Sami’s Math and Geography teachers were also
having very interactive style of learning by asking open ended/challenging
guestions and relating it to the real life examples, such as how to find the
percentage of increase in the U.A.E population? Or how can we find the natural
resource, or place of Nigeria on the Map? This type of method encouraged Sami
to participate and enhanced his contribution more in class discussions (Appendix
1.2.1,1.2.3).

On the other hand gifted students showed their unmotivated behaviors, when the
teacher's style was in appropriate. While the researcher was observing Ahmad in
the science lesson, the teacher was criticizing the students while answering

” 13

wrong questions by saying loudly “I hope you will die or burn soon”, “ shut up, if
you repeat this behavior again you will stand at the back”. Shy personalities like
Ahmad's were not participating as much as they were in other classes (Appendix
3.2.4). Accordingly, Ahmad sees that the science subject is meaningless for him,
and teacher's feedback about Ahmad was that he doesn’t participate much and
that he doesn’t get back to the teacher at all to discuss or consult with him when
he faces difficulties (Appendix 3.1.5, 3.1.6). Ahmad’s history teacher was using a
classical style of learning too, not interactive, same voice tone; sometimes he
was continuously talking for like three to five minutes without any body
interrupting him. This was one of the other subjects that Ahmad also found

meaningless (Appendix 3.2.2).

Teachers used different type of rewards, incentive and feedbacks to encourage

gifted students and their motivation to learn as mentioned below:-
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Clap your hands for Ahmad.

Give him a chance.

Try to think before you answer.

Give me your answers with a reason.
Think with me.

Nice way of thinking and analyzing.

Give me your answers without calculator.

Small question, need a smart person to answer.
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Chapter 5

Discussions

The researcher found out that gifted students are having a mixture of behavior on
intrinsic and extrinsic motivation while engaging in school activities, some of the

behaviors could begin with any types of extrinsic motivation.

A person might originally get exposed to an activity because of an external
regulation (rewards) such as the driver's license and mobile in Sami’s case, and
if the reward is not perceived as too controlling, this might allow the gifted student
to experience the activities more intrinsically interesting, such as Ali’s interest in
participating in chess competition for developing his cognitive and strategy skills
although he lost in the competition, resulting in an orientation shift. On the other
hand a gifted student who has identified the value of the activity might lose that
sense of value under a controlling mentor and move backwards into an external

regulatory mode.

From the researcher's point of view it is very critical to see gifted students
directed to external goals and being externally regulated for material rewards,
undermining their abilities and learning in their fields of interest, where they can
explore more their creativity and be more productive. For example in Ahmad's
case, he is talented in writing small stories, he reads a lot of imaginary stories
which also helps him develop his second talent which is drawing. Ahmad wants
to be a dentist in the future as he mentioned, because dentists earn a lot of
money, and the reason he likes to participate in the competitions is to win the
rewards. Ahmad said that he doesn’t want anybody to praise him, he can praise
himself, the best reward for him is the money because he can deal with it alone
(Appendix 3.1.6).

Another example in Sami’s case, who was also externally regulated by the

reward, and stopped performing in the absence of the reward is when Sami’s
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father promised Sami to take him to Qatar last summer in order to get him the
driver's license at his age (15 years old), plus a mobile if he scored a high GPA.
The special need teacher mentioned that in the last two years, Sami was
performing very well academically and had a high GPA, he was participating in
gifted students programs and was able to get his driving license and mobile. This
year because of his low performance, Sami’s father took away his driver's license
plus the mobile, which discouraged him more and affected his mood for learning
(Appendix 1.1.7).

On the other hand it is very interesting to find gifted students who are valuing
their abilities, have learning goals, putting more effort to develop their skills and
seeing the reward in the activity itself. The researcher sensed Ali’s deep interest
in participating in the chess competition for improving his abilities although he

lost in the last competition (Appendix 1.2.9).

The researcher found, that the more gifted students are provided with
opportunities to practice, relate and sense the concepts/principles learnt at
school to real life, the more they are going to be motivated to learn. As Brown
and Campione (1998) found that learning becomes more textulaized in middle
school years, such that students find increasingly little that is directly relevant or

useful in their daily life.

As an example, Ali found the value and the usefulness of Math and English
lessons, he would to find the area for the shapes he required, or the land that his
father wanted to buy, and also geography lessons were helpful in locating and
finding the time of the places he wished to visit (Appendix 1.2.9). Ahmad also
likes to learn Math because it helps him in buying and selling things, and English

assists him to communicate with other people (Appendix 3.1.6).
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As shown in the results, Ali likes to take the role of the teacher assistant,
because it helps him understand the principles and allow the information to sink.
The research witnessed Ali acting as a teacher assistant, as a reward for his
achievement for solving difficult question strategy applied in his Math lesson. He
was assisting other students in how to take the right steps to get the right answer

and also correcting their final answers (Appendix 2.2.1).

Sami was also another example, he likes to be a leader like Sheikh Zayed and
Sheikh Mohammed who faced a lot of challenges and reached high levels of
achievement. Sami likes to participate in competitions; because he likes to
challenge his friends (Appendix, 1.1.6). The researcher saw him lead his group in
the science session, he was managing the discussions, allowing every member

to participate and writing down the answers (Appendix, 1.2.4).

Almost all the teachers agreed about the importance of choices for gifted
students motivation to learn, it helps them choose tasks which matches their
interest and skills, they can express themselves in a better way. Providing
choices allows gifted students to own their learning by choosing their own
methods, sources of information and present it in a meaningful way. Related to
this, is Peter's view (2000) that children in the learning situation should be
allowed to explore areas of their own interests, as much as possible.

The researcher observed Ali while applying the more difficult strategy in the Math
session, where the students have the choice of answering all the questions, or
answering only few challenging and difficult questions in a limited time. Ali
preferred to answer the more challenging and difficult questions in order to take

the reward and act as a teacher assistant (Appendix 2.2.1).

Competitions are very beneficial when its purpose is to enhance gifted students
abilities and skills, rather than creating competitive atmosphere among the gifted
students. It is very important for gifted students to know about their learning goals

out of their participation in the competition, they have to use certain strategies,

-52 -



information processing and cognitive skills in the activity in order to accomplish
their goals. As Rimm argues, so do Kohn (1992) and Spence (1985), that too
much competition or too much of an emphasis on winning should be

discouraged.

Teachers and parents should direct gifted students to the value and learning part
of the competition, emphasis on improving and developing skills rather than the
winning, in order to utilize their full potential in learning aspects of the
competitions rather than the external rewards. Teachers and students preferred
group competitions specifically, because it develops many skills such as learning
in groups, planning, dividing tasks, discussion, consultations and co-operation to
achieve one goal.

Teacher’'s behavior and learning styles are one of the significant elements in
motivating gifted students to learn. Teachers who used traditional methods of
teaching, such as the history teacher in Ahmad’s case which made him bored
and ended up with him find the subject absolutely useless (Appendix 3.2.2). Or
Ahmad’s science teacher who used to criticize students, and tell them loudly “I

hope you will die or burn soon”, “shut up; if you repeat this behavior again you

will stand in the corner, at the back of the class” (Appendix 3.2.4).

On the other hand teachers who used multimedia (power point, cassette) in the
classroom, has an interactive effect on learning style, asks open
ended/challenging questions, used group work activities and used real life
examples to relate the theoretical part of the material to the practical part. The
researcher found that when the teacher used power point presentation or work
sheets and asked critical question in the lesson, Ali and Sami were more
engaged in the lesson, and contributed actively in class discussions (Appendix
2.2.2, 1.2.4). Marshal (1992) believes that focusing on the strategies is an
attitude that teachers need to develop. She stated that doing so accomplished

two things, first it reveals the thought processes of learners and second it
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conveys to them that the process, as well as the product, is important. This puts

the focus on learning and not just coming up with the correct answer.

Teachers pointed out a very sensitive point, which is about the type of the
relationship between the teacher and the gifted students. Teacher should come
down to the student level, respect their abilities, show their love and support and
establish strong relationship based on trust. Gifted students should feel that
teachers are valuing their abilities and caring to develop them. It's sad to hear
from Ahmad that the science subject is meaningless to him because of teacher's
behavior and attitude. On the other hand, Ahmad's science teacher also noted
that Ahmad doesn’t participate much and doesn't get back to him at all to discuss

or consult when he faces difficulties (Appendix 3.1.6).

Teachers are somewhat leading and emphasizing the gifted students towards the
importance of grades, rather than the learning process itself; in their case grades
are found to be the foremost powerful weapon for them to engage and control
student's behavior. Sami’s social studies teacher said that he used to threaten
him by reducing marks in order for Sami to participate in the activity (Appendix
1.1.3), instead of trying to see the reason behind his unwillingness, explain the
benefits of the activity and try to find a link between the student and the activity in

order to help him participate.

In Ahmad’s Arabic session, the teacher used to announce students names and
give them extra marks for their participation between the discussions, and at the
same time the teacher would say “you are all good” (Appendix 3.2.5), in order not
to disappoint the other students. In Sami’'s science session the researcher saw
the teacher doing the same thing (Appendix 1.2.4).

Rewards and incentives are very powerful tools to enhance gifted students

abilities and motivation to learn, in Csiksentmihalyi (1997) previous findings also

showed that rewards and recognition are important to gifted teenagers. Teachers
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must avoid generalized phrases such as “very good” “excellent”, “you are
fantastic” or “all of you are good”, they must be specific and try to use more

informative feedbacks such as “Nice way of thinking and analyzing”.
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Chapter 6

Recommendations

In the critical stage of adolescence, educator's and parent's responsibilities are
much more significant than in any other stages of gifted student’s academic life,
where they start to build their learning foundations with consciousness, find
values and realize the importance of learning in their real life, specify learning

goals and start building their personalities.

Teachers should help gifted students recognize such connections between class
room learning and life outside of school, so that they come to see academic
activities as enabling opportunities to be valued rather than as unwelcome
obligations. They have to provide them opportunities to practice and sense what
they learn by engaging gifted students in scientific researches, experimental
tasks and trips. They have to recognize the quality of gifted students
achievements rather than the quantity, the effort spent, information processing
strategy and creativity used in the activity rather than the final result, encourage
them for taking on challenging work or stretching their abilities even if they do
mistakes, teachers should assist gifted students not to fear from failure, gifted
students have to be aware that learning may take time and involve confusion or
mistakes, but that persistence and careful work eventually yields knowledge or
skill mastery, that such mastery not only represents success on the immediate
task but also provides them with knowledge or skills that will make them more
prepared to handle higher level tasks in the future. When gifted children are
coming up with different or unusual ways to solve problems educators must
appreciate and recognize their work. These priorities give powerful messages
about what is valued in the classroom. As Deci and Ryan (2002) stated that
classroom environments that supports gifted students self determination and
autonomy are associated with great student interest, sense of competence,

creativity, conceptual learning and performance for challenging.
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From the researcher's point of view, teachers and educators must direct gifted
students behavior to be more identified and intrinsically motivated, and avoid
them to get attached to material rewards. Teachers have to understand gifted
student's perspectives, support their initiatives, create more opportunities for
choices, be encouraging rather than controlling and allow students to choose
their own method of work. Teacher's rationale that helps gifted students
understand the purpose and the value of the activities; stimulate interest and
support their confidence. Relatively Deci and Ryan’s (1994) suggested to
teachers to emphasize socializing and instructing students in ways that
encourage self determined learning initiatives and thus result in intrinsically

motivated learning.

Teachers must put in their mind that gifted students have to be motivated to
learn, value their learning and find the meaning of subjects which are within their
interest. Educators must put more effort, use different strategies and learning
styles in order to bring awareness, show the importance of learning and allow
them to understand consciously; the usefulness and relatedness of the subjects
in to their real life. Teachers have to act as leaders to motivate gifted students by
reinforcing them rather than punishing, showing rather than telling, empowering
rather than overpowering, and emphasizing cooperative work toward shared

goals rather than rule enforcement.

Teachers and parents must be more aware when they are using rewards in order
to support gifted student's learning. They have to put in their minds that rewards
are not used for controlling their behaviors which will lead them to addict to
material rewards, it's more about energizing their behaviors and reinforcing their
efforts to achieve their learning goals. The key for effective rewarding is to
support gifted students to learn and not encourage them to conclude that they
engage in academic activities to earn rewards. Teachers should minimize
elements of competition and social comparison in the learning community norms,

evaluation and reward structures operating in their classrooms, while at the same
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time encouraging students to adopt learning goals and providing the instructional
scaffolding and personal support needed to enable them to attain these goals

successfully.

One of the most effective tools for rewarding gifted students which will enhance
their intrinsic motivation at the same time is the informative feedback. Gifted
students should compare their work with absolute standards or with their own
previous performance rather than with their classmate’s performance (Shih and
Alexandra, 2000). On the other hand extrinsic rewards are not always
undermining intrinsic motivation; it can be used in ways that supports its
development (Cowington, 2000; Gehlbach and Roeser, 2002, lepper and
Henderlong, 2000). As an example, one way of using extrinsic rewards which will
not undermine intrinsic motivation is to provide unannounced rewards following
the task completion, so that the rewards are seen as expressions of appreciation

or recognition rather than as a delivery of promised incentives.

Another way for encouraging gifted students to use their cognitive skills, deeper
information processing and to value their abilities more, is to combine them with
those who have similar abilities and interests. This type of contact will motivate
gifted students when they find other student's abilities, experiences and high
level of thinking. The importance of such contact is noted by (Wallace, 1983;
Leyden, 1985). Whybra (2000) also commented on the need of gifted students to
experience the pleasure of developing an argument and discussing it with those

who are intellectually equal or even superior.
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Chapter 7
Conclusion

Gifted students in government schools are showing a mixed behavior of intrinsic
and extrinsic motivation towards their learning, as Lens and Rand (2000)
similarly noted that both intrinsic and extrinsic motivations are operative at the
same time in most of our behaviors. Many factors have affected gifted students
thirst for obtaining knowledge, valuing their learning and encouraging them to be

more self learners and independent in their academic life.

Teacher’s behavior and strategies used in the class showed a significant effect
on gifted student motivation to learn, gifted students started disliking many
subjects, not finding any value in learning the subjects and couldn't find any
relationship between the subjects and their usefulness in their daily life. The
study highlighted few elements from teachers learning style and attitude which
showed negative impact on gifted students motivation and encouragement to
learn, such as the usage of traditional/classical learning styles, threatening
students by reducing their marks, generalized form of praising, criticizing and
negative feedback. However gifted students were actively engaged and
motivated in the lessons where the teacher used different learning styles, group
works, provided critical/challenging questions, respected the students and used

informative feedbacks.

The research found that educators are more concerned in how to control gifted
students behavior rather than how to motivate them to learn. Teachers are
emphasizing more on the reward part of the task (external regulation), and the
privileges of getting the material rewards or threatening them by reducing marks,
in order to participate in a project or activity, instead of explaining the learning
benefits which would enhance and develop their talent and abilities.
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It has been concluded from this study that, gifted students are valuing more the
subjects where teachers show necessary respect and increased care for their

abilities, and provide guidelines and informative feedbacks whenever students

face difficulties.
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Chapter 9
Appendix:-
Appendix 1:-

1.1 Interviews:-

1.1.1 Sami’s Teacher for: Geography Duration Time: 30 min

—_

(S): What are Sami’s strength and weaknesses?
(A):  He has a good attfitude, interactive in class discussions, he interacts
with few students, and sometimes gets naughty in the classroom.

n

3. (S): What is your opinion about Sami’s goals and purpose; behind his
academic school life?
4, (A):  His aim is fo reach high level of education,

5. (S): Do you think Sami has an interest in the subject you teach? Please
proof your answer?
6. (A):  Yeslthink, because he likes the teacher.

7. (S):  Have you ever seen him doing extra work on a topic, without asking or
promising for extra points?

8. (A):  From his self he is not initiating any project or activity.

9. (S):  What does Sami value most when he is engaged in school activities?

10.  (A): Grades and marks motivate him.

11. (S):  Have you ever seen or heard him applying what he has learnt at school
in his real life outside school?

12.  (A):  No.

13. (S):  What type of assignments or activities does Sami like? (easy, difficult,
very difficult)

14.  (A): 1 would say the difficult ones, he doesn't like to put in extra effort, he
just puts in much as required.

15. (S):  What does Sami usually do when facing difficulties in the activity?
16. (A): Herefers back to me and also follows up with other students.

17. (S):  How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

18. (A): He gets upset, discusses his mistakes, requests for repeating the exam.
The excuse he usually gives is that he was sick or had some guests
over.
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20.

21.
22.

23.

24.

25.

26.

27.

28.

(S):

(A):

Do you think encouraging gifted students by promising them extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

Yes | believe it's leading them to use surface level strategies, gifted
and talented students are not used to search or make projects from
themselves, you have to ask or force them to do so, they are just
satisfied with the material provided in the class room.

If Sami is not willing to do the activity, what do you do?

| try to find the reason why he doesn't want to participate, and scare
him by warning that | will reduce from his marks.

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? And why?

As | told you | will try fo find the reason for not participating, in order o
find a solution, and also change my learning styles which will attract
and motivate students to learn.

Do you think giving choices to gifted and talented students will help
them to develop their skills and knowledge while engaging them in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes, because he can compare the information gathered from
different resources, and in the way he likes in order to put them al
together.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes, but not all of them, there are some competitions that can
increase their knowledge, enrich their ideas and improve their skills.
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1.1.2 Sami’s teacher for: History Duration Time: 35 min

29.
30.

31.

32.

33.

34.

35.

36.
37.

38.

39.

40.

41.

42.

43,
44,

45.

46.

47.

48.

(S):
(A):
(S):
(A):

(S):

What are Sami’s strength and weaknesses?
He is a well behaved student, understands well, but he is influenced
greatly by his friends.

What is your opinion about Sami’s goals and purpose; behind his
academic school life?
He tries to be the best in the class, but he is careless.

Do you think Sami has an interest in the subject you teach? Please
proof your answer?
Yes, he concentrates and follows up with me,and asks deep questions.

Have you ever seen him doing extra work on a topic, without asking or
promising for extra points?

No.

What does Sami value most when he engages in school activities?

To understand and reach the meaning of a certain idea or principle.

Have you ever seen or heard him applying what he has learnt in school
in his real life outside school?
[ don't know.

What type of assignments or activities does Sami like? (easy, difficult,

very difficult)

Difficult ones.

What does Sami usually do when he faces difficulties in the activity?
He asks me, fries another time and puts in more effort.

How does he react when he gets low grades or results? What type of
phrases does he use in these occasions?

He gets upset and tries to repeat the exam again.

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

It depends on the student itself, some of the giffed students are willing
to enhance their abilities and knowledge, but others are using surface
level of strategies to get high grades only.
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49.

50.

51.

52.

53.

54.

55.

56.

(S)

If Sami is not willing to do the activity, what do you do?

| put pressure on him by reducing his marks.

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? why?

The best thing that works is the marks, one can scare him and force
him fo do anything you want, by warning him that | will reduce your
grades. | will also try to reach their parents, in order to explain the
situation.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Choices are much better, because each one of us has different
abilities.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes, | agree, working in groups teach them a lot of skills, in these
competitions they learn and develop their abilities, without being
aware of it.
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1.1.3 Sami’s teacher for: National education Duration Time: 25 min

57.
58.

59.

60.

61.

62.

63.

64.
65.

66.

67.

68.

69.

70.
71.
72.

73.

74.

75.

76.

(S):
(A):

What are Sami’s strength and weaknesses?
He doesn't participate that much, and has the fear from the written
exams, but he is punctual.

What is your opinion about Sami’s goals and purposes; behind his
academic school life?
He only wants to pass.

Do you think Sami has an interest in the subject you teach? Please
proof your answer?

Yes | think so, because he participates, is punctual and doesn’t get
absent.

Have you ever seen him doing extra work on a topic, without asking or
promising for extra points?

| don't know.

What does Sami value most when he engages in school activities?

To get marks only.

Have you ever seen or heard him applying what he has learnt at school
in his real life outside school?
| don't know.

What type of assignments or activities does Sami like? (easy, difficult,
very difficult)

| would say the easy ones.

What does Sami usually do when he faces difficulties in the activity?
First he tries fo answer the question by himself; later asks for help from
his parents.

How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

He gets upset, and the excuse he gives is that he was either sick or
traveling.

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

It's leading them to use surface level strategies because, their main
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77.
78.

79.

80.

81.

82.

83.

84.

concern is grades and not the learning process.
If Sami is not willing to do the activity, what do you do?

| tell him that | will not give you the marks for this activity, and so he
participates immediately .

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? why?

Changing the way they examine the students, because their main
concern is the exams now, | have to get closer to them in terms of
relationship, understand them and talk fo them about their needs and
requirements.

Do you think giving choices to gifted and talented students will help
them to develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Choices is best, because they will own their learning process, and be
more involved and encouraged to do the activity.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes, sports competitions, learning by games, learning in groups, they
all break the routine style used in the classroom, and create a
competitive atmosphere among students.
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1.1.4 Sami’s teacher for: Science Duration Time: 40 min

85.
86.

87.

88.

89.

90.

21.

92.
93.

94.

95.

96.

97.

98.

99.
100.

101.

102.

103.

(S):
(A):

(S):

(A):

(A):

(S):

What are Sami’s strength and weaknesses?

He listens to me, his result are good in the exams, doesn’t participate a
lot in the discussions, he doesn't give his full attention to me, other
students are influencing his performance and confribution.

What is your opinion about Sami’s goals and purpose; behind his
academic school life?

| think it's the fear from his parents, and not wanting to disappoint
them.

Do you think Sami has an interest in the subject you teach? Please
proof your answer?

Not fo the extent that should be, he is not participating and caring
that much.

Have you ever seen him doing extra work on a topic, without asking or
promising for extra points?

No,

What does Sami value most when he engages in school activities?

The grades only.

Have you ever seen or heard him applying what he has learnt at school
in his real life outside school?
Not really.

What type of assignments or activities does Sami like? (easy, difficult,
very difficult)
Difficult.

What does Sami usually do when he faces difficulties in the activity?
He doesn’t get back to me.

How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

He doesn’t care if he gets low grades, and doesn’t discuss them with
me, although his father always asks for his aftitude and grades.

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

-70 -



104.

105.
106.

107.

108.

109.

110.
111.

112.

Yes, it leads them to use surface level strategies, because they are
looking for grades only.
If Sami is not willing to do the activity, what do you do?

| will force him to participate, if | leave him alone he will not care.

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? why?

The best thing is grades, if they know that their parficipation is going to
add marks into their final grades, it will motivate them to join the
activity, it is more effective than praising them by saying excellent,
very good or good job. Parents involvement is also one of the key
factors for motivating students to learn.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes, because they will get bored if you give them one choice only.

Do you believe that competition is a useful methodfor motivating

gifted and talented students to learn; especially in the activities they
are not interested?

It depends on the goal of the competitions, groups competitions are
good because students learn to co-operate and learn from one
another
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1.1.5 Sami’s teacher for: Maths Duration Time: 30 min

113.
114.

1185.

116.

117.

118.

119.

120.
121.

122.

123.

124.

125.

126.
127.
128.

129.
130.

131.

132.

(S):
(A):

What are Sami’s strength and weaknesses?
He likes math, his ability and capacity for understand is very good, he
doesn’t focus a lot with me and always comes late to the class room.

What is your opinion about Sami’s goals and purpose; behind his
academic school life?
To find a good job.

Do you think Sami has an interest in the subject you teach? Please
proof your answer?

Yes, he cares about the subject, concentrates and focuses while the
lesson is being explained.

Have you ever seen him doing extra work on a topic, without asking or
promising for extra points?

No,

What does Sami value most when he engages in school activities?

He values the subject because he likes it.

Have you ever seen or heard him apply what he has learnt at school in
his real life, outside school?
| don't know.

What type of assignments or activities does Sami like? (easy, difficult,
very difficult)
Difficult.

What does Sami usually do when he faces difficulties in the activity?
He asks me, and then applys all the steps required in order to reach
the result.

If Sami is not willing to do the activity, what do you do?

I will discuss with him, give him other chances and extra days if he
needs.

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? why?

The most important thing is the relationship between the student and
the teacher, if the student likes the teacher he will like the subject,
teachers must respect student’s abilities, care and guide them, praise
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133.

134.

135.

136.

(A)

them whenever required, there are students who don't like the subject
just because of the teacher. using rewards such as gifts will mofivate
students to learn and actively engage them in the activity.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes, because they will choose what they like, exams should be in the
same way in order for students to be comfortable and relaxed while
giving exams.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes, it helps them to compete with one another, and learn too, and
their moftive is fo win at the same time.
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1.1.6 Student Name: Sami Duration Time: 25 min

137. (S):
138. (A):

139.
140.

141.
142.

143.
144,
145.
146.

147.

148.
149.

150.

151.

152.

153.

154.

155.
156.

157.

158.

(S):
(A):

(S):

What are you hobbies?
Riding horses because it's joyful and exciting, hunting birds fo

enlighten the old culture in myself plus playing football, since it's nice
to compete with others.
What is the purpose of your life?

| like to have a prosperous future, by rendering services to the society |
live in, like Sheikh Zayed, who used to help people and had very good
knowledge about desert life.

Do you like coming to school? What motivates you to come to school?
Yes, | want to fulfill my ambitions, learn how to be wise like Sheikh
Zayed, and inhabit the sea like Sheikh Mohamed did, no body would
have believed that one day we could live in the sea.

What are the best subjects in school that you like?

Math, science, history and Islamic studies.

Why do you think studying math, science, language .. etc is important?
Yes, maths allows me to be precise, science acknowledges me about
the ground surface level and desert life, and learning languages is
important in order to be able and communicate with others.

Do you have any extra curriculum activities outside school? Do you
like them? Why?

No.

Are you frequently using the knowledge and concepts that you learned

at school in your daily life? Give me some examples?

Yes, my brother is an engineer, | help him in his calculations, | help my
father too, in his shares, depositing his money and checking the
contracts.

What are the abilities and talents that you feel like acquiring? How did
you find them? What do you think you need to do after finding them?
How would you develop them?

| have the spirit of challenge, | am brave and wise, | work for the
betterment of the society, | try to help the people,by for example
blood donations, and also help my self to have a better life in future.
Do you believe that you still have more hidden abilities that you could
not find them yet?

Yes, | have to work harder, and listen to people older than myself and
fry to act like them.

What is motivating you to participate in school activities?

| don't care about the material benefits, | enjoy making others happy
and appreciate those who care about me and encourage me to join
the activity.

Which type of activities do you usually like to be involved in? (Easy,
difficult, very difficult)? Why?
Difficult, I like to do cultural things; | love the desert and like to be like
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159.

160.

161.

162.
163.

164.

165.

166.
167.

168.

169.

170.

171.

172.

173.

174.
175.

176.

(S)

(A)

(A)
(S)

(A)

(S)

my grand father.
In what way do you like to be rewarded after accomplishing the goals

of certain activities?

| like being praised but not being over flattered, when people praise
me | get moftivated to achieve better.
If you face difficulties in any task or activity? What do you do?

| try to use different resources, ask my friends and finally the teacher.
Have you ever failed to reach the optimal goal of any activity or failed
to solve the problem? What do you think the reason behind it is?

Yes, because | was not capable of doing that task, that doesn’t mean
that others cant do it, and that failure doesn’t affect my life.

What would you do after getting undesirable grades or results? Do you

get upset?

No, | will just tfry and score better in the next exams..
Do you usually compare your test scores with other students?

Maybe, | don't get upset if they get better results than me, |
congratulate them and get happy for them.

Do you like competitions? What motivates you to participate in the
competition?

Yes, | like competing with my friends, safisfying my teachers for the
participation because they assist and support me to develop my
abilities and skills.

Do you like working in group or alone? Why?

In groups, because of the cooperative relationship among the
members of the group, and together you can achieve higher goals.
Do you usually participate in class discussions, reading the lessons and

answering questions? Why do you like or dislike doing that?

Yes, | have to make the teacher happy.
What do you want to be in the future?
Petroleum engineer.
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1.1.7 Sami’s teacher for: Special Needs Duration Time: 35 min

177
178

179.

180.
181.

182.

183.

184.

185.

186.

187.

188.

189.

190.

191.

192,

193.

194.

- (S):
- (A):

(S):
(A):
(S):

(A):

(S):
(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):
(S):

(A):

What are Sami’s strength and weaknesses?

He has high confidence about his ability, strong personality, likes
to act out the role of the teacher, his academic performance
this year is lower than the last two years, | think because of his
close friends who are influencing his learning process.

In which field do you feel Sami is most talented?

Art of speech and leadership.

What do you recommend for Sami, in order to develop his
talents?

He must participate more in out of class activities, be a leader in
group works and join as much competitions as possible in order
to develop his abilities and talents.

What is your opinion about Sami’s goals and purpose; behind his
acting life?

To be aleader or manager.

Have you ever seen him doing extra work on a topic, without

asking or promising for extra points?

He has personal initiative, he comes to me on his own and asks
to participate in different activities and projects.
What does Sami value most when he engages in acting

activities?

What Sami values most is his father’'s rewards, last year his father
promised him that if he gets high results, he would take him to
Qatar, and get him the driving license. Sami performed very well
last year and got his license. This year his father has taken the
driving license from him; because of his unaccepted results in
the first term exams.

Have you ever seen or heard him apply what he has learnt at
school in his real life, outside school?

Yes, for example he practices his speech at home in front of his
parents before performing it af school.

What type of assignments or activities does Sami like? (easy,
difficult, very difficult)

Difficult ones.

What does Sami usually do when he faces difficulties in the

activity?
He either gets back to his teacher or his freinds.
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195.
196.

197.

198.
199.

200.

201.

202.

203.

204.

205.

206.

(S):
(A):

(S):

(A):

(S)

(A)

(S)

(A)

(S)

(A)

(S)

(A)

If Sami is not willing to do the activity, what do you do?

At first, | will try to see what the reason is that he doesn’t want to
participate, maybe the reason is the teacher, maybe because
he has exams, | have to figure it out the problem in order to find
the solution.

How does he react when he gets low grades or results? What

type of phrases does he use in these occasions?

He gets upset a lot and disappointed.

Out of your experience, what are the best motivational strategies
you recommend for your gifted and talented students in order to
be cognitively engaged and have learning goals, although they
might not like or enjoy the activities? why?

One has to establish a close relationship with the students in
order to gain their frust, it's important to be caring and
supportive to enhance the building of that trust. Students should
be praised whenever one feels they deserve it and also giving
out certfificates is an effective method in motivating the students
to put more efforts in the next activities.

Do you think giving choices to gifted and talented students will
help them develop their skills and knowledge while engaging in
the activities? Or specifying an activity will direct them to focus
and accomplish the results needed?

Yes, each student has his own interests and preferred mode of
learning, we have to provide them with as much choices as
possilble.

Why do you think Sami’s academic performance is lower this

year than the last year?

| think his friends are influencing his learning and on his
concentration, and the second reason as | told you is because
his father took away the driving license from him.

In your personal view, what is the best type of rewarding
students?

Positive deeds towards Sami's abilities, teacher criticisms are
kiling Sami, they are feeding his thoughts that you are not
capable, and your abilities are weak, Sami feels that his
development can improve more than this. | think we have to
bring back his confidence in his talents and skills, by praising him
at the right time and the right way, and involving his parents to
provide the right support.
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1.2 Class Room Observation

1.2.1 Sami's Geography Lesson

Period: 7
Number of Students: 30 Setting: Normal class room

Aim: To observe and record Sami’'s behavior and performance, plus teacher's strategies
to motivate and engage students to learn.

Record of Observation:

The teacher asked the students what they had taken in their last session, and linked it to
the new topic of the lesson, by asking open ended questions. The discussions were very
interactive, almost every body was partficipating and well engaged in the fopic. Sami
was not always participating in the discussion, his answers were not always correct, he
was not the first student to raise his hand in order to read. While his friends were reading
the lesson out loud he was talking fo his friend, sometimes playing with his pen, not
following the teacher, laying down on the table, with his hand behind his head.

The way the teacher treated the students was very good, he was respecting them,
listening to what they would say although it was wrong, treating them as though the
students were like his younger brothers, with full respect and care to learn, he was using
different phrases showing his respect such as “you read enough, now give a chance to
other students”, or "don’'t get upset, it's your turn now”. Sometimes he was harsh with
students who were out of control, for example a student was sitting at the end of the
class laughing without any reason, so the teacher told him "You better expect the
consequences of your behavior”.

The teacher used the map in order to explain the location of Nigeria on the map, and
the location of the places where they can find the country’s natural resources, using this
method the teacher was able to draw back Sami’s attention, since it was a new method
of feaching applied in the classroom.
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1.2.2 Sami’s Arabic language Lesson

Period: 4
Number of Students: 30 Setting: Normal class room

Aim: To observe and record Sami's behavior and performance, plus feacher’s strategies
to motivate and engage students to learn.

Record of Observation:

Sami was sitting in the middle of the second row, a student started reading the poem,
then the teacher asked Sami to read the poem, he read well and after he finished the
teacher told him excellent. Another student was not reading well, the teacher asked him
to read again, he was helping and assisting him to read correctly. Sami parficipated in
answering the meaning of the difficult words, he was following up with the teacher and
frying to answer the questions but in a bored manner.

Sami was quiet; but again sometimes talking to his friend. The teacher started writing the
answers on the white board in order for the students to write them down in their note
books. The teacher presented an unstable personality while dealing with the students, at
times | would see him smiling to the students who would answer incorrectly or those who
wouldn't participate, assisting them to perform better by saying * your answer was
correct, but it was better if you could say it clearer, rather than saying it in a low and fast
manner”. At other times the teacher was making fun of a student who was quite fat and
humiliated him by saying, “ if you think as much you eat, you can give better answers”.
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1.2.3 Sami’'s Math Lesson

Period: 5t
Number of Students: 30 Setting: Normal class room

Aim: To observe and record Sami's behavior and performance, plus teacher's strategies
to motivate and engage students to learn.

Record of Observation:

The lesson was about how to calculate a percentage of any amount, the teacher
infrodced the topic by giving a few real examples in order fo connect the topic to real
life scenarios, such as changing population number every year, and how fo find the
percentage of that, or increasing your weight and how to find the percentage of
change, | could see Sami cognativly engaged in this section, and was frying to
participate in the discussion.

The class was quiet, the teacher was not using any type of praise while the students were
answering the questions, he asked the students to answer the questions alone, he was
passing by each student in order to check their involvement in answering the questions,
the teacher asked students to answer a very difficult question, and that he would give
three marks for the student who could answer correctly, every body was trying to find the
answer including Sami, but no body could answer the question.

Teacher's style was not much of interactive type, after infroducing the concept; he
started writing the answers on the white board. Unfortunately the teacher mentioned in
the beginning of the class that he is going to ask most of the questions to Sami, although |
told him that | don’t want Sami to recognize that | was there for him. Sometimes Sami
used to talk with his partner, while the teacher was answering the questions, once he
went upto the white board and wrote the equation correctly but the final answer was
incorrect, he was not always contributing in the discussions, the teacher had to ask himin
order for him to participate in the discussions
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1.2.4 Sami’s Science Lesson

Period: 3
Number of Students: 30 Setting: Groups in the lab

Aim: To observe and record Sami's behavior and performance, plus teacher's strategies
to motivate and engage students to learn.

Record of Observation:

The lesson was about how to generate Oxygen, the teacher strated the session with
warm up qguestions, some of them were very difficult, but Sami was not participating, the
teacher asked him many questions, he was not able to answer them, such as what are
the components of (fe203). The teacher was giving marks for the students who could
answer the difficult questions correctly.

The teacher started the new topic on how to generate Oxygen, and related it to the use
of the divers when they go under water and use Oxygen. He informed the students in
order to concentrate; that after explaining the steps, he is going to choose a student to
come over to the white board and explain the steps again, he used the power point
presentation to explain the steps. The teacher asked Sami to present the steps, he was
watfching and trying to read from the power point presentation, not relaxed, not looking
at the students, not confident about the steps, because it was his first time to hear about
it in the class.

Then the teacher started spreading the worksheets info groups, asked them to answer
them in a specific fime, Sami was leading his group, he was sitting behind a smart
student and trying to figure out the answers together, he was well engaged and not
distracted. The teacher then asked the students to stop answering, none of the groups
could answer all the questions on fime, they had gone through the questions all together,
the teacher asked Sami to answer the second question, he replied with a very low voice
as though he was not sure about his answer, and finally his answer was not correct.

Before the end of the session, the teacher asked him to go to the white board and

complete the equation, he wrote down correctly, and then the teacher asked him other
related concluding questions, he was not able to answer it.
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1.3 Sami’s IQ Test Results
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1.4 Sami’s GPA Results
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1.5 Sami’s Questioners Results

Questioners Result

The table below is demonstrating Sami’s main characteristics gathered out from
the questioners, and collected from 5 of his teachers:

Ex.tremely Disagree | don’t Agree Exiremely
Disagree

NO Questions know agree

Learns rapidly
1 | and easily 2 3

Can grasp

2 ugde.rlying 3 1 1
principles

Has a large
3 | vocabulary 1 4

Has long
4 | attention span 2 1 2

Shows
imagination 1 4
and creativity

Prefers
6 | complexideas 2 3

Likes working
7 | independently 2 1 2

Interested in
proplem 3 1 1
solving

Assumes
leadership 2 1 5
roles

Finishes tasks
10 | ontime 1 1 3
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Behavior Characteristics

NO

Questions

Exiremely
Disagree

Disagree

| don't
know

Agree

Exiremely
agree

1

Seeks to learn,
asks question
about every
thing

2

12

Expresses his
ideas and
solution for
problems

13

Expresses his
opinion
bravely

14

Highly
passionate to
expose the
hidden
concepts

15

Emotional and
sensitive
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Appendix 2:-

2.1 Interviews

2.1.1 Ali’s Teacher for: English Language Duration Time: 30 min

207. (S):  What are Ali’s strength and weaknesses?

208. (A): He is very quiet and neat, likes to work, is motivated to study, he's fast
in grasping ideas, has a loving and socialized personality. Sometimes, |
find him answering the questions in a very fast manner, and recently |
found out that he instead of attending the class he visits the health
care facilities for different reasons.

209. (S):  What is your opinion about Ali’s goals and purpose; behind his
academic school life?

210. (A): He wants to become excellent and be the first among the students,
he is seeking for knowledge and at the same pace aiming to score
higher grades.

211. (S): Do you think Ali has an interest in the subject you teach? Please proof
your answer?

212. (A):  Yes | think so, because | see him all prepared before any new lesson,
conftributes in class discussions and does his homework on time.

213. (S):  Have you ever seen him do extra work on a topic, without asking or
promising him for extra points?

214. (A): No,

215. (S):  What does Ali value most when he engages in school activities?

216. (A): He wants to be the first in class, and tries not to show and let every
body know that he is the best among students.

217. (S):  Have you ever seen or heard him apply what he has learnt at school in
his real life, outside school?

218. (A): | haven't seen him or heard of anything from anybody, | don't know,
maybe yes, and maybe no.

219. (S):  What type of assignments or activities does Ali like? (easy, difficult,
very difficult)

220. (A): I'would say the difficult ones.

221. (S):  What does Ali usually do when he faces difficulties in the activity?

222. (A): In the first stage he refers back to me, but whenever he needs more
clarifications, he takes his time and thinks more seriously, and does not
give up at any fime.

His problem is that sometimes he answers quickly without spending
more time on the acting.

223. (S):  How does he react when he gets low grades or results? What type of
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224.

225.

226.

227.
228.

229.

230.

231.

232.

233.

234.

(S):

(A):

(A)

(S)

phrases does he use in these occasions?

He gets upset, asks about his mistakes, gets convinced, and usually
asks about other students and how they got higher grades than him
not only in his own class but also in all other sections of grade 8.

Do you think encouraging gifted students by promising them extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

Yes, | believe its leading them to use surface level strategies in order to
pass or get higher marks, but frankly speaking its not helping them to
be engaged more in the learning process in order to stress their
abilities and increase their knowledge.

If Ali is not willing to do the activity, what do you do?

| don't force him, and try to give him other alternatives to choose
from.

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? why?

Group competition, because it allows them to work as a team to
achieve a certain goal, they will use their abilities and skill to the extent
that they can, in order to deliver their part and makes them
cognitively engaged on the subject and motivated to achieve the
task.

Do you think giving choices to gifted and talented students will help
them to develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Giving choices will definitely allow students to choose their topic or
activity of interest, which helps them to participate wilingly in the
activity.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes, as | mentioned earlier, (Group Competition), because it covers
two aspects, one is that they will be encouraged to learn the topic
covered in the compeftition by sharing and discussing their
understanding in the group and also enjoying the challenges faced to
win the competition.
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2.1.2 Ali’s teacher for: Math Duration Time: 30 min

235. (S):
236. (A):

237.

238.

239.

240.

241.

242.

243.

244.

245.

246.

247.

248.

249.
250.

251.

252.

(S):

(A):

What are Ali’s strength and weaknesses?

He has mathematical abilities; grasps the hidden concepts in a fast
manner. But moves a lot in the class and sometimes answers quickly
without spending enough time thinking.

What is your opinion about Ali’s goals and purpose; behind his
academic school life?

| have just worked with him for two months; and from only this much of
a little time, | can't figure out much.

Do you think Ali has an interest in the subject you teach? Please prove
your answer?

Yes | think so, he is very neat and listens carefully in the class not miss
any thing.

Have you ever seen him do extra work on a topic, without asking or
promising him for extra points?

Yes, he answers all the question of the lesson which we could not
coverin class at home.

What does Ali value most when he engages in school activities?

Concepts learned in the class which can help him outside school
environment, such as the lesson about selling and buying

Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?

Yes, we had arranged a frip to Fujairah with all his class mates, Ali went
and bought some stuff; and related it to the lesson; covered earlier in
school about (buying and selling)

What type of assignments or activities does Ali like? (easy, difficult,
very difficult)

Difficult ones.

What does Ali usually do when he faces difficulties in the activity?

He comes back to me first for clarifications, concentrates a lot to
figure out the solution on his own, and tries his best to accomplish it
alone, without the help of other students.

How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

He gets upset and sad, and says that | will fry to score better grades in
the next set of exams; he is very curious in knowing how much his
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253.

254.

255.

256.

257.

258.

259.

260.

261.

262.

(S):

(A):

classmates scored and wants to be the first at all times.

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

| think it has negative effect more than positive, because they are
then worried in collecting extra points rather than learning goals. In
case of Ali | feel the grade, understanding and learning are all
significant for him.

If Ali is not willing to do the activity, what do you do?

If I tell him that other student are participating in a specific project,
and they will get extra points and you will not, he will respond
immediately because he is worried that they will get higher grades
than him

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? Why?

Rewards, such as gifts, or giving the student a leadership role. For
example, in Ali's case, If | tell him I'd give you extra points he will be
moftivated to do his work, the one factor which motivates him the
most to do the activity is the exfra grade.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in activities?
Or specifying an activity will direct them to focus and accomplish the
results needed?

| think when | direct only one question to him he focuses better and
works hard to solve the problem
Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes, | agree, because it allows them to engage in the activity and
compete with their classmates.
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2.1.3 Ali’s teacher for: Arabic Language Duration Time: 35 min

263. (S):  What are Ali’s strength and weaknesses?

264. (A): He has high level of cognitive abilities, good moral attitudes, he moves
a lot in the class room, sometimes | feel he is careless in a way like if
the topic is very easy for him, which makes him not give his attention
to the session and rushes while answering questions.

265. (S): What is your opinion about Ali’s goals and purpose; behind his
academic school life?

266. (A): To get an excellent certificate in order to satisfy his parents. | don't
think he is thinking about his future career.

267. (S): Do you think Ali has an interest in the subject you teach? Please prove
your answer?

268. (A): Yes|think so, because he cares about the lesson, somehow he follows
up with me, but | believe that this is not the real level of his abilities.

269. (S):  Have you ever seen him do extra work on a topic, without asking or
promising him for extra points?

270. (A):  No,

271. (S):  What does Ali value most when he engages in school activities?

272. (A): It'snot clear and visible.

273. (S):  Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?

274. (A): | heard from his religion teacher that he used to help the poor and
needy people near his house and mosque.

275. (S):  What type of assignments or activities does Ali like? (easy, difficult,
very difficult)

276. (A): lwould say the easy ones.

277. (S):  What does Ali usually do when he faces difficulties in the activity?
278. (A): First he tries to answer the question by himself; if he couldn’t he would
then get back to me and ask for more clarifications.

279. (S):  How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

280. (A): He gets upset, because he couldn't saftisfy his parents especially his
father. Two years ago his father punished him because of not getting
good grades, by taking his other two Children abroad without taking
Ali.

281. (S): Do you think encouraging gifted students by promising them for extra
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282.

283.
284.

285.

286.

287.

288.

289.

290.

(A):

(S)
(A)

(A)

(S)

marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

It's not always leading them to surface level of learning engagements,
sometimes it will help them to be more motivated and engaged in the
activity and be able to improve their skills.

If Ali is not willing to do the activity, what do you do?

| will explain for him the benefits of the activity, what he'll gain out of it,
how it can help him in real life, and finally the skills and abilities that he
is going to develop while participating in the activity or any project.

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? why?

Connecting the topics with real life scenarios, because when you
relate the theoretical concepts and principles to what they can see
and do in their surrounding environments, it will assist them to
understand and sense what they have learnt in the poems or write
better essays.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes, of course you have to give the freedom to express their inner
feelings and beliefs in order to build their own personality based on
their interests.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes, we have to allow them to partficipate in the competitions where
they show interest, especially group competitions where they can
prove their abilities and skills.
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291. (S):
292. (A):

293.

294.

295.

296.

297.

298.
299.

300.

301.

302.

303.

304.

305.
306.

307.

308.

2.1.4 Ali’s teacher for: History Duration Time: 40 min

What are Ali’s strength and weaknesses?

He is very quiet and focused, participates in class discussions in order
to keep his reputation high and gain extra marks, he asks for the
meaning of the difficult words, although its not related to the topic of
the lesson and he likes the teacher.

What is your opinion about Ali’s goals and purpose; behind his
academic school life?

Get an excellent certificate, improve his abilities and skills through
academic studies, in order to get a good job in the future.

Do you think Ali has an interest in the subject you teach? Please proof
your answer?

Yes, students like the subject if they like the teacher first, he always
asks me for more explanations about many events in history and
relative topics.

Have you ever seen him do extra work on a topic, without asking or
promising him for extra points?

No.

What does Ali value most when he engages in school activities?

Satisfying his teacher is what Ali values while participating in school
activities, and also likes challenging other students.

Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?

Noft really, all | have seen is him keeping his desk at school neat and
clean.

What type of assignments or activities does Ali like? (easy, difficult,
very difficult)
Difficult.

What does Ali usually do when he faces difficulties in the activity?
He first asks questions in order to understand the requirements, and
then sometfimes he asks for extra fime.

How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

He has a negative reaction, he gets very sad and angry, asks about
grades scored by his classmates in other sections and tries to find out
who scored higher than him.
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309.

310.

311.
312.

313.

314.

315.

316.

317.

318.

(S):

(S)

(A)

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

It differs from one student to another, in case of Ali he is not very
deeply engaged in a topic and uses high level of information
processing strategies because he is aiming for high grades only.

If Ali is not willing to do the activity, what do you do?

I fry fo explain the benefits and the value of the activity, infroduce
other choices for choosing; based on his interests.

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? why?

First you have fo establish a very good relationship with the students,
by respecting them and appreciating their efforts and abilities,
because there are many students who hate the subject just because
of the teacher's behavior and attitude. Secondly, you can encourage
them by promising them that they will get extra marks.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes, because they will choose what they like, this makes them more
involved In the tasks in order to increase their learning goals.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

There are different competitions, the ones which are for fun and there
are others which will increase their knowledge and learning skills which
is very useful for the giffed and talented students.
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319. (S):
320. (A):

321.

322.

323.

324.

325.

326.
327.

328.

329.

330.

331.

332.

333.
334.

335.
336.

337.

2.1.5 Ali’s teacher for: Computer Duration Time: 25 min

(S):

(A):

(S)

What are Ali’s strength and weaknesses?

He follows up with me, likes practical parts of the lesson more than the
theory, sometimes he is careless, if | leave him alone he start will day
dreaming.

What is your opinion about Ali’s goals and purpose; behind his
academic school life?

It seems like he's forced to study, | told you If he's left alone he will not
do any kind of school work.

Do you think Ali has an interest in the subject you teach? Please prove
your answer?

Yes, he finishes the practical parts very fast because it's a mixture of
sound, images and motion at the same time which makes it interesting
for him.

Have you ever seen him do extra work on a topic, without asking or
promising for extra points?

No,

What does Ali value most when he engages in school activities?

There are no grades or exams for computer sessions, he enjoys
preparing things on his own, such as power point presentations.

Have you ever seen or heard him apply what he has learnt at school in
his real life, outside school?
Yes, he has made power point presentations.

What type of assignments or activities does Ali like? (easy, difficult,
very difficult)
Easy.

What does Ali usually do when he faces difficulties in the activity?

He asks questions if he knows | am going to reward him later, for
example giving him the chance to check his emails and surf the net
after completing the task, but if there are no rewards, he will not do
any thing, just sit and chat with his friends and busy himself.

If Ali is not willing to do the activity, what do you do?

| have to see the reason behind him not participating in the activity,
then | will advise him, if he doesn't like it | will infroduce other
alternatives to him.

Out of your experience, what are the best strategies you recommend

for your gifted and talented students in order to be cognitively engaged
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and have learning goals, although they might not like or enjoy the
activities? Why?

I will try to find the method that is most interesting for him, and use it
more frequently. Group activities will allow them to learn from each
other's abilities, practice leadership skills, strive to reach a common
goal plus feam work cooperation. Finally | feel the school trip will
merge the theoretical part with the practical part.

Do you think giving choices to gifted and talented students will help
them to develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes, because they will choose what they like, there are students who
like to gather information from the internet and not from library books.
Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes, it will encourage them to compete with one another, and also
increase their ability fo search and analyze the information, which will
improve their learning abilities and skills.
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2.1.6 Ali’s teacher for: Geography Duration Time: 30 min

343. (S):
344. (A):

345.

346.

347.

348.

349.

350.
351.

352.

353.

354.

355.

356.

357.
358.

359.

360.

361.

(S):

What are Ali’s strength and weaknesses?

He has very good cognitive abilities, social person, well behaved and
learns rapidly. On the other hand he is careless about his academic
studies and doesn't show much thirst towards learning and
understanding, for example sometimes he forgets his book at home
and doesn’t do the homework.

What is your opinion about Ali’s goals and purpose; behind his
academic school life?

His aim is fo pass the exams, he fries to be like his brothers, for they
used to be distinguished (gifted and talented) students in our school.

Do you think Ali has an interest in the subject you teach? Please proof
your answer?
Yes, he is very relaxed in my session, and freely expresses his opinions.

Have you ever seen him do extra work on a topic, without asking or
promising for extra points?

| ask him but he doesn’t do it.

What does Ali value most when he engages in school activities?

He is scared from my negative criticism, and always values his brothers
as his role model and tries to be like them.

Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?
| don’t know.

What type of assignments or activities does Ali like? (easy, difficult,
very difficult)

Difficult, he usually tries to run away from my exams.

What does Ali usually do when he faces difficulties in the activity?
He asks me to explain once what he was supposed to do in the task.

How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

He doesn't care about his grades, because it's not very important for
him.

Do you think encouraging gifted students by promising them for extra

marks; will lead them to use surface level strategies in learning, rather
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(S)
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(S)

(S)

than deeper level of information processing strategies?

Yes | think so, it will lead them to use surface level strategies, to get
what most of them aim to do which is fo be excellent students, their
learning goals are minimal, basically to utilize their comprehension
abilities and acquire knowledge.

If Ali is not willing to do the activity, what do you do?

| compare him with other gifted and talented students, and tell him
how they are doing and participating in the activity, why can't you do
the same?

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? Why?

Learning through competitions and games, which makes their learning
process competitive and interesting, and allows them fo contribute
info the group; and listen to other's ideas to accomplish a common
goal. Plus encouraging them for self learning after identifying their
areas of interest and methodologies.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes it's better to give choices because there are different tastes and
areas of interests which we have to provide for the students, but for Al
it's more difficult fo give him choices, because his ability of taking
decisions is not yet mature enough.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes it's a very good strategy to motivate students, because as |
mentioned before they work together in a group, use more than one
sense for learning and understanding, they develop their skills and find
new skills too.

-97-



371.
372.

373.

374.

375.

376.

377.

378.

379.

380.

381.

382.

383.

384.

385.
386.

2.1.7 Ali’s teacher for: Religion Duration Time: 30 min

(S):
(A):

(S):

(A):

(S):

(A):

(S):

(A):

(A):

What are Ali’s strength and weaknesses?

He has a hidden personality, asks complex and unique questions,
active and naughty at the same time, he likes himself, wants to show
off and prove his abilities, and has very good leadership skills.

What is your opinion about Ali’s goals and purpose; behind his
academic school life?

He doesn't know what his purpose is, maybe because of the
environment he is living in. Family issues might be another factor since
his brothers are better than him, and they are expecting Ali to be like
his brothers, plus mothers control on the child. However his father is
following up with me and the school but not as he used to do with Ali's
elder brother. As | heard form Ali that weekly he used to be abused by
his parents.

Do you think Ali has an interest in the subject you teach? Please prove
your answer?

Yes, he participates in religion competitions, and he's registered in a
training center for memorizing the Quran near his house, | have visited
the training center by myself and have seen him there.

Have you ever seen him do extra work on a topic, without asking or
promising him for extra points?

At first he discuss different topics out of the curriculum with me, he
performs his daily obligatory prayers, visits the library, surfs the internet
for different materials and visits scientific places to increase his
knowledge.

What does Ali value most when he engages in school activities?

He wants to prove to others that he has very high ability and is
capable of performing skills like his distinguished elder brother; who
was very famous in the same school, and used fo participate in many
activities being the best student. Another reason might be out of his
own curiosity and parent's satisfaction.

Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?

Yes, because | live beside his home, sometfimes | see him waking up
early at dawn and performing his prayers, and then comes to school.

What type of assignments or activities does Ali like? (easy, difficult,
very difficult)

Very difficult, he likes challenging activities.

What does Ali usually do when he faces difficulties in the activity?

He searches for different types of resources, and sometimes asks other
teachers for help and assistance.
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(S):

(S):

(A)

(S)

(A)

How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

He hides his emotions, doesn't say anything, he has a strong
personality; he usually says that | will increase my input level and
perform better in the next exams.

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

Sometimes yes, but in Ali's case | feel that the grades are not affecting
his learning much, it's rather the amount of effort he spends on the
activities which counts for him because he is willingly seeking to
improve and develop his skills and abilities.

If Ali is not willing to do the activity, what do you do?

| don't force him, | give him other alternatives, he is a leader he knows
what he wants, and what o choose in order to actively engage in the
activity and learn out of it.

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? Why?

Praising them such as: "I haven’t seen anybody like you” "you might
be a doctor in the future”. You have to give them confidence that
they are capable of doing the tasks, carrying high cognitive abilities,
social skills, and good future. In Ali's case giving him a leadership role
will motivate him to participate in the activity, however going to a
picnic doesn’t have any purpose and meaning in his point of view.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes it's better to give choices, as | mentioned before it will assist them
to engage in activities where they can build their skills and personality.
Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes it's a very good strategy to motivate students, because it breaks
the normal routine of the class learning styles, he doesn’'t worry about
losing and other's criticism in the competition.
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2.1.8 Ali’s teacher for: Social specialist Duration Time: 30 min

399. (S):  What are Ali’s strength and weaknesses?

400. (A): He is an active student, participates in activities such as morning
speech in front of all the students and volunteer projects, carrying
cognitive abilities higher than what he is learning in his grade, he is not
much convinced about the material learnt in school, has leadership
skills, does not participate in class discussions, because he doesn't like
to show off and sometimes he comes to school without doing his
homework.

401. (S):  What is your opinion about Ali’s goals and purpose; behind his
academic school life?

402. (A): His aimis to be better than his brothers, because they were well known
in the same school in their skills and active participations and they
where chosen as giffed and talented students. He puts effort as
minimum as required to the tasks and activities, but his ideas and
thoughts seem bigger than his age.

403. (S):  What are the subjects that Ali likes most in school?
404. (A): Math and science more than literature.

405. (S):  Have you ever seen him do extra work on a topic outside school
without asking or promising him for extra points?

406. (A): Yes, he participates in volunteer projects, competitions on the level of
government schools. Once he came and asked me that he is
interested in becoming a member in the student's committee,
because his elder brother was there in the previous years, and now he
had moved fo level three in government school.

407. (S):  What does Ali value most when he engages in school activities?

408. (A): He respects his talents and abilities, and wants to develop them by
engaging in the projects and activities, he values them when we ask
him to be part of a specific project, he also feels responsible towards
accomplishing the task.

409. (S):  Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?

410. (A): Yes, he has visited Rashid hospital to take care and help the injured
people and bring a smile onto their face, he visited special needs
centers for the same reason, in order to learn more about them and
see how he could help assist them. He also likes scientific journeys such
as visiting the museums.

411. (S):  What type of assignments or activities does Ali like? (easy, difficult,

very difficult)
412. (A): Difficult.

413. (S):  What does Ali usually do when he faces difficulties in the activity?
414, (A): He fries mainly to rely on himself in the first stage, and only as a last
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426.

(S):

(S):

(A)

(S)

resort he gets back to the assigned person.

How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

He doesn't get upset but he promises that he will perform better in the
coming exams.

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

You can not generalize that, for certain students yes but for others no.
If Ali is not willing to do the activity, what do you do?

| will explain for him the activity or the project, the tasks that relates to
his interest and their importance to his personal benefits, and finally
when he starts asking questions about the project, | can feel that he
has started showing his interest.

Out of your experience, what are the best motivational strategies you
recommend for your gifted and talented students in order to be
cognitively engaged and have learning goals, although they might not
like or enjoy the activities? Why?

They are seeking to know the value of any work they do in or out of
school, and whether their benefits are reflected internally or externally
We have fo infroduce the program in a way where they can find their
learning goals, challenges plus new areas of knowledge and
understanding.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes it's better to give choices, because student's ability differ.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes it's very good, because they have to dig into the information as a
group work, somefimes in a short period of fime, in order to
accomplish certain goals.
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2.1.9 Student Name: Ali Duration Time: 25 min

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

What are you hobbies?
Swimming and volleyball.

What is the purpose of your life?

To finish my high school, university and take my masters degree, in
order to work in CID, and be a part in securing my country from
different crisis.

Do you like coming to school? What motivates you to come to school?
Yes, my friends and teachers motivate me in coming to school.

What are your favorite subjects in school? Why? If you had a choice in
not taking the other subject that are not of your interest what would
you do?

Math is my favorite subject, because it feels like playing a game while
solving the problems, and also Arabic because it's my first language.
About other subjects although | don't like them, but | have to know
about them in case somebody asks me a question, | have to know
about it as much as | can.

Why do you think studying math, science, language .. etc is important?
It helps me in real life, for example from math lessons | can calculate
the total area of any land that | am interested in, English lessons are
helping me to communicate with other people while | am traveling
and geography can help me know what the time difference in
different parts of the world are.

Do you have any extra curricular activities outside school? Do you like
them? Why?

Yes, such as campaigns, frips to Fujairah and fishing. Yes | do enjoy,
because we get together with my friends at night and do some
barbecue, it was great seeing a lot of new friends around you.

Are you frequently using the knowledge and concepts that you learnt

at school in your daily life? Give me some examples?

Yes, | used to make houses out of cardboard papers, cut them into
small pieces with specific sizes, and also fry to exercise my English
language with the cleaners working in our home.

What are the abilities and talents you feel you possess? How did you
find them? What do you think you need to do after finding them? How
do you develop them?

The ability fo memorize quotes from poems and the Quran, and good
communication skills, I have changed four schools so far, and | have a
lot of friends. We became friends since childhood and used to go to
the mosque to memorize the Quran and play with other children. |
need to develop abilities now, by memorizing more paragraphs from
the Quran and poems, and participating in more campaigns to find
new friends and improve my communication skills.

Do you believe that you still have more hidden abilities that you
haven't been able to find out yet?

Yes, | have to try different things and see if | am interested in them, if
yes, | will continue working on it and develop my abilities.

-102 -



445.
446.

447.

448.

449.

450.
451.

452.

453.

454.

455.

456.

457.

458.
459.

460.

461.

462.

463.

464.

465.
466.

(S):
(A):

(S):

(A):

(S)

(A)
(S)

What is motivating you to participate in school activities?

My friends, if they participate | will join them, if not, | will not
participate.

What type of activities do you usually like to be involved in? (Easy,
difficult, very difficult)? Why?

Difficult, because it's challenging like the games, and finding solution is
not very easy but inferesting.

In what way do you like to be praised after accomplishing the goals of

certain activities?

To see my friends and participate in more campaigns.
If you face difficulties in any task or activity? What will you do?

| think twice, use the book, and then ask my mother or find a friend to
help me.

Have you ever failed to reach the optimal goal for any activity or failed
to solve the problem? What do you think the reason behind it was?
Yes, because | was careless and hadn't studied well for the exam or it
might be that | fried many times but | couldn’t make it.

What do you do after getting undesirable grades or results? Do you get

upset?

Yes | get upset, | will try to repeat the exam, or | will fry to do better in
the next exam.
Do you usually compare your test scores with other students?

Yes, especially with superior students.

Do you like competitions? What motivates you to participate in the
competition?

Yes, it develops my cognitive and concentration skills while
participating in competitions such as chess and allows me to think
ahead before taking any action. However, | lost in the last chess
competition but | will participate again.

Do you like working in group or alone? Why?

Yes, if | don't know about any fopic or don't have the right skills, my
friends can support me, and if we do mistakes, the whole group is
blamed and not only me.

Do you usually participate in class discussions, reading the lessons and

answering questions? Why do you like or dislike doing that?

Yes, | like to act as a teacher assistant and write on the white board,
because the concepts and the knowledge will sink info my mind and |
can learn it in a fast manner.

What do you want to be in the future?

CID like my grandfather
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2.1.10 Ali’s teacher for: Special Needs Duration Time: 35 min

467. (S):

468. (A):

469. (S):

470. (A):

471. (S):

472. (A):

473. (9):
474, (A):

475. (S):
476. (A):

477. (S):

478. (A):

What are the main factors in identifying the Gifted students, or as they
call them Superior Students?

Students who have scored a percentage above 95% will be included
in the Superior Students category for identification. The process of
identification methods provided from the ministry of education, starts
with a quick identification where it comes from interviewing the
students, parents/teachers feedbacks, student initiative/interest and
observation, and after the student’s file is ready with the above
information, a psychologist will be sent from the ministry for the IQ test,
who approves the students that can go through the giffed and
talented programs.

What about the students who are superior in one subject and their
average grade is less than 95%, will they be able to enter the gifted
programs?

When we are applying the strategies in the normal class room, we are
applying it to all the students in the class, and we might find students
who show interest in a specific subject, hence they will obviously
benefit out of this program.

What are the strategies suggested from the Ministry of Education for
the gifted and talented program?

Strategies we are using in school are reading skills, more difficult
questions, creative thinking, compressing the curriculum, scientific
thinking and enrichment programs. All these strategies will be
implemented mainly in the normal class room, and sometimes in the
resource room. All teachers have rights to apply these strategies and
co-ordinate with the gifted specialist if they are willing to do that.

What about the material you need in order to apply these strategies?

The extra material will be prepared among the gifted student teachers
and myself, based on the topic they want to learn in the next session,
we will choose the strategy together, and based on that, the teacher
will adopt the topic to meet the needs of the giffed students.
Sometimes we get materials from the gifted and talented supervisors
or from the internet too.

What are Ali’s strength and weaknesses?
He has moderate, social and loving personality among his friends, very
good in academic studies, co-operative too.

What are the subjects that Ali likes most in school? What do you
recommend in order to develop his skills and abilities in the subjects
that he likes?

He likes math because to him it feels like playing a game or puzzle. |
recommend him fo go through enrichment programs, research
projects in subjects he is interested in and present it on a presentation
using computer tools, and also give him more of leadership role or as
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497.

an assistant feacher.

What is your opinion about Ali’s goals and purpose; behind his
academic school life?
He wants to get higher grads academically.

Have you ever seen him do extra work on a topic outside school
without asking or promising him for extra points?

He usually visits the library and the computer room, before school and
in the break times, in order to read books, and work on his projects.
What does Ali value most when he engages in school activities?

He wants to demonstrate his leadership abilities and skills and at the
same time help and assist other students.

Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?

He is very close to the religion teacher, | have seen him helping other
people, and caring for animals in the neighborhood based on the
principles he learnt in school to have good morals fowards all people
and all living beings.

What type of assignments or activities does Ali like? (easy, difficult,

very difficult)
Difficult.

What does Ali usually do when he faces difficulties in the activity?
He doesn’t say anything and doesn't ask anybody.

How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

He gets upset because of his low grades.

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

It depends on the student; you have to see how he can be more
engaged in learning processes, if extra marks are going to encourage
him then why not to make use of them.

If Ali is not willing to do the activity, what do you do?

| will not force him.
Out of your experience, what are the best motivational strategies you
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recommend for your gifted and talented students in order to be
cognitively engaged and have learning goals, although they might not
like or enjoy the activities? Why?

Praising him by saying “excellent or very good” “you are a hero or
champion”, plus certificates and other material gifts.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes it's better to give choices, because their abilities differ from one
student to another.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes it's very good, it serves a dual purpose, one is to learn more by
achieving a certain goal, and the other purpose is the challenge to
win. Competitions will produce high level of energies from the
students, and present their real characteristics.

Do you think if you stop rewarding Ali, he might not continue
developing his skills and knowledge in the same pace?

Yes, | do think so.
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2.1.11 Parents of: Ali Duration Time: 30 min

(S):
(A):

(S):

What are Ali’s hobbies?

Football, playing on the computer, he doesn’t like to sit in one place
he is very active and likes to practice and do things practically.
What are Ali’s talents and abilities? When did you find them? How

does he develop his talents?

Ever since Ali was in lower grades, he started showing interest in giving
a speech on a topic or a poem, he started developing his skills by
participating in school activities and projects, searching for complex
stories such as police stories. He is a very social person, likes to spend
almost all of his time with his friends and family.

What are you offering Ali in order to improve his abilities and talents?

| provide him with whatever he needs such as story books, involving
him in different fraining courses (computer, English Language,
volunteers projects outside school, creative programs), participating in
different campaigns

Do you believe that he has many other abilities which are still hidden?

And can be found and developed in the future?

Yes | do believe so, he is not easy to understand like his other two
brothers were.
In your personal view, what is the importance and purpose of the

academic life in school?

School is the place where one can find student's abilities and interests,
in order to work on them and give them directions, it shows and
discusses our aim in this life, and tries to build their foundations for their
future career.

Do you feel that Ali is a motivated student in going to school? What

does motivate him mainly?

Yes, he likes to interact and communicate with inteligent and naughty
students

What are the subjects in school that he likes most? Why do you think?

Math and science, he is not the type of students that likes to memorize
only, he enjoys thinking and using his mind in order to be able and
apply what he has learnt.
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Have you ever seen him do extra studies on a topic using different

resources out of school materials for his knowledge and curiosity?

Yes, power point presentations, carving statues, reading books, he
was the counselor of the environment while he was participating in
the volunteer festival.

What does Ali value most when he engages in school activities?

He likes to be praised and encouraged from other people and enjoys
challenging activities.

What type of assignments or activities does Ali like? (easy, difficult,
very difficult)
Difficult.

What does Ali usually do when he faces difficulties in the activity?
He fries mainly to rely on himself and puts in the maximum effort, and
at last asks us or his friends.

How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

He gets upset and asks the teacher to repeat the exam for him, he
frankly says the reason was that he did not study well, or he didn't
know the answer to the question.

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

It is leading them to use surface level strategies, the way they divide
the marks is not showing their real abilities and talents, they have to
practice more what they learn by themselves and be given more
points on the practical part.

Does he compare his result with other students, or with his own

previous results?

Yes, with his friends and his brothers, to see who got more.

How many hours per day does he spend on his school work?

He is not studying that much, he plays on exams days, he doesn’t like
to be committed to a specific task for a long time even if it were for
one hour.

How does Ali spend most of his free times?
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536.

537.

538.

539.
540.

541.

542.

543.

544.

545.

546.

547.

548.
549.

550.

(S)
(A)

Memorizing verses from the Quran, going fo training centers, playing
computer games, and assisting his brothers in computer programs.
How do you usually encourage and motivate Ali to accomplish his

goals?

He doesn’'t get scared from me but of the fear that his brothers are
studying and he's not. | usually tell him that | will get you what you
want, take you abroad, and the most exciting thing that motivates
him to study is to taking him to his cousin's place and staying over for
the weekend, he is not encouraged if | tell him | will give you money.
Do you think Ali likes competitions? Why?

Yes, because he revises his knowledge and information, and at the
same time learns new concepts and ideas mixed with energy to
compete with his friends.

Do you think competition is a healthy approach for motivating

students to increase their knowledge and develop their skills?

Yes, because they will find new abilities and skills while engaging in
competitions.
How do you usually reward Ali? When? Why?

I give him more responsibilities in and outside the house, in order to
give him the privilege of practicing his leadership skills such as if any
body disturbs at home you are responsible to find and punish him, or
first you go in front and say hi to the guests and serve them sweets.

Do you think if you stop rewarding Ali he might not continue

developing his skills and knowledge in the same pace?

He doesn't like other students to get higher grades than him, if | tell
him | will not reward you he might say that | will not work on the task,
but deep inside he is saying he will do it.

If he doesn’t want to do the activity what do you do?

| will leave him alone.
What does he want to be in the future?

CID or police man
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2.2 Class Room Observation

2.2.1Ali's Math Lesson

Period: 2nd
Number of Students: 28 Setting: Dividing the students intfo groups

Aim: To observe and record Ali's behavior and performance according to the Most
difficult questions strategy applied in the resource room.

Record of Observation:

The math teacher brought all the students into the resource room in order to apply the
most difficult questions strategy with the help of the special needs teacher. Students
were seated in 5 big fables, facing each other, The special needs teacher started
explaining the strategy after passing the papers around to all students, he said if you can
solve the four questions marked with stars; which are the difficult questions, you don't
need to answer the other questions, and then can pass your paper to the math teacher
to check your answers.

The math teacher explained the strategy a little bit to the class, and told them that the
result will not be included in the total marks. While the students where coming into the
resource room, Ali asked the teacher what the reward would be if he finishes first, the
teacher told him either teacher assistant in the same class or he could spend the rest of
the lesson wherever in the school he wished.

During the quiz, at times Ali would remove his sandals, lean backwards with his hands
behind the chair, chat with his friends facing him on the same table and/or other tables.
He was checking his answers, helping his friends in the quiz, he also opened his book to
find out the answer of one question. There was a lot of noise in the class, in between, the
teacher explained to all the rewards of the quiz. One of the students said that | am
finished, Ali immediately stood up and said | finished three and am left with one more
question, he finished after a few minutes but his answers were not correct, he tried two
three times, the teacher gave them extra time, but they couldn’t make it.

Then the teacher took three students who were very close to answer all the questions
including Ali info the corner of the class, fo be more focused in order to answer the
questions. | saw Ali started relying on his friends and checking his answers; to find out the
last incorrect answer of the question. Finally, after 25 minutes which was more than the
required tfime and also with the help of friends and teacher, he answered them correctly,
and as a reward Ali was chosen to act as an assistant feacher to help other students and
check their answers. The bell rang before reviewing the questions altogether.
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2.2.2 Ali's English Lesson

Period: 5t
Number of Students: 28 Setting: Normal class room

Aim: To observe and record Ali's behavior and performance according to the Most
difficult questions strategy applied in the resource room plus feachers strategies to
moftivate and engage students to learn.

Record of Observation:

The lesson was about the weather, Ali was sitfing in the middle line of the first row, the
teacher infroduced new words on the white board and asked the students to repeat
after him loudly, the teacher started asking individuals to read all the words, Ali was
giving his aftention and also following the teacher for the first 10 minutes of the session
while the topic was still fresh and new for him.

Then the teacher asked the students to listen to the tape, in order to be able to answer
the questions that he was going to ask later, every body was quiet and engaged in the
lesson at that moment including Ali. The teacher started asking questions, Ali's
parficipation was on and off, he answered one question and then started not following
the teacher, unless the teacher asked him directly, he used to put his hand by his head,
laying down on the table, playing with his hair, once the teacher asked him to stand up
and answer the question, he answered correctly, and then the teacher asked him a
challenging question outside the topic. How can we measure the speed of wind? Ali
couldn't answer it.

Later on the teacher used the projector to present diagrams showing the weather
broadcast in different areas, and asking the students to choose a place and explain
what the weather was like in that area, because of the new method, Ali was
encouraged again and automatically was attracted back into the lesson, he raised his
hand and had chosen the most difficult area on the map for weather broadcasting, he
answered correctly, the teacher asked him why he had chosen that particular area. Ali
replied because it was the most difficult spot on the map.

The teacher was trying fo engage Ali in the lesson by asking him direct questions
whenever he lost his focus, sometimes Ali was not taking enough time to think, he was
giving immediate answers which was not always correct, he used to answer the first time
to satisfy himself that he knows the minimum required, and then would sit back and not
involve himself in the class discussions; till the teacher once again would ask him another
question or infroduce a different learning method or a new topic.
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2.2.3 Ali's Arabic Lesson

Period: 2nd
Number of Students: 28 Setting: Normal class room

Aim: To observe and record Ali's behavior and performance according to the Most
difficult questions strategy applied in the resource room plus feacher's strategies to
moftivate and engage students to learn.

Record of Observation:

Ali was sifting in the middle line of the second row; he was wearing a tag that said
"superior student" because he was able to answer the most difficult strategy in math
session. The teacher started introducing the new topic and asking questions, Ali was not
among the students who participated in all the discussions and was not willing to be the
first in answering the questions, he was playing with his hair and pen, sometimes his hand
was supporting his head laying on the table, the book was open in front of him, he was
answering randomly in a rather boring manner, rushing to answer without taking any
permission, and his answers were not correct at all times.

When the teacher was infroducing a new idea, Ali used to parficipate in the start and
then keep himself away from the session. The teacher asked a difficult question and said:
“Who can answer this challenging question”, that grasped Ali's attention, he was thinking
hard to find the correct answer, nobody could answer, the teacher started giving them
some hints in order to feed their thoughts to find the answer, another student got the
right answer, Ali was a bit disappointed.

After that, Ali immediately started following up with teacher, until he answered one
question correctly, felt happy about himself and sat back again . The teacher was using
different methods to allow Ali to be encouraged in class discussions and be actively
engaged in the lesson, he was using different phrases such as “I can see Asif is the fastest
student to answer”, “I am looking for a smart student to come on the board and answer
this question”, “think before answering”, “let's see if this answer is correct or not”.

Once Ali answered and the teacher told him think twice, Ali changed his answer, the
teacher said "you don’'t have to change your answer if you're sure about it" or
sometimes he was repeating the same question again to all the students, Ali was
changing his answer, he was not sure about them and finally chose wrong answers.
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2.3 Ali's IQ Test Scores
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2.4 Ali's GPA Results
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2.5 Ali's Certificates
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2.6 Ali's Questioners Results

Questioners Result

The table below is demonstrating Ali's main characteristics gathered out from
the questioners, and collected from 9 of his teachers:

NO| Questions Extremely Disagree | don't Agree Exiremely
Disagree know agree

Learns rapidly

1 | and easily 4 6
Can grasp

2 ugde.rlylng 1 5 ; ,
principles
Has a large

3 | vocabulary 2 2 2 4
Has long

4 | attention span 4 5 1
Shows

5 mogmohqq 1 . .
and creativity
Prefers

6 | complexideas 3 5 2
Likes working

7 | independently 3 1 5 2
Interested in

8 proplem 4 1 3 ,
solving
Assumes

9 leadership ) g
roles
Finishes tasks

10 | ontime 3 4 3
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Behavior Characteristics

NO

Questions

Exiremely
Disagree

Disagree

| don't
know

Agree

Exiremely
agree

1

Seeks to learn,
asks question
about every
thing

12

Expresses his
ideas and
solution for
problems

13

Expresses his
opinion
bravely

14

Highly
passionate to
expose the
hidden
concepts

15

Emotional and
sensitive
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Appendix 3:-
3.1 Interviews
3.1.1 Ahmad Teacher for: English Language Duration Time: 30 min

551. (§):  What are Ahmad’s strength and weaknesses?

552. (A): He is very quiet, concenfrates in the class, has moral attitudes, simple,
humble, doesn't like to cheat, interacts only with few well behaved
students, his listening skill is not very good, sometimes | see him getting
careless for one or two lessons and then he gets back and
participates.

553. (S):  What is your opinion about Ahmad’s goals and purpose; behind his
academic school life?
554. (A): He wants to be graded as excellent and be the first among the class.

555. (S): Do you think Ahmad has an interest in the subject you teach? Please
prove your answer?

556. (A): Yes | think so, because he gives his full attention to me in the class, he
is among the first students who submit his homework and researches,
notes down everything | write on the white board, cleans the
whiteboard when | enter the class, holds my books and never forgets
his books at home.

557. (S):  Have you ever seen him do extra work on a topic, without asking or
promising for extra points?

558. (A): No.

559. (S):  What does Ahmad value most when he engages in school activities?

560. (A): To be cooperative and assistive to other students .

561. (S):  Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?

562. (A): No.

563. (S):  What type of assignments or activities does Ahmad like? (easy,
difficult, very difficult)

564. (A): |'would say the difficult ones.

565. (S8):  What does Ahmad usually do when he faces difficulties in the
activity?

566. (A): He doesn't get nervous or confused but he don't ask for guidance
either.

567. (S):  How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?
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568. (A):

569.

570.

571.

572.

573.

574.

575.

576.

(S)

(A)

He gets upset, he says that the level of the exam was higher than his
abilities; and staftes that he will do his best in the next exam. He
doesn't like other students to score higher grades than him.

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? Why?

You have to reach out to the student out of the class room
environment, and if possible also outside of school, get down to their
level, fo understand their needs and problems and build a good
relationship in order to frust you, and listen to you. Allowing students to
act as a teacher assistant in the classroom will encourage their
learning too. Using different types of methodologies in teaching also
helps. plus encouraging students to participate and involve them in
class room discussions by asking easy question to weak students, and
challenging questions to giffed and talented students.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes, giving them choices is much better because they chose topics
and activities which relate to their abilities and strengths, and allow
them to enjoy while learning.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes it's very good, because they exchange knowledge and
information, work together in one group, and explore the creativities
of their imagination when they brainstorm together.

Don't you think that competitions will create jealousy between
students

Yes, it should be there in order to compete each other
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3.1.2 Ahmad’s teacher for: History Duration Time: 35 min

577

578.

579.

580.

581.

582.

583.

584.

585.

586.

587.

588.

589.

590.

591.

592.

593.

594.

595.

. (S):
(A):

(S):

(A):

(S):

(A):

What are Ahmad’s strength and weaknesses?

He is a well behaved student; he speaks in a proper way and at the
right time, understands very well, prepares for the new lessons, has a
unique note book, follows up with me in the class, submits his home
works on time without any frouble, and only rarely daydreams in class.

What is your opinion about Ahmad’s goals and purpose; behind his
academic school life?

To have a high respectful personality in the society, as his family is
leading him towards this direction.

Do you think Ahmad has an interest in the subject you teach? Please
prove your answer?

Yes, he asks very meaningful and complex questions about the history
they are learning.

Have you ever seen him do extra work on a topic, without asking or
promising him for extra points?

Yes, he prepares the lessons before, once he made a power point
presentation without promising him for any extra marks.

What does Ahmad value most when he engages in school activities?

He feels responsible and has to be a superior student in the class.

Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?
No idea.

What type of assignments or activities does Ahmad like? (easy,
difficult, very difficult)

Difficult ones, any project or activity | ask him he doesn’t say no.

What does Ahmad usually do when he faces difficulties in the
activity?

He searches in for different resources, in order to get it done, and asks
me for help if required.

How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

He hasn't gotten low grades with me at all.

Do you think encouraging gifted students by promising them for extra
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596.

597.

598.

599.

600.

601.

602.

603.

604.

(A):

(S)

(A)

(S)

(A)

marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

The student should be a well behaved student in different areas, in
terms of listening, partficipating, atfitude in and out of the class,
projects and submitting homework on fime in order to get high grades.

If Ahmad is not willing to do the activity, what do you do?

I would look at the reason behind him not participating, in order to
find a proper solution for it.

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? Why?

First of all you have to gain their trust, by truly loving them, caring for
them and establishing a feeling in them that you are working for their
sake and development. | have to find out what methods interest them
the most, and motivate them to learn, and accept the belief that
every student has different personal methods and abilities for leaning.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

The freedom in everything will open the doors for creativity. When |
want them to perform a project on any topic, | give them the choice
to gather their information from any resource they feel more
convenient, since forcing them fo a specific choice might not engage
them actively in the task.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Group competitions are good to practice and improve their talents,
and will motivate them to be more involved in the learning process;
however individual competitions are a waste of mine and their time,
since it establishes jealousy and hatred between students.
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3.1.3 Ahmad’s teacher for: Arabic Language Duration Time: 35 min

605. (S):  What are Ahmad’s strength and weaknesses?

606. (A): He is a well behaved student, his parents have educated him very
well, and has well established basic principles, he has a rather shy
personality, doesn’t have individual initiatives and leadership skills, not
social and has few friends who are very good students, and does not
respond to bad behaved students.

607. (S):  What is your opinion about Ahmad’s goals and purpose; behind his
academic school life?

608. (A): He likes to become a professor and teach in university, or work in a
research center.

609. (S): Do you think Ahmad has an interest in the subject you teach? Please
prove your answer?

610. (A): Yes | think so, because he prepares himself for the new lessons,
understands and analyzes the new words, he also writes stories in his
own words, he is the first stfudent to conclude the principles and the
concepts of any topic discussed outside the curriculum.

611. (S):  Have you ever seen him do extra work on a topic, without asking or
promising him for extra points?

612. (A): Yes, he doesn't ask about his mark in class activities, he has the thirst
for knowledge and understanding.

613. (S):  What does Ahmad value most when he engages in school activities?

614. (A): Veryrarely | have seen him care about grades, he likes o accomplish
his goals, and in a presentable manner.

615. (S):  Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?

616. (A): He reads different types of stories, sometimes higher than his level,
because he is curious to know about the content.

617. (S):  What type of assignments or activities does Ahmad like? (easy,
difficult, very difficult)
618. (A): Difficult.

619. (S):  What does Ahmad usually do when he faces difficulties in the
activity?

620. (A): He tries to solve the problem by himself, and then if he couldn’t he will
get back to me.

621. (S):  How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?
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622.

623.

624.

625.
626.

627.

628.

629.

630.

631.

632.

(A):

(A):

(A)

(S)

In my subjects | have never seen him get low grades, but once | saw
him very upset and annoyed after scoring low in Math.

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

It depends on the environment they are living in; some parents are
looking for grades only, to be proud of their son in front of others, some
other parents care and respect for their children's abilities and talents
more than their results.

If Ahmad is not willing to do the activity, what do you do?

I will explain for him the importance of class discussion and his
contribution; | would praise him and encourage him by giving him
extra marks.

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? Why?

Establishing good relationship between the teacher and the student,
you have to find the reason that he doesn't like to participate, go
down to his level, and give him the feeling that you understand him.
Creating competitions between gifted and talented students in the
class is another way of motivating them to experience new
challenges, also critical questions. Otherwise other students by extra
marks and praise.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes of course, forcing one choice is not useful, but willingly choosing a
topic will motivate students to search and work hard to accomplish
their goals.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes, if they applied it properly with purpose and clear rewards.
Sometimes you might find jealousy between students; you have to
fransform it to some sort of purely deed competitions.
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3.1.4 Ahmad’s teacher for: Math Duration Time: 40 min

633

634.

635.

636.

637.

638.

639.

640.
641.

642.

643.

644.

645.

646.

647.

648.

649.

650.

. (S):
(A):

(S):

(A):

(A):

What are Ahmad’s strength and weaknesses?

He has a very good moral aftitude, follows up and is focused in the
class, answers the questions, he doesn’t interact with other students.
His father has more than one wife, he doesn't speak with his brother
from different mother in school, | feel his father is out of reach to
Ahmad. His parficipates in very few activities, he lacks personal
initiatives. If you don’t tell him to do a project, he will not do it by
himself, | can't see him having the thirst for knowledge.

What is your opinion about Ahmad’s goals and purpose; behind his
academic school life?

To find a good job in the future, he doest have the motivation to learn,
and because of that his general knowledge is not much.

Do you think Ahmad has an interest in the subject you teach? Please
prove your answer?

Yes, from his preparations for new lessons, and his concerns to get as
much marks as possible.

Have you ever seen him do extra work on a topic, without asking or
promising for extra points?

No,

What does Ahmad value most when he engages in school activities?

To get high grades only.

Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?
| don't think so.

What type of assignments or activities does Ahmad like? (easy,
difficult, very difficult)
Difficult.

What does Ahmad usually do when he faces difficulties in the
activity?

In the beginning he thinks and doesn’'t ask me at all, if he couldn't
answer the question he will sit quietly fill | start answering the questions
on the white board.

How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

It would be a disaster, he doesn’t ask and discuss at all.
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651.

652.

653.
654.

655.

656.

657.

658.

659.

660.

(S):

(A):

(S)

(S)

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

Yes they just memorize to get high grades; they are looking at the
importance of their academic life by getting high grades and not
understanding and increasing their knowledge and skills.

If Ahmad is not willing to do the activity, what do you do?

| feel his parents have taught him that obeying your teachers is a holy
principle; he fries to do what | ask. Caring and loving them will help
build a trustworthy relationship, discussing about future benefits plus
extra marks also helps involving them in the activities .

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? Why?

First you have to see their needs and requirements, what they are
missing, and then you have to establishing a strong relationship
between the teacher and the students and praising them wheneverc
required, .

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes, it opens the door for thinking; by choosing what they like based
on their needs and interests.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes, if it was well planned, in order to utilize and develop their
cognitive skills and abilities.
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661. (S):
662. (A):

663.

664.

665.

666.

667.

668.
669.

670.

671.

672.

673.

674.

675.

676.

677.

678.

679.

680.

3.1.5 Ahmad’s teacher for: Science Duration Time: 25 min

What are Ahmad’s strength and weaknesses?

He is very quiet, his ability fo analyze and conclude is weak, not
creative in his work and thoughts. Seems like there are very strict rules
at home, like the ones in the army, all he does is just observing
information.

What is your opinion about Ahmad’s goals and purpose; behind his
academic school life?
He doesn’t have any goals; his goal is to satisfy his parents.

Do you think Ahmad has an interest in the subject you teach? Please
prove your answer?
| don't think so.

Have you ever seen him do extra work on a topic, without asking or
promising him for extra points?

He is not doing so.

What does Ahmad value most when he engages in school activities?

Grades and to compete with his friends.

Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?
No.

What type of assignments or activities does Ahmad like? (easy,
difficult, very difficult)
Difficult.

What does Ahmad usually do when he faces difficulties in the
activity?

He doesn’'t come back to me for help at all; maybe he refers back to
his parents.

How does he react when he gets low grades or results? What type of
phrases does he use in these occasions?

He gets upset and doesn't say anything.

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

They are all seeking for grades only.
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681.
682.

683.

684.

685.

686.

687.

688.

(A)

(S)

If Ahmad is not willing to do the activity, what do you do?

He always participates, because of parent's close follow up.

Out of your experience, what are the best strategies you recommend
for your gifted and talented students in order to be cognitively engaged
and have learning goals, although they might not like or enjoy the
activities? Why?

The school environment is not helping, activities between schools are
less, system for punishment and rewards are not there. | used to put all
giffed students in one group in order to engage them more in the
activity, and come up with creative and challenging ideas and finally
with the help of parent's involvement and follow up.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes, because he is going to work on it with his own ideas and thinking,
and it's going to be his own work of effort, instead of printing a ready
project from the internet.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes, you are breaking the routine, understanding other people's
perspectives and abilities.
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689.
690.

691.
692.

693.

694.
695.

696.

697.
698.

699.

700.
701.

702.

703.

704.

705.

706.
707.

708.

709.

710.
711.

712.

3.1.6 Student Name: Ahmad Duration Time: 25 min

(S):

(A):

(S):

(A):

(S):

(A):

(S):

What are you hobbies?
Computer for research and games sometimes, reading imaginary

stories about things that don't exist or haven't been seen yet.
What is the purpose of your life?

To be a dentist, because my parents told me that they earn a lot of
money, and | want to support my family financially.

Do you like coming to school? What motivates you to come to school?
Yes, | like to see my friends, and participate in different competitions.
What are your favorite subjects in school? Why? If you had a choice in
not taking the other subject that are not of interest to you, what would
you do?

| like Arabic, English and Math because the teachers are very good,
other subjects | don't feel there is any benefit out of them.

Why do you think studying math, science, language .. etc is important?
English helps me to communicate easily with other people, math is
good for buying and selling things, and Arabic for improving my native
first language.

Do you have any extra curricular activity outside school? Do you like
them? Why?

| like to go the library and club, but my parents are not allowing me.
Are you using the knowledge and concepts that you have learnt at

school in your daily life? Give me some examples?

What | am learning from the Arabic language lessons, helps me
improve and create my own stories and write them down.

What are the abilities and talents that you feel you possess? How did
you find them? What do you think you need to do after finding them?
How will you develop them?

| am good in drawing, | used to draw since childhood, my teacher was
helping me a lot. Because | like to read many different stories, that
made me able to write my own stories.

Do you believe that you still have more hidden abilities that you
haven't found out yet?

Yes | do.

What is motivating you to participate in school activities?

My friends. If they participate | will join them, if not, | will not
participate.

What type of activities do you usually like to be involved in? (Easy,
difficult, very difficult)? Why?

Difficult, | like competitions, historical places and adventures.

What motivates you, or what do you mainly value while engaging in

any activity?

If I like the teacher | will participate, and also if | see my friends joining. |
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713.

714.

715.
716.

717.

718.

719.

720.

721.

722.
723.

724.
725.

726.

727.

728.

729.
730.

(S)

(S)
(A)

(A)

(A)

learn a lot from the activities | participate in, and | also like rewards
such as gifts.
In what way do you like to be praised after accomplishing the goals of

certain activities?

| like to be rewarded in front of other students, | don’'t want any body
to praise me because | can praise my self, the best thing is money,
because | can get what | want.

If you face difficulties in any task or activity? What will you do?

| will get help from the teacher and then from my family, if | cant | will
inform the person in charge.

Have you ever failed to reach the optimal goal of any activity or failed
to solve a problem? What do you think the reason behind it was?

Yes, | joined a competition but they did not chose my work as the
best, and they chose another student's work which was not better
than me, since | saw his work, and | believe that they just don't know
how to select the best work.

What would you do after getting undesirable grades or results? Do you

get upset?

I will ask about my mistakes, and | will get very upset. The reason
behind not getting good results is because | was careless and hadn't
studied well.

Do you usually compare your test scores with other students?

Yes, if they get more than me | will get mad.

Do you like competitions? What motivates you to participate in the
competition?

Yes, because | can earn good gifts if | win.

Do you like working in group or alone? Why?

| like to work in a group, enjoying the cooperation between the team
members also while drawing.
Do you usually participate in class discussions, reading the lessons and

answering questions? Why do you like or dislike doing that?

Yes, | am the first student in the class doing all the activities in order to
get full marks, | want to be unique.

What do you want to be in the future?

| want to be a dentist or Engineer in order to create new things.
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3.1.7 Ahmad’s teacher for: Special Needs Duration Time: 35 min

731. (S):  What are Ahmad’s strength and weaknesses?

732. (A): He is a very quiet student, likes reading and writing, always discusses
about academic studies, and has very good skills on power point and
computer. He only has a few friends, he's not social and doesn’'t have
leadership skills.

733. (S):  What are the subjects that Ahmad likes most in school? What do you
recommend in order to develop his skills and abilities in the subjects
that he likes?

734. (A): Literature and writing. In order to develop | need his parents to be
more involved and supportive, he doesn’'t even talk to his brother, |
think he is from another mother, because of that | am curios to know
more about his family.

735. (§):  What is your opinion about Ahmad’s goals and purpose; behind his
academic school life?
736. (A): He has materialistic purpose to be unique in his class and school also.

737. (S):  Have you ever seen him do extra work on a topic outside school
without asking or promising him for extra points?

738. (A): No, he needs somebody fto move him and motivate him fto
participate.

739. (S):  What does Ahmad value most when he engages in school activities?

740. (A): To be the best student in the school.

741. (S):  Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?

742. (A): Yes, for example he is writing his own stories | have some of them in his
personal file.

743. (S):  What type of assignments or activities does Ahmad like? (easy,

difficult, very difficult)

744. (A): Difficult.

745. (S):  What does Ahmad usually do when he faces difficulties in the
activity?

746. (A): He asks alot of questions, and tries to reach the person in charge.

747. (S):  How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

748. (A): lreally don't know.

749. (S): Do you think encouraging gifted students by promising them for extra
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750.

751.
752.

753.

754.

755.

756.
757.

758.

759.

760.

(A):

(S)
(A)

marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

It's leading them to use surface levels of strategies, because they care
more about the theoretical part of the material and not the practical
part which is based on practice and real life experience.

If Ahmad is not willing to do the activity, what do you do?

| explain for him the importance of the project, assist him if he needs,
and sometimes take him out of the class room in order to finalize his
project or required task.

Out of your experience, what are the best motivational strategies you

recommend for your gifted and talented students in order to be
cognitively engaged and have learning goals, although they might not
like or enjoy the activities? why?

The relationship between the teacher and the student must be strong
enough, frust and care must be established, from my experience one
of the best ways to create this link is by school trips and journeys, while
the students can see the real personality of their teachers, plus
experiencing what they learnt practically.

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Yes, because it initiates from them, based on their interest.

Do you believe that competition is a useful method for motivating

gifted and talented students to learn; especially in the activities they
are not interested?

Yes it's very good, they can prove their skills, and examine their
abilities, and be more motivated to earn a reward.

Do you think if you stop rewarding Ahmad, he might not continue
developing his skills and knowledge in the same pace?

Maybe.
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S-1

S-2

S-3

3.2 Class Room Observation

3.2.1 Ahmad'’s English Lesson

Period: 6
Number of Students: 30 Setting: Normal class room

Aim: To observe and record Ahmad’s behavior and performance, plus teacher's
strategies to motivate and engage students to learn.

Record of Observation:

the teacher started the session with warm up questions, Ahmad was the first student to
raise his hand to answer, once he went to the white board and answered the question
correctly. The teacher asked the students fo clap their hands for Ahnmad, he got very

happy.

The teacher asked for the meaning of the brain, one student answered wrongly, the
teacher fold him that because you were absent last session we will give the chance to
other students. The teacher used many strategies to cognitively engage Ahmad in the
topics discussed in the class, for example he asked him to use other word rather than
using “things”, give other characteristics for the brain in order to get a closer meaning of
it, the teacher used to say “ give him a chance”,  try to think”, * | remind you".

The teacher asked the students while answering the questions, to give their reasons
behind choosing these answers, which was allowing Ahmad to take his time and think
twice in order to prove his answers.

Ahmad was participating in almost all the discussions; he was giving his full attention to
the teacher, and was able to give his correct answers.
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S-1

S-3

3.2.2 Ahmad'’s History Lesson

Period: 3rd
Number of Students: 30 Setting: Normal class room

Aim: To observe and record Ahmad's behavior and performance, plus teachers
strategies to motivate and engage students to learn.

Record of Observation:

The teacher informed the students about the topics which were going to be included in
the next exam, Ahmad was following up with the teacher and noted done the topics. He
was very quiet in the class, not talking fo his partner, he was among the first students to
participate in the class discussions and answered the questions correctly. The teacher
used to write the important points in different colors on the white board.

The teacher was aggressive and harsh to some students, for example he used to shout to
the student talking to his friend and ask him to “Respect himself” or *do you want to go
out of the class room?". The teacher found out that one of the students had forgotten to
bring his book and so he told him “Are you a guest in the class, where is your book” or
“Let me see you after the lesson”.

Teacher's method was not that much interactive, sometimes he used to tell the story for
five minutes with the same fone, which allowed the students to go info a deep sleep
especially being the last day of the week, most of the students were bored, and for the
first time | saw Ahmad yawning.

The teacher used his map in order to explain the Arab countries; | saw Ahmad following
up more with the teacher after using the map, in order to find the location of the Arab
countries and their borders. At the end of the session the teacher asked the student who
can do research on specific topic from internet and bring it fo me, Ahmad was the first
student to raise his hand up and accept to bring the research the next session.
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S-1

S-3

3.2.3 Ahmad’s Math Lesson

Period: 4
Number of Students: 30 Sefting: Normal class room

Aim: To observe and record Ahmad's behavior and performance, plus teachers
strategies fo motivate and engage students to learn.

Record of Observation:

The teacher started answering a few questions on the white board, Anmad went to the
white board and answered the question correctly, he was participating all the time and
was among the first students fo raise his hand. The tfeacher was frying to engage almost
all the students asking them questions, sometimes he was asking the students to repeat
what he was saying.

The teacher used different strategies to strengthen gifted students abilities, and allow
them to stretch their cognitive skills by saying “quickly, without using a calculator, give
me the answer to the question”, “which genius can answer this small question” “think
with me about this difficult question” Ahmad was fully engaged in these particular
moments of the session trying to find the answers as soon as possible. The teacher was
relating the concept of the session which was about percentiles, to real life experiences
such as taxes that we pay for any shipment to the government which is about 2 or 3%,

and whether this amount is greater or lower than the total amount of the shipment.

At the end the session, the bell rang and the teacher was still continuing to answer the
questions, Ahmad was following the teacher, noting down the steps with the final
answers although the class was messy and every body started moving to take few
minutes break before starting the next session.
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S-1

S-3

3.2.4 Ahmad’s Science Lesson

Period: 5t
Number of Students: 30 Sefting: Normal class room

Aim: To observe and record Ahmad's behavior and performance, plus teachers
strategies to motivate and engage students to learn.

Record of Observation:

| attended the last twenty minutes of the lab session, the teacher was asking questions, a
lot of students were frying to answer the question, and used to shout and say “teacher,
teacher me, me”, a lot of noise was there, the teacher was trying to scare the students
off by telling them “shut up”, “I will put you to stand at the corner if you repeat shouting
the word teacher”. Most of the class time; was spent with the teacher trying to control
and calm the students down. Sometimes he even used to humiliate and make fun of the
students who were giving wrong answers, and make other students laugh at them, the
teacher was enjoying and saying "hope you die, with God's blessing”, "Hope you catch
fire, with God's blessings”.

Ahmad was very quiet in this session, he was not always partficipating in the discussions,
was raising his hand just fo safisfying himself that he is there, but not really showing his
engagement with the topic. If the teacher asked him directly, he would answer. The
class environment was not supporting Ahmad to be cognitively engaged with the lesson,
because of the noise and uncontrolled session.

The way the teacher was treating the students in the class room was very harsh, his facial

expressions and voice tone was not friendly at all, it all sounded like an officer
commanding his soldiers.
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S-1

S-3

S-4

3.2.5 Ahmad’s Arabic Language Lesson

Period: 4
Number of Students: 30 Sefting: Setting in groups

Aim: To observe and record Ahmad's behavior and performance, plus teachers
strategies to motivate and engage students to learn.

Record of Observation:

The students were sitting in groups, Ahmad as usual; was sitting with his own group, whom
he used to spend most of his time with even at break times. The teacher's voice was
pretty loud and clear, which awakened up all the students, and grasped their attention
and concentration, most of the students were participating in the discussions, including
Ahmad. After a while the teacher pointed out the names of a few students and
mentioned that they deserved marks for their class participation.

Ahmad felt shy after finding out that his answers were not correct; he was playing with his
hair, putting the pen in his mouth. All over the session he was very quiet, and focused
with the teacher. The teacher was encouraging students engagement in the session by
teling them “excellent”, “God bless you”, caring for the students by saying: “First before
you answer, it's nice to see you back after your illness”, increasing student's confidence
and self esteem * stand up and answer .... Correct answer”, “I know you know the
answer, raise your voice, don't be shy”, appreciating their critical and creative thinking
“nice way of thinking”, also the teacher used to acknowledge student's correct answers
by patting onto their shoulders or head.

Another student said something funny, every body laughed in the class room, the
teacher accepted it, and told him with a smile that you are changing the classical
Arabic Language into your own local accent. Ahmad was participating and following
up with the tfeacher, in between the session again the tfeacher mentioned other student's
name, gave them extra marks and said * the students who participated in the discussions
today will get three marks. All of you are very good students”.

The teacher gave time for each group to answer all the questions, | saw Ahmed was well

engaged with his group in answering the questions, they were among the first groups to
deliver their answers and it was all correct.
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3.3 Ahmad’s IQ Test Result
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3.4

Ahmad’s GPA Results
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35 Ahmad’s Work Sheet
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3.6 Ahmad'’s Certificates
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3.7 Ahmad’s Personal Information
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3.8 Ahmad’s Questioners Results

Questioners Result

The table below is demonstrating Ahmad’s main characteristics gathered out
from the questioners, and collected from 5 of his teachers:

NO| Questions Extremely Disagree | don't Agree Exiremely
Disagree know agree

Learns rapidly

1 | and easily 4 1
Can grasp

2 ugde.rlylng A .
principles
Has a large

3 | vocabulary 1 3 1
Has long

4 | attention span 2 2 2
Shows

5 mogmohqq ’ . ,
and creativity
Prefers

6 | complexideas 3 2
Likes working

7 | independently 1 2 2
Interested in

8 proplem 1 3 .
solving
Assumes

9 leadership 5 ) .
roles
Finishes tasks

10 | ontime 1 2 )
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Behavior Characteristics

NO

Questions

Exiremely
Disagree

Disagree

| don't
know

Agree

Exiremely
agree

1

Seeks to learn,
asks question
about every
thing

12

Expresses his
ideas and
solution for
problems

13

Expresses his
opinion
bravely

14

Highly
passionate to
expose the
hidden
concepts

15

Emotional and
sensitive
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Appendix 4:-

4.1 Interview

761.
762.

763.
764.

765.

766.

767.

768.

769.

770.

771,

772.

773.

774.

775.

776.

777.

4.1.1 Student Name: Omar Duration Time: 25 min

(S):
(A):

(S):
(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

What are your hobbies?
Riding horses and acting.

What is the purpose of your life?

To be unigque in doing things, | like to do thinks that nobody has
done before, and be a successful person.

Who is a successful person in your point of view, give me
example? Why?

My mother is a successful person for me; she is doing very well in
the share market.

Do you like coming to school? What motivates you to come to
school?

Yes, because | benefit out of school, there are a lot of activities,
teachers are supporting and assisting the students, and selecting
capable students to participate in national based activities.
What are your favourite subjects in school? Why? If you had a
choice of not taking the subjects that are not of interest to you
what would it be?

| like history and science because | like doing lab practices and
invent something new. No, | will learn all the subjects because
they are all important in our life such as maths when we want to
do calculations, we must have some knowledge about it.

Do you have any extra curricular activities outside school? Do
you like them? Why?

Yes | do, | participate in gulf theatres, drawing competitions,
performing programs on T.V. because through these activities |
can develop my talents and abilities.

Are you using the knowledge and concepts that you learnt at

school in your daily life? Give me some examples?

Yes | do, for example the topics | learnt in science; | use in my
theater scripts, | use English language to write letters, | have to
practice it a lot because there are people who know beftter
than me, and therefore can constantly correct and criticize me.

What are the abilities and talents that you feel you have? How
did you find them? What do you think you need to do after
finding them? How will you develop them?

| am a social person, | can easily talk to elder people, | found out
that when | was in grade four and five, | was frying to improve
my talents and abilities, by reading more books, in order to use
the right words; at the right time and the right place, also trying
my best not to ruin my reputation.

Do you believe that you still have more hidden abilities that you
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778.
779.

780.

781.

782.

783.

784.

785.
786.

787.

788.

789.

790.

791.
792,

793.
794.

(A):
(S):

(A):

(S):

(A):

(S)

(A)

(S)
(A)

(S)

(A)

(S)

(A)

(S)
(A)

(S)
(A)

haven't found out, yet?
No.
What motivates you to participate in theater activities?

| enjoy people watching my performance, and praising me, |
also enjoy cheering people up, but | don't like it when they start
criticizing me.

Which type of theater activities do you usually like to be
involved in? (Easy, difficult, very difficult)? Why?

Difficult, if | do normal things, people will say that it is usual, but |
like to be unique and different.

In which way do you like to be praised after accomplishing the

goals of certain activities?

| like the praise to be equal to the amount of work | do, | like
receiving and also being praised.
If you face difficulties in any task or activity? What do you do?

| try to concentrate and focus, if | can't, | will ask, and if | still can't
manage, | will give others the chance.

Have you ever failed to reach the optimal goal of any activity or
failed to solve a problem? What do you think the reason behind it
is?

Yes, in grade five they asked me to act like an old man, | did not
accept it because my skills and abilities were not enough to take
that role at that fime.

Do you like competitions? What motivates you to participate in
the competition?

Yes, because | lke fto express my self before drawing in
competitions, in our competitions | learnt patience and not to
hurt others, however | like winning all competitions and
becoming the first.

Do you like working in group or alone? Why?

In group, because if alone | can't accomplish acceptable and
wanted goals.

What do you want to be in the future?

A pilot, | like to fly the sky.
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795,
796. (A):

797.

798.
799.

800.

801.

802.

803.

804.

805.

806.

807.

808.

809.
810.

811.

4.1.2 Omar’s teacher for: Special Needs Duration Time: 35 min

(S):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S)
(A)

(S)

What are Omar’s strength and weaknesses?

He is confident about his abilities, has a loving personality among
his friends and teachers, seeking to establish new relationships, a
member in Sharjah School students Cabinet, representative of
U.A.E in theaters conferences outside the country. Academically
he is very weak, because he used to become absent from
school in order to participate in theater activities in and outside
the country.

In which field do you feel Omar is most talented?

In drama, acting and television programs.

What do you recommend for Omar, in order to develop his
talents?

He should not hesitate in involving himself in different theater or
acting programs offered to him.

What is your opinion about Omar’s goals and purposes; behind
his acting life?

It's his hobby, and he is successful because of the support and
rewards he is getting from the government in the field.

What does Omar value most when he engages in acting

activities?

He wants to be visible, take responsibilities, sometimes | tell him
you know better than me in acting, assist other students and be
a leader in the group. Finally he likes to be praised.

What type of assignments or activities does Omar like? (easy,
difficult, very difficult)

Difficult, in acting and theater nothing is considered difficult for
him.

What does Omar usually do when he faces difficulties while
acting?

He is a professional actor, for example if he misses the words
while acting, he can quickly and naturally change it with other
related words.

If Omar is not willing to do the activity, what do you do?

| explain for him the importance of the project, assist him if he
needs, and sometimes take him out of the class room in order to
finalize his project or required task.

Out of your experience, what are the best motivational strategies

you recommend for your gifted and talented students in order to
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812,

813.

814,

815.

816.

817.

818.

(A)

(S)

(A)

(S)

(A)

(S)

(A)

be cognitively engaged and have learning goals, although they
might not like or enjoy the activities? why?

First you have to see why they don't like to participate, maybe
the issue is with the teacher, or that parents don't support them.
Next step is fo reward the students by certificates or material gifts
in front of their parents.

Do you think giving choices to gifted and talented students will
help them develop their skills and knowledge while engaging in
the activities? Or specifying an activity will direct them to focus
and accomplish the results needed?

Yes, because he can chose what he wants based on his interest.
Do you believe that competition is a useful method for

motivating gifted and talented students to learn; especially in the
activities they are not interested?

Yes, its better than the usual class room learning style, because
it's a different approach, sometimes he has to present what he
learnt or searched in front of the students, .

In your personal view, what is the best type of rewarding
students?

Small gifts such as watches, calculators, or certificates.
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4.1.3 Omar’s teacher for: psychology Duration Time: 35 min

819,
820. (A):

821.

822,
823.

824,

825.

826.

827.

828.

829.

830.

831.

832.

833.
834.

835.

836.

(S):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S)
(A)

(S)

(A)

What are Omar’s strength and weaknesses?

He has a flexible personality, he has very good communication
skills, doesn't have any behavior problems, academically he is
very weak and under average, because his outside activities for
acting and drama is much more, maybe his parents and friends
are not supportive enough.

In what field do you feel Omar is most talented?

In drama and acting.

What do you recommend for Omar, in order to develop his
talents?

He needs to read more about acting and drama, and try to
enter different institutes for acting in order to develop his skills.
What is your opinion about Omar’s goals and purpose; behind
his acting life?

To fulfill his own desires.

What does Omar value most when he engages in acting
activities?

He seeks to present his talents, abilities and his school strength by
participating in different activities.

What type of assignments or activities does Omar like? (easy,
difficult, very difficult)
Difficult.

What does Omar usually do when he faces difficulties while
acting?

He is very flexible in facing difficult situations and he deals with
them in a smart manner.

If Omar is not willing to do the activity, what do you do?

| don't force him to do anything unless he is really wiling
participate.
Out of your experience, what are the best motivational strategies

you recommend for your gifted and talented students in order to
be cognitively engaged and have learning goals, although they
might not like or enjoy the activities? Why?

You have to provide an educational environment which attracts
the students in and outside the class room, emotional and
material support in terms of equipments, plus supplying a flexible
educational atmosphere based on their own freedom of choice.

- 163 -



837. (S)

838. (A)

839. (S)

840. (A)

The schools have to provide specialists in various fields in order to
put a proper plan for the development of their talents. Students
have to feel confident enough and be aware of their gifts from
the specialists.

Do you believe that competition is a useful method for

motivating gifted and talented students to learn; especially in the
activities they are not interested?

Yes, because the abilities and talents of the students appear
while engaging in competitions, the student will know the value
of their gifts, and compare it with other students, to know if he is
fruly gifted or talented.

What is the best type of rewarding students in your personal
view?

Material and emotional rewards, because in this stage between
(12 -14) rewarding is very significant, and must be different very
fime.

- 164 -



4.1.4 Parents of: Omar Duration Time: 30 min

841.

842,

843.

844,

845.

846.

847.

848.

849.

850.

851.

852.

853.

854.

855.

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

(A):

(S):

What are Omar’s talents and abilities? When did you find them?
How does he develop his talents?

He starfed drawing since childhood, wrote stories, acted in
theater, | am very worried that he spends most of his time in
practicing for theater and forgets his academic studies,
sometimes | am even confused in allowing him to go and
participate in different seminars or trainings for drama and
acting outside the country. He develops his abilities by reading
books, spends his time at home or with his friends on the net in
order to find different material.

How are you helping Omar to improve his abilities and talents?

I always encourage him, but my income is limited, | am sfill living
in arental apartment.
Do you believe that he still has other abilities which are hidden?

And can be found and developed in future?

Yes | do, if he is put into the right environment he'd discover other
hidden talents and develop them .
In your personal view what is the importance and purpose of

academic life in school?

The strongest weapon a person can have is his education.

Do you feel Omar is motivated in going to school and acting?

Yes, first his academic studies and then acting.

What are the subjects he likes most in school ? Why do you think

S0?

Math and English, but | don't really know why.

Have you ever seen him do extra studies on a topic using
different resources other than school material for his own
knowledge and curiosity?

In holidays and weekends, he is goes to his friend’s house to
collect data and information from the internet.
What does Omar value most when he engages in acting and
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856.

857.

858.

859.
860.

861.

862.

863.

864.

865.

866.

867.

868.
869.

870.
871.

872.

873.

874.

(A):

(S):

(A):

(S):
(A):

(S):

(A):

(S)
(A)

(S)

(A)

(S)
(A)
(S)

(A)
(S)

(A)

(S)

(A)

theater activities?

He likes to appear in an honorable manner, and be the best
among the students.

What type of assignments or activities does Omar like in theatre?
(easy, difficult, very difficult)

Difficult roles.

What does Omar usually do when he faces difficulties in acting?
He refers back to the director, and asks for more explanations.

How does he react when he is not getting the desirable results out

of his performance?

He goes back and puts in more effort, in order to improve his
performance next time.

How does Omar spend most of his free times?

He likes going to the theaters, and enjoys watching shows and
serials on the television.
How do you usually encourage and motivate Omar to accomplish

his goals?

| don't refuse what he likes, and fry my best to provide what he
wants.

Do you think Omar likes competitions? Why?

Yes scientific competitions, because he learns a lot out of them.
Do you think competition is a healthy approach for motivating

students to increase their knowledge and develop their skills?

Yes.
How do you usually reward Omar? When? Why?

By throwing a small party at home with family members, giving
him some amount of money and praising him by saying “your
gain will be equal to the amount of effort you put in”

Do you think if you stop rewarding Omar he might not continue

to develop his skills and knowledge in the same pace?

No, | don't think so, once he won in writing stories competition
and although | didn’t give him anything, he didn't mind about it.
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875. (S) If he doesn’t want to do the activity what do you do?

876. (A) | will give him the choice, but in academic studies follow up with
him, because he needs that at this stage.
877. (S)  What does he want to be in the future?

878. (A) Telecom engineer or computer engineer.
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Appendix 5:-

12.

5.1 Teachers interview questions template

What are Ahmad’s strength and weaknesses?

What is your opinion about Ahmad’s goals and purpose; behind his
academic school life?

Do you think Ahmad has an interest in the subject you teach? Please
prove your answer?

Have you ever seen him do extra work on a topic, without asking or
promising him for extra points?

What does Ahmad value most when he engages in school activities?

Have you ever seen or heard him apply what he has learnt at school in
his real life outside school?

What type of assignments or activities does Ahmad like? (easy,

difficult, very difficult)

What does Ahmad usually do when he faces difficulties in the
activity?

How does he react when he gets low grades or results? What type of

phrases does he use in these occasions?

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

If Ahmad is not willing to do the activity, what do you do?

Out of your experience, what are the best strategies you recommend

for your gifted and talented students in order to be cognitively engaged
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13.

14.

and have learning goals, although they might not like or enjoy the
activities? Why?

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Do you believe that competition is a useful method for motivating
gifted and talented students to learn; especially in the activities they

are not interested?

- 169 -



10.

11.

12.

13.

14.

5.2 Students interview questions template

What are your hobbies?
What is the purpose of your life?

Who is a successful person in your point of view, give me
example? Why?

Do you like coming to school? What motivates you to come to
school?

What are your favourite subjects in school? Why? If you had a
choice of not taking the subjects that are not of interest to you
what would it be?

Do you have any extra curricular activities outside school? Do
you like them? Why?

Are you using the knowledge and concepts that you learnt at

school in your daily life? Give me some examples?

What are the abilities and talents that you feel you have? How
did you find them? What do you think you need to do after
finding them? How will you develop them?

Do you believe that you still have more hidden abilities that you
haven't found out, yet?

What motivates you to participate in theater activities?

Which type of theater activities do you usually like to be
involved in? (Easy, difficult, very difficult)? Why?

In which way do you like to be praised after accomplishing the
goals of certain activities?

If you face difficulties in any task or activity? What do you do?

Have you ever failed to reach the optimal goal of any activity or
failed to solve a problem? What do you think the reason behind it
is?
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15.

16.

17.

Do you like competitions? What motivates you to participate in
the competition?

Do you like working in group or alone? Why?

What do you want to be in the future?
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1.

10.

1.

12.

5.3 Special needs interview questions template

What are Omar’s strength and weaknesses?
In which field do you feel Omar is most talented?
What do you recommend for Omar, in order to develop his talents?

What is your opinion about Omar’s goals and purposes; behind his
acting life?

What does Omar value most when he engages in acting activities?

What type of assignments or activities does Omar like? (easy, difficult,

very difficult)

What does Omar usually do when he faces difficulties while acting?

If Omar is not willing to do the activity, what do you do?

Out of your experience, what are the best motivational strategies you
recommend for your gifted and talented students in order to be
cognitively engaged and have learning goals, although they might not

like or enjoy the activities? why?

Do you think giving choices to gifted and talented students will help
them develop their skills and knowledge while engaging in the
activities? Or specifying an activity will direct them to focus and
accomplish the results needed?

Do you believe that competition is a useful method for motivating
gifted and talented students to learn; especially in the activities they

are not interested?

In your personal view, what is the best type of rewarding students?
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10.

1.

5.4 Parents interview questions template

What are Ali’s hobbies?

What are Ali’s talents and abilities? When did you find them? How
does he develop his talents?

What are you offering Ali in order to improve his abilities and talents?

Do you believe that he has many other abilities which are still hidden?

And can be found and developed in the future?

In your personal view, what is the importance and purpose of the

academic life in school?

Do you feel that Ali is a motivated student in going to school? What

does motivate him mainly?

What are the subjects in school that he likes most? Why do you think?

Have you ever seen him do extra studies on a topic using different

resources out of school materials for his knowledge and curiosity?

What does Ali value most when he engages in school activities?

What type of assignments or activities does Ali like? (easy, difficult,

very difficult)

What does Ali usually do when he faces difficulties in the activity?

How does he react when he gets low grades or results? What type of
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13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

phrases does he use in these occasions?

Do you think encouraging gifted students by promising them for extra
marks; will lead them to use surface level strategies in learning, rather

than deeper level of information processing strategies?

Does he compare his result with other students, or with his own
previous results?

How many hours per day does he spend on his school work?

How does Ali spend most of his free times?

How do you usually encourage and motivate Ali to accomplish his
goals?

Do you think Ali likes competitions? Why?

Do you think competition is a healthy approach for motivating
students to increase their knowledge and develop their skills?

How do you usually reward Ali? When? Why?

Do you think if you stop rewarding Ali he might not continue

developing his skills and knowledge in the same pace?

If he doesn’t want to do the activity what do you do?

What does he want to be in the future?
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5.5 Questioner Template

NO

Questions

Exiremely
Disagree

Disagree

| don't
know

Agree

Exiremely
agree

Learns rapidly
and easily

Can grasp
underlying
principles

Has a large
vocabulary

Has long
attention span

Shows
imagination
and creativity

Prefers
complex ideas

Likes working
independently

Interested in
problem
solving

Assumes
leadership
roles

10

Finishes tasks
on time
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Behavior Characteristics

NO

Questions

Exiremely
Disagree

Disagree

| don't
know

Agree

Exiremely
agree

1

Seeks to learn,
asks question
about every
thing

12

Expresses his
ideas and
solution for
problems

13

Expresses his
opinion
bravely

14

Highly
passionate to
expose the
hidden
concepts

15

Emotional and
sensitive
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